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South Afrioca suffers from a form of cultural
dyspepsia induced, as all forms of dyspepsia are, by an
unbalanced dlet.

It is economlceally impossible to malintaln a
sufficlency of good orchestras, operas, ballets and
legitimate theatres ithroughout this country with the
result that the public has very little outside cultural
stimulation. There 1s, furthermore, little or no
heritege of song, dance and folklore, The publlc
feels the need of some emotlonal ocutlet and gropes in
the dark to find 1t. To offset this deficlency and,
fearful of their cultural ignorance, people clutch et
safe conventions, frenziedly clinging to them as a
drowning man to a2 straw, Qur children must learn to
play the piano or violin, take dancing lessons, learn
to reclte and play games. These little mites have
energed from infancy with no background of legend or
tradition pecullar to them to stimulate then to
expression and are compelled to struggle tearfully
wlth some form of art, usually in the shape of a plano.
The foundation upon which to bulld this experience 1is
lacking and they give up in despair, having formed a
lifelong repregsion in regard to the artis,

Our colleges of musiec are trying to develop
an ever=-incressing brilllance of performance which 1s
not backed up by a general background of culture in

the homes and schools of the mass., Like most other

things/ceese
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things in this country, we suffar from paldistribution,
one section ¢f the populstion being over-fed with only

one ingredient of a diet, while the masses starve omn.

It ie impossible to "culture” a population
of adultis and the only way to remedy matters ls to
attack the children, This for obvious reasons cannot

e done in the howes and must perforce take place in

the aehonls,.

oo o a e



INTRODUCTTI ORHN.




It is & fact to-day acceplted by most
thinking teschers, that the education of the ehild
pust be complsete, homogeneous and co-ordinated.
By this 1s meant educatlon physical, mental and
cultural for the development of this whole personality -
body, mind and soul -~ and the intsr-relation of all
the Bubjects as opposed to the watertight compartments
system where each publect was taught by itselfl wlih

ne relation te the others,

The subjeets of the curriculum have bsen Bo
chosen that all three sides of the ehild’s personalily
are catered for; not only this, bult the syllabuses
are go plenned that sach of them in the hands of an
intelligent teacher can bs made to develop all three
gides of the child. Arithmetic, as an extreme
example, is mainly mental developrent, bul bLecomes
physiecal when actual welghis and measures are handled,

and cultural when the child is playing "shop-shop”,.

In the 1deal school theso thres facets of
personality would recelve egual trecatment and care
would be exercised that none should become more highly
developed than the others. The £inal preoduct - all
other things being egual - would be boys snd girle
alert and logical in thinking, developed and controliled
in muscle as well as balsnced and cultured in judging
values., This Utoplisn state would be attalned by ths

Qormgtﬁ/o Y
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correct presentation of actual clagsroom
material, sufficlent physieal culture and games and
much seope for emotional expression through musle,
art, drams, llterature and the other sublecis which

slliow of such exprepsion,

The extraordinary strides made in the world
of selence to-day, testify to the efficacy of our
intellectual tralining, while the continual raising of
records in the world of sport, testifies to efficlency
in that direetion. On the other hand, 1t must be

eyident to every thinking observer that cultiural

developrent, 1T 1% has not actusily been retarded,
has not progressed in the seme ratlo azs the above.
There have besn no greater geniuses than Beethoven,
Shakespeare snd Rembrandd since $heir day. Inntend,
the nations stand opposed to each other in a chaotic
welter of toppling thrones, c¢ivil war, revolution and
religious persecution and culture has to struggle to

maintain 1ts place in the world,

The blixe for the present state of alffzirs is

generally attributed to economic factors and the hidden

foreces of govern

ental intrizus. On the other hand,
it seems hard %o bDelleve that such a siate could be
poaslble 17 the masses of the nations were capable
of sane, balanced and cultursd Judgment. if sush

WOTr8/ easee
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ware the case, the powers would bs compelled to peck
other messures Lo combat the pregent evilsi conferences
and conventions could not btreak down 1f all signatories
approached them wilthout petty jealousies and with the
desire to understand points of view other than their
own; the need for power &and greatness would disappear
if the nations embarked upon & policy of mutual economic

aspistance instend of cut-ihroat competiilion.

It would seem that economic necessity in the
present-day worlid looms so large that educaiors have
been at pains to prepars our youth for the batile of
survival which follows the attainment of the adult
stage, In this effort, cultural education has been
pushed 1o the background because it 1s of no imnmediste
compercial value, and the result has been a population
of experts and techmiclans, highly speclallsed in
particular brenches and possescing very little general
knowledge. Failure fto provide the boy in the achool
#ith & means of expression has made the man in the
strest & cresture of repressions and inhibitions,
lacking in sound judgment of the cultural values, The
man in the street, lacking sane judgment, has plsayed
his part in making the nations what they are to-day.

¥any schools realise the importasnt part they
can play in the genersl scheme of things snd lay

increasing stress on cultural development. Art and

ndwork have regeived powerlul ilmpdlses and arve hetlep

taught/ esnse
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taught now than ever befors. In many schools the
powerful influenes of music hes been felt and an
attempt made to put ite teaching on a good footing.

It sust be admitted, however, that this subjeeb in
the schools for the masses has been grossly neglected,

ite objects dlatorted and 1ts method confused.

This thesls proposes %o lay siress on the
cultural ssapsct of education particularly in regard
to the teaching of musie; 1tz purposs is $o crystalilise
the very hazy and conflicting ideas about ilts object
and to provide material for its method; it is dirscted
to the teaching forces of this country in general and
to school musiec teachers and educatlion authorities in

particular.

It becomes necessary at this jJjuncture to
define culture, A culfured man has variously besn
described as one with a rich background, of wide
reading, having s broad pgeneral knowledge, or with a
1iking for the arts. These definitions are generally
"pet® ones held by people with a spurious culture in
which the person concerned has a slight and superficial
kncwledge of the arte and & good deal of smaell talk.
The superficiality of their culture can be discovered
very canily when an attempt le pade to develop the
small talk. Thies thesis assumez that a cultured
person 1e plainly and simply one having wide interecsis

and good taste in whatever he doesa, saye or thinks.

Thigfsoucﬁ
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Thls then 1s the aim of these cultural
sublects, They should cereate in the c¢hild & spacious
background of general lknowledge of ancient and moderm
times, and of other countries as well as his owm} they
should train the child’s teste, showing him how to
recogniase and like that which is bgautiful znd dislike
that whieh ie not. History, literaturs, art,
dramatics 2nd music have thig object malnly in view
o8 long se the scholar is not fzced with the exigencies
of an exaznination. In thet czse the teaching of ithe
subject ls reduced to & mere craomming of a cortalin
amocunt of preseribed knowledge to be known parrot-

feshion bafore & ceprtain date,

Of the subjects mentioned, I regard music as
the one which, if properly taught, can be made the
mogt offealive In cresating In the child s spaclous
backsround and good Judgment or taste, It ie very
clossly 8llied to the folklore, legend and tradition
of its people; it 1lluminates and iz 1lluminated by
the 1iterature of the poople; i1 iz interwoven with
the costume, dance and customs of its perlod; 1t 18

found in nany different forms which call for & general

knowledge of the instruments; it depicts cur emotions

andi ideas and its rhyths

is part of our lifs.

That, then, ig the manner In which 4t
should be tauzht znd the sylliabus should be deviged

2000rdinzly o oo
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aceordingly. It should be elmstic and should mersly
lay down broad orineciples which streass its ultimate
cultural object. There sghould be no pelty plupricks
and restrictions. The trees should not be unduly
emphasised lest the wood be obscured.

In moat sehools, muslic is being taught by &
general teacher who happens to have some knowledge of
the sublect ond some abilily in playling the pianc.

It would be imposnible for such teachers, however
heroic their effortes and altruistlic thelr motives,

to carry out the principles embodled in this thesis.
It iz neccssary, therefore, for feachers posszessed of
musical abllity to undertake a speclal course of

training for the tesaching

of this subject.

Othere of our presgent school nusis teachersa
ere trained as pilanists, singers or o¢ther instrumental-
lets and the difficulties arising in the tesching of
musie in schools are dus to the difference in technique
between teaching individuale and teaching classes.
cuch teachers have a wide knowledge of thelr subject,
ars axcelisnt musiciane and spare no afforts. Their
lack of success is due to the faet that they cannot
“get 1t seross®, ¥Wany & teacher with but the vaguest
notions of musle is far more successful in his work
than the pecople mentiored above. A gohool musie

teacher should be first & tescker and then a musleclan,

Tn@fao-aw



- 8 -

The whole idea of spsclalised musice teachers nas been
controry to the volicy of South Afriecan educational
suthorities, but the main body of this {hesls wlll make
it sbtundantly clesr that school musie, if it is to

come into Lis own, will have %o be taught by properly

qualificd and comprehensively trained tsachers,

Leb me stste immodistely, in order to dispel
tha srroneous conclusions whileh inevitabdly are drawn
from the above, that 1 do not propose the introduction
of "subject-teaching™ into the primary school, or that
every school should have a pusie speclslist whose sole
work 18 to teach musle, The {irpt is even now a
debatable polnt and one with which I heartily disagree,
while tho second would eniall expense wellnizh
impossible to meet under the present asystem of
educational finance. Phie teacher of music should be
one ¢f the ordinary class teachers, gqualified to teach
gny or &ll of the usual subjleuts in the primary school.
In the secondary echool he should likewise be a member
of the slaff with sone roytine work 4o do. such
tenchers will have attended a further one-year course
of itreining (cutlined later in this thesis) subsequent
to the completion of thelr ordinary professional

BOUPEEE .,

The general function of thia tescher would be
t;ki@;/o LEYE



the ralsing of the cultursl level of the school, In
sdditlon 1o some routine class work he would teke,

or possiVly supervise, the uuslc lessons and be
reaponsible for the training of taste through listening
and expreasion, beonds snd orchestras, soclal functions,
concerts and the like, Yuch of this work would te
extramural in the seme way as 1s the work of other
members of the ataff in connegtlion with sports, games

and outings,
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A, THE 3YSTEN,

It 18 necessary here 10 examine conditions as
they exist to-day, I ahall confine myselfl to con-
ditlons under the Caps Edusation Department under

which all my South African experisnce has taken place.

DoPARTHENTAL  IHSTRUCTORS!

v

The Department has two Instructors in musie,
oneg for the estern and one for the ifastern Province.,
The function of those instructors is to supsrvise the
teaching of muslec in all schoosls falling within their
areasg, Thezy are to visit es mz2ny schools as posslble,
examine the singing, repsrt to tne Department and offer
advice to the teachers. In adilition to this, they
have to examine students entering for the Teachers'
Diplomas at the training csllezes falling within thelr
aress as well as examine the studenta offering musie
for the Junior amd Senior Certiflcate, it 18
unnecessary to enlarge upon the number of schools fall-
ing within the jurlcdicticn of each of these
Instructors or upon the diatances which they are
expected to iravel, It 12 obvious that it ls not
humanly possible to 4o the tezsk set them with any
degree of thoroughness.

TEACHING STAFF:

The teaching of rmunic may be delegated by the
principal/.ceee
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principal of the school to any member of the staffX
and in some schools it 1s taken by each class teacher
while in others a more talented member of the staff

is responsible for it. In some of the c¢ity schools

8 partetine teacher, usuzlly a pm fesaionzl musician,
18 epnointed to undertake the work, All student-
teachers at training colleges under the Department

have to take a course of music® which 1s to all intents
and purposesg the same aag that presented for the

prinzary gchool,® It consists of & course in elementary
thesry, some slght reziinz from staff and tonle sclfa
and a 1ittle chorsl glnging. The principal of the
training c¢ollege pust submit towards the end of the
gourse & ccredulo of m2rks ts the instructor, who
cxamineg certain of the students at an oral examination
end moderates the marks subtmitted by the principal.
Forty per cent is recgarded as a peas mark and these
rarks have no bearing upon the pasning or failing of
the osandidate in the final examination, but merely

go towards his aggregate and count towards the grade

in which he pesses. No mention is made in the syllabua
of voice production or other singing technique; only

8 vague hint as to anprecilation of music is given while
nothing ie gald of presentntion of raterial or
technigue of teaching. The srllabus 18 also strangely
gllent in regard to such very important matters as

pereussion hands, school orcheeiras, concert

productlon/. Y

¥: CSos Schedule H.
#: Bee Schedule B.
%1 See Scheduls C,
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production and proficlency in plano playing.

SYLLAEUSES:

In the primary school a 5y11e1.bu.s*E for each
setandard ig laid down wlth no hint 29 to presentation.
Thls syllabus conslstie of a4 cortain amount of theoretical
knowledge necessary fer clerentery sight-reading and
2 ninimum of four, five or six songs per class per
year, In the scecondary and high school nothing is
laid dosn at all, Tners are twvo optlonal courses in
Tneory of iusic and ~ural Culture, and Instrumental
Eu310‘§ for the Junior Certificate and one in Xusi P
for the Senlor Certificate, The raesult 1s that,
except for tLhose students electing Lo take the courses

mentioned above for the examlnatlon,*é there is little

or no musiec 1in the majoriiy of secondary and high schools

The sylisbus for the primary school still
approaches music from the old-fashloned analytic
standpoint, The whole fleld of educstlon hass altered
its epproach and to-dey subjlecte arz studied with the

necessary theoretlcal knowledge aa &n adjunect. Grammar

to~day, has cessed to be & department of study by 1tself
and has becone an investigsation lnto the structure of

a language in order to lliuminate and explain its
phenomena. In the same way mugic in schools should
;:onaist. of the singing of songs and hearing of music

in order to devslop in the child a love for and interest

1n./o-o-o

X1 See Scheaule C. s See Schedule D,
®: See Schedule E. X¥: Bee Schedule I.
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in the subject. The theoretical study should only

be that which is necessary to render comprehensible
what the child hears and sings.

The study of music in the schools is still
a matter of learning a sound called "doh", then another
called "son" and thirdly one called "me®., The

importance lles not in the notes but in the relation

to one another, Tunes are not laboriously bullt with

these notes, but a knowledge of the notes as the

uncenacious ingredlents assists people to appreciate

the tune.

Sight-reading now takes its proper place
in the scheme of things. It 18 not an end in 1itself

and as such 18 less important. It is only a means of

learning new nmusic easlly and quickly. A knowledge of
sight-roading is more important in South Africa than
in nost other countries owing to the lack of traditional
folklore and musie. Our chlldren 4o not reach the
adult stage, as for instance in VWales or Germany, with

& large number of traditlional songs & part of their

being as it were. Thus it becomes necegsary for them
t0 acqulre some ability in sight-reading in order that
this deflclency may be overcome as far as possible.

In any case the conventional approach to sight-reading

1s faulty and is discussed in detall at a later stage.X®

Bifevsns

X} See page 39 et seq.



B. THe PRINARY S3CHOOL.

The system outlined ebove has resulted in
necessarily poor supervision of the work in the schools.
The msjority of teachers, although it 1s admitted
that they do their beat, cannot be expected with the
training they have hedX and with the demsnds made upon
them, to have a clear conceptlon or a comprehensive
view of the sublect. In most cases & number of songa
in the traditionsl style 1s taught. Very often such
songs Ao not interest the pupils at all and as often
they are beyond the range of thelr volces and
capabilitlea, No method of teaching sight~reading
is employed; the puplls &re expected to learn sight-
resding incidentally by actually sight-reading,

Aural culture or ear-training is a vague term conveylng
little meaning to the teacher, while appreclation of
musiec is confined, (and that in the more fortunate
schools), to the playing of a few haphazard gramophone
records or the hearing of a little wireless music.™

Very few primary schools are equipped with
adequate halls and none with gramophones, wireless sets,
reoordse, percussion band sets, song books and other
neceasary equipment, Such articles nust be bought
out of privately colliected funds,

A course in music for primary schools 1s glven

in detall later in this thesis.

CQ/..‘.‘

X: See Schedule 4.



C. THE SECONDARY SCHOOL.

BT maa

The secondary school has of latler years

unfortunately become dominated by the Junior and

Senior Certiflcate examinations and as a result the

~ oE—

tendency 18 v0 negleot those subjects which carry no 'y
marks for the examination.X The whole system of
examinations at the completion of the secondary course, E
coupled with publlie and commercial opinion, hes a "A-J
definite bearing upon music in the secondary school
and tends Lo freeze it out of existence.

An excellent course in Aural Tralning and
Theory of Musie a8 guch is provided for the Junior
Certificate, the drawback bteing that 1t le examlned
in a dreaded public examination at the end of the
course, it is unfortunate, too, that the course is
theoretleal and academic and that general musical
culture hae no place in it at all, I have prepared
gtudents for this examination who have never played on
eny instrument in their lives and who, even after
passing the examinatlion, still know nothing of general
music, hardly know the nsmes of 2ny composers 2nd have
very little eappreclation, They were students who
proved on test to have keell gural perception and sone
latent musical ability and who were seeking an extra
sudbject to filll in the Junilor Certificate course.

There/. e

See Schedule H. i.hi
Bee Schedule 9. i
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There 18, too, a coursc Ain Instrumental I&usic@
for the Junior Certificatc which alnxs at a certaln
standard of proficlency in the playing of an
instrument =~ usually the plano or violin. It 1is
posslivle {for echolars to pass the exanination in this
subject without eny thecrciical knowledge beyond what
i8 necessary to reed the score and without any general
nuslical knovledge, sural culture or tralning of taste,

It would be far bhetter 1f these two courses
weye combined 8o g to eneure that the scholar, in
eddition to certain powers of execution on an instrument,
had & fairly keen ear and some general knowledge of
muisical theory, elementary harmony, the great comvosers,
elementary forz, instrunments and their sounds, etc.

The music course for the Senlor CertificateX
18 nere to be commended in that it 1s imposcible to
take this course without a falrly thorough grounding
in the elements of rusical culture,

The whole diffieculiy ®ith such courses 1s the
faci that bthey are cursed with set examination pepors
at the end of the course, Teachers are, thesrefore,
forced strictly to 1limlt themaselves to the matter lald
down in the syllabus and to sse that that is thoroughly
comprehended, ready for regurgitation at the
exanination, In matters of culture of which music
1a but one facet, there are no absolute norms by which
to Jjudge the quality, so that an examinsation, 1f it

pretenda to examine the artistic merit, merely bolls

doWn/.....

1 See Schedule E,
@: See Schedule D.
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down Lo the personel opinion and taste of the

S8XHD in@ T

& general course in music for secondary and

high sehools 18 cutlined loter in this thesis,
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D. TRAINING COLLEGES.

It has already been stated that all students
at training colleges are obliged to undergo a course
of training in nmusic. No regard is pald to the wishes
or the ability of the stuldent in this respsct, Even
tone ¢deaf students ap well as ithoge vwith very wesk
surzl perception or little pusiezl ahLllity nuet undergo
this course -~ to the intense boredom of the students
themsolves and woste of tire of tho teacher., Others
who liave hed an extenslve training in musle at the
conservatolres or collocges of music are often obliged
to attend these leclures, ine result of this system
is that those with 1little talent are given an even
strorger dlataste for xzusic than they had before, while

for the more proficlent students it 18 & waste of time,

ve have thus a viclous circle starting with
wsak teaching in the echools due Lo condlitions ocutlined
above and producing poorly onrepared scholars with a
distaste for musie, Of thosa scholars a certain
nmamber pass on to Lne tralning collsye, after a dormant
perlod in the secowlary echool, carrying their distaste
with tcem. An 11l=defined =nd compulsory muslc course
there turns thom into ill-preparsd und haphazard teachers
of nuslc, unsucceesfully trying to cope with that

which they heve come to fear.X

The universities of Cape Town and Stellenbosch

h&?ﬂ/...-c

x: Cf. Talford bDavies'! "First Steps",
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have bteen conscious of the lack of properly qualified
schosl music teachers and have attempted, through their
respective College of Muslc and Conservatorium van
Wusiek, to fill the need. There 18, for instance, at
Cepe Town & course leading to the Ictchers' Licentiate
Diplome.® It consists of three years of intenslve
truining esubsequent to tize ¥atriculatlion or equivgleont
certificate, &and eims at providing a tescher who 1s an
expert at hils instrument 2s well as one who has a falrly
axtensivé zuelcal knowvledge ani culture. The course
is well-planned and in theory should produce excellsnt
reeulte, In practice, otowever, suzh teachers are not
very highly pucceesful l1ln spite of lhelr very extensive
krnowleige of the subject, thelr otvious zeal and their
long training, The dAfflcaltly arisca from the frot
that they are firmt and foresmost musiclans and the
matter of thelr subject is to them of far greater
lmportance than the teaching of 1it, This 18 readlly

to ¢ understood because they have Leon recrulted from
the raniks of the studenis al the Colloge of Music rather
than frox the Faouliy of Zddacatlon sud thelr subsequent
tralning has baen almost exclusively within the
precincis of the samxe Coliege of Lusia. They have
nevaer roally Leen brougat up agulnsb the practleal 4Aif-
ficulties oi isaching as Liey would bave been had they
passed througn the Maculty of kHducation. In the
school, too, thé’y are regarded by the acholars as beling
gomeshat differont from the ordinary tLeachers who partszke
of their dally life and rudb ehoulders with them in the
ususal subjecta. This subtle difference in attitude

13/!’...

xS See Schedule G, and p. 141.
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is of great importance in that it makes it very
difficult for such teachers 1o become intimate with
their escholars. This intimacy is of the hlghest

value to the proper teaching of rusiec. Openinge for
euch tezchers are necesearily rare owing to the limited
numter of schools large enough to afford a specialist
not qualified to take any but his own subject.

Since 1932 I heve advocated, through the
South Africen Teschers' Associatlon, the tralning of
school muslic teachers by means of a one-year course
subsequent to the successful completion of the ordinary
orofessional certificate.

The two Unlversitles mentioned have instituted
such coursss,* but they do not go far enough. From
the rather meagre information provided by the proa-
pectuses, it would apnear that the course consists of
elerentary harmony, rudiments, form and acoustics and
such practical work as the Director shall approve,

It would be impomsible for teachors =zith thls tralning
to carry out the principles embodled in thls thesis,
The eourse would be hieghly effective 1f the entrance
qualifications were made high and the ground covered
by the course considerably extended,

The inadequecy of the school music teachers
up to the prasent time appeers to have been felt, too,
by the Depariment of Public Fduestion for the Cape
Province. A post-primary certificate music course®

has been deslipgned and czmz into operation at the

wellington/ ...

Xt See Schedule G, and p. 143.
#£: See Schedule F.
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vellington treining College in Japusyy 1938,  The
entrence guosdifications for this course are high and
the ground covered is more extended, It, however,
still falle shkort of the ideal as it omitg any study
of hernony and courterpoint to eliow of epecial
clescce gnd clrounstances, it does not provide the
teechier with very oxtensive egulpment Tor the mueical
appreciation cieer, 8 thoe only things menitlioned which
gecit v0 have ihic in view, are g knowledge of the lives
of ¢rewl couposers and wn eleaentiary knowledges of Torm.
The letver, from Lhe syilabus, would appesr Lo have
veen includes more for the purpose of exslaining the
ebyuctures of melodies to be taught than for the

ruelcal apnreciation class,

A proposed ccurse of treining for teachers

of school music is outlined later in this thegis.

It e Lhus nov aurpriszing Lo find thet the
results of the teuching of suslic in tine schooslis do
nod apposr 1o be coumensurate with the amount of
energy and telent sxpendsad, Qur young men snd women
ap woll g8 & number of our aaulte seen unakle to
progress boyond the stage of wallowing in a hazy slough
of croonlng and secopdgrede jezz. If and when they
do extricate themselvee, it is only to find that they

ere now deveid of 811 intercst in musle for ite own

BEED,

L
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FURCTION OF MUSIC IN THE PRINARY SCHOOL.

In 1935 there were approximately 92,000
children in European primary schools, almost 92,000
in Non-Zuropean schools and over 168,000 in native
primary schools, making a grand total of about
252,000 children undergoing primary education.*
It may be asgumed that not more than half of the
European primary population would be drawn from homes
of a fairly high soclal status where through the
nedium of such alds as wireless and gramophone, a
certain amount of culture may be deridved, All the
othera, including the c¢oloured and native children,
come from depressed classes where culture is practically
non-existent, These facts go to show that btut a
very small minority of our primary school children
may be expected to gain any culture from thelr homes
end, more exigently than in almost any other country,
compel the introduction of cultural elements into the
primary school. Only at school can the cultural
requirements and the means for emotional expression

be provided.

The provision of an outlet for emotional
expression, the training of taste and the supplylng of
cultural activity to fill in lelsure would do away
with many of our social evils which to-day are merely
the result of either having nothing to do or of
unnecessary repressions, Increased stress laild on

Cu.ltural/o ssse

®: FEdueation Statisties, 1935.



cultural work at the school undoubtedly improves the
tone and discipline in the institution. It also has :
a very definite influence on the quality and output in .
a8ll the other subjectes, Dr. Dorothy Brock, Prinecipal |
of the famous Kary Datchelor School, in a preface to

"Music throughout the Secondary School" by Margsret

1

|

Donington, says \
1

"¥usic ..... 18 giving to this school .... something !
of real worth. I value it for ite training in i
concentration, mental alertness, and the power |
of quick analysis; as a means of self-expression,
sesse 88 an lntroduction to 8 whole range of !
new experience; and as one of the 'humanities’
s+s.s through which girls may find that standard |
which 13 needed more urgently than ever in these |

- days of gramophones and wireless,

"rost of all I value it for the 1deal combination
it affords of the imdividusl and the community

seveev and for the Joy and vitallity it brings
into the school."

¥abel Chzmberlain in her book "Ear Training", |

says

¥ eeees young children, endowed as they are naturally

. with a strong rhythmic sense, can easlly be
treined to appreciate and underatand the message
of Goodness, Truth, and Beauty which music can

80 subtly and appealingly convey to the t
listener.” !

Having arrived at the conclusion that as ?
nuch culture as possible must be introduced in the
primary school, let ug proceed to examine the various ;

i
agents, It 15 pleasing to note that these have besn #'

greatly/ceesa g
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greatly increased in number during the past two decades.
Such subjects as hlstory and geography have been

glven an increasing cultural bias and their teaching
to-day forms & very vivid contrast to that of twenty
years ago. Hew subjects such as handwork, various
forma of art work, civics and the llke have been intro-
duced. "Drawing" hae changed from the mere copying of
a few geomeirical objects, plants and animals, to an
alive expression of what is passing in the child's mind;
nusic has developed from a mere exercise of the vocal
cords to a live cultural agent of great varlety and
lmmense potency. Unfortunately, thlas development in
music teaching 1s only the privilege of a very few
schools in this country, the development having taken

place overseas, particularly in Great Britain,

Of the cultural subjects on the time-table,
music and art are the most important because thelr
appeal 1s dirsct to the emotions through the senses of
hearing and saight, The teachling of art has undergone
a tremendous revival during the past decade., No
educational conference or gathering of teachers 1is
complete without ites Art Exhibition, and #e.have had
visitas from people of the calibre of Nr. lLismer.
Kueic, unfortunately, has not yet experienced this
renaissance in South Africa,

Previously I defined culture as being wlde
interests coupled with good taste in thought, word and

deed/c.ooc
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deed, It becomes necessary now to define taste.

For the purposea of this thesis, taste is that capacity
or power which discriminates between that which 1s
beautiful and that which is not, Thise definition is
epplied 1in its widest sense to any stimulus from
without, or 1dea from within affecting the senses,
intelligence or emotions, This capacliy nrovides

a feeling of plesaure in certain ocases and one of
displeasure in others. The quality of the taste 1s
dependent upon that stimulus or idea which occasions

pleasure,

If a stimulus or 1dea which 1s commonly
accepted by soclety as good or beautlful occaslons
pleasure in the subject, then we say that his taste
is good, but when the subject experlences pleasure
from a satimulus or i1dea which soclety commonly regards

as bad or ugly, then we say that his taste 1s bad.

If this capaclty 1s to be trained, then it
rust learn to provide feelings of pleasure for the
accepted good stimuli or ideas, Thie means that
countlepn progressive stimull nust be presented and
that the sublect must have countleas new 1desas to
which this capseity can react. Then, by comparing
his own reactlions with the reactions of those whom he
respects, the subjJect makes the necessary adjustments
to bring bimgelf into line ag it were, This

adjustment/eeeee
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adjustment may be conscious or not.

In the initial

stages there are resctions

only to those atimull which appeal to the senszes.

experiences reactions to siizull which appeal to the
intelligence as well and still later, wiilh sdolescence,
t¢ those which appeal to the emotions in addition to
the others.

From observation in the schools whers 1
have taught, I am inclined to belleve that the mere
experiencing of many stimull to this capacity for
discrimination or tasie sufflices for 1ts itraining.
I 4o not think that the comparison of the yesctions
of the subject with those of another is very

Necessary,

undoubbedly accelerates the process.
In this case wo are faced with the dasnger of followlng
a possibly bad example. I em of opinion that people
with poor taste are merely those who have not had
thelr attention conaclously drawn to this capacity
whish they command, or who have not had ths opportunity
of exercising 1t sufficisnily.

It will thus be seen that parl of the work
of the school, 4f it attempts %40 raise the child's

lavel of culture, must be pla

med along thess lines,

31‘-11:!1.:11/.. 'y



-2 -

Stimull must be presented through the senses for the
child's capsacily for discrimination to react upon.

Ag the child enters sohool shortly after it has
attained the age of reasoning powexr, the appeal should
be mainly in that directlon and later - particularly
in the secondary school -~ the stimuli should have an

increasingly emotional blas in thelr sppeal.

The usual media in Lhe school for this
purpose are hlatory, literature, art, handwork and
music. I% 9ill e Been thet those have thelr spproach
mainly through the senses of sight and hearing. It

wust be remend

d, howeyer, that theme are not the
only subjeots which are cultursl. Any of the others
tan be eultural in the bends of an intelligent teacher.
They become cultural as soon as they call the child's
senge of discrimination between the besutiful and
non-beautiful into play, or as soon as they sllow the
ehild free rein for expression,or as soon as they
create in the chiid an Iinterest in other correlated
general knowledgs,

I have come to the conclusion bssed upon
nany years of clese observation, that it does not
natier which of the senges or which of the subjectis
is utilisged as ths medium for ths pregentation of the
stimulus to be rescted upon. If the cohild's taste
has besn improved through training in music by means

0f/ssoee
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of aursl stimull, then I bellieve that that lmprovement
must manifest itself, for example, in his reaction
towards the colour, outline and composition of &
pleture which presents a wvisusl stimulus, but still

to that seme czpacity of taste, In fact, I incline
to the bellef that his reactions to everything in life
where this capacity comes into play 1s likely to be
affected by the improvement,

A visit to Sldney Street Coloured Primary
School, Cape Town, will convince anyone who is doubtful
of this statement. Partlcular stress has been laid
upon art tesching &t this school and despite the fact
that 41t 1s situated in the midst of Cape Town's worst
sluns, and draws 1its pupils from the most depressed and
uncouth sectlon of the community, the general tone and
attitude of the pupils towards their work, play and
follows 1z comparable with anything to be found in our
best primary schools. I have found the game to hold
for those schools where music 1s well taught and, in
fact, have experienced 1t myself, If one of these
subjects, well taught, can produce theae resulte, what

could be said for the proper correlation of both?

Euslc performe a further very important

function.  Sir Walford Davies, in his "“First Steps

1“/-...-
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in Pusic®, says:

¥Husic i1s truly an ideal school subject:
it glves the children unlique ocutlet for
initiative and teanmwork,®

It is thie idea of co-operation which I wish

o stress. Croral singing sbove all other forms of

satisfaction and mutusl plsasur

¢ deplved from Wﬁ?mmg
together with cthers. in schools where c¢combined
singing is well taught, thers is an swsazing sbesencs of

petty Jealousles and uncouth competition.

Busic plays an important part in ziving
children wmastery over their voeoal cords, a developed
sense of rhythm and & keen feeling for harmony.

Thege three are not lacking in ocur South African

youth, whoese pecullar aversion to singing even en masnse
is perely Gue to the faet thal there has besen no
development, It would be welinigh imposesible to
imagine a group of South Afrisen boys and girle, no
matter how carefully selected, indulging in the joyous
absndon of song and dance as, for instance, the
fustrian student group which recently toured this
country. It 18 not due o a difference in temperament
or ability, but firstly to the lsck of traditional
folklore and secondly to a sense of inferiority, set
up by lack of contrel over their vocal cords, and

@@nfi&@n@@f@ 288 s
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confidence in thelr sense of rhythm and harmony.

Musie teaching in its broad culiural sense,

and 1n the hands of a careful

teacher who is hinpelf
& lover of musie, would break down the taboos which

our yo

people, particulsarly ocur young men, have

allt uwp round 4t. There has been 50 mich of nere
vosal drill and conventionsal song teaching beyond the
range and comprehension of puplls, that music has coms
to be regarded as not belng a natural mode of
expression for the ordinary everyday boy and girl.

Ita teaching should never be incomprehensible or
sentimental , should be ologely correlated with other
sublectas and should always 2lm 8% bthe gradusl inprove-

mend of background by knowledge of folllere, songs,

neas and customs of other lands as well sg our own.
Tought in this way, ohildren will come to regard music

a8 something which they 1lke, itrust and wish to pursus,.
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A _CURRICULUY OF MUSIC FOR THE PRIMARY SCHOOL.

A. ITS DISTRIBUTION ON THE TIME-TABLE.

In most schools it haer been found convenlent
to allot two half-hour periocds per week to music
teaching. An averag:;. ten weeks per term would provide
twenty lesaons per quarter and sighty per year. A
nore ideal arrangement ig three shorter periocds of
approxinately twenty minutes each per week which would
anount to thirty lessons por term and one lumdred

snd twenty per year. This srrangement is recommended

both by Sir Walford Davies® and Zabal Chasberlain®.

The scheme of work for the year should be
planned at tne beginning so that each lesson follows
logieally upon the previous one, thua avolding waste
of time end repetition, Xoat authorities lay down an
arrangement of a singing lesecn which they recommend as
a standard plen for eash lesson throughout the year.

I have found this arrangement not very satisfactory
for the reason thet lessons tend to become stereotyped.
Hilds Paxrker in "The Teaching of Class Singing"

recomeends the following plan, for a thirty minute

leseon:

INTROUUCTION s e ws
®: Walford Davlies: "A Four Year Course in Music."
#: label Chamberlain: "Ear Training".
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INTRODUCTION: ia) Breathing exercise. ée mias.g
b) Volege tralning exercise. 3 mins,

PRESERNTATION:
S8tep 1. Tine, {5 mins.)
Step 2. Tune, %5 ming, )
Step 3. Ear-training. 5 mins.)
Step 4. Song,. {10 mins.)

The following is Sir %alford Davies' twenty

minutes lesson plan

1. Singing a ¥known Sonc. {3 mins.)
2. Toning, Tuning and Timing. 3 mins.)
3, New song., 4 mins,)
4. Specisl lesson of the week. 6 mins,)
. Writing out =z tune, {4 mins, )}

¥abel Chamberlain suggeets in three periocds

a week the following arrangementi

i1t veriod: Ten minutes ezr training, ten minutes
voice training and songs.

eviod: Twelve minutes sipght singing, elght
minules volee tralning and gsongs.

3rd seriod: iipght mirutes volce training and songs,
twelve minutes rhythmic movement.

I do not ecare for Hilda Parker's arrangement
becauge it is so stereotyped. On the other hand it
is a plan which is far more thasn the ma jority of music
teachers in the primary schools to-day employ.

S5ir Walford Davies' plan is far better in this respect
ag No. 4., the speclial lesson of the week, and the

l@n@&%ﬁf@ »EEH
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longest part of the lesson, may be sltersd s2d 1ibitum.
By own arrangenent, arrived at after many years of
experiment, and given below, resembles this arrangement.
¥abel Chamberlain's plan has several advantages in that
the time allotied to easch part of the lesson is not quite
B2 moagre. Ite dlsadvantage, however, lles in the fact
that ane has separated the parts of the music lesson
Into more or less watertight compartments. This may

be sald in o gre

ater or lsager dzgres of ths other

plans Loo.

wy own plan is only partly conventional.
fost normal culldren llke law and order with lititle
surprises thrown in, and for this reason my plan
commences with formal voice drill and after that allows
the teacher some latitude. After the formal volce
drill, the children sing & known song, pasrtly for
purposes of prectice ul more for enjoyment. The
lasson then proceeds Lo Lwo intere-related parts which

we may ¢2ll, {a}) Practice and preparation, and
{v) inody of lesson.

These two togethey should teke up at least half of the
leszon, whiech should then be rounded off with the
ginging of another knovwn song. The suggested duration
of ths various portions of the lesson should not be
slavishly adhered to, but should vary with ecircumstances.
The times suggested are merely indicative of the

relation/sesse
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relaticn of onz portion to znother.

The plan may be summarised as follows:

Volce &nd breath drill, (3 mins.)
Enowm song. (3 mins,)
(a) Practice and preparation. 4 mins,.)
() Dody of lesson, 8 mins.)
Known eong. (2 mina,)

The curriculuxr will ineluds threes rough

divicions az Zlvan below, T should 1like to make it

clear, however, that the sepsaration of music teaching

into parts 1s anything but i1desl, as these parts are so

inextricably interwoven and dependent upon one another

that partition 1s of noceasiiy unhealtihy. These

roush divislons sret- Sight-reading, which presupposes

and insludes ezr-training, the learning of songs,

vhiceh in turm lneludes sight-reading and a certain

emount of apprecilation, and

which I propose galling the training of musiecal taste,

On the assurmption that there are thirty

lesgons per term, the body of the lesson

{No. 3(b)} in my plan), would be directed towards

car-iraining with its attendant sight~rsading in say

aight of them; towardr the training of musical taste

which would 1nclude the singing of 2nd listening to

songs snd the giving of planned grawophone and wirelees

!‘ecitalﬁ/. saase

vhirdly, musical appreciation
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reclitale in say aeven of them, whlle the remainder of
the thirty, l.e., fifteen lessons, would be devoted to

the learning of as many new congs ag can possible be
fitted in.X

The practice and preparation portion of the
lecacn (Nc. 3(a) in the plan), would naturally vary
with the body. In the ewvent, for instance, of the
teaching of a new sound, say fe, this particular
portion of bhe legson would include the singing of the
semltons doh ie and practice in piltching the doh in
passages culil or played by the teacher Ainvarioue keys.
If, on tho other hind, the hody of the lesson 1is
devoted to the teachlng of a new song, the learning
of which 1e to ba 1y signt-reading, the practice portion
weuld ke sight-reading exercises contalning the leaps,
phrases or rhythzs which might prove to be of difficulty
during the learning process,. If the song 1s t0o be
taught by esr, the general beckground, by which I mean
for example the composer, natlonality, atmosphere and

etc., might be dlscuaead.ﬁé

This plan results in a logical and nicely
rounded main portion of the lesson. Children are
prepared for it by the enjoyment of singing an old
favourite beforehend, which at the same time divides
it off from the rather formal volce drill with which

the/seees

#u: See Schedule A,
£: See Schedule A, Lesson 1,
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the lesson commences, The plan has been extensively
tried out by students in training at the Wesley Training
College, S8alt Rlver, Cape Town, durlng the past flve
years and has given excellent results, it is of course
aasuned that the three main types of lessons outlined
in the previous varagraph would bte appropriately

alternated with one another and convenlently soread out.¥

Bifesses

X: See Schedule A,
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B, TH, TRLATM'ZIT OF BAR-TRAINING AND SICHT-READING.

The term "ear-trailning" 1s surrounded with
an aura of vagucness, and looked upon with a certain
emount of apprehension and migtrust by the mz2jority of
class teachers responslble for music, and I propose here
to olarify the meaning. In the firsi{ place, 1t is
necessary briefly to examlne the function of the ear
in singing. Physiologically it is a mechanism for
converting vibrations in the atmosphers into stinmull
to the Yrailn, Its function in the act of singing is
tremendously important and raquires e brief glence at
the vocal corda, These are ¢apatle of producing sounds
of variocus pliich, louiness and duration. The pltch
1a governed by the speed or freguenocy at which the
voeal oords 1.;‘1131'.9.1'.1&.E This spzed, 1in turn, 1s governed
by muscular tension placed upon them and the shupe
into which they are formed, The loudness is governed
by the intensity or force of the vitrations® which in
turn is governed by the foroe of breath expelled by
the ruscular sctlion of the lunga, It 18 clear from
this that pitch ard loudness as well as duration are
eventually determined by nmuscular manipulation.
Absolute conirol over these muscles 1s, practlcally
Bpeaking, impossible slthough 2 measure of control may
be gained by years of laborious practice. The amount
of muscular energy required for a sound of a certaln

pitch or loudness is determined by the ear, Practice
will/o LN

B: See "Text Dook of Psychology": James pp. 54 et seq.



w L) -

will give 2 sound sporoximating the required one
bt Lt is the sar whilch causes the final minute
adjustments %0 make the noiles exact.

I dov not wish to labour this point, but so
many class tescherg responsible for music have fajled
to realise ihe imooriant controlling function which
the car exeralscs over the volce, that I feel I must
drive Lhe polint thoroughly home. & man boyn deafl is
invariably outs as well, nobt because thers ls any
physlend deficleoncy In the voesl or speech organsg,
bul merely teesuse the ooy is not able o direclt and
contral. For this rezson the sounds tausht then
mechanically sre unnatural. If 2 deaf-mute by some
miracle of surgical opzration eould zuddenly be made
to hear, he would be able to spealk very socon afterwards.
The ear in the sct of gin~ing funebions in exactly
the ssre menner as bthe eyo in drowing.  The cleverest
articst In the world who Iss Jover sacn & gabt either in
d3fe or dn reoresenluetion, enuld never drew one even
with the fullest vertal or writteon deneription,

The function of the ear ig further claborated in that
part of the thenls deallnz #ith statistics of aural
perception.

If then the propsr function of the volce
depends entirely upon the controlling influence of
the ear, 1t 1s resconnkle to supsoce that in order to
gain sccuraey of pitch ond loudresz the ezr must be

tralned accurstely to popeoive them. Thus rmecuracy

Qrfa@@a@
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g, oF pliching notes depsnds entlirely upon
scouracy of plteh percepiion of the ear. on

page 175 el seq., graphs are given which compare
students with some systematic ear-training with others
w¥ithout such training. These graphs show that
acouracy of aural perception in regard to pitch, rhythm
and harmony can be develoned by training of a proper
¥ind. I have included these graphs because so many
people are undsr the misbaken lupresslion that they
heve "no esr for musie®™ and thal nothing ecan be done
about it. i em inclined to belleve that such people
have fairly good gural perception at their command but
heve never learned to listen properly. They may, for
example, never havs been taught to distinguish
accurately between pltch and loudness, or may never
have reallised that rhytlm is not part of s melodic
phrase, 8ir ¥alford Davies in a letter to ne dated

28¢h Februsry, 1937, saye:

"Our percentage {of tone deafness) over here ig
vory £zsll, ihough sural perception is often
weak aimouly through limited atimulus of thie
faculty, In fact, supposed 'tons deafneas’
and weak aural perception are mors often due
to want of exercise iLhan to defects in hearing.”

The Department of Public Educatlon for the Cape Province,

in its "Suggestions for the Consideration of Teachera®,

onfs...-
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on page 308, states:

"The children's ability to sing depends
directly on ear-training."

The term “"ear-tralning" itself presupposes that the
ear, 1.e., aural perceptlon, is capable of training,

i.e., an improved degree of accuracy.

I have confined my attention thus far to
pitch and tone perception, but the same holds true for

rhythmic and hsrmonie perceptlon,

The statisties in regard to perception which
I present elsewhere, show that perception bf pitch,
raythm and harmony differs in varlous types of
communities® In England the emphasis has been on
piteh and rhythmle perception while harmonic perception
has been rather neglected. Good music, after all,
dependa upon a perfect blend of good melody, rhythm
and harmony and it will be necessary in a well regulated
syllabus of music to lay stress on that particular
branch of aursal perception which is weak in that
particular comrmunity. The point I wish to emphasise
here is that not only is accurate tuning of the volce
dependent upon aural acecuracy-.in pitch perception, but
the accurate timing or rhythm of the music 18 dependent

upon accurate rhythmie perception. Just 80 15 good

part-singing/. sess

X: See p. 169 et seq.
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part-singing dependent upon harmonic perception.

Sight=reading consists of the transiation intw

gound of cesrisin sy Certalin

in part-songa, 8till others represent haymory.
If these are 1o be sccurabely trsnslated into sound,
and 1f the ear does all the controlling of the pitch,
royttm and harmony produced by the vocal cords, then
surely accurate sight-singing presuppoges an accurate
1:1-5 Driven to its logiecal conclusion, this would

measn that it i® unnegsss

y Lo tsach slighi-reading al
gll,

11 that i necessary is {8} volce exercimes to

give confidence 4in the wocsl cords and (b) ear-training

O AUPra dihture (o give accurasy %o that which the

gords produce, It is for this reason that I stated

previously "sight-reading which presupposes and includes

ear-training.”

From the above it becomes clear that
glght-reading must be directed not at the vocal cordn
but 8% the ear, Children,should, therefors, not he

taught o eing new sounds, rhythms or harmonies, but
to hear

them. If they hear them sccurately and can
retaln an aural imege of thelir shape, then they can

reproduce them sccurately with sight-reading.

It must not be supposed that I do not

advocate/csese



gdvocate the singing of that which the acholar is
trying to perceive aurally. The singing forma the
prectical execution of the aural imasge he has formed
and would tend to fix and clarify it. 8ir Valford
Davies in his "A Four Years' Course of Yusle®, on

page 4 recommends the use of ear, volce, eye and

band simultanecusly. He stresces the importance of the

gorrelation of all these sensitory orgasns and saya:

fThe Tive acts of listening, singing, reading
and ...0. pleking out ..... On the keyboard

will begin actually to fortify ons another.....,

wlll tend o clear up difficultles by
reinforcing one another's appeal.”

The teaching of sight-reading in this
¢ountyry has suffered from confused 1deas ap to the
places, function, object and mutusl relationship of
tonle so0lfa and staff notation. They are generally

srate and unrelated medis for the

transeription of nusio. This is not the case; nor
was it the irdention sither of the inventors of tonic
solfa or of the present day School of Tonle Solfsa.
Tonic solfa is intended as & eruteh for those people
with weak aursl perception in regard to piteh, just
as the French tims-names were invented am a crutch
for weak rhytimic perception. These two systems
co=ordinate the muscles controlling the vocal corda
and the muscles eontrolling the gpeech organs, The

latter through constant usage have been broush
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very striet control and can by proper co-ordination

with the muscles controlling the former, be made to e

of material sssistance Lo them In developlng ACCURGY.

1 have found tonle soelfs and in some cases Lhe Freneh
Ling~

neg Lo be of very material assistance, but I have
never developed thelr teaching beyond the stage of

being a nere oruboh to staff notablon. I have found
that staff notation can be very successfully taught
through the medium of, and side by side with, tonic
soifa, The method is perfectly sluply and will be

slaborated in the pages following ifmmediately.

ga@f@sas@
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C. AN EAR~TRAINING AND SIGHT-READING SYLLABUS
AND ITB PRESZNTATION,

The Byllabus of work which follows is almost
exactly that which was planned by a committee of the
Kusle Group of the New Education Fellowship (of which
I was & member) some years ago. It has been somewhat
condensed and a section on the teachling of harmony,
which I consider necessary, has been added. The
syllabus as now presented differs also from the
official syllabus of the Cspe Education Department
published 1in the Elucatlon Gazette of the 4th November,
1937.%

In the first place, the offlicial syllabus
treats solfa and staff notatlion as two separate
instead of as two complementary medla; ear-training
is & sectlion by itself which only mentions pitch
perceptlion, consideration of time end harmony being
omitted; song teaching auggests a minimum of four
songs each for standards I and II, five 2onge each for
standards III and IV and glx songs each for standards
V and VI: Esr-training 1s, further, confined to
recognitlion of notes of the scale and no suggestion is
made as to the copying and repetition of phrases angd
rhythme, nor of any other form of aural asctivity at all,
It suggesats that staff notation is "the 1deal towards
which should be striven" and states that where the

teaching/ ece s

%: See Schedule G,
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teaching of staff notation is found to 3?9 not
practicable it might be postponed until standard IV,
Puusical appreciation must be fostered, and occasional
talks on femous composerg are recommended. Whensver
possible, s gramophone and & library of records should
be acquired and used.” The very form of the syllsbus
points to the fast that even the Education Department
hae lost sight of the trus cultural alism of music in

The syllabus suggestis the teaching of 2«time and

d=time in standard I, while 3-tize is left to standard II.
Even to adults with fairly well developed eara the
distinetion betwsen 2- and 4-time is difficult and I
consider the teaching of these two times in sgtandayd I,
without the contrasting 3-time, to be confusing.

Compound duple time, according to this syllabus, must

be taught before triplets when 1t is obvious that

compound duple time consists of Z-time in which each

teat hats been divided into triplets,. The gylliabus
further demands the singing of fe and ig in standard II],
while their recognition ia left to standard IV. it

can never be emphasised strongly enousgh that ear-iraining,
i.e. recognition, should precede singing, i.e. execution.
It 1s clear to me that the introdustion of this deplorable
syllabus in our primary schools will do nothing towards
placing music teaching on a proper footing, but will

rather tend to 2dd 4o the confusion,

mﬁ@,jaaaa@
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The work of each standard in the syllabus

which follows, has been divided into time, tune and

hﬂumony .

These should not be regarded as separate

entitles and care must be exercised that children do

not gain that impression.

Time exercises, vhen

comprehended, should be clothed with a tune and coloured

with harmony to show its proper function.

"
=
&

STANDARD 1.

2e, 3= and 4-time, (recognition and
discrinination only by tapping and
rhythmnic movement). {pp.51-54).

Doh, me, eoh, doh', soh,, the first three
placed on a three-line staff with the others
laced sbove and below it respectively.

pp. 54-56) .

Recognition of the sound of the doh-chord
(aa quist.)e dletinct from any other chords.
p. 56).

STANDARD .

Time aignatures of the times lesarnt in
standard I; notes, 1, 2, 3 and 4 beats in
length and corresponding rests {J,J.J,.; F=—=—)
barring of these times and the singing of
simple phrases on one note contalning only
the times and notes learnt. (p.57).

goh, te, ray', ray, fah, lah on a five-=line
staff; the scale stepwise. (pp.58-62).

Dliscrimination between doh, soh and £ah
chords (1.e., 5/3 chords on tonic, dominant
and sub-dominant). (p. 62).

STANDARD I1I11/...
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STANDARD _III.

TINE: Half-beatas (/)), 1}- and 3-veat rhytnm (/). J),
and $-beat rests (/7). (p. 62).

TUNES The more common lezps of a third, fourth,
Tifth and sixth consleting of notes already
learnt; the introduction of fe and ta.
(PP- 64-68)0

HARMONY: The recognition of a change of doh by the
introduction of fe in the dominant seventh
chord on ray and the introduction of ta in
a similar chord on doh; recognition of
two-part harmony, 1.e¢., duet., (p. 68).

STANDARD 1V,

N
TIME: Triplete {});)); compound duple time. (p.69).
TUNE: The introduction of key signatures; the

steff notation representation of fe and ta
in the more common keys; the singing of
simple one remove transitions. De T70).

HARKONY: Recognition of doh in more asdvanced
transitions; 1listening to two- and three-
part harmony, 1.e., dust and trio. (p.72).

STANDARD V,
TINEL Quarter-beats (FI G)(jJ¥7). (p. 74).
TUNEs The introduction of ge; the recognition and

ginging of the phrase me fe ge 1lah. (p. 74).

HARFMONY: The recognition of minor chords; listening
to accompaniments and hidden melodies. (p. 76).
|

STANDARD VI/eeeea
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STANDARD __ VI,

TINE: Other pulme Aiviatons (J 7, T ] 77 ete.)p76)
other unusual tine signat.ures
(3,8, 3,4 3 &  eted).

TUNE: The introduction of other sccldentals in the

scale. (p.77).
HAREONY: The recognition of very elementary harmonic

progresslion, particularly in cadental
phreses; improvised sccompaniment. {p.77).

I propose now to elaborate the sketchy
syllabus given above and to outline the method of
presenting the materirl. It will s noted that never
is the teaching directed to the volce, but always to

the ear and thence to the voice., The gub-standards

have not been mentioned for the reason that there should
be no sight-~reading and very little formal work done
there. The kindergarten syllabus should e¢onsist of
rhythmic movements, tapping and handclapping to various
kinds of times, viz., march, waltz, running and
skipping, or 2-, 3=, quick 4- and 6-time, Children
ghould learn to recognise and designate various kinds
of musle, viz,, Jolly, sleepy, esd, angry, martial,

etc., This naturally should be in addition to their
song work whlsch I mention later. It will be noted that
the sub-standard work 1s pure esr-training, It 18
unnecessary here to elaborate the sub-gtandard work as

it 15 belng reasonably well taught.

In/esee
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In large schools it ta often possible to
obtaln the.servlces of & teacher of eurhythmics. I do
not, however, propose to go into detall in regard to
this branch of rhythmic training as it falls without
the gcope of thls thesisy but it should be borne in
mind that it 1s of very material assistance to the
teacher of musiso who should work in collaboration with
the teacher of eurhyth mics., Thls form of training
interprets misical rhytim in terms of bodlly movement
and forms & close assoclation between the two, Bodily
novements are mentloned in the peges followlng and the
intelligent teacher will find many opportunities of
edneolidating rhythmic feeling in hls pupils by
emplifying the hints glven below,

DETAILED PRESZNTATION OF ABOQVE SYLLAHJS.

STANDARD I.

TIME: The time work for atendard I might be taken

in the following stages, appropriately spaced with the
song work and appreciation work throughout the year.

(a) Revision of the rhythmic work done in the
sub-gtandards with particular emphasis on 2- and 3~time,
If the chilldren are told to go across the room in step
with 2/4 time, they will markch like soldlers, and in
step with 3/4 time they will turn round and round.

If space will not permit they may be allowed to do arm

movements/ceeee
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movements at thelr desks. 2/4 Time will result in
jerky up and down movements while 3/4 time will result

ng or eircular movenents,

phrase in 2/4 time consisting of one«beat notes and ssks
the childrsn to listen for the strong beals, On
repetition the children are agked to tap the strong besat
on the floor with the foot.  Teachers should not be
dismayed if the {irst few attempts at this result in
noisiness and unseemly hilaritiy, Little children

vory qulckly work thip off and besome very kesn on

oub rhythms in this way. The nezt step is to
repeat the phrage while the children tmp ocubt the weak
beat wi

th thelr finger on the desk in addition to ths

strong

one on the floor, The whole process 18 now
repeated with 3/4 time and at the econelusion the
children themselvea, 1f the lesson has been properly
handled, will tell the teacher what the difference in
ths two iimes is., The terms 2-time and 3-time, or any
¢ther Lerm which the teacher iz accusiomsd to using, .-
should not e i roduced &t this stage. The ehildren
thengelves wlll arrive ab the correci namesz al & later

stage without an

They should mersly be callsd
Barehing tlme and turning or wallsz time,

{ﬁ};oo-so
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(c) T children should now be encouraged to
invent similar phrases, preferably on one note. Those
who find this very easy might be encouraged to use nore

then one,

(d) Anslysis as above of 2/4 and 3/4 phrases,
starting on weak bests and containing occasional

2-beat notes,

(e) Invention by children of sinmilar phrases
as above,
(£) A/4 Time should novw be introduced with

extreme caution. It 48 easy to mistske the medium

third beat for a2 strong one and thus to confuse 1t with
2/4 time. The first examples of 4/4 time should be at
falrly quick tempo so as to force children to trot in
time to 1t. It can thus be contrasted with 2-time which
‘they feel to be & soldlerlike march.

(g} 4/4 Time should now be analysed by tapping
as outlined before. I suggest that the strong beat
be tapped on the floor with the foot, the weak beat
on the desk with the finger of one hand and the medlium
beat with the knuskles of the other. Thers will be
some confuslion snd difficulty, but if the children
have had sufficlent experilence in tzpping out timea
prior to the introduction of 4/4 time, they will grasp
the/.ceee
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the rhythm fairly quickly.

{n) The invention of 4/4 time phrases by the
shildren.

{al The firs

t step should be the inculealion of
a feeling of tonslity, i.e., the recognition of doh.
This should be done in the following mamnner. The
teacher proposes to play & geme of calchwcatch with

the shildren with the sound of doh as the "den".

ruly in, say,
the key of £ {lat. Then doh is sounded and the
ehildren made to sing 3t. One ehild is "on" snd tries
o sateh the others, On catohing one, the viciim
must sing doh. IT he sings it correctly he is allowed
free, bubt 17 he cannot get Lt then he is "on', The
teacher should repest the dob feoirly often and let the
children hear it end esing 1t over Bnd over again

during the gane. This game, if impracticable for
ressons of nolise or spmce nay be amended gs follows.
The ¥on® ohild stends infront of the clasg, counts Len
glowly and then points suddenly to any one of the
shildren who nust then sound doh. The next step is

the ginglrg by the tescher of phrages erding on doh,
gnd the children individually plcking out the doh.
Later dob should appear in t

e niddle of the phrase
and still lsater it might be left out.

(b}/&otdo
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{d) This stage should consist of sight-reading
and the inveniion by the children of 1litile phrases

pade up from the notes learn

{e) Biittle doh" {(don') is now introduced using

the game method gs above, and after that "great soh®
{sch, .

{r) The reading and invention of phrases con=-
taining these five sounds. Dob' and soh should be
writien respectively atove and below the three lines.
Iater, doh should be placed on the space, sopstimen

shove and sopetines below the Lipst lins

s While the

poesitiong oF me and goh

are correspondingly altered,

g in standard I should consist
of the recognition of the flrmness aﬁd finality of the
soynd of the doh chord, This chord should be
designated "the home chord® or “the asfe chord” and
ghildren should learn to plek it out from amongst
random chords plaoyed by the teacher, AL first the
top note of the chord should bes doh and the chord

Iater its
position may be shifted, and still later, the top note

should appear at the end of tle progression.

varied 0 me or #gh.

STANDARD I¥/ccee
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STANDARD _ II.

TIHME!

At some convenlent time during the year the
time signatures 2/4, 3/4 and 4/4 might be fitted to the
rhythms already known by the class, Thias 1s a plece of
purely theorstioal knowledge and might be taught as such.
It would form quite a pleasant break in tho ususl run

of singing leasonas.

The gemibreve, dotted mininm, minim and crotchet

should now be presented as the 4-, 3=, 2- and l-beat
notes, The presentation should be exclusively aural
and only after the majority of the claBs c¢an recognise
these notes sung in phrases by the teacher should any
einging of them be attempted, At a later stage during
the year the corresponding rests should be taught in a

similar manner.

Staff notation notes should be used on a
single-1ine staff for all such time phrase work.
Although I 4o not consider it necessary at this stage
to introduce tho tonie solfa equivalents to these note
lengths, or the time setting-out of this medium for
these rhythme, I have taught and sdvised my students to
teach them 80 as to fall within the demends made by the
officlal ayllabus, Any name might be used for the notes
placed on the single~line ataff. I have made it a

practlcE/a s e
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practice to call the note doh in order to lmpreas upon

pupils the inter-relation of the two medis,

The time work for standard II may be divided
into any number of lessons at the discretion of the
teacher depending upon the ability and roythmic talent
of the clzss., The actual presentation should be
gpread out over the year and the materlial presented at
esch lesson might be consclideted and practiged during

&g
part 3(a) of the lesason/suggested on page 36,

The soh chord should be introduced in one

legson in the following mamer:-

{a) Practice of donh chord upwards starting on

various dohs, uslng a three-line starff.

{4} Fix on a8 doh, say middle €3 repsat several
soh
times; sing doh chord to goh; repeal Beveral times;

ghange the name of the sound to doh.

{e) 8ing & new doh chord starting on this new doh.
{d) Repeat original doh chord and ask class to

COmMPATrS . The change will be noticed by them, and they
will say that it is higher.

{a) Agk then for the original neme of the first

note of the new chord, They will call it soh.  4&dd two

11565/.;009
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lines above the three-line staff to accommodate the two
new sounds &and write in their names, viz,, te and ray'.

(£} Repeat this process in abridged form in
various keys, always approaching the gsoh chord through
a8 new doh chord starting on the sound of goh. Later
the intermediary doh chord may be left ocut, the c¢hildren
proceeding straight to the soh chord.

Ray must be introduced as soon as te and
ray' are thoroughly known. 1In the intermediary doh
chord, ray corresponds with goh,,

42) YE—
<Al -=-===~- 2 () SOH
s ) A\ Nl T
. -
v (S) RAY

When this is known, the position of doh' on the space
between te and ray' should be fixed.

The fah chord 1a introduced in the same
menner only starting from doh'!, changing ite name to
8oh and singing the doh chord domwards. The two new
sounds will be lah and fah. This should be practised

and congolidated in the same way as before.

BOR === 5(S)__Dod 1t/
o () LAH
™ME (D)  FAH
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It must again be emphasised that 1f the ear
is taught to recognise these sounds then the voice will
be able to reproduce them sutomatically. lHany devices
may be employed by the intelligent teacher for the
recognition of each of these sounds, One which I have

Irequently used and found very successful in standard I

1s toc divide the class into three groups, each repreaentins"

a note of the doh chord. The teacher sings the notes
An various orders and the group whose note 1s being
sung stands up, In standerd II, the class may be

divided into five groups, wviz., doh, me, sch, te and ray'.

A sixth group for doh' and a sevsnth for soh, may also
be introduced when the sounds are falrly well kmown.
These groups should be alternated so that one group
does not always represent the same sound, The fah

chord may be dealt with in the same weay.

Al the beginning the namee of the notes
should be written on the lines and spaces. These can
very soon be left out as the children quickly learm to
assoclate the various notes with the various lines and
spaces, Care should be taken to change the position of
doh as soon a8 practicably possible in orrgetr that

children may learn to assoclate the notes /with fixed

lines and spsaces, tut in relstion to the position of doh.

Comparatively late in the year the stepwise

BcaleSeurae
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scale may be tullt up from the three chords by means
of the following diagrams

<

A

oD’

ol

ailimdi~]
]
th

kit [
uu i?r-JI-

of P |

oR

]
1))
D

The chlldren by this time can recognise and
reproduce each of the sounds of the scale and they have
now only to be arranged in ascending or descending
order. Very soon the names of the notes msy be left
out and the children will bes enzbled to sing the
complet.e scale starting on any line or space. Leger
llnes may wlth advantage be introduced by plaeing doh
on the second space (A) and asking the children to
suggest where to put dohl.

Ear-iraining should take the form of playing
or singing progressions of notes, some of which are
in dlatoniec major progression and some of which are not,

asking the children to plck out the diatonic one.

Phrases should be sung, strictly stepwise,
firat starting on doh, later on me and soh, both upwards
and downwards, Lel the cless write dovn the names of
the notes by plcking on the first, naming it and then
working out the others by remembering the number and
dlrection of the notes sung or played by the teacher.

Phrases/ceese
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Phrases starting on other notes and in which the

direction of the notes varles, may be employed later.

HARHOL!!‘
The work should be similiazr to that of

standard I (p.56). The children should be taught the
"anticipating” feeling of the goh chord and the
"restful® feeling of the fah chord in contrast to the
finallty of the doh chord. It is ext.raordinaz:y how
qulekly the majorlty of children will learn tals

disceriminstion, \

STANDARD II1I,.

3
L]
g

|

Half-beats (J)) should be introduced early
in the year as follcwa:~- The teacher monotones a
four bar phrace in 2/4 time, consisting completely of
crotchets and ending with s minim, Children must tap
out the time and write down the phrase on a single~line
ataff, or it may be writicn up on the blackboard.
The teacher repeats this phrzse replacing one of the

weak cerotchetn by two guavers. The children cust point
out whicre the change has been effcceted., At subssguent

repetitions various othor grotechetas are dealt with

in a slmilar manner, the children each time asying where

the change was made, They should be questlioned on the
'\

nature of the change and when it is thoroughly comprehended,
should/“‘..




should repeat the phrase as a class and individually
putting in the guavers at points specified by the

teacher,

A 3/4 and a A/4 phrase should be dealt with
in a sgimilar manner, At subsequent lessons this work
should be consolidated in the "Practice and preparation

part of the lesgson. The guaver should be taught as
the half-beat note,

At this point the French time-names might be
introduced where a sense of rhythm is not highly
developed, If rhythn has besen taught &long the lines
suggested, I do not consider this essentisl and as &
matter of fact try to avold teaching them in order to

save time.

The dotted crotchet, followed by a quaver rhythm
should be tackled during the third quarter on the

following lineas:- The teacher slngse thils phrase in

menotones

The olass tapa it out and writes it down. The teacher

now repeats the phrase in this manner:

I S D S A S

The/..-...
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The olass 18 8sked to point out the note which is left
out and what wae done instead, The same process should
be repeated with 3/4 and 4/4 time and there should be
short practice of this rhythm, sometimes sung by the
teacher and tapped by the children and sometimes sung
by the c¢hildren themselves at subsequent leasons, The

quaver rest may be introduced by first einging a

dotted crotchet followed by a guaver rhythm, and then a

erotehet followed by & guaver rest and a guaver, the

teacher asking the class to listen for the difference.

TUNE:

Leaps of thirds, fourtha, fifths and sixths
commonly found in songe should be taught as far as
possible to the ear by making children think of the
sounds onitted between the two glven notes. Children
with weak piltch perception will find the naming of
certain of these intervals difficult and for such
children I have devised exercises which are in the
nature of pitch 4rill, I have found them a very useful
ald and they are analogous to the multiplication tables
which children are expected to know in this standard.

To practise leaps of thirds:-
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To practise leaps of fourths:-
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The exerclses should be sung flowingly with
8 pause for breath on the long doh' in tho middle.
The tonle solfa nomes (doh marked by m ) should dbe used
while the teacher points to the stafsf notation notes.
They may be tsught by cor and after aome sractice they
mey be started at various points lnstead of always at
ths beglinning,

Before the notos fe and ta can bs introduced,

B./.ca-o
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by this comparison that the distance from doh to ie

ig smaller than that from goh %o fah

ihe penmitone

- me fah may be taught in the same way and the point
well driven home that the scale consists of notes
placed in the order » tone, tons, semitone, tone, tone,

tone, senitons.

The Tirst introduction of fe should e In the
phrase goh fe me ray. The note goh should be eslled

se doh' te lah soh sung. The diag

gted should e |

Lt up on the blackboard ag tLhe

lesson procseds, The children will reslise for

themselves that the te of the phrase doh te lah soh

is hizgher in pltch 1!

the corresponding fah of

gonh fah me ray. The word sharp should be introduced

found to be flatter than the original te, and the new

gound is called %a.

F@?jf&ssas
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For teaching fe:-

SOoOH ——D

FEe—T
FAH
ME CL
RAY S
DOH

For teachling tai-

S ¢ DOM

TE
F——TA
™ LAH
R SOH

Recognition of fe and ta should be practised
and tested at frequent intervals. - Variioua methods
might be employed such as dividing the class into
groups, allotting each group a sound 1ineluding fe,
and making the respective groups stand as the teachser
8ings thel® sound., I often let the children put down

five dashes in line to represent five notes which are to

be sung by nyself, Cne of these notes 1is fe and they
indicate which of the five dashes it was.

It is of course assumed that oceasionally
combined time and tune taests are written up on the
blackboard and sung by the chilldren. These sﬁould be
tn addition to the time tests and the tune tests.

All of these tests should tgke place at rather rare

intervals as they merely indlicate the progress made
bY/. LN ]
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by the ear in 1ts developument of a-.beuracy. ae
Placed at frequent intervals they tend to take the
place of the actuz) ear-training which I have been
outlining and which is so very much more important.
Ear-training implies elghty to ninety percent of
listening and answering compared with fen to twenty
percent of testing. B

HARMONY 3
The children have learned to discriminate

between the doh, soh and fah chords and in standard III
the dominant seventh chord bullt up on ray, the third
of which 1s fe, should be introduced aﬁ a new aural
experience, At first it should only be plcked out from
the previously learned chords and létef its function,
which is the changing of the feeling of the soh chord
from that of anticipation to that of finality, should
bes pointed ocut. Sequences of chords should be played
by the teacher with the children humming the doh at the
end of each ssgquence., On the introduction of this
dominant seventh chord the children soon begin to feel

the original gch as being the new doh.

Othér aural harmony aotlvity should be the
listening to a second part played b‘yx;th'e teacher or sung
by a cholir of other children in thirds or sixths,

Short phrases in thirds ahould be played and pupils
encouraged to pick out the lower part, These phrases
should be progressively arranged starting with two-note
ones.

STANDARD IVIOO. LR
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TANDARD 1V,

The recognition of triplets 1is very éa.sy for
children when contrasted with gquaver doublets in a 2/4
phrase monotoned by the tescher. The three phrases
glven below should be monotconed by the teacher whlle.
the children tap out and write down the first,say what
change they hear when the second is sung, and esy how

this change differs from the change in the third.

. 7av il s> L5 "
‘t

Later the same process 1s repeated with 3/4
and 4/4 time, the children being encouraged to copy and
introduce triplets at points specified by the teacher.
Their representatiocn in staff notation ( J\\,J; J) should
be taught and occasional teste of recognition as well as

reading should be gilven.

Compound duple time should be introduced by
taking a four-bar phrase of 2/4 time in guaver doublets

and repeating it in triplets. The chlildren will still
call it two-time, btut will feel that its nature has been
changed from that of marching to that of skipping or
hopping. Only afterwards when this type of time is

fully comprehended and easily distinguished by the class,

ﬂhould/o ava e
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gshould 1ts repreeentsatlon in staff notatlon bs pointed
out. The inconvenience of continually slurring
together three little quavers with the figure 3 in the
slur ( 75~ ) should be explained and contrasted with the

much easier 6/8 representation (§ /J) J ’). |

The development of 3/4 time in triplets
into 9/8 and 4/4 into 12/8 should also be undertaken,
and their use in the English country dances shown in the

gramophone lesson.

It 1s now expedient to introduce key signaturss.
I have found the method suggested in Curwen's Dual

Notation to be sufficient for the purposes in mind,

The child should be taught that the last flat, 1.e., the f

one furthest to ihe right is on the fah line or space,
while ihe last sharp 1s on the te line or space. From
here thc position of doh and henee all the other notes

of theo scale mey be fixed.

The staff notation representation of fe must
be tackled very carefully as confuslon often results from |
the faot that it 1s represented by a natural in the flat
keye and by a sharp in the sharp keys. I have found
nysslf to be fairly safe intelling children that
anything placed before a note on t.he' fah line or sapace
represents fe. The chance againgt the failure of this
empirleal direction 1s enocrmous,

I/escee
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wen' s

I have made sxtensive use of Cur
Dusl-Notatlion Course, Book I1l, by Professor L.C. Ven-
gbleg for the tecching of one-removs transition.
Unfortunately the nethod sugpested puls the cart before
of the

the horse in that it bLesches ¢he singing

transitions znd not the hesring. The following im

Lrample 48 in the booky

Key ¥ {Transition into the first sharp key).
e {5 § ¥ e,
Smgas@%%?ﬁé@é%igggm

The teachey should sing the first five notes and agk
the children to sing doh at the end. They should

menorise the sound of this note and then the toacher

should sing the next seven notes and ask then whetherp
the pame note still feels like doh.  The new doh should
then be sung. All the teacher's singing should be to

¥1la® go that the children are sutomatically seeking the

n and pitehing the notes mentally. The last five

notee phould now be sung when 1% #1111 be disaovered

that the original 4oh has come into 1ts own ageln.

The ehildren should be ssked to plich corr

egtly the
geven notes of the new key and with blackboard work it
will be dlascovered that the original goh has been

changed 4o doh. Beveral other examples should be
sinilarly trested and prectised 4n that lesson as well
ag at subsedquent ones and only then should the children

attenpt/sus ue



attempt to sing the transitién. Later a lesson might
very usefully be devoted to the reason for the changing
doh after the introductlon of fe. I have done this by
means of a mumber of crosses to represent sounds placed
at larger and smaller distances apart to represent

tones and semlitones. The c¢hildren have to find the
note which precedes the diatonie progression, _'I‘hls note
of course is doh. When all the fah's are changed to
fe's, it will be found that a different note, namely,

the orlglinal goh, 1s now at the beginning of the dlatonie
progression,

A.xxxéic‘é%gf%é,xxxxx

T T
B.xxxxxxﬁé%t‘ﬁ?%cf%&'x
The above may be adapted for the teachlng of
ts and 1ita function, nzmely, the changing of the original
fah into the new doh., It should be shown by means of
when

the above disgram that changing te to ta/we go backwards

from B, to A. 18 merely the chzazing of fe back to fah
g0 that the fah of B, becomes the doh of A.

HARMONY 't

The work 1n standard IV should be merely a
development of the work in standard III. Sequences of

ghords end suitable pleces of music may be chosen and

Played/ceeess
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played to the children on piano or gramophone and they
phould listen carefully. The music should be stopped
whenever the doh changes and the children asked to sing
it. The examples should become increasingly difficult
until the chlldren can feel even quite unrelated
transitions snd pick out the doh, I conslder it
unnecessary to teach them the names of the keys and

the names of the new keys into which the transitions
are made. It 18 quite sufficient for them to feel

and recognise the new doh, no mattier what 1ts name or
how far removed it be from the original. That, after

all, is all that composers require of us wvhen we listen

to thelir music.

By constant listening and numercus examples,
the children will gredually come to realiee that sharp
transitions tend to brighten the music, while flat ones
tond to depress the mood. Numerous good examples of

tranaitions may be found in any good hymn book.,

Listening to two-part muslc should be
developed by providing more advanced examples, and the
different quality of threee-part songs and trios as

contrasted with duets, recognised,

STANDARD V/eoese
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Querter-beats { S [ ) may be introduced in
exactly the sBame way ap gusver doubleis, and triplets,

were introducaed in previcus standards.

The dotied quaver followed by semi-quaver

rhythw on the other hend, will cecasion zome diffliculily
a8 it 18 very easily confused when repeated over and
over again {as, for instance, in Dvorak'’s "Huroresgue®)
with the grotchet followed by quaver rhythm in 6/8 time.
It is poselilble, however, by constant repetition of the
rhythm and constant listening by the puplls, and by

contraating it continuelly with this &/8 rhythm, for

the children to distinguish the one from the otither.
The discrimination is & fine one and in my eopinion it

is & mool point whether 1t 1 sc very necessary for

young ¢hildyren accurately 10 be able Lo sing the one as

totally distinet from the other,

TUNE:

The note ge Is taught by an sdaptetion of the
same method used to introduce fe. Lsh is sung ond 1its

name changed to doh'.  The phrzse doh'® te lah soh,

starting on this note, will now give lah se fe ma.
The whole process csn be oxactly the same as ithe
approach to fe and a diagram constructed slong the same

1ines/coee
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lines. This Introduction is a2s usual followed by

many lessons in vhich s few minutes is spent on iis

congnlidation and an occasional test given.

Attention should b2 drawn to the pseuliar
dlfference in the quality of ms fe ge lah. It seems
to have a harsh fesl and yet asil. This should be the
introduction to the singing by the teacher of the

miner scale leh, te, deh ray ma fe se lsh, in the

upward divection and lah goh f2h me ray doh te, lah,

in the downward direction. These scales should e
sung or played in contrast to the major scele, so that
children learn to dlstinguish one Trom the olhey,

Sorng work in standsrd ¥V should of course introduce as

meny aongs In the minor mods ag possible,

Tre repregentatlon in stalf notatlon of ge
ehould not be forgotten. Just as in the case of fe,
I have found 1t sxpedient Yo prevent confuplon by
telling the c¢hlldren that anything pilaced before goh

turng 1t into ge.

I bave found that the terma pe fe se lah
give eminently satisfactory results in the singing of
the minor mode, As the use of the tonile solfa in my
teaching has always been supulementary to staff
notation, I have studiously avoided the note ba,
egpealially in view of the controversy surrcunding its
uge, funchbion and pronmunslation.

HAREQM/.--.
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the method outlined in introducing previous rhythms.
A few lescons may be aspent on peculiar times like
2/2, 2/8, 3/2, 3/8, 4/2 and 4/8. Examples of musie
on the gramophone, wireless or pizno should be played

a8 {llustrations.

The other common accidentzls in the scale may
be introduced. As 1 stated previously, I have avolded
ba, Other accidentals which are Just as easily
avoided for the reason that they are hardly ever found
in normal songs, are le and ra. There remains then
de, re, ma and la which may all be introduced by calling
the note a semltone higher doh and singling doh te.

The te givees the sound of the note required. The staff
notation representation of these notes by means of

sharps, flats and naturals may now be more fully explaine

HARMONY 3
' I have found that'vamping'is of great assistanc
and much interest and benefit to the senior pupils of a
primary school, With the knowledge they have 'galned.
of chords, it is easy to teach them the conventional

chordal progression doh fah soh doh. They may be taught

individually to'vamp"on the piano or harmonium, or even
chorally. In this case the boys with bresking volces
aing the root notes of the chord on the strong beat,
while the other children sing the other two notes on the
weak and medium beats, The melody is glven either to

8/ cenee
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the method outlined in introducing previous rhythms.
A foew lessons may be spent on pecullar times like
2/2, 2/8, 3/2, 3/8, 4/2 and 4/8. Exsmples of music
on the gramophone, wireless or plano should be played

ag {lluatrations,

JTUNE:

The other common accidentals in the scale may
be introduced. A8 I stated previously, I have avolded
ba. Other aceldentals which are jJust as easlly
avolded for the reason that they are hardly ever found
in normal songs, are le and ra. There remains then
de, re, ma and la which may all be introduced by calling
the note a semltone higher doh end singling doh te.

The te gives the sound of the note required. The staff
notation representation of theae notes by means of

sharps, flats and naturals may now be more fully explained,

HARMONY :

' I have found that'vamping'"is of great assistance
aend much interest and benefit to the senlor pupils of a |
primary school. With the knowledge they have 'gained
of chords, 1t 1s easy to teach them the conventional
chordal progression doh fah soh doh. They may be taught
individually to"vamp'on the plano or harmonium, or even
chorally, In this case the boys with breaking voices
sing the root notes of the chord on the strong beat,
while the other chlldren sing the other two notes on the
weak and medium beats. The melody 1s glven elther to

8/ ceasn
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a good sololst or to selected chlldren.
More difflicult examples of part music and
hidden melodies should be played to the children so as

to develop facility in listening to and pleking out

such parts.

D. SONG TEACHING/essve
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D, __SONG _TEACHING,

(1) THE APPROACH AND PRECENTATION!

Bearing in mind the ultimate object of musiec
in the primary school, and further remembering that more
time 18 epent in pong teaching than on any other part of
rusie teaching, it iz evident that particular care must
be exercised in the cholce and presentation of material,
So much of the song teaching in our schoocls is haphazard
in its cholce and lncomprehensible 1n its matter, and so
many of the actual songs chosen are taught with the
ulterior motive of performance at a concert, competition
or inspectlion, that 1t would be well to psuse for care-

ful conaideration of all the factors.

I have stated previously that the ultimate
obJect of musgle in the primary school 1s the ralsing of
the general cultural level of the ch1ld.® I defined
culture as being wide interests coupled with good taste™
It 18 obvious that a multitude of songs dealing with &
nultitude of subjects can, by intelligent presentation,
be made to create wide interests and there iz no need
to labour that point now, At a later stage I shall

have more to say in this connection.

The tralning of taste 1s a matter, as stated
previously, of the presentation of countless stimull

thmugl'l/oaooo
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through the senses in order to produce & sensation of
pleasurs or dtspleasure,® I also stated that these
stirull should be progressive and never incomprehenaibdle.
If they are incomprehensible, the faculty of taste does
not function and the chlld merely passively recelived
the stimulus, not knowlng why, more or less under
protest and simply because he is told to do so Ly a
superior power. Under these circumstzances the stimalus
reaches the orgen of sense, proceeds along the nerve to
the brain and stops there. If there 1e any reaction
at 8ll 1t is one of boredom and later, if such stimuli
are repeatedly presented, one of ective dislike.

The muslc, words and atmoephere of all the songes we
teach provide such stinuli and for this reason it 1is
esgential that the song material presented ghould be
wall within the range of the child'e comprehension.

A eimilar process takes place when the stimulus
presented falls short of the child's level of develop-
ment. For these reszsons it is ridiculous to teeach
boys of twelve end thirteen years of age "The Dustman"
composed by Brehms, or girls of eight or nine "Drink

to me only with thine eyea", The former 1s a lullaby
introducing the idem of a mysterious legendary figure
putting the baby to sleep by strewing dust in his eyes,
The latter is purely a love song. These very examples
are not infrequently found in schools, at any rate in

the Cape Peninsula.
Songs/ eeene

x: Vide p. 27.




gongs should be chosen according to a very
carefully graded plan, devised in such a way as to be
in line with the psychological development of the child,
The syllabus of ear-iraining amd sight-reading in the
previous chapier should also be borne in nind in choosing

BOngs.

It is commonly accepted that the child from
infancy to about three years of age is learning to gain
comrand over his limbs so as to walk, run, Jump and
perform other physlcal feats. In addition to this, he
1s gaining command over language 80 as to enable himgelf
to satisfy his needs. This stage does not interest us

from the point of view of a primary school,

From the age of about four to about the age of
geven, he passes through a period of very quick growing
during which time he 1s continually asdapting himself to
a physical world contailning objects which, to hie mind,
seem to e growlng smaller and more easily handled.

He 1s faced with the power, both phyeical and mental, of
the adult and, feeling his own powera to be inadequate

to cope with his environment, retires into a world of
fantasy in which he 18 slways the powerful being. In the
case of girls the chlld 1s the mother of dolle, the queen
of the fairies or the besutiful princess. In the case
of boys he 1e& the king, the robber chief or the driver

of a racing car,

Between/a eoan
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Between the approximate ages of eight and
twelve, the process of physical growth 1s appreciably
retarded, thus allowing the child a period for good
co-ordination of mind and muscle, Such cd-ordination
gives him & sense of power and balance aml causes him to
attempt to pit his power againsgt that of the adult,

It 18 the age of self-assertion and mischief. At thie
age the child normally passes out of the primary echool
ard his further psychologlcal development will be
sketched in a later chapter."’

Song teaching and the training of taste, then,
if 1t 18 to be logleszl and Af it is to provide stimulil
for the chlld to work upon, should be based upon thisa
psychological development, In the earliest stages of
kindergarten life there should be a great deasl of
physical actlvity, gradually combining with and develop-
ing into full expression of the fantasy. Fairiea and
legendary persons should figure largely in the song work
and the c¢hild should be encouraged to impersonate hie
imeginaxry world. This would imperceptibly merge into
songs of power in the lower stardard classes, at first
fictitious and gradually becoming more and more real
until the activities of every day pr"edominate in the

upper standard classes.

The/.....
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The following plan is the result of many years
of close obeservation and 1s developed along the lines

suggested:

KINDEDRGARTEN: Acted nursery rhymes, song games and
simple action songs.

STANDARD I: Kore involved song gsemes, action songs
in which the children play the réle
of fairies znd legendary persons.

STANDARD II: lfore sdvanced aoction songs in which
the children play the rdle of powerful
people, belleds of & legendary type
and dramatised versions of perlod songs.

STANKDARD IIIt More advenced ballads of more modern
times, folk songs of other countries
and easy rounds as an introduction to
part singling.

STANDARD IV: More difficult rounds, easy two-part
and more difficult unison songs of a
natlional and patriotic type, and
approprlate folk music,

STAKDARD Vi More advanced part-songs es well as
unison songs deallng with soclal
activities, forelgn 1ife and adventure.

STANDARD VI1: More difficult esongs dealing with life
in all 1ts facets, operatic alrs and

choruses, humorous songs and selected
parcdies,

It hss been stated repeatedly that the training
of tagte and conéequont development of culture depends
upon countleass musical experiences. In order to gain
thlis end, the ¢hild should learn as many eongs s8 it
possibly can as well as listen to as much interesting
musio as possible, In the past it has been the

practice/. ssee
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practice to teach a few "classical™ songs, each to be
perfeatly learned by heart, ths words to be memorised,
the execution to be stersoiyped in the conventional
manner and the song then to be performed in public.
By "slassical® the tescher meant a standard generally
edopted by tralned rusielans whose taste could not be
called intc question. Unfortunately suech musie,
although aceeptable to a trained musiclion, certainly
1z not sascceptable to & child in e particular atage of
peychological development and the paucity in number of
auch gongs through the year, due Yo the necessity of
constant repetition and practice, certalnly does not
tend to creste diverss interests or provide countless
stioull. Horeover, constant practice will breed in
the ehild famlliarity, which in turn breeds contempt,

For this reason the number of songs taught per year

should not be, as pugpested in the offieclal sylla s
a minimum of four, five or six per ysar, but the largest

pessible numbsr which the ohild can digest.

It has been suggeslsd that the particular
ohjeot of approximately fiftecn lessone per gquarter
should b@!{&evohm towards '.r";th,s& learning of new sOngs.

It is also reascnable to suppose that, 1f the songs
pelected are to coincide wivth the psychological stage

of development of the child, the songs would be short
and sinmple ones sc that they may be taught in one leseon,

Or,/cscee
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or, at most, two, It is not suggested that the words
be memorised, or that the children fully digest the

song and make it part of themselves in the eight minmutes
set aslde for this purpose. It 18 merely suggested
that they msake acquaintance with the atmosphere, melody,
rhythm and harmony. Digestion takes place at subsequent
lessone in the perlods set aside for the singing of
know songa or in the"Practice and preparation"portion
of ithe lesson. In this manner it is poesible to teach
eight or ten songe per term, amounting to a total of
thirty or forty per year. It 18 necessary to stress
the fact that the songs should not be perfectly taught
for performunce in public, Thie tenda to destroy the
vory object of their teaching, Nearly 211 songs should
be taught to pupile for their own enjoyment.

In aelecting songs, the teacher should not
only bear in mind the psychologleal development of the .i
ehild, but should also choose them in accordance with |
& definite plan. There should be at least one song
per term which ray be sung &s an example of model of
good choral work. This model would be used chiefly
for demonstiration to the children themselves of good
choral work, but might also serve for public performance,
Other songs should be chogen as a practice for the
sight-reading and ear-training work which has been done
during that quarter or previous ones, The other songs

should be learned in the easiest and quickest menner

poesible/. TEE
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possible and should be purely for enjoyment. Of the
eight songs, thus, one has the ulterior motive of
performance, while gay another two that of sight-reading
practice. The remalning five are altrulstic in their

notive.

The learning of thirty or forty songse per year
in about sixty periods of elght minutes each, would be
imposslble unlese the learning process were shortened
to the utmost{ possible limit, The object of teaching
a song is, after all, the singing of that song and not
the learning. The latter is only & means towards &an
end and should be as expocditious and interesting as
possible. A long andl involved learning process 1s
extremely boring and will be recédlled with distaste
by the child every time he slnge the song. The learning
process has beconme difflcult, distasteful and boring
bscause teachers have insileted upon teaching songs by
compelling children to sight-read them first. This
slght-reading process is Dased upon the faulty approach
to ear-training and sight-~reading outlined previously
in this thesis. Added to thls is the unnecessary
ingistance upon nemorising & muber of verses as well
ag the musiec, It the children iike the song, they
will soon autonatically memorise the words, It haa
been sald that memoriaing is the compliment paid by the
underatanding to the appreclation, I have repesatedly
suggepted that sight-reading is merely a test of aural

development/ sveee
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development and, therefore, the two songs chosen for
slght-xreading practice are sufficient. The method to
be used in teaching children & song should be that
which will teach them the melody, rhythm and harmony in
the quickest possible manner, It does not matier
what thet nethod is. Usually 1t will be found that
songs contain leaps or rhythms which have not yet
appeared in the sight-recding syllatus, Such portilons
ehould be patterned for puplls to copy. This process
is commonly known es "learning by eer®. It should be
roted that it ig a form of ear-irzining. Other
portions of the song which will entzail no difficulty
may be reed at sight.

& good song ie the perfect blend of poetry
and good music. It seems sirange 1n these elrcumstances
that so 1little correlation betwecn poetry lessons and
nusic lescons takes place in our schools., There seemns
to be no reason why the worde of certaln songs to be
taught. should not be presented at the poetry lesson
ard, 1f memorising 1s essentlzal, be msmorlsed there,
The teaching of such words in an gppreciation of poetyy
legson would deepend the child's interest in the song
and give him an inkding of the manner in which composers

interpret the ideas behind the poem.

In presenting a new song it must be borne in
mind that the melody, rhythm, harmony and words are not
the end 1n view but merely the meana towards that end.

ID/;..--
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In writing a song the composer tries to render
explicit an emotion which is implicit in himself,
In folk and country nusie, likewlse, ithe componentis
mentioned above are merely the mechanical devices used
to portray the atmosphere and the background of the
folk whonce the musie ceme. It 1s important, therefore,
that the children should experience these emotionsa and
this atmoaphere and background. Accuracy of singing
15 of secondary importance, If, then, the children
are to experience this stmosphere, 1t is necessary for
them to find it ocut for themselves. The presentation
of a song, therefore, should never be didactie, but
rather should the required information be obtained by
question and answer. I have generally adopted the
procedure of resding, or allowing the children to resad
the words of the song first end then by Judiclous
questioning =licited all the informatlon possible about
the people, place, mo2d and general background.
Visual examinstion of the key and time signature,
notation, expression marks eand tone and tempo directions
will inform the children further as to the nature of
the song,. A1} this information 1s essential for the
correct Ainterpretation of the song and should be
thoroughly discussed before any attempt is made to teach
the mustc. Jome of this work will of course be done
in poetry appreciation lessons, English oral lessons,
history lessong 2nd geography lessons by co-operation
with the respective teachers, Tords with slight
dielectio/ceecs
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dialectic deviations may be correlated with grammar
lessons, while songs about flowers, plants, treea, birds
and animalae with nature study. The intelligent music
teacher will find many opportunities for such correlation.
This general linking up with everything possible within
and without the school is vastly important in that it
introduces music as something tangible, something which
the children feel they can comprehend.

The tune, rhythm and harmony should be taught
as expeditiously as possible in an almost offhand manner
8o as not to give them undue importance. If the
slght-reading and ear-tralning have been properly
taught, the learning of a short song will occasion the
children no dirricuity whataoever, I have taught the
sixteen-bar tune of "The animals went 1n two by two"
to a strange standard III class in the space of two
minutea, after aix or seven minutes dlscussion with the
children on Noah, his ark, hippopotami and the other
animals, This was in the nature of a demonstration

to students in training.

The song to be taught should always be pre-
sented as a whole and not split into sections, each to
be learned separately. After playing or singing the
song several times, with discussions on details inter-
spersed, the children should try to sing the whole eong
at once, Many will have no difflculty and the others

Will/eeees




will listen and Join in as soon as they can. If the
song be too long, it should be heard as an entity
geveral times before being presented in suitabls
sections.  After each section has besen dealt with,
the song should again be heard as a whole., HModern
trends in education all point to the principle that a
totality should be presented and subsequently

investigated by a procsss of eductive examination.

Teachers accustomed ta the traditional and
conventlional teaching of a few exhibitlon songs may
find 1t difficult Lo belleve that thirty or forty songs
can be pressed into the short space of one year. They
may &lso be surprised to hear that singing should not
be confined to singing lessons only. In the schools
I have perved, the scholars have made a practice of
singing a favourite between lessons or when teachers
are changing clagsroond. I have notl only encouraged
thig "lawless indiscipline®, but actually joined in
with the class, or suggested a song when they have not
thought of 1t themeslves. The effect of such an
interlude is often electrifying. It should be noted
that the songs I have in mind are very simple and
short so as to fall within the child's psychologleal
BCODE. Additionel time is saved by not memorising
the words or the melody in the singling leseson, and the
child's cultural development is better served by the

teaching of many songs in far less detail than by

teaﬁhin&/t TR
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A SY BUS OF SONGS:

I do not intend to elaborate a full syllabus
of songs to be taught through the primary school,
The cholice of songs is subject t0 80 many factors which
influence the type that 1t would be foolhardy for any
person to suggest a hard-and-fast syllabus. In the
first place, the taste of the ¢lass has to be considered
even before that of ths teacher. I have found two
standards IV in the same school, of approximately the
ssme age, choosing widely differing syllabuses which
they wished to learn during their year. I have found
it 2 good plan to diseuss the songs to be sung during
& quarter with the class at the beginning of that quarter.
The c¢hildren are, naturally, not allowed full liberty
of cholice except in the songs to be learned for
enjoyment,, The sight-reading and exhidbition songs
should be very carefully selected by the teacher after
due consideration of all the facts, The type of song
will aleo be very strongly affected by the type of
communlty the school caters for. From the chapter on.
aural perception, for example, it 1s obvious that
"enjoyment" songs in schools of a higher grade .
Turopean soclety will be those vhich are strongly
melodic, because of the better pltch perceptlon in such
aschools, while in achools eatering for Moslema or
Asiatics, the songs would be strongly rhythmic.”* Weak
harmonic perception in the former and weak piteh
perception 1n the latter would be stressed in the
ear-~training work,

The/.....

*: See p. 175.
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The following liet, then, does not pretend to
be comprehenslve; 1t merely suggests a plan whiqh might
be followed in selecting the songs for the quarter's
work, and gives examples of the types of song suggested
previously for the wvarious standards. It 13 designed
for a normal Eurcpean primary school. The letters in
brackets refer to the books in which they may be found
and wvhich are given below, while those unlettered may
be found in any good collection of songe such as
"The Scottish Students’ Song Book" or "The Community
Song Book", edited by Gibson Young. In each case the
first song 1s suggested as sight-reading practice, the
second as an exhibition song and the remailning two for

en joyment.

STANDARD I/evaas
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STANDARD 1I.

Breeze Gently Blowing.
The Stately Lady.

The Scarecrow,
Hush-a-by Baby, on the Tree~top.

STANDARD IT.

Three 1ittle Kittens,
The Pled Piper of Hamelin.

The Dustman (Brahms).
The Animals went in two by two.

STANDARD I1X.

The Huntemen.
Die Lorelel.

Ridderliefde.
In Good King Arthur's Day.

STANDARD IV,

Rio Grande (Shanty).
All Through the Night (with desecant).

John Brown's Body.,
The Harp that once,

STANDARD V.

Die Torteldulf.
Simon the Cellarer,

Swing Low Sweet Charlot.
Cockles and Kussels,

STANDARD VI/eveee

()
(&)
(a)

(B)
(B)

(D)
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STANDARD _ VI,

Blow, Blow, Thou ¥inter Wind (Arne).
Song of the Volge Boatmen. '

Funiculi, funicula. iE).
Sherloeck Holmes, El.

A) Yacmillan's"Song Book for the Infant School,.®
B} "Ear Training", by Mabel Chamberlain.

c) "Commnity Song Book", edited by Gibeon Young,
D) "Liedere van bale Nasles", uiltgesoek deur

Helen Roberts,
(E) "Scottish Students' Song BookY.

E. THE TRAINING/eavsee
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E. THE TRAINING OF TASTE.
(Appreciation of Kusig).

Like the term "Ear~-training®, the texnm
"yusical Apprecistion” is regardsd with apprehension
and distrust by many teachers. Hany seen to think
that it implies & learned outlook upon nusis and the
powsr Lo talk suthoritatively on its forms and composers.
In any case the term 12 ambiguous and I infinitely
prefer the expression "Musical Taste™, Appreciation
of misle, or rethar, good taste in muslio, merely impliss
the power Lo like and therefore to enjoy that which 1s
beautiful and good in musie. What, then, »e might
ask, is good musie? I 40 not intend to go into the
muestion of the sspthetice of nuslc azs thet would be
beside the point and sltogether outaside the scope of
this thesis. It sufflces 1o say that good music is
the transiation of some beautiful ides or emotlon in
terns of beautiful sounds arrsnged into an archiiscturally
gound forsm or shape or pattern. It is exactily
anslogous to good poetry in that good poetry is the
translating of a beautiful ides or emotion into beautiful
words arrvanged in a sstliafactory form. The baauty of
the words when read aloud lies in the modulstion of the
volce in reading, the guality of the vowels and consoe
nants and the rhythm or metre in which they are arranged.
In the same way, the beauty of the sounds in music lies
in the melody, harmony and rbhythm of the music.

M&ﬁygnog&$&



- T =

Kany musical forms have been accepbed as besubiful.

have, Tor exssple, the sonats, concerts, symphony

and opera, to mention some of the more complicated ones,
and the ronde, roumd, canon, gigue and folk song, to

mention some of the simpler cnes. The eontent of musle
is sometimes abstraet and sometimes conerete, Vhen the

sontent is consrete, we speak of programme music or

rugis which deacribes some ides such a8 marching,

s Gannons, & breegze, sleeping or water bubbling

s pebbles, Vhen the wntent is abstrect, the
somposer is endeavo

opr idea which is 4

In order that the capacity for the expression
of taste may function, it is necessary for the subject
10 comprehend these three faseis of music. He must
first realise what the rhythm of the music ls, how the
melody risges and falls &

L1ty «f the sound Trom

the combination of various paris, The irained esy,

would make up the content of the music or the message
which the oomposer is trying to impart. The form of
the musio would shape the structure inteo & homogeneous
end satisfactory whole, so that, when the end approachss,
thers would be a feeling of completion,

% 4o not preotend to suggest that everybody
listens/sve s
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listens to music in this rather achematie way, but I
do fesl th

at Intelligent listening to music functions
more or less along lines simiiar to these. The whole
progess may be sltogether uneonssious and the pubjest may

arrive at his final resctions without Imowing in the

lesst how he hag done Bo. Many peopls, on the othepr

» do not arrive et any finel conscious reaction al

gonscatenation of sound which fille the room end at the
end of the musle feel themaelves vaguely stirred, or
uplifted, or dspressed. I consider thils type of
listening to be not intelligent in that 1t is e sort of
geance in which only part of the person has functionesd,
Intelligent listening should sntall a complete reagtion
of the whole personality, physieal, mental and emotional,

depending of co

¢ upoen the guality of the music heard,
I feel that an intelligent listener to Beethoven's
Hinth 8ymphony i# physically, mentally and emotionally

tired after a good performance.

it is, however, impossible to cause everybody
to listen to musis 4in thi

8 idesl way by a course of
training in musical taste., lany people are quite
ingapable of lletening in

this manner and pusioc of &

mors abstract types will always be incomprehensible to

ng them to listen
to the rhytlm, melody and harmony and to recognlee the

ﬁi@§1@r/. eoe W
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simplexr forms will open up worlds for them of which
they would otherwlae have been completely ignorant.
Moreover, I have found 1t possible to teach even the
muet "unmusical" child to hear these fundamentals and
enjoy what they mean,

Good taste in music, therefore, impliesz the
abllity to listen to musiec intelligently; conversely,
the abllity o listen intelligently does not imply the
capagcity for discrimination between good and bad musie,
tut certainly makes 1t possible,

I have stated previously that the training of
msical taeste 1g a matter of musical experlence and the
repeated functioning of conscious or unconscious
eriticism by the chlld in the shape of liking or
41sliking.® The method of training the taste, then,
becomes the teaching of children to listen to music in
an intelligent manner. If the child 1e listening
intelligently, he must have some sort of reaction to
the stimull provided by ths sounds, and his reaction
will ‘most probably be ‘one of pleasure es soon
as he finds that he e¢sn understand what 1t is all about.
The teacher should never suggest what the reaction
should be. The teacher's function 1s to show his
pupils how to listen., He should start with the most
obvious and mogt easily understoed ingredient of musioc

am/.ol"l

% See pp. 27 el seq.
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Lily work up to the more dAifficuld maliers

and grady

of sontent later in the pupil's 1life.

8ong teaching provides the material for much
of this experlence while ear-training facilitates the
anslysis of the sounds of music into time, tune, harmony

and its othey components,. Ths training of taste is

the tactiul, and never didaciic, rendering explicit

af what thess comconents mean.

by the teaching of songs, bhowever, is not sufficlent and

the ¢hild must be provided with 2 mass of further
gxperience in the shape of pure listening. Such
experience nay be provided by the singing of exhibition
songs by other oclasses in the school, by gramophone
records, by wireless, by concerts inside and cutside
the 8 chool, percussion and other bands and sound films.
I do not think that it matters very much whether the
musle heard by the ¢hild is liked or d4isliiked, provided

rably in

fawour of the fornep,.

It now becomes olear that the training of
musical taste is really s part of song teaching and
ear-training. I diglike the ldea of dividing music up
into little compartments and selting aside a lesson
labelled "Rar-training” or "Musical Appreciation® or
anything else. All lesscons should be music lessons
and should be homogeneous. The lesgson might have a




- 101 -

song blas, or an ear-training blas or a listening bias,
but none of these should be treated as a subject in
itself, When a song is baing taught, the implications

of the rhythm, harmony, melody, form and words should be

roalised in order that the fullest possidble enjoyment

nay be extracted from 1t,

In the song ®0ld Farmer Buck", for instance,
the delicious nonsense of ithe words will cause endless
srusement to the chlldren, while the dlalectic
deviationa are most useful in & lesson on ths old
English farmer with his rugped good humour, peculiar
clothes and mannerisms, The rhythm of the song
suggests hips peasured and slightly swkward galt, while
the whole astructure of the chorus guggests a halt, a
pushing back of the hat and & rather bewildered
sceratching of the head to seek an explanation for the

81lly actions descridbed in the verse.

The taste of the child in whom these things
have been rendered conscious by Jjudiocious questioning
and tactful hints, and who recalls this atrosphere
sach time he hears or sings the song, has undergone far
more developnent than the taste of snother child who
may have been merely taught to sing the song with

perfect expression and diction,

Thls ig the training of taste., 1In addition,
there are the listening lessons in which more attention

18/0ecces
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is paid to the actual content of the music, It nmust
not be forgotten, however, that the content is incom~
prehensible to the child until he has realised the
meaning of the composltional devices of tuns, tinme,
harmony and form. I am sure that the failure to make
children "musically-minded", in spite of nmusical
eppreointion lessona, is due in part to stressing of
the content of the muslio before the child has been
taught to comprehend these devices, These two types of
lesson should go hand in hand and they should follow a
definite plan.

In the kindergarten, the child 1s too immature
to be able to analyse, and the trailning of taste should
be a development of the ear-training work suggested,
Gramophone records and planoforte pleces should be played
and the ohildren encouraged to declds whether the musio
is happy, 8ad, sleepy, fast, slow and 80 on or whether
it suggests fairiee, trains, starms, glants or other

concepta.

In the lowér classes the uses of the devices of
tune, time and harmony which fall within thelr ear-training
syllabus should be treated,™ and 1llustrated in the
listening lessons by means of gramophone records and
planoforte pleces of very essy descriptive or programme
music, The story should be told by the teacher before-
hand and the devices used by the compomer e::,plai.mn:l.G

Tho/."'.

n:  See Schedule A.,, Lesson 2,
#: See Schedule A,, Lesson 26.
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»d should then e played without any interru

ption,

and at the conslusion there should be further questions

and & discussion to ascertsin whether the children have
souprehended the musle and whether they individually

liked or disliked 1t The teacher should not comment
upon whether ths music was good or not or whether the

children should like 1t or not. Thst would be 8 plecs
lving
the Victorian ides of moulding

of rafined af the worat kind and 2 relic of

the ﬁhilﬁ@

In the niddle aglpsses there should be an

attempt ot sisple arglysis of the music heard. The
various types of volces = goprano, contralto, tenor and
btass -« should be heard and roeoznlised and the method
of conmbining them into a cholr explained and heard,

The orchestra should be separated into its sirings,
woodwind, brass and percussion and each of these later

into its soprano, alte, tenor and bass parts. AL

goplously 1llusty

ated by means of

mophone records, The more gomuon instruments should

be dipployed mmd, L1{ posoille, the mamer of playing

ther demonstrated. The c¢hildren should learn to
recognisge the timbre of each and the group to which it
belongs. Only & limited amount of "instrument spotting”
may be allowed as this practice, if unchecked, leads to
undue importance being placed on the instrument rather
than on the music, Cceasional slories about composers
which would intereat the ohildren might be told; the
fmportant/ ves e
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important effect of transitions taught in the esr-training

lessone should be demonstrated by means of suitable
re¢ordss, old English country dances in compound &uple,

triple and quadruple times should be the illustrations
of ths time {eachling.

In stendgrds V and VI, simple lessons in fom
ahould be given. Binary and ternary form should be
enslysed on the plano and uninterrupted exsmples played
on the gramophone. The rondo is & simple form which
has especial appeal for childreny thers are, moreover,
excellent records for purpcses of 1llustration, 0ld
dance forms like the gavotte, bourde, gigue, minuet
and pastora) dances such as "Shepherds Hey" should be
treated, and at the same time the actual ateps might be
tzught in the physlcal culture or dancing lessons,

The importancs of the minor mcde should be emphasised
by sultable records and I have found that playipng a
melody 4in the msjor mode and repeating it in the minor
node ip very effective Ain bringing home the atmosphere
of each. After some listening, children ere able
thenselves to turn a simple major melody intec the minor
without any difficulty. VYarious types of works - suite,
gonata, conecerto, symphony, opera, opersetts, cantata,
oratoric ~ should take up & number of lessons but should
not be treated in too detalled a manner. The detalls
should be left for the secondary school. There ghould

alBO/ootoo
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glso be further talks on composers with sultable
1llustrations of their works. Such talks should always
be illustreted, not only with the mugic, but also with

pictures of the ¢ompoger,

In connection with dblography, it should be
rerembered that details of the life history of men are
only interesting snd useful in so far as they are o
refloction of the tizes and olrcumetanses in which
they lived, or show reletionshipe ‘eiween evenits and
developments, For young children, judicious stories
have the adied zdvantage of imparting = sense of
reality to what often appears to them to be no more
than a nebulous and intangible name, Such reality

terds to be trenaferred to the composer's musie,

For the benefit of teschers whd ave in search

ts type of lesson, I would like fo
regommend & eode lseued by & committes of the lilddlessex
Education Depertzment entitlsd "Pusie in Schools®.

I consider 1t to be ome of the most valusble contrie
tutiong to the teaching of mueic I hsve goen, In
Appendix I, of this code, there 42 & list of gramophons
records which ig comprehensive, well tahulated and
sufficient to meet all deuands, In addition to this
velusble book, His Kaster's Voloe Urawmophons Company
hass published a good set of pamphlets edited by

Alex Roberisen snd Peter lathan

Gntltlﬂd/o sva®



- 106 -

entitled "The Gramophone in School”.  For interesting
storles about composers there are Boosey's eixpenny
biographies and Percy Scholea' "The complete Book of the
Great Musiclans". This book also contalns a great deal
of other useful material for musiecal general know edge.

It i8 well wrilten and the lsnguage is simple, fasclnating
ani non~technicel,

The training of tsste should be largely
incidental to the other musie work and the listening
gsheuld be 1in the nature of 1llustration of points ralsed
at olher lessons, In thls way it 1s possible to avoid

giving the puplls the odlioua feeling of having to listen
to something wnlch 1s “good for them®.

An inportant aspect of thie branch of the work
is the general correlation with other subjects. Period
music snould be linked with art and pnysical culture
where costume and dances are treated. I have already

mentloned correlation. with other subjeots,

In many sehocols it 1s the practice to play
grazophone records during drawing and sewing lessons,
I do not recompend this practice as the tendeney to-day
seens to bo 1o meke music a sort of comfortable basckground
for other activitles such as tea, bridge, eating and
even in some cases conversations, Muslc should be played

for 1te own sake and not as 8 means Of filling in awkward

silences/cecees
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silences or 10 provide companionship while one is
reading, sewing or drawing, Vhen the gramophone ls
being played to children, they should be actively
listening for something tho teacher has suggested and
to decide whether they like the music or not,

I do not intend going into a detailed syllabus
of training of musical taste &s that would be superfluous.
It 1a suffielient to point to the works mentioned where
the intelligent teacher will find all the material he
can possibly requlire as well 28 excoellent hinte as to
its presentation. The point vhich should be borne in
mind 1s that gvery lesson should be & lesson in training
of taste, Every music lecson should be vital and
intereating} there should always be something fresh to
present evon vhen old and well knowvm songs are being
gsung; children should look forrard to the music lessong
they should bYe so busy exprespsing thelr emotions in tems
of singing end astivity that there simply is no time
for mischief and consequently no need for annoyance on
the teacher's part and the meting out of punishment.

I meke this statement because I have seen a teacher
take out his cane for the rmusie lesson and use 1it,
putting it awey once more at the concluaion of the

lesaon!

A mumber of excellsnt books have been
published on the percussion band, and sets as well as
scores Are now obtainable in most good shops. There

seems/... Y
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poens, however, to be & tendency in certain schools to
overrato thie form of musical asetivity. A percussion
band 1s &an 'excellent. thinz in the sube-stzndards and
lower standard clasges. It 1o a means of developing
raythmic pereeption and should be used as such, It is
not, however, the alpba and omega of youithful musical
education and pitch and harmonic perceptlion mist de given
equal importance. The rhytam of music 1s the easieat
to parselve and for this reason is stressged Iin the
loweat clesses., After standard III the percucsion band
should be left peverely alone except in speclal cases of
retarded rhythmic perception. 1In echools for coloured
children, for instance, the percussion band is nuite
unnecessary as these children have a naturally developed
ear for Ynythn., I have found it useful for purposes of
enjoysient, bLut have newver had to teach such chiliren how
to uege thelr instrumonts. The peroussion band 1is
further particularly useful in developing facllity in
reading the llme from a gcore, DTven Af a child has
learnad to read a time phrase fairly well individually,
he finde himeelf lost when later in stendards III and 1V
he has to read the time of a part which might differ
from that of another part. Ee leerns in the percussion
tand to concentrete upon his own part end 1g taught when
to play and when to be ellent, how to ecount his silent
beats and Join in sgein at the right moment, The band
may occasiomlly be used in the higher standerds for
purposes of testing rhythms which have been presented.

¢ ¥ S
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it 48 unnecessary for me {0 go into the delslle of

method, materlal or presentation as these are adoirably

treated in nmumerous books on the subjeat.

I recommend the forms
"penny whnistle' band in standard II to work in conjunction
with the perousgsion band. in some achools pipes are

pade from banboo by the children themeselves, but the

i¢fieulty of properiy tuning such pipes snd the damage

which ean be caused by bad tuning, does not, in my
opinlom, balence the good which ie derived {rom thelir
neking. Excellent "penny whietlee®™ of verying sizes
af

this nature iz of as much importance and benefit to

and pitochens are obtainable very cheaply. A band

piteh perception as ithe percussion band iz o rhythm.
If the two be develoned Logether and conbined band
pragtices held once s week, in which the same music 1is
played by both, thers will be a proper balance bsiween

ther be

pitoh and rhyths,. These pipe bands

may fuz
utilised in developing haymonic percaepticn. Passages

the doh, 8
f2h chords practised. Three=-pert music ia beautiful

and

when played by a weli-trailrned®penny whistle™band.
Thare are very few Aifficuliies of technigue in the
piaying of sush inpty

ents, In faect, wosi children
now or will soon find out, how t¢ play them even if
they have never been taught.

ﬁhildmm(. wwoo
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Children should be encouraged to join the
violin class afisr gteandard IIX. These glasses have
proved very successful in London end I hsd the privilege
of attonding ceveral excellent concerts given by little
orcheostras formed from such olasseca. It s possible
to give lessons in violin playins to a class of about
ten at 2 tilme ond coxtraordinary stridea will be made by
children, given the correct attitude to nfus.lc. Thisa
violin class repleces the vhigtle band in the lower
classes and ray be made infinitely usaful in the
developnent of muslicenl teste, In many schools the
forzation of a btregss band is preferred, I would like
to suggent the formation, in the larger primary schools,
of boik. The test from each zay be chosen to form
en orechestira vhich nty be of grealt potency in the
cultursl developrent of that school,

Another facel of muslo tesohing in the primary
school is the grrangraent of, snd attendance at numerous
concerte, rceeltale and entertsinments, Parformance 1in
school entertainments has &8 three-fold objecst. In the
first place, it provides for the performer further
rupleel experiente; seoondly, it gives him an insight
into snd an 21¢ed intersst in vhet goes on "behind the
scenes™; eand thirdly, 1t provides him with further
opportunities for expresaion, In addition to actually
performing in school concerts, there should be recitals,
talks ard entertalmments bty cuteide pecple in order to

pravide/- tecve
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Ttural link

with the outside morid.

provide a «

should also bs co=operation with other schools in musie
festivals and competitions,and attendance at outside
orchastyal ooncerts, entertainments and reoitals should
not only be encoursged, but sectuslly arranged by the
teachor, I baves msdo it & prectice to have one musical
concert per year in which as uany of the pupils as
posgible teke part, and 8 “penny pop' at the end of
ench quarter, the propraome of vhich ig arrenged and
parriod out entirely by the pupils themselves, In
addition to this, I heve tried to ayrange & recital

at lerst once per quarter by outside muslclens and have
acconpenied pupils to "daturdsy Pop' or Sunday evening
concerts, or to visiting compsniss giving performances

in Cepe Town 23 often es poseible.

I have not touched upson the technique of voice
production, correct breathing or diction, becsuse

irmurerable books have Tesen putlished on them and all

ined conelsely

the necegesery information may be obia
and ¢learly get out in them. I should like to recommend
for the lay teacher who ig anxious to improve the tons
cuality of the children®s volees and is not sure how

to zet about it, Maskell Herdy's excellent book

“How to Traln Children's Volees”.

The main difficulty in regard to volce
production in our snhools, seens to be the fact that the
voise is produced far back in the mouth due, probably,

£0 the influence of Afriksans and the South African

pmmciaﬁiﬁn/. ssesew
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promunelation of English. This leads to an undue unse
of the chest or deep register., Combined with this
faulty production, there 18 a strange lmmobility of
the lips whils speaking end singing.

liaskell Hardy in his book, zives oxeellent
exarsises for cirrecting these feults and I would like
here to stress the use of the vowel sound “oo" sung
to notes arrenged in descending order. It is impossidle
for children t> sing a felirly high note, say

1]
u

to "oo" An the cnest register, end a deseending scale
or othér progression tenda to mocuston the voeal cords
to the siaging of lower nobtes wilthout strain. If, in
adaition, the vowel sound "go" ias preeceded by a labilal
or palatal conscnant, the voice is further forced to

the front of the mouth,

Conirol over expiration can be obtained by

caueing chilirsn to sing a sound Lo "oo" slowly and R
b
gaftly while the teacueyr counts, quiletly and delidberately, :
r
frem 1 to 8. Tuals exercise may be varled in the

niddle and higher standards by singing a crescendo or
diminuendo note lnstead of e steady ocne.
Hobility/. sepee




- 1ll3 =

Mobllity of lips and other epeech organs may
be obtained by substituting words with diphthongs like

"bough®, "view", "boy" etec. for the vowel sounds,

These words should be sung very deliberately with slight

exaggeration of lip, tongue and jaw movements on one note

while the teacher counts steadily.

Correct singing and good voice production are
good habits and for this reason habltual volce, diction
and breathing exercises should precede each and every
musiec lesson. They should, on the other hand, not be
allowed to assume undue impar tance becsuse the object

of muslic lesesons in schools is not the production of a

nunber of good vocalists. That 1s the province of the‘

individual singing teacher.at the conservatorium.

The school music teacher 1s mainly concerned with using
every possible means to make the child like musle, and
his volce exercises are only there to prevent bad
habits and to make the ochild's singing as beautiful

a8 possible without boring him with formal drill.

CHAPTER IXX/4cees



I

- 114 -

CHAPTER III.

THE SECOND
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THE FUNCTION OF MUSIC IN_ THE _SECONDARY SCHQOL.

Kuslc teaching in the secondary school is
complicated by the onset of a large number of cutside
factors which exeroise a profound influence upon 1te
nethod and material, In the first place, there are the
peyshological complications of adolescence which appear
to drive expression inwards, This, in turn, has a
strong influence over the singing of the scholar, tending
1o make it conventional instead of free. In the second
place, there is the problem of boys' Dreaking voices.
The sudden growth in the size of the vocal cords causes
the boy to lcse temporary control over them and until
he has regained this control, he is dlffident about
using them for purposes of singing. This problem is
8 very resl one in mixed secondary schools where the

exigencles of time-tadble and staffing entell the

attendance at singing lessons of boys and glrls together.

In the third place, the ogre of the Junior Certificate
and Senior Certificate examinations looms ahead, with
the result that all "frills and furbelows" tend to be
frozen out, especially during the second and fourth

years of the course.

The most important of the complications
mentioned above 1s that of adolescence. I do not
propose to make a detailed study of adolescent

pEYchology/eesece
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psychology, tut would like to point ftoithe two stages
of sdolescent development which affest the secondary
school in gensral and the tesching of music in that

gchool in particular,

The earlier stage is one of very flast
physical growth in which particularly the hands, feet

and limbs avre alfected. In the case of boys thers is

alsgo & quiock musculsr development.  This abnormally

fast growih resulis in & diffizulty in muscular control
over the limbs and leads to the typical gawky and
elumey attitules of children in their early teens,

Such children feel themselves t0o be gawky and clumsy
and ars very self-conscious as & result. They covet
the musgeulay control and easy attitudes of adulte but
are not yet able to emulate then, Children at this
ags are intensely loyal to thelr contemporasries because
of their lack of confidenes in younger children and in
It is the =

their seniors

when girls vhispepy
secrets to ome another and boys form secret soclistlies.
The gpproximate age limits of this stage are twelve

to fifteen years,

From roughly the age of sixteen there is
guicker mental and emotional growth. In the initial
stages of the former, the child tends 1o bsgone
srguwentative. This 1s a result of the super-impoaition
of gocial conveniions upon his newly awakened rationalism.

He was not aware of such conventions before, feels th

he/;;acoo
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ywwing up and will, thereforse, have 10 acoepd

then. Accompanying this menial development i an
emotional instability, due to newly awakened sex
swarenegs and resulting in an extreme reserve, Girle
are inolined to giggle at this age, but in s different
way from the giggling in the primary school which is
only due to 2 crude senge of humour. The gigeling in

the seconda

nal instabllity
aLing,

atment,

Ltaneously wishing 40 be regarded as adults and
needing the sympathy due to s chiid. There ia a
development of interest in the opposite sex which is
perfestly normal, This should be fostered, provided
the conditions are favourable, By this I do not mean
that they should be spled upon, but encouraged in the
home and schoolroom and thus not be driven into the

atrsets and dark corners.

The greatest 4ifficulty which the teacher of

mugic has 4o face in his teaching of singing as distinet
from musice, 12 the above-mentioned problem of the
breaking volce. This difficulty, of course, does not
arise in achoois-?girls but is a2 very rdal one in mixed

schools &and schools for boys.

Norman Mellalieu of the Royal High School,
Edinburgh, in a book ecalled "The Problem of the Boy's

thinfeessae



- 118 -

this trouble in schools for boye. Hia plan 1s to '
group together boys with volices of a simllar range '
for purposes of singing lessons, It 1s aspumed that the
majority of boys' volces gradually deepens in tone from

a high trebls of pre~asdolescence through a number of
intermediary stages to the deeper natural singing voloce

of the adult, Every boy is individually tested st
intervals and wmoved from group to group sccording to

the shange which takes place in his volcse. Each class

is thus grouped and, in the earlier years, will consiet

of second sopranos, altos and occasional tenors, while

in the later years, of tenors, baritones and hasees. |
Part songs are suggested with melody varying from part /’
to part so that some will have deacants and others & "

two-part accompaniment above the melody.

The plan ie an admirable device for circumvent-
ing the difficultiss of this period, but can only be made
to work at all easily in a seobndsry or high school for
boys where there are sufficient numbers in each clasas
to make grouping practicable, Furthermore, it is only
possible 1f 1t can be bullt upon a good foundation in
the shape of a well regulated and culturally sound
primary course. It would be difficult to carry out
the plan in most of our secondary schools where there
are mixed classes, This would entail tims~-tadble
complioations for the necessary grouping together to

provide suffiocient numbers for satisfactory groups,

In/u....



- 119 -

In schools for girls, the poslition is of
gourse dAlfferent as thia A4ifficulty does not corop up. |
Formal singing of carefully selected songs in ascordance
with the psychological devslopment of the girl in this
etage 1s not only possible tut very daesirable., I have
found, too, that girls in the secondery school are
naturally fond of singing and bocome very interested in
part singing.

The most eonvenient zrrangement ia to have
little formal singing of songs during music lessons in
the mixed secondary schools which predominate in South [
Africa, and to form one choir for girls end enother for /'
mixed volces, These cholirs would take the form of
choral socleties having their practices and meetings :
out of school hours, The formal singing of songs 1s
thus provided for all the girls and for those boys whose l
voices are sufficliently under control to gilve them
confidence to sing, In lieu of formal song teashing,

I recommend community singing at a c¢onvenient time

once ort wice per wesek, &

It is assumed that scholars reach the sscondary
school, having undergone the course outlined for the
primary school under the guldance of a well~qualified
and careful teacher. The scholar will then have &
fairly wide background of general musical culture, and |
will be able to read at sight a plece of music contalning

N0/ cessae
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po abnormal difficulties, He will be conversant with
musical notation and will have a falrly comprehensive
repsrtoire of folk and trediticnal songs, This general
level of cultural development nust be built upon,
fostered and developed in the secondary school, Ir
left to itself, it will be cast aside as something
belonging to the childish atage which the adolescent is
80 pleased to leave behind him. I am certain that the
gttitude taken up by the average adolescent and young
zan towards musle, even in cases where he has been well
taught in the primary school, 18 dus to the fect that the
sacondary school has, as it were, cast out music from
its time=-table, thus giving scholars the impression

that 1t Ybelongs only to childhood, and to girls,

This attitude ig also partly due to the remaining
vestiges of the Victorlan era where music wag one of

the "parlour tricks™ of the sc-called we2ll trought up
young ladles, It is significant that girls who have
pfaased through the secondary school where music has its
place on the time-table, do not attempt to sdopt this

rather Epntemptuouu attitude towards the subject.
\

i\

In the secondary school the general language
and numberl work learnsd in the primary school is applied
in more widely divergent directions. In the same way
the general fundaxentals which the children have been
taught in the primary school must now be given a
particular direction.

Caupled/. seoe
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Coupled with adolescence is the development
of emotions, the consolidation of habits and attitude
of mind, all of which go towards the determination of
personality. One facet of a man's personality is the
direction which hips taste has taken and it 1z the
business of the secondary school to provide a point
fron which he may start and indicate the varlous
directions which exist, any of which he may follow,

I wish it clearly understood that I do not intend the
teacher actlvely to attempt to devszlop the child's
personality or to interfere with his emotional develop-
ment. Such sction would only defeat 1ts own ends and
set up repressions which would manifest themeelves in
other directions., It 1s the business of the school to
provide materiel upon which the echild during these years

can work unhindered.

The importance of this material cannot be
sufficlently stresged as the ohild 1g in 2 state of
mental and emoticnal fluidity, groping in the dark for
values upon which he can fasten his standards, The

material presented thua must be of the wvery highest

quality and yet carefully selected s0 as to be within the

mental and emotlional ranze of hls comprehension.

I have suggested that there should be little
formal song singing in schools affected by the boy's
ehanging volce and thet its place should be taken by
informal community singing. The music surriculum should

be/oov-oo
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The first years, then, deal with such theoreticeal
material as the physice of sound, the instruments of |,

the orchestra, form and interesting tales from the

blographies of famous composers. Later, further .

exanples of pore developed operas are givam:r and references
to ballet, sonata, symphony and concerto are made and %
developed only in the fourth year when modern impression- :
istlec end definitely emotional, as opposed to formal, |

musiec is preeented.,

THE CURRICULUM/4eese
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THE CURRICULUM OF NUSYC IN THE St=CONDARY SCHOOL.

A. 1TS DISTRIBUTION ON THE TIME-TABLE,

The following more detailed curriculum of
work %o be follewed 15 deslgned for the type of
gsecondary achocl wnich predominates in South Afriea,
namely, the mixed secondary school of from two to
three hundred scholars, The tlme-table should allow
for two perilods of forty mimites each per week snd a
pericd for community singing at a convenient time once
a week. This community singing period should be an
Informal one in which acholars are allowed as much

lstitude as possible. The programmes, which might be

chogen partly by themselves, shouid consist of shanties,

dittles, old favourites, parodies and suchlike songs.
The work in the two perlods aforementiocrned is detalled
below, but & proper altermation of "talking" and
"muglc listening®, with the emphasis on the latter,
should be malntained; in other words, & serles of
lessons on a theoretical subject such as vibration,
should be alternated with the playing of gramophone

records,.

The extra-mural work in the gecondary school
is as important s the other work snd should consist
of the formation of & choral ani orchestral soclety
as distinct from mere cholr and band practices,

I make this distinction betsuse acholars in the

secondary/ceeeee
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secondary school like to feel (and thelr psychological
stage of development demands that right) that they have
some Jjurisdiction over thelr extra-mural activities.
Membershlp of such a sociely should be voluntary end
looked upon gs an honour not to be restricted to active
nenbera only, Other rembere should be encouraged to

Joint to ascist in the work of adminlstration, to act

as zudlencee and eriticise constructively. This asoclety ;

should be on a par with the usual debating, literary

and dranmatic sogletiles.

I heve suggested that two choirs be formed,
one for girls and the ocither a mixed cholr., Practices
for each should be held twice a week, possibly on the

sare sfterncon or cvening, the one cholr acting as an

audienge for the othar. Another branch of the society's

activity should be ita orchestra whose rehearsals should
take place once z wesk separately and once a week conm-
bined with the choirs. The workd of all the branches
should be co-ordinated so that combined performances

might be gilven at least once per quarter.

The materiel for singing by the cholira of
such a soclety may be selaocted from the wvast literature
of glees, medrigals, negro spirituals and other part-
songe, bLotlr humerous and serlous, published to-day.
The songs should be chosen by & committee of the socliebty
in ¢ollakoretion with ithe teacher.

Other/......
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Other extra-murel musical activitles undertaken,

perhaps, by the music scclety, would be the encouragsment

of scholars to attend at lesst three or four cutside

musle; the errengement of recitels end tslks by outside
people to the eehelaorm, and the arrvangement of “pop®
ceneerts by the seholers themeelves under the very

tactful guldence of a selfi-effscing teacher,

B, & SYLLABUS/escse
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& SYLLARUS OF UUSIC,

{(a)

(b)

I propoee now to detall the work to be dons
during the iwo lsssons per week set asids on the itlime-
table, I have divided the course into four years each
of elghty lessons 2nd have supgested the approximate

myber of lessona I would dewnte 4o each gseriesa,

I 45 not suggest that this division of tizms should 1

silaviohly adhered to; oanch tescher should use hils

dizerebion and plan oul the syllabus in socopdance with

the partieunler conditions of his porticulsr school.

FIRST YEAR,

The elements of vibration and sound,
1lluetrated ac comprehensively ess pogsible. l.e.,
stone dropped in a pool of weter; graphical charts
ghowing differences of niteh ard degres of loudness
and acltuel demonstration on & cello C or G string.

{4 Lesasons).

Methods of producing sound from musioesl
insiruments, l.e., the vibrating etring and its
resonance chamber, the vibrating lipe and the bell
of the brass instrument, the vibrating reed and its
wooden bell; UMethods of eltering piteh and degree
of loudness, l.c., tenslion and length of the instrument
a8 opposed to force of breath or bowingy the percusaion
instrw

ante, 1.9., sizple inst

ents producing one

gound es the

triangle etc, and compound
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instruments producing many sounds as the plano, xylophons

atec.

{4 ilsssonal,.

anta of the orcheatyrs

gnd their charasteristic so

8, comprshensively

1llustrated by means of gramophone records (H,¥,V.
C1511-12, ref, also "Music in Schools®, page 82 et seq.);
characteriatic nmusie written for the mors common solo
instruments, also 1llustrated by gremophone records,

{12 lessons}.

wrevision of fors as tsught in the upper

standards in the privary school, ifllustrated with new
eRBEDLeB. '

{€ lessons).

The various types of volees, i.8., coloralturas,

lyric and drepstio soprano, mepzoe-soprans, contralto,

operatic and lyric tenor, haritone, light bass and basso~-
profundo, with new excmples on gramophone records or

wircloge,

{6 lossons).

The lighter Itmlian snd Fre

thelr atories with exgeppis {

ballet, acls and soenes.

{12 lessons).

Interesting tales from the biographies of
great/ecsee
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great composers {ref. "The Complete Book of the (Great

Husicians®).

(12 lesmons).

Theze and variation, i.8., the form explained
with exeerols 2 thz nlans and cninterruptsd records
pleyed ofterrarda, ("Ths Harmonious Rlackszith® by
Hardal and Palr vith Variationz®™ by Mozart).

{4 lessons).

Gengral Listening t0 pusic played or pung

the teacher or by other scholas

8, L0 records selected
by the teacher and others selegted and brought by the
seholars themselves. Thig listening should take place
with very little comment from ithe fteacher. It is
intended for the development of personal preferences by
the scholars. I consider this part of the teaching

0f muslc in the secondary school to te of paramount

importunce. The earies outliined above indicstes wvarious

directions along ¥

pich individusl tastes might develop,
and this Linal section providee the peterisl upon which
the capaclity for taste ean function. The diversity of
vecérds which scholars will bring in these circumstances
is exiraordinary., The records themselves form & useful
gulde to the psycholeoglcel make-up of tbhe scholar.

{20 lessons).

BECOND YEAR ssese
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SECOND  YLAR,

{c)

{e)

{4 loseons).

¥ore advanced ronds form leasding to the
value of sequences and rovetitions in musie,

{4 lessons),

The sonata, i.e., 1ts general form with
exsmples, analysis of the {irst movement of the earlier
¥orert sonates.

{8 legaons).

thelr otories, comnongrs arnd tellstn.

{12 lssgons).

The cantats snd oratorioc a8 opposed to opera,
illustrated with simple examples.

{6 lessons).

Further intsresting blographies.

{12 lessonm}.

The organ, its struciture and methiod of

funstioning, tyses of works speclally written for 4%
with e

mpies, the difference in technique belwessn o

and plano playing. & visli 42 the orgsn of the local
church 1is an sxcellsnt manner of 1llustrating part of

this series.
{8 lescons).

n}/esa
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(a)

{b)

(e)

(a)

{e)
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gGeneral 1istening as in section (1) of
Firat Year,

(20 loosons).

THIRD  ¥YZAH.

casy exeuples ol Cerasn opsre, other [tallian
and Yronch opera treated sg suggested sbove,

(16 lessons).

The ballet, including ite relation to opera,
illustrated with music and pictures of corps de ballet,
and blographles of the great dancers,

(8 lessona).

Ar introduoiion to sinple - chamber rusic,
l.8,, the instrupents, the purpose 0f such combinaticns,
the clesr cut beauty of such contrapuntal music,
1llustrated Ly sikple exauples,

(6 lessons).

An irntroduction to symphony, i.e., its general
fore snd purpose, lte monumental nubure, 1llustrated by
the "oy Syrphony” ani "The Surprise Symphony" of
Haydn.,

(6 lessons).

The prelude and mgue; jilustrated with the
nmore comprehensible examples from Hach and othey

COMPOBATE.

{6 lepsons).

(2} eecns
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(n)

(a)

(v}

{c)

(a)
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An introduction to the concerdo, lis form and
purpose compared with those of the symphony, with

{llustrations.

{6 lessons).

FJuriber Llogrnphien.

{12 legsone).

General listening.

{20 lessons}.

FOURTH _ YEAR.

Izodern music, its disrepard for the ¢on-
ventions of ccale, mode, nelodic and harmonic prograssion
and ite conscquent complede freedonm of expression,
11llustrated with excerpts from "The Fipvebird" of

travinski and othor exnmpies from the works of Ravel,
Rimski-Koraakor 2nd others.

{12 lessons).

The deyolopment of the symphony with more

‘edvanced exasplas.

{12 lessons).

The develonnsnt of the concerio with more
advancod exanples, _
{12 lessons).
Further examples of prelude ard fugue,
{6 lessonal.

{@)/esace



(o)

- 133 =

The more difficoult Wagnerisn operas and the

aore modern ones,

{6 leppons ).

{20 lessons}.

The reading of notation should not be forgoiten

in the secondary school. It iz -amauned that scholars

have been taught to read both tonic aolfa and steflf

in sight=preading, but that the majority wilil have &
falrly mood conception of ithe implicstions of time and

key signatures, the rhyt

hm, rise and fall of the melody
and the tempo at which the piece will proceed.

This Enowledge sbhould be used at the gommunit

J
ginging pericd every weelk when new songs ars presented,

and fostbered at the listening lessons when, as far as is

pragticable, the scorves of the wrks heard nizht be

followed while the plece ls being played. It ie

followed and comprehended by the scholars, Toniec soclfa

ﬂhﬁﬁldft cenee
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should be avolded ap far as possible in order that the

scholer may reslise that 2t is 2 means towards staff
owledged wethod of

£

notation and not & generally ac

musical transeription. I haye found that scholay

with no idea of staff notation very soon galn & working

¢ of it merely from watching the score while

their interest in the music is very considarably

gtimalated.

L
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CHAPTER 1IV.

THE TRAINING AND CERTIFICATION OF ¥USIC TEACHERS.
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A. THE FUNCTION OF THE SCHOOL MUSIC TEA

It will have

become clesr by now from the
principles enunclated in the foregoling pages that musis

in the school, be it primary or sseo

s 48 not &

subject to be undertak It would be

well 4o pause here and consider the duties of the music
teacher, first in the primary sschool and then in the
gecondary school, in order to so-ordinate the disjointed

raferernices 0 him.

Lel us consider the position in an sverapge

y achool with an enrolment of about three hundred

puplilis. Buth 8 sghool would conglsd oF slz stands

glagses and two klndergarten classes, it is not

necessary Lo take the sub-glanda: into consideration
g8 the work there should be taken by the class teachep,
who i8 well qualified to do i%. There are then six

standards each of which is to have th

S8 D @?i @@ﬁ i g

twenty minutes each per week set aside on the time-table

for opdinary muslic lessons, This makes a total of

Bly hours, In addition o this, there sre hall-hour

pepiods for percussion band practices for the Junieors

and seniors, & pipe or "pe whistle" band practlice,

& violin class practice and a combined psroussion,

whistle and vicliin orchesira practice, This inere

‘the teacher's time to 8% hours, I recommend the

practice which has been adopied by more enlightenesd

§fiﬁ@i§ﬁlﬁ§§ TTE
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principels of primary schools, of setting aside one
half-hour per weeck for gramophone recitals and/or
communlity singing for the senior children and another
for the Jjuniors., If this 1s done the teacher's time
would be increased to 9% hours of formal music teaching
on the time~table, This leaves the teacher with 15%
hours in which to do ordineary olsss work. I have
already stated that other activities such as concert
preparation, extra band practlces and attendance at
public concerts and recitals, form the extra-mural
duties which every teacher should be willing to undertake
in connection with the physical, spiritual and mental
development of the child,

In a secondary achool of about 200 scholars
and a staff of about sight, the time-table might allow
two forty minute periods per week for music teaching
and half an hour for community singing. There would be
two standards VII, two standards VIII, one standard IX
and one standard €, making a total of six clasees and
8% hours teaching time.  Another half-hour per week
nlght be devoted to listenling to gremophone music or
actual recitals. In addition to this, the teacher
should be allowed free time during school hours in order
to take the orchestras, bands and choral socleties out
of hours to the extent of about three hours per week,
The muslic teachlng time now amounts to twelve hours,

leaving thirteen hours for class work. The objection
mish‘l‘./. seens
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might be ralsed that teachers on the staffs of smecondary
and high schools are specislists and that it is expecting
too much to require & teacher to specialise in music as
well as in another subject. I should like to point out
in reply to thls that standard VII does not require a
ppecialist teacher and that it is quite poesible for a
properly qualified muslc teacher, posgessed also of a
profesasional certificate, to take some of the general
clase work in this standard., At the VWesley Training
College at 821t Rlver, the music specialist was
responsible for the music in the upper primary standards,
five secondary atan%?,s five tralning college clesaes and,
in addition, the Afrikaans and aritimetic in four

secondary standards,

The teacher's work presupposes an extensive
gensral knowledge of music and all the outelde factors
which affect it, This wide general knowledge includes
aocquaintance with all types of orchestral and band
combinations and their instruments and the better known
works written for them, choirs and choral music, form in
muslic with examples, folklore and traditional, pastoral
and peasant music ani dances of all couniries, theatricals,
stage managensnt, costume and decor, speech training and
production, 1In particular the teacher must have studlied
voice production, technique of class einging and plano
playing to be in a position to train children's volices
and play the accompaniments; he must have a knowledge

Of/coecse
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of harmony, ¢ounterpoint and pard writing in order to
arranze pleces of musie for asinging or performance by

ene of the bandsy, he mu

grghestration for Lthe pame resson and mizt be alble do

rovise accompeninents, condust an orchestras, tsach

the violin and possibly other instrum ents. Above all,

1 and sare

the mumic teacher pust be 8 tant
practical pasychologist, possessed of a vivid imagination
and 2 keen power of correlation. I congider that the
music teacher's work is the most important in the
primary school, not for the reason that every specialist

gonsiders his own subject the most lmportant, but

begsuse in large schools of the type we are now cone
sideri
twelve only really affects the ehilldren w

one bad class tessher on & staff of ten op

wder his or

her special care or that one subject which he or she
teaches. The misle teacher, on the other hand, comes
into contact with every child in the school and 1t is
pogsible for a bad music teacher to ruin the taste and
gpoil the atiituds of the whole school in regard to

i have stated before tha

t the ultimate object
of musdiec in the school is the raising of the general

L ievsl of the seholar

ta end I have indlosted the

method whersby this may De attained. The propep
gxseution of the method I have outlined demands the
gualities I have stated in the foragoing paragraph.

thucqo
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On the assumption, then, that the school
mueic teacher must be specially trained, 1t will be
necessary now to consider the form such training

should take,

Be EXISTING/eeeees



B, EXISTING COURSES OF TRAINING.

The College of Musie in Cape Town and the
Conservatorium vir Musiek in Stellenbosch each provides
a8 well deslgned three-year course for the training of
echool muslc teachers, The candidates for thie course
are usually drawn from thelr own music students. A
high standard of execution cn one muslioal instrument 1is
demanded and the course includes harmony and counterpoint,
forn, appreclation of music, ear-training, method and
technique of teaching, teaching practice and studies in
volce production, breathing, dietion, language and other
necesgary appurtenances to good teaching.® Teachera
who have undergone this course of training are seldom
succegsful in thelr work from the point of view of this
t.hesm.jg I do not mean to suggest that they are badly
trained or eguipped or that they are not imbued with a
sincere desire to make a success of thelir work. I anm
confident that the difficulty arises, in the first place,
because throughout the lives of such people the emphasis
haa always been on performance on an instrument rather
than on general musical culturej in the second place,
because they bhave not been trained as generzl class
toachers, with the result that their attitude is not
sufficlently directed to the child; and in the third
plage, because they are trsained in a college of muaic
and not 1in & faculty of edusation or training ccllege.

This/ecnes

ns See Schedule G.
#t = See p. 20.



This third point results in lack of propsr omj@mati@n [
between teacher, school and child. I have stated before
that the good muslic tesacher should be able (o correlalte
his music teaching with other subjects. The importance
of this correlation cannot be ftoo highly stressed and
teachers who have uniergons this three-year course of

training can never be expested {0 corprelate Lthoroup

I should like to emphasime again that lack of proper
correlation resulis in an sttltude of mind which regaprds
nusic a8 & sublect different in some inexplicable way
from the other subjecta,. Hephazard tesching and the
lack of & scientifically planned syllabus, coupled with
gonfused ideas & to why music should be taught ab sll,
has completed the havoo, lsaving the child with the ldea
that, not only is music different from other subjecis,
Ptut that 1% iz something intangible and quite beyond the
comprehension of the ordinary Rugby-playing boey.

These teachers, irainsd at the solleges of
misle, under the careful guldance of s wise principal ,
ara extremely useful in large schools satering for the
ehlldren of the upper soclal olssses. Such children
cone to school with some cultural background obtalined in
thelr homes snd would not be too 1iable to the

dimabilities I have outlined., ¥With the necessary
experience they would, further, be useful on the staflls
of training colleges and facultiss of sdusatiocn presenting

&/@onu&a
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& one-year poet professional muslc endorsement.

On the other hand, the universities of
Cape Town and Stellenbosch, through thelr faculties of
education, offer a onc~year Higher Primary Certificate
Endorsement in music,™ A eimilar endorsement is now
offered at the Wellington Training College as from
January, 19:’;8..ﬁs This form of training school music
tesehsra is fer more in eccordance with the prineciples

leid down in thils thesie.

The difflculty is that, although three centres
are provided where thla endorsement may be obtained,
they are within a2 few miles of one another in the South
Western cormner of the Cape Province. The number of
candidates presenting themselves foyr these courses has
been small for saveral rosasons. Firstly, the contigulity
of the centres splits the number of candidates}
secondly, the renzissance of school music has not yet
taken place in South Africa with the result that
*authorities have not yet realiged the necessity for
gpeclalised mugle tenchers and there is little demand
for them; thirdly, it is economically impossible for
students in distant places who are not well off to ¢ome to
Cape Town for the sndorsement; ené fourthly, promising
students in the colleges of muslc are belng encouraged
to follow their own three-year course.

I/ easoe

x: See Schedule G. and p.21 in “"The System".
#: See Schedule F.



fious o see s development of this

sndorsement systen of training teachers of school musie,
It cannot be denled that, of nesespity, such teachers
are able to play their paris in the setivities of the
school and gain the respect and confidence of the pupils
more naturally and readily than those trained by the
sollegas of musin, The latter have spent their complete

student careers in an simosphere of pure pusic and are

grecialists in musio and nothing mora,. It is only

natural that they come to be regarded by the pupils as
pecpls somshow Alfferent from the ordinsry iteschers on
the staff. This attitude quite naturally is applied

to their subjlest too.

It is, of course, obvious that all the

theoreticsl and practical knowledge, in addition to the

rich background of general musieal cullurs nscessary

gualifications for a course of this nature would have
t¢ be high. I suggest that the candidate pust have
reached a standard of pisno playing equivalent to the
Final EZxamination of the University of South afrisca,
must have a Inowledge of the elements of harmony and
gounterpoint and an elementary skill in violin playing.
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education faculties and training colleges would result
in the diveriing of promising music students to the
primary or secondary teachers' courses, to be followed
up by the one-year post professional certlficate course

I propose to ocutline below.

G. THE GOURSE/...CGO



{1)

EXﬁﬁm

The course of training should be divided
into three parts, (1) Theory, {11) Method and
{111) Przotice, It is of course assumed that the
student has undergons oight or ten years' instruction

in plano nleying, and has some elementary knowledge of

idition, he has command over the

yiclin playing. In a

glepents of barmony and counterpoint, I7 the sandidale

hag no Ernowledge of s stringed instrunm

endorgement night e allowsd until such time as {1
ptudent satislies his exaniners in regard to the necess
seyy proficiency. The course in theory would provide
the cendlidate with 211 the necesssry information and
material for his future teaching; the lectures in
mesthod would show hin how thim rmaterisl is to be applled,
while the practice would give him facllity in the

The menersl content of eosch of the three parts
is oullined below and, later, ! have drawn up & table
vhish shows clearly tho distrilution of the work and
how it may be fitted into the year. The nunber of
iegsons which should be devoied to each fasst of the

work is eloo ipdicated.

THEORY 4
Lecturss in harwmony snd counterpoint would

b@f@s@e&@@'
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be given to & rather advanced stendard and developed
during the second and third quartexs to actusl composition
of aimple musical forms like the elementary dance forms,
round, rondo, imitation and canon, Arrsngement of songs
in two, three and four parts, as well as the writing

of plano accompaniments,must be introduced in the third
quarter, while the fourth gquarter would be devoted to
elementary orchestration with particular reference to
scoring for such instrumente zs the teacher would be

1likely to teach in school) bands and orchestras,

The history of music courss would include
a general survey of the historical development of musie
with some reference to the drum, plpe and lyre stage,
the music of the anclent cl,saslecal cultures, and the
music of the middle agesy early English music of the
Tudoras and Stuarts; & more detalled study of the birth
and development of the opera and oratorio} the progress
of instrumental musle during the seventeenth ard
eighteenth centurles, with particular reference to
Handel, J.3. Bach, Haydn, Mozart and Beethoven; the
romantic school of Schubert, Schumann, Berlioz, Chopin
and others; the growth of nstiocnal tendencies in musile
88 exemplified in the works of such composers as
Boroedin, Rimsky-Korsakov, Tachaikowsky, Liszt, Dvorak
and Grieg; the modern school of Ravel, Debusay,
Strevinski, Elgar and othersj the popular school of
mupic of Gilbert and Sullivan, Richard Sirauss snd
Coleridge-~Taylori blographical eketches of the great

muﬂicianﬂ/c sen e



and their relation to art,

A short course would alsc be glven on costunme
and decor, stage management, lighting, making up of

performers and gensral producstion.

(11} METHOD:
The initial lectures would treat the physiology

of the eari- its structume - the cuter sand middle sar

and the cochlea, the c¢anals of balance, the auditory

perve gnd the eustachian tubes itm Junction -~ the
translation of vitrations in the atmosphere into asuditory
stimuli, its controlling function over the vocal cords '
and henae its importance in the teaching of sight-reading,
The voeal cords would be treated in 2 similar manneri-
their structure - the larynx, the cords, the controlling
muscless thelr function ~ speed and intensity of

vibration as controlling plich and loudness, the reglsters,

The lsctures would proceed with the funotion of the
breath and that of the controlling muscles, the pharynx,
mouth, speech orgens and naaal cavity as affecting the
gounds produced.

Procesding from this groundwork, the next part a
of the method work would deal with the subdivision of the
lesson into iis components as suggested on page 36.

This would lead to the proper alternation of lessons
to be devoled to listening, ear-irsining and sight-reading,
and to song singing,

The/.tono
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The method courss would include & series of
lectures on voloe, breath snd tome control as ampplied
to classes, the registers and their range with exeroises
for thelr development, the function of the breath and
exarcises for the developument of control over

inspiration and expiration for degrees of loudn

axercises for the improvement of tons,

The lectures would now proceed to the more
important work of the presentation of esr-iraining
material and the testing thereof by sighi-readingy the
gar-training syllabus as oullined in the chapler dealing
with the primary school and its presentation also as

These lectures would be followed by others on
the psychological development of the c¢hild from the age
of three or four to the age of sixteen or sevenieen,
with emphasis on the importance of the particular siazges
and their effect upon the types of song chosen. In thip
geries the method of song teaching would be dealt with
fully:~ the relstive importance of "by ear® and
"sight-reading" methods, the importance of proper
correlation, the treatment of the words in the same or
preferably in the poestry lessons, the cholce of song
material, the treatment of part singing snd the place and
treatment of community singing. The importence of
sreative activity on the part of the child would also

be/vesnns
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be stressed and the methods of encouraging this by means
of melody making, rhythm tapping and free harmonising
in the higher slandards trsaled.

The course would conclude with the method of

lessons: the use of the plano

and gramophons, a suggested 1ibrary of records, methods
of presenting programme musglo and the compositional
devices of time, tempo, mode, instrumentation and degree
of loudness, the presentation of the orchestra and its

instruments and the treatment of composers and their

1 X-1:

blograp!

The sbove coured sould have 4o be richly ard

£5
i

per week,

{111} TICE:
The student should be given as much opportunity

far aobual @?a@%i@a ae @@ggim@@ There vould be
prastice lesson psr weok during the first guariter,

dirent supervision of the

mathod Jesturer, three in ithe second and five in the
third and Tourth g

gtudent would be ex

rters. In addition to this, the

mested to take over the complete

e teaching in 3 ssleated sohool for one wesk 4n the

third and & forinight int he fourth quartier,
It/: 8 8@
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It is assuned that the student has reached s
fairly bigh standard of perfommasnee on the plano and
one lesson per week would, therefore, be sufficient.

The material of this lesson should be confined to
improvisation, iransposlition, inkerpretation, sight=
reading, improvisation of accompaniments, aceompaniment,
the lesding of community singling and general dexteriiy
in the manipulation ¢f the keyboard for purposes of

illustration,

legsons in violin playing and, if pogsible, a further

two to & wind instrument {(preferably a trum

It is, however, likely that few students would be ables to
gope with a third instrument so tha?t the time set eslds
in the time~iable suggested below for the study of this
iratrument, may be allotted to one or mors of the other
subjects, (n the other hand, a knowledge of & wind
instrument ig of greast Aimporiance 4o the school musie
teacher, hot only for the purposes of starting & brass

i, but also for the command and background 1t providss,

Opportunitics for and instruction intonduoting
eholirse and small combinations of instruments would be
provided and soncert attendance at least once per week
would be campulsory. The student would, further, be
axpected to produce, preferably with puplils from a
practising schoeol, one short cantata and & school concert
gonteining a e¢hildren’s operetta.

Individual/eesos
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Individual lessons in singing and speech
rig would have 4o Do tak

ron by sach gtudent, unless

the authorities are satisfled as to his proficiency.

At first glenco this course may appear to be
t00 long and involved to be within the capabilities of
gtudents in the short space of one year. It nust,

however, be romembered that any course whlch has

protensions to the equipping of & speclalist in any

tzke I1nto consideratlion everything which will affect
the tesching of that subjesi, e¢lthor direpily or
indirectlye. This ccursae may be fitted into & year of
four querters, each consisiing of aopproximately nine
weeks. It i2 proposed that the gtudent should devots

thirty hours 1o the work psr weel.

The following is & plan showing how the work
zey be distributed over ths four guarters and giving

the number, in lrackets, of hours per week to be

devoted to each facetl,

FIRST QUARTER/cosocee
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FIRST QUARTER :
Theoryt  Harmony and counterpoint {5): history of

muste {5}: instruments of the orcheastva (5},

Kethod: Physiclogy of and interrelation betwsen the

gar and vooal coprds {5): demonsiration lessen
{1).
Practice: Piano lesson {1): violin lessons {2}
wind instrument lessons (2): practical
teaching (1): ocondueting (2)3 gramophone
recital (1),

ECOND QUARTER:

Theorys Harmony 2nd counterpoint and composition {(5):
history of musie (3): scoreereading (3).
Methods Lesson arrangement and alternaiion (5):

demonstration lessons {(2).

Practice: Pisns, violin and wind instrument lessons (5):
gramophone recital {(1): practical teaching (3],

THIRD GQUARTER:

ys  Composition and arrangement {5)t history

musis {231 ecompositional devices and

musie (23 form (2).

g {5}
peyehology {(2)1 song temching (2):

Method s Ear-training and sight-readin

demonsiration lessons {(2).

Praetice: Piano, violin and wind instrument lessons (3):
pracbical toaching {5).

FOURTES 0000 s
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FOURTH QUARTER:
Theory s Orchestration (5): history of musile (2):

Torm (2): elementary aesthetics (2):
costune, decor and production {2),

Methods Ear-training and sight-reading {3):
psycholozy (2): song teaching (2):

demonstration lessons (2).

Practice: Plano, violin and wind Ainstrument lessons (3):

practical teaching (5).

i W e e W

CHAPTER V/seese
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CHAPTER V.

PERCELTICH IN

SCHOOLS,

it ey

|

| s bl |
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In Chapter II, the importance of the ear in
the act of singling has been stresesed. I hgve pointed
out that the main factor in successful sight-resading is
aural proﬁ.ciency! and methods of accomplishing this
have been suggested. The intelligent teacher of music,
however, willl require some gulde as to the capacity of
the ear to percelve pitch, rhytim and harmony to base
his work upon a sure foundation. In order to provide
this foundation, I devised a serles of testsa and applied
them to & number of school children. I propose here

to present the results gleaned from them,

The particular purpose of the teataz is to
show whether there is any difference in aural perceptlon
(a) between children in the primary and secondary areas,
(b) between boys and girls and (¢) among the racial
groups making up our echool population. The racial
groups tested were
TUROPEAN {roys from Rondebosch High School
for Boye and girls from Wynberg
High School for Girls),
CAPE COLOURED (from VWesloy and Zonnebloem Tralning
Colleges and Practlsing Schools,
Salt River and Cape Town, and
St. Luke's School, Salt River),
MALAYS AND (from Kipling Street Moslem School,
INDIANS Salt River, Rahmaniyeh Institute

and the Mulr Street loslem School
of Cape Town), and

WATIVZS (from ihe Osborm Primary and Secondary

Schoolsg, Mount Frers).

For purposges of convenlence I shall refer to the

¥alays and Indlans as Asiatlos.

I easane

#x: See p. 39 et seq.
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I have tested two hundred puplls from each
group, subdlivided ap follows:

50 boye over twelve yre.

OUR GROUPS {i.9., Duropsean, 50 boys up o twelve yra.
Cape Coloured, Asiatles,
Natives), each

tirls over twelve yre,

50 girls up to twelve yrs -

Puplls over tvelve vers in most cases taken from
gecondaxy departnents and thoge up to theage of twelve

{ron primary.

The pupile forming the natlve group were taken

2z school at Mount Frere in the Transkei in order to
otbalin resulis which would be as far as possible free
from outside influence. Unfortunately, bthese pupils
bad, for the nost part, Deen instructed in their mother

tongue so that thelr inability to un

propeyly compslled me to make uwse of an interpreter for
the teats. Then, too, very few of the scholars had
sny accurate ideas of thelr amges; hoardly any had ever

seen or heard & pisno which was perforce used for the

harnmony tests, snd the rhythm test contained rhythme

which, olthough common enough 0 Sostern muslie, seemed

The average age, as far a8 it could be amscertained, is
gonsiderably higher in suchk schools than it is in the

gonoola of ths three otlher zroups. This means that

the gtonderd of gohelastic attalnmment of the native
pupile forming the ags groups testied, is much lower !

than/ceeese
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than that of the others. Over half of the pupils
tested had never used & penecll before as all thelr
writlng in school 1s done upon & slate with the result
that the printel forms used in testing the other groups
had for the nost psrt to be discarded.

All the two hundred children were tested
gimultaneously and were accommodated in a large chureh
bullding with excellent acoustic properties, They
were divided inteo eight groups sach under the supervision
of & teacher who checked the correcting of the tests,
Those pupils above standard IV were given printed forms
while the others were allowved to use slates upon which
the necessary runbers and headings had been copiled prior
to the taking of the test.

In view of the disabilities mentioned above,
I do not think that any sclentific wvalue should be
attached to the results obtalned from the natives and
I have, therefore, omitted them from the graphs following.
Later there is a graph which showa their perception of
piteh, rhythm and harmony as compared with each othex
and as compared with the general average of all four

the groups.

The test for pltch perception was the same as
that appllied by the Department of Psychology at the
Univeralty of Cape Town. The apparatus consisted of

8fvecene
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a set of tuning forks, eleven in number, carefully
gradsed in pitch from the atandard A. of 435 vibrations
per second, through & serlses of ten forks, respectlvely,
£, 1, 2, 3, 5, 8, 12, 17, 23 and 30 vibrations per
second fagster than the standard, The forks were fitted
0 a vesonance box and strueck with a felt-padded hammer,
There were ten tests {numbered from A. to J.) to each
of which thore were ten answers.™ Tost A, consisted
of fitting the standard A, and the fork differing from
it by 30 vibrations per second to the resonance box

and striking them ten times one after the other, in
differing orders, while the pupills had to put down on
paper whether the fork struck second was higher or

lower than that struck first., For test B,, the higher
fork was taken out and replaced by the next, which
differed from the standard by 23 vibrations per second.
Thess were struck in ithe same manner, In this way the
serios of ten forks were each compared ten times with
the standard, the higher fork in each case being
replaced by the next hlighest, giving a total of one

hundred answera,

In the test for rhythmic pergeption I iapped
twenty pairs of rhythms. The components of ten of
these pailrs were ldentlecal, while they differed in
greater or lesser degree in the other ten, The puplle
were required to write an "s" if the components of a
palr were identical or a "D" Af they differsd, At the
completion of thie teal it was repeated, but in a differ-
ent order, thus glving a total of forty answers,™

ThE/oonco

n See Schedule J.
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The test for harmonic perception consisted
in striking a series of chords on the plano and repeating
the series with one of the chords slightly changed.
This process wes repeated twenty times, The children
wers required to put down which chord had been shanged,
In the firet five series two chorde were used, while for
nos. 6~10, 11-15 and 16-20, seriss of three, four and
five chords were uoed respectively. This teat was also
repasied at its completion, thus giving a total of

forty answers. X

Detalls of the tests, with the correct answers,

will be found in Schaeduls J., attachesd,

The tests were correctad by the pupils then-
aelves under the expervisicn of menbers of the staffs
of the various schools. The angwers were read out by
the tester ond the puplls ticked or ecrossed them
aecordingly. A short period of rest (4-5 minutes) was
allowed sfter each series of tests and conditlons were
made as gimilar as possible, The tests were appllied to
groups of between fiftly sand one hundred puplls sinule-

taneously.

In cach group a larger mumbter than was aotually
required was teated zo as to allow for spollt papers
and other eventuslities, The papers wers afterwards
carefully scrutinised and those showlng definlite signs
0f/escsne

n: ESee Scheldule J.




of copying, or those which were incorrectly filled in
wore discarded, In the fAsletle group, for ilnstance,
1 noted one 1ittle pirl who bore every cheractoristice f

of the Duropesn. Her nong, 0o, Was & Duropesn one,

Hoy puper was afterwards found to differ very markedly
frop ithe aversge in that group and was ddsesrded, In
the primsry group the ages were restricted to ten, slsven
and twelve years, and in the gecondary group, to thirteen,

fourteen end fifteen years,

Ezch test had only two poseible snswers and, .

opba m

therefors, in oxder to obviats the possibility of ‘e
obteining 50% by pussaing, the usual procsdure in sush

tests of cublracting the number of wrong from the number

of correct wnswers was sdopted, On the ssze principle,
sach piteh difference which yielded less than elpht

correct answvers, wes deemed Lo be Delow the thresshold,

while thoge ylelding sight or more were decmed to be
aboves Thus it was possible to establish the threshold

of piteh perception of esch pupil, and the total score

out of forty for rhythm and for i

NONYe  Those
thyresholds and scores were then tabulated and the graphs

following construcied from the tabul

ablon,

For purposes of facility and elarity, I ha

ouped the resulis as followsi-

PITCH/ vsvose
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PITCH RINTHY HARMONY
Threshold Score out | Score out
in v.p.8.% | of 40. of 40, [
2 40 AC :
: 38 38
A. Good perception 1 36 36
34 34
2 3R 32
20 30 ,
3 <8 28 ‘
B. Fairly good perception 26 26
5 24 24
22 29
8 20 20
C. Eedium perception 18 18
12 16 16
14 14
17 iz 12
D. Felrly weak perecepticn 0 10
y P P 23 3 8 ;
5 6 b
30 4 4 [,
E. Weak perception 2 2 ‘
none v o

Thus o punll showing a threcshold of 2 for

piteh perception, and acorea of 5 and 18 for rhythm and

harmony respectively, would be classed as having keen

piteh, weal rhyt.hmié end mediun hermonic per¢eption.

The everzges for tho groupns have veen calculated

by edilng the scores together and dividing the total by

tha nmber of subdlects.

In the care of pitch perccption,

I avarded the following scoren for each threshold:-

Threshold in Vopoﬂ.x ;L

1

2

31 5

8| 12

17

a3

30

Score out of 40 40

36

32

28 |24

O 16

12

8

4

The following aerieg of graphs compares dboth

boys with girls and sscondary scholars with primary pupils. |

The/oncoo

#: vibrations per second.
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The greophs show the dictribution of piteh, rhyilmie and
symenie percsytlorn among Zuropeans, Celoured and Aai&tica.’l'.
In a1l grophs ti: letters &., B,, G., D. and L. horlzontal-
ly denots respaetively zocd, falrly geod, medium, falrly |
wveer and very ¥28% perespiion, while the figures

vertically are the number of 2 cholars.
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It will be noted that, with the exception of
granhs TH and ER, there is a very close similarity
between the distributions of scores of primary and
secondary pupila, as well as between those of boys and
airle, A later graph will show that the tests applied
wore not abgolute in their determination of perception.”
A shori perlod of aural training 1a shown to produce a
significant suparlority in one group ap compared with
anothor not 8o trained. The boys teated in these two
graphs (EH and ER}, were all taken from one school
wvhere the type of training differs materially from that

given in the school from waich the glrls wers seclecled,

It may, thereforc, reasonably be concluded that
the feeotor of tralnlng entered into thwe tests which
praduced the differcnce between the Loys and the girle.
This reascuins is furiher supporied Tty the fact that
thers is some meacurs of correspom:ldence in the prinary
and secondary pupllo from the same school. The
differcnce in piltch nerc=vtion ia aoct so significant,
The expleonaticn may be found int he faet that pitch
or neledy ie the most obvious componendt of muslioc, so
that the ear bacomes more aware of 1t than of the

rhythn or haoarmony.

Fron thece graphs and the explznations of
the discrepansies I hove advenced, it is safe to assume
that there 18 no marked difference in aursl serception

tetWGGH/o.ooo .

®: See p. 175.
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between the primary and secondary orxr the male and

female components of & homogeneous school populstion.

fact has an importent bearing wupon ths mabier and

gethod of ousie teaching, it iz obvious that a slg~
nificant difference in pitch perception, for &

ple,

would have the effect of changing the emphasis in the
sural training work towards the ilmprovement of ths
gomponent which is weak in this respect) the seleotlion
of song materizl for enjoyment would be affected in
order to cater for that side of perception which is
keener, while the tralning of taste would alsc be

affected asccordingly.

These graphs tend o show, then, that the

material and method of the primery and secondary school,

gamne type of school, excepl that psyonhologliesl differences
between the sexes should be borne in nind in the cholce

of material for enjoyment,

Agsuning that there iz no difference in sural

paprseption between the components of a honogsnsous group,

I heve combined such cowmponents o &8 to find the dlgw

tritution of sural perception of the whole group and %o

gsompare the selscied groups {urspean, Coloure
ssistic) with one another, (omperisons of pltoh,
rhytimle and b

monle perception between the thre gy

are summarised in the following graphs.

j@@&&@@
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The most noteworthy feature of these graphs
is the weak pitich perception of the Aslatic group.
Out of a total of 200 children, 143 have viry weak
perception. A sorutiny of the anawer papers showe that
the extraordinarily large number of 115 out of 200, or
5732 could not discriminate betwsen two tuning forks,
one of which was 30 vibrations por second higher in pltch
than the other.

Scrutiny of the graphs reveals that there 1s
little Aifference in perception of rhythm between
Zuropeans, Coloureds and Asilatics, There 1s a notice-
able difference between the Coloured group and the Asilatle
one, but I am inclined to think that it is due to
different methods of teaching rather than to an intrinsilc
difference in czpaclty to discriminate, This fact 1is
important since 1t forms the basls for the assumption
that there should be no difference in the aoproach to
ear-training in rhythmic perception in the three types

of schools.

The graphs for harmony and piteh will show upon
examination that although the perception of the Luropean

group in each case 18 better than that of the Coloured one,

the lines show certain similar tendencles, while the line
for the Asiatic group ls opposed, The only similarity
among all three groups is that while the numbers having
fairly weak perception are relatively small, those having
very weak percepltlon are in each case larger. I am

in011ned/o tenossw
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inclined to deduce from this that the approach fo
gar-training in harmony and plteh should be slmilar in
schoole Tor Ruropeans and Goloureds, wlth the difference
in emphasla rather than a difference in msthod.

The average perception of harmony ie almost exactly

the same for Zuropeans and Colouwreds, while that Tory

¥oslems is much lower,

The weak percepiion of pitoh of the Asiatle
group is extraordinary in view of the quarter-tones
used in the musice of the Zast., I am unable to ascount
for {t, but would suggest increased emphssis on the
dlatonic ecale by means of modulator exercises, listening

to the pimno and pipe band activity.

The following graphs compare perception of

pitch, harmor thin the groups.

fasens
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The graph for Europeans shows that the dis-
iribution of pitch, harmony and rhythm is about the sanme |
although there appear to be more scholars with keen |
harmonie perception than rhythmic or melodic. The graph

|
for Coloureds shows herception of plteh to be relatively l

weaker, on comparison with Europesns, than perception of
rhythe and harmony, while that for Aaslatice shows per-

ception of pitch, judged in the same manner, to be weakest,

rhythm to be strongest, while perception of harmony 1s |
about midway. J

These graphs have an lmportant bearing upon
the teachling of music. In the first place, the dis-
tribution of lessons as suggested on page 356 1s strongly
affected, as a larger number of lessons would have an
ear-training bias in schools for Coloureds with an even
greater number in schodls for Asiatlcea, I suggeated
that the number of lessons out of thlrty with a blas
towards ear-training, tralning of taste and singing of
songs should be respectively seven, eight and fifteen.
In schools for Coloureds, I should suggest that the ‘
ratio be nine, elght and thirteen, while in schools for ’
Aslatlics 1t might be twelve, six and twelve.

In schools for Coloured and Asletic people,
the lessons in ear-training would further be apportioned
as rollows:f

coloured/csese
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COLOURED  ASIATIC

Piteh listening 7 L4

Harmony listening 3.
Rhythm listening - 2
9 12

i

The singing of gongs would aleo be affected
by the subatitution of ;ongs with & rhythmioc bias in
schools for Coloured and. Asiatica. In schools for
Aalatics I ehould be 1nc11ned to ‘replace the singing
of aonsa to a certain extent by ‘percussion and pipe band
work accompanied on & keyboard 1ns urument. The Qrums
and other percusaion 1natruments would cater for the
at.rong rhyt.hmic lnst.i.ncts, while the pipses would tend to
strengthen the weak pitch perception and mske the ear
more aware of thg acalﬂel “ y;th ite tones end semitones,

. In t.he rollowing grephs 1 have compared
Colourod chndren rrom the '-Yesley Training 0011959 and
Pract.lsing Bchool with ot.hera rrom .other achools for
Coloureds, The majority of tl_ze children from Weasley
were taken at random f£rom the practising school where
they had been taught by niet.hocié similar to ny own,

The teacher had been t.rai.ned at the training college
where I had baen mapomible ror the teaching of music.
Kany of these¢ children hed only ‘been in the achool for
less than a year and had been dram from a number of
other schools after pasaing standards three and four,
The other subjectx from Wesley had for the most part
been instructed by me for less than a year and had come
to Vesley secondary school a.fte'r,having passged

standard VI at other schools,
/o [ X XN ]
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It will be noted that there is a difference
in fayour of Vesley in every case. The difference 1is
snall and necessitates a caleulation to determine whethsr

it 1s due to chance or to systematlec factors,

The calculation 1is based on the theory that
where the observed dlfference between the avérages of
two groups equals 1ts probable error, such difference
is not significant as there is an even chance that 1t
might be due to systematlc or to random factors. From
the table of the probebllity lntegral, we find that a
di fference which 18 twice its probable error is likely
to happen by chance in 17.74 of the cases, three times
in 4.3% of the cases, four times in .7X% of the cases
and five times in ,08% of the cases. Conversely, the
probability that systematlic factors are at work may be
calculated by subtracting the above percentages {rom

100 in each cease,

Comparing the Wesley group with the other 1in
regard to pitch, we find that the dilfference between the
averages 1is 2.87 t;mes ite probtable error. Reference
to the table of the probability integral, shows that the
0dds against this difference belng due to pure chance
are 94.7 to 5.3 In the case of harmony, the differernce
is 1.33 times its probable error, the correspondling odds
against chance being 63 to 37. In rhythm the mtio of
'the difference %o 1ts probabdble error is 1.45, the odds
being 67.2 against 32.8 in favour of & systematic cause.

The/eesses
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The difference in the averages between the two
groups in regard to perception of pitch is probably
significant and polnts to a systematic factor at work,
The differences in regard to perception of harmony and
rhythm are not in themselver highly significant, but
the fact that they are ell in the same direction, 1l.e.,
the Yesley group in every cease being superior to the
other, strengthens the assumption that there is a
systemstic factor tending to a general suverlority
in aural perception in the Wesley group as compared with

the othexr,

The graphs show further that there are more
children from Yesley with keen and fewer with weak
perception in each case than children from other schools.
As fer as possible, the children were all taken from a
homogeneous population and from schools of the same type
and social gresde, At the Vepley institution the
enphasis in music teeching hze been on llstening and
ear-training rather than on volce training, so that the
systematic factor producing this superiority in aural
perception would appear to be ea.r-t.ralning.x

It must be remembered that the children
comprising the Yiesley group had for the most part,
received ear-iraining for less than a year and that the
probablility is that the differences would have been
far greater Af the training had extended over a perilod
of yoars,

Theﬂa/oocnno

%t Ref. p. 4l.
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These graphs tend to show that the tests
epplled were not successful in establishing an absolute
standard of aursl perception. An absgolute atandard
would be free from all outside factors such as the gr
iralning auggested above. Ag & result of thia, we
cannot look upon the previous compsrisons between the
European, Coloured and Asliatlic groups as representing
fundanental racial differences, 238 about 307 of the
Coloured and probably & higher percentage of the
furopeans (particularly the girls) had received aural
training to a greater or loscer degree. Thils would
probebly account for the diserepancies between European
boys and gitrla and Coloured primary and secondary puplls
in EH, ER, CH and CR.

Training might poseibly account for the |
guperior averages of the European and Coloured groups
over the Asiatic; but, on the other hand, some of the (
children comprising the European as well as the Coloured
group received ear-training with no corresponding
results upon the grephs except, perhaps, in regard to

perception of harmony,

I have remarked upon the changes in the
distribution and materisl of singing leesons necessitated
by differences in aural perception. I would suggest
the taking of tests at intervals throughout the pupils'
gschool careers in order %o be able to vary the emphasis
aceording to the progress made in perception. k might

be/acsss
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be possible in large schools to group claasses according
to perception to safeguard the teacher from working J
above or below the standard of the pupils,

Other interesting facts gleaned from the

tests may be summarised as follows:

There were one Zuropean girl, ones Coloured
girl and one Coloured boy, all undsr twelve years of
age, with full scores in piteh, rhythm and harmony tests,

On Coloured boy under twelve and four
Aslatica - a girl undér twelve, a boy under twelve and

two boys over twelve - scored nothing in any of the tests.

One Coloured girl hsd 2 full score for the
pitch and rhythm tests, while four Coloured, one

Buropean and one Asiatie had no score,

Two Coloured children had full scoree for the
pitch and harmony teste, while 7 European boyas, 7 Col-

oured and 42 Asiatic children had no scores,

Full scoares for pitch only were obtalned by
22 Coloured, 8 European and 8 Asiatlcs, while no scores
in this reapect werc obtained by 115 Aslaties, 53 Col-

oured and 28 Iuropesns,

Full scores for harmony only were obtalned by
3/...
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3 Coloureds, 1 Furopean and 1 Aslatic, while no scores
were obtained by 70 Asiatica, 20 Coloured and 19

Europeans.

Full scores were obtained for rhythm only
by 7 Coloureds, 1 European and 1 Aslatic, while no scores
were registered by 6 Coloureds, 5 Europeans and

5 Asiatics.

While these facts are interesting, I doubt
whether much weight can be attached to them as the
mmbers teasted were too amall for generalisations upon
sural deficiency or absolute perception. They merely
serve a8 Aindications of the rarity of the two conditions
mentioned, I am glad that thess tests have shown
aural deficlensy in the main groups of our school-going
population to te small, as 30 many people are under

the impression that “"they have no ear for muelc”,

An interesting question is raised by the
three children vho obtained full ecores in all three
testd, Have tnhese chlldren whai 1s commonly called
a sense of "absolute pitch"?  Absolute pltch is the
power to tell accurately the pitech of any note heard
without immediately beforehand having heard a note fron
which to galn a staindaenrd. It is impossible to anewer
this guestion as these children have not studied the

plane or other keyboard instrument and it 1s, therefore,

1mp0581ble/. 'Y
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impossible to fit names to the various piiches.

The conditlon of absolute pitch is bellieved to be an
extrenmsly rare one, but I inecline to the opinion that
not only thnese three pupils, but all the puplle who
obtained full scores for pitch have this capacity.
Absolute piltch presupposes the power to retain
indefinitely an aural image of the pltch of a standard
note by which to compare the plich of the note heard.
These children, in gaining full scores for plich
perception, otviously have the power of retaining an
exact aural image of the pitch of the firet tuning fork
struck and the asural machinery has the power of
detecting a difference as fine as a half vibration

per second, The question 1s whether such children
can, with due prattice, be brought to retain that aural
" image indefinitely,

[foveons
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It 1s unfortunate that sccurate results for
the aural pereception of natives could not be obtalned,
A serutiny of the graphs shows that, taking the European
distribution as a standard, their pereception of rhythm
1s keener than thelr perception of elther pitch or
harmony. The latter seem to be ahout equel,

From my own observations during six months of close
contast, I am inclined to believe that this is false
and that thelr perception of harmony 1s not only far
keener than that of pitch and rhythm, but that 4t 1s
keener than that of any of the three other groups
tested. Natives find semitones difflcult to sing

accurately, ag any tralner of a native choir will testify,

On the other hand, the harmony occasions very little
difficulty, except in transitions caused by accldentals
in the parts. Indeed, all accldentals ocecasion
di1fficulty. They do not find it easy to reproduce the
onward ms rch and the swing of 2, 3 and 4 times, I
have listened t0 a native women's aseociation meeting
in a church where the women sang well known hymns which
hsd been learned by ear, but in which the melody had
become 80 corrupted that 1t was difficult to recognise,
The rhythm of the hymn had also become totally losat,
g0 that it was merely a succession of chords with the
melody note at the top. On the other hand, the women
sang in four parts quite freely, with a very good idea
of thse proper progression of the three primasry chords
of the scale. In suctcessive verses the singers very
often changed the notes of their parts without actually
altering the hsarmony.

It/eseee
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It would be Aifficult to apply the principles
embodied in thls thesis to native schools as the con-
ditions are eo different from those of the three other
groups. In the firat place, the native is a8till in a
state of tranpition from the anclent tridal musiec to
that of the Vestern cultures. This transition is
necessarily slovw because of the polioy of segregation
and because almost all native children are taught by
native teachers who themselves have had but limited
contact with Euro.peans. Thelr present stage of
musical developrent makes 1t very difficult to teach
the music of the Western cultures with any degree of
succoss. In the second place, the school condltions
are very different in regard to the average age of
purlls, the length of times pupile remaln at school,
zediun of instruction, size of classes and equipment of
the schools, In the thixrd place, there 18 very little
suitable music for teaching and the system of teacher
training is hardly sufficlently developed to allow for
the training of aspecizllists.

My experience with natlives has shown me that
the problem of music in thelr schoole provides an

abgsorbing and fruitful fleld for independent research.

CONCLUSION/ vvesue
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Many books have been written upon the subjsct .
of music in the schcol and each has atressed a particular
point of vlew, a specisl approach or one or more facets

of the work, This theels has attempted to regard the

problen as a whole and has tried, from the vantage point
it has taken, to reconcile these varying views and
approaches, at the same time giving each facet of the

problem its true value in relation to the other facets,

The main fact emerging is that children must

bo led to understand =nd like the fundamentals of musie

in contrzat to the ocld-~feshioned 1dea that children must
be taught teo eing. I have emwpassised the song rather

than the singing, the musle rather than the executlon.

Fuplls should sing not becsuse and when they must, but |
Yecause and when they wish it., Every other consideration
rust te subordinated to thesge princlples and must work
towards their fulfilment.

The time has passed when executlon was looked

upon a8 an saccomplishment. We need no longer be gatis-

fied with s second-rate and very amateurlsh rendering
of Sinding's "Frihlingsrauschen", The wireless and
gramophone approach nearer anl nearer to perfection and
nakXe it posaible for almost every home to hear the best
music. Musical educsation no longer needs to be the
provision of music, but must be the appreciation of the
zusic provided for us by the world's greatest artists.

The/acooao
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The fast development of machinery will
eventually lead to greater leisurs for the masses and
it is the business of the school to provide people with
sotivities for these increasing leisure hours, as well

as to fit them for thelr niche in the bueiness world.

The child must be taught to like musle and
in order to attain this ultimate object, the school must
bes equipped in a fitting manmner, There must be a
teacher who has a thorough grasp of his subject and 1s
gble to adapt himself quickly and easily to the
cultural requirenents of the children he has to lead.
Therefore, the inatltutions which train teachers must
provide courses 30 that sultable students may be in a

position to equip themselves with the necessary knowledge.

Schools nust be equipped with gramophones
and libraxries of rocords, wireless sets, nmusic gcores
end song books, percussion band sets, instruments and
all the other gppurtenances necesszary for the teacher
to function properly. It should be possible in the
larger towns for the local educational euthorities to
provide a central lending library of musiec scores, song
books and recorde for the use of schools within thelr
Jurisdiction.

Slght-reading, esar-testing, formal singing
of "school aongs” (whatover they may be), memorlsing

of song vords and other evils must be discarded as ends

1!“'.00..
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in themselves and only used in so far as they further

the object in view,

The importance of the ear as the controlling
factor over the voice and as the vehicle whereby all
sounds are percelved, must be realised, The sensitivity
of that organ must be fostered so that sounds may be

percelved acourately.

The child must be encouraged %o react &as
much and as often as poasible to the music he hears in
order that he may pass quickly through all the
preliminary stages of appreciation of obviocus programme
muslic, Jazz and sentimental tunes to the great field of

masters which awaits him.

The songs the chlld sings must not be
imposed upon him by the authority of those whose taste
is quite different from his own., He must sing because
he loves the song and wishes to express what he feels,
The song, after all, is for his beneflt and instruction
and, therefore, his taste and psychology must be

oconsidered.

Musioc should be to the child a vast field
of wonderful surprieses and interesting discoveries
awaiting his exploration, rather than a mass of
uninterssting, unrelated and somevhat intangible detalls
displayed to him for the good of his soul. The songse
he/eeses
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he learns should become part of himself and not an
external veneer to be removed at the earliest possible

moment after leaving school,

Only in this way can the maps be glven a
culture, It does not matter that the music and songs
do not belong to South Africa. 3South Africa has little
or none of its own and must borrow from other countries.
It wlll in the course cof time selsct that which 4is in
accord with its spirit and adapt it to its needs,

Only after the mass has learmned to value music by belng
taught to value the music of other countries will it
tegin to feel the need for 1its om. After this 1t will
not be long in filling that need itself.

The sporadic attempts by various socleties
in South Africa to foster art and culture simply defeat
~ thelr own ends by trying to do the impossible, Blood
cannot be forced cut of a stone .ancl South Africa cannot
produce great artists and mupiolans until her masses

have falt the need for them,

It 18 the businesas of the achool to create
in the young people this love of beauty which the
general population lacks so sadly. The independent
spirit of the gouth African nation, when it has this

love/eevee
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NOTE: The syllabuses incorporated in the following
schedules are not those proposed in this thesis,

but are in actual existencs to-day.
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SCHEDULE

A.
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A Suggested List of Thirty Lessons for the First Quarter

in Standard III., to be taken in the order indicated,

21.
22,
23.
24,

25.
26,
27.
28.

29.
3Q.

Introduce the roundt The Little Bell at Vestminster.
Recognition of half-beats ( ) ).
Introduce the songt Dle Lorelel. (Teach by ear).
The violin snd its sound (illustrated by en actual
violin and gramophone records).
The song: In Good King Arthur's Days. (Teach for
the most part by ear).
Introduction to thirds in harmony: Ilistening for
and recognising them when played on the pilanoc.
The round: London's Burning. Teach by alght-reading,
Spotting the violin on gramophone records,
The song: Llefste Tannie, ?Teach by ear).
Listening for half-beats in three and common time.
Practise Die lorelel for good tone and expreaslon.
Sea music 1llustrated by gramophone records.
The catch: The Gaping Cateh, (Teach by ear),
Singing of phrases in thirds made up by the teacher
and pupils,
Revision of songs learned,
Listening to records without comment: The Lass with
the Dellcate Alr { Sopranoc) and Merrie ;.ngland(German)
The song: Some Folks Do, (Tesch by slght-reading).
Inventilon and singing by class of half«beat phrases
in various times.
Sangstuk en Danss Jan Plerewiet,
Recognising the difference between a milltary brass
band "and an orchestra (1llustrated with gramophone
records).
The round: The Spider and the Fly. (Teach by ear).
Revision of all songa leasrned.
Listening to violin solos on gramophone records.
Listening to harmony in thirds on suitable records
(Mendelssohn's Two Part So
The Song: 014 Farmer Buck. Tea.ch by ear).
Gypey Kueie (1llustrated by gramophons records).
The hymn: Easter Hymn ~ "All Creatures of ou.r God
and King".
Inventicn by the c¢laass of second parts in t.hirds to
sultable melodies suggested by the teacher.
Revislon of songs,
Children to bring records to be played to the class.

(b)/eeess
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(b) Detalled notes of lessons 1, 2, 4, 6, 25 and 26
fron the suggested list.

NOTE; The lessons are twenity minutes in duration and
it 18 assumed that they ares to be glven on
Mondays, VWoednesdays and Fridays to a Standard III
clags which has been taught according to the
principles 1laid down in this thesis.
™., Chn,, EB.,, BN., IF., are ebbreviations for
teacher, children, blackboard, staff notation and
toni ¢ solfa respectively.

Included in the notes are hints for the teaching
of words and background of the muzie, It 1s
desirable that this work should be done in the
appropriate Inglish, history, geography or other
lesgsons in collaboration with the respective
teachera, 1If this 1s done, the tims which 1s

saved may be used for the teaching of more songs.

LESSON 1e/ese
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LESBON

Musio.

SUBJECT:
20 minutes,

TIME:

CONTENT.

PART 1: (about 3 minutes)
{a) Breathing exercises
for lung development.ssese

for control.iiveecsssacessse

(b) vVoilce exercise for
head volce TEE R L

h 1
CLA3S: Standard III. :
AIM: To introduce the round

Little Bell at VWest-
minater,

SUGGESTIONS FOR TZACHING.

Chn fold arns acrose cihests, flsts
oclenched, fingerse to the front;
breathe 1in and out slowly drawing
fists far apart and returning thenm
together; repeat 2 or 3 times.

ppe—

c¢hn sing o' to the vowel "oo" while
tr counts slowly from 1 to 8; repeat

Chn sing down the scale of E flat }
slowly to the myllable "ec00",

PART 2: (about 3 minutes)
Known eong!

The Dustman by Brahma,

PART 3: {(about 12 minutes)
{a) Time practice,
Tap out and write in SN

- TS I N I IS A

Ty

(b) vords and background
of new rounds Westminster,
Parliament, London, Blg Ben,
sizes and sounds of bells,
ding-dong.

(c) Thﬂ tj.me XY EENEE]

Tr sings pagsage to "la"; chn tap
out time while tr repeata; chn
write out requisite number of bars
and time signature; tr repeats
phrase while chn tap; chn write in
the notes; tr writes phrase on EB
for correction.

Round in SN to be on BEj} eliclt
by question as far as possible;
,show plotures of ‘estminater,
Big Ben tower, eto.

Question on time signature and notes
longer than one beat; chn tap out
two or three bars of the time;

¢chn sing the time in monotone while
tapping 1t cut.

(d) The tUN® seevseessaes |Chn sight-read the tune in the same
time} repeat to syllable "la",

{e) The Worde .....«¢eess |Chn copy the words sung to the tr's
patterm.

{f) The round seeeesssess (Chn sing the asong four timee with-
cut, stopping "round and round”.

PART 4: (about 2 minutes)

Xnown song suggested by
pre~arrangement with chn.
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LESSON 2,
SUBJECTT Music. CLASST Standard IIIX.
TIME? 20 minutes, AlNM: Iistening for and
recognlalng half-beats
CONTINT, SUGGISTIONS FOR TEACHING,

PART 1: (about 3 minutes)
a} Breathing exerclsees

for lung development ..a.s

for control tse B v mscsaad

(v) Volce exercise for
head voice and agllity

i‘p sTL 1SFamalo o oo -“1n E flat.

oo ‘..C...l.‘

AB in lLeeson 1,

Ag in Lesson l.

PART 2: (about 3 mimutes)
Known song: The Animals
went in two by two.

PART 3: ({about 12 minutes)
IaI Practice the rounds
The Little Bell.

(b) Tap out and write in
SH.

1)—-1—)—!—)44—)——«'—!—6‘—%
L

(c) Find the changed notes

(4A) Name the rhythm
half=beats and Aintroiuce
the two quavers, calling
them half notes.

Chn sing the round four times in
unisony divide class into two
groups and let each sing 1t in
unison and later together, the
geccnd group atvarting half way

through.
as in lesson 1, nart 3(a).

L Tr 8ings phrase with hzlf-beats

in the second beat of the second
bars chn point 1t out; tr repeats
procegs in second beat of first
tar; chn point it out; repeat

in other positions.

Let chn attempt to interpret
half-beats with little quick steps
while walking to whole beats.

(e) Recognition of half- |Tr sings eight bars of 0ld Farmer

beats, Buck after putting out the
requlsite number of bars on BB;
chn listen, tap and put in quavers
where half-beats occur,

PART 4: (sbout 2 minutes)

Xnown song chosen by
pre-arrangenent with chn,
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LEgSON_ 4.
SUBJECTs Music,. CLA38: Standard 11I,
T Ik 20 minutes, AlMs The vioclin and its
asund,
CONTENT, SUGGEESTIONS FOR TEACHING.,

PART 1: (about 3 minutes)

{a) Breathing exercises
for lung development ....

TOr control sevecveveisns

(b) voice exarcise for

agllity

Karmt/ rmrs/ mtel/ to
vowel "oo"

Chn stand in alslesi knees full
bend:, breathe in while pretending
to drag up hsavy weights by
straightening knees; bvreathe out

while bending knees; repeat.

Chn aing |a' {s m' [d' |- -
(KBY C) "00 * 0 pls p o LI " s e de e HI
Tr counts|l 2|3 4|5 6]7 8|9 10 11 12,

slowly, '

PART 2: (about 2 minutes)
Knovm round: The Li{t.le
Be 1.

PART 3: (about 12 minutes)

(a) Practice: Tap and
write out in gN

2, ) ) iy

4

(b} The violin:

preséentation...

(o) The gut strings and
rough horae hair bdow,

(d) The box to Aincrease
the sound.

{e) The pegs to raise
the pitch.

{f) The fingerbosard to
make dlfferent notes.

{g) Its keen, high,
knife-edge sound.

Procedure as in Lesson 1, part 3(a).

Produce and esk what it 18, how
chn know (characteristic shape ard
size) and what it is used for.
Demonatrate®,

Demonstrate®™ by drawing bow over
violin string and another stretched
across the table.

Demonstrate®.
Demonatrate™ by actual playing.

Demonstrate™ with suitsable record,

PART_4t (about 3 minutes)
EKnown aong: Die Lorelel
practised,

L 1

By "demonstrate" is meant that the teacher or
should perform while children discover the fac

glayer
g mentloned
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LES3SON 6,

SUBJECT: Lusic. CLAS3: Standard III,
TILMES 20 minutes, AlM: To introduce

thirds in harmony,

CONIENT . : SUGGESTIONS FOR TEACHING.
PART 1: (about 3 minutes) |

(a) Breathinz exercises
for lung developmenlt,.eseeees 48 in Lesson 4.

fOI‘ contml e sy s asmsasR Uty Chn Sin%
{to "oo", Key C) |
d%:tls2ltdt: s —:-n r
1= 2Bt uB =75~
deliberately.

Tr counts

{(b) Voice exercise

for heczd regleler sovievnces |

Ap in Lesscn 1.

\
l
]
|
|
';
l
PART:2: (about 4 minutes) |
|
Two known congs chogen from |
Std.II repertolre by
pre-arrangeoient with chn.

PART 3: {(atout 13 minutes)

|
1
’f
|
|
|
|
|

(8) Practice: In Good
King Arthur's Days. {Tayht in Lesson 5.)

{b) Makxe chn aware that Play C and G together on the
more than one note mpay be plano and ask how many notes
glayed girultaneoualy, maklng were sounded; play € and F sharp
'nice™ and "ugly™ sounds, and ask what the difference is;
play C, @ and E' and ask how
many were sounded; play C,
I sharp and B and ask the

'31 tTerence.
{c) ¥ake chn aware that Play C and C' together, then
thirds arc the smzllest "nice” ¢ and G and then ¢ and E; ask
intervals, what the difference &mong theé

three sounds was; play C end D
together and@ point out that the
notes are closer, but that they
do not sound "nice

(4) Recognition of the (Play the first three intervals
third. in {e¢) and 1ot ohn listen to the
third; repeat the three in
various orders letting chn pick |
out the third; repeat in the |
key E flat and A. [




LES S ON_ 25,

SUBT-LT: Musie. CLASS: 8tandard III,
TIHES 20 minutes. AIM: To teach the songt

01d Farmei® CuCk,
COLTENTE ¢ SUGGESTIONS FOR_TZAUHING:
PART 1li{about 3 minutes)

(&) DBreathing exercises
for lung development ..... (A8 1in Lesason 1,

for control seececescssses B8 in Lesson A
(b) Voice sxercise for
head reglster and agillity /d'm;r'd'/t r‘d'}"./]. a't 1/ euc.

00'.'..‘00.

PART 2: (atout 2 minutes)
Enown song: Liefste Tannie

PART 3: (about 12 minutes)

{(a) EZar tests

{1) %'LF)-J——J:L}—J———-I Tr sings twice and chn write it
4

down,

(11) %1“7; 7 7 f;:, Tr pleys twice on piano and asks
R ' how many thirds there were,

(111) m £ 8 1 8 m 4 {any key)}| Tr sings or playe twice and chn
write down,

(b) Presentation of eong. |Tr sings through first verse and
asks guestions as to time, tempo,
type, subject, country of origin,

ete,
{c) Chn learn tune of %1+ patterns first four bars to
verse by ear. "1la' while chn copy; wnen known,

show that following four-bar
seection is a repetition} repeat
from beginning,

(da) chn leern words of Tr patterns An sectlons as above.
verse.

{(e)Chn learn tune of refrain., | ®Ir pstterns two bars gt & time to
"la" and then repeats from beginning

(f£) Chn learn words of Tr patterns in sections ae above.
refrain,
() Other words learned, Tr patterns other verses, one com=-

plete verse at a time while chn
listen and copy.

PART 4t (about 3 minutes)
Known song selected by
pre-arrangenent with chn.

x: The tescher should exerclse care that his pattern and the

children's copy alternately follow one another flowingly

and in strict time lest the =ong be reparded as made u
of a number of disjointed partg? & ? |

e T .
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LESSON_ 26,

SUBJECT: Musie,.
TIME: 20 minutes,
CONTENT,

PART 1: {about 3 minutes)

{a)Breathing exercises for
lung development .eesveces

for control TRy

(b) Volice exerciss for
head regleter cesccitvnnes

CLASS: Stendard III.
ATM: Qypsy muslc.

SUGGESTIONS FOR TEACHING.

A8 in lesson 4.
As in Lesson 6.

Key E flat.

Ir:- chng - ' ’ [
d:m g =—-d=t.1‘laf:mrd:—lt.':-a;..;-:-L
ﬂoo.." F‘oo...too ------ LI N R

PART 2t (about 2 minutes)
Enown song: 0ld Farmer
Buck.

PART 3: (about 12 minutes)
(a) Chn to write a phrase
a third ahoves-

D1
o
1

.

™
Y

-4

e
then sing phrase.

{b) Gypsies ~ where and Low
they live.

{e) Listen to records with
no interruption.

Illustrate with plctures;
emphagise thelr happy end carefree

exlstence; tempersasmentality;
abllity in mumic; type of
inatruments used; caravansj
fortune-telling.

Suggested rocordss-

8 Czardas,

Liszt's Hungarlan Rhapsody,
Zigeunerwelsen,

PART 4: (about 3 minutes)

Known song by pre-arrange-
ment with children.

it
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SYLLABUS OF MUSIC IN TRAINING COLLEGES.

A. EUROPEAN AND COLOURED:
PRIMARY CERTIFICATE!

{Muslo is classed as a practical subject with
drawing and handwork and 1s awarded 100 marks as
against 100 for draving and 150 for handwork, It is
prapstically examined by the Deparimental Instructor
at the end of ths course, These subjects do not count
towards the aggregate for pessing or falling to pass,
but count towards the grade classification.

The Primary School courze, inecluding staff
notation and the teaching thereof; unison singing of
folk, traditional and other songs and part-songs.

The courss should include -such knowledge of the
theory of music as will be necesszary for its practice -
{the scale and its intervals; the varioue measures and
division into quarter measures; usual musical terms;
transposition; chromatic notesj the minor modse).

The dsvelopment of the student's appreilation

of music is recommended by means of choral singing and
cecasional conceorts, talks and musical evenings.

HIGHER PRIMARY CFRTIFICATE (KINDERGARTEN):

Thia course follows completion &f the above
course and musle is awarded 100 marke out of a possible
1,110 marks.

(a) To make A repertoire of songs (at least 20)
and pleces (plano or violin) of different types and
suitable for use in the kindergarten. Condldates
should offer music of geod quality, c&nd nol necessarily
of great di1fficulty, and should &im at sympathetic
interpretation of the pleces rather than pure brilliance
of exscution.,

(v) To Alsplay ability in connection with the
organisation e2nd teaching of musical education in the
kindergarten. Such educatilon should include modern
methods and plens for the inltlisl lessons in rhythm,
piteh snd interpretation.

B. _ NATIVE:
PRIMARY HIGHER AND PRI¥ARY IOWER CERTIFICATES:

{ The higher certificate course 18 a two-year o
following successful completion of the Junior Certificat
exanmination, whils the lower certificmte course 18 a
three-yoar one following sucaceseful completion of the
Standard VI. No marke are eawarded and no method of
examination suggested),

The work of the Nativa Primary School Coux'se.
up to Standard 1V for the lower and Standard VI for
the higher course, and the teaching of it; choral
singing; ear-tests; time- and sight-teats; a few
volce-training exercises; prastice in conducting;

knowledge/ sss e
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knowledge of songs suitable for school purposes (see
note below)s theory of music - as much &8 is necessary
for all practiocal purposes. (For the Higher Certificate
18 added exercises involving the use of the modulator).

NOTE:

gSongs s

For women students, 21 unison {(including
native songs) suitable for Sub-standsrd A, to Stendard I;
6 easy rounds and canons for two volces,

For men students, 3 good unison; 6 rounds for
three voices; two canons for two volices and 1 descant;
3 three~part songs for squal volces, and twe-part songs
for nixed wvoices. Thece are to be regarded as a
minimun requirement. Familiarity with one or two
good publishers' catzlogues 18 very desircble.

Volce Training:

A Zew simple nnd effeciive exercises for
specific purposes, e.g., to develop good tene quality;
for correct placing of the volce; for flexibllity, etec.

Chorsl Sinzings

Refinement to be aimed at as well as develop-
ment of students'’ powers of musical appraciation.
The use of a gramophone and good records 12 recommended.
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SCHEDULE

C.
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SCHEDUL = _ Ce |

SYLLAZUS OF MUSIC FOR THE PRIMARY SCHOOL.

Breathing, volice~training, ear-training exercises
should take place every day 1f poseslble -~ between lessons.
Special attention should be given to the teaching of songs
and as many songs as possible should be taught and memorised,
Comprunity singing from the whole achool, mostly ln unleon,
should be taken whenever possible., (Classes would as a rule
be grouped in this subject.

The requirements of staff notation represent the
1deal to be 2imed at. However, where it iz found inexpedient
to teszch staff notation as well as tonic solfa in the lower
standards, the introduction of the former may be postponed :
until the beginning of Standard IV but the entire syllabus i
should be coverod by the end of the Priumary Schosl course. }

Musical sappreclation should be fostered and occasional,
telke on grest composers are recomnended. Whenever poasible
a gremophone and & library of records should be acquired and
used,

The time available for the einging lesson (30 min-
utes) could be apportioned as follows:~

EBreathing exorcla@os cveveevsess.« 3 minutes. !
Volce~-tralning exercises ........ 5 ninutes.
Eor Le8L8 escevrssncesssscnsesases o minutes,
Sight""reading T R R R R R T Y EE 4 minutes-
Teaching of SONZH  vevesessnersss L5 minutes.

SiUB-STANJARDS!

Consentyration on rhythm, pitch, ear-iraining.
fmphasis on imitation of slmple phrasgses sunz by the teacher,
0.Ze, B I 4 - "Three 51ind Illece™. Songs and action songs as
many a8 possible,

STANDARD It

Songs: A ninimum of four school songs or action songs,
Soifa:(Iunc): To know doh chord from hend signs, modulator
and blackboard., Also soh chord.
(Iime): <Iwo-pulse and four-pulse measures, One=-, two~;
three- and four-pulse noctes,
gtaffi{lune): The doh and soh chords in the key of C major,
using the five lines of the staff.
(Iime): ‘o nonotone to the time names and to doh
exercises in 2/4, 4/4 time. Notes to be used, JJ.
Tap: To recognige the notes of the doh chord -dnm s d'.

STAND 1

Songs: A minimum of 4 school songs.
golfa:(Tune)}: The above and fah chord, Also full scale
taken stepwilse preferably from d',
(Time): Three-pulse measure, whole~pulse rests, half-
pulse notes.
ataff:(Tune): Same as Standard I, Introducing the fah chord
" thus completing the diatonic scale. .
{Time): The above with 3/4 time, Notes to be used
seme as in Standard I, plus.] and J..
Ear: The soh and fah chords and to recognise notes of a
stepwise phrase of three notes beginning with
i, m, 8, or d',
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STANDARD III:

Songas A minimum of five school songe,
go%fa:(tl‘une): Any leaps within the scale introducing
fe and ta. X
Time): 2, 3 and 4-pulse measure.
Staff:(Tune):t Leaps and scale-like passpges in staff, also
fe and ta to be introduced.
(Iime)t Thorough revision and practice of the above,
with the additlon of more advanced rhythms,
Ear: To recognise the notes of a stepwise phrase of three
or four notes beginning with any note 1in a diatonie
scale, and easy leaps from a given doh.

STANDARD IV:

ongs: A minimum of five school songs.
solfai{Tune)}: Same s&s Standard III and one-remove transition.
Two=-part singing introduced by means of easy rounds,
canons and descants,
(Time): A pulse and a halfj six-pulse measure,
Staff:(Tune): Same &9 Standard III introducing modulation
to the key of the dominant.
(Time): The same as above with /) /and 6/8 time.
Ear: Recognitlon of fe and ta.

STANDARD V:

Songs 3 A minimum of slx school songs.
Solfas(Tune): Same as Standard IV with the introduction of
minor lah mode. '
(Time): 1/4, 3/4-1/4 and 1/3 of & pulse,
Staff:(Tune): Same as Standard IV with introduction of the
ninor mode. o
(Tmet S777 7 S 2T I
Ear: Seme as Standard IV with recognition of easy stepwlse
phrases in minor mode.

STANDARD VI:

gongs: A minimum of six school songe of which two should
be in two or three parts.
Soclfat(Tune): Same as V with introduction of chromatic notes,

a

e
(Time): All pulse divisions found in ordinary school

BONEB.,
gtaff:(Tune): Same ae Standard V Aintroducing chromatic notes.

1

(Time): New rhythms same aa solfa, O.S.I—aﬁ J7 N
Ear: Short phrases of musical dictation,

Where notes are taught, corresponding rests are to be
taken at the pame time. The use of Dual Notation
Venables in four books (Teachers' Edition and Pupils
Edition) will cover the above syllabus. This course
is pudblished by Curwens.

N.B,:

re, ma, la, Three-part singing wherever possible.

S T T
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SYLLABUS OF AURAL TRAINING AND THEORY OF MUSIC
FOR THE JUNIOR CERTIFICATE EXAMINATION.

{The exzmination on this part of the syllabus
will be conducted by the Departimental Instructor on the
occasion of his visit to the school}.

1. To sing simple melodies from staff and tonlc solfa.

2 To write from dictation a simple four-bar phrase.

S To write in any key speclflied by the examlner one of
twelve tunes (melody only), chosen from Group 1., or
Group 2. or Group 3. The choice of Group of
twelve tunes 1s left to the candidate,

Group 1. 0ld 100th., St. Bees, Eventlde, Hursley,
St. Gertrude, St. Ann, Pax Tecum, Nicaea,
Aurelia, St. Theodulph, Lyndhurst,
Harlkk!: the Herald Angels S8ing.

Group 2. Pss. 42, 81, 84, 134, 146, Gez. 21, 22, 28, 29,
62, 93, 96.

Group 3. The following tunes taken from Book 1, Union
Sight Singert The Chlld and the Robin;
The Busy Beej; Lied by h Pleknlek;
long, Long Ago; The Troubadour; Gladness;
The Mowers; Zangerslied; Oost, VWest, Thuis Best;
The Herry Peasant:, Vielkomslied;
Love's Ritornella,

4. To recognise ¢hanges of key in passages played by
the examiner., (Modulations to closely related
keys only).

5. To recognise common chords and their inversions.

6. To tap any rhythmical passage played by the examiner,

Te To identify four out of twelve very well known
melodies or phrases.

8. The analysis of the first movement of Sonatas Nos, 1
to 10 {both inclusive) of Mozart, Augener's Edition
(Franklin Taylor). The examiner may choose any
one of these sonatas, bul the candidate will be
allowed to atudy the selected sonata during the
half-hour immediately preceding the examination.

To be tested by a short written paper:

1., Theory: Key signatures and scales; clefs;
intervals and inversionsg; time-signatures;
meanings of terms and slgns; transposltion and
barring; translation from staff to tonlc solfa
and vice versa (no modulation).

2. Veory elomentary harmony. Harmonlzation of a 4-bar
phrase. Figured bass to be worked (common chords
and inversions only).

SYLLAEUS OF INSTRUMENTAL MUSIC FOR THE JUNIOR CERTIFICATE
EXAMINATION,

Scales and Arpeggios.

Major and Minor (Harmonic and Melodic) scales in all
ke}zﬂo
(a) With each hand separately, compass 4 octaves.
(b) With both hands together, in simllar motion,
1 ootave apart, compass 4 octaves).




2.

3
4.
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Chromatic Scales,

(a) With each hand separately, beginning on any note
nzmed, compass 4 ogtaves.

(b) WVith both hands together, in similar motion, one
octave apart, beginning on any note required,
compass 4 octaves,

Arpeggzios,

(a) Arpegglos formed of all the major and minor common
chords with each hand separately and both hands
together in similar motion, 1 octave apart,
compass 2 octaves.

(r) Any inversions of the above chords,

NOTE: All scales and arpegglos {0 begin on the loweat
note.

The candidate must submit to the examiner a
complete list of the works studlied during the two years
previous to the examinatim., The examiner will play
parts of any of the works sutmitted, and the candidate
will be expected to recognise and name the works from the
selections played.

8ight Reading.

One plece from each of three listis prescribed {to be played)
(List A, contains nine gigues, inventions, sonatas, etc.};
l1iat 5, contains nine single movements from sonatas and
list C. twelve more modern pleces. These lists are for
planoforte and other lists are provided for the violin
and violincello).




- 210 -

o

mzz
ot

ol

i
o
o

e



- 211 -

SYLLABUS OF MUSIC FOR THE SENIOR CERTIFICATE EXAMINATION
OF THE CAPE EDUCATION DEPARTEERT,

There is e written paper for Bection 1l ¢) and )
and gection 2 a) and b) at the end of the course. The
remainder of the work 1s examined by the Departmental
Instructor in music during the latter part of the year.

SECTION 1.

(a) To sing a elmple melody at sight from staff end
tonle solfa,

)} To write from dictation a 4~bar phrase.

) As in Schedule D (3).

) To receognise simple changes of key in passages played
by the examiner, the answers to be wrltten down.

) To recognise common chords and inversione snd cadences.

) To tranglate two examples of ths rhythm of poetry into
corresponding musical rhythm - the passages to be
written on one note.

SECTION 2.

{(a) Elementary harmény (common chords, dominant Tth and
their inversions); the harmonisation in three or
four parts of a simple dlatonic melody.

{b) To phrase any eimple melody; either (1) the analysis
of one or more given melodies, or (2) the composition
of 8 melody to a given stanza of poetry or verse.

(¢) Candidates will be asked to identify four out of twelve
very well-known melodies or phrases.,

{(d) The analysis of the first movement of sonatas (op., 2-22
both inclusive) of Beethoven., The examiner may
choose any one of these sonatzs.

Total marzs for Secstions I and 2 - 100,

SECTION 3.
(a) Socales and arpegglos.

¥a Jor scales in all keys with both hands together, separated
by an octave, a sixth, & third and a tenth,compass, four
octaves.

Major amnml Minor (Melodic and Harmonic) scales in all keys.

1) With each hand peparately, extending through a compass of
four octaves,

2) With both hands together, one octave apart, compass
four octavesn.

NOTE: All gcales to begin with the lowest or highest note
es required.

3) dajor sozles in contrary motlon, separating and returning,
beginning on the key-note, compass two octaves.

Chromatic scales beginning on any note required,

1) With each hand separately, compass 2 octaves.
2) With both hands together, 1l octave apart, compass
2 octaves,

NOTE: All scales 1o begin with the lowest or highest note
ag required.

3) 1In contrary motion, both hands commencing on the
same note, compass 2 octaves,
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Arpeggios,

1) Arpeggles formed of all the major and minor common chords,
extending through a compass of 4 octaven, with each
hand separtely and with both hands together, one
octave apart.

2) Arpeggios formed of the chord of the dominant Tth., with
each hand separately, extending through a compass of
3 octaves.

3) Any inversions of the above chords,
NOTE: All arpeggloe 1o bogin with the lowest note,

(b) The caniidate must submit to the examiner a complete list
of the works studied during the two years previous to the
examination. The examiner will play portions from any of

the works submitted, and the candidate will be expected to
recognige and name the works from the selections played,
Candidates must supply coples ©of the music to the examiner.

(e) 8ight reading.
{d) One plece selected from each of three lists prescribed.

(Idst A. indudes preludes, inventions, ete., 1list 3. a nove-
ment from a sonata, and 1list 0. sogo more modern pleces.

The 1lists contain nine, nine and twelve pleces respectively,
and are for pilancforte. Other lists are provided for violiln
and violincello).
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SYLLAGUS OF THE ONE YEAR POST PRIMARY COURSE IN XUSIC AT
THE WELLINGTON TRAINING COLLEGE.

This 13 & one-ysar course leading to the Primary
Teachers' Higher Certificate and follows completion of the
Primary Teachers' Ceptifioate., The syllabus ntates that
it will not serve ap a qualification for instrumental
teaching to individual pupilsa, Proficiency in instrumental
exscution of the standard of the Matriculatlon Music course
or the Advanced Division plano and harmony of the Univeraity
of S.A. is demanded of entrants.

The courae in addltion to further atudy of the
instrument, includes the following:~

(1) Hethods of teaching both tonic soifa and staff notation
es applied to class singing.

(2) A study of volce production sufficient to ensure the
neceseary skill in handling classes and ciolrs.

{3) & course in training and conducting choirs end percussion
bands,

(4) The uses of the gramophone in schools.

(5) A detatled study of verious typea of sahool songs,
including the complling of repertolire lists for each

standard,

{6) Irzining in the ert of accompaniment of hymns, school
songs, community singing, physleal 4rill, percussion
bands, otoc.

(7) History of music from 1500 to 1900 - selected periode
with tho view to a knowledge of lives of great
misiclans for the muplcal appreciation class.

(8) Orgenisation of school concerts, etc. and programme
planning.

{9) A course in gelected literature (English and Afrikasns).
(10) Elementary musical forms with a view to explaining the
xtructure of melodien.

It is further hoped to irc lude subaidiary courses in
eurhythmics and elocution.

il e
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TLACHERS' LICENTIATE DIPLOMA IN MUSIC
OF THE UNIVERSITY OF CAPE TOVN.

{4 simllar course 1s offered by the Conservatorium
of Music of the Unlversity of Stellenbosch).

Entrance to the course 1s limited to Fatriculants
or students possessing a similar certificate,

FIRST YEAR.

{a; Principsl subjectt plans, stringed instrument or singing.
b} English literature,

ic) Harmony and couaterpoint,

d) Aural training.

(e) Generzl musio.

(£) cCriticiesm class.

(g) Teaching method: instrument or volce,

SECOND _YEAR.

History of musloc,

;s {e), (&), (e), (£) and (g) as above.
) Methol of elmas teaching (appreciation and esr-training).

IHIRD YEAR.
ia), (r) and (h) as above,
k) Hethod of class teaching (Practicsl teaching in schools),

PRIMARY CERTIFICATE: SPECIAL ENDORSEMENT
OF THE URIVERSITY OF CAPE TOWN.

(4 eimilar course is offered by the Conservatorium
of ¥usic of the University of Stellenbosch).

The course follows upon succegssful completion of
the Primary Teachers' Certificate, and is one year in length.

SYLLABUS.

Elementary harmony, general music (rudiments, form and
elementary acoustics)}, Outline of musical history, and such
practical subjects as shall be approved by the Director,
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INFORMATION IN REGARD TO THE OQRGANISATION OF KUSIC IN SCHOOLS.

The attached eireular (English and Afriksans) was
sent to 42 schools. Replies were recelved from seven
Primary schools, five secondary schools, four high schools
for girls ond two high schools for boys, making a total of
eighteen replliex.

HIGH SCHOOL3 YOR_EOYS!

The two sSchools were large high schools within
the Cape Peninsula and no muslc was being taken during
schoolf hours. YMany of the pupils werce taking lessona
individually and privately.

HIGH SCHOOLS FOR GIRLS:

The four schoola were large high schools in
urban areas.

Time: 3 schoola allotted 40 minutea per weck and
1 allotted 45 mimates.

Clasgest IXn 2 aschools the classes were taken separately
ard in the other two the Junlor Cexrtliflcate
scholars formed one group and the Senlor
Cortifilcate scholars another,

Lesgong: In all the schools the usual einging lessons
wore glven and in only one was music appreciation
taught once in three weeks, During this lesson
use was pade of the gramophone, One school had
an orchestra,

Staff: There wss & total of six teachers in the schools,
three of whom held the U,T.L.}., two were
Licentiatea in planoforte and one held the
Intermediate Class Singing Certificate
{presumably of the Tonic Solfa School).

SECONDARY SCHOOLSS

The five secondary schools from which replles
were recelved were large schools with rolls ranging
from 120 to 480, Some were urban and others country
schools,

Time per week: 20, 25, 45 and 50 minutes respectively.
The remaining one allotted 25 minutes for
girls only.

Classea: In all schools the tlasces were combined
intd large groups,

Lessons: The lessons in four schools took the form of
community singing, In one of these schools,
the classes attended the wireless lectures on
misic 1In turns; another of these schools used
the gramophone onse per quarter, At the
remaining school, the gramophone was used at
the beginning and end of each lesson,

Two schools had orohestras,

gtaff: Out of a total of fifteen teachers, five (all
at the same school), held the School Teachers'
Music @ertificate and one held an advanced
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certificate in pianoforte and harmony. The other
nine teachers held no music qualifications.

PRIMARY SCHO0L3:

The 7 primary schools from which replies were
received, were large schools with rolls ranging from
350 to 630, Sone were urban and some country.

Time per waek!: The time varled from 1 hour in the upper
+0 2 hours in the lower oclasses.

Classes: Tho classes were for the most part teken
separately except in cases of very emsall dnes,
Cne school combined the whole sehool once per
zimnt,h for comrunity singing, in addition to ordinary
e8BONS .

IL.egeong: These took the form of singing lessons and
in 3 echools very cecaalonel use was made of the
gramophone, 1 School had one choir, while snother
hed two obhwirs and a third hsd a small violin clasa,

Staff: For the moat parit the slnging was taken by
each class teacher and of the fifiy teacners
responsible for singing, s8ix held the gchool
Teachers'® Nusle Certificate, while two held the
Intermaediate Claes Singing Certificate and onse
hed sowe ability in plancforie playing., The J
renaining 41 teachers held no musical qualifications,
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Osborn Secondary School,
¥ount Frers,

Tranakesi,

The Principal, .

Dear gir,

I am et preeent engaged upon a thesis on Musle
in Schools which I hope to present to the University of
Cape Town al the end of the year for the degree of Ph,D.
In order to complete the work I am in need of certain :
statistics regarding the teaching of musie in certain types
of schoolc, I shall not make use of the names of any of
the schools Mt merely wish to arrive st certain totals so
that any inforuation you may be good enough to glve me will
be strictly confidential,

I ey state thet 1 e Tully conversant with the
many difficultien confronting Principals of certsain types
of schools in this conrection and thet this theeiz sttempts i
to find a solution for the problems, ‘

The information I em anxious to obtain ia as
follows:

1. The total time allotted to music or einging per week
in each class of your school during actual school hours.,

2. Yhether classes are combined for such lessons and
if so, 1n what manner,

3. The approximate number per quarter of any gramephone
or other recitals included in 1. or 2. above.

4. The total roll of your school and the nuzber of
teachers who take singlng or nuslc.

s Whether any of these teachers have any special
qualifications for the teaching of singlng and if
80, what,

6. Whether thare 1s sny extramural music activity for
scholsrs in comnectlion with the school and 1f so, what,

7. Any other information you may consider useful in
connection with singing or music in schools.

I an entirely dspendent upon your goodwill for the
proper completion of this work and shall be very grateful
for any information you may be willing to glve me, however
little it may be.

Yours faithfully,

OSCAR D, WOLLHEDM. K
PRINCIPAL. |
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Osborn Middelbure Skool,
Mount ¥rere,

Transkel.

Dle Prinsipaal,

Geagte Ileer,

Tk werk op die oomblik asn h tesis oor Muslek in
dle Skool vir die graad van Ph,D, ¥k hoosp om d1e werk aan
die Universiteit. van Kazpstad noz voor dle end van dle Jaap
voor te 1é. Om die werk te wvoltocl mskeer sk nog sekere
statistieke in verbend met dle doseer van musiek of sanz 1n
pekere tipes van skole, Ik sal nie die name van sulke skole
gebrulk nle en wens slezs om gekere gneamentlike totale aan
te haal, Dus sal enige informasie wat u my goedgunstiglik
mag verskaf volkome konfidenslidel wess.

Ex i8 volkonme op hoogle van sake ontront dle
moelllkhede wat dle orinaipale van sekerc tipos van skole ‘
het 1n hierdio varband en ay t esls versoek om h ultweg te I
vind,

Die informasie wabt el graag wil verkry ls as volgss= |

l. Hoeveel tyd per week elke kiles in u skool gedurende
skoolure aan nusiek of sing bestee,

2. Of klasse vir sulke legsc gekombineer word en, so Ja,
op watter manler,

3. Ongeveer die getal gramofoon of ender opvoerings wat
onder 1. of 2, ingezluit mag wees per kwartaal,

4. Die getal pkoliere in u skool en hoeveel onderwysers
sanglesse of muslek gee.

5. Of enige van hierdie onderwygers speslsle kwallfikasies
tol sing- of nusldkleer besit en, so ja, watter,

6. Of dasr enige musiek in verband met die skool na
skoolure vir dle skollere 1a.

Te Enlge ander informasie wat u in verbend nmet musiek
of sing in die skool as nuttig beskou,

Die voltooling van hlerdle werk heng geheelsnal af
van u goele guns en ek sal baie dankbaar wees vir enige
informasle, hoe min dit ook 2l mag wees, wat u my kan veraskaf.

Hoogagtend,

die uwe,

OSCAR D, WOLLHEIM, ‘

FRINSIPAAL,
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SCHEDULE I.
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STATISTICS IN REGARD TO THE NUMBERS OF STUDENTS WHO PASGED
THE EXAMINATIONS OF THE JUNIOR AND SENIOR CERTIFICATE MUSIC
COURSES IN 1937. (CAPE FROVINCE).

COURSE; NUMBER OF CANDIDATES:S

Aural Training and Theory
of Music for Junior Certificate YRy B

Instrumental Musie for
Junior certitlcate FE BRI E R EEEE NN R EEEREEEEE NN N J 182

Muslc for Senlor Cer‘l‘-iﬂ.cafoe P T T I R Y 132

N.B.t These figurea were kindly supplled by the Department
of Public Education for the Cape Province from their
annual Percentage Distribution of Symbols statistles,
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SCHEDULE Je
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TESTS IN AURAL PERCEPTION IN REGARD TO PITCH, RHYTHM,
AND HARMONY,

TEST FOR PITCH PERCEPTION:

Answer papers having been distributed, the tester
requested the scholars to fill in the name of the school,
thelr own names, ages, sex, race (European, Coloured or
Asiatic) and standard. The first test was described and
called the "Tuning Forks" test. A practice test requiring
ten anewers was taken and corrected after sach answer had
been written down and with the two forks dlffering by
30 vibrations per second. Scholars were told to put blanks
when the forks sounded the same, The following schedule
shows which fork was sounded second in eagh palr,

TEST At (30 v.pos.) HHLHLLHLEH
B: (23 vop.s.) LLHHLLHHLL
¢: (17 vopes.) HELLHHLLHH
p: (12 vop.8,) LLHHLLLHHL
Et (8 vipes,) HLLHELLHLLH
F: ( Svepwse) HHLLHHHLLH
G¢ ( 3 vepes,) HLHHLLHHLH
H: ( 2 vope#s) LLHLHHLHLL
I: ( 1 vepess,) LHLLHEHHLLHL
J¢@ ( 5v.pe8.) LEHHLLLLHHL

The forks were hidden from the view of the sacholars
and members of the staff acted as invigilators. The snawers
were then read out and corrected by the scholars themselves
under the invigilatlon of the teachers. The nunmber correct
was written in the margin. Later all these papers were
checked by the tester and the threshold determined, The
threshold was taken as the last test where eilght or more
correct responses out of ten were given and transferred to
a summary sheet. Scores and averages were then worked out
as glven on page 163,
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TEST FOR RHYTHMIC PERCEPTION:

After a short period of rest, the teat for
rhythmic perception was described and called the "Tapping Test".
A practice test requiring five answers was taken and corrected
after each answer had been written down., The scholars were
told to put "s", "D" or to leave the space blank respectively
Af the tapping sounded the same, different, or if they dild
not know, The rhythma glven are attached, The teat was
corrected, checked and the answers transferred to the summary
sheet in the same manner as the previous test, The tapping
was done by the tester with hls fountain pen on the resonance
bdx of the tuning forks.

TE3T FOR HARMONIC PERCZPTION:

A 8lightly longer period of rest was allowed before
atarting on this test which was described and practised in
the same manner as before. The test was called the
"Hormony Test". The scholars had to put "1" or "2" for the
first five answers, "1%", "2" opr "3" for numbers 6 to 10,
wan, "2t Y3" op "A" for numbers 11 to 15 and "1%, Ma%, M3t
4" or "5 for the last five anawers, according to which
chord had been altered, If they could not hear which cherd
had Yeen changed, they were to leave the space blank,

The test was corrected, checked and transferred to the
summary sheet as before. The chords were struck by the
tester on a plano and are given on the attached sheet.

NOTE: All the tests were conducted by the same tester
throughout.
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