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ABSTRACT

South Africa is a diverse and multicultural country with too many more spoken indigenous
languages. It is also one of the fastest developing countries on the African continent. This
multilingual nature coupled with migration from neighbouring countries, presents serious
challenges for language planners and education authorities, especially the impact on education.
This study, therefore, explores the use of Translanguaging and how it has facilitated the
teaching of African languages in multilingual classrooms at the Tshwane South Education
District in Gauteng Province. The primary objective of the research happened to track the
transitioning of dialect or variant development across different grades in these multilingual
areas. The secondary aim was to observe and document language practices in these schools to
provide a firm base for future language planning efforts in South Africa. The research was
conducted in two schools: one primary school and one high school. The focus of the study was
on the entry and final standards of the fundamental classes, the middle classes, the exit primary

classes (standard 5), and entry classes (standard 6), up until the year of schooling (standard 10).

The data were collected using interviews, questionnaires as well as observation. The data were
subjected to thematic analysis to get an in-depth understanding as well as to identify and
generate new insights into Translanguaging. Whereas many of the educators speak more than
one language, many were not aware of their Translanguaging practices in teaching. The
participating educators also affirmed that they have been using Translanguaging without
realising it. Educators further indicated that raising awareness about their language practices
facilitated their teaching because they felt at ease switching and mixing languages in their
teaching. In addition to the positive outcome, some educators alluded to the fact that in some
areas they were faced with language barriers. The study therefore recommends that in addition
to raising awareness amongst educators, the Department of Education and the Fundza Lushaka
Bursary scheme should assess the language repertoires of teachers before commencement of
employment. The study further recommends that language policy makers and planners need to

be mindful of the impact of multilingualism and migration on the education system.
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Translanguaging breaks down all the barriers created by government and school policies that
promote the use of a specific language or languages, thereby diminishing the L1 of minority
language learners. Catalano & Hamann (2016) use English as an example of an overpowering
language that dominates the curriculum despite the learners' intrinsic diversity of languages.
The use of certain languages as LoLT marginalizes other minority languages (Makalela, 2018),
and learners from such backgrounds are more likely to have unfavourable educational results
since their language options are limited, obstructing their comprehension of the content being
taught.

5.5. Pedagogical Approach and CAPS

The findings of the current study reveal that both learners and educators experience
communication challenges, especially if they come from diverse language backgrounds.
Educators and students have difficulty expressing themselves in (Language of Learning and
Teaching (LoLT) e.g., English as the medium of instruction. Because LoLT is a second or third
language for most black educators, conveying it simply and understandably that a learner can
understand might be challenging at times; hence, the significance of translanguaging. These
findings concur with the results of the study that was conducted by Owen-Smith (Owen-Smith,
2010). According to (Owen-smith, 2010) in South African classrooms, most students suffer
from a language barrier. Any learner who is unable to communicate in the language with which
he or she is most accustomed, i.e., the home language (L1), is at a disadvantage and is unlikely

to perform to his or her full potential.

These communication problems that learners face have an impact on their self-esteem and
sense of self, particularly in school and other settings where they are expected to utilize the
LoLT. The findings of Owen-Smith's (2010) study agree with this current study in that using
LoLT alone as a medium of instruction impairs the learner's native language and is linked to
underachievement. This disadvantage has cognitive, psychological, social, and cultural

dimensions, all of which are reflected in the educational system's persistent failure.

The Curriculum and Assessment Policy Statement, or CAPS, is designed to provide educators
with precise instructions on what to teach and assess in each grade and subject. It also includes
a week-by-week schedule for educators to follow. The inference is that CAPS is expected to
provide a plan for every grade level on how to teach every subject every day of the week

(Owen-Smith 2010). However, some of the study's findings suggest that CAPS' roadmap for
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teaching African languages in multilingual classrooms is not entirely clear and understandable,
making it difficult for both instructors and students. The reason for this is the difficulties
involved with the transformation process required to move away from the long-dominant
monolingual systems. One of the teachers, Siwa, indicated that teaching learners with different
linguistic backgrounds can be challenging and time-consuming. Given that CAPS has its
requirements and timeframes, this can be frustrating for both the educator and the learner trying
to reach everyone in different languages while at the same time keeping an eye on time and
content. It therefore becomes easier to fall back to the monolingual practices associated with
apartheid language policies. Akinpelu (2021 supports this finding by pointing out that
nationally, most African states implement an endorsement language policy, which is effectively
a continuation of the language policy inherited from colonizers, because colonial languages
continue to hold all official duties such as education, administration, justice, etc.

Furthermore, according to Ouane & Glanz (2010), just 176 of Africa's 2,144 indigenous
languages are employed in educational systems. This only accounts for roughly 8% of the
languages spoken on the continent and none of them have the same prestige as the languages
inherited from colonialism. These languages are in the national curriculum in some
circumstances but are poorly implemented due to a shortage of teaching professionals or
teaching resources (Adegbija, 2004). Coupled with the shortage of professional teaching
resources is the issue of dialectal differences. One of the teachers interviewed in the current

study pointed out that....

The challenge is that these learners speak like you said in multilingual schools. They are
speaking a lot of languages and even if Sepedi they are not speaking, they are speaking
southern Sotho, so, it’s like bayabuwa (they speak) somewhere baya mixer, (they mix
languages somewhere) interviewer: so, it’s kind of a dialect. Yes, dialect, so you have to
them from the dialect Atteridgeville, or Pretoria language to Sepedi like when we were
in class some of the words, they don’t know them in Sepedi, so I must explain to them and
give examples which is a daily thing every time you have to move to that particular

language and bring them to Sepedi

South African Indigenous languages have many dialects. Coupled with this is the use of many
languages and different dialects by different learners. As can be deduced from the expert form
of one of the teachers, there is no single dialect called Sepedi, the language variety used
depends on the area or the community that the learner comes from. This becomes very difficult
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in instances where a teacher may only understand a particular variety. This hinders any attempts

to implement policies that favour local languages.

Additionally, research has shown that pupils drop out of school due to problems in
understanding the language of instruction (Brock-Utne, 2006). Makalela (2015) comments
that Africa is still the only continent where most children get a formal education in a foreign
language. Akinpelu (2021) supports this notion by stipulating that formal educational systems
in Sub-Saharan Africa are still completely controlled by the exclusive use of the traditionally
inherited colonial languages such as French, English, Portuguese, and Spanish, to the detriment
of indigenous languages, which are typically demoted to informal uses due to their lack of
official recognition. Only major numerically significant languages are usually given some
attention in countries where it appears that efforts have been made to promote some of these
languages, but they are seldom totally elevated to the same status as languages inherited via

colonialism.

When we think of the challenges that teachers highlighted in terms of the fact that
translanguaging is beneficial but also time-consuming, we can see how it may be easy to fall
back to the colonial languages. Some of the teachers also pointed out that learners may be left
behind in instances where the language used for giving instructions is not understood. This may
lead to poor behaviour and lack of cooperation from the learners. Again, English becomes the
language that is used to rescue the situation. Sibanda (2020) agrees with this view when he
says that indigenous languages are seen as substandard and are at risk of extinction. The policy
failed to generate indigenous methods of thinking, knowing, seeing, doing, and responding to
the world to restore African identity and consciousness (Sibanda, 2020). This is also seen in

other African countries where initially indigenous languages were used in education.

As an illustrative point, Nigeria's language policy is essentially a continuation of the legacy left
to it by colonization, favouring the use of English in public spheres, including education. In
practice, English remains the primary language of instruction at all levels of formal education
in Nigeria, and it is regarded as the language of success due to the socioeconomic opportunities
it provides ((Akinpelu, 2021). However, this approach has proven unproductive because it
continues to marginalize a large portion of the Nigerian people rather than empowering them
to contribute to development (Akinpelu, 2021). The responses presented in chapter 4, although
highlighting the importance of translanguaging, also warns us about how these challenges may
further disadvantage the very aims of the policies that seek to promote the generation of

181



thinking, knowing, seeing, and responding in ways that will restore the African identity and

elevate the status of the speakers of those languages.
5.6. Approaches and Styles Educators Employ in Their Teaching

Educators use different approaches. The researcher would gladly submit to say that, as an
educator, you are expected and willingly motivated to know your group. There is no teacher
who does not know his/her audience, knows their intellectual providence and abilities, and then
also understands the background of the group. Educators interviewed in this study indicated

that several strategies are used depending on the situation at hand.

According to (Strauss & Huddlestone, 2016), code-switching also works in the classroom
when employing the language of provocation, and it aids the teacher's accomplishment by
allowing him to explain information and engage learners through provocation. Provocations
allow and encourage students to discover the world for themselves through open-ended
activities that are not openly supervised by a teacher. One of the teachers pointed out that she

uses several approaches, including allowing learners to self-explore:

Most of the time we use a textbook-based approach with a learner-based
approach depending on the topic at hand. For example, if the topic is a bit
difficult and needs more illustrations and emphasis, | use a blended
approach, even consulting the internet. Sometimes we give learners work to

go and search on the internet. (Grace)

The goal of provocations is to inspire students to think for themselves by encouraging them to
pursue their interests and explore those interests (Haughey & Hill, 2017). The teacher is
perceived to be the only reliable source of information in contrast to the learner-centred
approach. Garrett (2008), pointed out that the relationship between educators’ and students’
teaching relation, will not be inseparable. The teacher is said not to function effectively in the
classroom without the student. The student in the classroom cannot function without the help,
intervention, and assistance of the teacher. One of the teachers, Amahle, points out that
although they use different teaching approaches. One form may be used more because of the

local conditions:

Teaching requires us, educators, to be more creative so that by the end of the

day the learners can understand whatever concept you were explaining in
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class, so we use different methods. | mostly use the subject-centred approach
(textbook centred approach) together with the teacher-centred approach. |
rarely use the student-centred approach because it requires active
participation from the learners, but most learners do not show interest in

learning, especially here in rural schools. (Amahle)

On the other hand, another teacher, Siwa, used what she called a humanising approach. This
approach, unlike the one discussed above, this teacher draws from the experiences of the

students, which she finds makes learning exciting.

| use an approach which encourages full engagement of learners in the
classroom. I don’t want to talk and talk and at the end of the lesson, I find
out half of the class do not have a clue of what | was talking about. So, | use
an approach called humanising pedagogy. Both | and the learners use our
independent knowledge and experiences at times, which makes teaching and

learning more practical and interesting. (Siwa)

This study, therefore, investigated the relationship between these two variables. The focus of
the next section explores this relationship from the angle of the learner.

5.7. Children Language Acquisition and Translanguaging

The results of this study show that translanguaging encourages the use of both home language
and language of teaching and learning, therefore elevating home language which had
previously been marginalized using English for example as a medium of instruction in the
educational system. Hurst (2016) explains that learners lack confidence since they fail to talk
fluently in their second language. Furthermore, according to Hurst’s (2016), learners are
troubled by the fact that they must abandon their L1 and that their L1 is regarded as inferior.
Translanguaging provides a beam of hope for the elevation of indigenous languages. In the
next sections | discuss some of the benefits of translanguaging in relation to the development

of indigenous languages.
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5.7.1 The Importance of Translanguaging in Promoting Language Learning

So far, the focus of this discussion has been on the use of translanguaging to facilitate learning.
One of the advantages of translanguaging is that it exposes learners to languages that they
would otherwise not be able to use in the classroom. The responses from most of the educators
reveal that many of these learners come with the knowledge of at least two languages. Because
learners come from different language backgrounds and are exposed to the many languages
used in the community and the classroom, it means that they learn more languages as they

progress through their schooling career.

For the educators on the other hand, those who do not speak languages that are spoken in the
community struggle. This was explicitly explained that those who are coming from Eastern
Cape are the ones who struggle to teach in multilingual classrooms. Their input is that in their
province they only speak isiXhosa. Whereas in Gauteng province people there speak different
languages. And these different languages are dominated by IsiZulu, and the formation of lingua
franca languages to make communications reachable across. This language was coined to

bridge the gap between languages.

Several researchers have indicated that translanguaging or multilingual classrooms promote
language learning. Lightbown et al. (2006:4), points out that even at the single word level,
children learn the roles of negation, such as commenting on the disappearance of things,
refusing a proposal, or rejecting a claim. However, as Bloom's (1991) longitudinal studies
reveal, even if learners comprehend these functions and express them with single words and
gestures, it takes some time for them to be able to express them in sentences with the necessary

words and word sequence.

Meanwhile, Lwanga-Lumu (2020) and Rivera & Mazak (2017) concur that translanguaging
can help students feel more in control of their learning and create a stronger sense of self. Most
recent studies, including this study, have demonstrated the value of translanguaging as a
learning resource, and it is seen to be a good approach to compensate for the obstacles faced

by multilingual learners (Oihana et al., 2020).

Educators and learners who employ translanguaging in their learning processes have more
positive outputs than those who do not. Translanguaging can be used as a foundation on which

new knowledge can be built. In multilingual classes, learners may have difficulty going to the
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next level if they cannot understand what is taught in the language of instruction, using L2
alone can have repercussions on learning. According to Omidire (2019), learning requires
interaction amongst students in the classroom, which can be enhanced by encouraging the use
of translanguaging to engage and develop connections that lead to high-level comprehension
(Csillik, 2020).

Many educators in schools can see if most of the classroom speaks the educators’ language to
switch to it. This has helped them to motivate the outcomes at each end of the term. Many
educators may have chosen English as the language to vamp to it, whilst others will use their
vernacular spoken by the majority in the classroom. Translanguaging, and/or code-switching,
affords educators and learners the opportunity to exchange between languages to overcome
linguistic barriers to communicate effectively with spoken or written statements (Csillik &
Golubeva, 2017). Therefore, permitting translanguaging as a pedagogical approach in the class
to choose the language in which language learners can transmit meaning most accurately,
mostly through speaking and writing, makes students feel at ease from the start of their first or

second additional language learning (Garcia & Wei, 2014).

According to Uys (2010), who investigated Afrikaans-English code-switching among
educators and learners in the Northern Cape, educators used code-switching for academic
reasons, such as clarifying and explaining concepts, as well as for social reasons, such as
maintaining social relationships, and finally for classroom management, such as maintaining

discipline and reprimanding.

Translanguaging promotes dialogue and group identity, according to Adendorff (1993) the
writing is seen in, Strauss & Huddlestone (2016). For example, in a school that employs Zulu
as a medium of teaching, utilizing words like "Hami amukela,” which means "welcome™ in
Xitsonga, piques the interest of the other pupils. Not only is curiosity stimulated among
learners, but so is attention to class; their desire to know what the teacher has communicated
increases their attention to class. As a result, when the teacher goes on to state “Re a go
amogela”, which is “welcome” in Sepedi, greater curiosity is aroused while also providing
Tsonga and Sepedi speaking learners with a sense of acceptance into the Zulu setting. Finally,
when the teacher says “wamukelekile”, the learners who already have a Zulu background
understand, but their interest in the other languages introduced by the teacher has already been

picked.
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The findings of this study indicate that classroom relationships are also developed in this
manner so that students who speak a minority language do not feel excluded, but rather
accepted and included in an otherwise foreign environment. Because they feel obligated to
repay the favour of speaking the other person's native language, the inclusion of their language
in the teaching process drives them to acquire additional languages other than their own.
Kieswetter (1995), the meantime Strauss & Huddlestone (2016) assert that code-switching can
strengthen and arbitrate social factors such as identity, social positions, interpersonal
connections, and solidarity and submit to the study and the effectiveness of the translanguaging.

Furthermore, the use of translanguaging is extremely effective in lowering the rates of
illiteracy. According to Akinpelu (2021), language initiatives in Africa are useless after five
decades. They have contributed significantly to the marginalization of a substantial segment of
the people, many of whom are considered illiterates due to their inability to speak and write
the official languages or the language of instruction in schools. Bamgbose (2000) adds that
illiteracy is possibly the most destructive source of exclusion because illiterates are not only
unable to participate in a country's official language, but they are also unable to participate in

any other language in a written medium.

This demonstrates that the use of translanguaging in teaching not only African languages, but
also other disciplines is critical in increasing literacy rates and, as a result, the nation's
development. Several studies have indicated several benefits of translanguaging.
Translanguaging, in contrast to the traditional paradigm that considers languages as separate
entities, is more inclusive and transformative in its approach, particularly when it comes to
monolingual, bilingual, foreign, and second language education (Garcia & Wei, 2014).
Translanguaging not only aids language development but according to a (World Bank, 2005),
report, the inclusion of the learner's home language in the learning process results in several
positive outcomes such as improved learning outcomes and lower repetition and drop-out rates

because learners understand better

5.7.2 Translanguaging a Tool for Promoting the Use and Contribution of African

Languages in Teaching and Learning

Language policies in many Sub-Saharan African countries are a direct consequence of the
legacy left by colonization, with a preference for the use of English in official domains, such

as education, over the use of indigenous languages. According to practice in Nigeria,
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Zimbabwe, and many other African countries, English is the primary language of instruction
at all levels of formal education because of the socioeconomic opportunities it provides,
English is referred to as the "language of success.” But this policy has proven ineffective
because it continues to marginalize a large proportion of the African population rather than
empowering them to make a positive contribution to development in their respective countries.
The incorporation of a translanguaging approach into formal education is extremely beneficial
because good and effective education continues to be the most effective means of empowering
people to participate in their own personal and national development, and because this is more

effectively achieved through the effective use of mother tongues.

In Sub-Saharan Africa, formal educational systems continue to be dominated by the exclusive
use of colonial-era languages (French, English, Portuguese, and Spanish), frequently to the
detriment of endogenous languages, which are typically relegated to informal uses due to their
lack of official recognition. In nations where it appears that efforts have been made to promote
some of these languages, only the major ones are routinely given some attention but never fully
elevated to the same status as colonial-era languages. Nevertheless, these languages are the
primary mode of communication for African populations. According to studies, only about
20% — 40% of the continent's population can speak and write these inherited languages
(Chumbow, 2009). According to Chumbow (2009), this situation significantly impairs learning
and knowledge transmission in Africa and raises serious concerns about the continent's overall
development. Based on the premise that quality education is a critical incentive for national
development and that language is an effective tool for accomplishing this, the translanguaging
approach can be an effective pedagogical technique for promoting the use and valuable
contributions of African languages to formal education, thereby stimulating greater and more
active participation of the South African and other African populations in the process of

national development.
5.8. Language Policies in Africa

Almost all the African countries that were colonized have a language policy or endorsement,
which is a continuation of the language policy that the colonizers had because the colonial
languages still have all of the official jobs (education, administration, justice, and so on) that
they had (education, administration, justice, etc.) (Banda, 2020). It is also true that not every

country adopts a policy of adaptation, which allows indigenous languages to be used in some
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areas, especially in education, to help people learn and make the transition from home to school
easier. Nigeria and South Africa, for example, both have this policy. Because students already
know the local language, this policy is based on the idea that it is the best way to communicate
and spread knowledge in classrooms and literacy centres (Halaoui, 2011; Akinpelu, 2018).
People who write about Halaoui (2011) and Akinpelu (2018) say that if this policy is used in a
country, it should be said that the colonial language is not completely replaced by an indigenous

language, but it is still used.

Instead, local languages are only used in the early years of school to effectively pass on
knowledge and to help students understand educational content. This is because the colonial
language is quickly used as the medium of instruction for formal education. Despite this, these
language policies have a direct effect on literacy rates and the quality of education across the
African continent. At least 176 languages are used in African schools, according to Ouane and
Glanz (2010). Only about 8% of the 2,144 languages on the continent are represented here.
None of these languages has the same status as the ones that came from colonization. In some
cases, these languages are in the national curriculum, but they aren't used well because there
aren't enough educators or teaching materials (Akinnaso, 1991; Adegbija, 2004). It was written
by Akinnaso in 1991 and by Adegbija in 2004. In addition, research shows that students drop
out of school because they can't understand the language of instruction (Macdonald, 1990;
Brock-Utne, 2006). Macdonald (1990) and Alidou & Brock-Utne (2006), all say that there are
still a lot of children in Africa who do not have formal education in a foreign language.

5.9. Chapter Summary

Translanguaging is the process of using one language to help users learn a new one better. For
efficient communication and language development, it dynamically improves or adds to the
use of language. So, the student's confidence and motivation may rise. Translanguaging should
be a part of the educational system so that students can help each other learn. Translanguaging
allows students to speak in ways that they completely understand, which leads to a better
understanding of what is being taught in class and better educational results. Language policies
have a direct effect on the continent's literacy rate and overall educational quality, and they

should be changed to allow translanguaging in all subjects and to be taught in any language.

Most of the people who go to school in South Africa speak African languages, but because

English is so important in the country's political economy, many schools start teaching in
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English by Grade 4. This has a negative effect on learning because it means that people may
not have enough English skills to be able to read the curriculum. Hence, translanguaging can
help parents and educators work together better if the child is being taught in a language the

parents understand.

When content is reprocessed, it may lead to deeper understanding and learning, which in turn
allows a child to grow and learn in new ways. Translanguaging can make it easier for people
who speak a first language (L1) and a second language (L2) to work together in the same
classroom. Furthermore, if both languages are used carefully and strategically in class, both

language skills and subject knowledge can be learned at the same time.
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CHAPTER SIX
CONCLUSION AND RECOMMENDATIONS

6.0. Introduction

Chapter Five was a careful review of the data gathered in the Tshwane South Education
District. The first school was the primary school in Atteridgeville, and the second was the
secondary school in Olivenbosch. The primary goal of this data collection was to look at the
use of translanguaging as an aid for instructors in multilingual classrooms (Du Plooy-Cilliers
et al. 2014: 174), implying that the thoroughness of the researchers undertaking it is of great
relevance. They seek to grasp the current problem and how it may be remedied by travelling to

the field, and using qualitative measures in the collection and analysis of the data.

This current chapter discusses the findings related to the notion of translanguaging and how it
may help educators teach African languages in multilingual classrooms. It is divided into five
parts; the first part of the chapter lays out the problems and the significance of understanding
these problems. In chapter two, literature review and theoretical views, the researcher looked
at several studies undertaken around the topic of translanguaging, both worldwide and locally
in South Africa. Using three theories, the researcher was able to align the study by utilizing
translanguaging, Vygotskian, and behaviourism theory. Chapter three swiftly maps out the way

that helped the researcher to get into the field by bringing along the qualitative research design.
6.1. Answers to Educator’s Challenges

Educators commended the use of translanguaging in their teaching. They argued and
highlighted that these children are multilingual as they mingle with each other, daily in different
spaces. They are mingling with each other in the school, in the streets, in their respective homes,
and some of their parents are coming from different tribes. This has made children multilingual,
and they have contributed to the creation or development of lingua franca languages and
resurrected dialects. At the school that | was at, educators claimed that children are the ones

who made isiPitori recognised, because of what they are and how they use it.

According to the findings of this study, instructors prefer to teach using translanguaging as an
approach. Furthermore, it has aided them not just in African languages, but also in content

areas. One instructor stated that if the department (basic education) allowed us to use
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translanguaging, our experience as educators would be easier and more efficient. Educators |
interviewed in primary school stated that these youngsters had the largest effect on language
development. This is based upon the premise that children’s brains are easy to absorb new
content. They take what they have learned in the classroom, which is a problem for instructors

who are not as bilingual as they are learners.

The field of bilingual education, as handled by Garcia and colleagues, has pioneered the use of
flexible language rules in the classroom. Similarly, Creese and Blackledge reported
translanguaging in Birmingham supplemental schools, while Canagarajah's work has
concentrated on translingual practices in English literacy development. These articles
discussed the possible role, implementation options, and opportunities for learners that
translanguaging may mobilize to assist the multilingual turn in the AL classroom, based on
their thoughts and those of others, as well as our past study. We concentrated on AL teaching
and learning, a term that is intended to include but also transcend the conceptual and
philosophical constraints of FL and L2 education. We understand translanguaging as a meta-

process.

The educators see translanguaging as critical and therefore need to rethink old perspectives,
normalise bi-/multilingual practices and experiences, and leverage sociolinguistic backgrounds
and talents in the classroom and beyond. Three issues have been identified as critical to the
adoption of a translanguaging pedagogy: the need to de-foreignize the AL learner practices,
identities, and experiences, the understanding of translanguaging as a meta-skill and the ability
to engage in meaning-making processes that may align with monolingual patterns but are
communicatively purposeful and nuanced, and the understanding of so-called hybrid language
forms as emergent as opposed to the addition of incomplete parts, or strategies to
counterbalance semilingualism. Translanguaging as a meta-skill development in AL settings

does not prevent the use of conventional technigues.

Monolingualism and monolingual beliefs are promoted in various places, such as the language
arts classroom. Changes in other areas, on the other hand, may occur over time. We have
stressed the relevance of existing conceptualizations of being and becoming bi/multilingual in
educational environments in formulating our thesis. In doing so, we highlighted how traditional

monolingual beliefs might stymie the development of translanguaging in language schools.

191



As U.S.A. teacher educators consider how to prepare a predominantly monolingual English-
speaking workforce to meet the needs of a linguistically diverse population, the lack of
attention to multilingualism within mainstream teacher preparation programs has emerged as a
major source of concern among those who recognize language diversity as a prominent issue
in equity-oriented debates about public education (de Jong, 2013). Educators' ideas about
language influence classroom activities in significant ways. Nonetheless, researching

educators' opinions is a contested topic in teacher education literature.

For example, it is not unusual to uncover contradictions in the way’s instructors defend their
pedagogical postures depending on the characteristics of the classrooms and the contexts in
which their practices are placed (Razfar, 2012). Because education is subjective and impacted
by several circumstances, it lacks a common set of values and standards. In this way,
researching educators' opinions might be a risky endeavour at best (Kumaravadivelu, 2002).
Nonetheless, when properly defined, analysed, and studied, teacher beliefs may be the clearest
gauge of a teacher's professional advancement (Kagan, 1992: 85, Pajares, 1992). This is
because examining instructors' attitudes and pedagogical reasoning might provide crucial

insights regarding their growth.
6.2. The Use of Translanguaging in Education

Many researchers have focused on language in multilingual spaces, (Nagy, Garcia,
Canagarajah, Cen Williams, Blackridge, Votel, Mwanza, Makalela, Prinsloo & Krause to
mention a few.) During the construction of this thesis, the researcher discovered that many of
these scholars looked at the theory in children and school policies in some way. Very few focus
on the instructor to see how multilingual they are or whether they use translanguaging in their
pedagogy. The major input of this study was to take a different angle from many of the studies
by focussing on the instructor as a starting point, but by also looking at the use of

translanguaging in teaching African languages.

Since Cen Williams first used the Welsh term trawsieith in 1994 to refer to a pedagogical
practice where students in bilingual Welsh/English classrooms are asked to alternate languages
for receptive or productive use, the term translanguaging has been increasingly used in the
scholarly literature to refer to both the complex and fluid language practices of bilinguals, as

well as the pedagogical approaches that leverage those practices.
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Although Cen Williams identified a teaching style of employing two languages to present in a
multilingual classroom in the 1980s. Nagy (2018) discovers that this technique has been
extremely impactful and beneficial to instructors who teach in bilingual schools. Canagarajah
(2011: 401), on the other hand, repeated the identical writing (Lewis et al. 2012: 643). (Garcia
2009: 140) and (Baker, 2001: 288). They concur with the findings of this investigation. The
use of translanguaging in the classroom of multilinguals provides freedom to both those

teaching and those being taught. This is to say that translanguaging is highly important.

Although epistemologically distinct, translanguaging is related to the study of code-switching
in education in that it similarly challenges the traditional isolation of languages in language
teaching and learning. Educators across the world have employed code-switching, defined as
moving from one language to another, to scaffold the teaching of other languages. Even though
this technigque has not been widely accepted in language teaching studies, educators use code-
switching daily. When this linguistic conduct is utilized to teach language minoritized students,

however, it becomes exceedingly contentious.

The concern, of course, is that the state or national language will be contaminated by the other
language. Nonetheless, historians have documented how instructors frequently code-switch to
make content intelligible to pupils when they are taught in a colonial or dominant language
(Lin & Martin, 2005). In circumstances where pupils do not grasp the lectures, Arthur, and
Martin (2006) talk of the ‘pedagogic validity of code-switching.'

Despite evidence of code-switching as a common pragmatic activity, code-switching is seldom
institutionally supported or pedagogically grounded (Creese & Blackledge, 2010: 105).
Rodolfo Jacobson devised the concurrent technique in the late 1980s, albeit it was never
completely validated (Jacobson, 1990). Jacobson's technique relies on instructors strategically
code-switching, although only inter-sentential. Whether done pragmatically by the instructor
or with a pedagogical aim, code-switching in the education literature, as useful as it is, focuses
not on preserving bilingualism per se, but on teaching in, or simply teaching, an extra language.
In this regard, the idea of translanguaging provides a very significant contribution, and it is, as
we will see, an epistemologically different term since it calls into question the notion that

bilinguals are simply switching from one language to another.

Translanguaging should be distinguished from code-switching. Even among researchers that

see code-switching as linguistic mastery (Auer, 2005; Myers-Scotton, 2005), it is predicated
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on the monoglossic idea that bilinguals have two independent language systems.
Translanguaging, on the other hand, considers bilinguals' language behaviour to be constantly
heteroglossic (Bakhtin, 1981; Bailey, 2007), always dynamic, reacting not to two monolinguals
in one, but one integrated linguistic system. Translanguaging is a much more useful theory for
bilingual education than code-switching because it takes a heteroglossic and dynamic
perspective centred on the linguistic use of bilingual speakers themselves, rather than starting

from the perspective of named languages, usually national or state languages.

Translanguaging has been adopted by many bilingual educators and academics in the twenty-
first century because of its ability to build on learners' dynamic bilingualism (Garcia & Baetens,
2009). Cenoz and Gorter are researching how a translanguaging pedagogy might assist
students' trilingual in the Basque Country, where trilingual schooling in Basque, Spanish, and
English is becoming more widespread. Students at a Sistema Amara Berri school with a
progressive orientation travel to three different classes each day to go through one of three

languages.

Each classroom is divided into four activities and four distinct groups that collaborate. Cenoz,
Gorter, and their research team have created translanguaging teaching material that will be
utilized with two of the four groups as they work in the various language classes. For example,
the experimental translanguaging content in the Basque material for the Basque classroom

invites students to compare structures, terminology, or conversation in Basque and English.

Although translanguaging is obvious in bilingual and multilingual programs reported by
researchers, instructors who are mired in monoglossic language ideologies find it difficult to
embrace translanguaging. Martinez, Hikida & Duran (2014) investigate how educators in two
Spanish-English bilingual primary classrooms use their entire language repertoire fluidly while
expressing linguistic purism ideologies that emphasize language separation and showing
concern about protecting the minoritized language. Because even bilingual instructors suffer
from monoglossic conceptions about language and bilingual education, establishing

translanguaging pedagogical practices is critical.

Baker (2011) emphasizes the importance of context and different combinations of interactions
among people when it comes to being bilingual, coining a new term: functional bilingualism,
which he defines as individuals' use of their bilingual ability to achieve interaction in a variety

of everyday contexts. Bilingual people do not have the opportunity to utilize two languages in
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everyday situations in a monolingual culture, but they may rapidly transition from one language
to another if they are surrounded by a multilingual community. The concept of language use
enters the picture here, which is impacted by a bilingual's views and preferences. Another
aspect influencing language use is one's identity. For example, an adolescent in a second-
generation community may choose to use the language, because of its high status, it is the
language of the majority group. Bilingualism, according to Appel & Muysken (2005), occurs
in all communities, although the shape and degree of it vary.

Translanguaging theory has major implications for teacher education since the adoption of this
epistemological and theoretical framework may prompt educators to reconsider the essential
influence of long-held notions of language. Furthermore, translanguaging can heighten
instructors' awareness of themselves as language learners as a teaching strategy. Because, when
instructors intentionally prepare for multilingualism in mainstream situations, their attention to
students' phonological, syntactic, and semantic peculiarities will likely improve the chances of

addressing the special needs of minoritized language communities.
6.3. Language Acquisition of Monolinguals-Multilinguals

The purpose of the discussion in the theoretical viewpoint portion was to describe and debate
the efficacy and significance of this study in understanding why children are more multilingual
than instructors. According to Vygotskian theory, youngsters are a blank slate, and anything
adults say is recorded in their consciousness. As children get older, they will remember and
replicate it. Behaviourism, on the other hand, submits to research to claim that children are

aware of their linguistic repertoire.

The ten ways described in this book that a translanguaging perspective disrupts established
language policies and opens space for more egalitarian practices open new possibilities for
language policy and significant consequences for educators and teacher educators. Despite the
transformational potential demonstrated in the case studies, the editors admit that
translanguaging cannot produce a systemic change for language-minority children on its own.
The lever required to achieve long-term influence is a shift in society's perception of
multilingual speakers, many of whom are members of racially marginalized groups. These are

the key implications for educators to consider.
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We have already shared the sentiments of educators where they agree that translanguaging
benefits all students, it is necessary to learn about students holistically and prepare to provide
socioemotional support; and it is critical to have multilingual signage and differentiated
materials that are accessible to all students, represent classroom cultures; and that a mix of
machine translation and human resources students, families, instructors, and support staff may
be leveraged to enhance teaching and learning. Vygotsky would disagree, saying, what if the
kid is born of separate tribes? He would argue that the infant should learn the mother's language
as well as the father's. Nagy (2018) highlights the argument as contributing, stating that

children initially acquiring the first language do not have to be maternal or paternal.
6.4. Impact of Data Collection on the Study

Translanguaging has been openly mentioned without even looking at or being aware of it. It is
a tool used to promote the growth of another language. As a result, Vygotsky's theory states
that once a kid masters the skill of the major language or home language, the child will be
motivated to acquire the next language. The participation of a department of basic education
student scholarship, which randomly allocated or places their students in random locations.
This should be reassessed, and donors should be encouraged to place their students where their

abilities would be most valued.

Translanguaging, in our opinion, is a meta-process that integrates linguistic practices, promotes
sociolinguistic justice, helps AL learners to express their actual selves, and leverages their total
bilingualism so that they may function as entire individuals in their bilingual surroundings. In
the past, practical recommendations for implementing translingual techniques in bilingual
classrooms were offered. Acceptance and implementation of a translanguaging instructional
design (i.e., the strategic approach in which instructors prepare and implement a lesson within
a translanguaging environment) in the AL classroom is a critical step toward promoting the
multilingual shift in AL education. A translanguaging instructional design integrates students'

native language practices and identities with those of the target language.

Translanguaging may be used as a productive language activity under this paradigm since
students gain background knowledge on a certain topic before exhibiting this expertise in the
TL i.e., in the explorer stage of the translanguaging instructional design cycle. For example,
before making an oral presentation in the TL, AL learners may debate a topic in groups or

pairs, or interview individuals in their community, in their home languages referring to the

196



structures and characteristics the learner mobilizes at home and in the community beyond listed

languages.

They may also develop stories with bilingual characters in two languages, conduct research on
websites in their multiple languages, or annotate books in their native languages with
significant terminology and concepts before writing an essay or report in the TL.
Translanguaging enables AL students to brainstorm, plan, draft, edit, and revise oral
presentations or written compositions in one or more languages before producing them in the
target language; translanguaging practices can also be used during receptive language activities
in AL contexts of learning. Learners may, for example, listen to a TL text and then debate its

meaning in their home languages, or view a TL film with subtitles in their home language.

AL educators may also assign translanguaging tasks, such as projects in which students create
bilingual posters or books/pamphlets about a given topic and present them to the class in the
TL, or language inquiry tasks in which students compare different aspects of their home
language and the TL. Learners could also be required to engage in translanguaging problem
solving, both academically e.qg., textual analysis and practically e.g., acting out a response to
various situations, such as being lost in a city, with the potential to extend translanguaging
strategies beyond the AL classroom to other subjects, such as problem-solving in math and
science (Lin & Lo, 2017; Nikula & Moore, 2016, for work on translanguaging in CLIL

classroom contexts.

6.5. Recommendations for Policy

e The CAPS language policy should be reviewed considering the multilingual nature of
South African Society.

e The government should regulate language restrictions in schools to cater to the group
of people who speak a minority language.

e When developing and implementing language rules, migration issues should be
considered.

e Educators should have a thorough understanding of the policies governing teaching and
learning.

e Qualified educators should be fluent in at least three languages, except English.
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e The Funza Lushaka bursary system should be more selective in its placement of

children in government schools. DBE authorization should be included in placement.
6.6. Summary and Conclusion

This research investigated the use of translanguaging to help educators teach African languages
in multilingual classrooms. Pretoria South Education District served as the research location
for data gathering. To research the issue, the thesis is divided into six chapters. The first chapter
focuses on the introduction, research challenge, and thesis implementation. This chapter is
broken into the following sections: Introduction to the study, problem statement and primary
research questions, purpose of the study, aims of the study, anticipated of the study, current
objectives of the study, this emphasizes the major milestones that will occur as the study
progresses. Furthermore, in this chapter, | briefly covered a definition of translanguaging. And

this is the study's conclusive definition.

In chapter two, the argument in this part focuses on a variety of thematic aspects, with an
emphasis on how they will improve the flow of the study. | investigated the following
thoroughly: a specific definition of translanguaging. I discussed what it is and how it may be
used, and | recognized it in many multilingual courses in South African schools. | concluded
by agreeing with countless academic research articles that it is when one is teaching in one
language and translating it into another for the benefit of the other children in the classroom.
Many scholars, including (Wei, 2017; Nagy, 2018; Deumert, 2016; Makalela, 2015a, b or c),

agreed and advocated for the concept of translanguaging.

| offered evidence from classical notions to back up my claim. | stated and argued that children
must first master their native or first language before progressing to the next. However, | have
seen that young people do not always observe linguistic decorum. This is because children are
capable of conveying messages to their listeners. Children will continue to do so until they are
corrected by an adult and can speak again. Lightbown & Spanda (2006) are correct when they
argue that children listen carefully to adults and begin to develop their own language at a young
age. They are aware that they have developed the ability to talk because of the practice of
simulating their surroundings. Children go from being monolingual to bilingual to multilingual
because of their cognitive element, which registers everything and language, words they hear

in the world in which they come.
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For me to get to how and why I'm going to do what I'm going to do. The qualitative approach
method is employed to collect data in chapter three of the research. To handle the qualitative
methodology, a non-probability strategy is utilized, which involves purposeful sampling to
achieve actual findings and a selected population sample. The study actively employed a
qualitative method approach as its design to address the full research issue, which benefited in

achieving the research aims.

In chapter four, | utilized thematic data analysis to analyse my findings. According to its
definition (Braun & Clarke, 2006). Thematic analysis is the process of organizing or evaluating
interview data to answer research questions (Banister, et al., 1994). It is also a method for
discovering, evaluating, and reporting data themes or patterns. This is how I conclude the study
based on the findings. The idea that switching languages helps learners learn and acquire new
knowledge does not fit well with traditional educational techniques, which are predicated on
teaching and learning in a single language at a time and place.

Translanguaging simplifies idea presentation and content consumption, which would have
been decontextualized and time-consuming if a bilingual method had been utilized. When
formal language barriers are removed, translanguaging provides a suitable learning
environment that stimulates active involvement for both instructors and learners. Educators can
use terms and phrases that students are already acquainted with, and educators can actively tap
into students' own life experiences and home literacy, bringing home knowledge into classroom

engagement and making learning subjects more practical.

After completing the study, I analysed and theorized on all the concepts examined in Chapter
four. And the results presented agreed with the discussion's conclusion that translanguaging is
the process of utilizing one language to increase one's understanding of another. It improves or
enriches the usage of languages in a dynamic way for effective communication and language
development. Consequently, the learner's motivation and confidence may improve.

Translanguaging should be taught in schools so that students may scaffold their learning.

Translanguaging helps students to express themselves in ways that they fully understand,
leading to greater knowledge of what is taught in class and positive educational results.
Language policies have a direct influence on the continent's literacy rate and general
educational quality, and they should be updated to allow for the employment of

translanguaging in all courses.
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INTRODUCTION

Thank you for taking time out of your busy schedule to meet with me. | believe
that the school principal informs you, | am Anele Gobodwana (ANLGOBO001),
a PhD candidate in African Languages and Literature in the Faculty of
Humanities at University of Cape Town main Campus. | am doing a study on
the use of Translanguaging in assisting educators to teach African
Languages, focusing on Tshwane south education district, of Pretoria.

INSTRUCTIONS:

o Please try to answer all questions.

o Use a pencil to answer.

« Write neat and legible, as you can.

e Do not write your name on paper or your school’s name.

o Answer in English.
1. The major challenge you experience in teaching African Languages (any-used in your
school) in multilingual school.

0. How long have you been a teacher? Please tick \ under the appropriate age bracket.
And then answer the following question.

\0—5 yrs. | 5-10yrs | 10-15yrs | 15-20yrs | 20-25yrs | 25-30yrs | 30-35yrs 35—40yrs]

the duration

of your tenure as a teacher, in teaching multilingual classrooms.
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0. What teaching approach have you employed most in your pedagogy? And why did
you choose that style?

0. The approach/teaching style you adopt to teach any content subjects, to
students/learners who speak African Indigenous languages?

What is your home language and the most commonly used language in the
community?

Does that commonly used language in the community have an impact in your
teaching pedagogy?

0. How many African Languages do you speak fluently; ranging from: GOOD;
POOR, AVERAGE?

LANGUAGES/NAMES | POOR | AVERAGE | GOOD




1. And how do these languages affect your teaching in the multilingual classroom.

Do you find CAPS, USEFUL and clear when it comes to the use of African

0.
Languages in the school context?

Gender:
' MALE | FEMALE |
Based on your experience as a teacher would you deduce and say children know

0.
more than one language? Support your answer:

Rate an interview: Please in the last column.
0-5 | POOR

5- GOO
10 D

Thank you for your time!!

Appendix 8: Interview Planning and Preparation
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PLANNING or PREPARATION for observation & in-depth interviews:

FOUNDATION PHASE

DAY 1
Monda

15 March 2021: Monday: The school principal welcomed the researcher in warm hands, and
resumed discussion of the logistics with regards to observation. She introduced myself, to the
Foundation Phase educators and HOD’s, that I will be working with.

DAY 2

TUESDAY
16 March 2021: Tuesday

DAY 2 GRADE | TIME  CLASS

et |
= ]

Immediately interview to be conducted!!
End of the day!!
Before the school ended, the school principal arranged with the deputy principal intersen
educators, and they were made aware that the researcher will be visiting their classes on the
following day. The principal, and her deputy headmaster; told the educators who | was, and
what | am here to do. The intersen educators did accept the call and were going to invite me in

their classes the following day [17 March 2021, Wednesday].

FOUNDATION PHASE...CONT

DAY 3
WEDNESDAY

The researcher could not finish the interviews and data collection for that previous day. He
however, scheduled to continue the following day, which is the 17 March 2021, Wednesday.
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GRADE TIME | CLASS
Exit | Wednesday, | 3(Zulu)

17 March 2021: Wednesday: After this Grade is done, he will continue to the Intermediate

Phase educators’ observation.
INTERMEDIATE PHASE

DAY 3 GRADE | TIME | CLASS

Interviews issued to observed educators:
End of the day!!

SENIOR PHASE @PRIMARY SCHOOL

DAY 4

THURSDAY

- DAY 4 | GRADE | TIME | CLASS

End of primary school journey and will proceed to senior secondary school.
Interviews issued to observed educators:
End of the day!!
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SENIOR PHASE @SEC SCHOOL

DAY 1
TUESDAY

06 April 2021 Tuesday: the researcher will meet up with the school principal for logistics of
the day.

DAY GRADE | TIME | CLASS

Exit | Tuesday, 9 -

Interviews issued to observed educators:
End of the day!!

FURTHER EDUCATION TEACHING (FET) |

DAY 2
WEDNESDAY

07 April 2021 Wednesday: The researcher will meet up with the school principal for the

Iogistics.- =

Entry | Wednesday,

Interviews issued to observed educators:
End of the day!!

230





