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6 

Findings 

This section provides a description oflhc findings - derived from the language survey­

on the perceptions ofroleplayers in the domains of home, school and broad<..'f community. 

The nltionale is that trends arising from these findings inform the approaches required 10 

intervene at school and community levels on lunguage policy and practice. 

The findings are discussed as follows: 

I. a comparative perspective is provided oflhe perceptions of 

learners, parents and teachers by language indicator; the questions 

vary from group to group so that they relate best 10 their particular 

context; 

ll. the interviews with teachers and parents are discussed in relalion 10 

the survey so that correlation patterns can be noted; 

lll. to facilitate interpretation ofthe graphs, below each language 

indicator the question put 10 the rcspecli\'~ groups can be seen. 

Language Choice 

Which language do you speLlk 10 your mother,fLlther, siblings, grandparents, employer? 

Table 1 

Language o.o;ce: Leamers 

59 54 59 72 62 S4 
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employe, 

Table 4: 

Languag~ Choic. , Teachers 

llhome . children 

,) :: 9<l 
.':: '" I I I " • " 
Afr. '0, Afr. '0, 

The above tables are the reported language choices ofleam~rs. parents and teachers in 

the home. In table 1 learners reportedly ~pcak more Afrikaan~ to their p;1rent~ and 

grandparents than to their siblings, indicating a probable generation shift towards 

English. In table 2 the p;1Tent~ reportedly speak mostly Afi1kWlns and the same pattem 

can be observed with the responses of the teachers in table 4. The significant fmding in 

these tables is the predominance of Afrikaans as a language of choice in the home while, 

more broadly. a generation shift toward~ English appears to be taking place. Ibis shift is 

dear in the choices that learners make with their siblings, the choices that parents make 

",ith their children and the choices that teachers make with their children. It is noteworthy 

that almost all the percentages exceed 100%. with the exception ofthc:: partner and 

employer interlocutors. in the reported language choices ofleamers and parents (tables 1. 

2 and 3) and we can deduce from this that their communication is bilinguaL The highe~t 

percentage. namely 90%, is the Afrikaans that is reportedly ~poken by paTents in the 
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horne and the English that is spoken by the teachers to their children. The faci that 

teachers speak English to their children means that they value it and encourage their 

children to develop a proficiency in it which is a perception that could be transferred into 

in the classroom, on an attitudinal level. 

The parents (table 3) were also asked about their language choices in the workplace lind 

in the community (friends), and responses reveal the overwhelming choice of Afrikaans 

(77%) with friends. 59% with colleagues and 45% with their employer. English is used 

mostly with the persons in powerful positions as a majority (54%) chose English ror 

communication with their employer. We can infer from this that there is a link between 

power, economy and English in the minds of these parents. 

Language Preference: 

Which languagels do you prefer to speak 10 your pareflls, colleagues 
Which language do you mostly like to speak? 

Table 5 Table 6 

LaIlguag< Pref<ret1C" L<.",er, 1-"",,,,1" ~r<'''_' p,,_, 
• AIL .E"~ • AW .... . h .... 1:1 ;oiX .... 

w " " ,. 
">0 " Iii " 00 

" .. " 00 • " 0 
0 

'p"'do. ,pk."""", 

"'" 
.,,.;0- lP" """" ,., ... ~ ~ ~~. 

72% and 69% of the learners prefer to speak Afrikaans in the home and at school while 

56% and 49% prefer to speak English in these domains respectively. This confinns the 

higher vitality of Afrikaans in informal contexts, such as with friends in their community 

and at school. 

A similar pattern can be observed with the parents, where for [heir discussion at School 

Governing Body (SGB) meetings, Afrikaans is preferred (68%), compared to a 58·/0 

English preference. Afrikaans is the language that parents most like [0 speak and exceeds 

English by 220/0 which reveals the strong measure of identity that parents place on it. 

Despite the fact that there are no Xhosa-speaking learners in the school, 36% of this 
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sample of the parents feel that Xhosa should be Offl"fcd as a language for their children 10 

Jearn at school, which shows their awareness of the significance of Xhosa as a language 

of employment in the province. A majority of parents (table 6) prefer 10 receive their 

correspondence from the school in Afrikaans as indicated by 900/. compared to the 

English preference of 68%. 11 is also noteworthy here if we add these two percentages 

then the balance of 100% indicates that 58% of them reportedly prefer English and 

Afrikaans or either English or Afrikaans, which shows that the majority of these parents 

are b1lilera("_ 

Table: 7 

L •• ~.IIC p"r""",, T "",,hm 

_".fT .p.r.n" 

'00 '" 00 

'" 
'0 '0 I " • • • u, '" " £0,_ 

60% ofteachers (table 7) reportedly prefer to spe<OC English and 40% Afrikaans to their 

colleagues in the staffroom while 70"/. reportedly have Afrikaans as a language choice at 

home (table 3). English is used mainly, for administrative purposeli such as decision­

making in staff meetings. 

80"10 of tile teachers speak English and 40% lipeak Afrikaans to the parents, which allows 

for a 20% bilingual proportion of communication with parents. This preference of 

communication does not match the 90 % (table 2) predominance of Afrikaans in the 

home. These findings show a disjuncture between parents use of home language and the 

language that they are communicated with at school. This could have an excluding effect 

on parents in school governing matten;. 
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Langllagt' Domioance: 

Which laIJKua,~e do you speak hest? 

Tn which language is yourfavourite TVproKramme? 

Table 8 Table 9 

I(~ " 
~ '" " .J " ~ , , " " 

'pU",,, r,,·.T, l"'!1iy·ilolllC 

" w .. • I 

Table 10: 

54% of the Learners ({able R) repon their dominam language is AJi-ikaans "hile only 

34% report {hat. English is their dominant. language, It is not.ewol1hy {hat (oc remaining 

10% did not aJ1S"Yer Ihi3 que:;l.ion bccau3c 1IleY probably usc these languages :;0 

imcrchangeably that they arc not certain about which one they speak best. The media is 

appar~nt1y a major in11ucncc in dcrcrmming Ihcir lilllguage dommilllce. 82% report that 

lheir favourite tdevlsion programme is bnladca~t in Enghsh ~ompared l() ()nly 15% who 

\'iew Afrikaans programmes as their favouritc. 

72'10 of parcnt.s (table 9) repon thal they uSC mostly' Ajj-ikaans m toc home domain and 

als() speak it be~t. which is matched. fortoc same categories in Lnglish. with41 % and 
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36% respectively. Afrikaans has a higher dominance percentage than English in lh~ 

home, while English has a far higher dominance as a media influence. 

38 

The following table (of teachers) extends the dominance question to compare the 

relationship between language medium, language dominance in the classroom and the 

reported confidence of teachers in the respective languages as media of teaching. 70% of 

the teachers report (hat they feel contldent in teaching through Atrikaans which correlates 

with the their home language choice (table 3) 0[70"10. 60% of them report that they are 

confident in teaching through English which indicates a bilingual intersection of 300,{, . 

Here is an overlap of 10%, as 50"10 of them repon that Afrikaans is their dominant 

language while 60"/. report that English is their dominant language. The higher 

dominance in English can be anributed, partly, to these teachers completing their tertiary 

education through the medium of English thus having acquired higher levels of 

proficiency in English compared to Afrikaans. This is common among adults who 

completed their teachers' course during the 1970' s to 80's when English among the 

disadvantaged groups was perceived as the language of social and political liberation and 

also as the best option for career purposes as it reportedly (interviews) oITered a wider 

range oflitcrature in academic subjects such as social sciences, natural sciences, 

mathematics and so forth. 

To the question on 'which language/s do you teach in'. the response is exactly the same 

as 'which language do you feel confident to teach in' with 70"10 and 60010 answering that 

they teach in the mediwn of Afrikaans and English respectively. The question of who 

taught in Afrikaans before was posed to dctennine the ability of teachers to teach 

bilingually, because of the need to address the drift towards English and the subsequent 

declining status of Afrikaans. 90"10 of teachers taught through the medium of Afrikaans 

during the course of their teaching career and with the report ed dominance of English, 

among them. are well equipped to teach bi lingually. This is an important finding fOf 

considering the appropriateness of alternative bilingual models. 
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Language Attitudes and Language Awareness 

Which language/.,. if ally, do you not like? 

Which language/., do you thmk the schooi.,ees as importanllo leari1~ 

Which language do you thinkyoUT parenls sl.'e as imporlanl /0 learn? 

Table 11 
~ 

~-
, 
.Afr . Fn~ OXhc 

" 
n 

62 \6 

~ r.o 44 

'" " f 40 Ii] 
D ~ ~ 10 j 

0 

k .. ", _" ".m,ot'" oot,liI<e imp "*' ,mr_p""" 
-_ .. _ .. _--

Table 12 

Parents 
1_"'" kk' 

" I '" " 
'" I , 
'" -o L 

Afn, ,,n' t"il"h i>iX1lo .. 

- --

T ahle 13 

To.du.",: L:mgaugo:: PrQ[oc"'""yIA w.,.. .... 
.. IIntinz • , .. d,o) 01<0,. othor D 001 10k. 

'00 '" '" w n 
00 

;0 

00 

I I I I ~ '" '" 0 

~' >" ~~,W1< ~' " ~~'" , ... #' 

(Adv. meaning. advanced level) 

39 



Univ
ers

ity
of 

 C
ap

e Tow
n

1. 

2. 

5. 

to 1 

IS a .-.h .... ~h"" ..... "Aua .... u 

IS a 

11) PVl"'l"P"',,pn a 

" ...... VVA was 

oe(~oI1nmJ!; an 

to 

to 

IS a 

to 

aware 

a 



Univ
ers

ity
of 

 C
ap

e Tow
n

on two 

1. as an 

to 

It 

,",L"U,",<&UY on uu.j5 .... "j5'"' ULL.aU,",1 sense a 

to current oelrcelotl()nS 

<&&11",""'j5'"' use were 

IS consensus 

to 



Univ
ers

ity
of 

 C
ap

e Tow
n

statement: 

are H"',"o~'O to 

were 

IS 

IS a awareness 

some ."' ... "'".". 

even 

to an 

are 

use two 

even use AI""""J'" terms 

is a .... ....,,'u .......... 

it was never 

to reS100l1ld to 



Univ
ers

ity
of 

 C
ap

e Tow
n

... v,,, ...... v,,," to 

are ~nl"1~l"pnt 

are 

are 

reS1DOIJlSeS to 

status . 

...... 4 ..... '" stream not a 

... "",n"·f'Tl'U'" streams seem to 

as 

v ..... " •• .6 ... .6 to a 

""'U'.6"'''''' was 

are 



Univ
ers

ity
of 

 C
ap

e Tow
n

....... , ..... '" stream 

SCll0()1 more to 

i. 

are to PV1"1pr1Tn,pnt a 

not 

IS 

to 

not 

to 

....... , ..... ,., .. as it 

" ..... a .. '" stream were more 

str(~anlS want to 



Univ
ers

ity
of 

 C
ap

e Tow
n

causes 

v. 

., .... 11 .. 1"U ....... was Ull.ammOlu 

was 

stream. 

more attentIon 

meet 

,",uv",...,uwas 

~U''''''''''' as 

reques1teo. It is ne"ert:heJess represc~nt~ltl 

22 Those cases where this standard is not met, are labelled more attention" in with a 
as to the label "fail" which was used in the discourse on 

assessment. 
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... , R.t< 1111 

. . .. , . " .... ,>C •• T. 

j '" '" 'M 

'" , ,M , " , 
" ",., 

'''''''< ""'~, 
Table 14 (Con.Tr. means conditional tr..mfcr) 

To gain an overall impression orllle pass rate table II shows clearly that more learners in 

the Afiikaans stream repeal their grade. Aggregated as a percentage. 95% of the leamers 

who did not meet the pass requirements, come from the Afrikaans stream. 48% of these 

learners, all of whom come from the Afrikaans stream, were allowed to proceed to the 

following smndard because of their age or other concessions. In the English stream only 

one learner did not meet the pass requirements, out oflhe total of21 learners who failed 

in these phases. 

A closer look at the performance in the respective learning areas follows: 

Pi Graph 1 

Mar. ...... "Han No.doo In MLMMS, N;OO!J: Inlermooi.te It> 
Sonia. P"" .. 

At the time of this assessment in the year 2002. this learning area WdS known as 

mathematics literacy, mathematics and mathematical science (MLMMS).ln this learning 

area. 67% of the learners who require more attention are in the Afrikaans stream while 

33% of them arc fOWld in the English stream. As the level oj" oostmction is higher in this 
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learning area compared to languages and social sciences. It has the highest failure rate. 

The quality of learning support materials and tcaching methods could also be 

contributory factors. 

A similar pattern can be observed in the Social Sciences with 66% of the learners 
requiring more attention in the Afrikaans sm:am am! 34% In the Enghsh stream. 

Pi Graph 2 

Mor" Art""""" Nocdoo 'n 55, N_41. 
Interm e dl . tc '0 8",,;0( Ph, .. 

The disparity"margin is largest in the first language with 71 % of the learners from the 

Afrikaans stream showing a need for more attention while only 29";' in the English 

stream require attention. 

Pi Gr:lph J 

,", ore Attonti"", Nn <lco "' f irst l ong<'aI)C, N=38 
Into rmc di,t. to Sonior P" a.c 

47 
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To summarise this performance· disparity trend the following graph provides a 

comparative perspective on the performance ofleamers in the learning areas discllssed 

here. 

'0 10 

~ 0 

Table 15 

More AItelttJllNeeded, N(AJ-'I13; NiliFI10 

.M .Eni 

...... 
" MlMMS 

Language stigmatisalion and the value of divcrsiry 

48 

From this graph and the other pie graphs, it is clear that the tailure rate in the Afrikaans 

stream is definitely higher than that in the English stream. Given the power of English in 

South African society. together with the misgivings about the potential oflhc learners in 

[he Afrikaans stream as expressed in the intetViews, the stigmalisalion of Afrikaans is 

pe!J>CllUIted. In its current form it is associated with under-achievement, with being 

undisciplined, with low social and economic status_ 

This makes very clear the need to disprove the notion ofils inferiority as a language of 

teaching and learning and to unlearn the prejudices associated with it. This attitudinal 

dynamic is central to this thesis. It is at the heart of meaningful policy determination. in 

the sense that the perceptions or attitudes of teachers, learners and parents need to change 

before they can accept the value of language diversity aOO the principle ofadditivc 

bilingualism as a basis for language policy and practice. 

Using the findings in this chapter as a basis, I will discuss the interface between 

perception and policy realisation in the following chapter. 
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Grade/s that you teach 

Please tick the nnnr(Jlnrl~ntp 

Afrikaans Hnol;"h isiXhosa Other -<::I' 

I. Which Il'Inell~ge/s do you speak at home? 

2, Which lammage/s do you speak to your children? 

3. Which hnell~ge/s do or would you feel confident ... ~~"; ... :; in? 

i 

1
4

. 
Which Il'Inplll'1p~ do you prefer to speak to pi:l.rt::msr 

: 5. Which language/s do you prefer to speak in staff meetings? 
I 
1 

6. Which l:'1ngnage/s do you speak best? 

7. Which hnglll'lgp medium do you teach in? 
, 

. 8. In the past, which l:'1nguage/s did you teach in? 

i 
: 9. What other I" ... :::",,:::<:/s would you like to learn? 
I 

I 10. Which language/s, if 
I 

do you not like? 

11. In which hng""g'!/s can you read? Choose advanced (A) or A I A I A I A I 
, intermediate where relevant. 
i 
I 12. ~n which.l:'1nenage/s can you write? Choose advanced (A) or A I A I A I A I 

I 
mtermedlate where relevant. 

13. What ."'<UlUll15 areas do you teach? 

14. What is your nQlers1tanC1111lg of the school's llUj,!;;U,,"!;;'" 
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