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ABSTRACT

Research across Asia and the United States has investigated library anxiety among
undergraduate students from tertiary institutions; however, a gap exists in research
conducted in Southern Africa. The purpose of this study was to investigate
undergraduate student experiences at the University of Cape Town and to determine
whether library anxiety exists among undergraduate students. The following critical
guestions were generated to address the problem: How do undergraduate students
experience the academic library? Does the phenomenon of library anxiety exist
among undergraduate students at the University of Cape Town? If so, in what ways
does library anxiety manifest? The theory underpinning this research is Library
Anxiety Theory. Library anxiety is a phenomenon used to describe the development
of feelings of fear, uncertainty, or confusion, by undergraduate students when using
an academic library. These feelings can be associated with aspects of the library
experience: library staff, library environment, library resources and services, library

policies, ICTS, and information literacy.

A mixed method approach was used incorporating quantitative and qualitative
methodology to achieve a broader understanding of the phenomenon. Quantitative
data was collected using the Library Anxiety Questionnaire and qualitative
methodology was collected by interviews with four undergraduate students and five
academic librarians. Descriptive analysis of quantitative data and thematic analysis
of qualitative data were used.

The results of the study revealed that library anxiety exists at UCT amongst
undergraduate students. Students have varied experiences of the academic library
both positive and negative. Negative experiences could lead undergraduate students
to develop library anxiety. The results of the study revealed further areas of research

which could be beneficial to academic libraries in South Africa.
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CHAPTER 1 - INTRODUCTION

1.1 Background:

Since 1994, students enrolling in higher education institutions come from diverse
socio-economic backgrounds with different levels of literacy and different backgrounds
of familiarity with ICTs (Naidoo & Raju, 2012:35; Johnson, 2016:118). Past research
has identified a dramatic change in the education system and academic institutions
due to the revolution of ICTs (Jain, 2013:133; Kumbhar, 2014:477 & Orus et al.,
2020:1). Information and Communication Technologies (ICTs) can be defined as “a
diverse set of technological tools and resources used to communicate and to create,
disseminate, store and manage information” (Toro & Joshi, 2012:20). The emergence
of educational technologies such as the Internet, web technology and software
developments have led to a change in higher education. ICTs have had an impact on
academic activities such as teaching and learning (Walmiki & Ramakrishnegowda,
2009:236; Kumbhar, 2014:477 & Orus et al., 2020:1). The change in teaching and
learning is manifested in ‘educational technologies’ such as the Internet, software,

hardware and wearable data capturing devices (Kumbhar, 2014:477).

Considering the changes in higher education due to the advancement of ICTs it is
inevitable that academic libraries as an important part of higher education, change in
response (Jain, 2013:133; Kumbhar, 2014:477 & Masenya, & Ngulube, 2019:1). How
has the academic library had to change due to the development and emergence of
ICTs? Library related processes have become computerised with rapid and easy
access to information being facilitated by these technological developments. Methods
of communication have changed as a result of technological development as well as
tasks undertaken by modern libraries (Patel, 2012:3). Advances in ICT have led to
vast improvements in the ability of libraries to access, store, and process information
(Nazim, 2015:1 & Masenya, & Ngulube, 2019:1). The traditional model of librarianship
- book-orientated librarianship, has adapted into librarianship concerned with the
library user (Jain, 2013:133). Card catalogues were superseded by Online Public
Access Catalogues (OPACs) providing library users easier access to a library’s
collection as well as collections owned by many other libraries (Nazim, 2015:1). As a
result of the development of ICTs the traditional academic library has been altered by

new methods emerging in scholarly communication, the emergence of knowledge or
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research commons, social media, and the dramatic growth of mobile devices (Raju,
2014:163).

The information needs of academic library patrons have been influenced by the
constantly changing education system and ICTs. Library users have developed high
expectations of library staff and those providing information. Library users expect to
receive the right information, in the appropriate format, at the right time wherever they
may be located (Barner, 2011:1; Jain, 2013:136 & Oliveira, 2018:60). Schopfel et al.
confirming this observation, noted that students have become accustomed to social
networking, smart technology, and connectedness at anytime from anywhere
(2015:67). Students have been able to access library resources such as books,

databases and reference help from home, residences, or the classroom (2015:67).

Levine-Clarke argues that historically academic libraries have been the place to visit
to find information (2014:425). Although students have been able to find information
elsewhere at places such as public libraries or bookstores, students have become
dependent on the academic library for their academic information needs. This
dependence, however, has changed since the introduction of the Internet. An
undergraduate student can now access free information online (2014:430). With the
introduction of the World Wide Web in the 1990s, and the ability to access library
resources remotely from home or work, university students and staff began to question
why libraries are needed (Oliveira, 2018:60). Schdpfel et al. have posed a question
regarding the value of the academic library: “Why should students enter a library
building? What does the academic library offer them so that they come over to it?”
(2015:67).

Despite the change in patron dependence on the library, Oliveira argued that scholars
have always considered the academic library an important and essential aspect of the
university learning experience (2018:63). Research in the last decades has shown
that the academic library plays an indispensable and undisputable role in student
higher education learning (Oliveira, 2018:63). Barner (2011) highlights the value of
the academic library by noting that libraries and their staff can offer their specific
expertise to their patrons. Academic libraries and their staff have information retrieval
skills, and the ability to discern the quality of information and information and
knowledge management (2011:1). The academic library holds further value as Barner

has argued:
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“The academic library can become a significant link in the chain of
information, a link that is not only mediatory, but also directly assists in the
creation and distribution of high quality, current and reliable academic
information” (2011:6).

Kumbhar has asserted the value of the library in student learning arguing that students
learn from the material and information services offered by the library (2015:480).
Abusin and Zainab note that: “at some point of their university education, students will
find it necessary to use the library to access and retrieve information for either research
or learning needs” (2010:55). Patel compares the modern library to an information
mall, navigation through which can cause difficulties (2012:3). One such difficulty,
Patel argues, is the phenomenon of ‘library anxiety’, as commonly observed in higher
education institutions (2012:3).

The literature also suggests that students might experience difficulties in academic
libraries due to inequalities in primary and secondary schooling. Nel, Troskie-de Bruin
& Bitzer have argued that the schooling system in South Africa is producing students
who will not easily succeed in higher education (2009:971). Naidoo & Raju point out
that the inadequate provision of resources at secondary schools in South Africa has
resulted in students being under prepared for higher education institutions (Naidoo &
Raju, 2012:42).

School libraries play an important role in teaching and learning of any school and
should be a place where literacy, self-education and especially lifelong learning is
instilled and developed (Shonhe & Marambe, 2019:2). This however is not the reality
in many schools in South Africa. Racial segregation during the apartheid era had an
unmitigated negative effect on the provision of services and resources to South
Africans (Mhlongo & Ngulube, 2020:271). Resources and services were allocated
unevenly according to racially segregating policies (Mhlongo & Ngulube, 2020:271).
These policies which determined the uneven allocation of educational resources to
communities of different races have had a lasting effect on South African schools
(Mojapelo, 2014:3).

In his doctoral dissertation, Mojapelo investigated the provision of school libraries in
both rural and urban areas in the Limpopo Province. In total 306 public high schools
were included in the investigation (2014:128). He found that only 6% of schools had

library collections or sets of books in classrooms and collections were sparse or

14



outdated. Furthermore, library materials were not systematically organised or well
managed making these materials inaccessible to students (2014: 241-242). A lack of
funding and qualified staff were identified as hindrances to the successful functioning
of school libraries (2014:243).

Research in 2019 further investigated the conditions of South African schools (Nuku,
2019). Primary school libraries in the education district of Motheo in the Free State
provided a case study of primary school libraries in South Africa (Nuku, 2019). Of
twelve primary school libraries included in the research, only five had a library while
the remaining schools had either informal library structures or in the case of a school
in Botshabelo, a trolley on wheels used to hold library books which could be moved
between classrooms (Nuku, 2019:94-95). Although five schools, located in urban
areas had spacious libraries, 80% of the books were outdated Afrikaans books and
there was reduced space for non-fiction, fiction, or reference materials in other
languages. Nuku observed that these libraries did not have adequate relevant
material to support the school curriculum (2019:101-12). Schools in the suburbs of
Botshabelo, Dewetsdorp and Wepener had collections which were not processed and

improperly shelved, making the use of these materials very difficult (2019:105).

1.2 The Research Problem:

In the past ten years the theory of library anxiety has been widely researched
particularly in North America and Asia. In her doctoral dissertation Bowers
investigated library anxiety among law students at an unnamed law school in the
United States (2010:40). In his doctoral thesis Birch investigated whether library
anxiety of graduate students could be linked to a lack of information literacy instruction
(2012:44). The investigation took place at an unnamed higher education institution in
the Midwest in the United States (2012:45). Similarly, Platt and Platt investigated the
effects of information literacy training on library anxiety of undergraduate students from
an unnamed university in the South-Eastern United States (2013:240-242).

At an unnamed Malaysian higher education institution, library anxiety was
investigated, using a ‘library anxiety scale’ which was distributed to over 8000
undergraduate students (Karim & Ansari, 2011:145). The following year in Malaysia

a study was conducted at the Universiti Technology MARA which investigated library
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anxiety (Husaini et al., 2012). In Pakistan, a study was conducted with undergraduate
students from the Faculty of Social Sciences located at the University of Peshawar
(Jan, Anwar & Warraich, 2016:56). The aim of the study was to investigate the library
anxiety and emotional perception of students, focussing on the relationship between
the two terms (Jan, Anwar & Warraich, 2016:52).

Although library anxiety has been studied elsewhere in the world, little research has
been conducted in the African context. Library anxiety was however investigated in
Sudan at the Sudan University of Science and Technology (Abusin & Zainab,
2010:58). The study aimed to determine whether library anxiety and library avoidance
behaviour exist amongst university students and to examine the experiences,

emotions and behaviour attributed to library anxiety (Abusin & Zainab, 2010:58).

A review of the literature revealed that no study has been conducted in South Africa
on library anxiety in an academic library. This opens a research gap particularly given
the widespread phenomenon of the under-preparedness of South African

undergraduate students for university study.

1.3 Purpose and significance of the research:

This research was interested in how undergraduate students experience the academic
library in the context of rapidly evolving ICTs and widespread lack of exposure to ICTs
and library experience of undergraduate students (Naidoo & Raju, 2012:35 & Jain,
2013:133). The research set out to assess whether the theory of library anxiety can
be used to describe the experiences of undergraduate students and to determine
therefore whether ‘library anxiety’ exists at UCT and how it manifests. To complement
the study involving students and their experience of the library and whether and how
library anxiety is part of this experience, an alternative perspective was incorporated,
viz. a sample of UCT academic librarians to learn of their interactions with and

observations of undergraduate students.

This research was motivated by the researcher’s experience working as a student
assistant at the UCT Hiddingh Hall Library and as a senior student assistant at the
UCT Chancellor Oppenheimer Library (COL) from 2017 to the end of 2018. An interest
in the interactions between librarians, assistants and students emerged from the

researcher’s first-hand experiences with students. As a student assistant, the
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researcher was positioned at the front desk, assisting students with all manner of
queries. Informally these interactions with students indicated that there were many

students who manifested aspects of library anxiety.
This research could be of benefit both to libraries and students in the following ways:

1. Investigating the contributing factors to library anxiety at UCT could
highlight factors under control of academic libraries that are contributory

causes.

2. Students’ perceptions of library staff can reveal areas of strength and

weakness in the delivery of services in libraries.

3. Acknowledging contributing factors to library anxiety at UCT could lead
to academic libraries examining the role of their interactions with

students in the phenomenon.

4. Improved library services, based on these lessons, could mean that
measures can be put in place to mitigate barriers to effective and

efficient library use.

5. Students’ research and assignment outputs could as a result be

improved.

1.4 Library Anxiety Theory:

The theory underpinning this research is the theory of library anxiety as an explanation
for the phenomenon of students experiencing anxiety when using the academic library.
Constance Mellon coined the term ‘library anxiety’ in the process of investigating the
findings of a six thousand participant study (Mellon, 1986:160). Students were asked
to write an essay answering questions such as: What were your experiences using the
library for your research paper? And how did you feel about the library and your ability
to use it? Of the responses, 75-85% were that of fear and anxiety with feelings of fear,

feeling lost or scared being unanimous (1986:278).

In their investigation of students at the Sudan University of Science and Technology
from the Department of Management Information Systems, Faculty of Business
Studies, and the Department of Library and Information Science, Abusin and Zainab

attributed library anxiety to five factors:
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1. Negative perceptions of the library environment

2. Negative perceptions of academic peers

3. Negative perceptions of library staff

4. Negative perceptions of services provided by the library.
5. Psychological barriers (2010:61)

These factors attributed to over 88% of participants experiencing library anxiety and
45% of participating students’ avoidance of the academic library (Abusin & Zainab,
2010:73-75). According to Jan, Anwar & Warraich (2016), studies conducted in the
1970s and 80s investigated the reasons why students were not using their learning
institution’s library. The studies found that feelings of dissatisfaction of past services,
feelings of inadequacy of library skills or knowledge, fear of looking ignorant or stupid

led to feelings of anxiety in the library context (2016:52-53).

1.5 Methodology:
In this research investigation, informed by the theory which sets out factors associated
with the phenomenon and enhanced by the librarians’ perspectives, the following

critical questions were identified:
1. How do undergraduate students experience the COL library?

2. Do current UCT undergraduate students experience library anxiety and

how does it manifest?
3. What are UCT librarians’ views on library anxiety in the UCT library?

4. What remedies could be used to mitigate the phenomenon of Library

Anxiety?

The methodology was structured to answer the critical questions identified. Two
samples were identified: undergraduate students from the Humanities, Science and
Commerce Faculties and UCT academic librarians. The online questionnaire was
distributed to the first sample, the undergraduate students chosen according to their
willingness to participate. The questionnaire, the UCT Library Anxiety Questionnaire
(see Appendix A) was adapted with permission from the AQAK Library Anxiety Scale
(Anwar et al., 2011). Telephone interviews with undergraduate students and
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academic librarians formed a second data collection method. Students who had
completed the questionnaire and noted a willingness to be interviewed were
interviewed in an in-depth telephone interview. While these interviews followed an

unstructured path, they were guided by basic questions such as the following:
1. How often do you use the library?

2. What do you use the library for? (E.g., using computers, printing,

borrowing materials, studying for examinations, doing assignments)

3. Can you describe a situation in which you experienced negative feelings

when using the academic library?
4. Do you have any other comments on this topic?

Other gquestions, arising from the responses in the questionnaire, were asked to probe

for more detalil, clarification, or examples.

Academic librarians comprised the second sample. Librarians working in the three
faculties identified were approached and chosen for their willingness to participate.
Telephone interviews with the academic librarian sample formed a third data collection
method. Telephone interviews with academic librarians followed a more structured

path to answer a specific set of critical questions:
1. How often do you interact with undergraduate students?
2. For what purpose do students interact with you?

3. Can you describe an interaction with a student who had a negative
experience when using the library? This can be a first-hand

observation, or a report from a third party.
4. Had you heard of the term ‘library anxiety’ prior to this interview?

5. What remedies can you suggest to mitigate the phenomenon of library

anxiety?

6. Would you like to make any other comment?
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1.6 Limitations and Delimitations:
Limitations of a study can be defined as weaknesses that are out of the control of the

researcher (Theofanidis & Fountouki, 2019:156). The authors argue:

“In this respect, a limitation is an ‘imposed’ restriction which is therefore
essentially out of the researcher’s control. Still, it may affect the study
design, results and ultimately, conclusions and should therefore be
acknowledged clearly in the paper when submitted” (Theofanidis &
Fountouki, 2019:156).

Delimitations are consciously set limitations by the researcher in the form of
boundaries to ensure that the research aims, and objectives of a study do not become
impossible to achieve (Theofanidis & Fountouki, 2019:157).

1.6.1 Limitations:

This research was limited by the coronavirus pandemic. The coronavirus pandemic
caused the closure of UCT libraries and therefore responses to the questionnaire and
in interviews were based on library experiences prior to 2020. Additionally, the closure
of the library limited access to students and thus the number of participants of the

guestionnaire.

1.6.2 Delimitations:
This research included the following delimitations:

1. The data collection was limited to an online survey because restrictions
on movement on account of the coronavirus pandemic did not allow data

collection in the library, as originally planned.

2. The sample was limited to undergraduate students from select faculties
which does not include all UCT undergraduate students. This excludes

the experiences of all undergraduate students from the study.
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1.7 Report Structure:
This dissertation consists of five chapters, a reference list, and appendices:

Chapter One, the Introduction, includes the background of the study, research problem
and summaries of the theory and research methodology. Chapter Two, the literature
review, investigates past research on the topics of the academic library as well as
library anxiety. Chapter Three describes the research design and methodology for the
study. Chapter Four presents the findings of the study and an evaluation of the
findings. A final, short chapter, Chapter Five which discusses the main findings of the

study, provides a conclusion and recommendations, concluding the report.

1.8 Conclusion:

Chapter 1 provided a background to the study showing that library anxiety has been
investigated across the world since the 1980s as a way in which to describe university
students’ negative experiences of the academic library. The aim of this research was
to bridge an identified gap in library anxiety research and investigate library anxiety
theory in the context of South Africa at the University of Cape Town. Chapter 2
presents a review of literature addressing the nature of libraries and academic libraries
in South Africa, the theory of library anxiety and prior library anxiety research.
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CHAPTER 2 - LITERATURE REVIEW

2.1. Introduction:

According to Webster and Watson:
“A review of prior, relevant literature is an essential feature of any academic
project. An effective review creates a firm foundation for advancing
knowledge. It facilitates theory development, closes areas where a plethora

of research exists, and uncovers areas where research is needed”
(2002:13).

This literature review covers literature on the current nature of the academic library,
and how changes in higher education and the emergence of new technologies have
led to changes in academic libraries. Furthermore, literature on the value of school
libraries in preparing students for higher education and the value of academic libraries
is covered. The theory of library anxiety is introduced as an explanation for students'

negative experiences of academic libraries.

2.2. Higher Education and the Academic Library:

Change is a constant phenomenon especially in the so-called ‘twin fields’ of higher
education and libraries (Kumbhar, 2014:477). The emergence of educational
technologies such as the Internet, web technology and software developments have
led to a change in higher education. As libraries have been a vital part of higher
education, they have inevitably had to change to respond to the changes in higher
education (Kumbhar, 2014:477). Jain reiterates this change by noting the change in
the education system and academic institutions due to the revolution of Information
and Communications Technology (ICTs) in the 21st century (2013:133). In more

recent research this significant change is further reiterated (Orus et al., 2020:1).

Literature about the nature of the academic library over the past few years has
highlighted these changes in the academic library. The traditional academic library
has been altered by the expansion of facilities such as knowledge or research
commons, the growth of social media and mobile devices (Raju, 2014:63). Libraries
in the 21st century no longer have traits in common with the traditional library model.
Books are no longer the main element of the library instead electronic sources of

information have become increasingly popular in libraries. Electronic documents,
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databases, resources from the Web and e-books have become a dominant source of
information for the library (Patel, 2012:3). Library related processes have become
computerised and access to information across the world has been facilitated by
technological development. Methods of communication have changed because of
technological development as well as tasks undertaken by modern libraries (Patel,
2012:3).

Jain compares the traditional library to the academic library of the 21st century
highlighting the specific changes in library services. The traditional academic library
developed a collection including books and journals in physical print format;
information was limited to the physical library and library services were available only
during operating hours. Students developed a dependence on print resources,
librarians mediated searches for information, information needs of library users were

easily identifiable, and access to information was limited (2013:134).
In comparison the 21st century library can be characterised by:
1. A collection determined by the needs and demands of library users.

2. Information becoming available from different sources such as online

databases, electronic journals, and open access information.
3. A greater quantity of information available in multiple forms.

4. High dependence on digital resources, many services becoming
available 24/7, diverse information needs and user searches becoming
web based (Jain, 2013:134).

2.3. ICTS and the role of the academic library:

American authors Matacio and Robertson argue that even before students arrive at a
higher education institution a student needs to be proficient in communicating online.
Assignments, interactions with teachers and even library services can take place
online (2011:23). They claim that most students enrolling in institutions in the USA
were adept at using the Internet or information technologies, noting, however, that this
might not be the case in countries in the global South where online experience differs
(2011:23-24).
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In South Africa, since 1994, students enrolling in higher education institutions come
from diverse socio-economic backgrounds with different levels of literacy and different
backgrounds of familiarity with ICTs (Naidoo & Raju, 2012:35). Oyedemi and Mogano
divided young South Africans into two categories they called ‘digitally privileged’ and
‘digitally disadvantaged’ (2017:2-3). ‘Digitally privileged’ refers to persons who have
so called ‘digital wealth’, this wealth refers to the multiple platforms providing access
to the Internet at home, on mobile devices and at school. Students in this group have
digital skills which allow them to use computers and the internet on multiple other
devices (Oyedemi & Mogano, 2017:3). In comparison ‘digitally disadvantaged’
persons lack the digital skills needed to use the Internet or digital technologies for
social or academic purposes. This lack of skill is attributed to a lack of access to digital
technologies at home or at school (Oyedemi & Mogano, 2017:3). The ‘digitally
disadvantaged’ are often exposed to digital technologies for the first time upon
entering university (Oyedemi & Mogano, 2017:3).

Academic libraries play an important role “to support the three main institutional
activities teaching, learning and research of their academic community staff, students
and researchers” (Jain, 2013:133). These roles have changed as learning has
changed dramatically in the 21st century. Methods of learning have become
collaborative, hybrid and online based (Kumbhar, 2014:479). As methods of learning
have become online based, academic libraries have had to adapt to this by providing

services that will support online learning, teaching, and research (Jain, 2013:136).

The needs of library users have also changed, library users have developed high
expectations of library staff and those providing information. Library users now expect
to receive the right information, in the appropriate format, at the right time from
wherever they may be located (Jain, 2013:136). Students have become accustomed
to social networking, smart technology, and connectedness at anytime from anywhere.
Students have been able to access library resources such as books, databases and

reference help from home, residences, or the classroom. (Schopfel et al., 2015:67).

Libraries use different types of ICTs for services offered by the library. Krubu and
Osawara summarise their many uses in the academic library thus: ICTs have affected
the way in which information is managed within libraries with computing,
communication and storage technologies changing the way in which information is

accessed, retrieved, stored, and distributed (2010:3). Academic libraries have been
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using ICTs to assist in the core functions of their libraries as well as assisting in
resource sharing, developing institutional repositories and digital libraries. ICTs have
transformed the academic library and its services by facilitating effective, efficient, and
cost-effective delivery of services and dissemination of information (Krubu & Osawaru,
2010:4). Academic libraries have been changing through the adoption of new
technology evident in the introduction of computerised library catalogues, 24/7 access

and electronic databases and journals (Kumar, 2009:105).

Library users’ information needs have been influenced by the changing education
system and development of ICTs. Library users have developed high expectations of
librarians to access information in the right format, at the right time and from wherever
they may be located (Jain, 2013:136). The emergence of the Internet has afforded
libraries the ability to provide resources to patrons who never visit a physical library

and instead use resources from home or work (Kumar, 2009:105).

2.4. School Libraries:

Students’ unpreparedness for higher education can be attributed to the lack of library
habits due to the poor provision of school libraries and resources. School libraries are
an important source of information materials that support learners in school
assignments and homework (Mojapelo & Dube, 2014:8). Furthermore literacy, lifelong
learning, and self-education are developed in schools through the school library
(Shonhe & Marambe, 2019:2). The unfortunate reality in south Africa is that school
libraries are often under resourced and cannot efficiently carry out their roles.

Racial segregation during the apartheid era was evident in the unequal allocation of
resources and services to South Africans (Mhlongo & Ngulube, 2020:271). In 2014 it
was found by Mojapelo that most schools, specifically schools in disadvantaged
communities and in townships or informal settlements, still displayed the unequal
allocation of resources due to the apartheid. These schools were not well-stocked or
well-staffed (Mojapelo, 2014:3). The results of an investigation of public high schools
in the Limpopo Province of South Africa found that disadvantaged and marginalised
rural communities lacked access to library resources and information necessary for

the school curriculum. A very small number of schools had the resources and staff
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needed for a school library, however the remainder of schools had non-functioning
libraries (Mojapelo & Dube, 2014:14).

In 2019 research done in the Free State Province of South Africa showed that the
inadequate provision of resources, as discovered in public high schools, begins at the
primary school level. In this study, 12 primary school libraries in the Motheo District in
the Free state were investigated and the findings provided a case study for primary
schools in South Africa (Nuku, 2019:94) The findings showed that school libraries
often lacked a solid library structure and instead had very informal library structures.
One library had moveable trolleys on which library books were held and distributed
from class to class and in another the ‘library’ was instead a shelf or cupboard within
the classroom (Nuku, 2019:95-96). Five of the 12 primary schools had solid library
structures; however, these libraries were not considered well-functioning due to
specific factors. Most books in these libraries were outdated Afrikaans books limiting
space available for books in other languages and genres. These library collections
contained very few non-fiction learning materials which are considered important for
learning. The schools investigated did not have enough materials relevant to the
school curriculum (Nuku, 2019:101-102). Furthermore, in schools in the areas of
Botshabelo, Wepener and Dewetsdorp, not all library books were processed or
correctly shelved (Nuku, 2019:105).

Nel et al. suggested a link between school libraries and the preparedness of students
for university, observing that the South Africa schooling system is producing students
who will not easily succeed in higher education (Nel et al., 2009:971). Literature has
argued that inadequately resourced South African high schools have resulted in under-

prepared students enrolling at tertiary education institutions (Naidoo & Raju, 2012:42).

One factor of unpreparedness is that of poor ICT skills of university students. While
there are students who have had extensive experience with and have gained good
ICT skills, in contrast, many students have had no interactions with ICTs and thus lack
ICT skills (Naidoo & Raju, 2012:34). Most university students are in the latter category
and are likely to have their first interaction with ICTs when they arrive at university.
These students can as a result struggle with what are considered basic computer skills
(Naidoo & Raju, 2012:34). Computers play an important part in education and as
computer technology changes, students must adapt to and learn how to use computer

applications. It has become imperative that students at a university level are computer
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literate as computer skills are necessary to perform academic tasks (Schlebusch,
2018:73). The reality in South Africa is that students from rural and disadvantaged
areas often have had no exposure to computers and the Internet or have not
developed sufficient skills to use ICTs (Schlebusch, 2018:73).

2.5. Theoretical Framework:

Imenda (2014:189) describes a theoretical framework as “the application of a theory,
or a set of concepts drawn from one and the same theory, to offer an explanation of
an event, or shed some light on a particular phenomenon or research problem”. The
theory underpinning this research is the theory of library anxiety as an explanation for

the phenomenon of students experiencing anxiety when using the academic library.

The theory of library anxiety emerged from research conducted by Constance Mellon
at an unnamed university in the south of the United States with six thousand students
doing research in the academic library for the first time (Mellon, 1986:276). Students
were instructed to keep search journals within which they noted their experiences
conducting research and complete an essay within which they address the following:
their experiences using the library to find information for their first research paper, how
they felt about the library and their ability to use it, whether their feelings had changed
over the semester and how they currently felt about the library (Mellon, 1986:278).
The results of the journals and essays found that 75% - 85% of students in each
participating class described their initial response to the library using the words ‘fear’
and ‘anxiety’. Included in the descriptive words used by students were words such as
‘lost’, ‘overpowering’, ‘helpless’ and some students even described their feelings as a
phobia (Mellon, 1986:278). Negative experiences were associated with the large size
of the library, confusion about the location of books or other information materials,
confusion as to how to start the research process and a lack of understanding of how
to use the library (Mellon, 1986:278-279).

Mellon developed the theory of library anxiety from the results of the large study,
noting:

“Descriptions such as these led to the formulation of a grounded theory that
when confronted with the need to gather information in the library for their
first research paper many students become so anxious that they are unable
to approach the problem logically or effectively” (1986:163).
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Initial research which led to the development of the theory of library anxiety found that
most students’ first response to the academic library was one of fear or anxiety. One
participant explicitly expressed this fear “When | first entered the library, | was terrified”
(Mellon, 1986:162). Many students expressed feeling lost in the library as a result of
several factors, namely the large size of the library, their lack of knowledge of the
library layout and how to begin and conduct research or information searches (Melon
1986:162). Mellon argued that these fears and feelings could result in students
developing anxiety. It was concluded that the majority of students experienced fear
when using the academic library which could be called library anxiety (Mellon,
1986:163).

2.6 Development of Library Anxiety Research:

An initial fear of entering the library as described by Mellon emerged in later research
by Abusin and Zainab with Sudanese students. One student described their first time
using the library and being ‘seized by fear’. This fear was found to exist extensively in
45 out of 51 students in the study (Abusin & Zainab 2010:73). In the Sudanese
context, contributing factors to library anxiety were numerous, with some factors such
as people of different sexes using the library being context specific (Abusin & Zainab
2010:73). Contributing factors to library anxiety were the negative perceptions
towards several factors such as the library environment, peers, library staff, library
services: and the factor of psychological barriers (Abusin & Zainab, 2010:61).
Psychological barriers included frustration and confusion provoked by information
searches and having to write research papers and interestingly low self-esteem in the
form of self-doubt (Abusin & Zainab 2010:72-73). It was concluded that the majority
of Sudanese students in the study experienced library anxiety in association with
multiple factors (Abusin & Zainab, 2010:72-73).

The initial fear of entering an academic library which was discovered in research in
1986 and 2010 (Mellon; Abusin & Zainab) emerged in 2015 in research done by
among students in the West Indies (McPherson, 2015). Most students experienced
negative emotions in their first encounter with the university library (McPherson,
2015:322). Several contributing factors to anxiety identified in Abusin & Zainab (2010)
were found in this later research: Institutional factors of library resources and staff and

personal factors such as lack of confidence and confusion about conducting
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information searches (McPherson, 2015:320). It was concluded that library anxiety is
experienced among students from the West Indies (McPherson, 2015:323). This
anxiety was experienced to a lesser degree than observed in the earlier library anxiety
research of Mellon (1986) and Abusin & Zainab (2010)

In Southern Asia, Jan, Anwar and Warraich (2016) conducted a study to investigate
the level of library anxiety among undergraduate social science students.
Questionnaires were distributed to roughly 345 final year social sciences students at
the University of Peshawar in Pakistan (2016:56-57). The results of the study found
that students’ anxiety was largely due to their lack of knowledge on how to use
resources, how to search for the required material and their lack of understanding of
library policies (2016:58). In comparison to previous studies by other authors,
students at the University of Peshawar did not attribute much of their anxiety to the

library space or their interactions with librarians (2016:58).

A study conducted at the Sudan University of Science and Technology investigated
whether library anxiety or library avoidance existed amongst undergraduate students
(Abusin & Zainab, 2010:61). To gather data about the feelings and experiences of
students, in the students’ own words, a diary method was used. (Abusin & Zainab,
2010:59). Students were expected to keep diaries whilst writing a research paper.
The diary served as a method in which to document how the students felt using the
library to complete their research paper (2010:59). The diaries of 51 students were
analysed and the data divided into five themes: “a) Negative perceptions towards
library environment, b) Negative perception towards peers, c) Negative perception
towards library staff; d) Negative perception towards library services; and e)
Psychological barriers” (Abusin & Zainab, 2010:61).

In their study they found that negative perceptions of the library could be attributed to
the library layout, arrangement and cleanliness of the library, library regulations,
disturbances caused by noise, seating in the library, the small size of the library
building and the lack of available space in the library (Abusin & Zainab, 2010:61-65).
The layout of the library, the cleanliness and arrangement of the library were directly
linked to a student’s negative perception of the library. Student responses suggested
that the library lacked a good arrangement and cleanliness, factors which could lead
to students avoiding the library (Abusin & Zainab, 2010:62). Student used words such

as ‘unappealing’, ‘depressing’ and ‘discouraging’ to describe their reactions to the
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library. Responses suggested that for a student to be able to relax in the library
environment, the library should be tidy and well organised (Abusin & Zainab, 2010:62).
Furthermore, student responses suggested that should the library maintain order,
students could use the library more efficiently and the search for information would
become easier (Abusin & Zainab, 2010:62).

Library regulations influenced the perceptions of roughly 33.3 % of the participants
(Abusin & Zainab, 2010:63). Student responses included complaints about the length
of library operating hours with many students expressing the desire for the library to
extend their closing time (Abusin & Zainab, 2010:63). Further complaints included
loan limits and reference material loan rules (Abusin & Zainab, 2010:63). The library
regulations could lead to the library being unattractive to students as one student noted
(2010:63). Over 60% of participants complained about disturbances caused by noise
such as library furniture and equipment being moved, conversations between students
or students using their mobile devices (Abusin & Zainab, 2010:64). The noise

disturbances could affect the concentration of students (Abusin & Zainab, 2010:64).

The library size, space and seating were among common complaints made by
students. A lack of seats in the library was noted as a barrier to students who wished
to study or comple