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Preface 

Prior to my relocation from :Slflgapolre to Town in I spent several years at 

international schools in Asia. raised and educated in ,,-,"'llaU<I, most 

.... v,"'.>'''''''e; and administrative eXl)erlienj~e was in 

was keen to get involved once in the classroom. It was not 

arrival in South Africa I 

""'lA'P'!!P" before I became concerned 

what I heard and read about the state of South African education. 

most of what I learned that first was press and 

informal discussions with non-teachers, r soon realised that I had much to learn before I could even 

to educate others. With this in I decided to a Master of Education 

COTIOU'Ctlflg my 

to thc and educational structure. 

written 

the course work for .,."o.I'l""t" 

" .. i ... ",,,,,1 ofa former 'Model C' school in 

c<>rllv""t",)"pn groups, who were now ""',UUIH5 

up with their classmates. He felt that these "tnoP,nt" 

some 

harJpelned to read newspaper 

Town. He wrote that some students from 

to 

UV<>;'\oUVIU,,", were difficulties because oftheir ",,,·,,",,,>1,,, low level in UUI/;;U"!>'" skills. 

I found the article jnt"rp';:tirlo since of it echoed my own teatChmg I had learned 

""" .. Vprc of other lWl/;;U"/;;"'", that there were many issues that come into 

when lan,gua,ge, ""f''''''''U'Y one with the power and status I did not 

these yet have PVC'PTIPnf'p in South African I wondered if there were some way r could 

students. 

I decided to write letter to the nr,,,,,,,,, .. 1 

my ''''''''''''5 .... My""""'." in Asia and Canada. Within a few 

Since the school year was to a Twas 

Short the time was, I found it to be a very rp,;u<lroirw 

I had read his and told him about 

teh!phom:d me and asked if I the 

able to assist these 

one that led me to 

a few months. 
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rediscover what I had learned. This was; whether ""ul5""I5'"' learners live in 

similar hurdles in their ""'''Ulll''' to learn or seem to 

additional PCI"CC'DWJnS led me coursework at 

and to establish my thesis 

While shorter papers the eourse I had become very interested in the role 

mother l"U'l'IU<1l'1IO" in education. I found that local teachers South Africa utilise home 

as a medium of instruction and to teach the grl'lmlnalr-oase:a material for IUUll:;o;;IlU'~" 

curricula. I to wonder where African literature fitted in to South African education. 

This situation COiTeSPOilds to a similar situation in my own country. In ,-,<un"""" First Nations 

were forced to to Western culture and ways of of their have been 

4 

(lIs:apoe,U'e,:1. and with it of social tradition and cultural Their method of 

of written 

decade 

had been 

the decline of Canada's 

me the 

culturcs and '<11Ill:;"<1l:;'O" 

pressures of modernisation. The "'""",.,", of the decade I had 

traditions. Without an 

cultures and 

ofwrittcn 

the pre:Cal:10I1IS of colonialism and 

there had been in tiwW\"~I,, British 

SlflgapOJI'e where Chinese .a"5"'''0'''' continue to flourish. I came to understand the '""nm-tc.r,,,p 

written in the survival and culture. 

In this limited examination towards undeI'sta:nding the benefits of African literature in o;;;UI.I",aUUIIl, 

nrclno"m,p that African langU!ige curricula be SUIJPI,emenlted with Cl.ut<lv-ru literature. I believe this 

infusion will create a host in South African education, 
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Introduction 

This thesis examines one of the langUllge in education rI",~ __ ~ p,,,_,u,,,a":1 the pu"""." .. benefits of 

literature as source material in the enrichment of mother educational texts to 

"malUwP de1veilOplneJrlt and cultural amongst black Africans. 

It proposes that in South education in both colonial and """",'_H~ '''''51.1''5'''' is needed to 

nr"rn,"", economic pw'I",nmpnl on the one and cultural awareness and self-confidence amongst 

Africans on the other. 

This thesis will argue that 'VU"Ulila African literature in the vernacular will not 

African and but also result in m"'''''~'''''''a in the vernacular and 

those eXJ:lOS(:O to such material. It that 

othcr '''''5''''5'''>, a critical role in African 

one examines the of colonial rule in r!P'JPI,(\n'nplnt of most African 

in many African which continue to use former colonial 

1"1151.1'''5'''' in "m"p,'nWlPrlt and education. This continues to African students their 

culture and 14;"',1£,""5", {,rlcm"'n,,,, dc'veloOlne1nt and Ps}'ch()so'Clal effects. 

It also reviews the several sub-Saharan African nations to address 

this issue in the po:;t-Jnalept:naenl~C era. This thesis seeks to examine the African literature 

in nrl',m(\tmlo '"~m,,,,,''' d,ev(:lol)ment and cultural 

instruction of African literature in the education materials and curricula 

would be ",or"",,,,, to convey unfamiliar and 

concepts, more "U,JUI,'''''_''''',U African Ji:llIl4u<tgt: materials can educational gaps created 

"""irth"iri education systems. 

two details additive 

not but also to act as a 

of to 

few years of mottler-t()n results in a 'subtractive' form 

for social 

instruction after the initial 

U"""S""" education. As has been 
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of the this 'subtractive' form does little to documented in other 

encourage home .au,,'''''t;;V tip,,,pi,,,n,,","'''! real OfClIlcaerlCV in either ''''U,5YC',,'"'' 

This written either in the vernacular or translated 

from can play in prClm(mr:lg H1U',5""VU'" 'Q'U",U"~;" 

and 

~'U"'o,'Uo the "''''iPfiO'P written in African U1IJI/4Ul:t/4';;:S not 

academic areas as well. 

An t;;AIlll1Iflll.O ,,-1111"''''', which has an enormous 

which a critical role in the H"'",U""," and culture 

influences of colonial powers. 

and 

literature but in other 

and 

the pressures and 

Another critical role that will also be discussed in this The 

AIDS has not created a national health but is thrp"jpn1in the n"""pJ,nnl'np,nr 

their children are "',",,",V>HUla 

6 

of the nation. As the disease 

Since these so-called AIDS cannot fulfill their role as and rp"'t'npr~ I have SUI:;ge:stc:<1 

that 'UY"5~'uV'~J literature can in this 

three examines Canada's to address a somewhat w"uv'"v,''' 'H""","""", which if 

even more measures than South Africa's. It is to rescue a few of its 

extinct. 

This 

promote such 

South Africa and its 

In the final 

prCfmcltiTIlg African 

assortment 

aUlO')U"l5'''' and which without intervention are become 

reviews the issues and the measures which are taken preserve and 

cultures and It examines the relevance of the Canadian to 

to South African education. 

to define the role that writers and their works 

and cultural ae'veH)prnerlt. I have included a brief overview of an 

that once be considered a foundation for further 

kmlWled(!e and in the vernacular. 

in 
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Chapter 1 

The Political J!;cllDomy 

1. Colonialism and its on African Cultures and Lan~uai~es 

i. The Decline ""''''5UU5'''' as Vectors 

iL """"i<,'~Ul','" and Education in 
a. Tanzania 
b. 

Africa's Colonial 

n<1(~pen<1lenc:e Africa 

c. Southern Africa: """'U'L'la. Namibia and lVHn-aulU 

2. Education for tbe ......... n in Soutb Africa 

i. Colonial Education 
iL 'Bantu Education 

7 
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'-"" .. "" .. , 1 

The Political of in Africa 

colonisation was defmed as one country direct domination over another with 

the purpose of the power to cC(lnomicall) benefit from and the inferior. After indeptmdenc:e 

in and after the colonial era sut)Oolse(11 the age of 'neo-colonialism' has 

While some nations have to some forms ~",I·t;'anv'>m;!nl'''' others continue to be 

their economic ael)enaellce on their former colonial landlords. The Hl"!,;lIlLU.UIO oftheir 

reliance continues to overshadow much of the """",,,u'>,, Africans have made in their for 

This 

their 

creative vehicles 

will seek to prove that colonialism had a UlVIVUHUI on Africans and 

to losc favour amongst Africans as 

on V"",url Pi1 and values. In addition to the role colonialism 

this continental I am also su~~ge:5tinig that the decades of ""~lrt""'11 rule ""'!('r,,,lv (!alnal~ed prCISpIlcts 

for cultural and lUl!,;U"""v revival Africans in South Africa. some had access to several 

1anlgua;ges, the of education was so low that many became semi-literate or 

unable to use any well. 

Colonialism and its on African Cultures and Langua:ges 

Africans and their "Ul15y,a15'_~ had been Tlr.",.,~'" before arrived on the African 

continent. As states, 'In Dr~l-C!Jlom African societies African "UJ15U"15'~" were 

11"'JPI"",,·rj consistent with the social and cultural IOIJ'VUU,""VH of the in areas 

and 

"~''''''~''' medicine 

and plllum.opny -ClunllbeIl1997: Most African achievements were very different to those 

ofthe but there is no doubt were vital to the lives and progress ofthc African 

When awarded little merit to "WUVVI<:;U''''''' within local 

considered the vernacular essential in some were seen more as 

rather than had not been 

recorded in other than for use, were deemed 



Univ
ers

ity
 of

 C
ap

e T
ow

n

9 

Since f.:llI'()n."'H" initiated written records much of the so-called 'dark continent's' 

to colonisation was not • "'\'M5"'~'v'" It was ,.,-"_ ..... J assumed that should 

when 'civilisation' was to Africa, Africans a valuable in their whole way 

was Oeltlas:eo, ,"""UUUl5 their 'U"5""~5"'''' 

Over the last few U"I,dUe"", many discussions have taken over the decline in status of African 

cultures and 'UH5""~5"'J. Those involved in the VU,~UjU1", would agree the 

statement 

Instead their to grow and colonialists halted any advancement that would 

have taken indigenOlls '''Hl'>''Ul'>'~~ and the within 

leaders convinced Africans that m"i!:Su"!:;,,,, should their own, 

process of social was UJ""IIUUlj"I)I 

other areas of the cultural lives of African and backward in 
the and of westerners in Africa, 

Years after the InClepen.lerlce coloniallal1lguag(~s remain entrenched in African 

While the role and domain in African education have yet to be UvlUllOU, 

many t",.",,,,,.I,, British-ruled countries have maintained the colonial vUL''''''Hlt; students in their 

,then to DH,,.,''''''-''Hv'U1UUl instruction at the end schooL 
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One Ugj~ested reason for this is due to the power these colonial I/.U";;;u,,,;;;,o,," continue to evoke over 

those that are mCllg!mO'us. most ofthe continent's the status 

than that of African home ''''''''''u,,''''"~ of these lanlguag!~s is such 

that more and more children are OTC'WI.no up in African cities with LH,!;II"", French and VllU1o\U",,"'" as their 

mother tongues 1994: 

Another notion to their stamina is that colonial ,au,,"",,"" continued to dc'vclon while African 

""1l!;ual!\O;;;~ came to a virtual halt when were and officialdom. 

that the low level de,rel(Jipmlent of most African lan:guages the colonial 

era meant that these lan:guagi~s were not as vehicles for advanced 

In ad(lmOn, British tnQt1t1,t,,'"Q such as were and are still very involved with 

curriculum and in Africa. Powerful British also continue to dominate the 

African ~~,_._,_ll:'_~ textbooks and other educational media. For non-Africans have been 

oh.·,ctmrltillo curriculum and school texts, the world African children fead about. 

many of the and leaders of African nations are of influence 

colonial times. It would seem that those who are in power VU,,,,H\)U,,, Africa continue to 

1·;",.".,,><>" or Western "UJ'euao.;~ are somehow better than HllU;;;'"mJU" ones. Re'y-ICalmr:.bell states: 

This uneasiness towards educational the continent has to be very 

few countries have to make much in former 

''''''l5U<'o'' education? As Chum bow states: 

There are many African countries that are to make a definite commitment to a 
that seeks to empower 

.allO"''',!;'''' in education and other functions 

formed African governments have chosen colonial 

that 

educational use for national Often leaders have been faced with diverse pViP"""'''''' and the 

existence between some groups is pvj'rptYlpl!v volatile. To choose one 
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another create more conflict and division, some African leaders have chosen to maintain 

colonial 1<""5'"''''5'-'' as a way their tribalism. 

It seems ironic that after the systenlatllc 'divide and rule' the former colonialists' 

""e",»'".,,, should be seen as neutral. as will be seen further on in this 

"~U""V'" also rPr'., .. "pntprilibllration OS~lchOS()CI:al freedom and power. 

The is a brief outline in a few African countries, It 

with often seen as successful in '"H5\''''~5''' nl","","" after ."",..,"',.""',,, 

education and some sectors where more than 400 ,au5""5"" are 

with chosen as the ''''',!;U<I!!,I:>, This of the concludes with an overview 

of South Africa's and Namibia. South Africa will be 

discussed in the second part of this as it rpflHm~" more detailed observation in terms ofthis thesis. 

In six years after riP"pnriP''''p the Tanzanian an'tlPr"", chose Kiswahili as the HUlt;U"t;" 

the education system was of instruction for all schools instead 

VU<AUf,vY to 'Education for Self-Reliance' and as Russell states, 'went from an inherited elitist into 

which more reflected a with an 

A 

medium of education thr,,,,,",hm 

of Swahili. of this time of active prClm()IlCln and 

imIDleme:ntf:d and OmJ",rlnmpnt administration also 

amass 

to use Kiswahili. 

was 

1990: 

"''''Hva!!"ll was 

to Russell 

successful. 

The 

pn;lmlnellea and it seemed that the national 

included Swahili to be extended to J"".vuu,,, education and was later Q"",,,'.rtp,ri 

the 1982 Presidential Commission's recommendation for the rep,lacement Swahili 

at sec10ndlary school. H{ywP"IPr the 

instruction for "",.,UB",ru 

Education was 

schools for a 

as 

time to come 

was not imlplement~:d and remains the 

4 In in the Tanzanian Minister for National 

would continue to be a medium of instruction in scc:ondal'y 
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While states that is the medium of u,,. ...... '"'v,u, the ofthis appears different. 

interviews with students teachers in Tanzania suggest that so-called 

medium schools do not !>Pr'lIr"tpl,,, reflect their status, is an nrrnlllipn by a 

Tanzanian student: 

school students use 
of their ethnic group. 
become accustomed to 
afraid that 

in the outside 
don't use outside the classroom because 

Swahili. It is hard for them to use Also 
at them. So don't 

at even in the classroom. Most 
but the discussions are carried in Swahili. 

This Tanzanian student's Ul'-!U"IlL" mirror those that I would expect from former students I have 

in schools in and South Africa. Even classes wcre 

conducted in the students almost never used to communicate with one another in or out of 

the classroom. In read and listened to instructions in but annotated their texts in 

Chinese. Even in as comfortable as vv"""m", students respol~at~aro~Y""L'V"" 

aU"Vl'LtU;l) sure their answer was gnlmlna'tic,lll) correct for fear of embarrassment 

In of these Tanzanian students' attitudes towards it would not be 

would rather learn their own lauf;Ull!';"'''. HOWf'Vf'T this is not the case. 

young in Tanzania who could sustain a conversation in 

should remain the """0""'0" of instruction for sec~onda!:y school. When asked about medium 

"' ... \J'-"HVU, most favoured the retention medium instruction. 

In a country which has gone further than most African countries in medium of 

does remain the '"U5'''~5''' of instruction for se(:onoa!:Y school and One 

reason is that Tanzanians would not be ac(:epted to tn:gllsn··speal(lllg universities in countries such as 

the United '''-il'''''''V''''. There is also the usc~oncer)tlon that Kiswahili is not Pf1l11m'''n for use a 

l<U1lSU"lS" of instruction at nn'~t-tWHI1::l1'V school Russell 



Univ
ers

ity
 of

 C
ap

e T
ow

n

Africa's most fJul)U"J"'~ country is 

"",,,,,,,,,,,, hn'wP'\Jpr the country lacks an 'UUIl~""'VI"" 

to the 

for the first three years with 

with a "'''''''-''''"'' 

and 

of mUlgenOlls la,ngtlagles Unlike 

offlcial 

their mother tongue 

In the last three years 

<;UI'''''',UVU, and the rest oftheir """'UU"lll)'" the medium of instruction is Lc1l5U~U' 

As Schmied reports, 'This 

schools ... ""11V")',11 a great deal of code 

until the the minimum level 

and indigen:ous lan~;uages 

'It is the 

intellectual and success in careers' 

"""'5""5"" other than his own mother 

country, HrY""'",,,'r he continues 

system end up neither 

and unofficial use of mother tongues must take 

that enables them to follow the lessons' 

for the first few years of 

that is HU'."''',,'''U as relevant to further 

each child to learn one of the three 

some form of in the 

observed that learners who go this 

flnp'lI11lre to be ablc of the local 

to eommunicate 

Similar to there is the Nilil;erian reluctance to embrace HlY')',""V"" a"5""5 .... medium of 

, instruction 

who learned 

school leveL the the 'Six Year showed that students 

Yoruba medium instruction for the six years even 

in languBlge, than those who were educated under the conventional system of Y oruba medium of 

instruction for the first three years followed medium for the other three years 

Even after the success of the 

remains the medium of instruction. 

in 

HI"" UI..WJH. rather than the 

one of the three 

lW'o'"'15''' medium 

""'.vue"" .... ".] be wise in terms estabilshlllg a better environment and 

for 

government is reluctant to 

students, there may be another reason as to 

the status quo - and it is pollitli~al. 

the 
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has often been seen as a neutral "'''5''''~5'' choice for formed CYf)'IlprnITIPnt< in Africa. 

In with its diverse and hundreds UUlJ;>U"J;>"", the 

con t1i ct -free. 

most UUIvC;lUI 

this time of renewed tensions between Muslims and be the 

Prior to 

four years 

Zambia's school children were educated their for the first 

indlep!:ndem;e, mother education was lC~Il/l"CU 

country ""'''''1',,, .... 

as the sole medium of instruction in the school In 1992 the 

,"''''''''J'''"''''''5 mother tongue education.
7 

Hm5"'"5" in education yet 

In since malep'emlen.ce, the 

colonial system has receded. The 

and Afrikaans but little has done to 

role that the Afrikaans under the 

German 

Ia"5u'''5'''' seem to 

,",V.H ... ", Afrikaans is used as a and has become an official 

The Mozambican case is similar to the record ofthe rest of Africa. 

""'5""'5", was the most nn'lMP"TllI langU!lge in M()Zalmbial.lle from colonial times to its liberation in 1995. 

Unlike former British ,"VIUW''''', which often 1<Ul5''''J;>'' use for at least the initial 

Until was the most "'''IOU'IO'' in terms 

social and economic success, Since the nAl,A""llPr local 1"U5"'''5'''' that were 

in tural areas are now touted educationalists as the best li1IlI:;I.I'''I:;'';' for school 

education. 

due to the and {jp"plrlnm after its civil war, the 

has also been on the rise. There has been an increase in trade between and its two 

In 

South Africa and Swaziland. tr.crPti,pr with the establishment ofthe South African 

whose members other than 

is bfcmoenJ'ng its "."5 .... "5 .. scope. 

Lesotho and 

SeSotho and siSwati. to Prah 

use it is not 

the same 

the elite continue to use 

of 

of 

that 
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While school education takes in local .~.,.,~,.",~~, the 

occurs at the .... "'1;'''''''''5 of ""~>V">.L'" schooL 

educational purposes in Africa. From Tanzania to 

Africa with the rest of the 

"m,vu",u<vu the latter's demise as vectors 

valuable in 

has 

Mi"uu'ifv Education for the in South Africa 

and MCtzarnbi,que to 

them over 

15 

As discussed in the tlrst ofthis African ... _""'~· .. ~ .• v OU"5''''5'vo> have 

to some extent in education across the continent. In South its colonisation 

bcen used 

colonial 

l1S~aOll-S1DOIlsoreC! schools """I" ... ·'" learned their mother 

""''''''-'''''5'"'''5'' education 

and those who studied at 

received Mandel a 

'-V'''VLU''V'Y for African children and were free 

With the South African O''''IPrlnmpnt sp~mding about six times more per white student than it not 

that less than half of all African 

number gra.owl.un:g from school 

children attended any school 

Makhubela 

with a 

The standard of education for Africans rlrn,nn,·rl even lower under the 'Bantu Education Act' 

in pa.lIa."", .. the Nationalist in 1953. The was based on the minister of Bantu 

"Y'""""''''', Dr. Hendrik Verwoerd's notion that education must train and teach in accordance with 

their in life. He also believed that 'there no for the Bantu in the ~'u~..,'''''u "",,.,,,,nnih 

above the level of certain forms of labour' in Mandela 1994: 

It was also decided that control of African education was to be transferred to the Native Affairs 

If includimr those f'ln,,,r,,tp{i the chose not to be crmlPrr,,'rI the state, 

would receive diminished subsidies. Since it was felt that Africans 

and Afrikaans to serve the white Africans were then 

local "U'!5U'''!5'''' South Africa \JJi:t",HU' & Mandela Makhubela 
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",1LU,"'Y"," a small number of African had been educated under British these were still 

too many for the Nationalist "'''''''''TntTI As South Africa moved from British-colonial-rule into the 

"",rth,,,,u; era, an ',"('rp'"", <JV'''''''''~'U African elite had emler!~ed the context of a o-r'lUfl'na 

se~tre!gatlol1llst climate. A critical feature and weapon of this elite was 

edllcatio]rJ, the Nationalists was able to control the ,",P'"""'''''''''' thrcat of 

radicalism from the African elite 

The Bantu Education Act also solidified the colonial v ... ·""."!"''- of 'divide and rule'. 

differences were reinforced and unity 

among the different ethnic groups. As Barkhuizen and 

the mll,thf'r_t''''·UHP ~fJ';"lJ.'''<U'y eXIDlc'lte,a as a rationale 

for thc creation and ~"'T,,, .. ,'tf{'" of diffcrent of Africans' communication 

and amongst South Africa's Hl~"O''''''JU'' This is further <""",rlrt",,, Prah's statement that 

not cultural retardation and intellectual ,""r!PI'll<If'V it contributes to the 

As education for Africans reached a near ".a .. ""lUll the status of ... ~u"" ... v continued its 

'U"5''''''5'"'', as Barkhuizen and horizontal codes 

""""r,,'''''',, interaction and ~nlirla,rit·,,\ rather than as vertical codes '''"''IS''''''IS''''' of educational and 

societal 

In some so-called cOlllltries, minorities are pnl'f'IlIITlH'Pr! to learn the one 

official mngw1gl.: as in the United with thc notion 

are divisive. While education in rlp,.!pl,,,n,'rl nations is different to the educational 

situation in South maintains that the past has created education for the 

of South Africans. She states: 

In the case of education in South whilst speakers 
communities in the numerical sense, 

first in the British colonial 

Afrikaans are SUIJpC)Se'JlY """'0"'''0'0" 
status. The net result is that the 

wUo""~o'" in edlLlcflticm programmes based on transitional or subtractive 
similar to that communities in other of the world. 
1995: 

and 
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I believe that if South Africa's had a and more substantial 

and had been allowed to the Bantu Education Act not have been as destructive as it 

was.S the combination of not a and the enforced Bantu Education Act not 

ensured thc level of education for Africans would remain would be disallowed direct 

access to and liberation Mandela Barkhuizen & 

Conclusion 

In this out to prove that the installment of colonial "~cm"n-"o over indigenOlls ones, 

disabled Africans in many ways. The erosion of African led to UHi"""',.,,, Un(lenleVel which 

affected the way traditional and modern inti",..,,,,tiinn and values were on. 

I wish to further examine this so-called method of • subtractive' H11li;;U",!!,'" 

I will seek to prove that the 

COI1tlileIJiCe, increased IUngwigt: ';""\.11"<01IL and 

of 'additive 

levels 

education can recreate 

amongst Africans. 
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1. 

2. 

3. 

2 

Soutb Africa's __ ""'"'''Ui .. ''''' Pr()m4ltilu!l1Ildj,geIIlOlls ....,' .. u, ...... ~"" in 

","<.ti"IP< P:SychOisoclal. Economic and Political 

i. The Effects of 'Subtractive' Education on African Learners 
ii. Modem and Confidence 'Additive' IV>LI1Ul11l/'S,ual 

Education 
iii. A of the Vernacular '-''''I""U,''",,'' Histories between Chinese and 

African Cultures 

U.""'"",,,,,,"", Literature in Education 

i. A Brief Overview of South African Literature 
ii. Literature for South African Schools 

the Creation of a New 'Lost Generation': u."' ...... , .... '" Children 
Aftermath of AIDS 

i. '"'''''<AU""",. the PSVIChOSOCllal Effects of HIV and AIDS 

in the 

African 
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South )C\"CI(IpI1I1Crlt in 

The nrF'.,,,,,,,, establishes that most African m .. '" .. rnm,pnlt" have chosen to maintain fonner colonial 

"""5'"'''5'''> in administration and levels of education. After its first all-race election in 

South Africa's new amJ"'T1nm,pnt broke this 

:::.e;,mno, SeSotho sa 

as official 

the "n,mH'" 

levels 

education. 

to Afrikaans and 

move for 

and Afrikaans continue to sustain 

in the domains VvlUUl'-'lH and 

In this r wish to prove that 'subtractive' ,uUS'''~Sv education has been detrimental to the 

in South Africa. The n,,,,nnlf" VIl,U'l:CU<U and education 

VUI-,va,.'VJ:1, it is believed that 

of African societies. 

will be discussed this section of the thesis. 

HJU'S"UV"'" .~m5ua<;v and literature can vital roles in the rp~trn ... tnr!n 

In the "U"_'''I'''' to prove that written a role in I will make a brief 

... mn ... ",..·,,,,, between some Chinese and African cultures based on their in 

is believed that one reason for the difference in the economic advancement of these is due to 

fonnal "v"tpn,<: and written 

There will also be a 

"<>t",,tl'nr,hp in Africa. Not 

into the modem age dilemma of AIDS that has become a 

,u v,," v <JU,,,,, the health of the but also South Africa's 

social fabric. Based on as a volunteer for AIDS "rol>ni""ti in 

and :-im,gaIPor'e I learned that education resulted in 

need for immediate national awareness ""1'1""""on 

\l!1,r1",<,,,,,,~"rI devastation. 

down the of HI VIA IDS. There is an 

and education if there is to be any chance of 

It 
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cnC)SOC1311, Economic and Political Effects 

There have been many factors related to the vast numbers educated South Africans, 

10pJmel1t is per'hal)S one area Lt""'''v.", but it be the most .",'"".-t",,1" link to 

levels view that in a social context seems 

to fit with South Africa's current and future in education. 

In bec:oming 

ways 

new functions of Text is 
the substitution of visible 

conlmlmic:atillg that 

In addition to on laU5""5'" ae1{eljJprnern, the notion of ,,""uH'''E, ...... '''''.u seems to bear 

in the South African context. 

Theories on ;)"'ll1UlH~;U",H;)jlU were (!f'1Jf''''In~'(! in Scandanavia the 

Tove "'''''UU''VU-l",,,u~;a,,. Based on her research conducted in the education of minorities in 'm,>ti<>n she 

maintained that when students learn in a 'subtractive' UILUll;ual pn'<"r,rWU"l>lnt there is a risk 

of these learners ",,",,,.vU'.''''" 'selmllmgual . In other if students learn an instructional medium 

other than the IUllo"'''5~;\''') and their mother is ne:glecte:a the educational 

process stand to become "'''''''''''5'''''', neither .... H5u'."'''' with any prCltlC:lerlCY lSk:utrLabb-l<~angas 

One conducted Sklltmlbb-Kllllg.as and ToukanIaa on mrnio'rl'l"t :;tudents in 

,\J\lpr"'n concluded that the extent to which the mother was was related to how 

well Swedish was learned. The researchers argue on the basis of these results that the child's 

'U"F,U"F,""' has functional "'&"lL""<U'"'' in the "'IV""'''''' process and should be reinforced the school. 

also advocated the !::porrp'Yl'ltiion of the milTrl'l11t child until firm had been established in their 

home & Slade 1 
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and those who agree with her notion ""!;Ua,ll;)'11 believe that a 

express him or of the world around 

them difficult. veloprnelU children do not learn to think their 

own langmlge. Ifthis cannot be ac(:orrlplllSh(~d in the have so far grown up it seems 

to skills in another laH,5"'~'6"" 

Another called 'The 

cornO(~terlce consists of two different COlll1pOn lents, was later Ue'feUJDe:U Jim Cummins. It is as follows: 

communication skills", which are those 
from "CALP" 

outside immediate 

Cummins' that the level COInp(~tel1ce in a child's 

second IUIlS"'"S''' on the level that the lYU&"'"&''' has This as well as the 

notion "",Ull,'''!',,,,",,,,,,,,,,, ",,,,,,r,(n1,,, the use of the child's mother at least until the child has 

,",V'~U",lV" and H"IS""''''"' skills in it 

As we have seen, subtractive UH,'U!5UUI education South Africa's colonial and "no,rthp, eras 

did little to encourage l'nOc,l1<'t,l' or ...,'vl>11 ...... n <I"'lVIl5'" the of the In 

"'U'''HVll, another effect was &"'U""~U)' seen. After years denied access to education 

due to Verwoerd's education the children of Bantu Education rose up with a vengeance. 

This angry, rebellious gel1er,ilUcm of black ga!helred in Soweto on June and led 

fifteen thousand schoolchildren to the enforced of Afrikaans. Police 

mass ",r,.,.t""t" and "",,,,,, .. ,,,,0 of schools across the Barkhuizen & 

that Bantu Education would not be tolerated as it once was, it 

was not until the ANC a'''JPn11'',f'nt came to power in 1994 that chamg,~s in education were initiated. 
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In addition to the defiant the decades had created another class and 

were very different than the ... ,.,,,,i,~n~ aPtIP .. "tif1.t'I l1rf1.nn,>rI out of education aItiDgf~th!~r. and 

to make up the counter-culture known as the 'lost ap .. ,pr~ltj 

which is more urbanized than any other on the African the pf()OIem 
HV,,,,W'l>'. mass of Hellmann's 'idle and has been noticeable for a 

time ... Liberal thinkers in South Africa describe these and knife-
rlp<'nplr"rl.np~ as 'the lost ... This ,""," ... \VI'''Y 

This so-called 'lost oprlp,."!,,,.n has become IncreaSIngly riC'",,,,,,..,, Under the iron-fist of the 

",,.,o.rth,,,irl "m]",,.,nt1'\.pnt their violence seldom reached their own sepiarated communities. I 

IiOUILv"'UVJLl, few .... n.~nt'tll11"r"'" and loss has contributed to South Africa's 

nation-wide rise in violent blamed on this section of the I-/VIIJU1.UUVU. 

While there has been 

UUll .... "_'" written to ,,"rlnnrt rIlOtlt1er-tonlZl ....... "v""LlV.U, the is that very few V""'''",'''''' have taken 

in Africa. 

In nOst-llPflnn South the '-"'"n5,,,a~; .... in Education states that children may be 

educated 'th".",,,,h the process of 'additive V"'"E,""''''''' .2 It reads as follows: 

under 
<OlHVUVIUUty from the 

UU.UIJ:;,ual education found in dual-medium ... programmes.. the 
l",.""rj·"">,,f' ~ ",'-<Ht",,, that an additive to is to be seen as the 

normal orientation of our larlguag'~-lll-edwcatlon \'-'<:"'5U",,;" in Education 

the 
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Hn",p\fPT the '''1'''' ",." of IUU5Y''''5'' the National Education 

does not seem to ~H7"''',rt this but seems to 'transiti onal' 

As stated in the NEPI' s of the actual "'''.6u ... 6'' Luckett states the 

There are different models of medium of instruction. The World 
advocated a model which uses Ll and L2 media instruction 
progress towards medium of instruction in a 
communication. This is the model which would be most 
term medium of instruction for all children is not 

in 1995: 

If transitional VU'UE,uu",,,.u is favoured over additive vU.Uk5,Y"""'"''' the go'vernrrlent, this proves several 

One is that if HU'/:,U,2/:," must coincide with World Bank wishes in eX(:halllge for educational 

this shows the .... t>VC"<l,N of Western aid "'IS'''''''''''' the neo-colonial era. As mentioned 

in the nrc'virm l'h"nt,>r this proves that not still control education in Africa. 

not "l'I'.P1"ltln the advice of scores of African and international eOtlcaltors 

and who have that mCltm!r-tonlrue education is vital for the education of the 

masses, African leaders are reQIUeistiIllg teachers to the natural basis ."U'vUI1l5. This that teachers 

oro!cee~d from the familiar to the in order for the new information to be understood. It is 

Im1JOSSlOie to create a . __ ~ ...... ,., environment based on the unknown. 

transitional reflects education where a few 

benefited. The African elite will be maintained under the of Prah this when he 

states the 

This of ,",AVIJAU,",UL and 

,",VJ'VUUU'J' introduced ones, but in ora_cm;e 
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It is felt that Africans would take strides into the modem age ,,,,,,.Ull.HI", thrrmr,h the 

home HU"5"''''5'-'' A is needed and it is believed that the 'National ~_u",'~_!:,~ and 

the for the of Alternative Education' in the direction. As states: 

"U~~I'."'''U'JH from these two NGO's is that at least 
lan,guages be at schooL the pro'POllents 

lalll'."''''I'.'' of the immediate cornmunllt'j 

On a continent where ""'·."""I.I'H""" is essential for its education is one way this 

can be achieved. in terms of U'''''''''HH.,aCJ:1'15 mtorrnaltlOll, academic or 

written aH.;:,ua~;", achieves more than non-written. 

In literate socaerles, 
economic and social 
a,,~'1)U;'U and with little 

If African L<4",,,"''''&''''' can be explancled, and to 

on a scale in response to 
short notice. New skills can be 

of human resources. 

who have little or no contact with 

and their I<lU1t,U"'~"'.~, I believe chatng(~s can take From better "V,'ULUV.U", to 

accessible "", .. ",""',<1"', crime n,.I>"pr.t. to national education in VCI'UU';U African lrull!',ua!'",,, and 

literature can a vital role in the modernization of the continent. And as H ... ""U .. '_H.., one of Africa's 

statesmen says: 

ual.tOlJlC...,' of a 1J"""'a.L.n 

head of the 
It is what we make out of what we 
from another. 

not what we are 

education that the 

nation. 
that seJ:,ara,tes one person 



Univ
ers

ity
 of

 C
ap

e T
ow

n

One can argue that Africans could also achieve a better life mass educate in the 

colonial ''''''.6'"''''5'-'' become active members of our in this advanced 

tecnrU)IOglCal age, access to ,.,,\,wprTn I believe children 

should have the to learn additional H"".6"""5'"'" i+,,..,.,,,,,,h since 'additive' 

valUE."''''''''''' is seen as beneficial in many ways. This is ,n,.,nrt.'rI in the statement: 

African of the African in their are 
to be reached and are to this can best be done in their own idioms. But far and 

one would want to add indeed the whole of African education 
V'"'I:,"'''''''o to the end should be in African is the way of 

confidence in themselves and their culture and a viable route to 
social and economic 1995: 

in addition to the f'nc ... "tn,,> ad'varltal;;es seen in around the better 

communication can rather than the diversification created ""',mu,,, former colonial and ::l"'~I1'rt1",n 

structures. As Garcia declares in the statement: 

In addition to "oemiti"" ad'varlta~~es, '"U,HO'.4''H,''''' 
:>"'''\.liLl'E> among groups and increased 

'UUHH1I'/,;,"'" education is true multicultural VU"""UVJI1, 

H"""1IJ'~" to 
unlderstandlng. UH1H!;Ua. education goes 
tau!;""!;,, to combat racism. 

Prior to World War third world countries UU~;HUI'H Asia and Africa were similar in the 

that the on both continents was made up educated under the influence of 

their colonisers. A few decades on, many Asian countries started on a course that would SlgnIIIcantlY better 

the lives of their IJVIJU""U~""'. These nations soon became the hubs for ",..""ti"",," the world's leCnmJIOglCHI 

,,,...,,,p,,, As citizens were pn('(l"'r,, to take in Asia's 'economic miracle', a bUlrgeoning middle-

class was created. 
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African on the other did this 

the world with natural treasures such as 

were att()ml)tlflg to find their niche. 

fJ",C.HIUHl and diamonds. Unlike much 

industrialisation seems to have Africa With the ."UI""U".J! African leaders and 

pUl.l1\d<"'" to from their countries much of Africa has been left destitute. Years after 

"VIV1l1Ull;HH, as Asians continue to prulOA", and often lead in Africans are still 

to establish their in the world's economic affairs. 

There is little doubt that the 1115,lllO,U,", conditions in Africa and the Chinese 

territories that will be are very different. have chosen to make this 

since there are some issues that I feel are '''J;:,HU .... UllU in that and literature 

have in,.,,,r1,,, ... t in the restructunng of South African societies. 

While of Asia and Africa were colonised for similar Asians have cnrn"ccpri 

in terms of education and in British 

and and held Macau and Taiwan 1HaHa.;"", to establish a balance between 

their own U'H5U'C45~'''' and colonial ones. 

This was not the case in Africa. As discussed in the last African ><..u.p:, .... ' .... p:"." and literature 

did not continue to l1P'Ic'Plr,n and colonial 1au.5u"5'''' .... I""a .. '.u irldi:gerlouls ones in many avenues of 

It is believed that the difference between Chinese and African langul'tge maintenance and 

de~/elc)pfnerlt was based on written 

African vernacular that which was not related to missionaries or the 

the latter of the 4 While much of the was indeed 

H ..... 'V'''", other genres remained VGIUU'<:iU, This was due several historical 

factors. 

To writers of material for education were forced to strict !'.u,Uv,,'u~ .. ,. A.ccc)rdm!! to 

models and to the school curricula set out colonial 

natural that local authors tried to imitate the "classics" were educated on' 

Rather than writers used Westem 

patt,ems to 

• "IV,",""!'. an African genre based on oral trl'l(\,t,,,n 

,,"""",""VI .. '" materiaL 

as the era and Bantu education was V""""", so-called African literature 

took another blow. What few educational resources were available for black South were now 
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aeS:lgnlea, written and white officials the 

"V'l1V'Ull"j; of and racial discrimination would of white sUJ:lerjorilty 

The situation in former colonies such as was very different to 

that in Africa. Theirs was a centuries·old tradition that I a role in the continued 

'''V,",AU''',. of Chinese Never reliant on there was not the need to on any 

other other than to kowtow to colonial The Chinese were able to 

entertain and abreast of current affairs in written and Chinese. 

African oral literature was "',",'"1.1".,, in tradition and it was never transcribed 

into a formal were convinced that written la1l5"'''5'''' 

were better vehicles than their own oral·based la1l5U'~5"i>. This notion is true to a certain 

extent. As Prah llla,ll"'UH", written langUlige allows 10ng·tC~rm and continuous retrieval of 

information. He states: 

and information from culture. Literate 
cultures have the 
much more than is in illiterate cultures... is the basis of all modem 
it is crucial to social differentiation and the structurisation of social and the 
division oflabour in .. All societies of the COflternp,)ralry 
societies with levels 1995: 

from the Chinese territories beneficial in 

nelgn1tellltng their standard of their status _""~",,.., __ are not 

in the search for education or rt"'U.T'".rl''''' transactions at 

on schools or social events. Most local in these countries use their 

mother for every interaction in their some never use another 

In South this is not the case. Without in the of Afrikaans or >..oH,.,,,,,,,, 

most Africans would find it very difficult to find prnnl,.",ltn Much of 'officialdom' is in one or both of 

these ,aHoU'~o"'i>, if one is not literate in communication can be very 

While there are several dialects ofthe Chinese "'U1i5U,'0", these are few p""'1"Ir'I»rprl to African 

lru15U'~i5"';)' If one can read Chinese pm'Y<l,rTP1F" the traditional ones, one can find '~'--~""'O 

thr,,,nc,h written 1QUi5""'5'" with hundreds of African 'U"5""'&"", some as different as 

and ftU::>M<lU, one can on few AUUc&U,,,&,,., that are similar for communication. 
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roles in the and elOpment of fonner colonies. In while 

the Chinese ".ur;u'~r;" cultures were allowed to Africans were denied these 

benefits +tw,rm<vh lack in their own lan,gu:age:s and denial of access to ,au5"a5'<" of power, 

AI .. UI'."'''''''''" Literature in Education 

As era, continues to be on grammar and structure in 

" ... ",yu.""_,, classroom. As tlalmgom,e materials available for teaCh],ng African 

la1l:~ua~,;" in sec:onaary schools have been dominated old-fashioned ar",rrlrmu·_t"."n" texts 

based on traditional o .. ",mn1::'l'-' 

What material is available in many schools where black students is left 

over from the era of Bantu Education and has an riA,..'"", ...... rii"£"1rim,in"tm,,! motive. 

Covert racism still exists in many fonns in the central 
South Africa. Black characters subordinate roles: orders 

unlike their white The whites are 
pa1:errlallstll:, generous and benevolent while the black have-nots are 

.. ,.(",.iui,.,o end, .. The is even darker if we take into account that 
material in their own with issues to which could 
was not available at all. Black children either had to go without it or as it hat)oelrled in 
most cases, had to abandon their own material and cultural in favour of 
the material and culture in and Afrikaans. 1995: 

that children's literature is seen as an nnn{\1ct""t socialisation it becomes ever clearer how 

the machine' sustained of its power. 

mature African literature has to np.,p,r't"I What literature does exist has either been written 

in the vernacular for U"'~'''VUU.L purposes or the voices 

Afrikaans. As 

Stories for as of every c"<',,,1",,' ~ literature from its U"!,HL'llHi'O", 

been a vehicle for the values and beliefs of a 

ll",o"'"IU"a!u'H. For a oftime it has been written whites for 
no or little attention to the needs of the many black children of our 
.. Literature for black children has been and still is the UU'!vH'U):!, of all the 
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sysrenls in South Africa. It is to the 
IV""U"T,F'rrI and this has a influence on every level of its existence. 

Several reasons for mcl1gc~fl(lUS literature "''''Ull''''5 nn,el",.,1",,,,,I,',,,,,·" have been discussed. Even now, 

years after the '"'''''''''1'"''' of the fonner "'n~"-th,,,iti gO'vernrrlent, .... 'JU,,""" issues continue to "",n""',, the 

ofvemacular HO"WP'VPT one to the maintenance of African children's literature is 

that it has created a base for future adult readers. 

In this section of the I have ,"".pd",,,t,,," the notion YU"UU5"""" literature in 

'additive' education in South Africa. from the fonner Bantu education structure, 

mdlgenOlls ,"",sua,s"''' would be ex~)ancJea to enhance African children's UWVY.',"H their mother 

'\Al',!;>'"''"''6'"''' be broadened for areas, but """,au.",) for the creation of 

literature. 

"U1fS"'~fS'"' books that are available na1tlollWlde are grammar-

based African "''''5''''''5 .... learner texts. It is this educational material that could be infused with excellent 

literature from the continent's finest writers. This endevour would create several n""it",,,. results. 

rather than offered material based on African readers 

would be nrr\\flI1,,11 with int,~ .. ".,til1'O' and va~.l1'''.lHv literature. Just as Chinese students 

Chinese newspapers, rna.ga,~jnl~s and books because are based on a culture know Africans 

would be the same n"""nrhminl 

As alllt;U'J"'" states, 'What is needed is a -'UIllI-'IL""""llI.<u) set of critical studies of the works 

of the texts Dol~ell1tialb more mSlghttul This is 

with new educational material for African students. This T",,..,.,,,,pn'<: 

substantial cn2Ing(~S in attitude toward "H,3,.il1"" ,-".UlI,JUU.") relevant themes 

In "l.lIAHIVl1, South Africa's "UllO'''''l'''," '''"'5'''''5'''' would grow to accommodate more abstract 

vVI''''''I'''' that are needed in the translation of literature. While these langu;agt;~S {"ll1Y'Y','ntil" the 

essentials in African 1"U5'''''5'' ..... "'''''''". would need to be eXI)anldeld. ae'ifelOOltng local H.u"&",,,&, • .:o and 
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mrrp~l"jt1i1T their 

could grow would be created. 

the combination 

a finn base from which the 1<lHi"',UQ""",,, and literature 

-LVJ"",,"'" education additive UllJ'U"UQl education and the 

introduction of African literature could alter the rather shameful acceptanc:e in South African 

education.6 
""'V"'Er' students ''''''lllll'-''U') have the to learn '~U5~'"5''''' many 

African students do not write exams in their mother This is felt to be a factor to low levels of 

achievement in so-called under ",prtfW1Ylin schools in South Africa. 

the Creation of a New 'Lost Generation': Jl""a"J'UU~ Children in the Aftermath of 
AIDS 

The of this new millennium appears to be a test of faith for South Africans. Their 

leaders have international their commitment to ri",."",'"'''''' endeavors to assist 

victims of natural disasters and as mediators in war-tom of the continent. HnUfP"U,... these were all but 

tnranttpt1 when President Mbeki declared his on HIV and AIDS weeks before Durban hosted 

the 1 International AIDS conference in 

As UllLIVJJ!CIl<" as the 

Africa, President Mbeki was 

solutions to African pn>OHems, but for 

had were to rest. 

it also hr""",11t much criticism within South 

UIJJIVIUlU:"" his own VUIIllUll. or for his atte:mpts to find African 

valuable time in .... l" ... UO''''lll:" notions that many AIDS 

In South HlV and AIDS are mired in "nw""·"ht"" .. ,, and false infonnation. While HIV can be 

contracted rates at this of the 11<u:,uvJiIll ... 

in South Africa are am1ong,st young The ."''''''''''''']' 

for the virus to hone in on the young has also been ",..IF",,,,,I of Africa. 'AIDS deaths are 

among the young urban middle class who could about Africa's and 

economic revival. The next ""t".pro.ti 

\'1~'~"'~ in 'The Economist' 2000: 

will be more numerous, poorer, less educated and more riponp¥'l>tl' 

It is difficult to 'ITI,,,nrIP that the and 

has evolved into different battle. It is to think that South Africans have so 
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stand to lose another 'generatH)n to HIY I AIDS. Similar to the former' lost o-prIPr>.ti this group 

of South Africans is ",nrYlnlr,c,·ri who should be as contributors. 

some are not "«"'UUI'S that are ill and from AIDS related illnesses or have 

droDDf:d out of school andlor to become ... .,.·"",,''''''·.0 to and who have contracted 

HIY/AIDS. 

The was ,.",,,,,,rt,>ri at the International AIDS Conference: 

Sinisizo home-based care programme children nine to 14 who are the 
of AIDS and for smaller brothers and sisters. The 

mc;orrles, many with 
sometimes comatose a or two before are to die ... 

have to find food for their cook for and feed their and 
have to ask for food from their and it takes hours to 

have to cook on stoves and open fires while 
have fetch water for 

""VlU",", and a small child can't carry 
there is any medication available the children also "but most of the time 

can't even an the children there is no time to 
mourn because must go and seek assistance to arrange a funeraL Natal Witness 

in Coombe 2000: 

The ,",u,r"'J"""" trauma of these AIDS ",.","" .. ,. is incalculable. in a nation where the 

restrictions ,..",,,,,,..,,,, have 1'''''''''''''''''''' children from ,",""'UW'5 their true f'V'VULHU, this 

threat to the future of South Africa could prove even more disastrous. It not cases of 

but is further Imlomren and £Ip(ttr{)vi families.s 

As is stated in 'VUVHHJ" 'It is estimated that by who have lost one 

or both will constitute between nine and 12% of the totaIIJVIJU!"Ll'~lH of South Africa or about 3.6 

- 4.8 million children' The cultural and un:.U",u\" devastation wroth colonialism 

to in {'m,..n:~rl':{)n to the IU""-"IO' effects of children One 

of the 'lost aPrIPl',~ti..,.n , but with rlrr,,,,_.,,,,u rates due to 

and lack of motivation. which has been the last few years of 

could be even reversed. 

Africans in South Africa have seen the structure of their societies and families U1\,·al\.JUll', down over 

the years, It has been said that the disjntl~gr;ati(m of African familial structure has a role in the 

escalation of crime within Africa. If this is true, what will in a made up ofa 
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..... w .. ,.J of destitute nrr.h",n,,'l If adult role models are no to IVH"'-tJ,"'lU societal 

""' ... ,.v ... ·,,, South African similar to those in William '-IV.l"""'!', famous 

very well make up their own rules which to live. 

As has been discussed the 'South African Institute for """"'"r,,h Studies' are ant:ICl]patmg 

that and AIDS will be ,,,,,"ua.,,,,,,,,, contributors to an increase in the rate of crime over the next ten to 

years. relatives and welfare U1l",dHJ'Ld'.lUll:>, are more to engage in 

criminal activities' l ""llVJ""J in Coombe 2000: 1 

to '-'VUjjj.U .. , the South African ""nn,,rt<! the notion that HIVI AIDS is not 

a threat to the health of South but also to the well of the entire nation. To counter 

the g01/enrun,ent has created a framework for "5'.1<111'1;; AIDS. Education Minister Kader Asmal' s Call to 

Action: Titisano several educational programmes to counter 

this disaster. One of which is to ensure that Life Skills and HIV/AIDS education are IrIt<'aro,t",ri 

into the at alllevels.9 

Coombe has also added that lm))lelmeltltlrlg the Life Skills programme on such a scale has 

difficult. One of the "IU''''''''''W' she raises is as follows: 

How can the content 
need to learn in tenms of essential 

related to work-oriented 

It is believed that the two to vuu,,,a'Ulh 

pal1ldelTIlC so that children learn what 
and numeracy, Life Skills and values 

social and skills? 

..,"'<" ... ,a,,, this dreaded disease are 

the correct infonmation in ''''''",''''''",v to as many and more 

it 

To my lUU"hvUUIJ:> l"'UI;;,uat';'" literature could be used to vital education 

about HIV/AJDS to the nation. To reach those who are not literate in written oral literature could 

role in Ul"""",lUJ"'UJll;; infonmation thr,(\"crh the best v11aUU'",l. the mo,the:r-t()nll,ue. 
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'-V,,,,-,uu.n,E. this I have att;empte:d to prove that additive education can 

a vital role in the restructurIng of African in South Africa. Similar to 

Africans can to redefine themselves resourceful and HlL'aUI;(<;;U 

it is also believed that until African an.\,p,.,..rn,·ntc to ""'f"r"", 

resources, Africa seems dest·ined to its colonial leg.aClles. 

a short discussion on Canada's 'HU1!".,""V',,,, and the The next 

continue to face ,.t>c.",.,rin, and 'Ual1H1UHJlH5 a sense of their native cultures. 
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1. 

2. 

Domination on 

3 

·,,,,nn",, .. ',, in Canada 

"'A,,, .. I,p~ and 

<'>nan''>u,'" for the Benefit of Future Generations 
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t"Pll"!ilfl,Pl'nVP' t""P~,p .. ,,,.n(J Native .Li""J;:;'U""~;'" in Canada 

In this I will discuss the power '_"',,;'''''' in mainstream Canadian I wish to 

investigalte the effects of this dormnatrnlg 12lngua~:e on ........ ,'''''_" and lan:guagf~s of that {'",>nt,,,,, This 

"'<lrFl",,,, Canada's "h, ....... " ... "1 and their will be 

used towards the ae1{el!)prneIlt of an deI'standmgofthe African '''''5''''A5 .... in education dilemma. 

As Canada continues to attract hundreds of thousands of lmml'''r''nr~ each year. like 

differences in cultures and l<lll1::>U"1::>"'''' Some ofthese survive and are 

maintained i-h ... ,..n,rh and multicultural programs, often or funded the 

amJP1',nrrl,pnt Other ancestral and ,auou",!;;,_;:. are tnrontTPn as second and third 

Canadians assimilate into mainstream 

U"',~lJl"'" the fact thal acculturation and assimilation diminished their the contributions 

made these have been invaluable. However 1'\",."tn!{> their influence was, these 

groups created "'&"'"''-''''''' ""'''''''V'',,;''''' to the cultural and 

These 'new' Canadians have to native who have been most 

on the of Canadian "V~.l\oLV. In this late-modern age, Canada's First Nations' are 

now the lead of the Rather than their lives 'beneath' other 

'-''"''''''''''''''''', First Nations to increase their nUI'lprl"", of native traditions and cultures 

the few lanlgulagf:S which have survived. 

Domination on 

".H"V'A!'." the federation of Canada 

back as the late 1500s. These <>VT"""'''''''. 

and Lftlogtlag,es 

over 130 years the first lunUle,lau settled as far 

and fur traders established French and colonies 

and were later 

Atlantic UUJlH1J;"""V'''. 

retU!!i~eS from the American Revolution and then waves of trans-
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Prior to the arrival First Nations' inhabited what is now Canada. The French 

and L11,5"'111 a ""'''''"''''''''1-' with Canada's As time 

and created families with First Nations' The children of these mixed 

cultures were called 'Metis'. As Churchill 'in less ,",V,JU'""",,, of Canada such as the 

the of inhabitants were of Amerindian or mixed French-Amerindian ueS~Ce[ll, and 

French until the later It seems that even before Canada became a 

First Nations' to lose their lrul"'U'~"',,";:), first to the then later to sp,~ak:,ers of 

As the settlers moved west across ,-,alia"", their and 

in g01{entlmem _ ..... __ ... J led to the French ""'5'"""5'"" At the same 

First Nations' similar to other groups lost what remained of 

their and ,",U''''''U11;:) in Canadian 

Similar to South Africa's 'homelands', Canada's natives were to 'Indian Reserves' 

UUV";,,","JU' the nation. Their as young as of age, were then removed from their 

homes and in so-called residential schools. While it has ,..""", .... '·h come to the attention of 

most Calladlans, and mental abuse towards these children was horrific that many took 

their own lives 

their so-called "UlJ...,aUUl one of First Nations' children's most basic was the 

use of their own l<1H!,;u(l!,;"'" 

And if a boot or a fist were not then a lash or a was until the 
-"l:::'~-~,- was beaten out To boot and fist and lash was added ridicule. Both 

1"'10'""""5" were assailed. "What's the use of that 'W'5'""""5" 

,uU5'"";<5" in the presence of other Learn '-'U,F.'''>U 

way to ahead. How can you learn two langu;ag~~s 
wonder kids can't learn else. It's a 
express abstract poor." in your WlI!;U'''5'"' 

your around those soundsT On and on the comments were 
until in too many the was shamed into silence and disuse. 

It is little wonder that so few U1U1"',",UV ... " 1<U16,'-''"::; .... " survived. to 'Of the 

three 1""'0'"'''0'''' found in '-'''11a"a, three remain' As as this "V'-Ul,..". some 
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First Nations' 1-'''''1-'110» are determined to educational programmes to introduce their children to 

their cultures and u,u'5""'5"" will survive to teach future 

about who are. 

who have the most cause to lament 
the to express the of 
understand the 

their ancestors, 
lost the power to cannot ,,"o.<aIJ'I, or pass on their 

will think Indian or feel Indian.. • ... "1"0'"''1''0''' and literature can restore 
the "Indian-ness". 1990: 

.,.;;."'u ... ~ Endan24ered L,angu:agl~s for the Benefit of Future Generations 

the last few decades Canada's U""'5""""""''' have made strides in land 

cultural status and a 

All members of First Nations who are Canadian citizens are entitled to exercise as 
lWl<;U'l<;" communities. Since almost all 

is a fact of life in their with 
al';';11,",'''''. In in the Northwest Territories as well as in 

official 

It is int"TP"tin note that close to "A',H'~'UVU, First Nations m"'ln"~~ 

have insisted their inclusion in modem native go'verJtlmental affairs and education. This is because 

ofthe beliefthat loss of I11Ul.,IOUVll;) "'UEouWE,V usage has had t'lrl','tmlnrl effects on the nation's 

It is felt First Nation elders that 'the one ;)lalH1''''''JtlL trait shared all troubled native is a 

nrr,t",mrl sense vn,"Uf'lna who are. SOlmeh01W has been otrtnr,,'rI away; somehow 

it must be with LaJllJ;:.l .. a~~" seems to be the what was 

lost when native children 'were "assimilated and annihilated" in residential "'AI,jUI;). had lost their 

LU"5'''''5'' and had any sense of who were' m 2001). 
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HmS"'''5''c; b'~U"Ub 'tnn(\l!"t<l"(,p in the new First Nations' In addition to <In(U',o,,n<l 

other nations such as the First Nation in northern British Columbia have 

established innovative programmes to teach children their ancestral 

38 

of 

These have had control of their education for almost 25 years, and theirs 

was the first Native-run school district in Canada, from 

kirlderg~lrtf:n to Grade an elective in 8 to 12. 

needed a deal of "",,,,m,n and have attlempte:d to make school curricula more relevant Nations 

students than former residential schools where traditional customs and '"""IS~"IS'N were eradicated. 

Other First Nations groups have been the beg;mnmg with 

pro<lrt,'n I'Ilrnl('('.t<: aimed at tea,cn:mg traditional values thfiOu!!:h '"'''5'"''''5,''' It is hmJVP111PT since 

native 'UlI!'."'''!'.'''', similar to elsewhere in the were oral and not and 

much has been lost. ('('(\I'l1lno to those who have become alanned at the decline ofthese 

.aH5U'~5\,i", many would agree with the 'Even a little umlen.larlillIlg of the '~"E>W'~E>~ will 

stnmg,then their young sense of 'l1pnTur.f and increase their "VAl~U~'H of the traditional culture' 

1 LA,""'."''' Canada's Nations' are a small £'nl1nn<ll'prl with South Africa's 

is believed that the similarities between the two groups are 

The most irrrnn,.f,,,,t in terms of this is that both cultures and HUl5U'"5''''' were nVI'rnnUfprp'!l 

and belittled their colonisers. 

Hr.""!,,,'.!P,. while Canadian First Nations grasp at the remains of their extinct 

'U"E:>U'~E:>~'~, black South Africans are ahead in this ""u,au,,,,,,, I feel 

that in a where so much has been the can take en,.""",,,,, back that 

u .. ,vu,~" to their uUI;:'""5"'" 

In "h,'nt,'r it will be su~~geste<1 African writers have an '1'nnr.lrt",~t role to III 

H"'I-'m,;:, others discover their 

prom01tlOn of African 

and future thr,rnuth literature. 

UHj5'"'><''' and cultural 

can be leaders the 
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The Role of African Literature in the Reconstruction of African Societies in the Modern 

1. 

2. 

The .. v,"'" .... and Aesthetic Value of Literature 

L U~'.U"U'jJ and Moral in South Africa 
iL vue"-'''''5 African Literature to African Learners 

~c:aDllUng the Horizon for Source Material for the Enrichment of Mother 
Educational Materials 

SOI)h1:stlc:ate:d Texts 
it Brief Overview 

a. West Africa 
b. East Africa 
c. South Africa 
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The Role of African Literature in the Reconstruction of African Societies in the Modern 

In the last N-H"'''''' the recent att,empts made Canada's First Nations' in the extinction of 

their l<1l1gUi1gt;;; was discussed. Their admirable efforts will nvIV''' .... n meet with success, at least with those 

can also be reSIPected for their decision to introduce these not been lost. 

J<UJ'5ua5"'" into curricula for First Nations children in the that younger gel1eratll)ns will learn more 

about who are native 

In this I'h •• nh,,. the notion 

aUJ"lUU", customs and values thr;[)ull'h 

African literature as a vehicle in the of African 

societies in South Africa will be """'I'.UII,","" ""u""._",.~~ ''"'6'''''''6'' literature will be nm,r"vpn a vital 

in the decline in African cultures set about colonialism and entrenched 

ex,lminirlg the ps'{cn:OS;[)Cl:al and aesthetic value i~o,cQh,rA African oral literature will be reviewed as 

a nrr"11I1pr and moral 

It has been stated in this thesis that current African lalll5u"I5'" lessons do not nr"",ul" 

much for the of African literature. To counter the notion of the continent's 

works used for the enrichment of mother educational materials will be examined. It 

believed that the ''"''''_'<1'''6 of ... ~.,.,v,w material can 

{'r",,,tiroa cultural confidence. 

African children reconstruct African 

traditions and 

The role that African writers can in this en devour will also be discussed. Just as Russians 

read literature written in Russi;an, and Chinese read in ....,l1Ul ... .,"', Africans deserve to read African literature 

written or translated into African la"5",>'5"'" 

The C8()SOll!lal and Aesthetic Value of Literature 

Hundreds 

differentiated us from 

"''''>V'''', and for the 

the western world's thinkers believed that moral conduct was what 

civilised or uncivilised. Education was the means to communicate these 

literature was a vehicle of distribution. As Plato wrote in -"-"'.-"-"-=.t'=-'-"'" 
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You know that the is the most of any work, in the 
case of a young and tender thing; for that is the time at which the character is being 
formed and the desired is more taken .... Shall we allow 
children to hear any casual tales which may be devised by casual persons, and to receive 
into their minds ideas for the most the very opposite of those which we should wish 
them to have when are grown 

received into the mind at that age is likely to become 
and therefore it is most that the tales which the 

young first hear should be models of virtuous 'Hu'u"".n~ 
Then will our youth dwell in a land of health, amid fair 

receive the food in everything; and the effluence of fair 
eye and ear, like a breeze from a purer and draw the soul 
from the earliest years into likeness and with the beauty of reason. 

There can be no nobler than that. (quoted in 1993: 17) 

in this late-modern age, does not seem to be considered as as it once was. 

that within the many cultures of the many hold values and morals in esteem 

and to pass these on to our children. 

In order for our children to such we have to offer them of 
and and wrong. And the best works of literature 

stories from .. a rich mine of moral a reliable moral 
reference that will anchor our children and ourselves in our our 

and our traditions. 1993: II) 

It is this notion of values and their dissemination through literature that I wish to focus on in this section of 

the thesis. 

H"H",,'~H'}U" literature in the written form is still very young, oral traditions were 

established as an of African an essential role in the maintenance of 

societal structure and education. As Canonici ''''"IJIUIlH''. 

Traditional oral literature rpY'.rp<,p.n'tpri what a nation told itself about itself. It thus 
felt reflections on African life and value on African beliefs and 

cosmolology, on what was culturally relevant in highlighting the eternal for 
survival on this continent. (1995: 151) 
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While it a pertormance in front of an UU~U"'l,'''''', it was not a form of 

enl:ertamme:nt, but also a way of ,,.,,.UI:;,UlI.UllJ'5 tribal and values. As Canonici further ""',"'laUl" 

nprt",..m"''' .... ' ' is of a celebration: vV"allYU" J 

nprtnnm",,,'p the life and the of the 
it is also meant to educate and to "H'U'''U!','''. It is therefore a committed 
both and "u,."aUUJlia11) 

In many African works orature is as Canonici describes. In a scene from 

~=~==, the ch~rra(;ter Abdulla reveals his VHJIJW'", self-confidence while V,",,",'VI"H'!', an 

orator: 

Abdulla ""11""""1 seemed to have new and new life. His transformation 
with endless curses at alll,EiH ... " and 

a process which had started with his first contact with was now 
seemed to him to their hearts. This could be seen in the children. 

surrounded him and he told them stories. Elder 1993: 

In a sense is oral tradition: 

In addition to the children's sense of and tribal 
many ofthem incalculate virtues considered essential for survival: "The tribal stories told 

his mother had belief in the virtue of toil and 
perserverance." Elder 1993: 

in Mbise's -'==~'-="-""""'-="""", orature is seen as a way 

All the children of all the houses came for 
initiated came for talks with Kilutaluta. But these talks were 
little ones because the started with nrr,,,p1'h~ 
This conversation started after the children's normal classes 
grown-ups came before the children left for their beds. 
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After the colonials took over education of local 

encourage Western As Cancel states: 

Colonial crmJPf'lnmpnt 
that were ''''''fJ''''U'"'U''Y Uf"/"l1"O"~,t nrrnf1ITlnU a bit of "moral" 15Ul:ual.'''''' 

learned to read and the connections between his own writers and the 
translations of the books from (1993: 

this PO:3H:0!i)mal era, could be '''IJ''''''''U African moral and values. 

African literature could be used as the vehicle to transfer this "HI"a," ... ", to children. since oral 

literature was tralclltionI11I) rich in issues and the written African literature 

could what been lost. 

children se!!m to find this genre L"-"""""''''''/',. Similar to tales and 

Chinese Vv.'U~',",U'H familial standards U"'J"",n itl't">1lhn'p African children were once raised with 

oral folklore. stories are sti1l1mnnl!T~11T in many cultures. rather than maKlnig these 

valuable tales for younger could be for levels of education. This would 

students' rf'rlf'l1rn11rf' and also make moral of the entire curriculum. 

In """.uuvu, these stories and others like them can anchor children in their its 

and tradition \UI,.'IUHO" 1993: Whether it is offered thr,/"l1H.h the oral or written African literature 

could once be a vehicle for '''«'''Hl'''15 nw .. ""rt""t life lessons. 

It has been said that for children to take must be in the presence of adults 

who take ... v ...... ,,] Hennett 1993: As discussed in the last the current AIDS 

crisis in South an adult in their household is a few AIDS have. This is another 

reason that poems, essays, and other canons of moral have become 

im1nm1'':'Ylt in this late-modern age. 

the benefits of moral could also be beneficial to teachers and After the 

wasted decades of colonialism and """o.rrn"", and the omniPl:esent of this 

'anchored' could be very "''''''''''''' to children as well as their 1"<1""0","''''''. As Bennett states: 
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In these stories we engage in an act of renewal. We welcome our children to a 
common a world of shared to the of moral persons. In that 
common world we invite them to the the the 

and the notions and or"'>lm.""" 

The velomnelU of African literature for education would act as a for many ,.. .... ,,"'-t,'" t 

ULl'!'. ... ''''!'.','' would and to use them in areas where 

are not the status of these would become than it is now; will have 

me:anltng for more than ever can be <!"1r",,,,C, in an informed 

black IJV~1UI<'UVU, Africans will re-establish cultural morals values and become active citizens in their 

own As Curtler states: 

and engage with others in In 

.I""';;''''''''''' to which we submit If we caunot 

favors". 
opml1on, communication has broken 
means to 
1 

Africa has a 

differences. 

wealth 

is still so young. As Peters states: 

that the continent's written 

Both creative writers and critics are committed to a literature centered on Africa and 
one that serves a useful And have arisen about the 

and aesthetics in 
may be taken as grown over a 

possessing within it gems of literature that have won national and 
ch~tnging facets of African and culture 

a genre that thrives in the 
been uneven, one 

may assert l'lnT'?l'lr?n several works 
writers that will endure. 
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The continent's writers have Drc)duced a wide short 

and fiction written have debated the 

issue of La'''5'''''5'' in literature. While a few writers such as wa to write in 

his mother after written in for seventeen years, most African writers 

continue to write in the former colonial 'U"'5uU5'.'" of their countries. 

rpc",,·,ipri as the father of African states, in ~"l"''"'" is not 

without its serious setbacks and aUJl1VC'1511 it is a "'''''5'''''-5'"' in many it is the one central 

nation-wide "n" .. ,,"'(>'" """''''"'Uv. who exile in the 

United makes no excuses for but he does insist African 

novel has to be about Africa Smith 1976: 

It is understood that literature written in 1<Ul'5'"""5"" such as L11,5110'U can be marketed to a broader 

international were written in vernacular la":151.1<15';;" because of 

colonial education pra:cti(~es, there has not been a demand for African IttD"<l+""'" written either in the 

vernacular or colonial uU'S'''''S'''''' Kale Omotoso's statement that African literature 

should not only 

Africans. 

Omotoso says: 

to ~',","V'~' as it has thnJull'h its intlernatilJm,lly acclaimed but to 

What needs to be said is that express one culture in another lQlI15""~5" can be done. But 
it is best to express and extend a culture in its own else is limited and 
"''-'V'''f'''''''' and it is to work with Hn.'V"'1J1'IO"I:< 

As has been discussed in this it is believed that African literature can a vital role in the 

reconstruction of African Societies. It is :>U!~~IO':>tvU in this that African writers could contribute to 

this task vuuw,,,, works to enrich incligc~n(lUs """'5'''''5'' school texts. eXj)anaU:lg African '"''5'''''5''' 

learners' students would learn about their histories and rraamlons, p1ernaps some of the 

African children have grown up with. 
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"''''.in .. ,.. ..... the Horizon for Source Material for the Enrichment of Mother 
Materials 

Educational 

It has been said that literature reflects In this is no different. From oral traditions to 

written 1U'-'''4>,.,,,, African literature has acted as a mirror to African societies and their cultures. 

npn"'H\lCP have the to reconstruct or maintain the status quo. As Achebe states: 

Here then is an revolution for me to espouse to my belief 
in itself and away the of the years and self-
abasement ... African did not hear of culture for the first time from 
their societies were not mindless but had a OlllllO~;OCinv 
and that had had 
many African 
now .. The writer's 
what to what 

Writers such as Achebe have been heralded as leaders in the for the re-evaluation of 

Africans ..... "''''A''''''' African writers have also contributed in u" .... u ... "An'ub certain of African 

life which are not seen as such as the way black women continue to be 

nm'Tr"'/Pri in African literature. 

of whether the writer is relJlectmg socio-cultural realities ... the artist has the 

power to create new "al"l"", to rfm,rfl'lflnt male-female and the role of women as have 

been in the and be in the future: women as neither victors not victims but n"ri-np,." 

1986: Some writers such as wa 

Ousmane Sembene in ==-''-=0=-.=-''':':''''>= have 

in "-=-='--=~==" =~""'-'''''''-=-=='''' and 

this of African 

",."",-",,,",,,,,£1 section of the entire 
backward elements in the 

ofa 
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HaUU'A-ISH there is much to be from ch,mgmg """""'TIUt> srerec}tv1tlcs 1 believe there 

is a road ahead for African writers. As Achebe states: 

I would be novels did no more than teach my readers that their 
from which the first delivered them. 

a few of Africa's writers and their works I have att1empted to illustrate the breadth of 

African literature. This list is no means exhaustive and is an overview ofthe continent's 

wealth. I am aware of the and to African-American it has not been 

included in this There is work Africa to infuse into African 

have IHUHat;'"'u to mention some of these this short thesis. 

writers are some of the best known and most acc:onrlpllsl1led in Africa. This is due to its 

size one-third of the !JVf,\.l.iCAU<.'U of the continent,is many educational institutions of 

l,"weBB,,,,, and a VYv,U-","""V""U,,'" writers' cornm.un:it~ It is also home to Chinua Africa's 

icon. 

Achebe's first was Hau ... ,;..,,)' translated into 50 L~UO~'~o~~' It 

deals with Man's PV.\PT,pn('p within limited traditional African and the initial conflicts with 

Western '''H''''''U'U and colonialism. ~=:=.=-=~='-" became a seminal 

text !JV'''-... ·v,,''''' ... literature and was one of the first books to "HH'"''''~''''' colonialism from an 

African view and to express in the way Africans in their native ,vU';;:""_" 

Achebe's UVO'"''I''''''' novels continued to reflect '-H~"15'~" in the societal and !JUII",-"" 

lWIU"',Up". In addition to Achebe has also written non~fiction short children's stories 

and poems. 
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has many -respe:cte:d writers literature. A few of these 

include: Amos Tutuola with his 

=="'--"'=-'-'-=, (J 952) to and other so-called first-wave 

writers lU .. lUUCH1;<. Onuora Nzekwu's ..:...:..:="-="-==-.!~=-:..:."""'""".::'" and Aluko's ~""-"~"----""-= 

Other West African works later included Gabriel the Nobel laureate 

Wole and Kwei Armah with ~==~=-== 

As optimism over the end of colonialism to fade women writers to 

emerge a different dimension and new ,.,p,"" ..... .,,,j.,.,,,,, to African fiction. 

In AmaAta another Ghanaian wrote ="----"="'-'~~z., but it was not IJ"L/U"JU'-<U. 

until 1977. Flora and cornPfltrH)t Buchi LUll""!!" these 

three writers offered the female voice in what had once been an male dominated arena 

As Peters states: 

While some consider third wave literature less eXlictllng than nr~'VIt'" written African its 

IJVI-'UU'CIUY can be defended. more African writers ever before were able to their works 

IJUl'U~Jll"U due to access to African outlets which nrc""/iPriliterature to the local markets 

and did not have to on an international audience. readers and writers have become 

better edtlcal:ed, way to a more literate The market for many different kinds of itp,."twrp 

as in any other continues to "l\.~}rul'U. 

Included MUJiVUF.'" third wave writers are: Obi Sulu Anezi Victor 

Mohamed Helen 1."""'''1'', Adaora Lilly Flora Amu Femi 

Osofisan and Kole Omotoso. 
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r01mn"'-f'rl with West Africa's acJlievelnelrlts, East Africa was considered to be a 

desert' until the 1960s. The African Writers Conference held in ,,,,,,,,ulJ,,,,,in was the 

for East African writers when realised very little {'.mnn"rp,rl to others from 

the and the 

literature was created as a result of this conference and ~ ""~, ... " Makerere was the 

most educational force behind this 1993: 

Not did these writers to an East African H'1pn~""r but also to 

search for ll"U.,''''RJU'' aut:onomy in academia. This so-called re"Ollllt1()n, <:nf',l'Irf!if>l'Il1f>£1 by some of the 

African members of staff at an annual conference of the universities Nairobi and Dar es 

Salaant. The decision was made to abolish the three ',""'H,'If' 'p"""rt1'Yl",nt~ of these with 

them. wa 

The "revolution" led to the end of "the 
''''~J'''''Ul.l.' y at 10 

was one of the architects behind this move. 

addition to these institutional cmmg;es, "''',VA''''''''IS the 
10 in Nairobi's restructured Literature 

at the campus but in the whole 

nrllcr"n'v and sec;onOaIY school were """'IS"''''''"''''', the average young adult reader 

become accustomed to American and British for entertainment. Thus 

when Africans to write a new, controversial form <VU1."W.£V'."lJ successful. 

This genre did not last due to a of reasons but cost of books and the 

lack of a OO(IK-I)uVIn habit it was in that 'slick urban fiction' 

and Tanzania. 

In fiction was banned President Julius the """,n>1'u' 

'Swahilisation'. The had deemed this of literature as .... "'."tl>,.,..' ... ""h since it dealt 
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with the urban "IlltalJVU, and the nrp,,,,,pnT was "'''XI-'''"''''''"''''5 rural fiction 

remained of interest to Tanzanians and continued to read it in Swahili. 

While .1..Jll,5'''lH ''''H/::,'U''I';v literature was Uv'Vvl'UIJ'll~ in and it did not in Tanzania. 

The t'm","""'l' 

be used 

easier to 

ne~laVl/av in the creation of one official ' .... ',O ... ~'O", 

<,,,,nu,",, The movement was so 

in Swahili than in "-''':S''C,,, 

that 

had lost its prestu!:e' 

the VUl1<l"'''l chaos and "'n,. ... "'~"i in v .. , .... ,,,,"'in the 1960s and 

Well-known Okot PetetNazareth who wrote the 

it had become much 

in Elder 1993: 

writers fled 

writer Okello Oculi were ymlvuF.'" those who fled. Controversial Taban 

who was ''''''''U''"" at the Inn1P,.,,,t,, ofNairobL Almost all of these writers 

were VUl}""J"';;U in climate. 

to 

The lead up to 

nnstable 

1ndlepl~ndell(;e was to create a valuable writers to use. 

The formation of the Land and Freedom \"'''''''5''''''''''''' Mau Mau by the "'VIVU'.""''''' J and the 

sU!l,seCluelllt HITIP"O"'l'Il",' unified many of the African citizens These works 

include writer M.P. Joshua Kariuki's 1llirnJ~~~liill~ 

Gatheru to name a few. 

"'''''U'''''', Godwin Wachira's """'''''''''''''-''~~~=-'' and 

Charles IHuu",.a of the effects of the ""ITIPro·pn('" 

were 

Later 

where 

Even and~~~~~~ 

themes were related to the sense of lJ"'lJIY<OJ.ll East Africa 

~~"""-''''-'''''-''=, =="-""~~~""-"""""''''' and 

in 

nn"l"Il"Itpri and divided. 

~~!L!:!:.!::.!L!~~ all are set in the urban environment nl"ll't .. "",n the eXlll1011:amm 

the of the individual between traditional and modern worlds created the vu~,n.UJ' VIJ for 

Kenneth Watene's ~"""''''-'''"'''-''~~''-'.L='''' J.N. Mwaura's ~~'--"'-'~~"" and Grace 
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51 

Female East African included Grace ~"'-"--'-=~=-"""=, which was the first novel 

the East African UULL"u.mE, House and was the first work in English by a Luo 

writer. She wrote collections of short with much of her work ,..r"''''~·rn''n the to women in 

urban environments Barbara 

(1971) Miriam Khamadi Were' s ~"--='==-'--'-'-"= are a few 

works centered on African women's issues. 

As stated was one of the first and voices on the of 

,,",u5'''''5'' and education in East Africa. when he turned to his own in order to reach 

more than he could in '-'''F,U"u, the amJPnnmpnt "'tTi~mntp'r1 to silence him. He was detained 

for a year in and when released was dismissed without from the Just as 

others fled from Uganda years before and in Tanzania to write, left to live in exile elsewhere. 

the Xhosa were among the first and groups to 

in their own ,uu!'.,,,,!'.,,. After the frontier war of 1 the mission Lovedale became 

the center of Xhosa 

That is where modern African literature may with Christian 
by with T"('''Trim of oral lore lespe(;lal 

traditional with the earliest at oral prose 
of stories that the pupils had read at either in English or in vernacular versions. 

1 180-181) 

H,...·\1I"U" .. the advent of the to be a much more conservative time for Xhosa and other 

"""5''''''5'' writers. 

from the liberal mission black had been 

'racial determinism in and colonial '"'v" ... "_,, combined with the rI1~"n\lpr\1 of 

metals and gems in the Free State to institutionalize the subservient fJVO'H'~'" of Black 

the Black writer in South Africa' 1993: 
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the of the ('MU111"\' white South African was and to 

reach an international audience. In the 1950s and early 1960s, prose writing black South Africans was 

believed to have been some of the best on the continent 1976: the 

changed this. As Gerard states: 

The education for Africans up to 1953 had created the conditions for the emergence of 
black in on a scale ... But it was not to reach its apex until the 
early when the brutality of the regime, made glaringly obvious in the 
massacre of March 1960, created a state of unbearable which such gifted authors 
as Alex La Bloke Nat Nakasa and a few others, brought to the attention 
of the outside world the medium of creative Harsh 
led to their or the 

Peter Abraham was the first non-white to write a novel that reached an international aU(l1erlce, 

with~'-"'--""-".l.(l but after years of nnr'rp~,,, like so many was forced to flee South 

Africa. Ezekiel 'n~JUUlU"'" Bloke Modisane's """'~"'--"-''''''-''''''-''-'''-''-''''''''-''-.L(l 

and Alfred Hutchison's ===-=-== were and the African 

the <>"'0''''''''P1I"' 

Some such as H~~'"H''Ul''''' began their careers as with the '''!','''''''''''-. 

magazine. Much different than its modern version, was aimed at 'a new audience: the Black urban 

.. It was lV~"'''JlH of a new South African writing: 

Henry '~"'H"'V, Can Themba, Todd and Bloke Modisane PV,\I,..olTPn the new 

market with investigative IUMUW<H~'''' and of life seen from the African of view' in 

1993: 

It was also the influence that shows how the short was the most form of 

black South African the last years. Short writers included Alex La 

Richard Alf James Matthews and newer writers such as Mbulelo lVAL.UHlUU'-, Mothobi 

Mutloatse and Ndebele. 

states, the of Black South African novels has been less l'm,c",t"",t 

alU.1UC,,,,U there have been several''''nr''~<'' individual "A,;uUI~l"". These are Richard Rive's l-irr,pr,crPY'I''' 

and Alex La Guma's ~"'-"'~""'-'=~'-.L 
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'In Africa there were 97 definitions of what was vu"-,,,,,,,.1 'undesirable' in literature: 

'subversive', 'obscene', or otherwise 'offensive'. 

need to suppress or silence an individual writer' 

but were there ifthere was a 

rhl"rpj'r.rl' black writers who did not 

to live in exile stoppe:d found another prose such as or continued but in 

to 'these writers did so not to direct their social and 1-'''''''''''' alr!P\rl'!nN'~ 

at those in power in a laul".U<~""" would but also to reach an international 

audience' 

Those who turned to an audience until then had been unheard of. Gordimer 

wrote, 'For the first 

the seglreg,lted 

black writers' works U"'!;lHIHIJ'5 to be 

liberal or whites and the educated black elite' 

The second of writers includes Mzamane with """"",,"l:l:..."-=.!.-'-"""-""'-'---"'~~ 

and ~"'--"="""'~~::t., and Ndebele's collection the winner of the Noma 

Award for ULJ""ll.ll1l'. in Africa. 

in 

South Africa's is and its literature reflects this. For the """,,"11,,,, writers there has 

few OP{:nUllg admit it for fear been a constant ....... uc ...... ,,,,,,,,!'; act between 'the I1UIIU,""" the aesthetic .. 

be deemed urrlcH~nt![y committed to the cause of liberation. It affects all the 

under eXlstiu,g circumstances. creative writer believes in the u,"",,,,,",,, to devote his or her <',."""""", 

an examination of race relations in it need not in a 

1993: human statement' 

As has been C!f'{',\J.,r.,f'1 the continent has a wealth achievements. Due to this 

limited vA':UHHl"'UUU many works have not been included have not been mt,>nt"m 

is a brief introduction as to Africa's writers and their 

and more 

a 

This 

It is U""I~""'vU that the continent's vast reserve of oral and written literature be reintroduced to 

African This can best be ac(;OrrlplllSh(~d lU~U""~l1"U" literature written African writers. 
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Conclusion 

This thesis examines the I..IUI,vUlClal educational benefits 

material in the enrichment of vernacular literature, It is nro!om,ed that this 

literature would be ,...n<!1tnlP in many areas of black South African 

literature as source 

opIne11t of vernacular 

The in southern African '~"ISYUIS"~ is very limited due to several 

factors: SVStel11S for southern African luU'15U'''15'''' were a recent invention and the 

base was not en(;OUlra~~ed under colonial education and 

controlled under ""~irth",.rI 

demand for mdlgenOlls 1~,"CTI1"(T'" 

ru,uvU,o':" black Africans who have 

writers and pUitHlS,nelrs from nyy,,, ... rl<T such material. 

This vicious still continues. 

This thesis proposes additive ~u.uouu, education to not subtractive lUHO""'O'" 

,",UI~,",",UVU, but also to prepare students to master textual materials. This would 

order and advance and IH'HO •• ll"I.l" ,"Uo""o" 

It further proposes that African literature taken from traditional works or translated from 

works are essential contributions to this of literature, These would surlDlI~mlent 

"Vllll.H"'ll"'" the current gra.mrnaY'-tCicu:sed African ''''''6".''6 .... learners' books. And 

familiar 

social 

of African '"",vWLI'),; of such material should contribute 

tOC1USlIIg on 

towards African 
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Notes for ,",u"'",."" 

I Unlike the term neocolonialism is less 
an indirect and influential involvement an advanced nation over a 

of and education. 

no';me:noent states with educational reforms. But even 
where new ideas of the jJVIJ''''''U~/U to move into a new era in 
Harambee schools and Tanzania's education for 

western-educated 
",U'<A'''''', both the educational administration and the 

were content to maintain the inherited educational 

UVIVU'''''VU. it is of 
Tanzanians. Its with its role as a trade-route 
associated with the anti-colonial movements and a vehicle for national JJV''''''''U' V'I'.""uo.auvu. 

ny,,,,,,",,,. 1 

4 imI)lenlentaUons of Kiswahili 
nn':t_TITlt1""T" school education. 

and educators in and Somalia were able to the 
nOilogles and prepare school textbooks for instruction in L"~""""L"'~~ L"U'6""E>"~ 

still maintain that there are not suitable use as media for n",,,_,".1"1 

6 ppr'h",,~ this eXl:>liiins of the 

more are UI;;-'AJU:UU/5 

7 With the of lessons from studies conducted within the 
on the role of the mother in the and the maximisation of the 

Dol~enltial of the there was a decision to return to the mother education in 

....... u"'-, .... , the Bantu Education Act was a sinister measure 
culture as a whole ... the mental outlook of all future 

to retard the 
of Africans was at 
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1 The 'lost apr,pr~,tl con!lpo,sed of South African its the and still 
noticeable. These were of colour who were either schooled under the enforced Bantu education 
or who either because never into it or out 

for reasons often bound up with the o"'''rp'~" Those who did attend school did not 
benefit for the subtractive educative process; instead was in 
students with low of education cOlno;ared with other South African school-Ieavers. Those who were not 

CULl""al,CU, created a and live its rules. 1993 and 

2 Additive ' .. ,"'1.n,,,,,o,",,,,,,,,,,,, is considered to be a more form education 1",('\lmn!>rc'l1 with 
subtractive additive "HU""",6"''''''''''', students come into school Sp(~aKmg 

"''''''''''0''''<'' "'U •• "'UHV'C<, students are instructed in both their mother 
additional instruction in the mother ceases, with the second 1""5'"'''5''' bel~ormnlg 
the sole medium of instruction and the langwige of the student. \L<UHUJ'-" 

both subtractive and 

The emergence and evolution of African literatures resulted from the in the British-
controlled territories. Some made an start in the nineteeth "",r.nu'u UV51HllJ'1l5 of the modem colonial 
era. Others did not appear until as late as the mid-twentieth when bolstered 
gO'r'en!lment action. 

5 After the "Communist Liberation" of 
IOU~'''H']::, the 

characters. It is easier to read "AUAp'AU~'~ 
way around. 

was to allow more to read 
were easier to learn and remember. Most of 

Macau and Taiwan continue to use traditional 
knows but more difficult the other 

6 More than halfthe 511 474 who sat the matric exams in schools last year failed and this after 
moderators of the SA Certification Council boosted the marks 6 to 8%. in "Mother-

matric will pass rate", 

7 The President the medical establishment and AIDS activists 
dissident scientists who argue that HIV does not cause AIDS. A 
debate on scientific matters left the AIDS in South African in tatters. 

8 It is that at least half of South African children who are now will die of HIV I AIDS. 
child and adult to double and life to 20 years, 

from 68 to 48. rates will increase 2005, when there will be one million 
children without one or both information from June 2000 in 
,",V""H'),,",,2000. 

npn!>rtmpnt of Education Life Skills and HIV I AIDS Education 
The aimed to ensure learners could understand sex and 

lOenmrv ways in which HIV I AIDS can 
nl' •• t"tlrp~ and reS1Porui al0DrnDlria1:elv and under pressure; 
COInp;aSSlon to others who are and learn how to cope 

and COn!lmlllllt as a result of HIV I AIDS. 
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