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OREWORD.

In 19%7, when conducting an investigation into VOCABULARY
ATTAINMENT‘AS A.MEANS OF DETERMINING THE MOTHER-TONGUE OF SGHOOL
ENTRANTS IN THE CAPE‘PROvIﬁCE, the extent to which both Voca-
bulary and Idiom of one language were influenced by'the otheyr
led me %o the conclusion that a thorough investigation into the
extent of {his "c@ntamination" might be of vailuwe to teachers of
both English and Afrikaans who were anxious to promote & high
gtandard in both languages. |

This contamination has, of'course, lohg been recognised,
not only by teachers, but by all who are interested in the

standsard und development of the langvages. While a good deal

can be gaid for the appropriation of words by one langusge from

the other, the actual appropriation of construction andvidiom

_which are foreign to the language concerned is, it is agreed,

not in the interests of exact expression in one language ot the
other. |

The teacﬁer of either language who is setting out to elimi-
nate what may be fermed‘the barbarisms must make 23 complete a

gtudy as possidble of the phrases, idioms and expressions which

~eorrupt the language and must therefore be eliminated at the

earliest stages. It is with these objects in view that the in-

vestigation described in the chapters that follow, has been con=-

‘ducted with school begirmers(i) as teat persons.

In order, however, that the position of both languages in
Bouth Africa to~day should be made clear and add force to the

reasons for which the investigation was undertaken, the first

-chapter is devoted to a brief review of the events and opinions

which make such an. investigetion of importance and value to the

South Africen educationist.

(il These pupils are referred to as pupils of the age group 6
plus years, or simply as school beginners. Children between the
ages of 6 and 7 were tested. In most cases they had already been

40 school for some months.
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- CHAPTER 1.
INTRODUCTION. : | Y
At the time of the first capitulation of the Cape to the
vBritish in 1795 Dutch was the efficial language and used every-
where, together with its modified and Spoken form, i e, Cape
Dutch or Afrikaans, (1) _ | ” |
At the time of the British occupation of the Cape in 1806,
in the Articles of Capitulation certain rights were guaranteed.,
The burghers were under the impresgion that their language was
»safeguerded.(il) But the Governors of the Cape, and Lord Charles
Somerset in particular, thought it their duty to anglicise the
Colonists as soon as possible. The authottties in England also
considered it advisable that Duteh be suppressed as the offieial
a language in South Africa (111)
| Later on a successful struggle was carried on for the recog-
nition of the rights of Dutch. |
| By the Union Constitution Dutch was recognised as an official
language on an equal basis with English, - |
Afrikaans gradually took the place of Dutch and since 1925
. Afrikaans has enjcyed the same legal rights as Bnglish.
| As may be. expected in a bllingual society, English and

Afrikaans are subject to. reciprocal influence.

{(a) The influence_of English on Afrikaans.
 Bnglish influence on Afrikaans dated from the beginning of
" the 19th century. This influence made itself felt through many
\ |

\ehannels and the precess continues.

\

\ ‘For a 1ong time, in very meny schools, the medium was English.
Emglieh dominated public life and obtalned a firm grip on the
industrial life.' | -

1. Aucamp, Dr.A. J.: Bilingual Education and Natienalism,l926
ii. Aucamp, op.cit. p. 131, page 128,
1id, Malherbe, Dr.E.G.: Education in Scuth Africa, 1925, p. 57.
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The 6penihg of the,diamond and gold mines wﬁs_a great factor
_in the process of establishing the English language in the heart
of the Afrikaner strongholds. . o ,

Dur;ng and immediately after the Anglo-Boer Wan, English
gainedvfuxther_ascendancy,_ Educatlon andsngw soc%al:eqonomic
conditions brought the two sections into'the clbsett contact.
| Afrikeners began to migrate to the cities. This migration in-

. creaéed on acéount-of-changing circumstahces sc'that'the partial
isolation of the Afrikaans-speaking element was modified too.(i)

‘ To-day the two 1anguage groups are in dally contact with |

 each other and it stands to reason that if care is not taken to

speak the languages correctly, either a mixed 1anguage will result

like the so-called “Beulemans“ which is a mixture of Duteh and ,

~ French and which is,being spoken ,n_scme parts,of Brussels, (i1)

}v.or there will be.the'pésSibility of thé oné Eeing displaceévby the

other, . o " | |

On the othervﬁand,;bwing_tb'the unconscious background and |
fhe selectivé'actiﬁity of the mind, there 15 a natural_tendéncy
among b;lingual peOple not to mix the languages. As far as the
unconscious backgreund is concerne&, the subject-matter plays an
important part. The bilingual South African is usually inclined
to trea£'certain.sﬁbjects_through,;he medium of Afrikaans and
. others through the medium. ofiEnglish, e g. when he discusses the vz
veld, the 1anguage, Afrikaans, with which it has beccme‘assbciéted
‘and in wglch ha has acquired certain habits of expresolon, seems
to come more readily to the tongue. | |

| The surroundings may even be’ more important. We find it
difficult to speak Bhglish to the people with whom we have been
-accustomed to speak Afrikaans, ‘and vice versa, even though both

1aﬁguages.....

i.'.'ﬁalherbe,Di;D.F.; Afrikaanse Spreekwoorde en Verwante Vorme,
' . - 1924, page 7u.
ii. 1le Roux, Prof.J.J.: Anglisismes; Die Huisgenoot, 16 Maggts
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'1anguages may be kndwn-and Spoken by'the:person concerned. In
some cases, however, we»are inclined to mix fhe two languages,
because either or both may ‘be associated with different
people.(i)

Broadly speaking, the influence of English on Afrikaans is
revealeﬂ in (a) 1oan-words, i.e, English words which are used
oecasicnally or used by small groups only, and are ‘therefore not
| yet .recognised as Afrikaans, and (b) Anglicisms (barbarisms of
English origin),Ai.eﬂ.phrases and expressions which are Afrikaans
in form bu£ are used in the. English sensé'as.ieggrdéfunction,
conjugation and comp051tion. | | o

~In South Africa there are many Afrikaners who are able to
-~ express themselves tolerably well in English,‘and a number of
English-speaking peOple-whé are -able to speak eorrect>Afr1kaans,
but 1t is noteworthy‘that there 1s a large group of so-called
'Afrikaans-sPeaklng people who use English loan-words and Angli-
cisms and thus speak a mixed 1anguage when they are supposed to
be sPeaking Afrikaans. Professor 1e Roux is of opinion that this
-group is not counter-balanced by a similar group of English-Speakig
people using Afrikanerisms to the same extent. (11) But there |
are people who'think that there is a fairly large group of the
1latter._ o | '

There are many reasons why Afrikaans-speaking are inclmned to
ﬁse Anglicisms and . English 1oan-words. English is_usea exten-‘

" slvely in offices and in seciety. Since English books , periodicais
»and newspapers are read 50 widely the English vocabulary is kept

up-to-date. English is extensively used in correspondence and

consequently Afrikaans comes less readily to the tongue.(iii)

American talkies are doing their share in the dissemination of

» English among the Afrikaner people.(iv) - |

1. Schmidt,C.H.. The Language Kedium Questlon, 1926, page 27.
11, 1le Roux, op.cit. Die Huisgenaot, 16 Maart 1945,
v, Barnouw, ATt Language ‘and Race Problems in S.A., 193h,p. 39
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On account of sccia1~economic ccnditions many Afrikaners
from the country districts are continually nigrating to the in-

dustrlal and/or sea-port towms in Search of employment. Their

' vocabulary is 1imited and does not meet the needs of the city

dwallers and: they are not usually as language conscious as the

“people wha have qualified for the professions.

They learn to use English technical terms without being aware
of the fact that they aré using English words. Consequently they
talk a mixed language which in time causes associations whlch are
uneonsciously taken over by others. Later on they cannot discri-.
minate between a pure and a ‘mixed language. Some of them become
unwilling té exert themselves to léarn the Afrikaans terms’bécéuse
of a eertain amount of vanity, a sense of 1nferiority or for fear
of being considered eccentric or even 1mpolite* Othe;s use the
English term because they think that the people with whom they are
conversing would not understand the Afrikaans term, or because the
English term may not have an exact Afrikaans equivglent,. (i) -

But the deciding factor.is probably»the inferiority complex
of some Affikaners engen&eied_by_the English 1anguége and culture., -
Foi a considerable;time English cultﬁre; as interpreted by the
English language, has.béenvthe bnly‘exémplevof a superior mental

_culture‘knbﬁn here,'becauséathe most uncivilised, the pocrest and

most backward classes in South Africa, the Coloureds and the Poor
Whites, were the unilingual Afrikaans-speaking people.(ii) Iu

In South Africa loan-words and Anglieisms'are mostly -in -

' evidence where the twa European sections come in closest contact

as in the Eastern Province, in Natal, in the big industrig} cities
. an s08s0000

i. .Rousseau, Dr.H.J.: Afrikaans en‘Engéls,‘1937, pagé'9.

1i. Rousgeau, op. cit. page 56.
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and in those spheres of society where_English obtained ascendancy
during the beginning of the 19th century. Although this influence
has become very eitensive it is comparatively superricial.(i)

The number of English words that have acquired a permanent
place in Afrikeans is small, Afrikeans names have displaced
numbers of English names for new articles and new activities.
scientific terms have been introduced by more extensive Afrikaans-
medium instruction. Enormous progress has been made towards
developing correct sporting terms, and this progress has been
helped by writers of sporting articles and fiction. Words fhat
were in daily use thgrty or forty years ago have fallen into dis=-
use or are used in uneducated circles only. Notwithstanding all
this, Afriksans has to fight continually against the English loan-
word in order to obtain and maintain its purity. A great help in
this struggle is the fact that the English loan-word is easily
recognised as such. _

This is not always the case with Anglicisms, and even cons=-
chentious writers and public speakers have been known to use some
‘or other Anglicism without being aware of the fact. Fortunately
for the purity of Afrikaans, the influence of Anglicisms, like
that of loan-words, has not struck deep roots yet, but they appear
so frequently fhat they might easily become ineradicable. (11)

To-day the purity of Afriksans is threatened from another
quarter. Up to now contaminated Afrikaans has almost exclusively

been used by Afrikaners, but now it is also being used by bilin- |

gual Englishe-speaking people. More and more English families

settle in the country districts or in the smaller towns, and in

speaking to Afrikaners they often speak Afrikaans interspersed
» Sometimes these people occupy

- icisms.
with loan Words and Angl responsi?b}w/o Y

i, le Roux, op. cit. Die Fuisgenoot, 30 Maart 1945,
i1, le Roux, op. cit. Die Huisgenoot, 6 April 1945,
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It may be of interest to mention st this stage that recently
on the iniative of the "Skakelkomitee"(i) of the Afrikaans
Cultural Soclieties in Cepe_Town'the need’fef purifying Afrikaens
was discussed at the most recent @Gongress of the "Federasie’van_
Afrikaanse Kultuurverehigings“.(ii) The F;A.i.‘thereupon sent
‘ circulars'tc all affiiiated socleties urging them to work for the
'vmaintenance and spread of a pure language form, i.e. to aim at
eradicating the usée of Anglicisms and other impurities, |

, The>Dutch‘Befcrmed Church of the Transvaedl recently decided
to help in this camﬁaign which is gradually taking shape and
which aims at drastic steps_being taken in order to purify
_Afrikaans, ‘While‘ﬁhe F.A.K. lays more stress en the languege
- form, the Church is»tackling the guestion of correct pfonnncia—

tion.(1i1)

<_L_.Ib.e..ler,

On the cther hand,‘Afrikaans has had, and still.has an in«-
fluéhce on Bnglish.' If'che‘reads an English*book with a South
African background one ig struck by the number of Afrikaans words
‘and phrases used in it.

Professor Barnouw who visited South Africa in 1931 for the
'purpose‘of makihg.a compafative study of Afriksans and of the
Duteh languege 1n South Africa, discusoing the Cape Town newse
_papers, saids: (iv)"The editorials ¢of the two English journals(v)‘
~are not faultless specimens of Oxford Engl .sh. Afrikeans-words

and phrases crcp up that must baffle an Englishman who has just
v arrived/cesecess

i. A Committee representing Afrikaans Cultural Societies.

ii. Federation of Afrikaans Cultural Sccieties.

4ii., Die Huisgenoot, 25 Mei 1945,

iv. Barnouw, A.J.: Language and Race Problems in S A., 193k
Ve The Cape Times and $he Cape Argus, : . page 30.
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'arfived.onfé steamer of the‘nnion Castle Lines..... to inspan

" a team of horses is South African for to harness..... Roy
Campbell, the Natdl poet, once started a liierary periodical
which he c@lled "Voorslag"(Whip). The most popular illustrated
wpekly in English is the "Outspan" .TOpcgraﬁhicalmpomenclature
is full of words that are of Dutch’origin. Dorp is used for
#iliagé, drift for foid, fontein for spring, kloof for ravine,
spruit for a small river, vlei for a hollow filled with water
in rainy_seasdn, véld for the cpeﬁ piain"a

Owing to the 1nf1uénce of Afrikaang there are many
phrases and syntatical errors whichsare peculiar to South
_Africa. In Jackson's Gr g severai pages are devéted to these
Afrikanerisms. | o

If one 1istens to the English spoken by eeem of the s0=
célled English-speaking South Africans one wonders whether the
1nfluence that Afrikaans has had on English is not fairly
extensive also,

At_the'Conferendévbf the South‘Africaaneachers' Assoc-
jation heid in Port BElizabeth, in June, 1945, Dr. Godfrey
Bobbins made»intéresting‘comments qn‘the pronunciation of
certain Engiigh words by South Africéns, many of whom d1d not

1ike "refined English", because the impresdion of affectation
© was widespread. He moved,"that South African English be recog-
nised as a Variety‘éf English ané thét the English Department
ef the University of Cape Town be asked to undertake a phenetic
-study of this dialect and make an attempt to e& 'heit, and to
purify it of vulgarisms and of sounds which make it unintelliglble
to the inhabitants of other countries where English is spoken? (i)

1. The Eastern Province Herald, June 30, 1945,
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The purpose of this 1nvestigation is now claar. Frcm the
foregoing dieeussiens it is clear that both English and
kfrikaans are subject to considerable recipracal 1nfluence,

not only so far as loan-words are‘eancerhed; bﬁt, what is of

 nmch greater importance, so far as syntax and idiom are con-

carned., Exactly vhat théiextent @f_tﬁis influence is,_it is
the pufpose of this thesls to determine by an 1nvestigatioﬁ.
Owing to various fgc%ara,-reliable results would be very
- diffieult to obtain.if adults were selected as test persons.
The in?estiéatbr is of aﬁinian that fhe most sultable test
peraons are children at th@ age of 6 plus, i.e. children who :
| have just begun school. The language they speak will reflact
the Quality of the langusge 3poken at home and et the children
w1th whom they play.
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CHAPTER 2,

(a) THE AIM OF THIS INVESTIGATION.
- The purpose of this investigation iss-

l, To draw up a language test suitable for school beginners

of the age group 6 plusj and

2. To use this test in order to determine the language perfor-
mance of puplls beginning school and the extent of the reciprocal
- influence to which English and Afrikaans are subject, so far as
both vocabulary and grammatical structure are concerned, as

these are revealed in the child's use of his/her first languaé%?

In a bilingual socidty in which both languages are used,
the reciprocal influence of the one upon the other reveals itself
in some degree of admixture, particularly in the case of collo-
quial English and Afrikaand., This has been referred to in the
introductory chapter.

Anglicisms on the one hand, and Afrikanerisms on the other,
both detract from Afrikaans and English respectively., It 1s in
this sense that the term"language Contamination" 1s used.

To determine the language performance and the degree of
contamination the initial procedure was to find:

1. A norm of performance in (a) Vocabulary, (b) Grammar, and
(¢) Vocabulary«Grammar for the free school pupils of the age
group 6+, who were without doubt English-speaking,(hereinafter
designated E pupils). .

2. A similar norm for pupils who were without doubt Afrikaans-
speaking,(designated A pupils).

3. A norm of performance in the first language for bilingual
pupils whose first language is English,(Ea) pupils).

4, A similar norm for bilingual pupils whose first language is
Afrikaans,(Ae pupils),

i. Fim®st language, home language or mother-tongue are used
synonymoudly for the language the child understands and speaks
best.
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5. The effect of the social-economic status of the pupils on
the norm of performance for English-speaking fee-paying pupils,
6 plus years old. (These fee-paying schools are hereinafter
referred to as English Control or EC schools and the pupils
tested in these schools as EC pupils).

6. A norm of performance for Afrikaans-speaking pupils of the
same soclal-economic standing as the EC pupils. In view of the
fact that no Afrikeaans-medium fee-paying Primary School existed,
it was found necessary to select from certain Afrikaans-medium
free schools pupils whose social-economic status approximated

to that of the pupils in the English-medium fee-paying Primary
Schools. Certain pupils were also selected from Afrikaans-

speaking homes with an intellectual background, irrespective of
the schools thses pupils attended. (These pupils will be re-
ferred to as AC pupils).
7. A norm of Contamination in:

(a) Vocabulary,

(b) Grammar,

(¢) Vocabulary + Grammar, for'all the groups mentioned

above,

(b) SELECTION OF MATERIAL FOR THE VOCABULARY TEST:
A Set of 100 Pictures.

In 1937 the writer carried out an investigation in connection
with "VOCABULARY ATTAINMENT AS A MEANS OF DETERMINING THE MOTHER¢
TONGUE OF SCHOOL ENTRANTS IN THE CAPE PROVINCE," and submitted a
thesis for the degree of B.Ed. to the University of Cape Town.,

For the above-mentioned investigation he decided to use
100 test words and to represent them by pictures, because,
owing to the age of the children tested, and the fact that they

- were not able to read at the time of testing, pictures seemed
to/......l..
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'-to have much to'recommend~them.. Seeing that pictures were used,
the test wcrds could not be selected 1n the same way as was -
the Stanford Vocabulary list which was constructed by selecting
every lSOth word in a dictionary containing 18, 000 words(i) or
as a list obtained by selecting the last word of every 6th column
of a dictionary containing 18,000 words as was used by Terman(ii)
_Worde were selected that could ‘be represented by pictures suitabl.

for testing both English and Afrikaens-speaking pupils. The‘
| scoring prcved to be very satisfactory.

Terman(iii) at the time had nct worked out a satisfectory

methcd cf scoring the quality of definiticns in the vocabulary
test which he used. \ .

. Referring to the presentation of a picture, Binet steted:(iv)
"With children pictures render 1nvalueble service. The eyes
-of even the most inattentive child shine when.me is shown
'afpicture;,th,is an almoet certein meanS'of’captiveting him,
Pictures'may ser?e‘many-ends~. as we have already said they may
be used for the designaticn of oﬂjects. We shall now show how
they may be used to make. the child telk..........Very few tests
yield so much information asvthis-one.v If we add that this test
_ is.one.ehich pieaees yeeng childrenlthe‘mGSt, and eucceeds‘in
everceﬁing the’obstinate-silehce of’the very‘smallest enevwe .
are justified in'concluaingvtﬁat»we‘have found here, by chance,
a test of exceptionel vaiue;"We‘ﬁlece it'abcve all the'others,
and if we were obliged. tc retein only one, we shall not hesi-
tate to select this cne.; _ |

According to Burt(v) every test of intelligence is alsc e

test of emetien. Disturbances in unknown quantity will be ine

t*oduced by the child'd excitability, though the procedure ,
. . ) I might/oto-eooouooot

o

o o ' R
4,  Terman: The: Intelligence of Schccl Children, 1921, 512.
ii. Termant 'The Measurement of Intelligence, pp. 229, 230. -
iii. Terman: The Measurement of Intelligence, p. 230.
iv. ?%ngt & Siggn- The Development of. Intelligence in Children,
16, p.
v. - Burt:  Mental and Scholastic Tests, 1926, p. 16.
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might be scrupulously uniform and the examiner's tone be sym- :
pathetic. A constant appeal should be made to the 1nvigorating
o emotions, i.e. to pleasure, curiosity, pride,~eelf~disp1ay,
sociamility and confidence. In other words, tests sheuld be
‘eonducted in the spirit of a game.'

" In the investigation of 1937 1t was found that ‘the same
7.'emotiona1 factors operated when the selected pictures for
'vocabulary testing with the 6 plus yeer 314 group were used.
Pictures constituted the most .convenient form of material t6.
use becausen as‘the.subjeets could not read‘at_the'time‘of
testing, the elternaﬁive.to:bietures'would:have'been'the ob-

Jects themselves, dramatisation of the actions to be represented
and oral explenation of eertein situations. '

‘The pictures removed these difficulties. The testing could
be eonducted Withoutrcarryingvebjects from sohool'to schoolland
a eonsistent procedure could be devised on all occasions end
with all pupilso As the pictures app}ealed to the: invigorating
emotions of ‘the subject they enabled the 1nvestigator to con-
duct,the;testﬂin the spirit of a:game because the-children were
ej‘interested in the pictures, forgot}to be nervouS“in the presence

~ of a stranger, and were keen to show their knowledge.

(¢) COLLECTING OF MATERIAL FOR THE VOCABULARY TEST.
'“ For the investigetioh mentione& above the writer obtained
" about 50 lists of 100 of 'the most common words with which, in
the experience of Kindergarted teachers (i) entrants to their
reSpective scheools were most familiar. By courtesy of a number
. of principals, and with the kind co-opera‘tion of their Kinder-
. 'garten teachers, these_lists were collected from various,parts

}of the Cape Province ene even from the Orange Free Stafe,7the

' Transvaal.andvSOuth-wést”Africe;} A:summary'of the words servee

‘as an 1ndication of the words whichgi child usually g?ows best
) an eossacseebesn

-

iI. The term “Kindergartennteachers(mistresses)“ 15 used to '
denote class-teachers of the Sub-Standards.



14,

and in what activities he takes the keenest interest at the time

that he 1s admitted to school. |
At that time (April, 1937) an article appeared in "De

Nieuwe Taalglds: 31lste Jaargang, 3de Aflevering", entitled:

"Een Woordenschatondergoek by zesjarige Kinderqn". In this

article R, Kuitert and I. van der Velde discribed anﬁinﬁesti-

gation conducted by them in Holland to determine a normfip the

mother-tongue of Dutch children at the age of 6. They ﬁs;§ 100

test words divided into four groups representing the}centrgg\of

interest(levenskringen) of the child. The principle was taﬁ%n

over in a modified form from Decroly. The groups contained3}\

40, 20, 20, 20. words respectively, according to the importance

of the centre of interest, as follows:

(a) The child and his immediate environment(Omgeving),

(b) The care of the child(Verzorging),

(¢) The child and his activities(Bezigheden), and

(d) The child and his wider environment(De Wereld).

The groups were sube=divided into several sections according to

the principle taken over in a modified form from H. Pohlman

who had carried out investigations along those,}ines.

For the purpose of the investigation of 1938, the classi-
fication of these words followed the lines laid down by R.
Kuitert and I. v.d.Velde as up to a certain point the aims of
the investigations were identical. They also had selected thelr
1list of test words after extensive study, careful deliberation,
and aided by experienced teachers. They used about 50 pic-
tures (of which they gave no copy). Some were represented by
the obgects themselves; others they explained orally, while
they dramatised the rest.

The investigation in 1937 went a step further than that og
R. Kuitert and I. v.d. ¥elde as it was necessary to obtain norms
in two languages with the same material. Consequently 100 test

words were selected which would in general be familiar to
English-speakingece.
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English-speaking and Afrikaens-speaking children, whether urban
or rural, and whatever their. sociel-econemic circumstances._ '
-Thus the words: coeld not. be selected according to some arbitrary
method Coo - from a dictionary. The cheice was made éﬁ the basis
of the suggeetzone of experienced teechera, and was guided by
the results of" 1nvestigations by :research workers, to whem _
reference hee been made abeve. Words were selected appreximetely
one=third of which were used in the investigation condubted by
R, Kuitert and I. v.d. Velde,- The test words were selected‘in
sucﬁ a wey that some of the pictures had only to be enumerated,

i e. requiring a mere -list of persons, objects or details, and\

LN
bR
Qther pictures required deseription, i.e. indicating actions dr

euitable for- children of-three years of ege and upwarde.v

| characteristics, and suitable fer children of 6 or 7 yeers ef\
age, while a few enteiled easy cases -of 1nterpretation, i.e. 1?
'_where the replies went beyond what was ectuelly visible in the
pieture, " | | | .

Burt »sayss(if)jn,;_here, can, 'I'-think‘, be little doubt _thap
piCtuees better priﬁted, largef, coloured(as Saffiotti's)
repreeenting'actionsv1n*progrees.(asrBobertag's), showing
,ehildren (28 Bobertag's and Saffiotti’e) would be_mueh more
eppropriate ‘than Binet's original engrevings."

‘ The 1nvestigetor took these peints 1nto censideration when
. the pictures were drawn. The pictures were reduced te such a
size that ten could cover a page of foelscap. There were thus
ten pages: of pictures. The pictures were found large enough

| for the_purpoee. They were all of uniform size, were coloured,
and represented actions in progress'(where”suiteble), and where
‘possible, they depicted children. After preliminary tests had
' been carried out, and eertein modifications and/or re-adjest- -
ments had been made, the investigator was satisfied that the set

. of pietures could be ueed as testing meterial.

i. Burt,’Cyrila__Mentalland.Sehelastic Tests, 1921, p. 26.

’
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In the present investigation the declsion was made to use
the 100 pictures which comprised the material for testing the
vocabulary in the 1937 investigation. This decision was based
upon the faet that the norm of performance in vocabulary could
be determined by the use of the unaltered material of the
previous 1n§estigation. Moreover, the previous investigation
had revealed contamination, i.e. the pupils had used the voca-
bulary of one language in responding to the tests in the other.

The set of test words is given in Table 1.(1) The four
sections and twenty sub-sections are clearly shown in the table,
In Table 11(ii) the test words are given in Afrikaans with
similar specifications, and then follows the 1list of pictures

representing the test words,

i. See page 17.

ii. See page 18.
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36 clouds
7 wind 4
8 shadow
g rainbow

#'www

lightning

"H Natural Phenomens

1 Feeding
J Clothing;

and his THE CARE The child ~and his
IMMEDIATE ~ of ~ and his WIDER
ENVIRONMENT the child ACTIVITIES ENVIROWMENT
A. R S v W Q.
l.roof ~ " Wl.cake | | = 61 skipping - 81 church
2 chimney 42 cheese - 62 top ¢ 8? butcher
3 ‘kitchen %43 sugar 63 hide-and-seek é shop
4 bathroom Lk eggecup 6k doll 8L street
5.8helves 45 sausages 65 swinging - 85 pillar-box
‘, » L ) J. NQ ' RQ -
6 chair 46 glcve 66 drawing - 86 ploughing
g curtains 47 buttons 67 slate 87 watering-can
8 piano 48 trousers 68 crawling 88 rake i\
9 wardrobe = 49 apron - 69 climbing = 89 gate .| °
10 calendar - 50»bracés 76 fishing v90 milk-can
- 11 seissors 51 smimming 71 sweeping 91 chain
32 pillow 62 brushtng teeth 72 digging = 92 bridge |
13 tray ga elbow 73 ironing = '9& picking
14 jug 4 yawning 7% darning ok shell
15 can&lestick 55 sponge 75 scrubbing 95 shaving '
Dq i Lo o po To ‘ .
16 qan&lé; 56 medicine 76 horns 96 waggon |
17 fire 57 plaster 77 kicking 97 wheelbarrow
18 grate - 58 combing hair 8 licking - 98 petrol-pump
19 coal .59 glasses ‘ g biting 99 railway-lines
- 20 lantern = 60 ointment 0 saddle 100 riding on|
" ' horse-back
21 duster
2 key
2& axe
_ money
25 diamond
26 ostrich - T
27 crowing A The House. K Hygiene
28 grapes B Furnishing - - L Nursing
29 barking  C Household Articles M Games
30 frog - D Lighting and Heating N KNatural Activit&es_ .
E ' E Instruments,Money, 0 Labour
G. : Materials, ete. P Animals and Related
31 erooked F Animals,Plants, Objects
32 yellow - Animal Noises . - Q City
© 33 sour G Sensory Qualities R Rarm
34 paying Colours,Social and S General
35 parents Bthical Ideas T

Travel
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gggnﬁ,l |
ST WORDS FOR AFRIKALNS VGCABH&Q&
Die kind en sy Die kind en. sy Die kind en sy

i ' .
Die kind en

WO MW

:31

!

a9

weerl;g

4
Lo

OMGEWING = VERSORGING AKTIWITEITE - DIE WERELD
. .

.. o Iv . . "‘,Mo . : % '

dak 41 koek - 61 riemspring 1 kerk

~ skoorsteen U2 kaas 62 tol 82 slagter

. kombuis ,h3 suiker 63 wegkruipertjie 83 winkel

- badkamer ‘b eierkelkie . 64 pop B 84 straat
rakke L5 wors 65 swaai lepﬁsbus

. . ‘Jo ' HO : ' R ‘

- steék 46 handskoen 66 teken 86 ploeg
gordyne 47 knope 67 lei 87 gieter
klavier ‘48 broek 68 kruip 88 hark -

~ klerekas 49 voorskoot: 69 klim 89 Hek

10 almanak - 50 kruisbande 70 vang vis 90.mé1kkan
11 skér ,51 swem - 71 veeg 91 ketting
12 kussing 52 borsel tande 72 spit 92 brug
13 skinkbord g& elmboog - - ;é stryk 93 pluk
1% beker + gaap 7% stop - O skulp
15 blaker 59 spens . - - 75 skrop. 95 skeer
D. L _ ’v - Po B _ T-
16 kers 96 medisyne Zé'horings o 9% wa
17 wvuur )¢ pleister /7 skop © 97 kruiwa
18 kaggel 58 kam hare 78 lek - 98 petrolpomp
19 kool - 59 bril - 79 byt 99 treinspoor
20 lantern ~ 60 salf 80 zaal 100 perdry
21 stoffer , _ S
22 sleutel S |
3 byl * ONDERAFDELINGS. ‘
o geld —— \
25 d:lamantv _ , ‘_"%\
F. 4 Die Huis K HigiZne |
26 volstruis B Meubelering L Verpleging .
27 kraai ¢ Huishoudelike Artikels M Spele
28 druiwe D Verligting en N Natumrlike
. 29 blaf Verwarming ' - Aktiwiteite
30 padda E.  Instrumente, Geld,,'. 0 Arbeid
T ‘ lateriale, ens. P . Omgang met Diere
G " F. Diere, Plante en Q@ Stad
krom . .~ =~ Dieregeluide R Plaas
32 geel »G.'Sintuiglik~Waarneem- 8 Algemeen
suur - . bare Eienskappe, Kleure,T -Op Reis
3% betsal B8osials en Etiese :
35 ouers . Begrippe
. o - H Natuurvarskynsels .
rH." ., ..% Voeding - = - . T
‘wolke .4 Klerasie ,
8 skadu
réénboog



4 = R [0 e e B vl

] 4P I T S
% A — ¢ "
S tj'— T i lo *J
o T —
(] —
= g AN

) ﬂt{‘tLH—H‘7DD\D\ 1o
S Sg o~
=¥ ‘\D\ |




15

12|

10

14




N

22

35

NI/

AR

























19,

(d) MATERIALS FOR GRAMMAR TEST.

A Set of 20 Pictures.
While carrying out the investigation in Vocabulary during

1937 (1) the writer was struck by the contamination revealed in
idiom and grammatical structure as used by the pupils tested.

Therefore, when he wished to graw up a Grammar Test for this
investigation, he used the Vocabulary Test and made a summary of
the most common grammatical mistakes made,a® well as of the Angli.
¢isms and the Afrikanerisms used by the pupils tested.

He found that in BEnglish the 3rs Pers.Sing. proved difficult
to pupils'whose home language was Afrikaans, while the pupils
whose first language was English found the correct use of the
double negative in Afrikaans difficult.

Both groups of bilingual pupils found the use of the Past
Tense and the Reflexive Pron. in the second language difficult,

The following barbarisms of Afrikaans origin were very com-

mons "He i1s shaving himshe makes the door close; he makes his teqﬁ

clean; he makes the flowers wet; they throw the flowers wet; she
ﬁg;ggg sugar in the teaj; he licks his hand off."

The following Anglicisms and loan-words occurred frequently
in the answers given by the Ea pupils:"Hy lek homself; sy sit die
suiker in die teej sy sit salf aan die vingerj die donkie gpring
af die balie; hy spin die top; sy swing."

Then a preliminary test was drawn up comprising a number of
grammatical constructions and idioms. This test would, in the
opinion of the investigator, be approximately of an equal degree
of difficulty to both sections and would fall within the scope of
the language ability of 6+ year old pupild,.(ii)

The use of the 3rd Pers.S5ing. and the Pres.Cont.was included
in the English test, and in the Afr.test ghe us:"3£”:2§ Double Neg.
The use of the Past Tense and the Reflex.Pron.was, in both tests.

Further testing was carried out and a record was kept of the

answers, Extra pictures depicting actions with which the pupild

f;%:‘»« ere
’ See pages 1] 15

ii. The correctness or this hypothesis is shown in the Conclu-
sions: (a) Suitability of Tests, No.3 page 11l.
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Finally, a test was drawn up in English(i) and one in
Afrikaans(i1i) for both of which the same set of pictures could be
used and in both of which, with the exception of Question 1, the
same questions could be asked.

The bilingual pupils with English as first language found
the actions in certain pictures easy to interpret but were in-

Atvikaner;Sms
clined to use Amglicisms in interpreting others.(iii) on the
Anglicisms
other hand, the Ae pupils were inclined to use aﬁaikananianc in
interpreting some of the pictures.(iv) The rest offered more or
less the same degree of difficulty to both sections.(v)

In the final Grammar Test in either language, a set of 20
pictures was used. Eleven of these were the same as used in the
Vocabulary Test, and 9 additional pictures were drawn. Two of
the pictures were used to test the correct use of the Double Nega#
tive in Afriksans as well as of the Past Tense, both in English
and Afrikaans; 2 pictures to test the child's knowledge in the
use of the Reflexive Pronoun in either languamge, and 16 to test
the correct use of language and idiom.

The answers accepted as correct in the English series of
tests are given in Table 111(vi) and those accepted as correct
in the Afrikaans series of tests are given in Table IV(vii).

In Question la of the English series, the child's knowledge
ofi the 3rd Pers., Sing. was recorded on the Mark Sheet(viii) and
in Question 1b, the use of the Pres. Cont., Ro picture was used
in either case. Every time the 3rd Pers. 8ing. was used it was ma
marked right of wrcong. The same procedure wes adopted in the case
of the Pres. Continuocus.

In Question 1 of the Afrikaans series, the child's knowledge
of thqbouble Hegative was tested by asking questicns about a
certain picture (the dog).(ix) The set of pictures representing
the answers follows Table 1V.
$s See page 21.

1. See page 22,

1it. e.g. 1V Nos. 8,9,10,1% and 15, page 22.

iv. e.g. 1V Nos. 2,4, 6, 7, and 13, page 21.

\ e.g. 1V HNos. 1,3,5,11,i2 and 1&, pages 21 and 22.
vi. See page 21.

vii. See page 22.

viii., See Table V1, page 31.
ix. See Table Vli, page 32 and picture 1llb following page 22.










]

2l.

TABLE 11].

ENGLISH G TEST.

Answers accepted as correct.

1.

11.

(a)
(b)

3rd Pers. Sing.

Pres. Continuous.

Past Tense: (a) Yesterday I sat on the chair,

(b) Yesterday I saw the dog.

111, Reflexive Pronouns: (a) She 1s washing herself.

1v.

IDIOM ETC.

1.

7.

e.

9.

10.
11.
12,
13.
1k,
15.
16.

You
You
She
She
She
The
You

The

(b) He is shaving himself,

dust (the chairs etc.)

lock (unlock) the door.

is putting sugar in the tea.

is brushing her teeth,

is putting ointment on the cut.
cat is licking his paw.

water the garden (flowers).

cat i1s Jumping off the table.

-He is putting on his coat.

He is taking off his hat.

He is lighting his pipe,

The

boy 1is throwing a stone at the hare.

He is fastening his shoe.

He 1s looking after the sheep.

He is tearing (up) the paper.

He is walking into the house.



1.  Negatief: (a) Ek ken nie die'hondjie'hoor nie.
- | (b) Hou sien ek nie die hondjie nie,

11. Verlede Tyd' {a) Gister het ek op die stoel gesit,

| (b) Gister het ek die hond gesien,
'vl;l. Wederkerende Voornaamwoordu (a) Sy was haar,
: | | ' ) (51  Hy-skeer3hom.
: 1. N | o
IDlOOM ENS. :
1,_ vJy stof (die stoele ens.) af.
2. ‘Jy sluit die deur oop (toe)

3. ‘Sy gooi suiker in die tee._'
"  k. : Sy borsel haar tande.v,ff

5. . 8y smeer salf,aan die sny.
6. vDie'kai lek sy pbot (af).
?.,l' Jy gooi (spuit) die tuin (blomme) nat.
8.  Die kat Spring van die tafel af,
9. | Hy trek sy baadjie aan.
10. Hy haal sy hoed af, R
11. Hy steek sy pyp op;.hy steek sy pyp aan (die brand)
13.  Die seun gooi dte hasie met n klip.
13.' Hy maak sy skoen vas.
‘ 1k - Hy kyk na die skape.(Hy pas die. skape op).
_15. . Hy skeur die papier-(stukkend).
26, Hy loop in die huis dn.

2.
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(o) SCHOOLS SELECTED., =~
A3 only a limited number of schools coula be taken in the

time available, the investigator thought it best to select re-
presentative European Schools 1n Port-Elizabeth and Cape Town
only for the unilingual and bilingual pupils, and a certain

_ number of Control Sehools._;

| With the help 0f the Cireuit InsPector, Mr. G.J.Louw,

'Lcertain schecls were selected in order to obtain a fair sample
_. of the English-speakinp and Afrlkaans-speaking pupils of Port
, Elizabeth. It was’ decided to test a number of unilingual pupils
'irepresentatzve of . their reSpective classes, and all the bilingual
pupils in the schools selected. _The following ‘schools were
selected for E pupils: the Engliéthedium schools: |
North End, Sydenham and ‘Ethel Valentine, and the parallel-medium
| scheols, Walmer ‘and Kensington.. | o |
j For A pupils the following schaols were selected°‘ the
' Afrikasns-mediun schools: - Excelsior and Piet Retief, and the
arallel-medium sdheols' Mackay, Kensington and Cunningham.
) ‘The Ea and Ae pupils of the -age of 6 plus in. those schools
were all tested. : ' L |
) 1, CAPE TON

7.% Here the anliﬂh—medium schools: Observatory Boys'! Junior,

:Observatory Girls' Junior, Mowbray, and Regent Street, and the
»parallel-medium sehool, Westcliffe, were selected for E pupils.
For A pupils ‘the . fellowing schools were selected~ The

*Afrikaans-medium Schoolsz Jan van Rieheeck, Nagsau, and Simon
‘van der Stel, and the parallel-medlum eehools~ Westcliffe and
‘Albert Road. - | , |

| As in the case of the schcols selected in Port Elizabeth, '
the Ea and Ae pupils of the required age group in these schools

were all tested.
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111. CONTROL SCHOOILS:-

Certain fee-paying English-medium schools were selected 1in
Port Elizabeth and Cape Town and some of their pupils tested in
order to compare the norms of performance of these EC pupils
with those of the E pupils. In Port Elizabeth a certain number
of puplls of the required age group were tested in Grey Junior
and Collegiate Junior, and in Cape Town a number of puplls of
Rondebosch Boys' Preparatory and Rustenburg Girls' Junior,

It was difficult to obtain AE pupils,(i,e. unilingual
Afrikaasns-speaking pupils with a social-economic status and/or
from homes with an intellectual background approximately equal
to,that of the EC pupils) in the citles, because most of the
Afrikaans-speaking puplls with the required social-economic
statuiknd of the required age group, were bllingual, Therefore
1t was necessary to go further afield,

In the vicinity of Cape Town these pupils were selected
from Bloemhof(Stellenbosch), and from the Malmesbury Primary
School, |

In Port Eligabeth and environs six pupils of the Kirkwood
Primary School were selected, and six unilingual children of
Afrikaansespeaking teachers in Port Eligzabeth, It must therefore
be pointed out that whereas the EC pupills were all living in the
cities, 24 out of the 30 AC pupils were selected from country
schools.

The question of how this selection of AC pupils from country
schools affects comparisons with EC pupils (1) and A pupils(ii)

is dischssed further in the @onclusions,

1. (a) Suitabllity of Tests: Nos. 1, 3, and 5, pages 109, 111
and 111 ggrespectively. |
ii. (b) Performance: No. 1, page 112,
(¢) Contamination: No. 2, page 120.
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The principals of the schools selected were asked to fur-
‘nish a 1ist of unilingual pupils of ‘the age group 6 plus and a
list of bilingual pupils (if any) of the same age group. In
‘some schools, where it was decided to test a limited ngmber

(say 10) of unilingual pupils, a list ef about 12 pupils repre= -
.'sentative of the . class, was provided. Gther informetion asked
| for_included the date of birth, the addeess and the occupation
of the perent."The ﬁ?ineipals eencerned wefe-all_very willing
. to assist, and with the helﬁ_ofVthe.Kindergarteﬂ'mistresses all

- the information asked for was promptly provided, |

()

| l. Port Ellzeheth;f R j;f?,,_ e _

In Port Elizabeth the testing started in the beginning of
June, 19&5,,and wae'ce?ried.onte_the”first week of August. As
the 1nvestiga£er weslfeeeﬁingdat tﬁe;timeiﬁekeeuld not test pupils
during sehoel school hours except dﬁfing the last week when he
was en'leave. Consequently he had to go to the houses of the
| bupils'conceined. During the June - July vacation the testing
was contimued. ) | B E ‘

| Before he started testing he was anxious. to. find out

whether a suitable atmosphere could be created in the child'
home and whether ‘any factor deleterious to the. required condition
would obtrude itself. |

The investigator hed already had experience in testing over
_250 pupils with part of the same test materials and over 50 |
pupilsrin the preliminary testing. He was , therefore, able to
detect any adverse influence, if any should arise. As far as he '

could judge there was none.
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He went to each address given and said that he was a teacher
who made a study of the vocabulary of pupils of 6 years of age
and asked whether he might be allowdd to test the child concerned.
Without any exception the parents concerned were very willing
to co-operate, sent for the child and provided all the facilities
needed. The investigator had been in Port Elizabeth for 11 years
and quite a number of the parents concerned knew him or knew
about him. He sat on a chair and had the set of 12 pages of
plctures and the Mark Sheet(i) on a table in front of him. He
usually told the child that he had a set of pictures that he
would like to show him/her to find out how many of them he/she
knewjand asked whetker he/she would like to see the pictures.
Usualiy the child was anxious to see the pictures and to show
his/her knowledge, eSpecially if he/she was told that a class-mate
had already seen them.‘ The investigator usually asked the
child whether he/she understood and spoke both official languages,
and if so, which one he/she knew best. A bilingual child was
tested in both, first ih the one he/she professed to be His/her
first language and then in the second. The investigator filled
in the Information Sheet(ii) on the opposite side of the Mark
Sheet, usually from information that he already had concerning
the child. He asked for the information again in porder to
check up.

Then he questioned the child, starting with the vocabulary.

' He ticked off the right answers and wrote down the answers that
deviated from those regarded as correct. This was necessary,
especially in the case of bilingual pupils, because although the
score in the second language was not used, the investigator
could not always be certain which was the first language of a

billngual/o esocccee

i. See Tables V1, and V11, pp. 31 and 32.
ii. See Table V, page 30.
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bilingual child until he had tested him/her, The child might
start off by saying that he/she was English-speaking with a
knowledge of Afrikaans, and it might turn out that he/she
definitely understood and spoke Afrikaans better.

Usually the investigator was alone with the test pupil but
sometimes older brothers and/or sisters or other relatives were
present, The child was usually so keen on showing.his/her know-
ledge that the presence of other people in the room did not
distract him/her, and the people concerned were not allowed to
prompt him/her or to take part in the test.

At the end of the test the brothers or sisters sometimes
asked the investigator whether he did not have a test to set
them also, and if he said that he tested 6 year 0ld children
only, a neighbour's child might say that his/her 1little brother/
sister was 6 years old and ﬁight ask the investigator to come
and show him/her the pictures also. The parents usually took a
keen interest in the testing and liked to discuss the child's
progress in school and expressed the wish to have the elder
childregrggéb. At the end the parents usually thanked the
investigator for his interest in the children concerned.

The test usually took foom fifteen to twenty minutes for
unilingual puplls and from twenty-five to forty minutes for
bilingual pupils.

During the first week of August the testing was carried out
during school hours. A separate room, usually the library, was

set aside for the purpose.

11. Eirkwood.
On a Saturday, in the beginning of June, the pupils selected

at Kirkwood were tested. The principal and Kindergarted mis-
tresses kindly made the necessary arrangéiénts for the pupils
concerned to come to school. The pupils played on the school
grounds and were called in one by one to a class-room where they

Were/esceoosoccse
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were tested in the presence of the principal and the class-
teachers. The arrangements were efficiently made and no

emotional factors arose.

11l1. Cape Town and Environs.

From the second week in August up to the middle of Septem-
ber the testing was continued in Cape Town, Malmesbury and
Stellenbosch. There also facilities were granted by the
principals of the schools selected and valuable assistance was
given by the Kindergarten Mistresses concerned.

The principal uaually asked the class-teacher to give all
the help shé could. She helped with the selection of the pupils
and afterwards made a list of the pupils selected with adl
relevant:information asked for, while the investigator carried
on the testing in a room provided by the principal. After a
pupil . had been tested he/she went to fetch the next. Sometimes
thé investigator allowed the one who had just finished to stay
on while the next one was being tested. As a rule they were
eager to stay and took a keen interest in the performance of the
others and often one asked permission to stay on, but it was
explained to him/her that it was only fair that the next one shogg
get a chance of looking on. On a few occasions the same pupils
stayed on for the whole morning, fetched the test pupils, and
even started questioning them while the investigator was still
busy with the Information Sheet. The way in which the questions
were asked proved how observant the test pupils were. Thus the
tests were carried on in the spirit of a game and right through
the atmosphere was very pleasant.

The pupils tested had already been to school for some
months, seeing that the testing in Port Elizabeth started in
June when the youngest pupils were those who had been admitted in
January. When the tests were carried out in Cape Town there were

pupils/...-.....-
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pupils who had been admitted in July, but it was considered
wiser to test preferably those pupils who had been admitted in
ﬂannqry, as long as they were in the 6 plus age group.

“In this investigation over 400 pupils were tested altoget-
her, i.e. in the preliminary and the fiasl tests. In the latter
317 were tested.

On the following pages are given the Information Sheet,
the English Mark Sheet, the Afrikéans Mark Sheet, and a
classified list of the pupils tested, in Tables V to V111,



TABLE V.
INFORMATION SHEET.

Name of €hild:-
Standard and Medium:~
School: -
Date of Birth:-
Date of Testing:=
Addresst=
Father's Occupations=
Mother's Occupation(if ani)z-
How often does the child speak
English to Father:-
Mothert~
Brothers and Sisters:-
QOther Relatives:=-
Friends:~
How often does the child speak
Afrikaans to Father:-
Mother:-
Brothers and Sisters:-

Other Relatives:-
Friends:-

Church: -
Sunday School:-

Any other relevant Information:-

30.
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TABLE V1.

ENGLISH MARK SHEET.,

A. VOCABULARY. (1)
1. 2., 3. . )+. 5’ 6‘ 7 _ 80 9. 10.

B. GRAWAR. (1)
1. (a) 3rd Pefs. Sing.:
(b) Pres. Continuous:
11, Past Tense: (a) I sit on a chairj yesterday.eeeeeeeeees
(b) I see the dog; yesterdayeeeeeeieeeannss
111. Reflexive Pronoun: (a) She is Washingeeceecocccoocscnss
(b) He is shaving..........,.......
1v. IDIOMS EIC.

12,
13.
%5'
16.

i. See Test Words for English Vocabulary, page 17, and list of
Pictures following page 18,
ii. See English Grammar Test, page 21.



| TABLE V11, o "‘\ |
ARRIKAANS MARK SHEET. '

'A, VDCABULARY.(i)" | | |
‘ 1. 20‘ N 30 "'+. 50 60 ‘v 70 . 80 90 . 10.

1.

b

2.

o]
10.]

B. GRAMMAR. (i1)

324

‘l,' Negatief. (a) Kan ek die hond hoor? Ek kan nie.;.....

| (b)) Nou sien ek die hondj mnou sien ok nie..
11. Verlede Tyd: (a) Ek sit op die st@el' Bister.iceecees
(b) Ek sien die hond°' gisteriaveveeisees

111, .Wederkerende Voornaamwoord. (a) Sy waéas;.;;;;....;;'

) (b) Hy skeer.i......‘.'.
1V, ~ IDIOME ENS. |

i. "See Test Words for Afrikaans Vocabulary, page 18, and list ™

of Pictures following.
B See Afrikaans Grammar Test, page 22.  '



. P. B T‘ot'als :

North End
Sydenham .
Ethel Valentine
Walmer
Kensington

E'Gmnningham

Mackay
Excelsior
Piet Retfef

Obs.Boys'Jun.

Obs.Girls'Jun,

Mowbray
Regent Street-

. Westeliffe .
- Albert Road =
Jan v.Hiebeeck

Rassau o
Simon v.d.Stel

C.T. Totals

- P.E. + C.Td

Grey Junior

Collegiate Jun‘ - S

Kirkwood

o -cooiﬁincys' T

10

20720 20 2018
4o 40 U0 40

port Blizabeth =

- Rondebosch Boys*

Rustenburg Girls?

Malmesbury

| +”E\J oo\ B Girls Lo

. W No

TABLE V1il.
PUPILS TESTED.

A Boys
. A Girls

'?fq_ ﬁ)uJ4?EB;des' 

oW
'cus;oﬂébd

A

RN ERNE

AW
wmownF

Bloemhof(Stellenbosch)

Contral §chools
~Totals

_Grand Totals'

b+ 1cow Ea Girls

Hl—‘

EETTIRTY

_29 20 20 10 1% 13

oW £

9 12
28 23.25 21

UL N D Ae Boys

W KRR Ae Girls

o HLE

CEC eirls

- 'EC Boys
- AC Boys 4

e
[¥3)

5 3

¥ 6

151515 15

40 k0 4O %0 28 23 25 2115 1515 15.

, AC girls

33.

16
12

11
17

18

13
127

257

- QOO

o
o

317



(e) ow the Questions were asked.

A. Vocabulgrys (1)

Usually the investigator pointed to the picture or to any

particular part of it and simply asked the question: "What is

this?" or "What does the boy/girl do?" In cases where the
plcture represented a certain situation he had to explain the
particular situation to a certain extent in order to get the
description or the interpretaticn from the test pupil, e.g.:
1. ﬁWhat part of the house do you see above the walls?"
(The Roof).

12, "On what pfirt of the bed do I lie with my head?"

(The Billow).
13. "On what is the tea-pot standing?" (A" Tray).

24k, "What is this that I need when I want to buy something?"

(Money).
27. "What is the cock doing?" | (Crowing).

31. "Here are two lines. This one 1s straight; and this onef?"

(Crooked).

34%. "This girl has bought something in the shop. What is she

doing now? Remember, if you have bought something you

must ..Q.......?" (Pay).

35. "This girl is standing with her father and mother. Do you

know one word for your father and mother? They are your...?

(Parents).

38. "What is behind this girl when she 1s walking in the sun?"

(Shadow),
39. "Have you heard the thunder already? What do you see in
the sky when you hear the thunder?"
(Lightning).

i. See Table 1, p. 17, and 1ist of Pictures following p. 18.
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5%, »"This girl is sleep?; what 1s she doing now?ﬁ (Yawning).
 66. "The teacher has given this boy a piece of chalk' what
45 he dcing on the board?"""_v - S (Drawing).
k in.somg_gases altgrnative answéfs*@ere.aliewed, e.g.
calendar, alianaé;‘;axe§‘ch0pper' apron, pinafor@- glasses,
‘gpécfaeleq' 'graté;hfire-pléée" lantern, lamp, pillar-box,
'letter—box, post-box, posting-box; oiatﬁent, salve._
| The questions were asked jn a similar manner in Afrikaans
and the replies were evaluated in the same ﬁav (i)
In Afrikaans seme alternatives were also allowed, €l
blaker, kanﬁelaar': kaggel, vuurherd° lamp, lantern- -8y swaai,
sy Ty skoppelmaai.- - ’

B, Grammar.:u

Englishs(i1) R
. 1. (s) 3vd Pers. Sing.. . . .

(D) ,Fres;'Qonﬁihﬁéus; | -
(NoIQuesﬁioné were‘ésked ﬁéré. 'Wﬁenevér the 3rd Pers, Sing. ané/
or the Pres, Continuous were used during the test they were
marked right or' wrong. SR o 1

"11. (a) "I say: 1 sit Oﬁ'the'chaifﬁ‘ If I want to tell
my father. about it to-morrow, how will I say it? You tell me.
Begins 'Daddy, yesterday 1 ........'"; ”

' (b) "I say: 'I see the dog'- If I want to twll my
'father about it to-morrow, what will I say? 'Daddy,vyesterday

1 .....;...........'".. . ,
111, (a) “Whet is this girl dotng?” (Washing herself)
| (b) “What,is this‘man doing?"' (Shaving kimself )
:'1V.1 ;i. -“WhaﬁidO‘yéu db with ﬁhis°"(Dust chairs etc )
' .fv2;.‘"What do I do witﬁuthis?" (Lock, Unlcck)
"~:3; ‘"Wh§t,is your mother doing here?"

(Putting in sugar)

4. See Table 11,vpage 18'~andliiSt'of Pictures following;
1i. See English Grammar Test Table 111, page 21, and list of
Pictures following page’ 22.4
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4., "What is this girl doing?" (Brushing teeth).
5 "There is a cut on this girl's finger; What 1s her
mother doing?" (Putting on ointment),
6. "What is the cat doing?" (Licking his paw).
7 e "What do you do with this?" (Water the garden Btec,).
8. “The cat was sitting on the tabdble when the dog came in,
"What is he doing now?" (Jumping off the table).
9. "What is this man doing?" (Putting on his coat).
10, "What is this man doing?" (Taking off his hst).
11. "This man wants to smoke. What is he doing now?"
(Lighting his pipe).
12, "Show me the hare running, the stone, and the boy. What
is the boy doing?" (Throwing a stone at the hare).
13. "This man has put on his shoes. What is he doing now?"
(Fasten;ng his shoe).
14, "ghat is this shepherd doing?" (Looking after the sheep).
15. "This boy does not want the paper any more. What is he
doing with it?" (Tearing it).
16, "Where is this boy going?® (Into the house).
Afrikaans: (1)
1. (a) "Kan ek die hondjie hoor? Nee, ek kan nie die ¥
hondjie....;;" o (hoor nie).
{(b) "Nou sien ek die hondjie; nou(ii) sien ek nie...."
(die hondjie nie).

11, (a)-_"Ekvséz 'Ek sit 6p die stoel', MOre wil ek vir
my Papple daarvan vertel. Dan sé& ek: ‘Pappie,
gister,...ve?"® (het ek op die stoel gesit).

(b) YEk 38: ‘Ek sien die hcnd'. Mére wil ek vir
ry Pappie daarvan vertel. Dan sé& ek: 'Pappile,
- gister...... '™ (het ek die hond gesien).
i. See Afrikaans Grammar Test, Table 1V, page 22, and list of
Pilctures following.,
11, While the investigator placed his hand over the picture

of the dog.



11, (a)
k)

v, 1.
2,

 ahf'f

.11:5;

o
C Ty

. T

s LI

10,
1.

13.

1k

15,

."Wat-maak\die meisietjie?"‘:(Sy was haar).

- "Wat maak die man?" (Hy skeer hom) .
- "Wat maakfjf-hiermee?" g (Stof af)';
'“Wét'maak-jy hiermee?" (oluit die deur. oop/toe)

"Wat doen gou Mammie hler?" (Gooz suiker in tee).
"Wat doen hierdie kind?"' (Barsel ‘tande).
“Daar is h.sny in die kind se vinger.

4Wat doen haar Mammie?“ (Smeer salf aan).'

‘ _“Wat maak die kat?" (Lek sy poot(af))
'”i_“Wat maak jy hiermee?"(gooi/spuit tuln nat). |
’}ﬁDie kat het op die tafel gesit. Toe kom die'
:-hond. 1#., Wat maak hy nou?"(Spring van tafel af)
3"wat maak dle man*" (Trek sy baadjie aan)

gat maak hierdie man?" (Haal sy hoed af).

V"Hierdie man wul rook.- Wat doen ‘hy nou?"

(Steek SY pyp op)..

A "Wys my die haeie, die seun, en die klip. Wat

maak die seun?“ (Gooi die h351e met n kllp)

'“Die man het sy skoene aangetnek, Wat maak hy

ncu?"' ~ {Maak sy skoen vas),

” @Wat doen hi@rdxe skadpwagter?"'

(Kyk na die skape/pas dje skape op).

',“Die seun wil nie meer die papier hé ﬂie.' Wat

doen hy nou?" (Skeur ait (stukkend))

"Waarheen gaan hierdie seun?" (In dle huis in).

- After the testing had been completed the 1nvastigator drew

- upa scheme of marking the answers in order to find:

| Vccabulary,'*
Gragmar,

Vocabulary,
2.  Grammar.
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-r

In. the case of bilingual pupils the answers on both Mark
Sheets were marked and then the investigator decided which was
the first language and the scores of the latter language enly
were. tabulated. e | |

' ~The an5wers were marked according tc the following scheme: -
A Performance' | | o | ”

1. Vccabularx 1 mark for’every correct ehswert‘ice. a
ossible 100 marks. ; "j{l o i ! |

: 2} In Grammar(i) thé'f@laningfmerks werelgiven_for
correet answer5°' | h | -

= 3 marks.

1. (a) and (b): 14 + 1
di. . {a) " (b): 1z + lg = 3 marks.
111. (a) " (b): 13 + 1% = 3 marks,
V. 1 - 16 X 16 = 16 marks.
Total = 25 maTks .

Then the total was multiplied by M in order to reduce it
toa percentage score.ji}“
_B.t ‘Gontamination..u V | o _ }

1. ?ecebularxz i mefk was given fcr-eVefy test ﬁord which
"wwas glven in the wrcng medium, e.gv where a pupils called "kombuig

Ca kitchen, and for a barbarism llkeﬂgr lie“ which' was sometimes

used in the sense cf "%ﬁ rilYy (frequently used by some of the A
and the Ae pupils), er "ﬂticklngs amayy (used by some of the B
" and the Ea puplls in Port Blizabeth)s | '

| 2. In Grammar the follewing marks were given for a wrong

enswer which showed signs of contamination by the other 1anguage.

1, (a) and (b)" '+ 1% & 3 marks,
11, (a) " (Db): 1 + 1&¢ = 3 marks,
111, (a) * (b): 14+ 14 = 3 marks.
. - 1 - 16: 1 X 16 = 16 marks. =
Total | f".: = 25 marks. ;

The total was then reduced to a percentage score.-

i. The scheme of marking of the Grammar Test in either language
was drawn up on an empirical basis, the intention being to give
more waight to the set of idioms 1n 1V than to the more limited
sets of specific points conteained in 1, 11 and 111, On the
other hand, if all the questions had received 1 mark each, the
weight given to the first three sets would be lower than was
- desired, On trial the weighting explained above gave a good
distribution of the scores, , ) . o



CuaDPELE 4,

OBSERVATIONSY

fehools were gelected which wers representative of Port
™4 s -4+ an S ryes T pal e e ‘1 S Y 4 5 4
Flizabheth snd Cepe Town, From these scbools unilingusi pupils
wera melecteld who wers repres awtativu of their clesses, and all

whe bilingual pupils of the required age grouy in the schools

-~

"0

selscted vere tdstea. Consequently it was considered unnceceg-
sary to find the I.Q. of the test pupils.

Eithough the I.Q. was not Tound the iﬁVestigatcr could
observe from the answers given tﬁat gone pupila were more
intelligent than others, :

4t 8 rule it was only necessery to point tc a picture or
to any particular port of 1% and/or to ask & question about a
cexrtain acticon represented iﬁ a picture in order to get the
required ansWer.

In other ceues & further guestion was necegsary in order
to elicit = correct answer, @.£. o the question:®On what 4o
your mother'c plates rest here?”‘the child might answer:"The
kitchen-dresser®, A further question, £.g.:"What part of the

kitchen--dresser?” was necesssry to elicit the correct snewer:

"Shelves™, (1)
In Question 111(ii) of the Graunar Test the child might

aﬁswer that the girl was washing and that the man was ghaving.
The further qguestions:;™fhom is she washing?"; ané "Whowm is he
shaving?" usually elicited the correct snmewers:”Herself" and
"Himgelf" respéctively. _ |
Usually the teachers! estimate of their pupils3 1£Eﬁistic
ability was fairly asccurate, especially in the Afrikeans-medium
schools where the teachi&b of English is startsd e¢arly by con-

versationsl metheds, In gseversal cases the class-=tescher had
already/.l....l....

{Y "Gee Picture Fo.5 in tha 116t oF‘P¢0turev“foliow1ng P. 18,
Eii) See Fnglish CGraumsar Test, Table 111, p. 21, and PlcTures
“1lle and 111b fo*lowing p. 22.














































































































































































































































































