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ABSTRACT

in this project, students spoke out about their experiences at the University of
Cape Town. In particular they described how they perceived the univarsity and the
other students, and how their experiences impacted upon their academic
performance and general well-being while attending UCT. In the study, we
consulted a variety of policy documents and publicity rmaterials from the University
of Cape Town, We then held nineteen workshops with focus groups of students.
Five were mixed while fourteen were purposive in that certain designated
students, such as black students, foreign students, women etc. were targeted. The
initiatar of the study conducted ten of the focus groups, but for the others peer
facilitators were used.

¥From the findings it is clear that in students’ experiences 'whiteness' still largely
characterises the institutional culture. Many black students and some white
students described incidents of overt racism against black academic staff and
students.

& _More usually though, unstated, taken-for-granted assumptions arising out of the
particular, culturally-specific positienality of patriarchal, white, middle-class,
English-speaking South Africans are simply taken as narrm-al and
unprobiematically appropriate in all contexts. These culturally inflected and
gendered assumptions operate in an unmarked, largely invisible manner to control
the institutional culture. This does not necessarily reflect the intention to be
exclusionany” Nevertheless, the power of the norm has the effect of creating deep-
seated discamfort and alienation amang students who do not fit the norm. While
they may not always be able to articulate exactly what it is that they experience,
many black students have a general sense that the system does not really wark
for them. Many students felt that the colonial values of UCT were still entrenched
in the symbols around campus such as the names of buildings. and that this made
a mockery of calling UCT an ‘African’ university.

#The discrepancy between the worlds which white and black students inhabit as
they move through the university system was quite apparent. For some—mostly
white—students 'world-class' meant perpetuating European values. Many black
students, by contrast, are critical of UCT's whiteness and Eurocentricity, and see it
as an institution caught in a time warp. Many black students, and some white
students, were excited by the prospect of *Africanising’. English as the lingus
frenza of the campls came under much debate, and many suggestions were
made to respect mulii-lingualism and multi-culturatism.

#Mos! of the students interviewed felt that little strugtural change was happening in
the staff hierarchy, with white males still dominating the teaching. Generally we
found that white students, although accepting that there is a need to change, still
expect the 'other' to adapt.




Although the question of race’ tended to predominate in the discussions, it was
clear from the students who spoke about gender issues that in their experience
patriarchy is stilt firmly in control in the institutional culture. Similarly, those
students who fall in the non-normative classifications of the construction of
gexuality, were acutely aware of the powerful grip that heterosexuality as an
ideotogy as well as practice has on the heart and mind of UCT. Students with
disabilities toid the same story in relation to their non-normativity.

¥ Our conclusion has to be that, while certainly not homogenous, the dominant

institutional culture at UCT subtly still supports established privilege and the
practice of exclusion, evidenced in the lived experience of the student body. There
is no reason to doubt the commitment of those that have jed the institution to the
values which the institution officially espouses; yet there is still a great deai of
ground to be covered in the quest for 2 truly democratic and suppartive culfure—a
culture which enables all its students to develop to their full potential.

This report dotuments suggestions made by students, and also puts forward some
recommendations. It is hoped that these will be received in the spirit in which the
research was undertaken, namely to be helpful to UCT as it continues along the
road -of transformation. This report provides a forum in which diverse student
voices are collated and reflected, on behalf of the students and committed
educators, and for the continuance of outstanding education at this university.

B T e S
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communication field, Consequently, it seemed ¢
nee_deq tolbe conducted into the way in whj
the institutiona) culiure of UCT

orrect that some basic research
Ch students perceive ang experiance

university’,

RESEARCH DESIGN

e

nal

The research was inifiated by Melissa Steyn, then direstor of the Prafessio
Communication Unit at UGT early in 1999, Midway through 1999, the
Transformation Office joined in the project in a collaborative role. The research
aimed to investigate how students perceive and experience the prevalent
culture(s) of the institution. Although the focus is on academic life, other related
aspects of their lives were also discussed.

The research employed selected focus groups across ages, lavels of seniority,
races, sexes and faculties, Participation was entirely voluntary, angd the identities
of those interviewed remain anonymous,

Project Aims
QB To kwesligate and document how diverse students perceive and expatience

the institutional culture of UCT. | |
2. To fasus on how some students experience the taaching and learning

T ive Summary —



processes of studying, tutoring, curricula, supeivision, interactions with
academic staff, access to resources, examinations etc,

3. To focus particularly on the experiences of black students, women, disablad
students, foreign students and other groups who do not form part of the
traditionally dominant groups on campus, though the experiences of these
groups are also solicited. '

(@ To refer to the institutional context, including policy documents as well as
material facilities to contextualise the research.

5. To contribute to the constructive engagement by the university as an institution
with the view to making transformation a positive reality for students,

Methods and Research Toola

Deskiop study

Policy documents, bath published as well as in public circulation at the uhiversity,
were consulted,

The workshops

Nineteen participatory workshops were conducted with groups of volunteers. The
aim was to get a representative cross-section of views, rather than propartional
sampling. The first five workshops comprised rmixed groups, recruited through
student contacts. After that, purposive sampling was applied in Securing fourteen
other workshops. These volunteers were recruited through various student
organisations on campus, Nine workshops were facilitated by trained student
peer facilitators, Workshops were tape recorded and transcribed, and the
ranscriptions formed the database for analysis. All workshops were conducted in
English.

Consent

Each informant was assured of anonyrmity. During the workshop, speakers were
identified on the tape by numbers for the purposes of transcription,

Data Analysis

Decumentation relating to UCT was used for information relating to the vision and
cantext of the institution as it (re)presents itsalf

The transcripts were analysed for content, based broadly on the aims of the
research. Emergent themes were identified, and representative quotations
documented,

A dutabase was constructed from the demographic information supplied by
participants. From the data certain profiles of thé sample were able to be drawn,

B g siium at Jdammie szzies ¢



DIVERSITY IN ConTEXT
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UCT, like all educational institutions in South Africa, has been skewed by the

D PR Y A A g 11 wlr ey T e T i

profiles of staff ang students®The question of institutional culture, while on the
agenda, has received legs attention, yet it is central to the process of
transformation. The institutional culture at UCT has been shaped by a very
specific historical cuftural positioning, and the world view which informa this

cultural milieu has been characterised by ‘whiteness’, Part of what has sustained
this culture is 5 particular discourse reflecting a selective memaory of the
university's role in the past, and also certain tropes, such as ‘educational
standards', which have been used to contain the effects of change.

_ST.IJQENTS SPEAK QuT

T A LY L g R L S b TR 1 TN G A B

Students provided valuable insights into how they experience studying at UCT,
Generally, it emerged that those who were in subject positionalities that are
centred were able to move through the university a great deal more comfortably
than those towards the margins. Mostly these centres inclde: whiteness, Furo-
American worldview, English—speaking ag mother tongue, malenass,
heterosexuality, able-bodiedness, (upper) middle-class-ness, South African
nationality, urban background ete. Students in the focus groups gave humerous
accounts of how being at the margins of such axes adversely affected their ability
to bring out their best while at UCT, Students experience a strong staff-student
divide, and felf that diversity is poorly handled in most contexts at UCT, including
its symbols and educational practices. Students falt that UCT's vision of
becorning a World-class African university is thereforg undermined,

STUDENTS OFFER SUGGESTIONS

BT T L L 1 e i SIETL LN -

Each focus group discussed suggestions for how the university can better create
an institutional culture that would be enabling to a larger group of students. While
their comments were geared particutarly to be helpful to academic staff, a general
consensus seemed to emerge that more awareness of the demands of studying
and teaching in a diverse environment needs to be developed across the
university, also within the student body itself.

CONCLUSIONS AND RecommENDATIONS

. AR DL R R SR o 4o

It is hoped that the research findings wilt be useful at a number of levels in the
institution as they impact deeply on transformation at UCT, They show that
students experience UCT culture as characterised by centres and marging, Those
at the centres are comfortable, and largely unaware of the alienation experianced
by those at the margins. For example, in the interviews most of the students

T A i M i e s
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disadvantaged by the past political system found the learning environment of
UCT difficult, while historically privileged students find it much less problematic.

#Moreover, across the Spectrum, a noticeable 9ap exists betwsen the valyes of
transformation as reflected in various policy documents ang vision stalements
published by the nstitution, and the accounts of students' experiences.

Reflection on the student comments led to several conclusions ang
recommendations.

Conclusions

* Levels of awareness into the impact of diversity are unequal.

" issues of diversity reguire a different paradigm than ‘disadvantage’,
B Whiteness' characterises the institutional cultura.

& Establishing a more inglusive institutional culture for the futyre requires a more
inglusive account of the past,

 Students find UCT's culture ge facto still reflects segregationist tendencies.
* There is a shifting of centres and margins within racial groups.

* lssues of diversity on campus are multi-faceted.

v Students experignce the institutional culture as largely indifferent to them,

= Students ascribe some of their problems to the composition of the academic
siaff.

* The university's attitude towards knowlsdge, language, as well as ather
symbolic resources, is regarded as ethhocentric by many students,

Recommendations

The following recommendations are based on reflection of the students’
camments.

. Ambivalence towards transformation needs to be addressed.
- Debate around diversity should be encouraged,

. Transformation should be a mainstream issue,

’
2

3

4. The 'problem’ must be correctly identified and understood .

9. The 'African’ aspect of the uhiversity's vision should be fully embraced,
6. Creative integration of the values document ought to be sought.

7

- Changing the staff profile shouid continue to be a key aspect in
transformation.

8. Training programmes should be set in place to assist the university community
in adjusting to change,

9. Staff development in managing diversity should be introduced.

W L rua at Jammie e1gire L0




10. Students should be enskilled to function in contexts characterised by diversity,
11.A more inclusive representation of UCT's past should be developed,

12.Each faculty and depariment should conslder initiating their own contextually
appropriate focus on diversity,

13.Some of the student recommendations, given in the report, should be
sefiously considerad,

14.Current processes of transformation should be continued.

CDNCLUSION.

Transformation cannot simply be proclaimed. It is a difficult and ongoing process
which lpoks towards something as yet unattained. It will be affected by engaging
with the difficult moral and ethical questions argund our historical identity, by
building trust through structures and practices of accountability, and by setting a
firm foundation for respecting human rights, understanding the impact of sacial
context, and appreciating diversity. By doing s0 UCT stands to enhance its
institutional culture to the changed social context, It wil build an its commitrnent to
provide 2 stimulating and challenging academic environment where true
academic freedom ean thrive, and excellence can be the entitlement of all its
students, irrespective of race, gender, class, culture, ability, or sexual orientation.
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PREFACE

All organisations and institutions in South Africa, especially those pre-dating the
last decads of the twentieth century, are presently struggling with issues of
institutional transformation.

Within the context of the legacy from our past, transformation inevitably means
having to deal with entrenched whiteness and patriarchy as primary axes along
which institutional culture is re-negotiated. UCT has committed itself to tackling
the long-term transformation of the institution, and to integrating diversity in
ordar to maintain its goals of providing a world-class learning environment for
students—from South Africa, Africa and the rest of the world.

+ The repart does not wish, at any point, to imply that UCT is more racist or less
concerned with transformation than any other South African institution. Rather,
it examines the ways in which a problem that is common to all our institutions
plays itself out in this particular context.

- i




Part | : Background to the Study

| CHAPTER 1
i INTRODUCTION TO THE STUDY

Part | gives an overview of the study. In this chapter we discuss the start of the
project, and give a brief account of the theoretical approach and scope of the
research. We briefly mention our approach to some methodological and theoretical
iszuas which arase.

HOW THE RESEABCH PROJECT STARTED |

Over the past ten years South Africa has undergone major changes. The
University of Cape Town has put a great deal of effort into transformation,
particularly at a structural level. However, a large ship is not easy to turn around;
various farms of institutional inertia, coupled with the inevitable confusions of
change, result in an environment that does not always deliver the hoped-for
nurturing of all the students who pass through the system.

Not unexpectedly, academic staff vary in their awareness of, and concern for, their
competence at meeting the demands placed en them by a transforming student
body. In 1997-10998 several members of staff, at different times, approached
Melissa Steym for advice on how to handle communication with the more diverse
classes they were teaching. Clearly, any interventions should be based on sound,
situated knowledge of the particular context, and have to be cognisant of the
perceptions which operate within the communication field. Consequently, it
seemed correct that some basic research needed to be conducted into the way in
which students perceive and experience the classroom culture of UCT, and to find
oul what their expectations are of the learning envirenment.

The oniginal enquiries by academics staff were concerned with changas in the
demographics of race and (perhaps) culiure. The research project, however, was
framed in broader terms to include all groups that are already identified by the
university through vision and policy documents (and relevant legislation) as
‘designated groups’. The project focuses on groups acknowledged to have been
disadvantaged in the past, entering the mainstream system from marginalised
positionalities. Some of these groups are already identifiable through official
student organisations, such as the Disability Unit and the Rainbow Organisation,
uihiets are less specifically organised. Al the same time, the research also solicited
views from traditionally centred groups, in order to acquire a full range of opinion.
This study endeavours to make the perceptions and expectations of a cross-
section of the student population visible. The intention of the research leam has
been to present these views to the university community as providing one
irpertant piece in the larger, more comprehensive puzzie hat needs ta be pieced

Chapter 1. introstieiteon o ihe Sludy — 1



together to ensure that the university's transformative initiatives and strategies are
well-infermed, and stand the best chance of success. While student perceptions
can be influenced by a large number of factors, and need to be evaluated within a
broader context, these are the perceptions that determine the outcomes of our
educational efforts, and to a large extent the reputation of the institution. We
cannat afford fo ignore the ways in which our ‘clients’ experience the 'service’ wa
offer. '

Meedless to say, all institutions of learning in South Africa are having to undertake
major transformation. The kind of information which this study provides is essential
in the entire process of democratising higher education, a-goal which cannot be
achieved without understanding the sense-making of the studenis themselves.
The way in which we draw on such knowledge can provide the foundation for
making this institution a role-modsl in dealing with diversity,

it is hoped, therefore, that the views expressed here will be taken in the spirit in
which they are offered, and in which the research was initiated, and may inform
relevant future plans to give weight to the vision statement that describes UCT as
a ‘world-class African university'.

THEORETICAL POSITION, SUBJECT AND SCOPE OF THE RESEARCH

Theoretical Position

In this research we bring in & diversity of voices from the student body, and allow
them to speak to the subject of whether the present learming environment of UCT
ig in step with the needs of students in a democratic, culturally diverse South
Africa in the twenty-first century.

International thinking on human rights increasingly recognises diversity as a
human rights issue: valuing diversity is seen to be a counter measure to racist,
fascist, imperial and colonial ideclogies. The declaration ¢f the World Conference
againsl Racism, to be held in Durban in 2001, is headed Tolerance and Diversity:
A visian for the 21% Cantury. It unequivocally identifies a new attitude towards
diversity as holding the key to the 21* century:

Instead of allowing diversity of race and cullure to become a limiting facter in human

exchanga ang development, we must refocus our understanding, discern in such diversity

the potential for mutual ensichment. ... For too long such diversity has been treated as threat

rather than gift. And too often that threat has been expressed in racial contempt and conflict,
in exclusion, discrimination and intolarance,

WCAR Declaration, 2001.
The failure to create an equitable environment for the diverse groups that live,
wark, study, and play in any social context is now recognised to constitute a form
of human rights abuse, This is, of course, crucial in the context of South African
educstion which is struggling to overcome the legacy of educational injustice it has
inheritad,

— o Tuntground o the Study
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Academically, this study is informed by interdisciplinary readings on issues of
diversity, transformation and identity. The position which the researchers adopt in
relation to the material can best be described as a Critical Multiculturalism
(Goldberg, 1984, Giroux, 1992). The strength of this position ie that it does not
present itself as value-free (no research ever is) but rather declares its social
agenda upfront. In brief, this particular stance towards diversity

« starts from a profound commitment to the vaiues of democracy, social justice,
equity and empowerment

« recognises that incorporation of those once marginalised involves not
assirmilation, but a transformation of the cuitural milieu to bring about new
meanings and representations

« rejects essentialised notions of identity, naturalised notions of race, gender etc,
and discourses which reify homogeneity

= stresses that identity and difference are constructed within specific historicat,
cultural and power relations.

In its commitment to bringing about equitable education in the context of a
historical legacy of unequal distribution of privilege and power, Critical
Multiculturalism infarms much of the thinking which gives impetus to the
tranaformation of the nationa! education system, (Chisholm 2001 Lubisi 2001;
Ministry of Education 2001)

A crucial notion in the contemporary debates on multiculturalism is that of
whiteness'. Thie can be seen as the social positioning which was openéd up for
those of European descent in relation to ‘cthers’ through the enormous differences
in power, wealth and influence established over three or four hundred years, and
then further rationalised in the past ene hundred and fifty years through ‘race’
theories and discourses. (Wander, Martin, Nakayama 1999). This privileged
position continues to reproduce itself sacially and ideologically, through
normaiising itself as the invisible centre of power, while keeping attention focussed
on ‘others’ which it marginalises, and constructs as being the source of the
problems that need to be solved in 2 mutticuttural context. (For a discussion of
Whiteness, see, far example, Delgado & Stefancic 1997 and Nakayama & Martin
1999)

Various schools of multiculturalism can be distinguished in terms of the position
they adopt towards this centre, Conservative approaches to multicutturalism try to
keep the colonial and white supremacist relations as intact as possible, without
naming it as such. Characteristically, such versions of multiculturalism construct
those seeking to be accommodated in systems from which they were previously
excluded as coming from 'culturally deprived backgrounds.” Qther groups are ‘add-
ons' to the dominant culture, and can benefit from ‘joining the club’ provided they
denude themselves of their ‘other’ practices. It posits monelingualism, and the
knowledge, practices, measures and discourses of dominant (Anglo) culture

=TT e L e T R T

Crapter 1. introduction te the Study — 3



(McClaren 1994). Liberal Multiculturafisrn, by contrast, posits a natural equality
between all groups, maintaining that with a certain measure of reform everyone
would be able to compete equally. Nevertheless, the legitimising norms are
identified with white {usually Anglo) culiural and political communities (McClaren,
1994). It largely ignores the workings of established power and privilege, and
universalises the privileged white subject. (McClaren 1894)

In other words, in contrast to Critical Multiculturalism, both Conservative and
Liberal Multicutturalism serve to (re)stabilise centred whiteness, and to maintain
systems of unequal power and influence while (and through) tampering with the
margins.

¥We may fairly position the university as historically a white institution, emerging,
like all institutions within the country, out of the era of apartheid. By virtue of its
positioning, UCT has been privileged within the education system, and has
traditionally served a privileged, guite narrowly circumscribed community, UCT's
raots reflect that it was built for white colonial settlers, aiming to give their children
an education comparable to one they could have received in Europe, had they
remained there. Eurocentrism (mostly Anglocentrism) is therefore deeply inscribed
in its culture, and has to some extent been an advantage in ensuring that the
university has always readily received recognition within the broader network of
Euro-American higher education.

The changes in the demographic composition of the university's student body is
already a fact (Cooper 2000), and increasing diversification is inevitable, and
essential. The challenge for UCT in transforming its institutional culture, therefore,
is largely a choice of which form of multiculturalism to adopt in the coming years.

Scope
While we wish to keep our comments firmly situated within the immediate South
African context, it is important to note that adjustments of this nature are not
peculiar io South Africa. As Goldberg (1984:32) puts it:
White middle-clags, middle-aged, non-handicapped, and heterosexual men assume
inatitutional authority in the academy more, and more readily than anyane else (atthough it is
ret quite 50 stark as it ance was). Men are brought up and sociaiised into such pasitions of
autharity, assuming authartty's institutional pesitionality, voice and tone. They are more
practised at sotial articulation and persuasion, tend materially to be maore privileged, more
confident, and have a history of institutionsl backing.
As the centres of the modern era are increasingly challenged, and as
heterogenaity increasingly becomes the rule rather than the exception, changes
are afoot in aducation internationally which call for institutiona! adjustment. Having
said this, thaugh, the South African context is characterised by the present need to
build & cohesive nation out of deep, histarically entrenched division and profound
inequity in educational oppertunity. The extent of this challenge sets its
educationat reform agenda apart from most other contexis in which issues of
diversity in education are being debated.

d— o omrowcdd o the Study




The report deals only with student perceptions. Decisions regarding
transformation, by contrast, need to attempt to address the totality of the
institution. Moreover, students have their own agendas, and not all discontent may
be the consequence of legitimate distress, rather being an expected conseguence
of the rigours of university education. In sifting through the material, we have tried
to be discerning, and have not reproduced what we recognised as simply griping
for the sake of grining. We have also been aware that the students are not
powerless—they had the potential to undermine and subvert the process of the
workshops. The students themselves were also aware of this power, as expressed
so iranically by this student:

| thought wes were getting paid for this. Naza, so we bitched and moaned for nothing. (15)

APPROACH

A few issues arose in the course of the research project that have a bearing upon
the research procedure. Each of these opens up inte profound methodological
and/or theoretical questions which are beyond the scope of this repont, so we
merely document what our approach has heen in dealing with them.

In asking students to discuss issues of identity, a question arose around the extent
to which dominant definitions in the university environment influenced ways
students presented themselves. For instance, a dynamic was obsérved on
ogcasion where students would present what appeared to be authentic feelings,
but would then contradict, trivizlise or subvert their comment, seemingly to ‘cover
their backs.' Students were clearly aware of the dominant relations operating
within university discourse. In dealing with this probiem, we felt that the technique
of bringing peer facilitators went a good way towards countering this research
pitfall in this context. In evaluating such contradictions, we noted that the students
did welcome the oppartunity to participate (which was entirely voluntary) and our
overall impression was that with few exceptions, their comments were made in
goad faith.

An issue for students centred on the usefuiness of participating in this study, and
whether their efforts to speak about their experiences of discrimination would
disappear into the silence that they were trying to break, We communicated our
understanding that this report would be passed on to key role-players.
Nevertheless, a general impression was gained that there is a good deal of
cynicism amongst students as to the sericusness with which their views would be
received.

Researching diversity brings along problems araund definition—the question of
'who defines what'. This has various theoretical and empirical consequences in
research. As many social theorists have argued from different perspectives, (Fine
1604 Foucault 1670; Kristeva 1674; Spender 1880) those with tha right to define
are in particutar dominant refations of power in discourse. Many definitions in

AT
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identity politics are contested areas, with people struggling to reclaim their right to
definition. Some of these controversies emerged during the study, often within the
focus groups amongst the students themselves. In this research we use the
definitions generally used in South African seciety, also by the university
administration. This is a strategic decision to ensure that our research will be
included in debates regarding these issues, but does not necessarily indicate a
jack of problematisation on our part.

Lastly, we have triad to give a brief sense of the social and historical times in
which the students find themselves. The main thrust of our approach, however,
has been to let the students speak for themselves, We let their voices be a
tangible presence in this report, so that our readers can be touched by the human
dimension of our research. We hope that we have succeeded in capturing the
diversity of their experiences,

In the next chapler we detail the methods we used to elicit (a) the historical context
of the study period, and (b) the personal experiences of our informants. We also
introduce the reader to our sample of students.

ERERTE 1N
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CHAPTER 2
THE STUDY DESIGN

In the previeus chapter we covered the impetus that gave rise to the study. In this
chapter we fovok at the composition of the research team, and the rationale for the
study. We also discuss the scope of the research, the research methods and
some of the difficulties arising during the research progess. Finally we present a
picture of the students who were interviewed for this research.

This research forms part of the documentation on transformation at UCT, and
was undertaken under the auspices of the transformation portfolio of the Deputy
Vice-Chancellor, Professor Daniel Neayiyana in 1999.

THE PROJECT TEAM .

T e et P KR BT R Carm e e

Refarence toam

At the time of the research Melissa Steyn was the director of the Professional
Communication Unit at UCT. She is presently director of the Institute for
Intercultural and Diversity Studies (iNcudiza) in the Graduate School in the
Humanities. She inftiated and directed the research, and was assisted by Thandi
Lewin from the Transformation Office at UCT, and Terri Grant of the PCU,

Report
Mikki van Zyl from Simply Said and Done collated the research, structured the
report and co-wrote the final report with Melissa Steyn.

Feer facilitators

Anwar Jappie, Karly Mackintosh, Mpho Matsipa, Jazze Mokoena, and Mbulelo
Ntlabati were the peer facilitation team.

Backup team

Ntombhi Shongwe, Linda Nkomo, and Pauline Mitchell provided varicus forms of
assistance.

RESEARCH DES!HG.h"l
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The research was conceived and conducted within the framework of assisting
transformation at UCT. It aimed to help particularly teaching staff identify and
address the problems they encounter as the university serves a more diverse
student population, by deepening insight into student perceptions of their learning
environment,
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Project Aims

1. To investigata and document how diverse students petceive and experience
the institutiona! culture of UCT.

2 To focus on how some students experience the teaching and learning
processes of studying, tutoring, curricula, supervision, interactions with
academic staff, access to resources, examinations etc.

3. To focus particularly on the experiences of black students, women, disabled
students, foreign students and other groups who do not form part of the
traditionally dominant groups on campus, though the experences of these
groups are also solicited. .

4 Tao refer to the institutional context, including policy documents as well as
material facilities to contextualise the research.

5 To contribute to the constructive engagement by the university as an institution
with the view to making transformation a positive reality for students,

Sampling: rationale for the qualitative approach

The workshops were intended to elicit qualitative research data. They were setmi-
structured, but open-ended enough to get information from informants not
necessarily asked for directly. The sample was purposive in arder to learn
something from a cross-section of students, without attempting to satisfy
statistical requirements of randomness. Workshops were goal-directed, and
allowed participants to focus on select topics (Maconachie & Van Zyl 1894.14),
Cur sampling accessed a wide range of perceptions on the institutional culture of
UCT. However, in selecting certain quotes to illustrate a topic, many other voices
that may have spoken on the same topic are excluded. Unless the number of
people speaking on a topic is quantified for the reader, only people with access to
all the primary data have an impression of the strength of the accumulated
voices. We tried to reflect with integrity the tenor of the workshops,

Nineteen participatory workshops were conducted with groups of volunteers. The
first five workshops comprised mixed groups to get a general overview. After that,
focused sampling was applied in securing fourteen other workshaops. The
volunteers were recruited through various student organisations on campus and
we aimed ta distinguish groups by

» faculty: students from all the faculties were interviewed [specifically targeted in
four groups]

» hlack students [targeted in seven groups}

e students from black residences [targeted in two groups]
» white mixed gender studentsftargeted in three groups]
» disabled students [targeted in one group]

= women students {targeted in one group]

©geharound to the Study




» foreign African students [targeted in one group]
« |esbian and gay students [targeted in one group)
+ mixed, non-purposive selection {targeted in five groups)

Since some categories overlapped, the totals above add up to more than
nineteen workshops with a total sampie of approximately 927 students.
Nine workshops were facilitated by trained student peer facilitators, the others by

the principal researcher. Workshops were tape recorded and transcribed, and the
transcriptions formed the database for analysis.

Definitions

Institutional cuffure

A large and complex environment such as UCT is of course heterogeneous. It is
taken as understood that institutional culture is not homogenous, and will vary
within different contexts and over time. For the purpases of this research, we
defined the institutional culture as the prevailing ethos—the deep-rooted sets of
norms, assumptions and values that predominate and pervade most of the
environment on a day to day basis. These are the assumptions that form the
refarence points for value judgements about practices at the institution, and set
the tone for interactions on campus.

Staff

Staff are categorised into academic staff comprising lecturers and tutors;
adminiatrative staff in the departments, and the university adminiztration. Some
studernts also referred to maintenance staff. Tutors are usually pest-graduate or
senior students, working at the interface between being students and staff. Of the
senior students who were interviewed, some also happened to be tutors, and
provided a valuable window into their expectations of the institution, both as
students and as junior staff members.

Studernits

Students comprised people ranging from first-year to post-graduate level
registered for a course of study at UCT, and included students who worked as
tutors.

Racial categories

For the purposes of the study, terms such as black, whife, coloured, race, are
used to designate groupings that have come through similarly racialised historical
experiences. This does not in any way imply a naive realist acseptance of the
ontological existence of racial groups.

+ YW qid not have an exact fally of particinants. For an crplanation, see he discussioh on 1he stedent sampls in the
section “ntroduging the Stedents” later art in this chaptor, page 14.
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Mothods and Research Tools
Desktop study

Policy documents, both published as well as in public circulation at the university,
were consukted.

The Focus Groups

Participants were expected to fill in forms with some biagraphic details. The focus
groups were conducted as fairly informal conversations, struciured around
several open-ended questions {see Appendix A}. Students were able to
contribute as often ag they wished, although facilitators were instructed to try to
ensure that everybady contributed in a fairly democratic manner,

Consent

Researchers explained to the groups what the purpose of the research was, and
each informant was assureq of anonymity. During the workshop, speakers were
identified on the tape by numbers for the purposes of transcription.

Methodological issues

Who speaks to whom about what

Many of the students seemed open about their perceptions and experiences, but
it is impossible to gauge what was excluded. Fear of authority symbolised bya
white head of department as interviewer, may have made them censor what they
had to say. It was therefore felt that peer facilitation was appropriate—though no
guarantee that students would speak more frankly, it was felt that in all iikelihood
they would have fewer inhibitions.

On the other hand, the danger with peer facilitation is that the task is not taken
seriously, and the facilitator does not have the authority to keep the group
disciplined and focused on the task. Other than the problem of non-complstion of
the biographical data forms, the researchers were not alerted to any overt
problems,

The workshops were conducted according to criteria where the interview is not
only a one-way process, (Qakley 1981:58) with the informant answeting the
research questions. The interviewer's position on wishing to support social
transformation at UCT was openly acknowledged.

Mother-tongue / English

The workshops were all conducted in English, meaning that many students were
speaking in a second or sometimes third language. Given the South African
context, it was debated amongst the researchers whether English should be ysed
for all the workshops. We concluded that it is common practice for universities
worldwide to set competence in a certain language as a criterion for admission,
and English is the stipulated lingua franca at UCT. In addition the project had a
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limited budget whick was unable to accommodate the expense of interpretation
and transiation of all the various mother-tongue speakers. This is acknowledged
as one of the entrenched efements of Eurecentrism at UCT. That this affects the
information given, (Spender 1980) is certain, but it was not able to be measured.
However, the students do discuss the issug of language in their workshops. In our
use of quotes, we try to give the reader a feel for the students' use of dialect in
English, especially from the workshops conducted by peer facilitators, where the
more relaxed interactive style accentuated the dialect,

Selecting quotes

Inevitably the researchers needed to apply a filttering process when selecting (and
excluding) quotes to illustrate their analysis. It waz an extremely difficult task, as
each workshop vielded g wealth of informed and tonstructive comments,

Resgearch Ethics
Anonymity
Each group was fully informed about the purpases of the research, the

compasition of the research team, and the envisaged final product which was to
be a report avaitable to the university, They were given time to ask questions and

are retained for confidentiality, and are available only to the researchers, The
résearch reflects the opinions and feelings of the students interviewed relating to
UCT's institutional cuiture. Every attempt has been made to reflect the students’
views accurately and fairly, and the major part of the findings section presents
their own words.

Editing

When spoken words are transcribed into text, an inevitable editing process is
required, In quoting the words of participants we tried to balance their idiolect with
& succinct edition of the points being made. We hoped that thig would give the
reader a richer sense of the voice,

Training of Peer facilitators

The peer facilitators were recruited through the transformation office, and took
part in one training workshop. They were all senior students, known to the
transformation officer by virtue of their active participation in student activities.

B L T
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DATA ANALYSIS
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We used the aims of the study to frame our analysis, The first aim sets the
parameters for the study. Next the groups are described according {o the
students in the focus groups. (aim 3)

In order to get a profile of the students interviewed, a database was constructed
in MS Access, reflecting the ‘participants’ details’. These were examined for
clusters, spread and distribution. The data were taken from the ‘participants’
details', but some facilitators did not collect therm, or did not use the standard
forms. This left much of the information incomplete. There were no forms
completad for focus groups 5, 6 and 16,

Then we address how these students "experienced the teaching and learning
processes of studying, tutoring, curricula, supervision, interactions with academic
staff, access to resources, examinations.” (aim 2)

A two-tier schedule for a content analysis of the transcripts was constructed,
based broadly on the aims of the research. Once all the interview materia had
keen classified under the various themes, it was incorporated into a structured
outline for the final report, (aim 5)

DESKTOP STUDY (aim 4}

Documentation relating to UCT was acquired from the transformation office, and
student housing office. Relevant documents were cansulted to contextualise and
broaden our understanding of the findings from the warkshops. See list of
raferences,

WORKSHOPS (aims 2, 3, 5)

As soon as possible after a workshop had been conducted, the taps would be
transcribed. Participants were asked to supply basic information regarding their
student status and how they would identify themselves or how they would
describe themselves culturally. We drew up a profile of participating students (aim
3) from the forms filled in (see Appendix B). Finally we categorised the workshop
imformation under the follawing Headings that arose during the process of
discussion:

1. Analysis / definitions of ‘culture’ 2. African tradition

3. UCT cutture 4. Diversity

5. African university &6. Changes over time
7. Policy 8. Racism

9. Gender 10.Age

11. Sexuality 12.Religion

13, Admin 14, Food / residences
15, Student culture 16. Cliques

R R T A R ey WP

12 — Part | : Background to the Sfudy




17. ldentification 18. Behaviour

19, Stersotyping 20, Sensze of humour
21, Language 22. Staff

23. Teaching / learmning 24 Course content
25 Access to resources 26.5mall group work

Student Recommendations

The final question asked of the students in the workshops was to make
recommendations for the future. These appear in chapter 5 of the report, Their
contributions are classified under the heading Student Suggestions.

REPORT {aim 5)

All the interview material and workshop outcomes were classified under the
various themes, and incorporated into the structured outline for the final report.
Our review of documents provided a foundation for part Il, chapter 3 ‘Diversity in
Context'. The workshop material was incorporated mostly into parts Il and H1 of
the repont, 'Students Speak Qut' and 'Student Offer Suggestions'—chapters 4
and 5, where the voices of cur informants are strongest. In the final chapter we
offer some concluding comments and recommandations.

REFLECTION

The research process was uneven in terms of functional co-ordination, with a
reliance on each research assistant to complate his or her own administrative
work, iike filling in and collecting participant information. The prepared participant
forms were not completed for fiva groups, two of these groups recorded
demographic information on blank sheets of paper.

Despite the briefing, people were not all experienced with the working of the tape
recorders and some tapes were difficult to transcribe. Where the transcriptions
were poor much interesting infermation became incoherent and ceuld not be fully
utifised. Participants did not aiways remember to identity themselves by number
before each speaking turn for the transcriber to differentiate between them.,

A future project will need a co-ordinator and administrator to dedicate the
appropriate time and resources 1o the task as it progresses. The services of
professional transeription services should be used.
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INTRODUCING THE STUDENTS

THE STUDENT SAMPLE

A total of 78 ‘participant detail’ forms were entered in & database, but much of the
information was incompléte, There were no forms cormpleted for focus groups 5,
&, and 16, and five forms did not raflect their focus group numbers. There was an
average of 4.5 students in each group, so we exirapolated that the total number
of our sample was approximately 22 students,

Though the details of participants in the three focus groups missing from the
databasa have not been entered in the database, their perceptions and
experences are reflacted in the findings. The absence of these details in the
database would affect only the numerical information below.

Two of these groups wera spacifically with black students in under-graduate
residences. It is therefore fairly certain that the proportions by race would be
increased, and likely that the average age, the number of years at UCT, and the
proportion of post-graduate students would all decrease if they had been
inciuded.

Sex
Woe recorded 39 women and 36 maen, with three students not specifying their sex.

Figure 2.1: Profile of student sample by sex

Unspecified =3

Femaie = 39

Male = 36

A higher propartion of female students was interviewed.

‘Race’

According to the students’ self-labels we recorded thirty-seven (37) black
students (indigenous African), two colourad, one Chinese, three Indians, and
twentv-saven (27) whites. Therefore there were 42 students from previously
digzdvamagad racial groups recorded in the databage. Eight students did not use
racizl’ classifications to identify themselves. Two purpasive sampling focus




groups, each of approximately 6 participants, which concerned black students’
perceptions and experiences are represented in the research findings, though
their details are not entered in the database.

Figutre 2.2: Profile of student sample by ‘race’
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Age
The average age for the students recorded in the database was 21V years,

Post-graduate

Twanty students in the database were doing pest-graduate studies. This is
probably close to the number of post-graduate students interviewed, as two of the
groups that were not included in the database were in under-graduate
residences,

Time at UCT
The average number of years spent at UCT by the students was three years. This
number would probably decreass with the inclusion of the. missing groups.

At other tertiary institutions

Only twelve said they had been to other tertiary institutions, but many groups did
not supply this information, therefore we cannot say that some of the others had
NOT been, merely that these were the ones who said they had been.

Foreign natiohalities
Of the records completed, nineteen showed that people had foreign nationalities,

Chanrer 2, The Study Design — 15




Opsnness to change

Students were asked to say how they defined themselves culturally, or how they
see their identities. Thirty-one students voluntarily made comments which
reflected on their openness to other culiures, of their firm traditionalizm. Cne
could discern openness in comments like “all people’s cultures need ta be
respected”; "fascinated by multi-culturalism”; "beauty in differences”. Of these,
there wera mare women than men. Some people from all racial groups
dermonstrated this openness.

Firm traditionalists, hoticeably more men students than women, recorded
camments like “conservative patriot™ “not prepared to give up culture”; and
“culture before anything”. Factors such as age, post-graduate, faculty, or
foreigner appeared to bear no relation to traditionalism as the commeants were
spread across these categories.

Interestingly, all except one-of these students marked their identities in terms of
racial group.

CONCLUSION

The loss of some of the demographic infarmation, while a pity, does not detract
from the main thrust of the research, which was qualitative in intent. The actual
figures would reflect a larger sample, with a greater ratio of black students to
white students,

In the next chapter we skelch the institutional context of our participants.
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Part Il : Diversity at the University of Cape Town

CHAPTER 3
DIVERSITY IN CONTEXT

Part Il locates the experiances and perceptions of our informants in their
imstitutionsl and social context. In this chapler we discuss transformation af UCT.

BRIEF BACKGROUND T0 EauITy AT UCT

R e BT T L B T e R ailm ALY, i d Ll

In this section we give a brief overview of some pertinant aspects of UCT's
transformation.

No cone needs reminding of the fact that South Africa has long been a radically
divided society, Attempting to entrench the histarical advantage people of
European descent had attained through the dynamics of colonialism, the
apartheid government tried stubbornly, against historical inevitability, to maintain
the exclusionary privileges of a white minority. The conseguences for the South
African people was a socisty polarised along various differentials such as race,
class, refigion, gender, and political ideology-—-many inequities were enforced and
maintained by law, others operated on more intangible processes of exclusion.

The education system, as the primary system responsible for cultural and
ideclogical reproduction, (Freire 1972, Giroux 1992} is invariably implicated in the
social ambitions of governments, For example, segregated education, with the
express intention of preserving white soctal and political suprermacy, was
intraduced to Cape Education by Langham Dale in 1893. The education of white
youth was to be on a par with that of their peers in Europe, while Coloureds and
Africans were to be educated for a subordinate position in society.

The apartheid governmaent firmed up the white supremacist impetus in the
education system with the introduction of Christian National Education, the
principles of which were formulated in 1939. South African youth came through 2
strictly divided and fragmented education system, characterised by gross inecuity
in terms of investment per chiid, syllabi, resources, linguistic fit of tuition and
every other aspect of education.

Throughout the apartheid period UCT took an anti-government stand. It opposed
the Afrikaner vision of Christian National Education, and the worst manifeatstions
of racial inequity perpetrated by the apartheid system, especially as these
affected UCT's control over its own territory, which it defended fervently as a
issue of academic freadom, To the extent that this opposition was principle
driven, such resistance and the actions of many of UCT's academics who risked
for their beliefs can, and must, be recognised. This oppositional role in relation to
crude and blatant injustices was undoubtedly right and honourable. However, it
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had the unintended consequence of protecting the university from exarmining its
own roots in the inequitable colenial system, and from recognising the blind spots
that accompany privilege and are manifested in more subtie forms of exclusion
and discrimination. (Delgado & Stefancic 1997, Nakayama % Martin 1999)

The University's Employment Equity Plan 2000 — 2002 summarises the
contradictions manifest in UCT's attitudes to race as follows:

UCT was faunded as a liberal institution open to all, irrespective of ‘rase’ colour or greed.
But oven as far back as 1915, UCT struggled with the centradictions betwean its beliefs and
practice. In his book The History of the South African College (p.640) Prof Richie records:
~At various times in the history of the College there has cropped up the difficuity of the
calour quastion in cakhection with the admissian of studenis. There ¢an be no doubt that
1he College was open to all alike without distinction of colour or creed ang this had been
acknowledged by the College authorifies on several accasions. Theory and practice,
however, are not always easy to harmonise, and, in view of the strong prejudices which are
hield by many on this question, the cases where applications have Seen made for the
admission of coleured students to the College of school nave always been a source of
considerable embarrasement o the Council.”

Emplayment Equity Plan 2000 ~ 2002, June 20060

Reform

As the national liberation struggle escalated during the 1980s and spilt over onto
white campuses, the inevitability of black advancernent was generally recognised.
Substantial resources were allocated to provide financial aid for study, and
housing was provided for black students, who were admitted in increasing
nurmbers. Alternative admissions policies were approved. The Academic Support
Programme was established to help disadvantaged (usually black) students who
were poorly preparcd for university study . A University Transformation Ferum
was established in 1994, which was “the first attempt to develop a coherent, co-
ordinated approach to changs at UCT." (Lewin 2000} A working committee of the
UCT Exco was appointed to concentrate on questions of Institutional Culture in
1995, All these measures demoanstrate UCT's serious intention to open up
educational opportunities to black South Africans.

In 1991 UGCT had put onte paper its commitment to nen-digcrirmination in the
Equal Opportunity Empioyment Policy (later renamed Employment Equity Policy).
By 1992 an Equal Opportunity Research Project [EORP] had been established,
togelher with an officer and a secretary. The Ford Foundation funded an audit
and investigation into employment policies at UCT, with a view to develop
strategies for implementing equitable staffing. Three areas for change were
identified: access, skills development and institutional culture.

In otder to redress the imbalance, in 1698 UCT developed EE targets in relation
to staffing where the long-term aim generally would be to reflect the economically
active population of South Africa. (Slightly different targets were defined for
academic and suppart staff. and in the medium and lang-term).
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To support and encourage compliance with the equity objectives, UCT
established a Joint Consultative Forurm on Employment Equity [JCFEE],
consisting of representatives from various staff associations, including the
Naticnal Education Health and Allled Workers Union [NEHAWU] and
management. Working in various areas, the JCFEE undertook three studies (EE
Plan Section 1:5) to assist in developing plans and ideas on how to achieve a
change in the institution.

Deans and Heads of Departments were asked to hand in detailed plans—
supperted by workshops and consultations. These plans informed the University's
EE plan which, as required by law, was submitted to the Director-General of
Labour in 2000.

Conceptualising Transformation

The changes outlined above were, to a great extent, driven by the imminent and
then actual change of government, The new constitution enshrines rights like
equal access to equal education, and diversity is protected and supported,
Subsequent to 1994, the new government had passed a series of laws such as
the Higher Education Act of 1997, and the Employment Equity Act of 1998, These
acts seek to integrate education, and create a more eguitable and accessible
aducation syster for staff and students through addressing previously
entrenched disparities.

The changes undertaken towards transformation reflect an understanding of
transformation as being a process of “putting machanisms in place to change the
profile of staff and students at UCT." (Lawin 2000:7) Linked with technicist
discourses of planning, (Lewin 2000} such notions of transformation have
addressed the liberal rights aspects of change, but have not actually addressed
the issue of inculcating‘va{ues and culture that support, sustain, and pramote
equity. The consequence has been that even the programme of changing the
liberai rights base of the university has been undermined. For example, the profile
of staff is still significantly under-representative of ‘race’, gender and the
nrevalence of disability in the wider South African population. As noted in the EE,
Plan, these proportions reflect an underlying institutional ethos of racism, sexism
and other inequities. The consequences of such a policy of exclusion are

.the failure to tap the potential reservoirs of talent and rich diversity of experience and
perspective, which are available in South Africa.

. lack of positive role models for black students, women and students with disabilifies.
...inconsistent with UG T s commitment 1o excellence,
EE Pian Section 1, 2000:2

Creating an institutional cufture conducive to the happiness of a diverse
population requires active attention to the human dirmnension of an ingtitution,
Given the power of establishment, and contrary lo popular wisdem, such change
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does not simply fall into place with time, but is best facilitated through processes
of genuine dialogue and attention to Issues of social justice.

Institutional cutture is the 'sum total’ effect of the values, attitudes, styles of
interaction, collective memories——the 'way of life’ of the university, known by
those who work and study in the university environment, through their lived
experience. One is therefore addressing many layers of practices, norms and
attitudes, some of which are more tangible than others,

...like the use of English as the tanguage of instruction, something that visibly draws more
fully on some paople’s cultural norms and associations than it dues on others', some much
less visible, (like the semantic range of concepts such as “intelligent, “good”, “succassiul”,
“responsible”).

Rose 1095:5

The dominant, inherited institutional eulture, which was shaped around, and argse
out of, a specific cultural base, needs to be made visible fo those that function within
it. Unless this process of raising awareness is actively taken on, it rernaings as a
taken-for-granted given, operating mostly at an unconscious level to determine 'the
way things are’, For those whose cultural base forms the core of the institutional
culture, the systerm works so seamlessly in most instances, that they are more than
likely not aware of the fact that there is a specific cultural bias at wark, It is just
experienced as the ‘normal’ way to do things. Where a great deal of status and
privilege attaches to the cultural positionality, the invisibility of the assumptions
deepens inta assumiptions that these ‘narmal’ ways of doing things are, in fact,
apprapriate for all people, and that they can, and even should, be universaiised,
Other ways are seen as deficient, as falling away from the norm, and therefore a
problem, which needs to be fixed, altered, and educated away,

A Eor those who fall outside of the centred positionality, there is an acute sense that
the systern does not work for them, and that the assumptions of the normality of the
cantre act as unarticulated, but powerful barriers to success and comfort. In such an
environment enly those most adept at assmilation can suceeed, and then at a price.
For this reason, in education as in other social domains, the assimilation model.is not
regarded as supportive of developing, or drawing upon, the talent and abiiities of a
diverse population®¥The ‘prablem’ needs to be redefined as emanating from the
centre, not the margins—not only as regards questions of race, but also gender and
sexuality and other axes of discrimination. (Ferguson 1993; Wittig 1992)

The danger for UCT is that as long as the story of its opposition to gross human
rights viotation is the dominant narrative the university uses to make sense of its
own role in the past, it diminishes the sense of urgency to undertake the task of
genuine seif-reflexivity, which should spur further transformation. The university's
positioning within the heart of whiteness meant that whether it saught it or not,
institutionalised racism, sexism and cultural chauvinism were sfructured into the
systems and mindsets of the organization. It has been noted elsewhere that since
the demise of apartheid the university has kept memory alive of the anti-apartheid
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strain of its history, while neot fully acknowledging the extent of its collusion with
the system of white privilege. (Lewin 2000) Certainly, of the myriad ways it
inevitably benefited from and even subtly colluded with the systems of white
advantage, litle has been openly examined. This means in effect that the old
centres of power (racial, cultural, gendered, sexual etc) are able to continue
unproblematised into the present, and in all likelihood will continue to do so into
the future unless the strategic silences are broken, This inertia forecloses the
possibility of effecting a deeper layer of transformation, troubles UCT's attempts
to create a more hospitable institutional culture, and interferes with its desire to
situate itself on this continant, bringing reality to the African part of being “a worla-
class African university”.

A key trope around which resistant discourses of transformation are clustered, is
‘educational standards'. The meanings of terms like these are construed as
immutable, even though meanings are embedded within complex discourses which
derive their meanings historically—in this case over a century of describing the
institution from a particular perspective. Despite attempts from various quarters to
implement transformation in response to the democratisation of the country, these
discourses still work to channel and maintain relations of power. They construct
and organise definitions of transformation, and prescribe its norms, Different
social subjects are located in relation to each other inside those discourses; some
become centralised, and others marginalised.

The following section looks at changes in demographics at the university in recent
Yeurs.,

THE CHARACTER OF DWERSIW AT LICT
in this section we nofe the composition of dfvermty at UCT

Race

In Migher Education, as in the rest of the country's education system, formerly ‘white'
centres of leaming have been working to change the demographics of their student
intake. (Cooper 2000) Yet it is proving to be more difficult to redress imbalances in
the staffing of UCT as the figures from May 1999 reflect.
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Figure 3.1: Academic staff composition in 1999

Academle Staff{(Permanant and Temporary) by Rank, ‘Racs’ and
Gender as at May 1999
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O'White Male
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OBlack Maie
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Ninety-four percent (94%) of Professors are white, of which 88% are white men, Whilg
black people are under-represented at all levels, women ara over-represented at the
Assistant Lecturer level and constitute 53% of Lecturers. However, the propartion of women
atl Semor Lecturer level drops 10 30%. Only 14% of Associate Professors and 7% of
Professors are women. Perhaps most surpnsing is the under-representation of black people
in particular (28%) and to a lesser extent women (41%) amongst the Tutors,

EE Plan, Saclion 2:3
Amaongst students, there has been a far greater shift in the demographics, though
whites are still the majority group, and while men still the biggest proportion of the
student body.
o The total student number increased by almost 2000 from 14 472 in 1991 to
E 16 463 in 1999. From 19591, black students increased fram 28% of the student
body ta 48% in 1999, while the number of women increased by 5%.
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Figure 3.1: Academic staff composition in 1999

Academic Staff{Fermanent and Temporary) by Rank, 'Racq’ and
Gender as at May 1998
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OWhite bMale
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Prof  Asst Prof Sorlect Lecturer Asstlect

Ninety-four percent (94%) of Professors are white, of which B8% are white men. While
black people are under-represantad at all levels, women ara overreprasented at the
Assistanl Lecturer level and constitute 53% of Lecturers. However, the proportion of wormen
at Senior Leciurer level drops to 30%. Only $4% of Associate Professors and 7% of
Professaors are women. Parhaps most surprising is the under-representation of black people
in particutar (28%) and to a lesser extent wornen {41%) amongst the Tutors,

EE Plan, Section 2:3
Amongst students, there has been a far greater shift in the demographics, thaugh
whites are still the majority group, and white men still the biggest propartion of the
student body.
The total student number increased by amost 2000 from 14 472 in 1991 to
16 463 in 1999. From 1991, black studerds increased from 28% of the student
body to 48% in 1989, while the number of women increased by 5%.
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Figure 3.2: Comparison of student body by 'race’ in 1991 and 1999 -
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o Figure 3.3: Comparison of student body by sex in 1991 and 1999
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Tables 3.1 and 3.2 show a further detailed breakdown of studenis by race and
sex for the years 1991 and 1999, Information supplied by the transformation
office was aggregated to compile the tables,
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Gender and Sexuality

perpetually bound to domesticity, and economically dependent on men, Marriage
and the heterosexual nuclear family were the normalised social institutions to
secure this ideology of women's dependence, However, a broad historical view of
social stratification—systems of social control and authority—shows that these
values of sexual asymmetry1 in modern industrialised cultures are neither
biologically determined, nor socially inevitable. (Bleier 1984: 160) While the belief
in biological determinism may not be as antrenched today, the pressures to retain
social relations and idantities along the established norms remain extremaly
powerful,

Recent years have seen an attempt to bring the student gender ratios more in finc
with the general Papulation. (See figures above) However, the male is stjl|
centred, sometimes in quite subtle ways. The report by Rose (1995) lists some of
the innumerable ways in which medical students at UCT are still conditioned into
seeing white maie bodies as the horm, and females as less significant, She
identifies the assumption that the functioning of western male bodies adequately
Fepresents that of men from other societies who may have very different
understandings of their bodies,

Figure 3.4: Breakdown of students by sex at UCT in 1999

Male §
54% |

1. The observation of physiological differences betwsen males and females gives nse to oictogically essantiafist notisrs
of causaily, whare sex role differentiation 18 apparantly determines by sexyal phyaiojogy.
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Figure 3.5: Breakdown of students by ‘race’ at UCT in 1999
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Physical Ability

In 1983 UCT founded a Disability Unit to help disabled students gain access tp
UCT. (ucT Employment Equity Plan, Saction 1 2000: 1) The Disability Unit helps
students in matters such as parking access, and arranging exams or typing

Papers in braille. In 2000, 45 studants wers assisted by the Unit. (Personaf
Comenunication, Disability Unit)

Internationalism

Once normail, post-apartheid relations with the rest of the world could be
established, UCT established the internationai Academic Program's Office (IAPQ)

environment to ensure that the confidence shown in UCT, by both local and
internationat students, is well rewarded", (Vice-Chancelior's Report 1999)

In 1999, 1 857 international students from 73 different countries studied at UCT.
Of these international students, 579 studied for postgraduate degrees. The policy
of bringing in students from Africa is explicit. One thausand, two hundred and one
(1 201) of the internationa studants in 1999 were from countries in the Southern
African Development Community and the LISPHEP{A programime has
successiully built links across the continent. More broadly, several Study Abroad
programmes have been introduced, (Vice-Chancellos's Repert 1999).

While erientation programmes have been introduced to assist foreign students
with their entry into the university environment, the Guestion of whether they find
the eavironment supportive of their diverse identities and styles remains a crucial
issue in detérmining whether the univarsity achieves its goals in respect of
providing an ‘international CAmMpus.
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STRUGGLES FOR CONTROL
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In this section we show how the struggles between past and future resist the
definition of UCT as a ‘world-class African’ tiniversity.

Conceptual space

There are rearns of policies and documentation to substantiate UCT's institutional
cammitment to transformation, But in the end » @any policy is only as potent ag
peaple’s will to implement it, Transformation of the university institutional eufture
s therefore uneven and patchy. There are many areag—ranging from individuals
to groupings, certain departments, institutionalised forums—where change is felt
and appreciated amongst staff and students alike. Similarly, there are bastions of
resistance,

Apparently neutral terms, such as ‘quality’ and ‘excellence’, when juxtaposed with
‘change' and transformation’, reveal inherent cultural assumptions when they arg
used as though they are mutually exclusive. (EE Plan, Appx H 1998:3),

Other contradictions around equity imptementation have led to bad feelings on all
sides, Black people feel as though their contributions are not valued for their
worth, and white people fee! threatened. (EE Plan, Appx H 1998:10-12) For
students, interacting with lecturers represents the most significant personification
of the institutional culture. But ali staff, because they represent the ‘permanent’
human face of the institution for students, set the tone of the institution's values
and culture. Those who feel insecure and alienated communicate that to the rest
of their working environment. A few critical negative spaces in the administration
or one academic department in each faculty can soon influence the whols
institution.

In the report on staff members' experience of the institutional culture at UcCT,
Salma Ismail (2000:13) says that while not always uniforrn,
The academic culture appears all-encompassing and staff often faal incapable of contesting
ot changing this culture, Exclusion is fell in terms of race, class, gender, age, (anguage and
culture. The alienating enviratment infruences students 2nd they iearn to accept a cold
academic culture as the norm.
Many staff felt that the employment practices that are in place are for 'window
dressing'—they felt there was a lack of transparency and accountability to the
- policies. Others felt that restructuring had led to erosion of trust between
colteagues, while some felt ‘'overburdened’ by the changes. (EE Plan, Appx H
1898:26) In contrast to these views, the previous Vice-Chancellor regarded
transfermation as ‘completed’ in some faculties (Lewin 2000). The extent, and
success of transformation is therefore contested, and interpretations are to a
large extent a function of positionality within the university structure.
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Physical spaces

The meanings attached to physical space, as with all meaning, is not self-avident,
but can be a site of contestation, fr respect ta transformation, some members of
the university community wish to see the retention of current names as reflecting
2 proud heritage, whereas others perceive this stance ag reflecting intransigent
colonial attitudes, They make the point that anyone looking at a map of the
campus, could be excused if they presumed that the university was situated in
Europe or North America,

Similarly, resources and facilities for sparis favour rugby over soccer, reflecting
the racial, claszs and gender bias of the university,

A very important facet of the physical environment is its lacation against the
slopes of Devil's Peak, which makes it very difficult for people with physical
disabilities to negotiate the campus,

CONCLUSION-—DEVELOPING A HEALTHY ENVIRONMENT
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In this section we conclude that fostering mutually supportive relationships
requires concerted and susiained effort.

While males at UCT are still dominant in a number of ways: staff ranking, tenure,
numbers. Some are working very hard o try and bring about change, yet many of
them feet beleaguered, knowing that transformation is about shifting their
previously taken-for-granted power base. Others know that power shifts are
inevitable, and their survival depends on their openness to change. However,

. there is still a critical mass of resistance to change at UCT, represented not only
by the numbers of people with ‘old guard' attitudes (from beth sexes and all
races), but also by the entrenched positions of control and decision-making which
they ocoupy.

The sheer inertia of the past has a formidable forca in resisting change, requiring
50 much more energy and commitment from those who are straining to transform
the institutional culture, and take the institution into the future vision of a ‘world-
class African University’, As in so maiy South African organisations generally, R
there appears to be a disjuncture between the fornal rhetoric and the underlying,
privately held attitudes of a large percentage of those whose everyday choices,
decisions and manner of operating serve to create the institutiona culture. An
2xample given in the Rose (1995) rapen, is of jokes that are funny only at some
people’s expense:

What is significant is that when these jokes' are recorded over a period of time, it becomes
apparant that they arg consistently at the axpensae of women, or homosexuals, or the
disabled, or Africans {or Asians) or some other histotically oppressed or disadvantaged
aroup. Jokes contribute to the atrmosphere of a class and therofore influence the
institutional culture experiencad by students, since [it] includes the ‘atmosphere’ of the
institution.

Roze 1685:19
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Ta transform a culture which sustaing, and is sustained by, such seemingly -
infnocuous, yet deeply discriminatory acts, requires a commitment to doing
business as abnormal; a conscious, deliberate attempt to examine and
question the ‘normal’.

The next chapter reflects the voices of students who share thoughts, foelings and
perceptions of studying at UCT. Thair steries illuminate how what is taken-for-
granted through the habit, custom, and tradition of centred groupings can be
experienced by ‘other’ gQroups.
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Part Il : Diversity at the University of Cape Town
!i CHAPTER 4
R STUDENTS SPEAK OUT

reference numper,

Many students recount expenences of discrimination andg exclusion. We show how
they exparience gaps hetween the institution’s vision and UCT in everyday ife,

‘A WQRLD-CLAS_S AFRICAN UN'YF'.‘\’_,_‘S’TY’ o

We discuss contradictions between the articulated vision of the World-class
African University and how students perceive it We organisa this section in
relation to some of the mechanisms af work that maintain the siatug quo,

The previous section has argued that in order for UGT to become the culturaliy
diverse, non-sexist, non-racist African university it aspires to, the historical cantre
must move—what was previously taken for granted must be examined,
appropriately reconfigured, and certain new values must ba affirmed. The tremors
have started, and the ground is shaking. Most of the students have an awareness
of this shifting, and recognise that it requires g responge from thern. in an
exchange an the topic, a white studant comments:

TEL e TV b

race or gendar and | mean, no, there's no magical cure and it's not going 1o be one simple
procedure but it's something that has to happen. It's not maybe going 1o work perfectly but
~.(14)
Ironically, the vision of UCT as a world-class African university has ambivalent
effects. On the one hand, it points in the direction of Africanising, and therefare
‘ developing a more heterogeneous cuiture. On the other hand, it inhibits any
chalienge of the way things have been done in the past. Maintaining & 'world-
class’ status is linked to Eurocentrism and used to bolster conservative discourses
that generally resist change. Many students seem to be aware of the tug-of-war at
play between these contradictory pressures, and generaliy align themselves an
one side of the dichotomy or the other. The conversation listed above continued:

Students B: The only possible result of what you're proposing is that you will have worse
Scientists, worse businessmen, worse whatever,
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Student A; We've had affirmative action for while men giobally and It did nat necessarily
praduce the best scientists, The fact is you wen't sacrifice merit . it's certainly not tnye to
83y that you'ra going to ... on the contrary, you're going to strengthen these things by
drawing from the whole pool and not just one. (14)

Historical self-image

Underpinning the historical discourse of UCT as a university of world distinction,
are deeply held beliefs that tha exisling institution represented tha cteam of
society. That this is & fallacy is patent, since the formal and informal systems of
exclusion operating allowed this ‘eream’ to be selected from a reduced and
restricted group of people. In such a semantic field, notions such as ‘acadernic
excellence’ and ‘academic freadom’ act as euphemisms for ‘ethnocentrismy' and
‘exclusion’. True academic excellencs and freedom in the context of ‘world-¢lass’
can logically only become a reality when institutions of learning are representative
of the widest possible range of thinking from the widest possible range of people.

Many students falt that the historical self-image of the university was so deeply
entrenched that it made it untrue that UCT could be seen as an ‘African’ university
and recognised potential to enhance excellencs creatively through Ulilising UCT's
intersectoral prositioning,
{t's not an Atrican university. it is exceptionally Euraaentric, Waestern culture is valued and
prapagatad, {11)
Several were excited by the prospect of the change in identity proposed by
becoming a ‘world-class African university’.

- world-class standards and methods, resuits that ean be on & par with anything in the rest
of the world that focuses specifically on the problemns or things in Africa, (4)

Africanisation means that there are thecries that come from the West and are written by
Europeans or Americans and they are applicabie to South Africa, but you have to teach
people and show people how they are applicable. You have to taach peogle about the
context to which they are going to be appiied, You ¢riticise those models from within g
developing country cantext and we're in the comtext of Africa and that to me is what
Alricenisation is about. It's acknowledging that you take what je good from the West and you
change it and combine it with things to make it applicable to the cauntry, {12}

deological Underpinnings

Exclusion of women and black people from the university has relied on discourses
of sexism and racism, constructing the 'other’ as deviant, inferior, less significant,
less entitled. it is perhaps true that overt racism and sexism may be less frequently
encountered on campus than in soma other contexts in the country. However, the
social spaces opened up for those positioned advantageously by such discourses
are still characterised by secure azsumptions of antitiemem.

[There is]...iension of racism, but it's just that it's not visible, but you ¢an fea) it,
As long as these discursive terraing remain in place, some people will wonder
what the fuss is about, while others will fee! that they are battiing against adds.

The culture is very white, English, Eurcpean. It doesn't bather me. But a tot of peopla seem
quite alienated by this. It's nat semething that l— mean | fasl quite comfartable. but certainly
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the content of the curricula and the contribution that makes to the cuiture is that it is stjl] -
Fraty European, English, (14)

Transforming the university requires deconstructing the ideclogical underpinnnings
that have renderad zuch social relations to be perceived ag ‘natural’ and
‘inevitable,’

F'think what surprises me the most now is that I didn't even think about it then, | just king of
took it for granted. | didn't notice that All my lecturers were white male . it Jjust didn't strike
me, or It didn't surprise me. | think that it's alrmost fike kird of sad in a way that you Just take

it for granted that they are going to be white or they are going to be male ard it just wasn't
Teally an issue. (12)

Basizally he said he was going to talk about the mafe anatemy and the male orgasm
becauge & woman doasn’t need o 0rgasm to get pregnant and basically chucked out the

whole of female Physiclogy in one sentence and ro one thought anything of it, and went into
glorious detail about the male orgasm. (9)

Assumptions, beliefs and values—the points of view which remain unexamined,

free from seruting—need to be fmade more conssious:
At medical school, the tatar wil axplain how to speak to a black persan i a group
comprising everybody ... as if black people need to ba axplainad, How to speak to a Muslim
woman, how not to affend a Muslim worran and it's a8 if averyone else has to be explained,
but white people are rever explained. | will point it out, and some people will gat it, and same
pacple still won't get it, And they aizo ask black students “And what do YOU think about
this", as if you are talking on behalf of alt black people. Like they don't say, if you see & white
woman, ask “tsn't it nice having a big pool and a big house?” (9)

it's time those who were previously advantaged get down from their high horses .., start
meeling people and merging with peopte and learn about the rest of the country, (18)

Tradition’ has entrenched vales which are presented as immutable—because of
historical endurance, many people accept its vaiues unquestioningly, repraducing
the accepted centres with the force of ‘normality’ or ‘appropriateness’ and aven
‘morality.’ Making space for ‘others' is Seen as requiring additional, exceptional,
actions, which can be contained in this peripheral relationship to the centre, while
tha centre itself remains intact,
The institution as 2 whole has this male centredness, Male presence in most of the high
posifions. I'm very aware of it ... well in terme of literatura. Now we're going to look at
warnen's literatire, but it is a separate thing, Hare we nave our mainstream siudy of
literature, and aver there we'll have a Course on women's literature that's separate, (11)
Previously marginalised cultures of course also have their centres and marging,
and naturalised categories and hierarchies,
In our eulture women are not supposed to wear frousers .. we have often had this discussion
with my friends _,.we long to see women being dressed up in a skitt or a long dress.. you
taok around here it j5 alf Jeans ... you would ask yourself whether they do it at home ...'coe |
ge heme ¢uring the holidays and i atill see Plenty of people wearing dresses, nice dresses,
beautiful dresses . the whole notion of womanhood %)) .
To grow an institution free of racism ang sexism, requires overcoming all the
various historical legacies of exclusiori—evan from quarters that themselves have
been excluded, it is not a matter of replacing one set of repressions with another:
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This iz & very white male culture |, male, male, male culture. | dan't know that an African
university is gaing to redress the gender balance any more than a Westarn university is. |
would enjoy it more if it were different, bacause then | fee| it is something that is ming. (11)
Whilst people~~women and black people included-—continue 1o believe thege
‘naturalised’ images of how s0Clety works, the existing hierarchies of
normativisation and dorninance will be perpatuated,
Stereotyping

Stereotyping has the effect of presenting foreclosed mearings of social groupings,
usually based on superficiality and ignorance. Stereotypes are evaluative, and
operate at a high level of generalisation. Whera they refer to subordinate or
deviant groups, they are usually pejorative. (Perkins 1979:1 45) Although they
Appear 1o be simple, they often conflate several traits of the group, making what
might be characteristic coalesce with pejorative projections. Awareness of the
prevalence of stereotyping was very prevalent amongst all the student groups
interviewad, particularly the yothger ones,

You're not an engineer, vou're not & student, you're not a man, you're not anything else ...
but gay, That's all they see of yiu, (2}

How many lecal blacks are there at this university? They alt come {rom the Uniteg States of
SOWETO, They ascribe to the notion of white --. why do they have to speak like an
American? We are not in America, (16}

You actually judge semebody bafore you even talk to them, (17)
Strategies of containment

Centres of power seldom give up their power, While people may agree with
discourses which promate valyes sich as equity, democracy and empawerment,
there is a perhaps undsarstandable tendency to try to do damage controt in terms
of how it may actually impact upon their own power bases. There are many
discursive mechanisms by which the centre can be re-secured, while yet
accumulating the credit which goes with being aligned with ‘progressive’
discourses,

* Lip service is the manner in which institutions manage their historicat inertia—a
number of discourses ‘packaged’ in a variety of ways will work towards dragging
the meanings back to the historical centre.

* Incorporation is a mechanism by which 'other groups are seen to endorse the
systemn's skewed values and their own subordinate positioning in the social
structure. This ranges from collusion through recuperation to co-option.

* In colluding with the system, ‘others' actively affirm the institutionat valuss and deny
that any inequities are prasent.

* Recuperstion by the system involves acknowledging transformations, but wili re-
present them to reflect the old meanings,

* Inthis continuum, co-aption is anather process of maintaining the status quo, where
challenges to transformation are incarparated in 3 modified form, in such a way that
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any fundamental challenge is diluted and undermined, and controf is reasserted within
ar close to the centre,

The lavels of incorporation operate differently throughout the institution, depending
on how powerful the challenge is in that particular context. The official discourses
of non-racism and non-sexism may promise an environment free of discrimination,
but people from marginalised positions often find that, once incorporated, they are
labelied as 'trouble-makers’ if they expect what has been promised,

wrong, ha wan't do it again, but the next day he was saying axactly the same thing, So ... this
is what | am finding frustrating about UCT, there is no regl way of actually tackling the
problem, It is always shut off and shifted, They give you the impression it is being dealt with,
but often paapie rather stick together with each cther. (9)

The arguments that present UCT as a world-class African univarsity, are both
constructed and constructing—they act as imperatives which position the ‘othey’
into falling in fine, and prevent them from controliing and defining the
transformation process which ought to benefit them. Working as they do within the
economic, social and sexual context of modern South Africa, these processes
uphold the ‘old order’, rather than engaging with an ‘African’ transformation,

F'had a couple of fermale lecturers but as 2 general rule 1 think out of my whole UCT career
Fve only ever dealt with twa women, Maybe it's Faculty-specific. I'm not sure but I've only ..,
as far as like role models, academic rote fmodals, and tutors and staff go, the majarity of the
lecturers are men, {12)

When [ firgt arrived | naver actually noticed 1 but only much |atar did | realise that all of my
tecturers were mals and even aff of My ttors were rmen and not only that, they were all white
men. I did not have a single Indizn, Caloured, Black, nothing. (14)
As it stands, students find that these, and strategies similar to those identified
above, put the onus on thase who come into the institution to give up the parts of
themselves that dont fit, and to become more like the centre,
Transformation is piastic, there is no change, instead, people, the whites are expecting us to
change. (19)
However, until the underlying deeper transformation is brought about, students
find that the prospect of entering the circle can turn out to be a mirage, as
strategies can be brought to bear that keep reconfiguring the creumferences so
that one remains marginatised. I

To fulfil the vision, what is needed is much mare than realigning margins.

UCT should start building up A culture of heritage where we could be proud of being in
Africa. This is what defines ma, this is where I find identity. (10
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LIFE AS A STUDENT AT ucT
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In this section we €xamine some dynamics affecting student life, including
residence life.

Many students expetienced an inevitable uncertainty and tension in the learning
environment. It manifested in the way they perceived themselves and other
students—and how they interpreted the meeting of their expectations by the
institution, Consistently they refer to the teaching staff, taking their actions
explicitly or implicitly as referents of the institutional ethos.

Segregation
An observation which repeated itself in aimost gvery workshop, was that peopla
often stuck to racially exclusive groups,

Some students rationalised the status guo.

There has been study after study to show that people, no matter how equitable, fair or non-
biased they may be, they will naturally favour peaple who sre similar to them. Nat iust race
and gender, but their culture too, {14}

Separation occurs at the level of student interactions,

You see the whites there, the South African blacks speaking Xhosa there and blacks from
ather African countries w10

s ot just that Blacks socialise together and the Whites socialise tagether, the Coloureds
souialise togather, ar anything like that, it'z alsg secial groups. You'll see tha rugby jocks
might hang out together or the sort of Prepny fypes will hang aut together and the more
nerdy groups will hang out together. Not nacessarily, but people with sort of vague sucial
groups do tend o stick together as well, Flest years sametimes, they're nat quite as defined
yet because paople are tlinging to whoever they know. (13}

When functions are organised you'll find out it will either be altended by whita pecple only or
black people anly, (&)

- We Just do a tut together, and it was s sobering, if you go according to table ., it was only
black people there, Wa attend the sarne courses, and you look over there, there are hiack

it also happens at the lecturer-student level,

We are all women tutors in that department but I'm the only black person and I've noticad
that a whole lot of black students have been moving-—they were assigned te other pacple's
i groups and they have been coming to my tut group. Particulariy Indians, pazsibiy
because | am indian. {12)

At tha beginning'nf the year | started out with probably more men than women, by the eng of
the year, | had 23 giris and 3 guys and it seems that all the guys had gone to the male tutar
and ali the women had come to me, {14}

They did note that as the classes moved into senior yaarg, there appeared to be
more mixing.
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‘Disadvantage’

Studenis displayed sensitivity to the labal ‘disadvantaged.’ They felt it is often
being conflated with ‘black person’ in a vague category of 'not up to scratch”’
It doesn't mean becayse somebody ig black in complexion that you are assisting a
disadvantaged group. ... I think thay are meeting the colour ratig, but § Just hepe they are
doing it the right way. (18) ‘
They pointed to the danger that the labels we use to redress inequities may
simultanecusly construct people as victims and perpetuate inferiority.
I'm: ldentifying myself as disadvantaged {laughter) from a digadvantaged background, so it's

obvious my identity will be that of being disadvantaged. Whenever | see some students
there Is that inferiority complex .., yabe, only G from Modal C school can da that. (19}

Ifi ¢an comment on the whole notien of being disadvantaged... every single black...when
they lock at you, you are disadvantaged one way or ancther. This lecturer said “you know

-" And It just struck me, he thinks that everybody Is from a disadvantaged background. So |
asked him again ... "what do you mean .., from a disadvantaged background?” He 5ays “you
know” (he was getting a bit conscious of ity and he said ‘you know South Africa has been
through a lot and in the past people have beer disadvantaged and | sense that people ara
not coping in ¢lass.” | don't think he wanted to make reference o the whola notion of race
and I could pick it up that he was going akong that line ... that the biack paaple in class were
not coping ... and he was [jke picking me out of that class .. .and said here fs somebody who
15 black and who is doing much better than the rest..so that is quite problematic |, and |
wonder if he picks up my frue capability, (3)

This is clearly an extremely complex issue in a context where the university has o
deal both with genuine educationat disadvantage, and also with a history of degp-
seated assumptions of superiority and inferiority—both of which divide along the
racial fault line. Students commented on how alf their difference was attributed to
‘disadvantage’, rather than to cultural difference, which it often was. This has a
genuingely oppressive effect. One stident pointad out that the operation of this
normative whiteness may stymie even genuine efforts at rectifying the legacy of
educationaj inequity, because it operates from a posilion of cultura) myopia,

-.. the ather thing | hate when | arrivad hare Is this programme of the ADP. They make us
look stupid, ..... ¥ won't say it's students who arg soming previously from disadvantaged
backgrounds, who are dizagvantaged. (19)

Indigenous African students from countries efsewhere in Africa see the
internalised after-affects of apartheid still reverberating,

South Afrlcans actually now find it hard just to interact on & lavel with the white peopla |
think, bacause of their own inferiority complax, (18} . e

Culture

Most of the students who discussed the issue of UCT's institutional cuiture, hag a solid
grasp of its relationship to institutional power—they could identify the cantre, and the
resuliant tension for those on the marging. Several students were particularly artictiate on
this topic;
. I plck up some sense of ethnocentrism, zome senge of somebody imposing his own views
and attitudes on others. You actually notice that culture is very much aboyt powar—very
mueh about which cultures must be looked down upon...as some pecple being more
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cuitured.. some sultures are regarded ag the horm, | think lecturers need to accommodate in
the sense that nobody's culture js perfact and who ig anybody to tell ma laok your gulture (s
very awkward’. Thay den't tell you as straight as | m being., but you can pick it up. (3)

it's sad how black paople always have 10 give in. We always have 1o end up giving in. We

were talking about why don't white people als give in, because we've got a fot of culture
that is good. (7)

Ithink with women especially, we sacrifice our own beliefs and cultures for the westarnars,
because wa think ... we always want to setile for the pink scap. (7)
There is no doubt that students understand that the question of institutional eulture
is @ site of contestation. For many white students, it was a shock that rmuch of thair
‘taken-for-granted’ dominant culture was being questionad.

For other white students the new positioning is exciting and challenging.

| feel predominantly | am an Afriean. When | went to Europe these people were foraign——
they were fust different. Africa i like big, and wild and we have more cultural divarsity in our
country than you find in any of the countries that | went to, {(14)
Black students expressed the sense that the ‘cultural lenses' worn by the
institution is out of focus with their lives, The effort to create mutual understanding
i& asymmetrical; the assumption is that white norm fits all. They alsa feit that many
lecturers had very little grasp ef their backgrounds.
iL.eaming does not invalve only coming to a lecture and fistening to a lecturer speaking ...
the way Heeturer expresses himself or herself in front of iistudents. For instance, examples
.. those examples do not haya any bearing to us, yabona. If you are talking about the police
in Congtantia and myself coming from Khayelitsha, one poticeman we can define
differently—to me it is not someone who an protedt my social weifare, but for someone wha
i in Constantia ... yabona, So when they are referring to it they will think that if they just use
that example, afl of us will cateh that example, But we will need to—as inantslka
iidizadvantaged studants—firat think abeout it and say “okay, let us try and upderstand this in
the context of a white persen, When vou are analysing the poilce, fat us adapt and wear
itenses senantgika of g white person”. (19)
When differences in cutture are not recognised, false attributions can be made on
the basis of behaviour that is not understood. Students gave exarnples of
experiences in lecture situations where their reluctance to contribute could ba
misconstrued. They felt that in such cases attributions were made that were
disadvantageous to them.
it depends on what you are talking about ... in our culture there are certain things that you
der't tatk about with the elders and there are certain things that you tatk about tp peers ... the
whale issue of homosexuality .., there are cartain things that you can't tatk to your lacturer
avaut... like homosexeality .., but it depends on what you are talking about .. (3)
Needless to say, questions of ‘cultural relativity' can become extremely complex.
An example is the selective way in which students appesi to cultural difference. A
sase it point is the appeal to tradition amaengst black students who do not wigh
aender refations changed by cultural influence. The confusicn, which accompanies
living in a different cantext than one has known, is also evident. Questions of
expectations, interpretations, cultyral expressions clearly play a partin the
difficuliies some students experience.
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Lifestyle relations to us are very different ., like sexua) haragsment, which in African cultyre
goesn't apply, Maybe it came from Europe. Yau cannot apply it to us Africans, Wa dont
know what to expect, The majar problem lies in people Understanding what sexual
harassment Is all about. (10)
For several students, there was 3 sense that it is difficult for them to recognise
anything of themselvas in the dominant institutional culture,
The: culture of UCT is a liberat English culture. You have the rag, the Jammie steps
compelition... | really feel that f can't identify with it, (5)

- [Wlhen you talk about sfricanization - think we should reffect on the diversily of culturas
in South Africa. 7l take the residence issue for example... when you look at the menu it
should reflect that we are not anly catering far whites, we are eatering for a whole lot of
pecple from different backgrounds.. | long for pap ... for some It is like some sart of & staple
faod. What you actuaily eat should not anly be what Is valued by the western side, (3)

In such a complex, contested situation, students were able to discern that the

same appeals that were intended to open Up more democratic spaces could also

be used in reactionary way, to further entrench their marginatisation.
if | can respond to that one __, you see .. this is all an ideslogy ... when we cannet find
differences in colour pevple tend to find ather differences - 1o justify the stereotypes of one
another .., te emphasise that we arn differant ... s0 i the new Sauth Africa we cannot foous
on race but we can focus on culture )]

An encouraging development was that several students had come to a realisation

o about what their historically privileged position implied and developed an

‘ awareness of the dynamics of centres and margins,

Some students from other areas of South Africa or other countrigs said they felt that they
had had to change. Then | realised that my identity fits in with UGT and the whole structure
of UCT during the five years that I've been there, And, no, | didn't have 1o change and |
thought it was really good to be exposed 1o 2 whole number of peopte who might net have
been exposed to nomally, (18)
Similarly pleasing was the fact that some students were leaming to recognise
differences in cultural cues, and to work with them in a culturally contextual
manner. This student, for example, commented on the different way some
students use space and body language:

If you are sitting on a small bench another white persan won't come and Sit next to you
unless they know you, or they're trying to hit on you. Often a black woman might come and
sit down next to me, and | might feel very conscious that she's in my space but that's nat
something that's going to scar me for fife. (15}
There were also students who felt that the discourses they had been exposed to at
UCT had helped them to grow beyond narrownesses in their own cultural
backgrounds,
My experience of UCT is actually quite good in terms of becoming aware at feast of gender
OERIEESIGn. it s quile male dominated, and | dan't think | was over aven awarg of how
subgervient women were expeclted to be and were brought up to be in an Alfrikaans society.
Ny experience at UCT and the things that ! was taught at UCT—that | was fmnade to read, or
Bncouraged o read, was good. ()
In a nutshell, tharefore, students had a range of respenses to historieal inequities,
but on the whole they all recognised that the institution was dominated by a white

Chapter 4. Gludenis spoak oyt — 313




masculine ethos. Many black students expressed anger and bitterness towards
the environment they inhabit, finding it hostile and alienating. Some white studants
atiempted to defend it by lamenting a loss of standards, while others were open to,
and excited by, the diversity of cultures they saw around them.

Language
Language is an important social organiser and cultural signifier, which positions
speakers and listeners in certain refations of power.
The cufture at UCT ie definilety an all white culture and | just noticed that, especially through
the use of English as the language, the assurmptions that come with that and the histarical
conditions and what it means. (17)
Students showed a range of responses to the use of English as the language for
igarning. Some second-ianguage leamers recognised it as one of the important
international languages and perceived learning it as a personal challenge.

We all use English o that we can wemmunicate with one anether, And that is a good
thing...(8)

The language of the world is English ... and we need to up cur levels of communication in
terms of English and that would help alot, (18)
There was a recognition that it is impassible to structure a world-class learning
enviranment without a common language, but there was an appeal for more
sensitivity fram the lecturers to a mult-lingual student body.
-..1ti5 the same with languages...impossible to accammodate )
My firet language is Afrikaans, ang | don't want to be freated differently, | don't want that 1o
be an issue at all, (11)
On the dark side of the language issue, though, proficiency in English became a
focal point for racism and stergotyping, and a powerful gate-keeper to maintain the
status quo.

When a person asks a third ar fourth time, they start making you feel ... *I don't understand
what you don't undetstand”, And then in the next tutorial the parsor will be witharawn. So |
think tutors should make sure they are really patient. They are patient as it js now, but with
this diversity thing corming inte it ., (4)

Language can be a very insidious tool of intimidation, and students proved to be
Very quick at picking up when language was being ernployed to patronise or
trivialise,
Our lecturerftutor, she's gat the habit of when black studants say something ... sure they
have an accent .., but | find that | can understand what they say . after they say something,
she'll stop and {hen she say “what you are trying g say is" and she wifl reshuffle averything
that is 22id and sometimes she will nat even say what exactly they said but she'll add her

awn thing on the side .. and they wilt atways agree even if it is not what they wanted to say
o {8)

The use of language to mark those who fall outside the norm was not confined to
the relationship of lecturer to student, where the power differential is clear-cut,
Students recalled incidents where white students used English to sap the
confidence of black lecturing staff,
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She has a strong accent. tha pronunciation of the words ... and evan if it Is difficult to
understand what sha says, but there was this girl behing me and she said something about
the way she pronounces and | was Very annoyed with It .. | find this vary insulting. There
was 2 black lecturer tecturing and she spelt a word wrong and they sald "Oh my Gag, she

Unacceptable (5)

Itis very significant to note that students did'not regard difficulties in handiing
diversity as only falling along expected lines of ‘tace.’ There was a goad deal of
discussion about the differences within the black student body. Their

languages.

We're doirg group work . oral presentations soon, What happened was the Hlack kids from
white sehogls wouldn't want to find themselves in groups with kids from black schoals,
betause | supposs they think they'd have to do mast of the work. So they ended Up grouping
themselvas with the whita kids, se wa have white groups with black kids—we tarm them
‘egeonut, {7)

English is used as a madiym of instriction, you'll find students who come from differen:
backgrounds.. some whose parents car affarg to send them to madet © schoals. You can

hoar that the English they speak with a kind of an American accent and those who attend
government schools their English is not as gacd. Those who speak with an American aceent
they tend ta identity with the whites. .. those whose English is not gocd they tend to stay
logether .. {5)
Similarly, divisions between African students from other countries on the continent
and South Africa were also remarked upon, as well as the additional difficulties
with which foreign black students have to contend,

--- beople from other countries .. probably their sucent . fike Ghana, i you hear the way
Reople speak Enalish in Ghana, it's very, very different, They must really be willing to listen
- diversity is not only among black or white (4),
Unsurpriéingly, therefore, such divisions are expressed not only through how
English is used, but also through establishing hierarchies amongst African
languages, and between thase of South African nationality and other countries.

Amaongst older blacks the Xhosas eeem ' be the ones who are very problematic because
they dor't care who you are, or where you come from, they wil| Speak o you in Xhosa, even
it they know you don't know Xhosa, (10}
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Humour

Because humour is profoundly culture-specific, it can establish who is 0’ and who
is ‘out’ in subtle but certain ways. The crucial question, always is "who's laughing?”

So, when this guy gets (o make jokes with Us, youl just hear rolis of laughter from that group,
and that group, and that group. And you look at the black PEOSIE . we are always puzzled.
What Kind of joke ig he making? He makes jokes about insects, that isn't funny. (7)

It's ezsier to cammunicate with everybody in Engtish, ‘cos that's the ore that unites us af.
So, 'l be speaking English and then they expect me to understang their languages because,
you know, I'm a couple of shades darker than moast people. So, | found that, we can make
these socalleg white jokes .., because | was brought up In that kind of culture, £p 1) be
queting my Shakespeara, making jokes and soma paople do understand, but some people
den't and they get offended, Therefore I'm a coconut because | undarstand white humaour.
And that's the diffarence between being black and being a coconut, ‘eos You can understang
white humour. (7)

At the same tims, students recognised the valye of laughing together in creating

bonds between people,
I think humaur is an impartant part of the lecture . what | found here is that very few
fecturers make use of humour __ maybe the lecturers are careful about making jokes that
would not be proper (2)

are they will stick aut and sociglise with averybody: so i you get the joker who is a black auy
he will socialise with all races very sasily, or the white joker he wili socialisa with the Indians,
colaured, blacks as easily as with the whites, It's often that one or twe people who wil stand
Gut like that. {13}

Symbols and Rityals

A theme that featyred repeatediy in the students groups was the importance of 3
physical environment that reflects the culture of those who study at UCT. Students
are sensitive fo the meanings carried by the statues and names of buildings that
reflect UCT's history——constant reminders of the selectivity and exclusions of ity
patriarchal, colonial past,

Like that statue at Jammie stairs, That represents white keople .. also the names of the
buitdings like PD Hahn, Jameson Halt There are no African names, {6)

It bothers me on so many dittarent levels, from the fact that all of the buildings on campus
are called after men, | mean the ona exception is the Molly Blackburn, whish is now preity
much destroyed. (laughter) (11}

| think that it should reflect—even the paintings ang buildings on campus ... pictures on wale
- shotld reflect this diversity and less than what is from Europe . . let us focue on what is in
South Africa ... to me that weuld frizan Afficanisation, (3
Similarly, the university's rituals are perceived to have arisen out of particular
historical contexts, and to reflect the mindsets and subconscious needs of the
particular groups that maintained them. These were critiqued as bringing the
blindnesses of the past into the present,
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Rag assists whites to rid their consciences of what is happening. That's a short period they
wome 1o UCT—three to four years, they think they are commuhity responsible . they hear
welfare, they get invalved, they leave and that is where thair community responsibliity starts
and ends. Put it on the CV, 90 10 a nice company, get a nice job .. and RAG hasn't changed
- @8BUMINg that you come from a commuynity of privilege and you are heiping the
disadvantaged hut not recognising that the dizagvantage is agtually here, hungry on your
own campus, (16)

Campus is white, The music they are playing af tunch time is white. Cafeteria ... they are
selling everything white. Even in Tugwell everything is for the whites ., everything it's white,
(19)

IDENTITIES
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Here we describe how the UCT environment influences the identifications that
students develop, along some of the major axes prevalent in the society.

Identities operate at the interface between the personal and social, Thraugh
effective interventions at these faultlines, a positive environment for supporting
diverse identities can be created. One student expressed his understanding of this
relationship:

When you gat to university a lot of peaple are finding their identity and exprassing
themselves and (hat's why you find groups and it's also that particular age whare pecple—
t's like a mob psychalogy thing—people derive confidence and a sense of belonging from
groupe, (12)

if the environment in which students find themselves at UCT does not affirm their

cultural and economic experiences, they will, to varying degrees, feel alienated.
UIntid F heard an African student this year talk vary emotionafly ang heatedly about how she
didr't feel that she fitted in, and that ghe really felt that she had to change in order to fit iy ...
Fdidr't reatise that so many of these students feel very strongly about alienation, which
hadn't been my experience. (15)

Time after time, students testified o the experience of having to distor, ampitate,
disguise, overlay aspects of their identities,

The only way to survive on a long-tarm basis was to become South Alrican in soma way,
and she felt she lost a part of her idantity which was being African and from anethar country,
she felt that part of her ife was shut down i & way by coming here, (10)

What shapes me is my cultural identity, and African norms in particular, If they are being
looked at vis-a-vis the institutional culturg, you find eut that they are very much in
contradiction, or conflictual in a way. (10)

Of course, some of this hybridity can be ascribed to the post-modern conditian,

What ! discovered here at UCT is that a ot of black students have adopted the Westernised
black American culture, and they tend to find their identity thraugh that culturs, (10

Lock here, we're not cversensitive, We're just balng coloureds who like 1o bitch and moan,
(15) ‘
Resistance is also very much in evidence.

As far as black students are vuncerned, there is a very conscious ethnie identity being
played out, {10)

R L U A A T R sy

Chapter 4, Students speak out — 42




Again not unsurprisingly, there is an awaraeness of how sensitivity, even some
fragility, may arise in a context where identities may not feel affirmed, particularly
given the historical hracess people have comsa through.

You have to be quite cautious abeut Ppeopte and the way you approach them and what you
53y in front of pecpie because the way they interpret what Yau are saying, is totally different,
| fourd—okay, I'm from Zimbabwe and our cauntry didn't really experience aparthaid like

South Africa did. There's a ot of parancia and tension hovering around, Sometimes you
can't approach certaln people and sometimes you can' discuss certain things with othar
people, because you never krow what it might spark, Back home, you can talk about
anything, besides maybe abayt the President (laughter) (4)
Students gave examples that sboke to the fragility of identities that depend on
keeping the ‘other’ at bay,
Because she can see that Seatis close to a black, so she has & problern with that—she'd
better sit an the floor, (19)
By contrast, it is again heartening to notice that despite the historical racial division
among South Africans that continyes to structure the thinking and actions of many
students at UCT, some students are beginning problematise sorme of the
assumptions which have informed racially-structured identities.

The SA education systern used to create an inferlerity complex in peORlE .. “You are not
ood enough” and there is that resistance, that fear, that embarrassmant to discover that
after all ‘they' can be better than ‘us', In spife of what we have been taught, (10

Race

Consciously or uncansciously the dynamics of racism play themsalves out.
- tacial barriers of the past, there js still that culture here gt UCT (19)

As has already been mentioned, these dynamics may even transgress traditional
lines of authority, as when white students who presumably would not undermine a
white lecturer, feel at liberty to engage in uneivil behaviour when the lecturer is a
black person.
H you have a black lecturer, thosa white guys do not listen, and they make silly commants
thinking that they cannot ke taught by a black parsan. {5}

If 2 tutor doesn't get samething right and he happens to be blagk, (they see him as) sort of
‘stupid’ and they make a racial shur out of it, {g)

If there are whites and there is an African tutor, they like to challenge. (19)

Interactions between students are often painful and embarrassing for those who
are on the receiving end of assumptions of inferiority. One student recounted
having to work in a racially mixed group for an assigrment. He told the group how
he was excluded from meetings, his suggestions ignored or talked down, less
sighificant tasks were assignad to him. The words with which he summed up the
experience were unforgettable: ‘It was the worst experience of my life.” A number
oT sucn experiences were recounted, Black students are very aware of the
pressure for such expectations to be self-fulfilling, and how threatening it is if they
challenge such deep-seated assumptions of racial superiority,
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You find pesple with lixed mingsats coming to a tutorial group and they don't want o mix
with students because they are black. It doesn't matler how good those black siudents ara, it
doesn't matter how much they can contribute. Actually it comes as an embarrassment to sea
a black student say something that they can &ay, or krowing semething that they don't
know. Its like you gre exposing them, you are axposing that fallacy that blacks aren't good

enaugh. (10)
Students articulated perceptions of 'ganging up,’ suspicions of insincerity and
window dressing, and concomitant racial distrust,

Sometimes they forget there are black students or black tutors . they say anything, but onca

You corne i and contribute, they become caraful, Wa ara aciually there fo counter what they
are going ta say. It is not Vaery reassuring to think about what they will do Ieft on their cwn,
(30}

A number of examnples were given of perceived double standards, of different
interpretations being applied to the same behaviour, or different sets of procedures
OF expectations being applied. A Case in point is the perception that standards in
the residences apply differently to black and white, and anly along black and white
lines. Students are sensitive {o what are perceived to be echoes of the past.

building the segregation. So it is entrenched, you know in phantom desegregation. {10}

It used 1o be purely white, then it became Purely black, and now it's sort of mixed ...
intreduced white peaple, and ap deing that conditions improved so much. They have
revamped the place—pnow it's rather nlge. (18)

Racially informed negative feelings are not seen to be limited to white students,
either.

| have not experenced Tacism so acutely—to some extent | feel that the black Guys here in
SA are struggling with bitterness in their hearts, Becausa it's not all the white guys that are
had, some black guys are Just as bad as well, (10)

tis also clear that in g culture of racial hierarchy, everyone is affected.

You're too black for the whites, and you'ra tao white far the blacks .. you kind of feal liker
you're in the middle. The blacks think “she's too white to be black” ang the whites are
thinking "you don't balong hore, how come you're wanting ta fitin here®. Yoy COMprormise 4
ot and unfortunately this is tha feality—that's what my grandmother said whan | got here—
the first week | was so frustrated | eried. And when i calleg home, my grandmather told me
that this is the world and this is the way things will be out thera, This rs what you wiil be
confrented with, so you just have to deal with it Ang there will be peeple who like you, therp
will be people who won't like yeu. And if a person deesn't like you because you're black, or
she thinks you're too white 1o he Black or too black 1o be white, that's yeur proGlem, as long
38 you're coping and you're doing the right things, (7)

Sex

The dynamics of sexism generate the same insecurities and lack of confidence
thai biack students complain of in relation to race—these can easily be
misinterpreted as a ack of ability.
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We would know what to say but we'd just didn't feel comfortabe enough saying it--and the
men in that class wauld volunteer, and we know that they are talking absolute rubbish but we
woukdn't counter it in any way. (12)
Sexisin is also understoad to be expressed in uncivil behaviour on the part of men
students when the lecturers are women,
With female lecturers in Glass tha women tand to gain confidence and powar i1 the class angd

they parlicipate more and the mmen participate less. Or sometimes the men, the male
students, challenge the fernala tecturers. That's what I've naticed when a female lecturar js

Women students have difficulty challenging sexist behaviour when their lecturers
are men,

The lecturer naver really gave you a chance to expiain yaur work, and he always called ug
by collective namas, ha would never refer to us as individuals .. the Zimbabwean woman
this, the Zimbabwean womarn that ... .(17)

With male students you'd find that he was only tog happy ta encourags them and ha seamed
to have higher expectations from them, and for you he's already decided ta cloge you off,
and there was no way of getting further, (17}

Students reported incidents of intimidation through ‘put-downs’ when they do
attempt to challenge sexism in academic staff,
One lecturar whor | work with .. whenever | tlake issue with him an gender questions, I'm a
feminazi. Which | don't partivularly appreciate. {(11)
Sexual harassment occurs predominantly from men to wemen, but intersections
with other social fault lines of power, can confuse or complicate the issye: such as
a black man harassing a white woman, or a female lerturer harassing a male
student. Many men treat the issue of sexual haragsment ag a joke. If it is not veiled
in apparent flattery, it may be downright sggressive behaviour through bullying or
insults,

There were some male lecturers who got & bif too sort of friendly with the female students
and those people had a reputation for that, | think that some of them were dealt with [by]
UCT disciplinary commuittes. (i3) .
As with race, sexism can be ysed to undermine the linss of authority between
lecturers and students.

One of my students gave me » card that said: 'It's nat just your bady I'm aftar, but it will dg
for a start’ which made me VETY, Very angry, bacause in My opinion that's way over the line.
(11)
The intersections of race and Sex perpetuate particular dynamics of exelusion, and
sites of contested meanings.

[ don't experiance the black male students the same way as | do the female students, I dont
think the female students get away with so much—thoy're not as arrogant, so i think their
experiance is different. Just.as | think a white fernale student's experience of varsity is reatly
different to a black male student, (15)

As with other issues it is not always easy (or expedient) for students tg distinguish
claims of cuitural integrity and ‘cultural’ practices whigh have no place in a
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democratic institution, diverse or otherwise. This student was grappling with
intersections of cutture and gender based violence.

Let's lnok at the issue of abuse, in African tragitiang waomen have accepted to be shused, but
in these discussions people don't often acknowledge this .| they say "no this is not on, this is
abuse”. lecturers are trying to promete a seciely where abuse does not see a future, ..
because in South Africa abuse is mainly on women, Many lacturers do mot acknowlgdge that
ahuse is part of sorne Cultures. (3) :

Processes. While some may well be successful, this burden entails additional
€nergy, personal attrition, and a waste of creative energy,

As a black woman in this institution it's very difficult, and I had to averzomae a lot of things
and become & lot more aggressive and a lot more vocat in order to be heard and for peuple
ity treat me with respect. It was a real struggle. (17)

None of the students in the workshops mentioned sex issues in the residences.

Sexual orientation

The centring of masculinities at UCT is nowhere morea apparent than the
convergence of attitudes ang behaviours towards people with a homosexual
orientation,

Aot of work needs to he done at UCT, because jtis g particwlar king of identity that is
constzucted in such a way that you are & threat to them. (g)

To some men every female iz like a Putential sex partner, and then they have this trouble
making the transition if you are never geing to be thair sex partner, (%)
Unlike the heterosexyal students, gay students do not have the safety net of being
regarded as ‘normal’ or Just like the rest of us.’
With gay people, your community is not given untjl you are oyt (9
Students spoke with a great deal of emotion about feeling fear and alienation in a
context where homophohic iokes, for example, are regarded as quite acceptabla,
Sterectypes of gay people tend to be vicious.
Anything about gay peaple’s health .. there's the assumnption that if you're gay you're riddlad
with sexually transmittad diseases and yau're necessarily promiscunus, )]
Because the ‘normal’ environment is experienced as hostile, COMing out is not
always regarded as an option. The problem is particularly acute in the residences,
students reported, -
I telt threatened. | felt 1 needed to get out of Smuts and be in 2 fiaf with aceepling friends, It
ditf a world of good. It was one of the best things | dig, {9)
Homesexuals and lesbians oflen experience the brunt of homophaobia through
senism and gender based violence, One lesbian lecturer was verbally assauited by
‘rage threats' from male students.
There have bean an Incraditle numbar of guys who say ... "Oh, | know about you, and |
want you, and I'lf fuck you every day”, She was at work—what does she say? (9)
Studonts are particularly vulnerable in the context of the fecturer-student
relationship, where they have relatively litfle power to defend themselves,
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For someane to be bringing you down with a fear you already have js very unfair, especialty
for & professional to be doing that, it's very unfair. (17)

This also appiies tg the eurriculum, which exerts Enarmaous power in an
educational context, Visibility within the institution and more wide-spread
acceptance are interconnected

The tast person to present the seminar was fatking about his topic and go the lecturar said
“well what area were ¥ou gaing to concentrate on® and he then responded that he was going
10 concentrate on student politics in the 1980s, and then ha added the rider, sort of dropped
itin very casually inta the wonversation, Ja, .., becausa my boyfriend was a student leadar in
the 1880s", and there Was just a hush fell aver the graup ... we all talk pretty openly but he
had never mentioned being gay before .. ang suddenly in his own seminar he decidad that
e was sick of the fact that g3y issues were naver an Is3U8 .. put in a whale section on gay
resistance ang gay organisations, And you coulg se@ that for him it was an issue and that

that he naeded to put f on the agenda. {12}

Solidarity from other students makes a difference.

The lecturer had stared out explicitly homuphobically -.. not even a rational debate, like Jus
rolling his eyes ... and it was hice that finglly Gaveryone was like we were ajt fogether, |
thought it was 80ing to be ane of thosa things where | was going 1o take the lssue up by

Most importantly, however, students expressed the nead for strong institutional
support to counter the dorinant culture of intolerance and Ignorance,

Need sumething fike sexuval harassment policy tor gays and lasbians, You need to have
somawbare to go and take a complaint, and an effective way of faking any issue up. Thou,
the institutional culture to me s gimust more a way of closing it than realy taking it up, (8)

Because of the explicit focus on the body as subject matter, medical school is
seen as one of the moast important contexts in which subliminal issues of

patriarchy and heterosexuality need to be addressed,
And there's this resistanca of In vitre fertilisation and artific)a insemination being offerad t
93y couples, It's almost as if they're cheating if they don't want to sleep with 'us’ Thera's
fesentment, yaur knew, | don't know how t explain it (§)

Nationality
UCT has expressed commitment to bringing in foreign students in order to
increase its global participation. It ig generally understood that part of UCTs fi .

as an African university will lie in forging a common identity with other world-¢l s

he said *There iz a reputation here that you take aur women, you fake our jobs, you tal  alf
sons of things, you bring crime, you bring AIDS*, | think there ig an eferment of xenaphc
here which gives a twist to the pereaption of relationships. (10)

stavad in two resés—thay are hoth black residences. There iz some form of seqregat
and they say if you put white students in & res where they are faw, they tend to meve ¢
Lsioaty ey thindk cheut whites and black only. They forget that wo are black Malawi;
we are Xhosa South Afrizans, Sotho SA—what about us? We feel infarior bacause we  an
speak the same fanguages, and many times we are feeling infarier. ... (Detailed dese

of negotiations around which teiavision pragrammes should be watched in the resider
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For sameone to be bringing you down with a fear you already have is very unfair, especially
for a professiona) io he doing that, it's very urfair, (17)

The fast pergon to present the seminar was talking about his topic &nd so the lecturer saig
"well what area ware Yyou going to concentrata an” and he then responded that he wag going
to concentrate on student politics in the 1980s, and than he added the rider, sort of dropped
itin very casually into the conversation, “ja, ... because my boyfriend was a student leader in
the 1980s", and there was Just & hush fall over the grodp ... we all talk praty cpanly but he
had never mentioney being gay before .. and Suddenty in his own seminar he decided that
he was sick of the fact thay gay issues were never an issug PUtin @ whole section on gay
resistance and gay organisations, And you could see that for him it was an issue ang that
there had bean no mentisn about gay or leshian peagle in the rest of the course, and he fait
that he needed to Putit on the agenda, (12)

Sofidarity from other students makes a difference.

The lecturer had started ot explicitly hamophobicatly ... nat sven a rational dobate, Jike just
relling his eyes .. and it was nice that finafy BVEIYOnE was like wa were al| together, |
thought it was gaing to be one of those things where | was going 1o take the issye up by
myself sojt was quite nice. (9)

Most importantiy, however, students expressed the need for Strong institutional
Support to counter the dominant culture of intolerance and ignorance.

Need something like sexyal harassment policy for gays and leshians, Yaou need to have
somewhere to go and taka g complaint, and an effective way of taking any issua up. Though
e institutional culture to ma s almost more & way of closing it than reafiy taking it up. (9)

, medical school is
s2en as one of the most important contexts in which subliminal issyes of
patriarchy and heterosexuality need 1o be addressed.

And there's [his resistance of in vitro fentitisation and artifieia) ingemination being offered 1o

93y couples. It's almast as if they'ra cheating if they don't want to sleep with 'us". There's
rescntment, you know, | don'l know how to expiain it 9)

Nationality
UCT has expressed commitment to bringing in foreign students in otder to

Increase its global participation. [t js generaily understood that part of UCT's future
as an African university will lie in forging a common identity with other world-class
universities in Africa. Sadly, xenophobla seems to be spreading fear and diztrust,
A friend said he was from Zimbabwe, and when he asked why someone else was frowning,
he said. “There is a reputation kere that you take our woman, you take our jobs, you take alf

sorts of things, yeu bring erime, you kring AIDS", 1 think there is an element of xenophohia
here which gives a twist to the perception of relationships. { 10

Felayed i s ‘esgs—they mre both blank tasidences, There is some form of segregation

¥ g
and they say if you put white Students in a res whera they ate fow, they tend to move out. 5o
% fi Ry think about whitns and black anly. They forget that we are blacyk: Malawians,

speak the same languages, and many times we are feeling infarior, ... (Detailag description
of negotiations around which television programmes should be watched in the residance
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COMMon roorms) ... So becayse of being divided into black and white, foreianers have been
fargotten. (10)
The lack of a sense of belonging experienced by students from other African
countries is clearly the result of a complex mix of dealing with xenophobia on the
one hand and Eurocentrism on the other, '

It was a place | had hoped would be another hame for me. It was a place of total warfare
where | had to defend my eultural valuess and yet go through without offending any persen in
the process. (10) ‘

Physical Ability

The focus group that represented disabled students affirmed that the Disability
Unit at UCT works hard to make the university accessible to disabled students,
The need was expressed for the institution as a whole to back up the regulations
that are introduced. It is not good enough, students felt, to have disabled parking
bays when no one respects thern—there needs to be adequate implementation of
regulations,

My main fight has been having full access to exam venues and my parking bays. | have on
many occasions had to stand Up and say “Mi, you should not be parked there” evan when
thay claim that they are only there for 5 minutas. I¥'s you know, just not on, Wa've actually
gotthe university to enforce the zero tolerance c8mpaign towards the disabled bays and
things along those fines. Especially during exam times, they make absolutely sure that whare
there ara kids that are geing inte exams, there is & persen frors the Disability Unit at those
exams making sure that (s accessible gt the right times, (8)

Students felt that lecturers often gave up on students with disabilities before they
had even startad, which is very difficult when students are already having to
contend with obstacles, not the least of which may be poor self-estearn.
There is a sense of inadequacy that the lecturers instil in them, and that is vary debilitating,
To know that they have a very low opinion of yaur own ability, and that's very demoralising,
{8)
They experienced this to be especially true when lecturers knew getting them
thraugh the course would be more time-consuming. They attributed this to the
highly competitive nature of the uriversity, and the hierarchical attitudes which
prevail.
There's a kind of intellectual hierarchy at this university ... students come at the battom. For
lecturers who are very high up the students are really not a priotity, and they don't take an
individual interest in students, Only students wha are getting 0% ar above have some
special care. Those are really the only people whe have any right to go and approach a
lecturer for any kird of extra time, {8) -
The by now familiar pattern is played out yet again: those who are not at the
centre back down on themselves, and may retreat into behaviours which keep the
vicious circle of advantage feeding on disadvantage spinning.
L used to just listen, listen, taten, and listen, In terms of asking questions  am feeling
sceptical or afraid just to ask about tha thing he or she was saying, 50 semetimes | abandan

asking the question besause of that, Cina lecturer ... | used to ask him questions after ke had
lectyred, but he used to he regative to me $o | juslt kept quiet. {8)

The pain in the following accusation needs no interpretation,
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All1 can suggest to my lecturers is to tolerate—| have not created myself like this, 5o when |
don't understand something, it is a must that | ask 3 question ffom them. | think they are very
seffish. They don't understand what they are really supposed to be doing here. They are
suppesed to be educating future leaders, business pecple, community workers, scientists,
whatevar .., this is such & major responsibiiity and they don't accept that, They have their
own inadequacies and ighorance. It is not even digcrimination, it is Indifference and
ignerance, and their awareness needs to be increased. I's a lack of humaneness. (B)

Religion

Where religion was mentioned, UCT was perceived as a liberal Christian
environment where other religions were fairly invisible, and not afforded much
respect, A simpie indicator of this was food cuiture; again the residences were
mentioned:

What clubs and socisties dominate, in other words, what cluba and societies mostly do at
lunch you would come to the conclusion that UCT is mainly 8 while, furdamentalist,
Christian: organisation, (14)

Take it in res, where thay cater for you .__ it's part of your ras fees, but is there proviion
made for Malaal food? Is there provision mada for the Fact that Hindus don't eat beef or
park? Nothing. | don't think it costs much more to ensyre that there's Halaal meat at the
residence, ., We were stuck with eating cheese plates and fruit plates when other people
were getting hot meals, (16)

Students from ‘ather’ religions felt that the general institutional planning testified to
an overall insensitivity to other belief systems and their expressions, such as
religious holidays. Muslim students referred to difficulty in getting off for prayers on
Friday afternoons, when lecturers seemed to have no awareness of their custom,
A powerful example was of Eid coinciding with graduation ceremonies.

[UCT)] prebably never considered other cultures or religions bocause they don't think abayt
these things overnight, They waork 5 years ahead of me. They will probably justify it in some
or other cost-effective management son of way—iatant discrimination. (16)

In one focus group Muslim women gave numerous examples of how they felt
particarly stereotyped.

- in terms of being a woman, again | fing that pecple see differances betwean religions .,
people see the Muslim women as being at g disadvantage .... When | came here | found this
girl asking me if | was Muslim a5 | do not wear Lhe searf ... ang she told me "how come you
are studying here” and she shocked me .., she thought that Muslim fermales stayed at home,
cooked the food while waiting for their husbands to come ... @ Musiim woman s seen as
difterent, as & disadvantage, (5)

One woman explained that she had stopped wearing her scarf because she found
people automatically assumed that she was ‘fundamentalist’, whereas it was just
an ordinary expression of her background, as wearing a crucifix around her neck
could be for a Christian. She was very angry at having to make this concession to
what she experienced as simple ignorance.

I derrl like it when people say she is wearing the scarf ., when you wear the scarf it doesn't
mean that you are submigsive. Religion is part of your life and the scarf doesn't say that you
afe a reitgious persen, but | see 2 lot of girls when thoy came to UGT they leave the scarf
behind hecause they don't want to be isolated from what iz trandy, what is fashionable and
the scarf is not trendy and fashionabie. It is not actually an issue of religian but it is an issue
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af fashian, fitting in and being a woman wanting to be in fashion. You don't have 1o be

aifferent .., that is why you change. (5}
In the same group, the Musiim women commented on finding white wornen
students the most difficult group to deal with. An anecdote was told about a tutorial
in which a video on Edward Said's Orientalism was shown. The white women
studenits had a great deal to say about the oppression of (alf) Muslim women. She
and other Muslim students were suppasedly part of the discussion, vet no ane
recognised that they were a cultural resource that could be consulted. They
endurad what they experienced as insufferable ‘othering’ in a class on a topic they
knew well, yet the power of the norm was such that no one aven recognised the
dynamic as an example of Crientalism. She explained that the dilemma she and
the other students experienced wag if they spoke up in their defence, they would
immediately be labelled as ‘fundamentalist (An interesting discussion ensued
about the way in which the Musiim women saw the white women on campus as
trapped in patriarchy, which they cannot see). They felt that they, alony with their
faith, were lumped into & general, vague, and uninformed category of being
‘hackward',

Class

Students expressed the conviction that a great source of division on campus had

to do with money, and differences in economic means,
I¥'s like you become . discrimatory in & weird way becayse whare previously it would have
been race, { think, now it's class across the board. Especially in terms of the way students
evaluate each other, lt's clothes, fashion, trends and if you can afford to fitin ... Or if you can
ihentify it and then merge. (12)

Who's going to America on that scholarship, he's not disadvantagad, We don't go an colour
now, we are locking at the class level, Thal person has got a car, his or her parents are
working. They are bosses, you see, but they are called disadvantaged, | betieve that nasds
lo also be transfermed, (19)

They are really rich...and they wear really coo! clathes  thay have lots of money, they use
their daddy's cellphone and tummy's car and they all stick together, and if you den't have
bucks thenh you are just not part of the In-graup. (5)

For those who saw beyond the obvious glamour and exhibitionism, the serious
implications were lack of access to resources and materials for learning. For
some, their ability to learn properly was undermined by lecturers who were
insensitive to the range of economic backgrounds among the students, forgetting

that many students struggle economically,

Maoney actually affects your academic performance ... and it's not a racial thing. What makes
it sound racial Is because of the histery of our country ... But its a more general stucent thing
... for some peeple it's more hectic than for others . | have to work, 50 | don't have as much
tirme to spend on my studies. it impacts on my performance to some extant, {18)

When projects are set and you're expected o ravel . all over Cape Town. Some people
will hop in @ car and go, and itll be a difference between you hopping on several Yraing and
walking around for hours in the sun, and at the end of the day, you will have less 1o shaw for
it. . and you're exhaustad and criticised, but the whole process should be recognised ag
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well. If the process is an issue, then they should set a project that doesn't require something
or provida the transport, (17)

It ¢usts so much monaey just to gat though the tourse, to fork out additionat funds on top of
what yol've paid, i$ tremendous and if you dom't have those extra funds then it reflects badly
on your work. The course should accommodate peaple from varying eceromic backgraunds
as well. (17)
The new information technotogy and access to computers is a big issue among
the students. It can tilt the balance between seeing yourself as a good student who
is motivated to succeed, or giving in to financial obstacies which eventually have
become too great a burden. While this remains unproblematised, the implicit
message comes through that ‘good’ students are wealthy students, nof necessarily
hard-working ones.

Cutturally, some pecple come fram disadvantaged backgrounds—they can't afford
vomputers and equipmeant which wilt help you to help your mind to develop . .. the way that
maybe the faculty wants you 1o, {4)

There are basic things in computers that you wauldn't know, they'd expect you to just qo to
the task. Do this and do this, and this i ous first lesson and | don't know how to switch on a
computer and I'm expected to know all these things becauvse I'm supposed to—and I just
hadn't—tough luck! {7)

Insensitivity to differances in social context can be simply crushing.

Fsubmitted this handwritten essay, that | put my Ife and soul into researching ... The
camment on the back of the essay was: Your essay should have been typed and a word
count indicated. | don't have the resources of & compuer ar word-processor or even a
typewriter. (16)

Conglusion

Interfacing childhood and adulthoed, the university experience teaches, adjusts,
and reinforces values that will ripple through the society as astudents take their
places in future leadership positions. if the university environment gives positive
and strong guidance in the values of diversity, and a respect for Africa and
Africans, the students will reflect that later in their lives, It is sad that many
students perceive it as a divided and alienating environment, where they scuttle
into defensive groups, perpetuating apartheid values of exclusion, snobbery and
‘snubbery’--values which can shape their identities in ways that do not help to
heal our society,

Mast peaple tend to remain isclated, purely from a cultural point of view. You can relate to

people with a similar upbringing—it's not a matter of not accepting other cultural groups—

butit's samathing, you've all gut somathing in common. [t's always interesting to meet

people from a different background put it's mare difficult to speak to them. (13)
For many students, the university also becomes a site of personal struggles—as
their awareness became heightened to the social issues such as race and gender,
they engaged with themselves to overcome the historic legacy that comes with
their social positionalities. Some of these struggles indicate the healthy ways in
which a diverse environment can challenge our student population in their
personal growth,
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UCT is @ place where yau're actually permitted to be yourself ... but | think it highly
permissive ... and yet you still sometimes ask yourself but | wouldn't be dolng this at horme ...
it is just not oo ... you see .., you would still look at people and think why are they doing 7
But to some extent you aciually see that they are actually permitted fo do what they are
doing...(3)

[ mever thought there was such ignorance, until you realise you know a little bit of stereotype
but you actuatly know nothing. That these cultures are just incredibly intense and complex
and very interesting. And it's also about respect, | now have--! had no idea that | could be s
offersive to someone from another culture without even realising it—and now | can actually
pay that person respect and hopefully have that respect paid to me in terms of my culture. |
think that would be something that wolld enrich UCT, but how would they do that. It is surely
up to the individual to find out for yourself, (15}

What UCT really doesn't need is that the manner in which diversity is
{unYaccommodated leaves students making statements such as this:

Al | can say there are a lot of disillusions and disgruntlement .., people who basically feel
their dreams are being shattered by the system. The institution should be a resource and
gantre of learning, and should rmake all who come here very comfortable. That desire and
passion to study and learn something and achieve samething sheuld not at any stage be just
extinguished by the system, because there are sc many people out there—brilliant minds
have just gona astray because of the damn system. It's sad. 1t Is very sad, and it shouldn't
be. That means the institution is not achigving its purpose. (18)

THE LEARNING ENVIRONMENT

I O T N NI JETRL ¥t S EECTI I PR

We examine more closely the interface between staff and students at UCT, and
what students feel about it,

Staff-Student Divide
Perhaps unsurprisingly, & theme that emerged quite frequently as informing
students' experiences of studying at UCT, is that students and staff at UCT are felt
to be on the opposite ends of a divide. Students reported that they are not taken
sericusly, that their needs are trivialised, and that staff—academic, administrative
and axecutive—are too busy to take a genuine interest in their needs.

| can't believe it, when 1 find someone who treats me with respect. {12)

From the students’ accounts, the culture could probably best be described as one
of benign neglect. Students report feeling that they are regarded as something of a
nuisance in a context in which they are actually the central ‘business’.

If we are asking the peaple at the op to change it for us, 1 domt think it is aver going to
happen. And | don't think they are concerned, and thoy don't care really . because students
come and go, (18} .

You've got lecturars that have the passion fo changé things, then you've got clder lacturers
wiho are mere interested in networking and finding a piace for themselves amaong the
scholary international cirsle, as opposed o teaching and being in the classrooms. (31)

3. 'va found this & perennial problem at UCY, and aven in groups that are suppased to be
actively transforting things. There is such a propensity to it and taik, And yes, there's a real
nead to clarify issues and fing out what people roatly want, and not just to be gung ho and
blaze ahead and impose everything on people, But you ¢an have the greatest pohey
documents about impaortant values at UCT and it is important, but 4% somebody who has
spent the whaole year talking, | desperately trigd to prompt action and somatimes it has been
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misguided, but you've got 1o be scen to be daing stuff—and that is just @ huge problem at
very level at UCT, The sort of lat's form & sub-cammittes and report back next time and not

. actually take & bloody declslon. (14)

L)

Time and again, the students singled out as the most important issue around
diversity at UCT to be the role models from the staff working in the institution,
particuiarly the lecturers.

Lecturers should always remember that the fish stinks from the head. If they stink, their class
iz bound 1o stink as well, ane way of the other. Therefore they should play & positive role in
making sure that students do hraak the racial barmiers because if they themselves are part of
the game, it creates such a proplem. This guy in Ecenamics asked if the government runs
aut of money, why can't the govarnment print more money, and the fecturer looked at this
plack guy and said "Tell me, are yod from Zimbabwa?' Everybody just packed up, and
obviously they thought it was funny. #t wasn't positive, What ¢id it show us as students? They
should play that rofe that brings about good change you know, to the students, (10)

Teaching Staff
Many students felt that teaching staff did not atways show much interest in the
teaching part of their job descriptions. They saw itas a question of how academics
identify.
t's like, our lecturers, they need to understand, becausa there are those biack guys from
disadvantaged backgrounds, and the way they speak, they must try to make it clearer, at

least for the first few weeks, They musttry to tepch—not fike ‘I'm a lecturer, I'm lecturing'.
They must tell themselvas that they are teachers. (7)

C-ertain facyities have a very odd atlitude towards actually teaching the students. They felt it
was the students’ job ta learn that they could go through the work, but they weren't actually
prepared to explain what they had actually done. We've had the same material taught 1o us
by engineers as it was taught ta us by the maths people, and suddenly we've actually
understond what these guys were On about, {8)
Some felt that difficulties they experienced in the classroom had to do not 50 much
with lecturers' ability to handle difference, as with general teaching orientation and
skills.

The main fagtor underlying the competency of lecturers is they are not trained ta be

lccturers. They are sclentists or sort of English prafessors, of | don't know what else you
wauld use as 2 difarent word fur scientist, But they are academics, they are not traimed to be
lecturers. (13)

There are examples of lecturers that students perceive to be making genuing
effort, and it is the effort which is appreciated, rather than never making mistakes.
You get the add lecturer who is really good and who really goes out of their way o help
students and stuff, but people don’t seem to be that interested in their students. They seem

10 be very interested in their awn academic work {(12)

| found both those professors to e very good, In fact .. lo even—many hmes to go out of
“nir oy to 55y things that would be inclusive—=1 understand what your background is, 1
understand your language—so I've seen an affort 10 be inclusive, (2)
Wiany tacturers were, however. perceived to have attitude probiems—speaking
and acting in ways that one does not expact from a mature person ora role model.
The racism in the following example is really shocking.
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Sometimes you ask something and she actualiy thinks thls is quite pathaetic. “How can you
sk such a thing?”, and she's like “You take this one and you add it to this one, my dear, do
you understand #haf?" It makes you feel inadequate and they really don't have to do that. (7}
[This student demonstrated how tha lecturer wrote 1+1=2 on the board in boid letters,
He said he has subsequently NEVER asked a quastion in ANY lecture again, in his
ENTIRE time at UCT)

in a refationship of unequal power, students have to be very grounded and
confident not to internalise the put-downs, and 1o stand up for themselves.

"ou're students and we're academics and you're still tying and we've already arrived”, kind
of thing, and "you're just not worthy to challenge us or 1o approach us with ¢ertain needs”, or
whataver. | think it's very very alienating. | think you reafly have to know what your righte are
as a student and as a person at the university and those rights are often not convayed by the
aeademic staffi—in fact they rarely ars conveyed by anyone. s enly because | falt that | was
involved.In 56 many different things that | know what my rights are but many students don't. -
Particuiarly those coming from very small iselated backgrounds of & very different culture.
They just get lost and minority groups, like people with digabilities, they are just squashed by
the university. (12)

There seems to be little recourse for students, and complaints procedures were
not seen to be effective, like chickens placing their trust in Nando’s.
Cin a number of occaslons we've complained ta lecturers but then the problem with that is
that they are the problem. (17)
At the samne time, students are the first to acknowledge inspired teachers, and
they know the influence can last a very long time.

.. very intaresting is the amount of people who say "this course was the onily course ...", of
*thig lecture was the only lecture in my entire university career of 3 or 4 years that has
actually made ma think, or that actually stimulated me". | hava expetienced the exact same
thing, and | think it's really quite sad that you can spend three years at a university and
there's anly ana lecturer of two lecturers of even cnly one Of Two courses which you found
challenged you and stimuiated you, and were actually amazing. (14)

Course content

More than reflecting the values and attitudes of the people teaching a course, the
course content also stands for institutionat values. Course content can be taken as
a type of formal statement an where the university positions itself.
1 did rmy first three years in internationat politics, | did Sritlsh and European history for A
levels, ] came here and did the politics of Europe and international politics, so it's as if there's
no international polifics in Africa, We don't learn these things. So the institution doesn't really
help in trying to change people’s minds. | wanted to da something on Africa. Apart from
Mamdani's course that he was offering, ! had to go to Stefienbosch of all places. | thought,
&h, times are queer, {10)
Given the university's positioning of itself as a World-class African University, it is
to be expected that there were fraquent questions raised about course content
related to contemporary Africa—from conflicting perspactives. A measure of
polarisation between students from opposite ends of the historical societal fault
lines was evident. Some black voices!
The Introguction to Africa course which was actually an insult to Africans ... very old

textbooks written by European writers and thare is no justification for somebedy using & hook
published in 1967 when ideas over time in 1999 have changed. (10}

C LRI T T e R T Ty A

Chipter 4, Studtents speak out — 54



A lot of Einsteins in my class aren't gven aware of half the jssues as to why the Constitution
sarme about, why certain rights are protected, They have no background as to that, so you
canm't really identify that and have some really good discussions.

Many of them don't even know what apartheid lcoked like when it was formally implemented
in South Africa, and meny of them don't know aboul the struggle and the fact that in the
1980s there were two sets of emergencies that wera passed. They know nothing. (1)

There was a white lecturer who was teaching such subjects abowt racism, apartheid, slavery
 frem what 1 could view as zn objective point of view, condemning slavery and racism and
g forth, But white students complained. Some of them walked out of one of his lecturas
saying "Why to you have to make us foet embarrassed by our background? Why are you
actually insulting us? They are nat prepared to fook at issues ditferently. (10}

Some white voices:

They would say it was a refigious course ... | tound that a lat of it was being shoved down
your throat. | didn't register for a politics course but yet | got inte the politics of South Alrica
big time, and it was really rather irritating having it force fed down, and the usual—you know,
the struggle. the fight for freedom and rights. it's really such old news now that 1 just give up
on it. (15)

Some students roticed positive attempts to Africanise.

... made & consclous etfort to Africanise, | mean they compare it for instance fike traditional
praise—ttings like pralse poetry, and there's the Xhosa traditian. | mean they've made &
consciaus effort to locate it in Africa, (14)

More frequently the refrain was, from all faculties, that Affica did not really have
traditions or knowledge that was worthy of study ...
We learn nothing about African busingsses. (18)

t found in philosophy they used to have a course on African philosophy which was absalutely
squashed by the university, and now we do purely Greek, European, English. (14)

vou'd think there had bean no archilecture in Africa at all,
., making space which is Afrocentric, you can't tell someane to refer to Le Corbusier. (18}

Teaching practice

Diversity was not seen to be a value in either teaching methods or teaching
practices. Black students were aware of the lack of inclusivity of different cutturai
values,

There are gistinct needs in terms of language issues, but not pnly language. Once in a
practical exam, the student had to ask his age from 2 gentleman who was there acting as
mode!, and she as a 21-year old asking & 26 year old black male was completely
unacceptable. She could have failed, (11)

They need to g back to the drawing boards and reconsider their mathods of evaluation of
students, as well 85 curricula ... and don't produce products that are obsolete. That's
basically what | think of some of the graduates that get out of this institution. {18)
rarny students also felt that the additional barriers in language, culture or
educational background should be considered in teaching practice. Poor
instructions, feedback, evaluation criteria etc, of lecture room acoustics, affect

such students much more critically than students who had the advantage of being
able to depond on their cultural context,
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s ditficult to know what is expected of you .., you nevar kmow how they gatdge those_marks.
thera's no sort of marking scale they have. You don't gat feed-back for why you got this
mark, you just get a mark. (17)

... getting essays back, Wa've had woeks and wesks-—| mean, we waited menths ard
months to get our essays back, | mean the admin is pretty grim. {14)

In a racially charged atmosphere the request for additional care is of necessity
contested. A measure of white ‘backlash’ emerged in some résponses.

We ail have to work and why does he just get pushed through because of his skin colour, |
think it's a slight prablem on campus a3 well. s that the pushing through, wha's right and
what's wiong, of politically correet and, you know. {15}

Resistance to accommodating other languages and cultures sometimes reaches
self-defeating proportions, as is shown in this example of clinical practice.

Tha student speaks English very well, but then there's.a Xhosa-speaking client, and they
don't accommodate the cllent's needs, It's not seen a5 2 prablem. It goes for Afrkaans as
wall. The system doesn't accommodate that. They will a5 a Tavour in our department, but
they are il-equipped to deal with that. (1)

The incident described above, as well as the insight below point to the necessity
far taking into account the social context of the teaching environment. In order to
do justice to the education of individual students, they cannot be separated from
the social context that shapes them. This is a basic requirement for an educational
institution in a multi-cuitural context.

Teaching meaans being on a lgvel with your students, it means understanding what the
eontaxt of student life is all about and changing ihe way you teach according to that, and
then hopefully affecting cumricula and incofperating African inta that. (11)

Dealing with the Administration

In any enviraonmant housework needs to be done—at the universily the
adrministratian is responsible for the day to day running of the institution. The
administrative staff invariably have more influence on the learning environment
than they are credited with.

If you have got to deal with Admin ... hasie stutf like finding out factual detalls, it's a real
mission at UCT. Always like missioning from ane office to the ather and nobody knows
what's going on half the time. Maybe it's partly because it's the Faculty—1am in Humanities
and things are really In a state of flux and nobody seems to know what the hell is going on.
%o it's king of frustrating on thal level—on a practical tevel—and if you don't know how 10
work the system, it's very difficult and 1 think people can easily get lost on the wayside if you
don't know the right people to talk to. Not particularly supportive in that sense as an
institution. (12)

There ia no overrding culture and the problems that people bave 1 our focus group are hot
to do with those cultures, but to do with administrative and bureaucratic procedures. (14)

Yo mot reated 30 badly, of you walk into 2 Facully Office—you walk into Commerce and
there's no specific person at Reception ... there's supposed to be but there's hardly ever
anyhedy there or gven into the Sparts Centre and into the Sports Administration, You walk in
and somebody's on the phone or if somebody's like eating their lunch or taiking to another
secretary, they won't even look up, they'll just carmy on talking, they'!l ignore you. And then
eventually they do come and ask you if you need anything and they've got this terrible
attituen and | think there's a very negative kind of feeling, (12)
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Same apparently trivial administrative issues can have [asting consequences for
individuals—like being paid on time, or getting a bursary for study. These issues
have an impact on the ‘goodwill people feel towards an institution,

The basic problem is that there are s0 many steps to getting paid and once the process has
been started it is difficult to divert it or change it or find out what's happening. Persanally
whoever is authariging the payment has to find out all these things. and those have to be
sant down to Bremner, and then Bremner has three or four processing phases and if it's
running, it can work smogthly, but I've found that in a large number of cases, you can end up
with people being paid three or four manths late. (14)

Sha wasn't aven told that ste had won this bursary though her department was informead.
They were told you have a student in this subject and she has gualified for this burzary.

: There was a letier far her that they were supposed 1o give her. She had been dealing with
the department for at least 3 or 4 months, going in every day, registering, asking for help,
picking up essays, o dropping off all sonts of things. Basically the secretaries knew who she
was. There was a letter sitting there for her, which had bean put in some mailbox
sormawnere. She'd never received it, and she was about to lese 2 lot of maney and she
couldn't afford to lose that money. (14)

There is, of course, always the other side, which also needs to be acknowledged.

On the other hand, | feel sympathy for the administrative staff at the university because a Iot
£ of stutents do have really bad attitudes, and iney expect to he served pronto and they freat
: peaple badly, because there are & ot of students like that, so | syrnpathise. But there alse

isn't a culture of good service, (12)

TRANSFORMATION—ENTERING A DISCOMFORT ZONE

it requires intelligence, imagination and courage—all ingredients for inspired
thinking—to view the world from a different perspective to the one that makes you
fesl most comfortable. For an educational institution to neglect to incorporate this
capacity represents a blight on its pedagogical mission, and may even be viewed
as a form of abuse,

If you are a black student then you have to work three times as hard as a whtite student in
order to get through. (18)

LJCT still very much represents the past .. they still have peopla in pigeonhgles (18)

| think part of being educated at a university, you want ta be educated about the rest of your
country. | think the white people are leaving univarsity and still mot being at all educated in
what the majority of people know about—white people don't know atrout, (19)

In terms of disability, and in particular, race, especially the whole issue of foreigners at the
university, pecple have a lot of prejudices but they do keep them to themselves. They won't
interact with people who they consider to be “the other’, but they won't come out directly and
be up front about how they feel. My feeling is that people who come from different cultural
backgrounds, particularly disadvantaged areas, disadvantaged educational backgrounds,
scanomic backgroungs, peaple who speak a different languag#, | think those people are the
most alienated. (8)

The students look to the university authorities for guidance, whether they admit it
ar nat,

If the university actualy warnts to get involved in creating some kind of consciousness | really
believe they should set an axample. Recently wherg the university has set prabatly the
worst example | have ever seen is that recently they decided to out-source work, without it,
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seemingly 1o me, consulting with the staff. The Senate seemed to decide this on its own. And
then they decided that people—for example, In cur depariment | met one persan who's been
working there for 40 years, something like that. Buddenly this person had to decide, no
there's nothing he can do, he has to go, wasn't offered a job. Only later on was there
information that the out-scurcing company might offer these peopte jobs. How was this
setling an example for the students and the peuple who are working there? This is not how
you deal with people. This is not how you deal with sacial issues. Thaese people really
desarve more respect than that and this is what thie university is deing. If this was where |

am getling my examples from—uh-uhin, that's not healthy, P'm serry. That was really terrible.
(14)

A view was articulated that students look forward to a university which has a more
inclusive mindset.

It should be a culture which accommodates diverse and complex culturas, fike fer Instanca
we are coming from different backgraunds so really we cannat say we want to come and
exercise our diferent cultures here at UCT to their fullest capacity, but institutional culture,
there shouid be iculturs of learning where all gultures will be accommodated so that all of us
can fael comfortabie, (19)

It would also require addressing the institutionalised asymmetry which students
perceive.

... we joined Street Law, and they sent us into while schools. We dacided totake UCT's
Street Law 1o black schools, but no support fram anyane in the department. No white
administrator in that year attended any workshop at a Cape Fiats schao! except for 8 whita
forgigner. (16}

Real inclusivity in classes would involve making speaking spaces for every
student, and attemnpts {o create mutual understanding about cultures so
stereotypes can be overcome, Students feit that such learning would best ocour
through personal interaction.

Mast of the lecturers are white and there Is probably a way of thinking, ... you could never
understand because he can enly connect in the way white people think. I lecturers
interacted more with the black students and just try and understand where they are coming
from, try to figure out what they are saying. (18)

Students are able to identify learning experiences where they have been

challenged to recognise the systems of exclusion that need to be addressed.
There are obviously a fot more white lecturers than black lecturers, and | remember on the
wdd occasion | was lectured by Black lecturers, | did actually sit up and notice. | think again
purely because for me in high school [ had never been lectured by any black teachers and
B a result it was like "Wow I'm being lectured by a black lecturer”. But after the initial "Oh
OF, this is a novel concept” it didr't make any difference to my response o the leclurers or
how | lnoked at thers aftar the first faw seconds "Oh gee, they're net white” kind of thing. You
just gt used to it (13)

Crucial to this process of achieving a more balanced, culturally diverse
environment is addressing the staff-student eultural imbatance, and bringing in a
more representative academic staff,

I've had largely white male lecturers and you know, a8 well-intentioned they may be, and
often they are not particularly aware, no one’s going to get any real exparience of diversity.
You can taik about it endlessly but you have to have it demanstrated, {14)
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When asked, students seemed to think that the challenges the university faces
can be met, provided they are properly and openly acknowledged, and honestly
addressed. ' '

There's always NUMErous seciors and numercus groups and the university is very
fragmented, That's why | think within 2 particular group you have & certain learning cuiture, a
certain social culture which is usually very different from another group. | think there are
similarities but | think that we definitely have a—he word multi—you know, mufti-racial,
muiti-cultural, multi-attitudinal university. (12)

It's @ lang-term process, and it won't bappan maybe when we're here, but | think that all
podjes from the SRE down should start having training far transformation, It begins at srnall
levels, ihe little things, people pulling together, You know, litte by little. {18}

CDNCLUSIOI:{W . ‘ o N R N
Transformation requires effort, Previously taken-for-granted cultural signifiers such
as language and jokes now need work. It can no longer be assumed that people
understand the words that are used, let alone cultural nuances or a sense of
numour. Meanings and intentions have become a potential quagmire. No wonder
many sludents seek security in sticking with the familiar in their ‘own' groups.

We do draw identity boundaries for ourselves: we notice similarity and difference;
we look for role modsls. In a balanced, culturaily diverse environment, these
processes are not a source of pain for some, and unreflecting ease for others; it is
not a climate which buoys up some and shrivels up others. Many of the concerns
and issuss raised by the students echo those that were mentioned in the staff
workshops (1smail, 2000). This means there appears to be a broad consensus
amongst people invested in transformation about what to tackie.

in the next chapter we look at the suggestions from students on how to help the
transformation of UCT's institutional culture. ‘
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Part lll : The Way Forward

CHAPTER 5
STUDENTS OFFER SUGGESTIONS

In this chapter we complete the issues that were raised in the focus groups by
listing suggestions made by the respondents in the workshops.

As the preceding chapter has shown, many students were well able to identify in
which ways the management of diversity at UCT was not working for them. The
inevitable question which arises is what is to be done 1o create a more equitable
environment for the diverse student population. ach focus group was asked, as a
concluding question, what advice / suggestions they had for dealing with the
problems they had raised, particularly in terms of their relationships with lecturing
staff. This section gives an account of those sarmments.

STUDENT RECOMMENDATIONS
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The students in each workshop discussed their recommendalions. These arg
presented below.

Group 1 emphasised one of the frustrations that is often present in a diverse
snvironment—power discrepancies. For students, one of the major ways in which
the institutional culture ‘pinches’ is that they feel trivialised within the system, They
would like to have more access to people with decision-making power.

Group 2 perceived the culture at UCT to be very Eurocentric. They thought efforts
could be made to bring people together during classes, even though some classes
are very big. They wanted to see more social events organised, especially for
students who were not local. They felt the social clubs and activities were 100
exclusive. They also thought that people should learn an indigenous African
language.

It takes a great deal of work. Evenina conversation | had, and its been really rich and

rewarding, talking to one guy who's deing this language, and his background is in maths, We

should all have to learm an African language, bul it akes some work. Just because

understanding. .. you don’t have a commen background-—you have to ask them 1o axplain
things, because you don't know—and it takes more work,

in Group 3 an interesting discussion regarding cuttural values took place. It
centred on the definitions of woman abuse, and how ‘disadvantaged’ was seen {o
be synanymous with being black and inadaguate. Other stereotypes noted werea
seeing black people who were quiet as having fanguage inabilities. They
recommended that people should be made more aware of the need to examine
accepted meanings in a diverse environment.
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Group 4 focused on the advaniages of being taught in smaller groups. They
pelieved that diversity could be addressed more constructively through various
techniques such as peer teaching. They alzo felt that there was a betier
opportunity for the lecturers to know the students, for the students to get to know
each other, as well as providing a safer space for shy students 1o speak up.

| can't see how they could be sensitve to diversity when therg’s a class of 200 you know,
Because some classes are really big. But when it comes 1o gmaller groups, that's when
sameone stould actually be behind, just lopking &t people and ook at the individual and
where they're corning from. It's easier with & gmaller group.

Group § feli that change needed to be aceelerated, while patience and senstivity
to language and culture should be nurtured. They regarded UCT as having a
culture which rewarded wealth, and were aware of how gender structured
women's oppression. They recommended that some way should be scught to
make surs that in-groups get dispersed.

in Group 8 students were very aware of the race and gender distribution amaong
lecturers, and falt it should change. They also felt that ‘streaming’ was only
intanded for black students. They felt that ways should be sought to prevent
special educational needs from becoming divisive.

Group 7 focused on differences: between school and university, between first and
second / third fanguage speakers. They noted how people played differences to
their advantage—black students take advantage of some lecturars’ naiveté,
languages were used to some peaple’s disadvantage, and poor handling of
diversity led to a silencing of certain groups. They also drew attention to the
divisions within the black African student body. They argued tor a more nuanced
undersianding of diversity on carnpus.

In Group 8 the students focused on disability. They used special parking bays as
an example of how regulations need to be enforced if they are to be meaningful.
They found that lecturers were indifferent to teaching and lacking in tolerance
where special needs were concerned. They felt that lecturers need to understand
service orientation as part of their profession.

Group 9 believed the institutional culture presentad role models that were
teaching homophobia.

Sometimes | fight every point, and sometimes | just don't have the energy any more and |

just irave it, | ind it actually makes a difference if you take the issue ug, ‘cause if you leave

it, paople think ‘this is the way it is",
They wanied a eexual harassment policy for gays and leshians, and in particular
felt that much education was needed around gay / lesbian health issues in Health
Sciences faculty. They felt that the institution suppots a ‘rape ideology’ continuum,
by aliowing lecturers to get away with extreme homophobia, and that this needed
to be addressed.
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They suggested that the integration of groups was a positive way to come to terms
with difference. -
One of our lacturers in first year did a great "maeet the class” sort of thing. He would
purposefully integrate-groups to get a totally halanced ractal and gender mix. Which was

great because you were forced to do projects with paople that you ordinarily would not have
done with them of free choice.

Group 10 drew attention to the way in which differences wera drawn between
‘locals’ versus foreigners’. They noted that lecturers shauld set the example for
non-discriminatory behaviour. They emphasised the necessity for LUCT to become
more consciously Africa-centred.

This lecturer (1 think he was Nigerian) asked simple questions about other African countries

and people just didn't know anything. It was a third year course, and | really think something

needs to be done about the curriculum. There is a nead for us 1o know about things that are

happening in Africa, and we just don't get that in any course. It's aither Europe or Armerica,
This group also felt that transformation could not occur unless there was a more
pervasive commitment to change on the part of all staff. They felt that large
partions of the staff did not have their hearts in it, and directly or indirectly
sabotaged genuine change.

Senlor managemant are talking about changing LIGT when everybody else is not doing

anything about it. They are actually blocking a process of change, They are not helping the
situation by raintaining theit thinking as they do now. §19)]

They emphasised the need to recruit staff from Africa,

The staffing situation has 1o change, because UCT i able to changs that. t understand that it
is difficull 1o change the mindset of people. Someone wha ls a very old lecturer ... can't
change. But the bast way i 10 increase the number of black lecturgrs, but blacks fram other
countrias if there is a skill requirement in that department. | think they need to gat expertise
frorm where it is needed and from the right areas, because | think location governs ohg's
knowledae as well, (10}

The women making up Group 11 focused on sexual harassment, second
language policies, and inappropriate course content, They felt the university was
extremely male-centred. They did not, however, believe that Africanisation would
necessarity improve the prevalent sexism. They felt that a great deal more needed
to be done 1o expose how parvasive patriarchy is in the university system.

In Group 12 the students noted the extent of male white domination in the staff,
and how it affects teaching attitudes and practices. They believed there was a
need for a contract between staff and students to ensure a more student-centred
approach.

it wouid be quite useful ta have a cude of conduct, of almost a contract, Honours siudents
are always complaining about their supervisors not having enough tire for them, so the idea
of a contract which vou sign $o you actually say thet this is what your responsibilities and
rights are. Something like that would be quite useful, so obviously you have 1o follow
instructions as a student and try to get things in on time, and then your tecturer has a
rasponsicility at the same time to assist you with queries, get your stuff back in the same
sernester, marked-—those kinds of rights and responsibiities clarify tings like that.
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Like the other groups, they suggested that staff should be required to be more
competent in dealing with diversity, They were adamant that this is in the interests
of the future.
Communication and organisation, Communication and an open mind and tolerance, Trying
io undersiand where different people are coming from-—an sttitude. | think that this is a
prablem with most lecturers is that they are not aware of the awesome responsikility they
have in developing future leaders and of developing people who are going to go out into the

country of into the werld, And if they had that kind of sense of that respansibility they won't
be sa blasé, so cynica), 5o limited in what they give. (12)

In Group 13 some people felt that things will change of their own accord.
Let it be. Things will come right.

Others stressed that they wanted to see the fulfiiment of an African world-class
university, with the emphasis on becoming 'world-class’ through fully claiming an
African identity.

{f | go overseas to another university, | would like to say, ja, I'm from Africa, I'm from an
African university .. just from the patrichsm side more than anything else. In the same way
that Americans will come over and they are so proud that they are from America. IU's nice to
tink that if you come fram UCT, you're proud you're from Africa.

They also spoke about fostering respect between staff and students.

Like the previous group, Group 14 thought that getting used to diversity will take
time. They were critical of an institutional culture that did not take students
seriously as adults capable of critical thinking.
UCT essentially has a schoolroom atmoesphere still, | rean al the information is one way, all
the autherity is one way. It is 2 top-down instituticn and the question of student autononty,

like students actually thinking for themselves and arranging things ahead of time, these are
impartant issues that need to be addressed.

They felt that the orientation courses were tao short to have an impact on
students, and recommended that mare group work interaction be encouraged.

People come 10 the unlversity thinking in a specific way and are intalerant and not oper-
minded and are completely narrow-minded of st in their ways. | don't think that & one-week
orientation programme is going to change anything or be of any kind of permanent lasting ...

If you g away on a workshop and you start socialising with people, that's when opinions can
change and people do kind of open up a bit more. Once you start intaracting with peaple,
They supported the vision of creating a world-class African university, but
emphasizsed that this is less likely to be achieved as long as the university models
itself and its curricula on universities that do not share an African cultural basa.
You need ta have options to study issues that are topical in Aftica . In five years tima there
will have been a major transformation of the demagraphics and the employment at UCT,

posaibly of the demographies of the people they are taking in because hopefully then the
output from schools will be mare equitable.

Guarg-against UCT becoming a clone of some overseas university, Basically a small part of
America in Africa,
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They recognised the importance of symbolism for creating a new image of UCT,

I just think formally they haven't quite given up theit old persona even in terms of things that
might be fairty superficial, but | think quite important—like symbeligm. | mean the statues ...
stifl around—Rhodes at the rugoy figld. In that way the outward image is that it's actually net
given up the oid cultures.

One student found information regarding courses important for making decisions
about a career.
| was very relizved to find that someone had aranged & guideling of things | should do in
order to bacome a computer engineer, and it's not cast in stone because there are electives
that you can chagse. Basically | was able to choose the things that | would like to do, while

still going in the general direction where | would hope to eventually becume qualified for
something.

In Group 15 they commented on how they perceived the values represented by
institutional rituals such as Rag. In becoming self-reflective and self-critical,
university should, they believed, be able to transform such rituals, and develop
greater sensitivity and inclusivity.

This group also felt that students should have more recourse within the university
structures,
You can actually speak to [lecturers—communicate in some way- The sverage student
won't actually ba able to speak o the policy makers at UCT. And for stedent input to reach
policy level, it's gone through a whole lot of different committees, & whale lot of different

decision-making badies, and by the tima it reaches the top, there's nothing left of what was
wanted. {15}

The students in Group 16 were concerned with the racial polarisation into black
versus white, leaving coloured students in a marginalised position. They
expressed concern that these processes of centring and marginaiisation that
happen at UCT then continue into the world outside. They also emphasised that
the institution neads to take cognisance of disruptions which are symptomatic of

deeper troubles.
Things are going to blow up at UCT because they have projected this image to the outside
world that it's & hunky-dory place. A saon as something happens fike 2 march on Jameson
steps, it's atways swept under the covers—the outsice warld mustn't know about that, If UCT
wants to reform they must fake into account people’s honest views, and if it means yeu have
to swear to express yourself, then 5o be it ... they have to do a job and transfarmation must
QCCur.

People in Group 17 expressed concern that when students experienced problems
with their lecturers there was nowhere to turn. They suggested somebody,
probably fike a public protector, who could take up issues an their behalf,
it happened that there was another lecturer who actually tock my side during one particular
incident ... so if there can be a person who can address prablems, just in general, who could
ghase up on them, that would be a plus point,
They feit that not enough awareness existed among teaching staff of how
avaluation systems have their own underlying assumptions. They felt that when
people come from different places and different cultures, it is impartant that the
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criteria for evaluation are preferably negotiated, but certainly clearly expressed, so
that no one is disadvantaged by a lack of taken-for-granted contextual knowledge.

When you're tackling any problem, it's putting down your imtentions, 5o that at the end of the
day you have something to judge your prograss against. it should be & collaboration
betwaen staff and students, Obviously the staff will have the benefit of experience behind
them, and 5o they'll have something to put on the table, and students will have the benefit of
actually having to go through the process, s0 they'll have something to put on the table,
Those things should be married {e 2 system that werks for both.

The students in Group 18 had a great deal to say about the way forward. They
expressed the need for ‘third culture building' that containg elements from all
diverse groupings, so that everybody recognises something of themselves. Once
again, the need for educating lecturers to become more grounded in Africa was
highlighted.
A black guy comes Into this institution of learning, and they walk into a place wherg .., as
though they wers in private schools. There’s a different cultura of learning in those sthools.

There's & culture gap. and we need to bulld a bridge hetween the two, S0 we have some kind
of culture which can be all-embracing.

If you are not educated about other people's culturas .., whish most of these lacturers don't
know about. They pretend they know, but they don't ... how lsng have they been in this
sauntry? They have never learned Xhosa, Zulu, stuff like that.

They emphasised that world-class did not have to be synonymous with
Eurocentric.

Learning which need not be Eurocentric. We want to be learning in @ way with the rest of the
world, fike taklng into account technology, and ways of learning the truth. We can
engompass African culture Hke that.

They felt that the university, as a leading tertiary institution, should be able to
manage skills of living and working with diversity in a way that is exemplary.

_ abaut reconciliation and people reuniting and everything, but if we, at this levei—at
university levei—can't evén do that, how do you expect semaone from the platteland to
came together and see themselves as one ... belonging to the same nation, [t should start
here ... the basics of me sitling with you and talking and understanding each other.

{f you can articulate yourself, it is assumed that therefore you understand, The majority of

plack students that attend the School actually come from fairly privileged hackgrounds and
they have a private school education ... because you are confident and can bring yourself
acrass well in English, that helps a lot.

In Group 19 the students were articulate about the ‘whitism' they experienced.

The group felt that the symbolic and public domaing of the university reflected a
mono-cultural mindset, They recommended that the food, media, rmusic, names,
institutional symbols etc should be more representative.

The madia that we have on campus should try to reflect the true population at institutional

lovel, For instance using Afrikaans, using isiXhosa, For instance there are pecple around
Maowbray who are staying there—they fke to hear Xhosa on UCT radic.

We nead to make (UCT be accountable to fineeds ze-society where it's situated. And iUCcT,
instead of addressing those things, wilt tell you like Iphepha layo iVarsity, will tell you e-
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California, three students consumed liquor in Callfornia. What about uMaxbwale who was
excluded here at UCT?
Like marty of the students in other groups, they believed that the institutional
culture waould really only change if the white section of the university made a
conscious effort to open up to learning, rather than assuming that the ‘others’ were
the anly ones in deficit. :

As & gesture of commitment to changing the institutional cuiture, say that they leam oneé
African language.

. CONGCLUSICN

TRl R i AT AL gt Yt 1L AL, i ot A L T AT ST ) A R A ik N A e TV L, T T

All the groups, with varying urgency, generally felt that efforts in transformation

needed more dedicated commitment and attention. Some expressed appreciation

for the existing efforts, but urged the university to go further. Many recognised that

transformation takes time, but others were more adamant that change had to
accelerate dramatically.

They focused on how diversity needed fo be characterised and integrated n &
more nuanced way, to avoid the establishment of ‘new’ centres and marging of

exclusian, They thought the staff and student profiles should change to be more

representative of the society. It was suggested that evetyhody needed to fearn
I how to cope practically with diversity.

Predictably, several groups focused on teaching and teaching methods:

encourage teaching in small groups so that people can interact on a more
personal level. Change the curriculum to be more inclusive, especially of Africa.

Overall they wanted an environment where respect for difference was practised
widely—where people were regarded as adults and treated with dignity.

In the finat chapter, we draw conclusions and make some recommendations.
These are based on the trends and patterns implicit in the student petrceptions
reported in the preceding chapters, and informed by critical reflection on
' implications of these for transformation of the university.
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CHAPTER 6
CONCLUSIONS AND RECOMMENDATIONS

We conclude the report by identifying some patterns and trends in students’
experiences and perceptions of transformation at UCT.

¥As has been mentioned, it is necessary to recognise that institutional culture is

not homogenous, and that students have different experiences within different
faculties, departments, and with different members of staff. Nevertheless, trends
are discernible, and these conclusions attemnpt to identify some of these patterns.

CONCLUSIONS
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1. Lavels of awareness into the impact of diversity are unequal.

As has been found to be the case elsewhere in the world, it is clear from the
student focus groups that those groups whose social positionality is more
vulnerable, are acutely aware of how the dominant institutional norms impact
upon them. By contrast, those in more powerful and privileged positions tend to
be less aware of the impact that institutional cuiture has on everybody, including
themselves. They perceive their relative success to be the consequence of their
inherent worth, rather than the ‘leg-up’ which a well-tuned institutionat culture
provides them. Their greater ease in negotiating the system is experienced as
normal, the to-be-expected. Vulnerable groups at UCT recognise inherent biases
in the institutional culture, and are more conscious of other possibilities of
articulating both material and symbolic resources. By the same token, students
are much more conscious of how the lack of attention to diversity within the
student body impacts upon them and their studies than staff tend to be.

2. Issues of diversity require a different paradigm than ‘disadvantage’.

It is clear ihat it is a mistake to conceive of diversity at UCT in single, polarised
ways. Although questions of educational backlog still need to be addressed in an
ongoing manner, the paradigm of difference’ which has informed a great deal of
this work is no longer sufficient, or even advisable to meet the needs of the
university as it goes into the future, The paradigm does not confirm the many
ways in which students from, for example, African backgrounds bring valuable
cultural resources to the institution, This emphasis is likely to hecome increasingly
inflammatory as students from various backgrounds come into the institution in
grealer numbers and with a better developed sense of self worth.

With the changing demographics in the student body, as welt as changing levels
of coneciousness towards questions of diversity in general, the university could
find itself increasingly out of step with how students see the institutional culture
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unless a more complex view of diversity is inculcated. Moreover, the single focus
on ‘race’ as the ‘issue’ tends to obscure the many other dimensions of diversity
that intersect 'race’ and bring particular issues that also need to be addressed
mare boldly.

3. ‘Whiteness’ characterises the institutional culture.

Student testimonies reflect that the university unguestionably subscribes to the
ideology of whiteness, The perceived lack of attention paid to institutional cuture
in general, and to ensuring 2 diversity-friendly campus in particutar, is
experienced as both a symptom and a consequence of this culture of whiteness.

 Within the context of aspirations of being a world-class African university, the
tropes which legitimise whiteness are ‘educational standards' and
"nternationalisnt. In effect, these act as appeals fo the traditional culture of the
dominant group, a culture which is deeply implicated in the university's colomial
and white South African past. The fact that tropes such as these are effective in
frustrating development towards Africanisation, shows that the racism which
underpins whiteness is stif operative at a subliminal level in the ehvironment, A
concornitant of this is that 'African’ becomes mlurred with ‘disadvantaged’ and
even ‘less capable’,

The student focus groups find the ‘African’ part of the UCT vision pootly
understood, neglected, and even regarded as an unacknowledged
embarrassment to the university's established institutional culture. The
experiences which students recount point to the conclusion that the Africanness
of UCT is. at this stage, the object of energetic strategies of containment. ltis
clear from student comments that in the light of the dominant culture,
Africanisation is still seen to be a cynical exercis They highlight the extent to
which the values, practicas, and approaches that have informed the past stil
operate often invisibly, and largely unchallenged. They are simply accepted as
the normal, appropriate way of doing acadermic education. The confidence which
accompanies this position is, in the final analysis, underwritten by the assumption
that the while way is still the right way, that Africa is, at base, a 'basket case’ with
which it is best not to be too closely identified.

By contrast, a substantial view exists within the student body that Africanisation is
not in any way contradictory with world-class-ness’. These students were more
likely to feel that the university will achieve more internationally if it were fo
embrace fully ihe advantages of its positioning on the African continent, and to he
Africa-focused. This approach is not seen o compromise internationalism, or
standards, but rather to enhance these.
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4. Establishing a more inclusive institutional culture for the future
requires a motre inclusive account of the past.
Part of UCT’s presentation of itself s its unambivalent opposition to apartheid,
which is then allowed to slip into meaning an unambivalent opposition to racism.
Many students had other points of view about UCT's histary, which they felt has
in some measure participated in the denigration of Africa. The view includes a
perception that UCT is Eurocentric in tradition and practice, where many students
have difficulty in feeling that they belong. When the institution acknowledges and
addresses these alternative points of view, it will go some way in the task of
pecoming inclusive, as students will begin to find that the culture also confirms
their reality.

5. Students find UCT's culture de facto still reflects segregationist

tendencies. &
Students commented on the tendency for students to stick to their own groups.
They ohserved that groups stil targely interact on stereotypical assumptions of
‘ather’ groups. While acknowledging sincere atternpts to be inclusive, student on
the whole fe't that lecturing techniques, staff attitudes and university practices did
jittle to create a more integrative culture. A repeated observation from the
students is that staff do nat have the appropriate skills or inclination for handling
diverse student classes.

6. There is a shifting of centres and margins within racial groups.

While undoubtedly the major fault line in constructing difference remains 'race’,
the study shows that divisions within the raciai groups at UCT are becoming
increasingly salient, as new race { clags groupings emerge. Amaongst black
students, the divisions between those who have attended private, or previously
white, model € schools, and those who come from township or rural schools are
becoming a source of tension. This is exacerbated by the fact that the students
who attend privileged schools are able to fit in with the ‘whiteness’ of the
university, and are thus seen {o provide backing for the institutional culture. This
makes it more difficult for those who are less privileged to argue for their needs.
Similarly, there is & division hetween African students from elsewhere on the
continent, and local students.

Amongst white students (on the issue of institutional culture) a division seems to

be developing more ajong ideological lines, between those who are more open {0
understanding ‘others' ' experiences, and therefore to interrogating the university
culture, and those who ‘don’t see any problems’.

7. 1ssues of diversity on campus are multi-faceted.
There can be no doubt that it would be a mistake 10 confine the understanding of

diversity on campus to ‘race’ or even 'culture’. For thase who are affected by
other axes of difference, these can be experienced as just as lirniting and
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frustrating. !t is clear that women students, gays and lesbians, disabled people
and foreign students all have legitimate issues in relation to institutional culture.
Sometimes there are intersections of several axes, such as gender, sexuality and
race, leading to examples of ‘double (or fripie) jeopardy'—for example black
leshians, Generally, there seems to be littie understanding of the impact that
social context has within the student body. -

8. Students experience the institutional culture as largely indifferent to
them.
There was a strong message in the study that many staff members are not
service oriented in the way they deliver education. Many of the studants who
were interviewed voiced their impressions about a lack of tolerance shown by the
staff at the university, Students ascribe this to a highly compefitive, individualistic
orientation within the institutional culture. In a context where such a culture
prevails, the fittest’ survives. In effect, more often than not, this means those who
are most centred along the various axes of social structuring. There is also a
sense that because the studsnt population, by definition, is characterised by
‘turnaver, they may be disregarded as individuals. Students spoke about feeling
trivialised, and not taken seriously.

9. Students ascribe some of their problems to the composition of the
academic staff,
It is clear that students find the maleness and whiteness of the lecturing staff to
be a causal factor in creating many of the problems they experience with the
imstitutional culture. There is a parception that the issue of the staff profile has not
been tackled with a genuine will, but that attempts 1o change the staff composition
have rather baen silently subverted by a large block of resistance. There is a
general sense that the will to transform is very uneven within the university, and
that rhetoric does not necessarily get translated into action. Moreover, the pecple
who are most closely responsible for the students’ progress are often
experienced as the least equipped to understand the demands of a diverse
classroom. '

10. The university's attitude towards knowledge, language, as weil as other

symbolic resources, is regarded as athnocentric by many students.
While students do not guestion the value of English in their education, nor the
irmportance of a shared language for the functioning of the university, they do find
the Anglocentric mindset of the university a problem, perceiving it to impact on
UCT in a variety of ways:

» alienating speakers of English as a foreign language

» perpetuating division through the creation of 'in’ groups { 'out' groups with
jargon

= not valuing people who can speak many languages
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« not understanding and appreciating the cultural diversity on campus—
language is one of the best tools for starting to understand another culture

= depriving English speakers of access to cultural diversity

» producing graduates that are less abie to contribute to South Africa’s
reconstruction and healing.

This ethnocantricity is similarly identified in the curricula, as-well as in other

symbolic markers, such as names of buildings, choice of music and university

rituals.

REC._‘QMMENDAT!QNS

Tha following recommendations are based on reflection of the students’
comments. They do not take into account other considerations which the
university clearly also has to hear in mind. Nevertheless, they are offerad as
pointers which can be taken into account in the formutation of policy as the
university continues along the path of transformation.

1. Ambivalence towards transformation needs to be addressed

A deep-seated ambivalence towards transformation in the university can affect
the credibility of the university and the morale of many of the students, This
creates a space in which 'dragging heels’ has the effect of perpetuating negative
legacies, and reproducing relationships that the university is atternpting to
transform.

2. Debate around diversity should be encouraged

The liberal philosophical tradition of the university, while undoubtedly effective in
opposing apartheid, does not necessarily equip the university well for addressing
current issues of diversity, which require greater cognisance of social context. It
would be very useful if more debate could be opened up on campus about
approaches to diversity, so that the university community can grapple more
deliberately with the issues, and break the silence around guestions of
institutional culture. Such a debate should not shy away from really tough
questions, such as the implied assumption that only historically hlack universities
carry baggage from the apartheid era. The baggage of whiteness is carried in
hidden assumpiions such as that an institution lika UCT has always delivered
‘mormal education, despite operating as a privileged institution within a greatly
unegual saciety,

3. Transformation should be a mainstream issue

The question of institutional culture is central to transformation of the university.
The report of the previous Transformation Officer recommends that
transformation should be mainatreamed within the university structures. it is
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impetative that the task of addressing issues that arise in relation to institutiona!
cufture should be a central part of this portfolio.

4. The ‘problern’ must be correctly identified and understood

The diversity ‘problem’ needs to be understood differently, since focusing on, and
concentrating the efforts of trangformation at the margins, can be a subtle and
extended farm of ‘blaming the victim', The analytical gaze remaing deflected away
from the origins of the problems. Any interventions and programmes of
transformation therefore must clearly identify the root causes of axclusion,
intolerance, prejudice, stereotyping and harassment. By addressing only the
consequences which are borne by those who are marginalised or excluded, at
best dilutes efforts at transformation, and at worst leaves the origing of the
problems intact.

5. The ‘African’ aspect of the university's vision should be fully embraced
Althaugh there has been debate around the vision of the World-class Afrigan
University, it is clear thata gaood deal of cynicism is mabilised around this
concept. The university needs to pursué an energetic process around embracing
the ‘African’ part of this vision, if it is to take full advantage of the oppottunity to
provide leadership in higher aducation on the African continent. An institutional
culture that is perceived to be inhospitable to students from ather African
countries, and which is seen to be essentially Eurocentric in ethos, will hamper
the university's stature and attractiveness (ironically even to students from
Eurape and the United States).

Students may well be right in suggesting that we are unilikely to outclass Euro-
America at trying to recreate their systems and ethos. Indigenous knowledge
systems and solutions can be mobilised creatively to address igsues that are
uniquely African. Bringing to the fore what is unique about our positioning in
Africa could provide a leading edge to excel by introducing new synergies to the
international academic community. This ambition should be an aspect of
institutional culture that will ground our students and our teaching more firmly in
this country's future.

8. Creative integration of the values document ought to be sought

The values document that was produced by the Institutional Culture Working

Group provides a good framewaork for shaping the university culture. Concerted
efforts should be made to find ways of integrating these vaiues into the
procedures and processes of the university, so that the document is not seen {o
pecome just another piece of paper which elicils little more than mere lip service.

7. Changing the staff profile should continue to be a key aspect in
transformation

The programme of action to change the staff profile needs to remain at the centre

of transformation at the university. Ways to speed up this change in staft
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composition should be sought. In this respect, the promised easing of the
regulation on immigration by government should make it possible to employ more
black African, and particularly African women, into academic posts,

8. Training programmes should be set in place to assiat the university
communlty in adjusting to change
Awarenass needs to be raised within the university as a whole into the need o
change attitudes which do not respect difference and diversity. Workshops on
appreciation of diversity should e included, or expanded, in the grientation
experience of students. In addition to more visible publicity of anti-racism and
anti-sexism policies, active publicity campaigns should be considered, aimed at
challenging stereotypes, and crucially, also xenophobia and homophobia. Codes
of conduct should be clearly articulated. People in senior positions, particularly,
need to be self-aware, as they have mare influence to promate, or retard, good
practice at the university.

9. Staff development in managing diversity should be introduced

A serious attempt should be made to enhance the levels of competence amongst
staff in dealing with diversity amongst students. tecturers should be assisted with
developing more ‘diversity-friendly’ teaching practices. There are many methods
which ensure inclusivity and participation in learning environments. This does NOT
mean merely putting students into diverse teams and allowing the social dynamics
which plague an unequal society to be acted out in the groups, willy-nilly, it doss mean
consciously and constructively faciiitating team-work and a sense of comman purpose,
and teaching democratic styles of interaction. A more collaborative approach to
education between staff and students should be fostered. Such training should
form a kernel part of any staff development initiatives which the university puts in
place.

10. Students should be ensgkilled to function in contexte characterised by
diversity
Given that the ability to work in diverse teams is now considered an important
aspect of ‘graduateness’, the development of attitudes, attributes and skills for
functioning in diverse work environments should be seen to be an essential part
of every student's university education, and not a nice-to-have add-on, Students
are becoming increasingly aware that the university lets them down in a critical
area of ‘graduateness’ if it does not openly, and unambiguously, promote such a
cutture. The inculcation of such approaches, which are deeply respectful of
differance and the rights of others, requires that these values should infuse the
institutional culture, and be seen to be a university priofity.
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44. A more inclusive reprasentation of UCT's past should be deveioped
(hosts from history will continue to maunt UCT, and more open discussion about
the past should be invited. The university community needs to be receptive 1o
different experiences of the university in the past by people who were positioned
differently in the struggle, and to develop a more comprehensive understanding of
its past encompassing perspectives previously excluded from the institution’s
official self-narratives, Space should be made for visible representations of these
‘other’ experiences and perspectives. The history of the university should also not
only be represented as having happened 'from above'—an ideclogical appreach
towards history which of necessity privileges white men. Horouring, in prominent
places, the memory of the first black (and women, and disabled etc) students to
graduate, or of students leaders who made a difference for specific groups, for
exarmple, would be the right kind of gesture.

12. Each faculty and department should consider initiating theilr own
contextually appropriate focus on diversity

Some diversity issues become more salient in different contexts. Each faculty, for

example, should reflect on the issues which are most likely to be operative in their

context. An example is that of the centring of heterosexuality, which is of

particular importance in the health sciences.

13, Some of the student recommendations given in the report should be
seriously considered
Some of the suggestions offered by the students in Chapter 5 should be
considered. For exampie, it may well be a good idea to appoint some kind of
ombudsman to whom students can appeal in a case where they feel they have
heen unfaitly treated by a staff member. Students need structures to which they
can take issues of inequity with positive results—confident that the power
relations will not automatically operate against them. This would enhance the
sense of accountability from the university to students regarding diversity issues,
especially between students and teaching staff.

14. Current processes of transformation should be continued

Questions of languages and curricula need to be debated and adjusted in an
ongoing manner. Respect for other languages and cultures is crucial, and more
ways of integrating these into campus activities should be sought. Curricula
should reflect a greater appreciation of the imporiance of inclusiveness, and of
the university's location in Africa.
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CONCLUSION

Transformation cannot simply be proclaimed. ltis a difficult and ongoing process
which looks towards samething as yet unattained. 1t will be effected by engaging
with the difficult mora! and ethical questions around our historicat identity, by
buitding trust through structures and practices of accountability, and by getting a
firm foundation for respecting human rights, understanding the impact of social
context, and appreciating diversity. By doing so UCT stands to enhance its
institutional culture to the changed social context. it will build on its commitment to
provide @ stimulating and challenging academic environment where true
academic freedom can thrive, and excellence can be the entitlement of all its
students, irrespective of race, gender, class, culture, ability, or sexual orientation.
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