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In an 

syl 

in anyway 

which not some measure contact with 

1986:101). 

purposes 

humanistic values and 

was 

it 

some 

evident that 

not 

the 

5.7. Conclusion 

In 

a 

.. 

I set out to Iy exam ine the 

school curriculum over the 

the 

at 

years. From this 

the 

the 

as I as the cannot be divorced from the 

involvement and interference of the 

that it underwent 

a 

tradition due to ",,.,.n,un reasons. 

.. A ",,,,r ... ,,,,,,,t,,,,,., took root be or talked about in terms 

due to the use of at Swazi 

.. The of isiZulu as a use as the medium 

was not 

on isiZulu 

in a minor 

efforts at 

the Universities of 

of 

treated it as younger and a 

its with reference to in terms of 

as was no sense 

SiSwati continued to 

Natal and Unisa who 

therefore 

lu. Even the 
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SiSwati Writers in Swaziland has taken over the process of 

this process to be influenced isiZulu authors 

academics by conducting writers' and the translation of isiZulu 

works into SiSwati. Commercial and financial interests in SiSwati materials 

drove this involvement. 

• As isiZulu became the 

of the Bible retarded the 

of devotion, the use of the versIon 

of SiSwati in Swaziland and South Africa as 

the need for a SiSwati Bible became less acute. It further 

that 

codify it as its 

was a 

did not warrant the cost and 

used the isiZulu as well as an 

of isiZulu. The dominance 

domain elevated its status above that of SiSwati and 

and an affection for it that tended to al ienate 

and 

that SiSwati 

with 

• In the of SiSwati 

Board and academics in 

from their own 

such as the Bible 

of the SiSwati 

the SiSwati 

in both 

result that one 

Bible and I 

Africa and Swaziland were treated as one 

was This made it 

works to be written for the 

for the 

in South Africa as well as 

• The on materials 

undermined the 

the ed ucational Macmillan 

textbooks in 

SiSwati. 

• In the of the isiZulu 

the Fundamental 

the Afrikaans syllabus whieh IS 

and Christian 

Education served as a As the isiZulu In served as a 

the the latter took on board a 

which has left a that is still and of the 

teaching methodology. 

• It is ironic that the child-centred and humanistic ish labus no 

part in the development of either the Swaziland or South African SiSwati curricula. 
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then has the way In 

demonstrated the way in which Fundamental 

a 

of the Bantu education III in the 

on 
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6.2 

the 

The 

Rationale for 

methods 

and discusses the used in 

that was done in Swaziland between 

will be 

on the process of 

and it will my 

a combination of and 

A is a person who 

what has been seen so that will 

very and then 

way 

in and 

Garner and Steinmetz 

about 

of 

a 

and 

and October 

research 

as an 

research 

very Iy 

comfort in 

the 

host the lack nuance and 

a 

In 

as it often fails to take account of the 

characteristics of individual cases 
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A of nai've on from 

research based 

even the 

social events their 

We are 

more if 

(J 979: I 

To 111 some cases 

Denzin and Lincoln's 

into a series of rpr,I"P'''' ",;un)' .. ". 

the social 

and 

observable behaviour 

memos to 

to make sense 

to them. In other 

the 

It 

effect construct and universal laws devoid of any 

between n",nrl;'nt IS 

like Kemmis (\ 

the need to 

which means that 

researcher the 

and Benofiel (I 

will rest on a distorted np"cn;~(,~I\!P 

of 

character 

of a set of 

field notes, 

I, 1 

for a 

'a situated 

turn the 

in 

in terms of the 

to understand 

a 

the 

the same lines. Both 

III her field the 
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The methods of in 

carry 

some 

lam 

different from those in 

and later 

is at 

Iy 

have been 

the 

in the poor 

Dufour and 

reader 

that 

and 

m the 

on 

context to 

one is 

want to the way the 

and than take 

it to some kind control 

In classroom-

such as those 

the size of 

albeit in a somewhat 

different way, 

data assoc iated this mode of research are at led with 

research is at least 

it 

mp'''<IlI'InO and as distinct and separate is at the 
research and allows inferences to be drawn about the whole from the 
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The 

seems to 

and her 

This 

Knafl 

Denzil and 

when research is 

But the way a 

on 

to use her chosen 

an ac(:eptab 

much 

research mode: 

111 

is It seems to 

concludes and 

a 

research modes. For me it was 

has 

to 

in so 

research avenues. 

on (I it as a 

lila research 

in end 

value outcomes 
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that 

I did not take 

new realities to 

'natural 

is 

cannot say 

, it would be to asslIme 

on 

. Even 

on 

the 

to 

which gave me the 

In sum, the were III 

accurate data. I to view them as of a process 

which f was articulation the 

the 

6.3 Initial considerations 

revealed that 

overexposure to had seen too many 

come and go with 

context. my was that the more character of 

me 

in 

from an 

and 

to them as it 

the process. 

some as well as a 

more 

As research was me, I had to to conduct the as 

to so. This was my 

the context and many the teachers on a 

a that and the process. I shall return to of 

the research in due course. 
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enters process a 

are social 

what 

some 

the 

and 

that will affect the choice of 

from what 

to our peers. 

The 

choices of research 

Cameron et 

of where J was 

and 

context. The in me, as J have 

shift 

have 

the researcher holds 

calls 

- the lens 

to 

and influence 

my six years at 

modem 

and 

to 

me into a researcher 

home. 

a 

Added to these 

involvement in the 

In ,.ptrn~'np,('t 

in the 

readily 

and recommendations 

and 

the South A fdcan 

influenced the 

""C>"'''f'T~'r1 in classrooms. 

education and 
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also created 

and 

IS my more recent 

exposure to I 

market. 

my 

For these reasons, I 

must 

as well as 
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In 

among other 

sense no 

(1972: 

held true for me, and my 

In 

as an 

research IS an interactive process 

become 

was crucial it made me work 

I was also aware that there could 

too detached and too much an 

was 

was based in 

in a familiar that I balance the 

In that 

would 

Bateson 

a 

in 

not 

.It 

not to 

roles and to manage a 

, became a difficult and 

and Atkinson (1 

for research. The words Levine 

described the '''~I"\rn'H had when I 

access to my 

We will never be 

aware. 
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6.4 

behaviour in 

necessary or 

more 

access to the research sites 

( I research 

researcher to observe every 

and even if it were VV,:>'HIUI 

to do so. What 

accurate data. But same time is a 

it not be 

a 

and observed are of 

it 

events 

to or 

( 

is 

at 

in which I was to do my 

even necessary to 

areas. In the urban area, I 

one in the centre of town and the 

not 

to make a 

that it 

III 

to 

The 

school in the centre of will Tpfpr"pfI to as 

each 

school in 

came 

The second 

reason 

many 

soc io-econom ic 

selected in the 

the was UI;;'.<lll:,I;; 

136 

and 26 teachers. There were 2 streams in 

the va,."',",,;" 

it as a research because it 

learners at school 

is referred to as school E is the 

for of the 

900 learners and about 50 

its 
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was one most with a 90 per 

cent. I deemed it convenient to 

in the 

a 

as it meant that I many 

be a more than two in one context. I np,r>r'n,pn of 

the 

These were 

refer to as school was selected on area cal 

the that it was a one 

the A-Level the two most 

out 

were 

who were 

Out 

the 

will be 

at this 

I was to 

the responses learners who 

'the cream', towards as a 

there was 

to find out which 

'''''''-b'-~ and reasons 

in Grade II (out an enrollment in 

their reasons were most it 

low number of learners 

one teacher who III 

as a 

entire 

Not very from one the most m lS 

learners 

I will to as which I can is a fair resemblance of a 

it would be to select this school as a 

o in this context 600 learners 

there were about 26 teachers. The Head the 

II streams which had about 60 learners. 

at as 

and French. 
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Even in rural area were selected on 

in Swaziland. 

even based in a rural area, of School F in 

an enrollment close to 600 learners and 30 

teachers. It also the 

When contrasted one can say that 

then be .~~,~,~.u at School 

school. B is the more 

two, it not come as a that there were about 320 learners B. 

to on Grade 11 in order to a clear 

content close to the rnore mature to 

conversations at 12 .HUU'-'.'HJ were 

with the final 

The SiSwati teachers the identified classes were In to a 

of the same 

external 

that as a 

The between 

weeks the last term 

teachers and 

context was very 

teacher was crucial. 

school level is 
those with first 

context. It was an bonus that some of them were 

one 

teachers 

to be 

was not 

the ten 

not see 

for me, but it was 

the 

have 

as 

in their 

and 

school tcachers do not teach at "" .. nnel,,"\! school level. 
teachers with and the 
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The first refer to as A was selected because it was a 

brother also to be 

have to access to the school not as it was an 

issue that I I am aware that related to the of 

the have to my as teachers may to 
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When I 

most 

also 

to 

person. Later that 

then to 

that their responses 

the purpose 

a 

was 

the 45 minutes r with the teachers. I made it clear that I was not 

or 

estimated to be about 45 years, 

was 

process. The woman 

that my presence in the 

two one 

classes available. It 

was not an 

still dominated 

some uneasiness about 

a 

someone younger than her. The fact that I was 

and 

nrf\ .. p,prl with my 

studies contrast to also coloured our was a common 

one's career 

The 

at 

at the 

of fact that advanced 

set 

an adverb is in SiSwati. 

at the 

fact: That there was a 

Once the two teachers who would 

for a 20 minutes we 

were In 

that surround 

vI/ith the 

as she had 'learned' it in 

to then herself tor 

was 

comment on the 

it at school 

between the media used for 

were upon, I sat down 

for me an 

and 

in the nature of my 

them 

We 
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at the 

and 

teachers' 

the responses 

It was most 

and we on the 

all three SiSwati teachers. 

not 

as soon as 

uu,:.<u,,,,u my interview 

more 

for 

45 

the 

. Each interview was 

to 

to 

set 

tp~'f'hpr" who had been trained to 

The younger teacher had m 

in 

the more 

and 

the medium 

Classroom observations were 

Iy chose a 

between 

to observe the 

Prior to each 

lesson 

on 

of a 

of my at this 

me sometime (at least an 

It was most 

whose years 

"'''Pr\/,", a 

allow 

rp""nnr.n to it. Conversations with learners the 

All 120 and 

00110e:o to the 

The second rural 

basis 

on further 

towards end the 

which will be referred to as was selected on 

to 

The need to create well as the necessary 

remained a constant worry. It was to have an attitude of 

and a attention in to attend to those very that I may 
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out 

the 

on 

.... .,' ... c1',r.rr1 and 

many 

true for me at 

any 

in my as a and teacher in 

a very dress code a code to match it. I 

any sentiments or 

remarked that roc,'""·,, 

Asa 

to convey an 

In 

concerned to 

will 

and themselves in ways 

'fit in' and 

and that 

at this 

it 

their presence is 

can be trusted. This 

that I not 

to cause 

very 

to the 

to wear 

curious rules and around 

When I had a conversation with one of the teachers who lost 

her in a car me that she had 

school house because 

is it is the rules 

me 

me 

The 

can say were both between 40-45 years 

set in 2000 and 

that my classroom observations 

142 

to talk to 

'Babazi there 

me and my children 

and that can be 

it was to arrange 

me to the staff room 

other was an ex:amm(~r 

the should be 

I knew. 

the 

who I 
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it was to on what of teachers in 

were me that was ITlP'U:'EH more than I may 

I had a both of them which lasted an 

was 

invaluable this 

prepare 

seemed to 

of more relevant 

she 

markers were 

the final 

111 me. 

the 

to a 

and 

in the curriculum itself. 

to which the state 

al 

At 

and 

The 

It also the 

the education 

my research at 

examination marker 

Via 

was aware 

to 

created an 

to the 

evaluation 

bias towards 

the 

context. 

in a way be teachers who are 'custodians' of the 

have an 

for 

purposes 

I then asked to be 

gone . On the second 

examiners 

on how to prepare 

markers 

learners 

started to reveal themselves. These 

a 

between 

to the identified classrooms. Not most of the 

teacher at the the I was an 

were very of me and wanted to know 

the two the 

in each 

and 
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to learners. 80 to the my 

asked me to 

HHAr,rnA" me that it wa'> 

our area to know that it was our small 

for 

to 

to that there were other 'role models', he was 

in 

In I know that my 

open when one 

me. In 

school's values and 

to 

mother 

it was 

to know that it was young women 

students a let down 

for me to maintain a 

to 

I would have nrf>~prrp{1 to make a 

not be to 

context 

any 

as, 

the educated in 

the status 

and not your 

In DDl'Oaenlng a 

faced 

context such as 

many researchers 

I was 

the 

with one of 

There were clear 

al 

school or 

me to see 

which could 

it 

behaviour in a 

In this way I was able to see 

144 

to concentrate more on 

way with the 

which take for 

other 

a 

and I 
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took a more rounded view the group. On a because my 

me III some 

The 

schools 

was not an issue in 

same 

The teachers 

across 

Even 1'I"",n,", 

Both 

It is in 

in 

I was also 

the entrance 

most """'C1",m in 

too 

areas which will 

has observed 

and hence 

access 

and it 

,."t",,,,·prl to as 

the 

there are 

the 

no obstacle. 

IS 

School D is 

fees. 

Learners in this can choose to do 

either Afrikaans or French and is There is one 

SiSwati teacher who the Grades. She students 15 out 

60 in Grade 1 ]) as many SiSwati III 

was in terms status and currency 

at this it more to start 

learners' towards it 

a'l a a rather than a lesson. In 

responses that were not the we 

after the teacher had introduced me 

to 

the 
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purpose my my as it made 

them more a\vare issues I was interested in. It was one-hour 

held a hour interview with the teacher. 

The 

the learners limit their use 

to 

SiSwati to 

nature the 

The 

most 

ofa 

as an 

exam to be very those who do SiSwati to 

would reveal 

classroom 

School 

new 

the 

was 

at the 

the external 111 

different from school D. It was a 

and less nrf'<:r,,,,, 1-.' with 

fees for a lower socioeconomic group. Learners who attended were 

children company who did not meet the entrance 

school D. Even was to the SiSwati teacher 

that these 

hours. As 

C 

this nn,F'nl,m 

in lower 

was a teacher 

also 

strata tend to 

at this 

our encounter was 

I am to 

be the Head of the 

the same age as the teacher in School 0 and he was very 

to me that he the of 

146 

than 

new 

as 

Even 

learners in 

Iy 

me to the 

who 

was about 

to and he 

with researchers. He was also 
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masters the 

was the content 

the 

responses to 

ofMr. 

learners who COme from 

to the 

In the 

be 

the 

chair was me on the 

the purpose my 

South it ",,,.,.,,,,," to that J 

to the 

showed that was 

movement in came across our 

informed me it 

He was very that 

two 

m 

the classroom 

students were 

were of utmost 

very core of the 

on 

111 learners' 

one was 

to 

office about 15 

my 

a 

as school B. 

AI 60 

B. 

These 

F was 

as it 

will 

as person I saw first at 

not seem very keen to 

I was 

I was struck 

and a 

but I went on to 

The made it 

to me that he not want me to classes in any way and that I should not come 
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more than two 

can assure me that 

He 

had 

.v"" .... ;;., had 

As 

most 

two 

that 

presence and 

tested. 

at 

that as I was a Swazi a 

the last 

at 

the 

time was a 

teacher he 

teacher 

's 

in 

I encountered at F, school E became 

co-ordinator was also one 

to find out how 

made it easy me to conduct my research. She 

me 

because she 

the 

were most valued 

with the 

Her 

to 

and three teachers at may 

have learned IsiZulu at III 

an influence in her about 

the other teachers in the were less than 30 years old but 

were from the co-ordinator as she 

them all the of she a 

in 

The at very about 5 times and 

I was treated very well teachers took turns to 

my research. 

my last , the 

refreshments on what was 

1.1'\"0." .... ,, with me to teach them 

to be 

instead as 

had a lab fuJI unllsed Because of the warm at this school and 

wil 

over one did not 

services in return for and enter into 

148 

as researchers arc at 
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them 

to offer 
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researchers who case In 

about an hour and a 

the very 

40 learners in each I then an hour each the 

teachers. 

The was the most of the and the in which I 

most in the 

to the collection as six 

and 

it was to 

constraints. I can say each school a half, which 

ofa and 

interests of 

my ethical 

6.5 Research 

6.5.1 the 

A used 

it is it can ensure 

can be written 

Literature was to and 

Van 

149 



Univ
ers

ity
 of

 C
ap

e T
ow

n

In the of the to 

.. Id research 

.. be as short as 

" 

" easy to 

" Avoid vagueness. 

" 

" 

" Avoid 

" 
" The such 

limit. 

" The clear. 

aim 111 about 

and attitudes of 

was to 

learners of the 

In 

the 

I settled for open 

I also wanted to 

in the broader 

,.",,1"he,,''" content and 

context and their 

at 

I admit that even 

responses, my 

the 

nature data I 

This was done in order to a and accurate summary of 

"nnArtllo.t,! to reveal their motives and 

level. 

that learners' 

totally on 

to 

responses 

which draw my attention to situations or may not have 

150 



Univ
ers

ity
 of

 C
ap

e T
ow

n

when the was drawn lip. I was aware the that the use of 

open 

I then 

because 

to 

the 

constraints and 

it to a small group to 

were 

in 

out 

me answers be c>v'tr"'.~'" 

and 

was 

their 

np""fl,"'" Iy on my 

was to ensure responses were 

not 

as a It also gave me purpose and 

answer 

anonymous, and 

,.""n",,,nc'n to the 

rate of 

were 

With 

how 

responses. 

it was so. 

and 

their responses. 

and state 

of 

rpc',u"nnpmr" to 

Learners were told that 

. Four ,"n'HI''''' and 

me a 100 per cent response 

of learners were asked to 

and status. In each these (''''TPin,,.H''' 

and 

read and 

was also 

151 

learners 

In 

... A.V,,,,rI to 

some of tile 

more 

on 

and school UV'.HUH'" 

it me a 
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of a in its to elicit accurate 

for 

my 

a 

were 

the u",.,,,,,"u the SiSwati curriculum A for a 

6.5.2 

Anderson (I as 'a ised 

matter.' For 

the purpose ) is 

an interview 'a 1:\"10 person conversation tile interviewer the 

purpose and focused him on 

content research or 

to find out what is in the minds what 

about to 

the careful 

accuracy 

of relevant way 

he or 

a 

has researcher to to 

and Wallen (1 

are therefore 

series 

informal and ""~"A"n",('t 

described. 'The structured 

to 
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or the 

and 

semi-structured interviews consist of 

answers on the to 
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information can later and 

to test a 

Informal 

and 

compare with 

to processes to answers gave in a 

In 

a. 

b. 

c. The 

d. 

The 

a. 

h. 

c. The 

Denzil] and 

are 

be 

true 

can be 

in 

the 

response rate than 

include: 

and 

with the 

] followed the of 

in 

are 

of one 

are 

many 

and (I and 

more detailed informant responses. I n the 

course my informants' in the 

about status 

which were a result of the 10 hours of interviews with 

teachers written records of written in a The 
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audio were in the of ""'rT",.·",,, 

the SiSwati. 

teachers were known to me were 

between them students at create any 

had not furthered 

it was 

how I 

utmost 

A was 

In that way I was able to lead the 

as it 

to 

m a 

and at 

\vay, 

With interviews the 

The interviews 

values matters 

as one 'which 

on 

responses. . .. Some 

which can 

interviewee's responses.' 

ua.all\.,,,", between 

room for 

interviews with all ten teachers were 

the classroom 

made to ensure context was 

I left it up to each teacher to choose 

took in the room. In 

154 

with 

were 

views on the of 

on 

to 

described the kind 

and 

at 

can 

of the 

school after 

were 

in the 
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in it was conducted in the teacher's as he was 

teachers who not want names to be 

most as I was able to 

on any The 

As I was more or aware 

teachers per se on their work and whether 

years of the amount of 

or 

Other were 

the encountered SiSwati 

status 

Most of the were aware were 

one co-ordinator 

that she welcomed 

. The way she 

as 

her comment 

At issue in the interviews was the 

were 

me not to engage 

,n!pr,d'pu",PC to critical awareness 

them in a way. was 

School teachers in Swaziland have a first 

towards 

I assured 

to 

were 

and 

and 

a low status 

stated 

an 

in 

Teachers who mark this examination are considered more it is assumed their 
exposure enables them to teach better than who have not marked the exams. 
erroneous has added and to the content and orientation of external 
examinations. 
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an outcome my 

of 

it 

that 

it necessary to 

a 

way. 

As I 

The 

one teacher a 

data was 

thematic areas. As ",,'ttplcnc 

until the most 

to the most 

Centre 

the somewhat 

the process 

process of 

curriculum at the 

me the available 

informed me the 

it may not occur process of 

when a was 

the process 

tended to confirm the same 

It also 

I decided to go 

contexts so as to ensure 

some my in an 

data on the same 

trends on my return to 

data into 

and 

that a visit to the 

were 

As I was not 

to do so. Once the 

after 

gave 

came from 

I deemed it 

to interviews with three of two of which were curriculum 

examination markers and SiSwati members. Two of were 

the authors at work and one was held in Town where one 

the authors was at the time the research. Each interview took an 
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JI1 

to 

processes 

return to 

of 

6.5.3 Classroom 

Observation has 

direct 

notes 

umnT~'rI to 

be censured. 

as 

Is such as 

very 

to come to an 

I took it upon 

names in my 

anonymous. None of them 

in 

the 

All 

the 

fundamental base of research , .... "" .. v,,. in 

on 

other 

1994: 

words of the persons 

to 

be 

'the most 

The 10 

and learners' 

afmy 

was my use 

and 

, but 

to 

said to be 

to 

mean 

observe 

to the 

research will 

it will serve 

rests on 

own direct 

In that way 1 was able to discover 

attitudes. I had an and 

was therefore to the 

and 

and the I used more than one 
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necessary as I was aware that is an 

which I 

In the 

with 

The 'unseen', 

classrooms. 

there had 

to 

them. In 

that I 

and learners. 

In as a 

• 

a 

the 

as a 

of 

such as the 

classroom were uncovered other research 

. Even I am very 

it necessary to 

years, it became 

out if 

I t became necessary 

I endeavoured to 

act and make sense of their world 

as it was 

the attitudes of SiSwati 

my was to Iy 

to the 

• What teachers and what learners learned in 

• The lessons. 

• The teacher the extent to 

were 

• The and of the learners. 

• Teachers and learners attitudes towards SiSwati. 

75 !-'5l,-tll'II!1",nt observation the conventional name to data collection involved social interaction 
between the researcher and informants in naturalistic which data 
collected & Corbin. 1990). 
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I fOllnd 

pages of 

that I 

The 

to 

to 

as three pages of 

the most 

notes 

Iy and an 

notes on what 

notes 

response from some of 

cry heart 

a 

were written up. method 

mundane 

and their arrival and 

as 

classes. In each 

learners 

teachcrs was 

25 

to 

the most 

lip 

us 

as 

resistance to the content texts. 

It was that 

necessary. On the of my research in 

each foclIs was and I 

of what was and made more detai led records that 

seemed or Some the at was 

but it became useful and understandable at a later 

more time in each 

or 

In my classroom 

what was both 

some 

more 

it 

started to 

,.>,,,(v,,,, of of 

nf'\lrt<l'Clt to record as much detail as 

The actual used also 

information about teachers and learners' np"""'Pf't which I followed up 
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m and as as the 

In notes after each lesson 

gave 

was 

it 

I n some contexts it was 

and learners became 

and I had to reassure 

my notes to 

my accounts. 

to reassure 

in the classroom ""' ... ' ... " .... to 

that in this context 

I felt 

to a on 

a the 

engage in the same tutors of student teachers. But 

the act inevitably 

that saw me as more 

an a person who 

norms in do not 

to notes in the social area 

when 

retreat to some 

other space. 

to witness the 

the fact that the 

notes 

he studied. J also 

observation is not or 

head area of the such as 

sites selected for this 

nPlnp'r>""'C of 

were 

160 

For 

of me. 

and as more of 

r felt it was 

case, J had to 

notes 

that on v,"'\"aO>lVI 

me an 

and 

areas 

to 

or any 
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As an all 

decided upon. The Novel 

that can to mean 'Don't let 

'It was your 

scope this 

( This is a Swazi ft""'"'''"''' 

sun go down on and the Drama 

were chosen 

those """""'0".1 ... ",-1 year 

as well as in which students I was 

texts were texts 

Literature per se was selected because the various genres with 

and that may be 

(I 

,,,,,hen he states that 

other reason 

IS 

and also 

in those who have to the texts. Du Preez 

in Mabuza 200 I : 

in a vacuum; it is an 

my texts 

a cursory look at some these 

the very treatment of 
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to the 

6.5.5 1U;;;'''' ... ''I1< and data 

on 

from the data in 

of 

of data 

formed 

of is 

are to 

emerge 

of and 

[ looked for the data col 

and events 

and 

noted/anllotated those 

(1 

The 

a 

and 

codes 

amollg them was a chal and Biklen's 

to 

the 

held and events codes. 

of data was revealed that 

the course my 

contrasts and from 

informants. I 

and what teachers said with their and contrasted 

teachers' about SiSwati and the the final examinations. I 
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students in the same 

of the O'Level examination. 

In i I was status data 

lows where I 

I can, own 

words and to 

of III interests of research 

the to the researc h and to them 

with any comments 

The my were "v ... "." to from my . The 

and interviews and classroom 

school were in ~'''~I-'''~' 9. 
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what the Examinations 

The statements 

the MacMillan 

be nPICHrf'pn curriculum 

processes. The due process, 

ensure 

see how a 

The 

the 

is 

and 

Macmillan official to describe 

confirmed for me the 

company. In this 

the 

as well as the smug 

official view 

and 

proper measures to 

to 

In 

I will 

situation for the SiSwati. 

76 Further interviews with offkials the an:a of curriculum and materials confirmed the 
arrangement between the and the education ,iprmrtmplnl 
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7.1 When 'textbooks are the curriculum' 

As main 

the 

of 

her was: 

was that the 

me 

An 

co-ordinator for 

\vith the 

structure and 

is to the data way of ex:am,ltllng 

documents 

be limited. 

in same then 

in the absence of the 

that there existed a 

the 

for 

65 

who 

my 

were 

response 

me to contact 

From 

for 

Its those 
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From 

not the 

view the 

with the 

A cursory look at 

at the 

no curriculum 

statement I had to assume it was 

Centre 

and high school 

SiSwati 

examination 

me 

Centre as 

it necessary to interview the 

at the centre. When I asked her for the 

the official also 

The role as both curriculum "''''''''''H''' and textbook 

in curriculum 

children must from 

166 

and 

1 established 

content of one L<...A.LUL/VI'< 

out 

to 

with the clear 

textbook 

the format 

on which she 

the fact that there were 

the 

to her own 

of a 

an 
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of that have III old Bantu 

the and 

grammar 

process of 

absence proper nr"l'P.rllI"P 

nll"nF'f1 because of Mrs 

M 

do not seem 

to due to the low 

status at 

in this area: 

talk about 

my book on Doke's 
and Mabuza's A Grammar 

The frank response two matters. He .. '''' .... 'UI lack 

More 

his In reXIOC)OK of 

the Bantu Ivu"lvauv' rather 

On rrCllnnp·r! to meet 

with two school in the same of 

a 19 page copy 

I-VII. An the syllabus document revealed that it was in 

essence a copy the structure content pages of at 

Indeed in one ofthe 

official in Swaziland 
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An 

reversed in 

Examination 
outlines the 

consult with and 

may at 

of the same person. I was struck 

peer as 

processes. 

Before I embark on an 

Swaziland~, I find it necessary to 

of 

of 

I as 

'are the curriculum in 

in order to out 

Given the fact the 

to the L .... 'LU\.JV"-

as document the as a document 

to it. I the 

7.2 The culture-bound "".".Uf'.1,'" 

An 

isiZulu to which it bears a resemblance. It 

an iy 

areas of ":tIl):;U'''):;'' to 
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are as 

1. To 

2. To teach Swazi 

The it states: 

It is that these two or outcomes are two of six outcomes 

in the SiSwati Children are to 

poems and games. an 

is the 

The second aim on the 

the 

reinforce an in children 

and 

a 

of Swazi 

lulwimi 
yaso 

of the uncritical 

or the 

traditions tend to 

ntr<>i1.,'t.,...., to the 

discussed in 4. 
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An on the above states that it the purposes: 

I. To better understand it. 

2. make them aware 
,.., 

For them to be able to to of in the J. 

ways: 

a. about are culture. 

b. Tell other stories in class or the 

c. Read in class. 

d. Be to write easy 

a copy 

that must be to think and use in 

in the fal ways: 

.. love read In 

newspapers In 

.. To write clear 

• Be necessary . 

A programme to lis does not back up the vague r",t?>,.?>n to 

'an to think'. The in seems to 

the n<lttpr"" in SiSwati. It is also that 

are not pose 

and 5, the SiSwati 

curriculum in 

it as a 

version as 111 the Afrikaans and lu 
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assumes a structural most 

locmc:a to 

The 

labus does not 

limits the choice 

the year type 

be 

traits of the 

national life 

to know 

one' 

the 

customs but also 

so that 

the 

1979:11),the 

a learncr 

isiZulu 

Centre. The 

where all teachers should teach the same 

the document as a whole. As far as 

space 

hold a central 

to teach. She must 

with the 

the year and end of year are 

over what shall be 

shall 
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the fact that a of the staff at the National Curriculum Centre studied 

isiZulu in a structured way, curriculum has to be a 

verbatim translation of the Afrikaans it is evident that the influence 

A frikaans still exerts itself in the Swaziland context 

the of SiSwati. This state of affairs IS the fact that 

Afrikaans and the other South African have an to the 

creative energy made the introduction of Curriculum 2005. 

7.3 The SiSwati Junior Certificate - a mirror of its isiZulu 

This SiSwati which is written in 

Bantu the 

is an almost verbatim 

era. 

of the 

Similar to the isiZlIllI framework which assumed that a 'has been made in the 

lower standards with a scientific to the two main fields of the mother 

and literature' (.1MB, 1987: I the Junior Certificate 

2) .siSwati syllabus continues this 

7.3.1 Grammar 

An analysis 

same 

A of tile SiSwati 

II of the 

to the 

isiZulu 

of 

The 

the 

technical character will be evident from the extracts below which indicate the similarities 

between the SiSwati paper and a Bantu education isiZulu paper. 

78 The under discussion has been included as an addendum to this thesis. 

172 



Univ
ers

ity
 of

 C
ap

e T
ow

n

Present 

The Noun 

and lIses 

and 

The 

of 

the noun; 

"') pronoun .... 
3. The 

4. 

5. The 

6. The relative 

7. The 

8. The verb tenses 

9. The of. 

to. - its use 

11. The its use 

173 



Univ
ers

ity
 of

 C
ap

e T
ow

n

7.3.2 and 

'"<1np,o" to 

In on C on 

which B 

to make a the 

Teachers 

these 'before 

be 

a 

111 

look at customs tradition. In no way are 

up traditional 

that does not serve the to 

The of the document seems to be to 

out 

of grammar literature. In 

learners the 

as it appears 

structure. to list the 

states that as 

be so as to elicit 

174 

a Letter or a 

a 

I as the 

this that this 

oral 

demonstrates an 

modern 

a 

an ine of the 

areas each paper will assess. 

is to teach 

on 

its own 

that will be and 

of the 

answers than and 
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to the isiZulu syl 

the 

It is 

of the 

7.3.4 

Fikile 

Inkhundla 

Naill 

Indlela 

to absence of a 

teachers can 

based at the 

the 

and 

In 

111 

of must 

at all times. 

who studied isiZulu as a 

are 

all 

year 

links 

the time. In 

academics in 

list 

Zulu. 

all the 

to the 

p",'n"',rc are 

on instead 

act 

to a 

learners. Here books written to order with no peer review or other control 

where commercial 

175 



Univ
ers

ity
 of

 C
ap

e T
ow

n

on 

7.4 The SiSwati O'Level 

The 

The 

Inhlava 

The 

IS 

evident in the Junior 

IS 

to the 

authors such as 

continue in the 

which is an 

Four 

in 

are 

novel 

7.5 Textbook in SiSwati 

In this 

at the 

textbooks. 

Farrell and (1 

content 

process 

in 

the role 

have 

176 

in SiSwati and the 

of an informal curriculum. J will also look 

houses and 

that in open 

among groups with different 
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or or whilst in one-

textbook content IS the 

IS 

IS 

Kumar's (1 

differ 111 

In which state 

ones where are and 

no 

In the matter are actually Kumar (J 

two of In first 

what a 

own assessment. She has 

at what pace, resources, or 

The ties the teacher to the 

She is in of and 

of final assessment. are and the teacher is 

to it lesson in the order. She must ensure that 

79 

massive and pYf"'n:~I"'" 
National Curriculum document, ' South Africa's 1994 elections marked 
curriculum The values in the new Constitution were 
from schools and curricula, 
.. A for based on and respect for all 

division' National Curriculum Document. 200 I 
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to write answers to on any are 

it, is they have to do in 

in 

when one. 

with Kumar's (I in an 

extreme way. In were 

care to 

all materials to 

IS company that cpr"JIf'PC 

Boleswa in was undertaken on a 

non-

sc hoo I te:l!~to~)O!'s at the renewal The 

the are in to 

then 

Centre's company also not 

emanate from 

Textbooks for the 

Centre and then 

school level 

over' to one 

them. These are the 

Curriculum Centre one book 

in SiSwati and draws 

acts as an adviser to the and 

are written at the National Curriculum 

each 

178 

for 

leveL 

has to 

level. The National 
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At the 

is the 

Teachers are also to 

is extended as the grammar 

That is also the case in 

the same 

2001 in grammar 

E.T (1 

the books: 

SiSwati 

J.V. (I Shuter and Shooter. 

van 

CM. (1961). A Town. 

Centuur. 

M.M. 

the of books C"","ITP.ct~.d for a 

list of grammar open to 

deduces that for grammar in 

the Head 

and a member the 

former Senior of SiSwatL It is 

SiSwati'must studied 
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and 

in the 

and 

J.L. 

and 

openness 

is not 

one 

SiSwati 

the 

document that 
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to the before the 

the 

course. I remember very 
made it clear there was no way I 
could to 

and The lack a 

or assessment is process: 

were the 

became authors \vere: 

for the selection of 
of Swaziland, and members 

teachers' Association. Examiners are also selected from this 
SI authors was Tsabedze. then curriculum 

. Thabile Mbatha. a SiSwati lecturer at the 
Sukumane. then lecturer in the of Swaziland. Mrs Dlamini, the wife 

of J.Y. Dlamini author of Luhlelo LweSiSwati and a SiSwali teachcr Watcrford Kamhlaba and a 
member of the SiSwati Teachers' Association. Ms Mkhatshwa. lecturer in the education 

of the of Swaziland. Mrs Mthcmbu herself: viI1llC of scnior was 
one of the editors wit Mr 

180 



Univ
ers

ity
 of

 C
ap

e T
ow

n

Mbatha Teacher 

Mrs 

Mrs 

The Ipf'tllrprc 

became 

As the 

grammar 

of the 

In 

also took turns in 

the 

in the sense 

labus: 

traditional literature: 

it a we 
usagc. There was 

in the texts.' 

as a 

It came as no 

J.e. and Q'Level 

was it to 

one of the authors about 

wrote and the grammar book. In 

book was 

a grammar but included all 

grammar 

III some 
not prepare children well for the 

There was 
lInlT1JTTlW"n SiSwati. 

but 

The author's comment underlined the lack of direction and in the 

absence a curriculum. The the teachers in 
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grammar "n"~ .. ~,~"c the 

as ,"veil as the 

evaluation. 

In 1998 the SiSwati the list 

one 

The open to became even more acute when the 

In 

Swaziland. This lack due process to the a new turn 

in I 

member's grammar 

frank about Mrs Mthembu's role in 

is not really an author because she 
her 

a 

The was 

to 

When I the author he felt that there would a need a persoll, he 

'I I saw a need a grammar in 
the did not have the money to my own 

at the time when I wanted to write this teachers 
need for a grammar book. When I 

told me I was God-sent. Now a 
She then it upon herself to Macmillan 
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The 

is 

Government 

to echoes of Professor 

isiZulu at Matric level in 

We at the universities are 
in the future be 
the 

would be 

a of .... 'P1'lf""Yl SiSwati in the 

it IS also ironical that a 

the 

In 

well-trained students 
for the 

needs 

the 

in 
time do we have a 

the gap to the 

183 
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to 

grammar 

, The author who is not an 

Swaziland to 

the 

is 

A 

process is 

company and its 

literature 

Panel and 

rpr.rp"",nr" a 

SiSwati as a 

school. The nrf'.rlll,r'hrm 

education in 

which ties the 

use. 

it is 

firm serve to 

education 

that 

for of 

is tasked with the 

the 

it was 

SiSwati "must be 

and 

reverses progress in 

the communicative 

IS 

the 

awarded to one 

with individuals in the the 

the 

the 

184 

the SiSwati 

the 

one 

SiSwati in the tradition Bantu 
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7.6 Conclusion 

of 

• The 

writers and 

terms 

• The absence a 

to 

between Macmillan 

• At 

structure 

and 

the external 

• The lack of a 

age. 

• 

• 
market 

the 

of a set the 

in 

writers 

and National Curriculum Centre 

document a mirror 

111 the 

works to the 

In 

are not peer are 

out 

to a 

era. 

in and 

sentiment that adds to lack of and 

these 
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In next I intend to of the 

in 

who texts. This will limit to 
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8.1 Introduction 

In the examined 

the exam ination process. The revealed a curious set of power 

due process. It further driven 

the desk the converse was in fact the case: 

not evaluated in any way, are 

used to construct the as well as the the 

that there is no space 

I started my 

process wi" 

a 

espouse 

the inner circle. 

the entire process. J n 

a 

nd,r.,'t~,rI any resolve to exercise control over the of 

came as no that the ['ntUPle" and 

reflect a state mind shows an uncanny 

while the content reinforces the 

IS 

with the hunch that the 

same reasons as in 

values and books authors who are 
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aim in 

the 

In 

IS to the cultural 

well as the process 

the most salient notions of 

4. I must mention 

as a learner and 

and 

context 

in my 

I embarked 011 an the it necessary to find out 

more process the 

rnln,,'t,w he 

The was established literature 

which has been and were 

on order. The lack of control in is self-

evident 

asked of the books on the list she 

The reason for my of literature texts instead of other aspects of the SiSwati curriculum is that, a 
cursory look at some of these aspeets such as and also reflects the very 
traditional treatment of and culture. continue 10 follow the conservative pattern of 
education which is well imbedded in the literature a~pect that was 

Thematic is the classification and themes as occur. 
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From the co-ordinator's statement I concluded that similar to 

grammar book 111 the literature 

process, no peer review or other control 

order with Mr. 

and to say we are 

as 

can evaluate the adds to the of 

In my the reinforced 

as described 

of 

to 

but also the 

lar 

that 

and 

these literature 

Giroux (l 

was two lenses: the instrumental or the 

'which prepare the 

and the 

of the individual 

include take on a different function seen III 

Elias Mkhonta, a teacher 
for the became 

The function of textbooks herc is to enskill in technical sense, 

III 

are 

to the 

to 

his duties 
of Justice, 

86 Giroux writes within the American education context. hence his values. In the 
Swaziland context. the values induced the autocratic system would be served an 
instrumental "nr"n~rh 
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to the that 

From 

It is reasonable to 

the 

In my of these texts 

are as central to 

in Elliot and 1990:17; 1980:71 ). 

in a socially 

1981 III a 

textbooks 'are not in a vacuum' 

and 
and authored 
the 

down 

revealed 

theme it is my intention to work towards coherent and 

o 

As a 

view 

them to draw upon as 

Hartshorne's (I 

to 

is clear at the first 

IS 

the books under 

The drama Tentile 

a 

Women in this are 

texts. 

construct their 

the 'truth' as it is 

the 

source 

More so, if one 

texts as it 

texts. 

for the O'Level final 

traditional values in . In 

and as 

an editor at Mac Mil It 

is to brew and 
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chores. move from to in 

Women floor with cow 

it water. 

is 

an economic to progress 

creation. It Clara Reeve in 

(J in the drama: 

A it is 
a pass 

before our eyes, or to 
(1 

The same documents 

It is also set in a area. 

Phumzile fetch water the river and 

or 'umsobo' at home. 

Social PV"Pl't<> 

reason who chooses to go and work 

later marry a man, bec:orrle warned to 

from 'bad conduct' such as that who is as 

to a western and level the sentiments in 

novel express author. 

With the set in seems to be to 

literature books carry a 

know and Qtt.1Yn." 

urban children 

are written. 
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of isiZulu in KwaZulu Natal found that 

in 

it as rural and backward' 
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in 

is in the end 

an message for young reader - that 

al 161 ) 

an in these terms: 

the 

a 

as 

upon 

UDloo:;ea to carry 

Swazi 

in traditional Swazi in 

in a modern 

with modern where 

awareness; 

are are not in line with critical encourage the 

from different cultures. Because 

the focus on the 

to become what 

zones. 

indeed this 

habitual ways 

also not in response to the needs 

the New London in 

is reminiscent of 
nrf'~"I'lhf,rI ad nauseum was 'Swart 

Venter. It tells the story ofa man from Transkei who went to l"h,qmrlP< 

until he became involved in eriminal aetivities. which landed him in 
not for him and returned to the TranskeL 
of the time. that wished to see Africans 
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are not 

to 

are 

are 

as framed 
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Durkheim's (I 

as n .. ,,,, .. ,,,,,, 

IS 

of 

works 

maintained 

is 

the very carriers 

I societal values 

as as 

on 

Is to cope in 

citizens in 

can 

which cherish so much 

in terms 

The SiSwati literature books 

In most 

. The poems, 

can also be 

the literature texts 

to encourage 

the 

to a 

led 

elucidated and .. pf",,,,·prj 

treatment of the 

traditions. an 

literaeies a 

as 

Soblluza II wllo 

main themes. 

'Reed dance' etc are 

about cultural 

tradition. This 

to in the face of 

free from those on human reason 

reflections. 

like which in 

purposes 
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on Swazi and also the 

on 

culture subordinate groups contribute to their own 

status quo. The social 

to 

power. The 

force to 

use these 

Freire maintains that the 

with the oppressors: 

have 

to drive 

Gender 

messages 

at the same time tllP·n"",. 

without freedom 

!-,p,nnllp in a closed 

come to their 

narratives 

dimension as 

of 

(I not need 

but the 

books to contain the of 

way. 

a of domination to the extent 

find the oppressor their manhood. 

and the oppressor whose consciousness 

are also' 

cannot exist it' 

become in Freire's of a culture of 

as seems 

students as 

When children are to 

women, are 

to\vards women. if children's literature and textbooks or 

are not 

women, readers may conclude that 

members of the 

88 Such stales are said view 

groups 

with prayer. celebratioll. ritual. sacrifice and 
other acts of reference in 
(Davis et al 2000: 

collective and identities in the earth 
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Weiner (I 1 I (1 :12-1 have texts are central in 

relations and construction . From 

I iterature is the that 

concrete and 

What can be observed in literature texts IS not the 

women and 

contribute to 

is in 

the very 

own domination. For 

LUV'.L.U. 200 I). Jt is in this 

need to create a 

group. Or in 

in order 

that Freire has 

and 

of 

as 

books 

a new 

The drama Tentile of women and 

are to marry and have children. It is the to 

as we see in the 

not to see the deeds of their 

Nkhambule and power 

over his and the woman's 

Nkhambule is troubled IS because is not 

about their 

the fact that 

bad He blames LaMatsebula in this manner: 

You say she is So you do you real ise that? what have 
you done about it when Tentile is still at home as she 

The idea here is that if LaMatsebula that Tentile is 

she is in her duties as Tentile is still not married. Not 

draw attention to the role of a 

to a 

Tentile out of sehool because she is to marry. The 

195 

then 

does this 

it 
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that Swazi a to marry, as a result women are to as 

who m TentiJe's mother has 

a to ensure that her child becomes what the 

Nkhambule wants to marry S and he says to 

Talk to her and tell her I, her have chosen a man who will look 
after her well for the rest of her life. She will live Simelane 
loves her. 

Tentile's mother also has wishes for her in line with societal 

norms and values. She says: 

My wish is to see 
to her was not a waste 

Tentile's mother takes it upon herself to convince her about societal norms 

When Tentile wants to know whether her father is a man for 

her she looks (lI-"OTlPlr!--l LaMatsebula says: 

such as f must 
only show when she is a 

wife. does not at home. 
say you have bad luck or you are one of those who 

and not settle down. 

LaMatsebula to inform her daughter that she 

but then she wants to know from her she is not 

does not have bad luck 

a wife. She asks her: 

then are you not a wife? 

It is obvious that Tentile's are societal norms. Her mother goes as 

far as 

YOli don 'f know how embarrassed we are about that JlOlI 

are still at home, not married ... lip has 
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as a it is an to a 

out of wedlock. When comes to that she is her mother asks 

Now what will you become my you called one who has thrown her 

In the novel Ubolibamba we encounter a also the child in 

her this has to as, some men in the 

do not marry: 

her then pul her out 
write the exam. Her father her out because he saw that she was 
now too educated. Other men had also warned 
of had told 

The extract above not 

some idea of 

skills to 

it is men 

culture seem to be associated with 

advice from other men: 

the role of the child in Swazi 

ideas and values reinforced 

it is on Iy men who 

all 

how Mkhandlo 

and came to the conclusion that he was indeed in 
of not any if he continued to educate this 

and then Tobhini was sat at home. 
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but it also 
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with 

to 
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on other hand have 

reasons 

out 

best friend never had the 

\vas 

literature can be 

power because it 

This is 

a son. one says to 

The 

a 

across the colour line. 

111 

He Ollt 

Oe(;Ol1leS a 

for 

learners that 

in the drama 

about 

Its 
me, I gave 

is 

is 

Tenti the that she one ehild 

are not very 

are P¥r,pptprl to leave home to go and live 

because her now 

also the same about He says: 

198 

as 

gone up to 

in 

and 

more 

that not have 

The author 

it saddens 

to whites as she is 
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in town? I wasted 
a son; I would 

Idren, But with this one! Will she 
whom? Never. Nx! 

Tobhini in the also very little the 

she 

on scene. It further In 

a Tobhini's father for 

a can say: 

marry, 

The on a has 

where learners are 

a S iSwati literature become sites 

are not 

to unlearn the 

In The Feminist 

asks In response to she 

argues IJVw'C>'v .... for to think "",nnw.'" the constructs in 

stories extracted from The Times of Swaziland of 1 2001 entitled 'In search 

Shewula Phineas Mbatha's desire to have a 

to the woman would conceive and 
ancr each pregnancy. has bcen 

but the birth of a in the 
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stresses cannot about 

harmful the structure. 

consequences the authoritarian and nature 

as in these texts as 

habits', in the Swaziland context are children are 

obedient and uncritical. The themes and situations to an 

in the and ceremony. 

It is not 

The extract above 

the 

Is out that it will 

loves. In fact 

not 

pressure. 

is old 

where 

to 

books that violate the 

a upon 

man to marry 

Tentile's father 

drama 

violent acts 

, Nkhambule 

Tentile is not at to choose a man that 

is not even in this extract. is 

pressure her to marry. men 

in her and her are her under tremendous 

a between Nkhambule's and 

referred to if was some 

cattle even now; it is that T am too old. 
have gone to 

Ie for one 
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Tentile has been forced to leave a her age 

should still at her now wants her to an adult. 

111 a man is one who is 

one who has cattle his wives and many children. very 

In the man chosen for Tenti in 

manner: 

Children text internalise the idea that is normal and desirable. It 

that his will go into a tn" .. ,.",ap but what 

is man 

purpose of In Swazi culture appears to be 

ehildren. A woman who does not bear ch is names, such as 

interest in . Even Tentile' s ,.".,-","'oc>, has 

Tentile 

Even say he wants my 
more flowers in so that 

he can Tentile can be his wife. 

the 

It encourages 

the 

in the novel to those 

of to marry Sakhi Ie u,,'.a~I:)" does not him. She then goes to 

name to 
the woman's fault when there are no children trom a 
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\\lork on a 

her 

German because 

To a 

I will not 
you want to. 

IS 

to structure 

2000: 151). In ('{WI1" .. ",,,t 

that 

her 

111 with a comes 

He does not want her 

in a war. He Is 

say are your 

this man him. You can me if 

to the German when she 

advised a traditional 

is 

one can say Swazi here 

a 

around narrow 

to warn that all and 

to introduce 

to marry a 

1<tl1nhtp .. " a 

et 

the ones 

and "the most "Pln,."',,,, and stable communities are the ones in 

curriculum are said to fail 

to because to be controlled. 
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The of in the 

sense that 

undemocratic and literature and it 

the 

In this section I like to demonstrate how the tend to their 

own 

The drama Ientile to the the and autocratic nature 

power 

no one is to go 

his 

his word. This we see when he 

to 

his that he will 

LaMatsebula that he 

says: 

with his wife. 

that Tentile is 

to 

are not to 

Simelane 

can 

When Nkhambule tells 

make a husband for 

I understand you very well your idea is brilliant. I and 
Tentile agree. 

not any to He says: 

Would she Not when I am her whom she must 
because this concerns her I don't want her to become a 
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concurs that it is also 

I have been 
father. From 
father 

will agree and 

her father's 

In other words the matter is not open to 

when does he 

What? is so 

IS 

to 

a 

to see married. 

the message to At 

because the cultural 

she 

says: 

your 

Tentile is AV" .... '""'" to say and 

I, her have 

what she is 

she 

what she told. He threatens to beat her and when 

she carries the blame for her to says: 

1 have 
She never chose 

She wants to choose? 

wait to carry orders and about in 

from her 

Tobhini's in the novel also does not have a say in the 

her home. When her there is not a instance 

91 The moral of the story is that the father knows best and. those who go their tilthers' wishes 
are on a of selt:'destruction 
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we mother 

own, to disown her in a 

and concur: 

curse. 

a contribution in the whole saga. 

can 

I also do not blame you for the stance 
us from our ancestors. 
is your But this 

on 

weep 

The that women in tend 

to d own state 

Conclusion 

,. In conclusion these texts were the n<>lc<>t1,H"" of 

old tribal that tend to be 

the role of women in . The values internalised are 

sense that are 

,. commitment of a 

followed to 

continues to instil in learners the mindset that a woman is 

a and on. She is born to be a fJV;'"'''''' 

a servant and to 

women, when 

follow a 

to the male ego, but 

very 
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in the 

111 

more than 

to carry out 

The 

that 

and female 

to 



Univ
ers

ity
 of

 C
ap

e T
ow

n

9.1 Introduction 

It is the last sentence comment above that struck a chord in me. And 

more 

that the 

should 

of' , where she advocates 

igUd);';" can be blamed on formal education and mass 

is a 'killer , also came to mind and raised 

me: to what extent does the content of at school 

extent is the way 

that 

in the process 

It has also reminded me of the maxIm 

can harm the very who and 
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In 

of 

the 

The historical 

both the detrimental effect of the lin severed and 

and current process 

5 

lImbil ica I cord 

SiSwati and role and 

It was establ 

a<; well as the 

of Fundamental 

of 

SiSwati to involvement 

at school 

An of the process of '"A'U~'V''' luunp'rH in the of 

a grammar 

hurdles 

be a direct 

how in 

to 

SiSwati curriculum 

I as 

range be listed as 

it turned out that an 

created a situation where 

academics. Further 

I(\r.rn,~nl process were seen to 

a 

document. It that a 

roles 

examinations as a matter of course would emanate from 

with the same 

one to exercise a textbooks in 

in 

monarch 

drives 

the door on 

keen to enter the market. In interviews with the various 

at 

established the process of 

view of education was 

books in 

influence the curriculum. 

textbook and outdated nature 

in 

in this 

207 

a range of 

it also 

process. 

that 

the 

that 

the lack 

'!",U"!",'v, my 
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was state in likel had an adverse influence on the 

teachers and learners towards the aim is to 

towards I will look at 

in 

and discusses the data 

interviews and learner responses to a 

in As 

from classroom 

in Grade 11 

set out in 

as a 

of six 

was to October 2000. Nine teachers were interviewed and 290 

learners rp"nAlni1"i1 

9.2 Sources of 

In order to 

to my 

3 for 

<>"<.tn,o.h.! towards African I<u .... ""u,,, and the 

I will look at some the 

towards 

themselves in the 

of a 

causes 

in 

context. I would like 

whose research in 

this area revealed an towards ex-colonial 

In Attitudes in A Overview 

to of 

for 

this state of 

such are accorded some aura of 

which no doubt in of the cultures and 

were to those of Africa. The 

is that in most sub-Saharan African have 

been either under-utilised or excluded from of 
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as 

or as media of instruction in schools. 

In 

that 

to causes 

as or national II",LI.al",'-Z>, in the mass 

(I there is a 

stem from the these 

that most have no of 

media appears. In the South African context the 

abuse 1","'''1'','--' within the framework the created a 

my research in the 

the Swaziland context 

of SiSwati curriculum 

another dimension to the 

over and are common to most African 

9.3 Attitudes towards SiSwati 

In and are the 

instruction in schools and it also dominates in the media 

SiSwati newspaper - Tikhatsi TemaSwati 

once a week. A low ,.",.,,(1P"" is cited for not 

as a paper read the less 

''''''''''''(1 that 

educational contexts. 

is the medium of 

one 

newspaper. It is 

What is not the mundane and its adherence to the 

is not a factor in its low 

does not 

SiSwati is one two 

at times address the 1!1 

than SiSwati. Code 

'I iterate' . 

of the causes for 

but also Swazi . Even 

it is nr,>t,>lr" to 

and SiSwati is also considered a 

'broken 

of 

attitudes towards African see Mahlalela-Thusi 

209 



Univ
ers

ity
 of

 C
ap

e T
ow

n

In the sector is this has 

as of In low is 

can teach it. 

content 

also worsen 

French and in some in 

out as 

it is 

cannot earn it the status 

-1 don '( SiSwafl because 1 '( 

we learn used to be used 20 

" 

- 1 don't like SiSwatl 

it 

In our 

-J 'f IJnt,pr'~u,mlJ grammar, 

-/ don 'f think SiSwati lvill anyway be 

there is that ''''H''''''O SiSwal1 

210 

as it 

many are 

as is not a that to 

to be undervalued. Whilst I agree with 

outdated content of the 

use SiSwatl 

ago now it is 

and at 

upon. 

to me in any way 

what's 
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-In terms 

pass it. 

-I don't 

communication. I 

able to 

-It's the 

us to in 

" it's I have 

I 

SiSwati as my means 

it my mother lam 

write it. 

are more not need 

us. 

SiSwati because we want credits and we want 

pass. 

A responses 

Learners fe It it was not them to learn SiSwati because 

, and after all never say 

Other remarks echoed this 

Here are some 

onc to 

music and radio in SiSwati as 

SiSwati teacher if there was any 

The teacher could not answer the 

turned to the me and 

'Befika 
around. 
SiSwati: 

in similar vein: 

at school and at 

SiSwati 

The student was 

211 

about 

can the 

to learn the 

us 

and 'no career 

to 

the 

angry. The tcacher 
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extent to in Grade 12 is or to 

The learners is is not their 

it is a not them with the necessary As 

these and textbooks based on 

is 

grammar mother 

I n contrast, were 

for their career 

say 

towards 

The that 

don't 

sense 

to say 'this is 
then children who are 

, The 

the content of 

corpus of 

we then say it is un-Swazi. So instead of 
SiSwati and culture become a hindrance. 

so that is 

the views earlier who 

towards African on 

212 

is 

to 

seem to drive 

shone 

the 

years ago sums up a 

IS 

for the attitudes 

Mr. 
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it is 

In his 

Swaziland in 

I ife was in the 

proves to be In 

way 

The culture IS the 

that some 

which 

say 

traditional 

and it not 

the ways of I 

was in 

In his own 

on 

IS pure 

values is 

theorists 

Even of the Swazi way of life have 

The 

SiSwati literature and 

children to know about as 

his 

assertions are 
you have withdraw an """rt'"q't.n 
back into circulation'· (I 

This to a seems to 

curriculum mean 

teachers was 

the schools the 

" a 
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tercolnn,~cteC1liles;s between 

a off 

behaviour which will tempt the 
new forms of 
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statement confirmed the detrimental nature 

which nn"VP"fPT to ised in of 

extent to old customs was in one 

when I asked a group of to comment on the of Tentile in 

was Tentile deserved her 

crossed my mind that 

to response was to me the 

classrooms and texts. I twas 

not a curriculum aimed at maintenance status quo. 

(I to curriculum He 

that the curriculum on culture 'creates more 

are 

be 

it resolves' (1 

about 'what I 

on the learners' 

one sees in the 

as Mr. seems to 

circumstances. Ms M a at 

UW'-ll'IJ""'I', to of most SiSwati literature said: 

new 
to work in rural areas, then 

learn that even 
in one it be 

Ms on the fH.n(J,"rn,lI that 

reflect 

also 

of the most conservative section of 

in classrooms. It appears as 

that 

94 Tentile tells the story of a 
oft: 

when 

who <l""<l"'ntl,, 

gap as well as cultural 

curriculum is 

children \vill 

misfortunes 

14 

It 

to cater 

a 

to be married 
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There is little concern the may the traditional 

a 

on 

the 

culture of 

and traditional remind 

what was and what want to 

In an interview from National it 

that that evaluates and 

textbooks culture. ] was 

I t appears as IS Ms Mlotsa 

the children were from culture and it was the role 

of the to teach it to 

the curriculum on culture and not to In South 

Bantu as a 

was a case In out that the 

95 to him. children now nced n"""W'''' in real life in their 
environment. 'But and all the rest there is to 

each other. computer games. These 
need to them and move on.' In all fairness. teachers such are on the 
cnd of a process that without thcir 
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life 

and 

then 

to 

with a 

of Southern were not 

extent the content of 

From 

in 

the 

created 

m 

my 

one deduces 

Bantu 

as the process of 

standard. For 

Even 

seems to be very 

I was to 

as a student years ago. 

in a 

new 

sense; did not lose 

of and economic 

be noted is that it 

process 

entailed cultural 

facts must 

(1984:1 

it has 

endowed 

to a very 

fact that African curricula 

were 

Iy 

were 

on rural 

on to some 

and content of African 

in 

the SiSwati curriculum 

to 

the curriculum. 

same 

Both learners and nature 

grammar. Ms Mlotsa confessed may want to teach some' 

in a amount 

on grammar, as it in the examination. Learners 

'kuhlahlela' and and 
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it very to A teacher in the 

same over 

up to Form 3 

at Form 4 

as 

difference between 

it was very 

What 

The same assertions were 

she 

had learners 

very close to me 'kwant?' , 

were 

the 

so 

One student 

She indicated that 

it was 

literature 

them the same content 

exam and 

same grammar 

studied, 

0' Level one, most 

same 

at F. remarked at 

mme because 
nitsi nan go ",,,ltV;,,,, 

u/t,,,'w'/s/t when you me 

towards grammar and one 

'what is it for?' The class was 

to to them that 

to understand the 

the 

elders never went to 

when she stood up and said: 
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retort to rem them that a 

The focus on the 

The to 

of grammar 

rather than 

to 

ly those from urban 

were 

etc. Most learners 

linked to 

where 

isiZulu In 

of the 

Hence 

nrr'('Pr!lIrpc in the 

to them as it was not 

are not very 

one can say 

in urban areas. There seems to be 

1:8 ) 

'learners seem not to 

lIsed in some genres, the 

an 

to the 

the learners therefore outdated and not 

Dlamini's traditional hold true 

in 

18 

it hard to 

These 

III KwaZulu 

standard 

rural and 

needs of the 

of other 

of 

cited the 

10 

... some 

to modern life', 

''''<1''''''''''''' and 
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The of context also to the low 

status of to that sway in most 

Sub-Saharan countries. 

is most as a common 

communication. In Swaziland it is one of two 

it is the most 

not the structure of and communicative and 

indirect manifests 

itself in the culture has a supreme allure for 

(I power 

of 

In first instance we could say dominates as the' 

in context for 

etc. (I 

between the dominance the structure as 

2000111/09). Tsuda says 
as neocolonialism occurs international 

communication. the dominance of operates at the level 
communication which involves the issues as cultural and media Amerieanisation of 

culture. McDonaldisation and Dallasization of the the flow of international news 
and information. the dominance of as a means of The 
dominance Globalisalion. in turn assumes and 

is reflection of 
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nThe of in context. 

is accorded a re lated to the 

would not them in their career on the other 

as it 

a 

A 

on.' 

a 

access to the world outside 

Din 

live in an 

to children now need 

environment. 4 But 

will see in 

there is really no time 

watch television and children do not 

games. 

are on 

220 

now, need to 

end of a process that 

them and move 

i1P'''''''Pi1 without 
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The in in an interview at some 

year 

soon 

if I were to that I 

on a very as and not is a 

The in C also said did not like SiSwati it was held in low 

esteem in went on to all 

SiSwati lessons as 

,n (I am I want you to 

In this and 

is not costs. Those who in the 
see their life chances reduced. Those 

The n"p'rUIn ish and the towards SiSwati in all 

in way the two official the are 

In of 

used the two 

domains such as 

which include 

In the next to learners to the section 

to the domains two 

appear to serve almost domains. 
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9.4 The domains of SiSwati and 

The 

tend to uti lise 

Hudson's (I 

As I said 

to esraDiIS 

content 

between 

the same 

IS 

a 

What are the 

what are the 

use 

usage in 

222 

similar 

415 

in a 

observation that 

or 

to II L 

I I learners in order 

111 

the nature and 

Learners were to 

14 contexts: 
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The for the six schools were kept 111 order to any 

differential in responses. 

valuable as learner responses indicated that the use or non-use 
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In the interaction between siblings, SiSwati is still the dominant language. The fact that 

the seldom/never categories drew some 14% of the respondents reflects a growing trend 

amongst the younger generation to speak English at home. 
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As English and SiSwati are the official languages in Swaziland, officials such as the 

police and government officers usually address citizens in either of these languages. The 

language mostly used in this domain is SiSwati. But one also notices that almost one in 

four respondents seldom and never use SiSwati. Engl ish's growing power as the language 

of officialdom is most evident in these statistics. 
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Table 9.5 

Swazis still tend to shop in their mother tongue. 84% of learners say they use SiSwati 

whilst 16% seJdom or never use it. Even though there is an influx of Indian and 

Taiwanese shop owners in Swaziland, the fact that they employ Swazis in their 

businesses explains the overwhelming use of SiSwati in this domain. As expected, 

respondents from prestigious schools indicated that they use English at times. 
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Table 9.6 

The pattern in this domain is revealing. Only 17% of the learners use SiSwati, whilst 83% 

of them seldom and never use it. If one compares Table 6 to Tables 4 (shopping) and 5 

(official business) for instance, it is evident that the educational context operates along a 

different set of rules. As English is the medium of instruction, it seems that the language 

has also become the language of informal communication between SiSwati speaking 

teachers and pupils. The strictly English-only policy in Swaziland classrooms, and the 

concomitant punishment for using SiSwati, to some extent explain this clear shift towards 

an English only classroom. 
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