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1 

This ('h~;nU~r considers the rnr, ...... ,nT of \l1'\'''''::'',nn as it relates to home "'I'f,,.,nrn looks 

curriculum rn>.nn, .. and home economics as a DrEt-VIJCcltlonal ........ ,"""'. in schools in Zimbabwe 

.t.I"""'''·''' of the and South Africa. It nr"""",,.,t,,, the research "I .... ,;;"' ....... , and states the 

1.1 

In Zimbabwe and South 

1'10.'.' .... 1'10"1'''' heralded a new era that has seen 

reform DOIICle,s. with it increased demand for 

and services 

the of 

educational 

health care, 

New forms of 

what once had been as 'tried' and 'true' and the 

areas and 1995: 281). Thus it soon dawned on these two 

curriculum was no relevant to the needs of their new nations 

1 The countries have since been 'nrl.l'irt!~l<'i,., .... reviews of their educational ",,,">torn,,, that have 

resulted in and innovations 1 Zvobgo 1 Jansen and Christie 1 

A feature r1"'I'IV'I"'''' educational reforms in Africa is the introduction and of technical and 

vocational "'U'."'''''UV' 
realisation of the 

in the school curriculum 1998: This is due to the increased 

nrJ'1i('til~~IJ'tl'>l"'.hnil"~1 and vocational education in nationall'l.'""",', ... nrn"",' 

1 1 1 

Advocates of vocational and education at school level have stressed its 

n .... t,l'inti~ to nrl"'Vlrll" IjClI~rn,in ... ",vI1",ri,,,,n,""'0::. that have "more relevance to individual and societal needs and 

wants than the Educationists agree that 

VO(;atIIJna'lnr·~I'I,'I'~ education offered in ",,,,,',<>,..,.,\1 termed n,,,,_,,,,.,.,,,t'/"I,"''''' "'u,~"'''''uv' 

to" or familiarization with nO\l\lle(:loe and skills 

Pre-vocationalism is about n""'n,,., ... young 

to 'broad families' of 

", .... ,",olr" find 

direction and and involves the of the whole head and 

hand 2001). 

Husein and Postlethwaite (1 discuss how in the ae\/eIC>DlfIC world where ",,,,,,, ..... ,1'1,,, may 

varieties of exposure to 

technical and 

ATT,ec:rIVAIV be terminal for the of 

nr"',MIr'~ ::"UIJI"'''''''', " ... where these technical "'Ull.lje'I.-l::' such as 

home economics /"Inlt, ...... ", n ... ,,,,,r,,,,, academic 

and Postlethwaite 1994: Atchoarena and Delluc 
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the oY'~mlnlo of Namibia as one of the countries that has made home economics 

from the to the end of the middle school 

Barrow notes "Where 

,..nl'tolml-lI.uU~J::'IY dismissed as not 

has been voc:atIO",SlIIV 

educational". Such "' .... Jl""~."', 

it has been 

(1985: 

n::II·lI'!n't!:. and some students because "academic 

argues, 

UUlcvl.::' hold up a 

better of socio- economic advancement". Thus academic have more status over the 

years because of these of better after school that these afford 

the students. 

Gudmund Atchoarena and Dulluc 2002: out that the of the future of technical and 

vocational education has been on the of most national education heated 

debates almost in the world. The concerns of these groups are related to the of 

and tAr:hnnl(1,nv that tend to reflect "concerns for Amnlnvmpnrandnn"onrv 

alleviation" , for worth a continuous process 2002: 1 

Far from from the education scene in Gudmund Atchoarena and Dulluc 2002: 

states that technical and vocational education has instead and "modernisation in 

an effort to better meet the needs of the labour market without its social function". Various 

aDIDroacI1es in school technical and vocational education have been around the 

in each case "the role which each to Technical and Vocational 

Edlucsltloln", Atchoarena and Dulluc social and economic conditions focus 

h",r~""'oll'nrl ... onr,,, of HE that make it worthwhile to be on a school considerable interest on the 

the 'discourse torl'itnr'V' of this field of (PI'.tor.:::!Jt 2000: 31). 

1 

the focus of home economics 

... lnlrhil'1,n in the context of the household and 

.... "''''t,'"., of basic needs for food shelter and 

so much so that over the years HE as one of the 

included in school curricula has earned the status of a vocational 

states that vocational education is a collective term used in 

curriculum programmes to prepare students so that 

will enable them to enter upon 

and skills that 

nrn.('~.ti to 

Atchoarena and Dulluc 

with certain levels of skills and 

that vocational programmes 

nmVIe<lae that can be useful for 

the young 

or self 

if do not continue their and Lillis (1988: 3) add that vocationalisation 

2 
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of the .",,,-,,n,I'I""'1"\1 means curriculum in a ""<>I'ti .. ·<> or vocational irll"l-ti"Ir' which "is 

.. ,nn.nv,n,,,,nT under conditions of ,A/.r", .. " .... ".<>.., intended to ease school leavers into 

,nA,rnnl"","mAnt' In the United States of ... rro,Pnf-'" "'''''''<:I •• "rn,,,,nt has added and 

I"nlll"Il"::::Ir", food .,,,,r,,i,..,, .. ,, t"'l"hnr,lnrlv and communication: 

and consumer sciences to its classification of vocational 

education programme areas Kliebard 1 Shumer 2001). 

(1993: and Mandebvu (1 llol..l",'14I1:::lloL that r1"'I"I",.,r1i.", on the balance in the curriculum 

between ... ",.~",r",,1 school based be of pre- vocational 

with industrial ",tt'''l''h,m,,'n or it can aim at as vocational tracks in Swedish upper 

Mandebvu (1 however notes that in most cases in c::.""'nr,r1,,, schools the 

terms "",-""",,,..,,,,1 technical and nr~l,..ti,..",1 are used as will be done in this 

Pre- vocational education said to be a form of orientation that to 

prepare students for vocational rr""lnll'1l1"1 an orientation to the world of a taste of what the 

world of work is like without the school into a vocational or trade ",.,,' ............ 

1 Writers agree that technical/vocational are because these llol..llJ'IIl::I.Lllo in some 

way, have a different to life after school than the other 1985: 1). 

further argues that to where as with the classical 

scientific and social school career is rather weak. The pre- vocational 

and courses '1'1""''''',''1'''' which are not "real often from the same 

need to address ..,"' ..... nln\l ..... ""~t and make school education appear more 

1985: 1 For ",,,,,,mnl'" 

studies in hotel and """t,"' .... ,.., 1'1,,","""'''' 
food and nutrition the individual has the 

dietetics etc. 

useful 

up 

It is and ex~)ected that pre- vocational will the schoolleaver 'en,oIl1V::lh 

nr",l"flr'", skills', so that prE~-VIJC~ltlonal with vocational eXIJec:tal:1on 

1985: 1 (1 both agree education to 

1n""m.,lnI1m,,,,nt is not indicative of the 1"1"",,,,,,,,1 education value of nr:::ol"tll"'",1 llo'UUI'II::I.Lllo. 

Reeder (1 in argues that 1'"",.. ... , ... ,'" and discussions on vocational education crop 

up when ever researchers talk about the "'n ........ '. at int~.I"I":lItirll"l the academic and vocational 

and these discussions occur and reassert themselves when ever there is or has been a new 

of crisis in an economy. 

3 
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1 

1.3.1 

In South 

a 

home was introduced as a field of at Stellenbosch IV"""''''I in 1927 

in McLachlan 1 Both in South Africa and the United of 

who introduced home economics as a of and ... rl'1,rnl'1,tl!>1'1 ... rrlfl!>~t!::. 

the DlCllneers 

of those who 

home economics as an ~nlnrnnrl::<It~ response to social concerns 

1985: 1). 

A motivation for the of home economics then called domestic was the 

of the Commission of 1932 which maintained that household 

nutrition and contributed to and ill health among the white in 

the rural areas and recommended that HE extension programmes be made available to women to 

combat these social ills caused poor sanitation conditions and poor 1 

Pn'J~r1r\J and malnutrition were as of lack of domestic 

of the farmwomen. Hence and classes were introduced aimed at 

the This is how the viewed the role of HE then to as domestic where HE's 

concern for relevance concerned """"TIn,"'"T social nrl'1'l"Ilc, ..... '" nutritious food .. 1.1,:;;\.1 .... ",:;; 

shelter and of disease. 

Needlework was the most I"n ...... rr'nnlv offered of the HE ...UI't::: .... L;:). with the first 

teachers to teach domestic economy from the United 1994: In the 

Education Gazette of 1 the curriculum offered for the senior !::.~I~nrln course in HE covered 

and home ,n ... ,,,,",u ... ,rnf-"'" 

1973 the senior curriculum courses in home economics included food and nutrition and 

1 to home Vosloo shows the of 

the HE influence and At this HE focused skills in food 

at the expense of ;:)UIJIC'JL content that covered consumer "', ....... ,"', .... 

nutrition and studies 1994: was not included at all and Vosloo concludes this 

have been because needlework was offered instead as a in some schools 

at senior certificate level. Standards nine and ten 

science was limited to the last and this ~",,~nrl'll 

of the in schools. Smit (1973: 

funds for up HE classrooms and 

slowed down the of the "' ...... I""J' 

examination further its for 

had a wider choice of but domestic 

to determined the slow and 

in Vosloo (1994: 7) also lack of 

causes that have 

Most serious of all was that the 

as a school 

and 

was not an 

4 



Univ
ers

ity
 of

  C
ap

e Tow
n

In 1981 a·., .... "·"''''" at in the took in order to 

on content and o:>v ...... r' .. aimed at ae\i'eIO'Di 

issues related to individuals and life' 

HE curriculum at school stated that "HE empowers the 

within the home environment in order to the 

groups and communities. It is in the resolution of 

discusses how in HE was identified as one of the that needed 

its and r.r~·rllt\llitv· 

the HE curriculum 

of the 

mission statement for 

rI"""",II,nrn""1t and 

Vosloo 

in order to 

After South Africa took on the to and address and 

educational that on a curriculum that is nrl"\,.,r.~.,., 

and learner centered This educational reform based 

has raised about the contribution and value of towards the realization of national 

educational and societal needs 1994: that South African 

home economists have had the of on the nature of the content its 

contribution to the of the South African child and its contribution to the and 

future in Hence the introduction of the new consumer studies which has 

ret:ilac:ed the old HE curriculum. 

Consumer "focuses on ae'feIC)DInIO values and attitudes in learners to enable 

them become r .. .,nnr.", and informed consumers of 

and to use resources and in a sustainable manner" 

claims to nrnmnlt'" the aDI)lIcatlcm of and skills in the 

that will meet consumer needs. It aims to 

rj""'r.~!rI and how to use science and 

towards the environment and health of others 

the student ,mr.rn\"o:> 

and 

2003: 

marketable 

of life 

Peterat : 31) and ""o:>rll'l",rl'l that over the years discussions on name 

It 

for HE has been very from human human resources, 

human 

Africa is 

1 

and consumer and consumer studies. South 

out HE and UU111:"",n .. it with consumer studies to be introduced in schools in 2006 

reason that if the old name, does not reflect what the field is all 

then a name be recommendable 1994: 1 The feminists 

claim that HE tends to reinforce sex role thus and vocational 

on the basis of The term home economics calls up a stream of in ones many of 

5 
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It to mind im,"n~":' 

'''''''£I ..... that have led many 

..... ' •• 'ir .... and 

to view this field as 

... in their 

narrow, dull and 

--'W'-'''J conservative" 

not tell the whole 

Kwawu (1993: 5) 

collections of the Cornell 

about what home economics is 

i ...... , ............ , ......... " ...... do 

about 

in 994: 15) states " ... in Africa the is that home 

economics ... still evokes the of undue attention to household chores of 

and One cannot therefore fault the women's movements which are in many instances 

critical of home a field of see as at and women to 

traditional domestic and maternal roles. 

Peterat further that n01NF!1JF!r for many home economics .... rr't ... e'" home 

~ ..... " .... ;,.", and in a 

out their careers". Peterat out that a name 

m ... ",ninn" and to n"'F"'",""" and .. ",,,,,nn,,,,, identities constructed 

over the (PF!I'F!r:::at 2001: 

writers however agree that in order to address the ..... "',hlo, ..... " in HE associated with 

senseless 10use,/lfor'l<: it is necessary to look at new names for the area of 1 

Peterat argues that names mean in themselves but 

that 

identities 

obtained 

1.3.2 

From the 

is subscribed our active construction and reconstruction of our 

them". Thus names are open to and for home this can be 

to the root of home and economics that and consider 

and economic conditions. 

the then Rhodesian Government issued a statement that 

indicated that Africans .... ,.\"i,'! .. " with a .. "e' ... , .... "'I,j,.. in household work or 

domestic science continued 

to be a school The the courses was 

n ... ",rjO,rI at learners with skills that would make them for in the 

textile mills in Gatooma and the other as housemaids. The 

courses were meant to and skills of the child;n after the welfare 

the home and Extension workers from the of Health formed "clubs" where the 

women were to learn how to prepare nutritious meals available 

the clean and the members 1 

6 
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Around the 1960s and 1 home economics to be in schools where 

successful students received a certificate at '0' Level or a Grade 11 school certificate with and 

needlework and housecraft as the ... l.Ij"',","'" offered. methods were still teacher 

centered 

1 

research and or work were also 

From the 19805 to 1 much progress was made in the range of nr~ll"'tir~1 

1993: 1 The curriculum in 1986 included such as technical 1"1"",,,,,, ... ,, food science 

and dress and textiles offered at 'A' in line with the "'mnn~~·:u!l. on 'technical' and 'scientific' 

education. "\A"e"I<'" the curriculum still maintained bias for academic 

Level ..... ''''1''' ..... <> offered were worked for the academic 

not the which had no connection with the courses offered at the local 

the 'A' 

and 

1 were technical and the teacher 

the home economics for other were modified in 

the late 1 a number of weaknesses came to be noted the end of the 1990s. There were 

concerns among the ",m,nlr.V"'lr!l. relevance and standards of the 

school where the school curriculum was "nr' ..... ntr'''ti'''n V"",,,.,I,,,M, .. ,, and not 

and school leavers "'I.I'.Icn""y for the world of work 

The of the curriculum ae",eU:::IDelrs of the new curriculum for ... run""", and 

''''''''''''''nJ of Education 2002: were based upon 'relevance of knl"lWliFlldlrlFll' nr ... ""r ... n 

the the extent to which the "'I.1,"'jc ...... offered met the needs of the individual I .. ",,,n< ... the 

national economy, at of Zimbabwe. 

1.3.3 

states that "Home economics like no other field has been influenced its 

... the of the factors that have constrained and determined that 

~Cl55t)OI, (1999: 1 argue that all action exists in with the New 

ideas evolve from the ideas of the which in turn lead to the of in 

educational 

cultural events of the 

curriculum. Solutions to 

at solutions 

add that reform therefore must take stock of "'''''''Inr,mii... pc)iiti1cal. social and 

in order to set """·",", .. t,,,",,c! for the areas 

nrn,nl""m., come from knr.wirln 

2001: 9; Cross et al 2000: 1 

attention within the new 

mistakes and failed ",tt,:omlnt., 

... h~III"'nn,:o., and 

what the area has faced and will in ",'n,tt,,,.,,, 

which show the new trends in the field that all stakeholders irJ .. nti1'\1 with. Hence the need to 

know more about the historical to the attitudes towards 

7 
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practlc:aIS and the status that nr",rt"~~11 ore!volr.:atlionial ........ I~'''' .... have in ",,,,,nn,,,, that 

the direction HE is 

an indication of 

in Ross that 

can, 

understand a deal about the that 
curriculum if we examine the process which 
of and the ways in which 

the of the 

Inn.c>rnin the content based 
emerge into the n"'rlTn.~nn 

achieve or low status. 

we 

education and home economics were 

once eXI:mCIIIV "'D' ... "'r:;;u~ ...... '''1'''' ........ In the case of home orr'nnmlr'c:. 

and and wood work and ml'l·t::ll'wnlrk all of 

education 

while ",ffi .... ;",II" ,,,, .... ,,,,1'"1,,.1'"1 and 

nr<:'<:DnT~.n as open to students of both no.\t"jorc:. r,!"\nt",i,."cr1 and in some cases still ... "",.""n 

n"',nn~~r imbalances IP.,o,"·ht.,r 1 

Paechter (1999: 1 i .... hll .... I"t how PE had !':,l'>"::Ir:",t", male and female 

programmes which different skills different and ,m,\lornor't~t',,,,n for the 

teacher and the student. HE and PE were made with the intent of the 

health of the 

was aimed at 

1984 and Hunt 1987 in Paechter 1999: 

to make them better wives and mothers of the c:.n'~''''lr\l 

Cuban 1992: HE 

Gordon 

and Lawton 1 

1 

McLachlan 1 for the n,".rn ... "" duties of woman hood" 

Turnbull in McCormick and Paechter (1999: that: 

in schools of what in 1910 one educationist called "the domestic 
reveals how and an of was 

This that the domestic work and love of home 
should be the focus of women's lives ... 

For the class crafts like metal woodwork and were 1 

These were believed to inculcate in the student moral and industrious habits. Crafts continued to 

stress the loe«:1I0ClV of and on'U2,rQ activities for women and men life. In 

and Lawton (1979: 1 state that in 1 the school was made a means of 

and in the arts of domestic economy with focus on household 

in cot,taCle """''''''01'\1 and care of clothes. Domestic science started and made oblilgatory 

n",r,nr,:>nM", and grammar and was for in olo.,....".n,,:>n, schools could be taken after 

restricted to 

8 
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woodwork and metal work for This trend has been over the years HE for 

and 1995: 281; Gordon and Lawton 1979: 110). Over the years all interested learners have been 

to take up a oractic:a l:>'UUjCo..L of their choice in addition to other school 

the school curriculum. 

1 

...... ,"' .... ,"" offered on 

With the above issues in mind the is What are the current trends that can be discerned 

in the home economics curriculum documents in Zimbabwe and South Africa? 

1 

In its .. ".,,""'" of the curriculum the will aim 

a) Determine the factors that contribute to and influence home economics 

and construction in the school curriculum. 

curriculum ,..n'~n"'''' 

b) some of the issues that the HE curriculum in the new millennium must address. 

c) Determine trends in HE curriculum and OeeJaCIOQllCal 

1 

In my of dress and textiles now textiles and I discovered that 

the teacher and had to confine their choices for work and covered to the 'A' Level 

examination Qn~ ..... Ffi""::I!tinrIQ (~!sses:sment I had to 'teach to the test', without if in the 

final .. ".,,"" ,., them emerge as 

nnr'nVI'!ml:l!nr of the economy. 

The demands of the :l:In'lnr,i'lI'1'", Examinations in a way, all the pe(Ja~IOQ'IC and evaluation 

activities undertaken the teacher. Under these conditions and innovation were stifled. It was 

hard to cater for the needs of as seekers. Their views and were not 

catered for. The fashion world out there is worlds from the fashion that the education was 

the to, both in to find a balance between these ideas 

and a """'rlCI",n solution was a real I">'''nl''' ..... 

Thus the to determine the trends that have ",m,,,,rt1,,,i'I in the of home economics 

l:>ULljCo..Ll:> trends that reflect the direction home economics is in the new millennium. 

9 
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1 

As a teachers teachers agree that have been 

introduced for both education and labour market reasons, and for the of to 

enter or for self 1 1 Almost all African countries 

have low of their and have seen of 

school leaver 

The crux of the matter is that the student demand that the school curriculum him/her 

with skills and that will enable him/her to a when he/she leaves school at what ever 

exit within the and Lillis 1 1 Literature has shown as 

the economic environment of the world has the economic realities have made the 

world of work and Fullan 1998: The writers add that students have 

come to realize that achievement no 

and success. Students notice "the are at the end of the 

educational tunnel", and students the school to offer them what is relevant to the world of work 

and to the economy. 

Problems and such as increased technical and 

demand constant of content influence any future the student makes. Has 

the structure of for home economics If yes, what fadors 

have influenced these in school curricula? I-'n '" 1"1 " ... , on this 

that echoes 281) "Which way home economics?" a out this 

1 

The dissertation has been structured in the way: 

Ln,:::IIn'iF!r' Two: A review of literature .... nr' .... "' .. n the issues of curriculum .... h<.n"' .. and curriculum 

(1995: 

Inn,m""nt and the and how it is to be and evaluated. The 

section l'Itt,Qmntc:: to HE has been included in the school curriculum . 

...... "'uu,,~ Three: Presents the mE!tnC)OC)IO(lV used to the curriculum documents. 

: .. "', ......... Four: Discussion of the of the curriculum documents .... nr' .... "' .. n 

and evaluation as in the documents . 

• n""n ...... Five: The main issues from the documents which the curriculum of the future needs to 

address. 

Six: Conclusions and Im[)lIcatIC)nS of the 

10 
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2 

This ('h~~nt~.r reviews the literature r""I'~t"''' .. to the home economics curriculum and ::Ittl"mntl'l: it 

within a theoretical context. The of curriculum documents in their 

curriculum as GOOdlSOn and Walker 1991), where documents are 

nrr!::IniI71"('j so as to ,,,,hU,,,I,t 1i::110VVle(:lCe and skills that have and also determine the status 

of HE areas. This of is what most writers say is the curriculum 

In the the HE curriculum documents cover the ,..n, ..... ..""",,1'1 of Irnr\wl,,,l'Ir,,,,, skills and values to 

be to the with the use of different materials such as textbooks and The 

documents are treated as of and use that are not 

Inl'l, ....... ".nl'l, .. nl of their location in l'I:nl~ip1tv Basil Bernstein's (1 1 

1 of social construction of Oel::laCIOCilC discourse and educational 

KnC)WII!'!C'fCIA and the theories of vertical and horizontal 

is essential to the 

The literature reviewed did not reveal much work with trends in the ae"fAII"l,nmenr of the field of 

Historical ",v."n ... t,r,n ",::",<:>.1::1, overviews on the in the 

United States of America and the United (1 discuss the 

need to find the nature of knC)Wl19dCle the of HE and understand its ..... nt, .. nt''''' as a 

school " ... ,.1,<>' .... corlce:otual orientation of the home economics and Vincenti 

(1 seek ways to the ::;nl:or,I",'" of the stE!reC)tvlol of HE that has made HE 

misunderstood and even grr,nn",,,,,,..,.mln the role of HE in reform. Peterat 

ways of HE for the future in line with new ideas that 

offers 'radical' 

understand the ,..n., .... """t of HE. Kerka 

(1 discusses the need for "reorientation of the curriculum from the traditional .. ,nnn •• ",,, on 

technical/vocational skills of home toward a critical science ..... n'·n::l,r-h·. Kerka also argues for the 

need for HE because the role of woman has r.nl"lnC1F!n over the years, with PAlnrl~uni~l'I:t 

into HE Drclfes.SICln are determined to find new titles for the if not to 

remove the discomfort the name Vosloo's work (1 views were closest to my 

looked at the rp("nn,r'prm 

new South Africa. 

of the HE curriculum and its relevance in the school curriculum for the 

11 
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Since there was no Spt=1,;1lI11,; research available which ~nl·rll'l .. ,nnlnl"l~'1"1 to my area of it was 

first to come to terms with various ways in which schoollmC)WIE:!!dcle can be viewed with 

and with the way curriculum decide on what 

Imc)wIE:!!dQle is worthwhile for the learner in the new millennium. This in a way, the basis for 

better influences on trends and the direction HE may be 

brief outlines of three broad .... n In ,,..·,,,1 ~Innr'n~,~h~~'" to knclWII:!!dcl9 which 

rlln ...... ," status areas. These include: the rationalistic which 

as that II'Imnn;~"'17 and source of valid knClwll:!!dcl9 

and views mathematics as the model of science 1986: 6; Morton 2003: Next is the .. m,n .. ,,,,..,,,t,,.. 

view that takes natural science as the basic model where "natural are revealed 

.. VI ...... ·' .. .",.... not disclosed nor their derived from self-evident axions· 

1986: views do not agree that some comes a from the rational 

.. n,""""" of the of the senses. which "stresses the 

.. v." .. rim,"'ntl'll character of .. ,.",n,r",..",1 science" 

Lewis (1999: 131) discusses Hirst's (1 seven forms of 

human "' .... ', .. "'-.. '" literature and nn'''n~:nn from which l:>UIJI"'IJLl:> are 

ways in which we can make "rational sense of the world" 

1993: Each form has its central that constitute a distinctive 

which is able to make 

",",:"n,~r criteria that are 

statements to address 

2000: 

Lewis (1999: 131) argues further "true Knt"'lWllll'lnnll'l" in Platonic culture could be arrived at 

views which technical education such as 

which contributes to the of ideal human . Whitehead in 

Lewis (1999: 1 however that there have to be three main sources of those 

derived "the way of the way of scientific and the way of technical culture" 

1999: 1 Whitehead goes on to add that technical education draws on the natural 

instinct to translate into manual and manual ",,..I·,,,,I!\I 

Over the years many authors who have discussed this issue of ::iUIJJt:1 .. L status and the status of 

seem to concur on the fact "all curriculum involve that some kinds and 

areas of are more 'worthwhile' than others' 1999: 
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Attar (1990: in Paechter (1999: 221) out that: 

If nO\lVlel]Oe is power, then some forms of Kn!lWII'!aa,e 

A that 

selection and 

the least forms of 

in Goodson (1988: 

n,e·",t,r,n of knc)wleCllce. 

takes up 

influence 

than others. It is no 
to the least valued 

I"".nm",nl',nl'l that when it comes to the 

and PlTlnnl'l I:: I the 

that "some kinds and areas of I<n'\\illlO"'I'II"IP are much more worth while than others' where 

what he calls Grossman and ;;)U)OCIISII;V have 

tended to receive 'academic' rather than 'technical I< n'\\iIIl,"" 1"'''' , and where resources are 

channeled in favour of status as evidenced in the Norwood in the UK 2000: 

1 Goodson and Marsh (1996: 61) argue that this n"",'"u'n<: because in schools where academic 

achievement and nr~'n""r::;OT'nn for col'le~le affects the nrpl'ITP.,T concentration of and material 

resources, vocational rt,."."",n't", are seen as' back waters'. 

as 

Views on knC)wl19dCle worth will set trends in each era of what is to be 

in each "'",',.1,""'''' what value each 

to the way the area grows and the direction it takes. This discussion will look at what 

determines the value of the HE curriculum consider in their 

In studies on curriculum it is noted that researchers have often concentrated on 

about to treat it as the content of the 

process, that has no effect on the process itself and also not affected itself the 

,.,,,,,,.n •• ,n process. McCormick and Paechter (1999:ix) comment that it has been "it is 

Im~)OSSIDlle to have a view of without also a view of Hamm (1993: 

also adds that it is ,ml"."",,,n' 

children and how to orl'!·l=:e'1t 

determines the status of the 

to "know more about the nature of nO\lVle(]oe as well as about 

nO\lVlellCle to children" because nel!errmn 

on the school curriculum. 

what is to be 

Richard Peters (1 1 and Carr (1998: commented that the view that education is concerned 

with initiation into worthwhile activities proves that worth while KnC)WIE'!!aa should be 

from those forms of knc)wI19d~le which to the 

as~'e(;l[S in the learner round ae'liellOOlnenr the 
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Habermas (1971, 1 

HE in the school 

offers a view that can be used to answer about the of 

which have seemed to threaten the very existence of the field. 

Habermas's work HE in its different orientations that HE is a multifaceted area of 

that define and r .. n,r .. """ru "fundamental orientations towards human' and 

1995: Habermas' work clarifies that other theories of Cle'\1eiIDOE~CI to understand the I'rw.I' .. ' .... t 

of knc)WU9C1Cle do not offer I'n,en"'r~~\~",,,,i\J'~ he claims is 

stimulated human interests for survival and m"'''' .... i ... '''f, of 

I',.."., .. "lc"/~ interests has identified three catealOrlE~S of process of demonstrate three 

interests', "''''' .... ~I'' the ~m,""r"1''''' 

technical onTl"rAC::fI the historical-hermeneutic sciences 

I' .. ,t'I'",'hl oriented sciences "''''''''''''''1'1"1 which deals with the emanc:::ipl~tolv 

interests (I-!,,,k,,.,m,,,,c:. 

Vosloo (1 and Baldwin (1 have discussed how Habermas' 

'CQ,nCI90tuai schema' may be used in the t'I~"/~I,,,,,,rn~,nt of an HE that a relevant 

curriculum for thus ''''ht'!''''to" .... of HE in the school curriculum 

2. 1 
Technical interests inl'.">rn,nrl'ltArI in the nlrl/"!l'Il_l'Ir1l'1l1.mr'l'Il sciences refers to the 'basic 

orientation' that is an "'v.\r,:: ... .,ir' ... of the fundamental human need for itself and: 

as~)ects of the human deemed of most on the control and 
of its human environment rules for the construction of theories and 

whether technical is established rules to which 
theories to 

Technical knr\wl~~1'1 is viewed as able to be validated and n~lnll"1ln to a 

sense of 1'""'Tl'I,,nrv in the belief that because technical knC)Wi!9C1!:le is nO\lVleC]!'le of what 

Il'Inl!itiA,rI". Goldman (1999: out that "scientific 

"it can be 

is a human 

"''''''I\/IT'', that makes the technical connection between science and 

"A scientific orientation in HE "stresses the im,,,,,".,,,,,,/"!,,, of ICnr."",r.n science that 

the behaviour offood and • .,,, ... ., ... as well as the 

n"'Tt",rr'''' and relations 1999: 

Hence technical KIlI:IWI!'![][] is eXJ)lo~teCl, utilized to 

from Vosloo (1994: the idea of utilization of ........ "AI ...... 

in HE as shown below. 

a 

to 

that describe human "en""",,..,, 

outcome. In an aCl~iDtE~CI illustration 

""ntiti':lhIA I.I,\.JIYU' ....... under 
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a 

INPUT Process-

- the environment 
- the home 
- utensils 
- the economy 
- social structure 

food 
textiles stitch 
furniture press 

1: HE from a technical within the framework of 

1 demonstrates the outcome as a result of the 

nOliVle/loe -"'''''''''''\1 associated with survival skills" for the 

use of resources to obtain skills and 

in an 

mother who has to roles/duties of 

observe that: 

a homemaker and a career woman 

and (1995: 

curriculum documents informed a technical interest are 
defined which determine what is and how it is 
programmes 

Brown (1 1 contends that technical orientation and a technical drives the HE 

of 

as evidenced from the 

in the curriculum. HE 

of the and the way n~\I .... h,nmnt".r' skills are empn;:ls,"~ea 

rl"\I"1'r"' ..... I'"I'." .. ,' that are skills oriented" ",rn.\IIn, .. the where learners 

their skills in r::ounllfln out certain tasks to criteria" and 1995: 

2.3.2 

n .. ", ... t .... <>1 interest arises from the oriented 

towards consensus ~jOI~~I(jrln as a result of interaction between individuals or groups. interaction 

culture creation takes with its values 

1-1",,, ... "1'"1'"1.'" 1971: Habermas adds that a curriculum informed 

nr:::l, ... h .... :::I1 interests communicates universal human values social 

and reached at a level of mutual behaviour 

and This of the writers ....... "\I"\ .. t"' ........ of the 

interactive process, which the teacher and learner as a team determine the towards 

a common and the outcomes Goldman (1999: Brown (1984a: adds that besides 

15 
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seen as technical in its nt"irnr,,.t~t';nn can also be informed in HE's 

aims in its definition which states that 

Home Economics in its most sense is the 
ideals which are concerned on the one hand with man's immediate 

and 
environment and on 

n"'r"~III\I of the relation between the other hand his nature as a social and is the 
these two factors... 1993: 

In this sense and out that HE is a which is 

and oriented". These writers go on to add that the historic review of HE demonstrates that a 

..... "' ........ "'1 interest "has had a influence on the ae1i1ellDmnem of HE in the school curriculum". The 

HE moves from a more content ..... ;'::.n."'ti"n rrl~kinn to the 

and to a more humanistic ~n.,.,,< .... h in HE. Methods such as the use of Inn,~nl'.nn,I'>nt individual 

and group individual and group field 

seen in the de\/eIC)[)1n communicative ,..nrnn~.t"'I''''I'> in learners were used 

the and <:tn,,.,,,,.'h 

2.3.3 

This <:lIT.,,'" '" " oriented science of Knc)WU3dOle and 

I without the rn."rrlllln'rl of Kn()WII~aa,e and technical interest 

mrl"' .... ·t"' •• rI .. "', and action is "constrained 

interests in domination. It is concerned with ",..(1,nfrnnl·;nn issues of power and 

"'." ... r .... "' ... ~",.'" A critical science ~ ..... ~rn,,, ... h clarifies how human 

often 

domination and the 

taken for views of the world and 

Vosloo (1994: argues that this seeks to know the kind of r"'II'''/~nr u.,nM'nu..h 

that HE can contribute in terms of beliefs and nonns that 'rr .. ' .... "· .. 

HE can utilize this interest on individuals and 

I'>nlinntm,,,nt', seek to empower learners 

home economists must first see themselves as 'rational 

In this case 

ae\,eICln a "broad 

social consciousness and critical awareness of conditions in <:tn,~; .. lr\l that h,""tn ...... ~1 

to act in the interest of human h~r'nll'A!='!:: 1980: 101). 

the main 

it is to learn how to use it". The uses of various areas of Knr\WII",nrl'" in life 

argue "if knc)wl~3dole is an Husen and Postlethwaite (1994: 

purpose of 

determine and dictate what Knc)WI~3aCle hence what of it should be and 

16 
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Ho'we'ver much as writers say it is the usefulness of nO~\fle(JQe that makes it Barnes (1982: 

119) asks then an area like which is a whose skills and 

nOlivlec:lae are necessary and very is not a valued of the curriculum? 

2.3.4 

R ... IF ... rr'inn to the definition one finds that the nature of HE is often .... ",,,,.rl ... 1"1 as a 

science and social science field of and 1 

McLachlan (1 and Peterat which looks at 

while the that it on such as "'f'"nnmlt'«:< S()CIC)IO~IY 

pm, n 1rI1f'::I I in their nature and concerned with events and nnl"n(,lm~~n::l 

and others are 

The nature 

of the nO\lVlec](]e embedded in HE therefore establishes on 'eClistlemolCIQlc:a 

characteristics that determine its value in the curriculum 

summarized as follows: 

and (1995: 281). which can be 

It in the n.","'n"",,,,I'lnn and of work, 

b) It links what goes on in school with what goes on outside. 

c) It is concerned with life and of homes based on the P'lI'I'lPf'IPnlr.p of countless 

It can reinforce or 

environmental 

It n r.-\\"rll""" 

aesthetic skills and 

as the 

nlAlmAlnt almost every other "U'.IIC1Jl in the curriculum and can 

arts and on social social 

and the natUral sciences. 

and n.",rTlr'lnn 

these to become aware of the 

life. 

a 

and 

as well 

f) It is concerned with the of the individual and how to balance individual with 

those of others and Lawton 1979: 11 

Thus ... n ... ".,I ... I"I ....... in this is stimulated the the ''''''l'til'",1 and the 

interests of the person who engages in different 

relevant 

s/pr'oCE!SS4:tS of 

over 

Home economics is divided into "UI.lJCiI". r ..... mlnnru .. nT«:< such as 

m::lln::l,nAI"I'lAlnt and that have contributed to 

in order to the 

"' .. " •• "'''' food and 

the of I"'n, .. ,...."n .. " 

that have become multicultural African societies 

1 Vosloo 1 Waudo 
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Home economics as a field of is of American founded on 1,1909inthe 

United States of Am",r,,'g first recorded as a course in home economics at Iowa State in 1869. 

The purpose of the course was to prepare women for the work in the the home and 

nj:>",j:>Ir!,n ethical and free human who were conscious ",.,'HI:,,,,.n,,, in Iml"lrnVIn 

1997: 

In the the "''''''',nt,,.,,,, of the Morrill Act in 1862 the for a i"",ifi,..,,,,nt nF!1"j:>IIr>nrnj:>''1T in the 

field of home economics. The Morrill Act mandated that wider missions for the be 

not the traditional curriculum but also the nr<>M' .... <>' areas and research. 

The Act gave HE room to be as an academic field 

the United States of America nff,:>rir,n HE. Until that time the 

to the establishment of COII!egE~S in 

education !::V~~tj:>I'I'I had focused 

on the ''''''' .... h'n'' of the classics and on .. ",n<> .. i.", the young men on to 

introduced to white-collar nrn,t"'~t!::irln!:: such as and the 

Between 1880 and 1 to offer domestic science as of a manual 

movement that was aimed at children with an education to them learn to use their hands 

as well as their minds. The Tr,"r"""",n educational programmes were at the Lake Placid 

Conference (1 

II children basic survival life such as 

II and 
apl)IICaDlle to 

II Household arts focused on hand which were of a or curriculum 
but to technical schools. 

II Euthenics of well known scientific and social laws to ae\felCID human 
was to be in education 1997: 

and ...... n'TO.'''' (1992: discuss how the first at the 1i"'1"",I,.,.n.n"",t of a national curriculum 

to address HE programmes at ", .. ,-n .. ,,'1g levels in 1913 in the USA was 

subdivided into areas of shelter and household and institution ml'llnl'll,nj:>,,,j:>lnt 

HE from the schools to later and academic with home 

economists t'I""''''I .. ' .... ' .... " their own credentials Cle'vell::mrner1t can be seen not as a 

but very much as a process of of "translated" down or of "domination" lin'wn,wl'llirlio::: 

Goodson (1995: 1 of those few who the value to 

to <>n,-,,,,t\l' needs and " .... '",,~.''' of o:::n,',,,",['o::: 

18 
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However writers such as Burman (1 

towards home economics "''''''''I'''''''''' 

and ... ""mlll'l'Q (1 have observed that the attitude 

for the have become more tolerant 

and the of the field has somewhat remained. The authors reason that 

this attitude could be because HE .... rlf"· .. II"II"'t::: are based on the and these views have 

"' .... vlr"n the affairs of the woman in Over the years, trends show that 

content focus has moved from values to technical/scientific as~)eC'ts and with other 

1""",/"1,1""" to in scientific and consumer nn~UI""·II .. ", have 

been and have been built into the home economics and Lawton 1 

The 

itself 

has also seen new trends in which HE further ",tt ... rnnt .. at 

more tendencies to 'sciencetize' P",t,:>r",t 2001) and 

names to establish 

more base to the 

skills. 

in 

Mandebvu (1994: has that in Africa the curriculum of the must take 

of the fact that the in the countries live in the rural areas and that 

most school leavers will not be able to in the formal sector. Mandebvu argues 

further "it would therefore be a of if our education "V"'T"'fTl" 

themselves at the of skilled for business and 

to address still 'which of education is then best suited to the our faces?' 

Mandebvu refers to .W .... "H''' .. (1 that a 'technical of To answer this \.I ..... "' .. ''"', 

education' which the fusion of both theoretical skills is most relevant 

for Africa . .!lv,,,n .. rr, 

social contexts where 

critical 

is also of the view that curriculum l1P-\fP-ICiOP-lr!': in Africa have to consider 

to come up with with within different 

up with the relevant 

of what is to be learnt or 

curriculum. Pretorius (1993: 

are made 

in 

and Weeks (1 concludes the the curriculum of the future must first 

on skill and in to learn'. 

5.1 

Both the educational 

to 

consumer 

v!:.,,,,rrl!:. of South Africa and Zimbabwe have gone 

aClcet>talble relevant curricula. 

In South discusses how the pr01pOIsea outcomes based education that 

has consumer studies as one of the l)I.IIUJC\..Ll) to be is aimed at the "focus of school 

19 
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away from derived from content to """,,,,.or,i""n,,",,,,," around 

what students should know time exit the formal C:\I(" ....... 2002: 1 Jansen and 

areas as Christie 2000: 1 CS relies on the base (,~,,, •• I,A.-I,.~ 

indicated in the NCS 

in ................ ,', .. .. 

up 

economic and 

natural sciences 

of 

mathematics 

lVeStiClatu:ms and nr",,, ... r.,, 

(1 in Jansen and Christie states that outcomes rather than 

theories drive educational reform and the process. Outcomes models what learners 

should know and be able to do. Outcomes based concentrates on the results of with 

the teacher and the and business 

up with the outcomes This process ensures that the 

learners KnflWII'!OOle and skills that the nation considers .mr ......... "" .... OBE each child the same 

to progress no one 'fails' as many dimensions of .. ", •• ,f ..... , ...... '" 

student's achievement. 

a of the 

Literature on curriculum ,.. ... '~ ... "'O and is useful to consider at this when 

issues ,nun,u'''' the HE in the way that educational reforms become trend setters in 

and how it is to be and the status the l:IUI.m::'''L has on 

the school as discussed below. 

How as individuals and as ",n,,...,,"'n, view curriculum is 1m .. ' .... ""' ... , because _~~_II-

and ways of r .. ~.c:,."nin about "reflect and how everyone in the final 

talk and and act on education and on what is to the that defines the 

structure of knc)wlledCle of the Goodson and Marsh 1 

consideration of the HE curriculum needs to include or make reference to the above as[)eclts. from the 

broader literature on curriculum 

The section below looks at these HE curriculum and 

in terms of what the HE curriculum ~nr"AlI ... rI""", and skills worth 

as in the curriculum documents discussed in detail in Four. 
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6.1 

Governments influence forms of v" .. ".,I<,1"I the of education and the direction a takes in 

several ways their mechanisms and administrative organs such as ministries of 

and the curriculum I"IA'>J",I,nnl'n",nt units 1996: 4; Salia - Baa 1989: 

'" those in of power will :::OTu>ml .. T 

how accessible to different groups any is and what are the acc:ep'table 
between different areas and between those who have access to them and make 
them available 11). 

illustrates this how in the era (1991: 

the of n:::orfnAln was inculcated in the school curriculum 

African educational 

makers as a means of 

or different views of 

has ",miAu'AI"I as one of the results of the or knllWIj'!/'IOIF! 

and a means 

of the aBE 

educational reforms set the new 

2.6.2 

Salia-Bao (1989: discusses how examination bodies have been "nll"n:n'lnn what should be 

in a way that certain irrelevant material is i which meets needs of neither the children nor 

in (1998: makes note of how is to 

.oflol""""' .... the "dominant role that assessment and in terminal examinations has 

had on education .. ," have exerted considerable power thus "remain the 

.",.,,,,,..... and over curriculum", 

Weber (1 talked about the way examinations contribute to the nO"I"'ol'\t"\,,,., 

the status and of a area over time, He that have cultivated 

argues that the constraint on what counts as nOllVlelJOe in modern societies nAI!'IAflnl:: on whether 

l:::lIn,tit:::.tiv",lv assessed. Hence the that 

seems to underlie modern educational "if you cannot examine or test for it is not 

worth (1998: 1 also alludes to the "link in modern education 

1::\I<l:fA"'1:: between formal examinations and SPE~cicllist nnI.lIlAI'1,nA". In both T&CD and CS 

documents examination schemes have been included to show that examinations still 

the success of the area, 

6.3 

authors write about the influence universities have over the years in 

of knllWII;!!dCIp. and what avail to the and the influence on what has been 

a role in 

.mulInn the forms 

in the 

21 
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the fact that have the external examiners for the external examinations 

and been in the forefront of "'n .. "AlI •• rt 

However 

become blurred as 

in this modern era, where 

becomes the norm", the 

boundaries have 

the crucial 

nl"l\III ... "I .. n site in for the kinds of There 

is now a nrr,l,t",r",t',nn of many different kinds of KnC)W14eaCle that no all the others. 

SUClCE!sts that the role of the nn'~Trn,nn.:>rn of nO\lYlec]ge is in 

and intellectual and 2001: HE 
lectures at universities and education officers are curriculum nQ',,,nn .. ,r,,, 

2.6.4 
allude to the connection that exists between assessment and 

curriculum. The writers ;::. .... ~~\.I"';::.L that as~;es:smlem because of its influence on how the teacher and 

react towards the 

,..n'~nn,,,, and aA'VAIODITlA 

establishes the fact that assessment a role in ' 

The writers to the way that assessment tends to ml'1iTIV~::IT'" the learners and teachers in the 

way the I .. ""r""",." process occurs the learners' and the teachers' ",ft, .. nt,,,,n "to <>n •• ,..,t,,.. 

of a curriculum or nrl'1,nr:::lmrn .. ". All such statements as, "we have to finish 

this for assessment", "This is ,,,,,,,.,,,,1"1',,",,,1 be tested on it" or "Does it count for marks?" Assessment 

in this way seems to have a 

discussion have made 

hold on the way the occurs. The documents under 

for the assessment schemes to be to be discussed in follow'lnn 

Researchers have observed that when curriculum occurs, assessment facilitates the 

of new programmes the stakeholders. and Macintosch 

add "if the can be linked to there is a much motivation for teachers 

and learners to them". Hence the statement "assessment drives the . Assessment and 

evaluation in T&CD and CS because areas in the documents discuss 

the assessment and evaluation to be used in the of the new 

areas. the writers also out that if one the of examination one would 

also "1"h.::InI"IA of .'::"" .... n'" of textbook used". Thus Bernstein's view 

that the three units {m."~~:::In OeIClaC]OCIV and assessment constitute the three-

message ""I.'t .. ' .... for n"""""",r" of 
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2.6.5 

Marsh (1992: 51), states that textbooks are far the most used curriculum material in the 

classroom where teachers use textbooks to "motivate students and to them maximum 

or . In this writers that textbooks constitute base 

of teachers use textbooks as tools because of the way match 

and the educational .",,,.t,,,,,m outlines of what is considered most worth nO\lVleeJae to 

be 

Curriculum ae'vel'OOlers have to consider the books the best information to cover the content 

Marsh (1 adds that the content in the book should be material that is related to the 

and the examinations that the students have to pass ... content should be up to 

the of the 1992: For the T&CD 

indicates textbooks to be used. 

Not much literature is available on home economics curriculum. However from the available literature it 

is to draw conclusions in the of school Knrlwu:o,nn,A 

and discourse that have set trends in the of the HE curriculum. at 

trends an ... tt,,, .... ,1'\t is made to determine the direction that HE are the new forms of 

and the field is that direction. 

Over the years ... ",1",,..<>1 ICleOilOCIlcal and IUII.<'Yll.<dl ,..li'I<>.>I"I"'.<: have created the 

context in which curriculum ,.hl~nrIA and innovation in school curriculum has been 

and in the irnr\wl,,,,rlrl"" considered worth knl".wir,n in HE 

have evolved to be of the needs of Ct",/-i",lrv NI<",rn"" 995: 

Cornbleth 1990: 

The focus is from KnC)WlleCCle and skills for ...,,,,,,,,n.n to ae'IIellClDrnel1I of a critical and 

.... a.'au'''' of become an ideal worker Ca[laDle of many social and 

Four and Five will 

of the mE~thc)dOIIOOIV used in the 

economic nrn,nIAmc:t and tomorrow 

""yr~ln.·"" these views in detail. In the an Ov,.""",n"". 

~n~~lv!l:ll!': of the curriculum documents is nr""'''''n''''n 
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3 

The l'ln~IIVl'lIl'l of the curriculum documents for N&C and HE draws on Basil 

Bernstein's of and peeja!;loQY. The model of Dee]aCIOOIC device shows how social 

power and control the forms of communication culture in the formal education 

The theories of classification and fr~lmll·1,n that emerge in the 

I'nrll'Alrnlf,t"I the content dominant peeja!;log 

n""tt",r"c:. and assessment that determine the direction home economics is 

The uses the ::;an,.,"T' ... "" tools ael,eIC;)D€!CI any 

in terms of what is to be how it is to be and assessed. Bernstein 

states that formal educationaIWnr\WI,l'>nr,,,, is realized 

and evaluation. 

pelCla~lCXIY what counts as valid 

defines what counts as valid ",.,,.,,.,, ..... 

of 

valid realization of the on the of the learner or the 

be treated as a whole" 

what counts as a 

Bernstein believes that that 

these "form a whole and I concentrate on 

these three sections in the 

The I'h~~nh'r starts with an overview of Bernstein's work and a of the notion of pelja~log'ic 

pe,ClaCloCIV discourse 

of these three 

of the 

(I'nntA,nt D,ed':lQc)QV and ev.",u.". 

of the curriculum. 

four and five A 

what F!l'llt"ln,Flrl'l consider to be nO\JvleljOe worth 

the direction the ""'''"''',., 

Bernstein's work on cultural 

groups and 

valuable 

delivered 

"How SOI:leltv SI9Iel:;IS, 

that it considers to be 

1977: 

thus its relevance and im,,,,..t,,,,,.,,,..,,, in 

Oel::lae]OCIV and urnn .... "r control considers how 

use power and control to determine what is to be considered 

how it is to be 

1998: 31). Bernstein 

and to whom the content is to be 

clarifies this assertion 

transmits and evaluates the educational 

reflects both the distribution of power and the of control 
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nnr· .. nlrco of power and control how these two and 

and dominated r,nr· .. ,I,,,co of communication and how the of communication 

a distribution of forms of pelja~log consciousness 1996: 1 

Bernstein (1996: introduces the ,..nr.,.. .. 'nt of recontextualisation the discussion of the 

device and pe(::Ia~log discourse. Here he is concerned with how I(nrIWI~~n is transformed 

and turned into educational ........ ".,,,,,., the processes of discourse. The pel::la~lo!=liic 

discourse is a nrllnl"'llnlA which other discourses are and 

with each other for the purpose of their selective transmission and 

(1996: 

To ......... iti,., .... of pel::la~logilc discourse Bemstein defines that it 

"the ."""h, .. ",.. rule of consciousness in its selective ,..r .. ~tir\n n''''''IT,nn, and nn .... nc::itin,nin of 

1990: 1 It is the condition for the and transformation of culture" 

He further that the 1J""ACI!:llVl::I'''' device makes PO:551101e the 

transformation of power 
pe(:laIIIS€~a consciousness 

and of the discourses such as 

its basis in social relations and their """,' .. r,,,,t, ... n 

the device's 
nwli .. rll' .. !:. presupposes 

The pel::la~logilc device nrrl\lIr, .. ", the intrinsic grammar for peC]a!:IO!=lIC .... ,<> ... vu, the use of 

distributive rules and evaluation rules. These rules are h, .. ,,,,,,..,,,,,..,,,II\, 

interconnected and the way in which I<n'l\",,,,,nn,,,, is tr"""",t,nrn, .. 11 into educationallCnrl\",,,,,nn,,,, 

This discussion will focus on the r"'l"'nnt",vtl 

to be used as 

1 

It is the rec,ontlextlJaliSIF and rules that 

other discourses to constitute its own order 

the "construction of 

of the ",n,:ol\lt,,..,,, tool for the 1990: 

1990: that is 

r",Ir\,..""r", refocus and relate to 

a discourse from its r"""I,n<:>, 

it and then it into a new discourse. 

1.1 

In a model Bernstein 1990: 1 illustrates how the macro 

influences or ' ..... r'''',..·t., of as shown 

below in 1 where discourse is n""n"'f'l'It",.rI a rec:onl:exltual discourse 

1996: 



Univ
ers

ity
 of

 C
ap

e T
ow

n

International-Field 

t 
Field of 

Dominant 

I 
Official recontextual;lsl 

1 

Field of 
-------.......... control 

1 
Theoriesl pralctlc:es 

field 

Official ...... ,"1<>/' ...... 1'1,1" discourse 

! 
fi·I='!'It!t----------' 

1 
~-----------... l"'eO,;!OCIOIC discourse of 

1 
Time 

RD 

Transmitters 

! 
code 

+ .. <II 

evaluation 

2: The Social Construction of IJlliI."'UIUI:::l'~ 1-1."11'11"1;11' .. 111 1990: 1 
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rules the formation of "" • .,:1<10: p,ea.igc,g discourse 1-(""'n",I',,,m 1996: 

1990: 1 with 

m("flnl','" which then become the means where "'n.~('ifi(' p,ed~~gc,gic discourse are 

created as shown above, The process starts from nrlrlr.lrll~!': and moves to the 

where there is the ",n,l"Il:lIt,,,,rn,,,, .. , of the with 

K",rln~TFl!ln (1996: 

Bernstein states that the process of what is available for recontextualisation is determined 

between the official which includes 

local education and the field 

rim,,,,nl',,, of and 

research 

It is in the r~r'nnt"''ii'fl field that the P05U101 of ped!agc)glc research and nf!:lI(,TI('", are 

discourse transmission and 

racticE~S which the internal ,,, ... nnr,,, of pe(ja~loglc discourse" 1990: 1 It is in the 

field that the "what" (categorlE!s "'~nt".n'", .""".t,,,,,,,,, to be transmitted ITO"'''''''''''' up 

and the "how" of transmission - of pelja~loglic discourse are constituted. 

in this field "',.,1" .... , ..... "','" from intellectual fields such as 

and manual fields which transformation 

to their relocation which Bernstein (1990: 1 terms delocation and relocation where the text can 

be condensed and elaborated", thus and refocused. this process 

that dominant of "'''''-1",11\1 on what is considered valid "'n"'''AlI.>.I'i 

therefore what is available for selection and rec:onte):tw~lIsati(:," 

takes. 

the direction a field of 

Bernstein (1996: in his discussion about power and control offers an tool for 

the structure of the curriculum its classification and relations 

, ... nlfTliT1:;OOT .. and boundaries between different cat:egloriE~s of groups or discourse". 

In this 

Thus between cal:ealonE~S e:stablls.nlrIQ 

order. Control on the other establishes forms of communication 

different socialize individuals into the of power. 

relations of 

nrl'1lnri:::It", to the 
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Where contents are bounded 

contents well insulated from each 

from each such a curriculum is of the collection with 

and the ""VII,,"U""" of each content is in "hands of those who 

teach it and those who evaluate it" IH"F'"",t"" 1977: A curriculum where the contents "stand in an 

open relation to each other", with ~U'JI,;t::u insulation between contents is called the 

involves various contents subordinate to some which reduces their isolation from 

each other 1977: Curriculum of the 

where it moves content closure (COlllel:tlcm with .,"" ..... ~ .... " 

rather than states of knc)wl19dcle In both collection and 

of curriculum Bernstein of the 

between contents that determines and underlies the ,.. ..... ',.."'nf'" of classification and 

There may be various of collection and of 1n"""".".'I"n 

2.1 
Classification determines the ease in the flow of discourse between catealDnE~S the -..,,,.,,,.,, ... of 

maintenance between ,.. .... rlt"'."'" " , Bernstein (1977: on 

between ,..".I'''''' .... ,.i.''''' Classification the basic structure of the 

message nrI"IVII"'",'" r",,..nnr,itil",n rules for both transmitters and ,,,,:::0 m"r", "",,,,,n I 

for the ..... ,. .. ,,"" of SPE~CI~!lIz,atICm of their texts. Variations in the ",tr •• nn'th of classification determine the 

basic structure of a curriculum 

If the insulation is the is SUI.ceiDUDle to its ' ..... ',n .. '''' ·Whatever 

maintains the ",fr"n"fn of insulation maintains the relations between the cat.eQIDrlE~S and their distinct 

voices· Hence there is the distinction between 

of insulation that exists between CateQIDnE~S and discourses. 

classification means the cal:eg'ory is able to and maintain its its 

voice and its own rules and internal relations and this scenario ...... 'r ... ''''nf''' 

discourse. In weak classification there is less identities and less spEicla,llzEid 

voices. classification has the effect of the teacher's control over what is to be as 

"he may not over the between contents· 1977: 1 

2.2 

Bernstein 

and 

rules are intrinsic to the 

can be identified a name, such as I-'mJ""I",'" 

".nl"lrnnri,:.t .. space to itself. He adds 

of IcnC)WII'!nall'! in this intellectual 

classification 

external 

and internal boundaries and hierarchies. The creators of structures have also 
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a SD49C1l311Z 

and examinations 

discrete 

996: claims very 

resulted in the formation of 

3.2.3 

Bernstein states that the recontextualisation 

with its own intellectual field of 

However over the years in the twentieth 

of has a 

."·"-,nl''''I.,.",,..,,,.,,,, is used to select 

rules of 

and has 

to be introduced in a 

from the 

or 

such as information sciences. He 

of knrlwI4'!nn:A where an interface between the 

out that this process indicates the 

of the of 

and the field of occurs 

of has imIJlicati()ns for the classification of 

because the interface causes the dislociaticin of insulation between the cat:egIDm~s of discourse" which 

causes, a and its space between it and another calteg'ory 

New power relations 

r-nITlnAt", for resources and influence. have more 

between .""""n."" and 

Itnrlnl'l'l\1 over their 

contents thus become more ",,,,,,, .. n,,,, .. ,,. upon the market that their is 

.", ... 11"'''' .... "' ... "l"In., become more .",.,n"rl."\<,,,, also to what nO\lVle(Jae is useful to societal nr.."n,.""",,,, 

and needs. 

Vertical discourses have a ,..nt, ... , .. nt 

int .... rl1' ... l:I'tinn .... Bernstein 

transmission and evaluation. 

space and actors. Vertical discourse demands 

context In"Rn~~n"RnT 

which is 

\./ ..... :1\./",'" with sp49cliallsied modes of 

distributive rules that access, 

thus affect distribution in terms of time 

".",,,,,...,,,,,,,.. ".rI .......... of when 

On the other hand horizontal discourse has very little .,vc<''''rnl:ltl''' n''''''''I'II'''", and is 

nAtAnl~" and 

""'I'l"'i1I"""nf and relevant to the learner's life ... n •• to'on directed at immediate 

Horizontal 

local and tacit. 

structures are 1\11'111'".''' as "'V&'r\I,1l:1V or common sense 

and context 

R"'I·n.,j'",in 1996: 1 

to be 
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Horizontal nmlVleljae structures therefore have a range of grammars that must be """'.,to."" .... that can 

either be weak or 

that can be used in 

on its own "", ...... ,rI, 

For 

either as 

Mathematics is said to have the ... r ....... "',.,.". 

grammars. 

rules that 

means set of rules or which between discursive 

the circulation of and behaviour and eXIDe(:taltiorls to status or 

nmlVleljae structures therefore consist of a series of 

I!-lU"'!-I~~;:; and spleciali~led modes of int ... rr,n,,",tinr,., and criteria for the construction of texts. 

discuss Bernstein's (1 two distinct of to the 

curriculum: the .... "' ..... ""'t .. ,n .... '" and models. The models with visible and 

invisible practic:es, are said to be linked to the learner centred movement where learners take 

control of their own in a more creative and active manner, and the 

models are directed towards what the learner knows and can do at the end of the process. 

4.1 
Bernstein (1990: states that the visible is at is 

the of the upon the text the child creates and the extent to where 

are where content to be covered", the which that text uses to meet the criteria are 

is set on the external of the child because it has "'AIUIIL." rules of the 

on 

rules 

set. 

discursive which act to hi"I"linht the differences between the learners. The "discursive rules 

of order of 

is n ... ,n ... r':::I1 

classification and 

1977: 1 

4.2 
Invisible oelljaClOQ 

to the transmitter , hence the of this 

invisible to the 

with more 

Visible oeldacJoQ 

criteria and a more 

are realized 

manner of transmission 

differences in "",t.",."ti",1 between focus upon the 

to the context. Content is so as to enable 

shared /"'n.'I">"' .. t"",,, .... "' • ., to ,.""""",,.,,,, realisations Invisible pelcla~lOQ 

manner of transmission and more 

1977: 119) to be considered as the curriculum is the curriculum 

The about what invisible and visible entail and their differences will affect 

both the selection and of what is to be transmitted and the context in which it is 
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3.4.3 

Bernstein (1990: introduces the ... "r,"'""nt in terms of transmission rpT~'rrlr\n to the 

the communicative of the social relations within the of 

discursive resources", between transmitter/teacher and 

is concerned with who controls the ,..",,,'r,,,,,, that the teacher and the 

what the "":>1,01'1.1"'11'1 orcranlzBluo,n. 

thus refers to the .,tr"nn'th 

be transmitted in the pel::la~log 

knlli/v/,,,rt,,,,,,, transmitted and received ... ". 

between what may be transmitted and what may not 

Where the 

transmitter/teacher has an upper hand at features of the 'interactional' and 'Ioc:atlonl:ll' 

which constitute the communicative context 1990: Where """'TI""n is the 

has more control over the criteria of communication. 

Bernstein claims that 

the levels of selection 

can be "examined at different levels and the can vary as between 

of the transmitted in the pel:la'IOIl 

relation as illustrated in 2 Below. An is made to show that the basic 

structure of the message variations in the """m'I',n as shown in 

2, with r"'l'::n"',l"t to the elements of for PYl:;mnlp one can have weak fr""mi",,., over 

and over of the discourse ( Bernstein 1996: Bernstein (1977: 

states that the ... "" ..... ,"t., of classification and """m,,,,n can be used to ","<>Iv",,,,, the structure of 

the three message "'\I",f"""'", pelcla!~O~IY and evaluation. 

31 
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External 

Weak 

Internal 

Weak 

External ---I 

Weak 

Hierarchical ---I 

Weak 

Weak 

Weak 

Weak 

rules 

Weak 

..... ''''U ... Ull of A Bernsteinian 
Gamble 

Illustration of the various ct",.n,,,t,,,c in frame values that can be used to characterize a pedaJr;JoJ'llc 
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Bernstein (1990: discusses how curriculum reform has come to and review "assessment 

which itemize relative rather than . New forms of 

assessment for the future now favour criteria referenced rather than norm referenced assessment. 

Broadfoot (1 in Moon and observes that much of work concentrates 

on the uu,,,,,,,"'U' of curriculum and 

and + .... , ....... ". for his third message 

Broadfoot claims that Bernstein makes many references to the ,..,.., ... ,.. ... "'t'" of visible 

and invisible pel:fa~log that the of classification and are 

relevant to the of assessment oralcti(:es. 

Bernstein states that in collection of the learner has to "collect a group of favoured 

in order to some criteria of evaluation (1977: Broadfoot states that on the one hand 

visible evaluation is based on clear criteria and standardization can allow for 

whilst invisible demand evaluation where 

codes call for in and evaluation. Bernstein (1977: however stresses 

"The structure of the message ".'''''0' ..... 

frames" 

Bernstein's work will be used in the 

in 4 and 5: 

6.1 

is a function of the .. t.~ ....... ·th of ifi ...... t • .., .... and 

ways to assist in the of the curriculum 

""u,u,,,,,,,,, the formation of .. "' ...... if· .... ped':lgclgic Bernstein shows that .""'-"" .• "",", 

where the dominant ",.i •• " .. ,I""", "'n,,..,~t,, determine what is available for recontextualisation. The 

looks at these main factors such as .... n'.lt::>rn ..... """t examination and the way 

influence the structure of the n,.,11""111.,,, in the school curriculum. 

6.2 
These th ... ,nril"C> allow for the of ways in which power and control 

are manifest in In the an is made to show how the boundaries 

between HE :::'ULJI"'II..·Ll:I other areas of are, that may affect the of 

Do the :::'ULJjell..,Ll:I show of Who is the main 
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contributor in the 

'old' ways of 

6.3 

These 

curricula. 

collection 

process the teacher or the learner? The will reflect on whether the 

are 

and 

classification and 

!"''' ......... ,''''' over the of the times. 

n",rlr,,,,nru of the structures in 

one can ,,,,,,,.,,,...\1 whether T&CD and CS are of the 

6.4 

This determine methods nlln,n,,'.n in the documents. The different !JUICv',;::' will show whether 

and which encourages more criteria 

rules in the 1"":::I'fnll"ln and process. 

Bernstein takes a SOC;IOI()(] :::Inr,rl"l~~,..n to the of , .. n:;unllnn curriculum as a social 

and 

and a 

that expresses COI1SC;IOUISlv and of a culture 

is a selection of and of I<n"wl,,,,n,.,,,,, at a 

time with certain members of SOI::lel[V with more power to define and determine what is taken 

to account as and what forms of are as more than others 

1998: 1 Bernstein's theories determine in the curriculum trends of a 

curriculum that is ,"V'J'Cl'''Y accessible and is inclusive', and is to the needs and 

in these I"'h~~nn:inn times. 
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4 

The TnllnWlnn documents were selected for <>"<>1,,""'" 

Needlework and 

the Textiles and 

Home Economics and the new Consumer Studies 

Note that whereas the dissertation concerns home economics as a "'''''-'J''''''' 
HE is one ",m,nn...,,,,' the four curriculum studied. 

These curriculum documents were chosen because both T&CD and CS have ",....,,,,, .. ,,,,1"1 as a result of 

curriculum reforms and both are nr~lctic~l/nre-,,'oc~t l>UI\JIC''-'Ll> offered at 

have many similarities as in the educational activities set and assessment 

methods differences appear in the of 

and the level of Bernstein's theories of "".:I''''""ITI,..,:OTl£\n and "",..u,I •• 1"I 

structures will be used to in the of these areas. 

The will to establish whether the documents have to reveal and reflect in their 

content what each of the two educational '''''',t''' .... ,,, consider to be worth ",,,,.. ... 11.".. KI10Vl/ieCIOe 

that is relevant and to the the in the future. 

The T&CD and the ", .. ,-r .. lr"" circular are the main documents to be used for the Zimbabwean 

The National curriculum statement for CS and the are the main 

documents used for the CS .. nln .. "",,-.,.,,, A and 

Much attention is to what is r~nl::lrr1~n ,mrlnrT::Inr and relevant KnC::IWlleaOI!'.L to the demands 

and the new millennium. The similarities and differences between the Zimbabwean and 

South African are that some forms of are considered more 

valuable than to the direction HE is a number of 

nnrTt"..."m",...,,,, have been in the current to in Zimbabwe and South 
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deficiencies that the 

and life in the next 

curriculum reforms aim to ""n,1r .... ,,,, so that students are n .. .,.n",,. ... n for work 

In the curriculum documents for 

observations that the thriee-mess~lge ."",' ... ,m 

HE and the for follows Bernstein's 

ceClaQIOQV and 

from which formal education is realized. Because these three are a whole 

used to nrr.<>n,7'" the First the basic structure of the 

n""I\III'1I .. the basis 

the three categlOriE~s are 

nn~!l11'!11nll"lO< to be exr::losE~d 

lJe\J<:IYiUYI,IJ<:I1 issues in the documents are and to the learners is considered. 

assessment and evaluation is l'Inl'lIV'.I'>" InlO<I'>flJ'l'IrI>"In", made are based on what many writers 

such as (1 and Muller to be factors that and direction 

to curriculum de1.rel,DDlnent of the future. 

Sections from the documents will be "'n'::II'j ..... n and cited as follows: 

II Zimbabwe School Examination Council- Textiles and ZGCE Advanced Level 
p. 

II Consumer Studies - National Curriculum Statement Grades 10 -12 General 2003 - p .... ) 
" Home economics p. ..) 
• Needlework and - Senior Certificate CASS - 2001 - p. . .. ) 
" used textbooks in the four areas, Table 

Bernstein's work that there is a social nature to curriculum and 

that the ... n/"lm,lOon"n on how a certain curriculum emerges determines how curriculum is to be 

In Class Codes and as discussed in Bernstein ( 1971,1 

1 indicates that what defines one "' ..... ~J .... ~, another is the boundaries that """, .. ",r",t .. them. 

Curriculum can be divided into two groups or cal:eglorlE~s 

each other with insulation between .. n •• ,,,,.,,,,,\ 

has cia ssification 

HE and CS are 

content is seloar'atE~O from 

reduced insulation between 

maintenance The collection 

between contents is 

recontextualised KnC)WIE!OCle structures such as ",,,"nl"l,mO(',,, .. I ... "'n!'! , ""1'\1 

nhlj",i,-", S()CI()IO~IY and OeC)On30rIV 

Of these T&CD and N&C show 

... ,"'""""" the influence and interference of the other nO~Vle(]!le areas. The where insulation is 

areas covered are 

reference to other 

based on fashion and construction discourse and shows 

nO\lVle(]ce areas, as the summary below in Table 1 shows. 
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o 
o 
Z 
-t 
m 
z 
-t 

-t 
o 

"CI 

n 
(II 

T&CD 

yarn 
fabrics- ( fabric 
construction-

N&C 

List of 
to be covered 

HE 

Food and 
Nutrients- Gr. 11 

CS 

Combination of Food 
and 

and 
9) 

1("'''ITIIt-.in,,,,ti,.,n of N&C and 

11 ) 
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Classification is 

construction. 

Textiles -

Processes 
-Pockets 
-Neck and 
waistline 
finishes 
-Hems 
-.... ,' ......... , .. " .. of 
fullness 

with fashion 
and 
construction 
issues 

Weaker 
classification -
with 

interior 
decoration and food 
and nutrition. 

Stands in a more open 
relation to other 
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Curriculum -
collection 

Collection 
open to the 
influence of other 

Table 1: of the four curriculum documents content 

Consumer Studies and nOI/Vel/er are the Int&'nr:~tll"\n of food and and 

home m.:=,n""n&>I'n&>lnt and Consume studies is the combination of both N&C and HE and has 

rid of boundaries and taken care 

insulation other areas. CS shows no the <:>UI.lIt::I~L stands in a more open relation 

to other areas, but without 

'voices', m""I"r,n 

the n"I"l,hl&>,mCl; of the 

lost much of its It is more open to the influence of other 

nt&>nr",t&>1'1 than of the collection It is still a that deals with 

and the 

time to this 

For "'Yl'lmlnl&> and 

of the area, CS in its ,,,,,,,rnlr,n Outcome 2, and the propo~>ea content p. 

and characteristics of the fibres used to ","Yin,,,,," consumer choices about and 

Table 1 shows that N&C content concentrates on needlework and issues such as 

commercial ... ",tt&>,." .. fibres and textiles. The T&CD 

and N&C shows that the UI.lIt::I.#I'~ have 1'1"",,, .. 1,,,,,..1'1 their 

identities within the field of thus themselves from such areas like 

nm,,,,,.-,,, or economics. 

T&CD has now introduced areas such as business studies and p. and 

uses some basics from other such as in the textile t_~hnnll"l,nv area this does 

not make T&CD Int".n .. ""r",,1'1 

the theories of another 

but that this inter relation may well be a 

out "because one ..... 'JI""'~L uses Bernstein (1977: 

of intellectual inter does not constitute nt.,.nr""tlnln" 

of a collection code at some as indicated T&CD 

which still maintains boundaries from other "' ..... ,,""'" areas. 
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(1 are of the 

innovative and eXI)OSiea to many Kn(IWIE~aa 

and Muller that tomorrow needs a worker who is multi· 

areas than c::n''''l''i'::IIII<::iAri areas. Concentration on 

collection of I<'n,\""I,,,,I'I,,.,, areas leads to and tr""nm"'n1rAn of nO~l\Ile(jae and 

does not inculcate values that lead to multi - skilled 

(1998: 

ug'les'ts that aims of a future curriculum should school ........ J'C .... ,,,,.with 

themes to close the gap between and the academic/vocational educational 

divisions which had their in a culture which associated manual work with low status and had an 

economy that c::.",n""·,,,h~ri mental and manual labour. and 

Shu mer claim that one can not learn effective nr" .... tlt-.. without a theoretical 

because each area enriches the other. 

The ... ",:;a", ... ", are that T&CD and CS to make sure that learners the 

no~Yle(jae and 1"f\lmn,,,,tAnl"~'C:: for social UI::!VI::II'l)UIIlI::!IIIl and economic for 

the areas such as business ", ...... ,"''', that deals with of and 

skills. 

discrete discourses are Inril .. rr1nirlt'l a in both orientation and 

as managers of the 

because 

of the rise of the new conservatism of the market and its 

of education. IIJI".rl" .. ti"',,.. relevance is the k'A'V.f\rI .. :ntlrln criterion for selection of 

and nr;:;II"TlI~F! 

their 

their focus and their relation to each other R.",rnc::lr."in 1990: Bernstein discusses how 

Knl'WI,,,,nl:lF! is eXI)ec:ted to flow like money where it can create the and how 

is no like money but has become money. For the focus is on business SIUOles, and 

as in the CS outcomes and T&CD: 

CI students to the "" .... tl"l''''11'' economic and ml'l:nl'lIClF!f'l::I 

aSt)sc'ts of textiles and 
CI Production and .,..",ri£<>hn," Products. CS Outcome 

4 p. 

The ::'UIJI~"'L::' have taken the role of 

on the need to connect 

the student to the world of business and tF!r.hnr\lnrIV 

to the world of work and the need for an education 

that offers of the formal and the informal (1 states that the teacher 

therefore must devise a process that bases on actual nrl'lr.nr:A The r.n~~IIF!lnm::.c:: 

the teacher are in that the teacher now has to be more read in areas such as business 

and and business law for consumer 

40 
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Bernstein (1990: nr.," ..... 'nl'" of the 'what' and the 

'how' of tr",I"1""""'c! 

discusses pej::la~log 

where the pel::la~IOQ relations consist of 'transmitters' and 

who the process of "'''''''FI''I''''''' are ex~)ected to both learn the social character 

and manner for conduct in the relation. The discourse also establishes 

the order within the instructional the of selection nrl'll:::lnl'7.::.1·jnn 

and criteria of and information. T&CD and CS for have done this 

an order in which the are to be what activities the learners are to engage in and the 

used in "'Tl""'~.n the knC)wl19dQle to the learners. 

T&CD and N&C show C ....... 'II ... " nrnnr""·<:t!::11 and cohesion in their content clear 1",,,,1'11"11'1 of 

For "'''''''mnl''' in Table 1, content has been ordered under the main textile 

construction and then business studies. The learner first 

learns about the of fabric to be used to make a 

the ":::Irn'l"""t and the skills of 

Next 

before the actual 

how to 

out and 

out process. The last and CS deals with the work on business that 

includes skills and ",nl'I""""lI"",n"'l and of the 

constructed 

HE and N&C also use horizontal structures ."' .... ' ... "'"."' .... in with both 

weak and grammars as distributive where transmission is both weak and 

on the of the under discussion, Crafts and construction sections where 

transmission is tacit would entail weak grammars and the textiles science section would mean 

<:ttr,.,nn,~r distributive powers where transmission is and direct. Bernstein states that some 

.,,,,,,,m,,.nt., of discourse can be used where the may be transmitted 

",1"1"",,, .. ,,, or modes where the becomes exhausted in the context of its 

enactment or is re[Jlea'[ea 

n:::litt",,'n for a skirt or ""I!:III'1rl 

.... nrnn~.t"'.' .... '" is for to draft a 

can be pralctl(~ea until the learner becomes I"'", .... n,,,,t .. nt in the 

CS's structure is thus uses horizontall<'nr'''''I'''l'In, .. structures realised from a horizontal discourse 

which has very little .,ve,t",rn.::.til" which are contextualised and content 

1 

what is 

and what 

relevant to the learner's life .... nl~t .. '...t 1996: 1 2000: 

uses a range of grammars that can be weak or on "1"1"""'" 

Horizontal structures are o:::"'rlm~'ntl~lIv In it is clear that how and 

"'''''1m,'''nt or content may not bear any relation or have any connection to how 

in another 1996: 1 as indicated in the out of For 

41 
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0"'''' ..... , ... 10 the learner is introduced to on and of the consumers and then 

focus on socio- cultural functional considerations in the choice of food and and 

The learner then looks at the of the theoretical and skills 

necessary for the small scale and pp. 1 Table 1). 

This observation Flmlnn:::I!l:I!o:.F!!I: the need for the clear r ... """.rln r\,::Itt ... rn", if the students are to follow 

and understand what is Bernstein (1990: discusses this out 

into focus the in t.",n.".,..,i",,,,;,.,n -.'nn~ .. tlh' must come before and ",n'''''O''n,n 

idea of 

rules. 

to occur there must be 

the rate of -expec:tea 

is the time allowed for :;;orrll"''''lnn 

as in the 

are aware of their t .. "nnr\r:::.1 

which in turn 

rules", Bernstein (1990: and 

rules may be inscribed in 

to be covered. Where the 

.. "::II ..... nl'" in T&CD 

5 - 6, and 1 learn how these are spun into yarn, woven into fabrics before 

is 

is 

cut out and make and sell an outfit. Good occurs where there 

well structured and sure that content 

time to be understood and time for contextual coherence to take 

N&C and CS show an inclination towards the use of learner centred TF!:::I .... nlnn m""Tnr\nc:: the 

of the and the formal and the 

areas, as summarised in Table 2. The aims and N&C and the outcomes of 

.,t::l,t"",...""nt", " ... for a in focus from the teacher to the as revealed 

the teacher to use nrn·n;",m p. 

The "'lT1nn~ .. ;::."" in N&C and HE areas is on the learner's n""rtn'rml"nr~'" with 

and selection a more manner of transmission. The work to be covered is 

set to meet the criteria of the final year examination one conclude therefore 

that the influence of the examinations affect the rate of in 

transmission is because the end of the year content set should have been covered in 

for the examinations. The teacher sets the pace of transmission with the aim to 

the necessary content before the examination 

to have more control. 

studies 

UPr:IOSE~S a 

is more of the invisible 

its relaxed 

the document claims the learner 

Bernstein (1990: 81) claims 

its less spI9ci:ali5.ed its ."/Cn",,m of 

control entail a different .". The aBE "'n'\rn,~,..n nnrt':::"I'" these values. Bernstein 
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(1990: 71) goes further to out that invisible pe(ja~log "are less concerned to 

o:::.fr~~,m,,.nn differences between .. Their focus is not upon a n" .. ,n,..,,, ... n~I'fnr'ml'l of the 

but upon internal to the 

consequence of which a text is created and ... v' ...... r' ... n" ... "··, values that the OBE 

as a 

aims to foster 

in educational .""" ... ,m 

T&CD N&C 

Learner 
centered with 

HE CS 

Learner centred 
methods that answer to 
OBE DrllnCIIDle:s-

framilng( on 
l~ni""r1,n and 

Learner has 
a more visible in the 

process 
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"a 
m 
CI ,. 
G') 

o 
G') 

-< 

Table 2: 

Visible DHI:Ji:III:IDllIV 

must come 
after" Bernstein (1990: 

eg yarns 
and then fabrics 

curriculum 

of the four curriculum documents 

Visible 

Teacher has little 
influence on what 
is to be 
transmitted 
"Teach to the 
test" 
Class activities 

Invisible IJtI'l.lii:I~IU~IY 
Bernstein (1990: 81) 

CS's tr<>,rn'M,n weak with the learner 

criteria of communication 

determine their own pace 

a nrl',l'Irl"r 

interactional nrllnl"'lnl'" 

control and 

The 

over the 

on 

to the rate and 

."",,,-11',,,,,,, that no learner is described as a failure and the individual learner nlnrArl"nl""'<::' are 

considered in "''''I' .. r ...... '',' ... ,.. and and to what encourages 

in an individual relevant content needs relevanU r",,,,,nnr'''''l\j,,,, ways of transmission true 

for the teacher to use 

or this statement. There is an 

"it will be nn"·''':;;O"T states 

"'Yln""';m,=>nt,,,1 """",on,,",r,,.'''' • It does not 

,m,~tI,...n that the teacher knows what .... rnh''''m 

the methods 

entails, 

et al (1988: argues that nrnhl"'lm method is a heuristic method also "the self-
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alSll,;overv ... where the activities of the teacher in which he direct instruction is to an absolute 

minimum". The teacher stimulates the rn'"lf .. ,,,.,tinn them with a 

themselves must then find a solution to. Thus ...... '"., .......... , Fl!Y1rFl!nt'IIMln their 

Theideaistoinducethe to think while for a solution. The teacher 

"acts as the , hence the indication of a learner centered curriculum as 

1III'I""",t,"\' of Education stated in the "''''1"''''''''''''''' 

nrn.,,,, ... t,,, where the learners construct and sell out 

CS p. and 

the learner is 

p. 10; CS p. T&CD curriculum focuses on,· 

individual rI"",''''I, ....... rn'''''"It of sound national values such as self ""'iI:"'n"'", ",nt",,,,,,,,',,, ... ,,,, and r",,, ... nl""""''''' 

of Education 2002: 3) 

T&CD N&C 

Assessment scheme Use School 
is based continuous 

assessment and 
external ,.. 
examinations 

(I) and 11 
(I) orals -
m moderated 7 
(I) and oral 
(I) work must be face 
3: moderated", 

m Curse work 

z Examination 

aoo4 
-50% 
CASS -25'% 
Practical - 25% 
Course work -

work 
=Summative and 
Formative 13) 

To be marked the assessments -
external examiner cntinuous with 

Continuous 
Includes many assessment 
different wa s of because it caters 

HE 

Summative 
and 
formative -
Continuous 

3 End of year 
examinations 

CS 

outcomes also 
nrl.~rnin the content 

sucmelSIE!O and the 
assessment standards for the 
I"'nITln,,,,t:=''''l'''i,,,,,, ex[)eClea of the 
learner. 

Formative - continuous and 
Summative Problem "'nl'''m' .... 
methods used 

with Codes from 6-1 
and Scales from 
80%-100% to 0% -

to 

assessin 
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nrl'1,;",,..t .. orals 
=summative and 
formative 
assessment 

The t'I",.::;t'rilntil"ln<l!; 

indicate the minimum 
attainment for each 

,..""t·"'", ........ , of 

Table 3: ..... , .. u"" of the four curriculum documents assessment 

Torrance (1 argues that effective assessment must take into account order skills and 

",t",nt'~~<I!; such as and Gibbs (1995: 13- group 

peer as!.essment 

assessment methods for learner centred 

The 

that 

HE assessment 

",,..I"II,,,,,.,,,,,,,,,,nt of the outcomes. The 

the outcomes and assessment standards of 

and will be used to measure the 

of the assessment criteria have to be n",lr",nnll'1 for 

a list of criteria that will help prove the student's level of 

the external examiner's and the learners' focus pp. 10-

11). For CS the criteria are in the form of Assessment standards pp. 14 and 

46 N&C document 12-1 a breakdown of the ..... "',,..,.,,, .... 

scheme. 

The T&CD assessment as shown in Table 3, shows that 50% of the final mark is based on 

work whilst the other 50% is shared between course work and the inrll'!n~~nrl 

and 50% nr~lt'tit'l'Il work and course work of 

and tests. One can argue this that work carries more 

The Course work mark in both T&CD and N&C is still infused with some 

written tests still carry some work sections. 

In T&CD the stressful timed nr~.,..tI"'l'Il test ota in a 

in the final 

work where 

space of 

has been nh'::I<I!;I"rI out and the n."" .. ,..t", and an inrl9n!~nr1I"'nt have been introduced. In CS which is 

N&C and HE the assessment does not 

to course work. Assessment of in ,..nr,t.""",t timed 

is r.nlnnll~~~rI students in and in their own such as ""nnclr,n on a"""""" 
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Thus its 

and framed 

is slower. 

1 

:nlTlI"I.::Ilrll'lli with the timed II'IY,:!m!n 

such that it looks more like a 

The new assessment Inn,I>I"I"'nn,lI'Inr studies and nrn,ill'l .... 'tc:. 

skills orientation rather than data nr" .. nt",tlrm where the 

but to be able to that information in 1"11'".::1 .... " ... 11'1 

coursework is less ..::trr\nnlll classified 

exercise than an assessment task. 

seem to the drive towards 

is not to retain information 

The N&C assessment c:.,..rl", ... ,,,,c:. and the CS assessment standards and ,..n ...... n •• r"'.',..'" 

shows a movement away from summative assessment. ,..,..",rni.", to Black (1999: 

118) summative assessment serves to inform an overall 'nn .... ll'lnt of 

formative assessment where the of is 

context Assessment is embedded in the on 

to 

l':n~ ..... itli .... and 

more 

directed at (I0<~ISllalmIS which are relevant to the in the context of his/her not 

on written examinations which 

time Pahad (1 Learners' efforts 

and the Inn,I>I'",,'mf'l,l>nr 

I .. ""rn •• r that determines the student's and n"'"r"tn.·rn,~n,.. 

The HE and CS teachers will be certain textbooks as resource material to aid in their 

as indicated in Table 4 below. Curriculum suitable books that can be used in 

the classroom. Bernstein that used as manuals of instruction 

transmission when he states "the medium of textbooks make transfer 1990: 

teachers use textbooks as tools because of the way and 

what the educational C""'T ........ outlines as the areas/what is to be 1992: 
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T&CD N&C HE 

Textbooks in Textbooks 

CS 

Textbooks to be used in 
addition to the new 
textbooks at the 
publi~shE!rs. The new 
textbooks to be available 

2006 

Table 4: List of sUI~ge!steid textbooks in use 

Most of the textbooks 

This leaves one with a 

knc)wl13dcle and skills are not 

in use are old I'!nltlnrlO::: most between 1975 and 1990. 

has the field of HE not 1"I~ln~r'l:It"'rI any new I<'n'''JIII' .. rlr ... ·'' Is it that in HE 

and remain relevant for decades with no "''''''''''''''/0 mn~~('to::: on the 

knc)whadcle that students learn over the Most writers argue that kn()wll~dcle is the of 

where successful 

<>""'/I",n of societal nrn,hl ....... ", 

valid oWleaae useful information that has a purpose for the 



Univ
ers

ity
 of

 C
ap

e T
ow

n

this is one of the factors that lead to the ' ..... '''tlr' ... and academic "' .... L/I"' .... "'" 

have ..... ~n~r''''t1 to in over pra!ctic:als of Education such as Peters (1 and 

Hirst (1 nn~VIF!11nF! over skills Barnes (1982: 11 Peters and Hirst 

have that since the is the center of human it is the 

usefulness of that makes it valuable. If this statement is then the use of old as 

basic set books which the of these areas does not do much for human 

advancement and therefore can not be most worth'. How does one teach new old 

Textbooks remain an "' .... , ......... t influence behind the scenes, in the classroom 

~_'~_~'I' New nW'leClne "'r""" ..... t".rI in new editions determine the final outcome of what 

in the 1"1:=i..::..::r'nnlm progress and learners 

as a credible area. CS is 

where new textbooks for 10 has been an 

needs new forms 

innovative ideas and the 

new textbooks as shown in table 4, 

chain of events, New information 

The curriculum documents reviewed show what the societies in the two countries like to see 

in the and assessment of the at senior level. The showed that 

curriculum can be set in form and content but in each case the of knclwll;!dcle aims to 

pass on to the learner 

discoveries and solve nrM'n'o, ..... '" 

of which can the to make 

active in the classroom. 

The content in the curriculum documents show that hl'llnn&.nil~ .... in curriculum rI .. ," .. I .... "',""'''' .... have 

taken into consideration that as the nmllllel:loe that is .... h,'> ... ~,~ in order 

to be able to be utilized in «n!lu.r.n nlrnhl"""",, in 1"\1JIJ,llI'Irlnll'l bodies 

about has been addressed 

structure that is less constrained or tied down its structures ... "' ...... " ... " 

basis outline. methods will need to be tailored to consider the learners and their ... t",.",~t. 

them take a in the process. 
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5 

the N&C and HE and the CS tr::=!lm .... 'wt'llrk: have The curriculum 

common themes areas that reflect the Km)WII~aa,e and skills that the curriculum 

and tomorrow's learners should the end of the senior school 

its level. ideals and values that the HE area has over the years tried to inculcate 

curricula. This discussion of issues concentrates on T&CD and CS because these are the 

curricula to be used in the in home economics in Zimbabwe and South Africa. 

Shumer astates that as we enter the first "Business and are still 

concerned about how schools are students for work ... ", hence the call on educators to and 

.nv.nl',r:::a, ... classrooms with real world Corson (1991: 11 also expresses the notion that 

the de\/elclom,ent "' .... r' ........ lInn has been an "Education 

for Work", thus and curriculum of schools towards industrial and vocational 

needs. Hiebert (1999: 1 that most curriculum have been influenced 

concerns about n,.."'~n:::a,r:::atinn for the work and life outside school for the school 

where it is some kind of knclwll;'.;nCIA and skills are at school to be aplpllEld outside 

of school. 

One of the mandates of the Zimbabwean Curriculum LJeveloolnent Unit is to curriculum 

that relates "the school curriculum to the 

education to the world of work", Plan 1986 

where the learner is eXI)ected to nal'tICllnalle in 

the teacher ::,u~lI.je:::'l 

sector in Zimbabwe and in so relates 

is translated in the T&CD (p. 

programmes. 

cotton industries and 

research centers p. T&CD and Outcomes 2, Table 5, have made more 

references to issues to the world of work than N&C and the focus is now on 

a learner who is to be a contributor to the economy as a worker and informed 

consumer. However all the make reference to terms such as fashion 

fashion trends labour and , tenns used in the industrial world and world of work. 

Bates et al (1985: 2) argue that the reason there is so much debate about and the world 

of work is 
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Government and commentaries have centered on the that 
the young school leaver is in a labour market because he or 
she lacks both necessary work skills and the and the habits of 
mind that go with it. 

Bates and others go on to add that ",mlnl"''''''I"O:: r,,-,mnll'lin about the poor school "who have 

no del,eh)OE!d skills to offer and who do not have a nrl"'l.n<:>r'I\, mature and sensible attitude to work itself 

1985: The for the above discussion centered on who is to blame for this state of 

the learner or the education .. ,,,,, .. ,en and the authorities? 

,..,n""" .. ,rtl-l and Davies (1997: 2) a list of 

individual skills 

irn,,,,..,rt<>flr,,, these include: 

team work 

oral communication 

look for in 

Some of these indicators such as nrl"l""I",m 

uggestions that the 500 r,..,rnn<.n",.C! in the world 

OIO'lIee5O, In order of emDlOVeE!S and in their 

team communication and are 

addressed in the curricula as evidenced in the statements used to inform all tasks set for the 

assessment purposes and for N&C and CS. For it is stated in the 

three documents that learners will be able to: 

,~",nt"ru and solve nrl"l,nl",.mc 

"'tT,"'r.TIVI'IIV with others as a member of a group, team ,..,rr,,,,n'7 

communicate 
modes. 
use science and 
environment.. .. 

visual mathematical or 

- Senior certificate CASS 2001) 

use science and and rrit,irl'lliv 

communicate various modes 
the mutual benefits .. ' .... '.I.-i ... ,,., 

and 
- NCS Grades 10 -12 General 2003: 9) 

to express and communicate ideas 

skills in the 

towards the 

group in 

of 
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,nn.ln"", and media 
- expose students to the 

m:::.n:::l:n",,'rj:::lI ast)ects of textiles and 
hj~'tnrj'I":::I1 "",,,",th,,,t,I" economic and 

Table 5: 

(Zilmbab'we School Examinations Council 

Textiles and 

Desi n 

Needlework and 

The term fashion 
used in the 
document is also 
used in 

The learners are 
to 

The 
also 
processes used 

such 

Home 
Economics 

"Economic 
where the 
content covers 
the 

between the 
individual and the 
economy with 

to labour 

of S~lflO~:Ulllla and the world of work 

2003: 

Consumer Studies 

Under "The 
CS is 
for 
and g ... ",n,·", 

the world of work. 
This is catered for in e.g. 
Outcome 2 
consumer in Grade 
12 where the learner should be able 
to " . . . and describe 
current fashion trends and ""VI'lI:::llln 

the selection of in the world 
of work ... " 

- .... ..,'mrIlIlM'n and 'm.'I""' ...... "":nt .. " .. 

and m:::.rk£~tiMln 
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Most curriculum 

the world of work. 

and educationists agree that there is a gap between the school curriculum and 

"'U~~MC:''''' that the school curriculum should nrn,v,n .. educational programmes that 

nrr,v,,.,,,. for skills as well as for career and technical that order 

and collaborative work skills 

This ....... " ... ""nt for the teacher pauses ron,."",,,",,'''' in that one must :::l1'1{nl",WU:>nrl'" that teachers in 

schools have no or of the of commercial and industrial 

1 It is difficult for them to be able to teach about or for the world of where 

have to determine the needs of 

has been written about skills needed 

and of the learner in terms of what while much 

and about the need for "'li""'""':T,nn school on the 

work and work tr<:lln..::iirinn less is know about the exact skills and skill levels schools should to the 

school leaver 

back from 

1 All teachers can base their tjQo~lr.hm on are the " ... ,,, ... ,,.,, r'~'nnr,."nT" and feed 

such as that school leavers "lack technical basic standards of and 

numeracy for nlnurn"'''T write letters These can be dealt 

with in the class room, but the nr ..... t' ..... 1 issues in line with needed to be 

scale activities. teachers have to have exposure to industrial which are 

T&CD is to <:Itt,:>,.""" to solve the above industrial attachment sessions 

year where the learner a feel of the nO\lVlelilOe leant at school at the work Moore (1 

that the use 

the 

""v, .... "",·,"" ...... "" schemes are one of the most obvious ways of in which the world of work can 
VYUv"y into the school 

This will assist the learners 'see more relevance in their school activities to the needs of 

the world of work to in the future. 

Literature on the educational in Zimbabwe and South to the educational aims that 

to address the of "::1'11,nnllinn and the world of work and students with skills 

for ..::""ILr.,.li<:lI~"""" as shown in Table 6 below. the situation in 7inr.h~lh\A/'" ..... vv.'loIV (1998: 1 

noted "serious concerns are 

of the to national needs'. 

economic and what can be done to "relate education ""'''P''''' 

the relevance or 

the role of education in 

to the nation's 

and how education can be restructured so that it Imrl:::lr:I[S skills to the 

L.VIJI.II.IU goes further to argue 
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there has been a realisation that the curricula and demand of the economy are not and that 
in the new a new is in built which that when the child 
leaves he or she should go away with a of skills for self and pO~;511J'IY 
others too 1998: 1 

and Lillis (1988: 3) out that vocationalisation means curriculum ,-,n>.nn, ... in a nr<=lM' .... '<=I' or 

vocational intended "ease school leavers into or self "' ..... "',,.,,, ..... ""1"1. under conditions of 

that 

,n"""",\1,.",",,, .. nt " One assumes that vocationalisation cultivates in the 

and inventiveness. Lewis adds that vocational show 

are in response to economic n'''',I"1,,,,,mc: such as recession. 

Textiles and Needlework and 

Part of the 
assessment 
statements state 
that 

Pattern adl:lotatlcm 
and ,..."' ........ nt 

construction 
are skills that 
inculcate self 

The 

1"I<=I,'n",nn'''r net 

The critical 
outcome 5 5) 
states that 
"Develo in 

Home 
Economics 

self 

Consumer Studies 

One of the for CS 
as, "to encourage 

[)O!'ITI\I'E! attitudes towards work 
and empower individuals to 
become self reliant 
and ""nirr""'''1,,,,,n,,,,, 

Covered in 

ventures 
10) 

Outcome 4, 
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Table 6: ;::joumllnal"V of self-reliance and cn'trcnr~.nc 

The Zimbabwean ot\l<tTC'"n aims to "cultivate national values such as self reliance ... ". of 

On the other hand the consumer s aims to nn.:ITI\J'1I'> attitudes towards work 

and empower individuals to become self reliant 

The document goes further 1 to that because the ;:'UIJJI:::'"L involves intl"nr~t"'.ri 

these may "create .. mn,,.,um .. nT and cni'f"""lf"'""" ventures 

p. 

and 

related to and 

F'!l':II"Inl'!rI to include much nf~.t"t.t""" 

that the structure of the C\I~'ru/1~\1 content is 

skills. 

Activities to be carried out in T&CD and construction of articles which 

students will cost and can some "marketable" skills a career 

in a way for the school 1998: 41). In the same the Outcome 4, 

states "The learner is able to KnC)WlleaCle and demonstrate skills necessary to 

consumer and skills to market these 

Needlework and rl",tk'." .. p. 5) states that "aevell:>Dlrl0 II'Olntf~.nr~.n is one of its 

HE advocates the creation of .... r"";;,..'lIlT\I in the learner. This shows the aim to ael/elC)o self-reliance 

and Cni'fC!'fCni 

selected for its transfer 

writers note that when otcl,,,.Minn curriculum .... n.'tcI"lt it "should be 

This does not use' but rather that 

.... nr' ... ""nTot and skills learnt will be conducive to new ... r""J:lIti'Jihl and the 

of decisions out nOIlVle(]Oe which nr"' .... tit""'1 

such as Textiles and and Consumer Studies 

It is ideal to talk of self-reliance and economic Inn,,,,n""n 

ott""",..",, of small would need an m." .... Tlr'n 

leaver. With the emergence of ."' .... nnr",.,r'u 

of anyway. This becomes a 

Where used to skills for 

for the 

for the 

for the learner. 

for the oe'felC)OlrlO but the 

accessible to the school 

and services 

nnl''''rr'Cr,I"/CI"lT small business person, 

these skills are no 

necessary as the same are available on the market at less than the school learner could 
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V,,",'U,,",'", skills and attitudes that can be utilized to start small income n ... I ..... r::::I1Irln 

need minimal essential For 

hand machine before a more efficient electric 

one can start ....... '<:t'.'nn 

machine and start 

clothes for HE's can never be I",.,rronl,,,,',,,'I\1 redundant or however t 

whatever the economic environment. It is about way of and encourages 'rn.~r,.,'" 

where resources are scarce. 

new 

Malcom in Jansen and Christie (1999: states that learner centred education is a "matter 

a 

,I","",.,nr", rather than a choice altematives", where students move the units 

and tests at their own to each student to Teachers use methods 

that work for each individual student. The T&CD "the teacher's role is to 

facilitate the 1"'''''Fnl .. ,n process and allow the students to and discover for themselves' 

which a learner centered CS encourages the same its aBE 

structure. 

Under the outcomes nnr,.,,,,,'''' which the South African educational has .::Int~nf<.n the 

is what a, "learner can to achieve or criteria for that has 

"',.,"'''' •• " been achieved" 1998: The CS document the SU!~Qe!stE~a content with 

outcomes which are said to be "statements of an intended result of 

to learn' ''''I'nnr,i!::",.!:: the need for the learner to the decisions. 

Hence the call for learners more to make their own the 

and Enlc:ornDias~;ea in this new idea are the skills to nl't"lrnl"lrl'llr ... the slow 

inl"''''::l,!::il1,n the Cal)ac:itiE!S of students who have in the shown a lack either in motivation or 

the ,.."" .. ",.',nl 1= ..... h ••• I" ••• n the new idea of learner must involve mv,eSlliQatlon 

"new DeClaQIOQlleS, new· .. I,::ttl", ... as between teachers and learners and the n"',I .. I, ... nrn ... ~t of new 

1998: Teachers will have to consider II'!m,nll",Vln such activities as the 

use of assessment in their role as facilitators. Teachers have to find means of I"n, ..... nl ............ tI 

their efforts as focus on the learner. 

Broadfoot (1999: 77) contribute that one outward of this I""':"nl1l"" in education is 

a trend towards invisible pe(:la~logles and codes r""l1ir""c,,,,, ... ',,,,,n more student - centered 

t ... ::,rhinn and cross -curricular The latter are Bernstein as a movement 

towards weak classification and weak in which boundaries are broken down and 

teachers considerable freedom over what and how to teach "because of the in 
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which have rise to the need for a more tl"'",I'\I'" inner - directed labour ibid p. 

77 

out that one of the i<:t",rl\l~~nt'::ll,..,~~<:t of outcomes """\f,.,,~ ... n is more 

r",,,,nnln<:tilhiliirv is now on the ... """no .. , who find it difficult up their traditional teacher -

centered Dralctlc:es. 

The nature of HE is that the teacher how to mix 

.... ,;."'n'l" .. ,,'n ..... ::Irlv to make a cake before the leaner carries out the on their own. The nn<<lTlr," 

of the teacher in the ,"'''','''",,,- t .. ".,..".n .... process is still are more like crafts where 

the 'master' demonstrates processes to the ·", .... , .... r~.nti ... ",· without of course the classroom into a 

trade school. The of in the is at a lesser extent. T&CD is the 

best where classification of content is in weak in 

The teacher still controls much of the process. 

In rural "",,,ttinr,o::. where most of the learners are from a class 

take of their will hinder their progress. These learners will need 

them to 

<>"1101" .... " instructions 

",;<::.n .... ::I1 and constant feedback and more time to 

made the observation that for the learner with a an 

"elaborate orientation to , a more visible of peclag,Jgy will in the process. 

5.3.1 
From the work of many authors it is clear that intg~,..,r:::llti,.'n and learner- centeredness involve the teacher 

the of the "home" or and it with 

the functions in theoretical and process. Writers who have dealt with 

the of indicated that comes in different forms and that the 

onus is on the educationist to realize the that will the transmission process in the classroom to 

be more effective. int.,,.., .. ,,,,ti ... ,n the curriculum their focus on the 

of rnnr",<:t<:tl\ll,,,"m which considers the use of the leamer's "\I~>rul""'\1 ",YI,. .. ri .. n, ... ", "'\I~>ruI1"'V 

nOllvleljoe as valuable resource for 

The Zimbabwe Curriculum ue'vBI,oornel1t 

nt ... ,."<>II,,, kll0~lfle(lae from different 

nrl'1,nl .. mo::. faced the 

has the task to a curriculum 

the exercises related to 

South African curriculum had the task to come up with a curriculum that was 

and learner - centred. The reasons of the 

the new South African curriculum was "to counteract the of the old SU[)jec:t-D,ase~a 

"should 

real life 

for 

to 
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make the curriculum more relevant to work and ""I<>nlt1""" to reconnect the and nr~ ..... hf"""" 

This bas,icailly means that ... n""AII<~n a one-way channel of 

instruction. are l:llnl"l""'>:l:ll ... ~,,,,rl areas of as to units of 

UIU,"'\.."\... close-ended information. nt,,'nr:'Itl .. m introduces into schools some of the benefits of the less 

eXI)erilenCe(J-c_emrea educational situations that are to be found in nt",.nr:'Ih .. ,n is 

",',,,;,,,,ymn in the removal of a deal of in schools. 

and the bond that exists between education and it clear 

that "education is a characteristic of and is not there as a way of an :::I1'1'nnnnlii<::hIM",nt 

in the process of 1979: The notion of intg"n .. ",ti,'>n tries to establish that 

should be a nr~'n:::llr:::ltlnn for life and work and not a means for the lea mer to further their '"''''' ...... Cl'UV' 

e.g and the method the fnrrn",,Iit,, "'V'''''''ri,,,,n,,,, .. ,,, of the actual 

realities of the external world. where learners 

and freedom of choice in is 

also notes that a curriculum that stresses the non- school "'Yln""',,,,r,I'''' and 

the learner be a in the process of his and be 

able to the I(n"\WI~~nn leam to solve nr""r:TII-':;;O' nlrnhl",rrl<:: and frees them from rote 

memorisation and The learner of interest and 

those set out 

increase the 

... ",:ron.'" then writes or to peers in class. This to 

rI ... ·.,t".nrl.n'" of ,.. ..... ,,.. .. ,.,t'" as take of their own 

The very skills that ",m,nl,..,,,,,,,.<:: the school would have cultivated in their learners. 

Much as ",,,~>nll':::I" is imr' .... rt"'nt to the I"",,,.n, .. ,,,, process for the '",,,,,rn&>r Bernstein (1996: 

discusses that formal <::l'h, ........ I,;n'" has its "cultural code of "' ... ,.,' ........ llIn'" are 

and codes that have a "'''',,,r,n,,,, on the successful 

class learner has access to two of classification which are cOlncE~ptlJali 

Icnf,\AlI,,,rI,.,.. The middle 

spe~clalllze~d and 

learner nm¥lellce is the main used in 

km)wledICie. On the other hand the learner from a ,AI .... rI£ir'''' 

to localized and ... ""'·., .... n"" of classification which structure kn()wll~dale 

Use of .. ,,. .. ,ui,,,,, kn()wll~dale in HE uses .. v" ...... r.I .. ", from the learners' home 

is eXI:>mied 

from their 

such as when 

meal and course meals. As in other drawn from has 

little of school formal Three course or four course meals mean 

to a learner who has one meal a of the basic food stuffs. When 

.... v." .. I .. 'l'k,,,.<:: the leaner from the middle class will have come across the at home 



Univ
ers

ity
 of

 C
ap

e T
ow

n

even may have used the before ... "' ..... ,,.,/'1 to school. The learner from the class 

therefore is at a CllsaCll/anltacle """''''e'''''''"'''. 

to school and 
nr.,.",h.r access to education 

/'I,.".",t,,,,. distance to travel to 
",,.i., ... i .. ,I,,,.,, of classification which structure 

school Knc)WU~a~le 

goes further to state that VL. ...... ''''. because it uses "'V~'I"\f(''''V Knc)WlleaCle and is learner 

favours the learner from the middle class discussed Africa has more ,,,,,,,r,,,,,,,',,, from the 

therefore it means the new Ct\"~t"""", has not IfTu>r"" .. n their lot as it still favours the learner 

who has a well 

classroom Il"(c.,.".~t"'I" 

of the ' __ ' __ '~I needed in 

argues that ,...r .. ",torv, links between different bodies of 

goers has been a concern for to find ways of 

and a coherent view of man and his environment 

Knr\\Am .. nn,,,, in the 

school 

Educationists to realize that the solution to any Ctnl~, .. l'\1 has not been 

found in the content of any or field area but rather in several fields. For ",Yl::lmnl", for 

nnrt",,,,,,, one has to find out 

what such areas as the ",n,/C::ll"l::I, sciences and the social sciences have Inv,estlgated and can contribute. 

one to understand and find solutions to the nrnhl",m of food 

In HE many writers have discussed what other ::,u''-IjeII.,;L areas can contribute to the of HE. For 

.. v." .... ,,""'" art such as colour elements and in 

house architecture and in food service (l::It1,rl::ll-tiv'II" decorative 

"' ..... .,,"','t"'tinn or of 
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Table 7: 

Textiles and 

In the 
the document 

Science. 

The Business 
Studies section 
mentions 

Needlework 
and 

Home Economics 

Traditional r-nr''''''''f'\1 

also included 
schedule -Grade 

M:::I,n:::l,n",rn"'lnt process 
work includes 
of the cost with 
to time and money, -

and IntlerClepenllerlCY of 

Consumer Studies 

and I->"""r-r,nlt',nu 

p. 9) "Communicate ",",,,,r-tl,,,,,,I,, 

visual and lor 
skills in various modes" 
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APIPilcatlcm of in 

as nrn,nl",.mc:. of home and social 

and h,,,.I"""1 are used in 

is aplJlie!d when 

as well 

the form of the 

structure and nutritive value of food the effect of heat on nutritive value of 

nrll"\I""nr",n and cure of certain diseases such as diet to aid in the 

certain heart ,..",,,.-1,1,,,,.,,, diabetes and anaemia. is used to learn the correct use and 

used in the home. is when about the chemical 

structures fibres used in <>",.'\<>r.o' yarn, chemical reactions that take when ...... ~'lri ....... 

the use of additives. Mathematics and commercial studies are witnessed in the 

such as 

of 

to and 

In ,",v"..,u",", states learners are ex~)ected to "demonstrate scientific 

structure and "'rn.,.. ... ''''.,.,.,., textile yarns and p. 

of the 

Another 

areas is shown where the learners carry out a where of intj .. rrl"'n'=onti"'r' .... " 

"construct an 

demonstrate the 

cost and market it". CS also has the same where the learners must 

nO\lVISilCe and skills learnt in activities that show the need to know 

and 

the end the course. In HE 

Use of is also ex~)ected to have been 

covered include finance and m""nl'l,,.,,,,,n,,,,nt issues. 

An curriculum has to become ofa new multi-skilled workers 

(1998: (1 also argues for a curriculum whose will be on, "new and 

innovative kinds cohesiveness between areas with different forms of SpE!ClalilSE!d 

interwoven with a core and skills for all students' 1998: 

the "A Level" curriculum for the future should be that it shifts from a linear to a modular and 

from terminal to continuous assessment if the senior .,""'"nt'l<>,,,,, curriculum is to be more 

accessible and relevant. This kind could be seen as an 'advanced form 

vocational education or a modern version of where students will 

make choices and combine different kinds of in new ways and also 'm .... r,..'.'o coherence 

sense students where are more clear about what 

where the or cluster of modules will lead them" 

authors who discuss home economics agree that from its InClectlon 

have to learn and 

1998: 

and in Table 7 with an r .... ,,..,,,,,,, on "1..11..,111:::1..1 to the real world of 

the home and <::t"~1"'1t\l t","\\lt>r,n fibre science and consumer economics 

issues HE activities were carried out within the confines of 

the domestic science classroom with no reference to what went on in the other related 

fields such as the and Lawton 1 

61 
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Educationists have discovered that home economists face little 

to students because of the """,,,,,,",,,1 nature of the content areas 

include child and human food and 

consumer F;('r'nnmlr~'" and home and 

Textiles and Needlework and Home Economics 

Goals 

in ."'''=+i'', .... their "' ...... 1"" ... ' matter 

and HE areas of 

and and 

Consumer Studies 

In the introduction about 
the the document 
states that "OBE 
encourages a learner 
centred and 
based 
education", 

Problem 
are to be 
end of Grade 12 
outcome 3 states that 
"learners .. , contribute to 
the to the of 

that the 
students 
research and 
find out 
information, 

Goals to the 

Table 8: 

Individual includes the use 
of 
"the de\/elclorrle 

" ", Shows the 
connection of common 
and formal KnC)WlieaCle 

Imlrn:::llrv of ..... "hl,coWi ",,,IIVlnln areas covered in the curriculum documents 
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in Table 1 show a reference to "'.,,,, ..... ,,'<1 work where the connection between work 

and nr~.""","""" is C"'U" .... ,,. Learners in T&CD are how to cut prepare and attach 

oo(~kelts. processes to use in """,·""", ... 1 for instance. 

The as shown in Table 8 reveal that curriculum AVj~lnnAI"iC: also considered the 

influence of the of constructivism in what is to be and how it is to be 

Doolittle and that constructivism the fact that is 

not accumulated but rather is the result of active oar1icioat:ion the individual. For 

the learners in T&CD and CS will carry out and research 

to be carried out. et al (1999: 21) have also ",.o",,,,,,,to,-i that eOlstemoloaical constructivism 

"where must start in the life ",v,,,,,,,·,,,, ..... ,,, " therefore can child ran for <:I",."" .. " .. 

I<n" ... II,I"I"I"":' to real world The main of constructivism is that does not 

exist out there" in the /"\n,.,....,',,,<:> constructed from within the learner. That 

in school can not be c: ... , .... :::.r':::.t~.rI are 

2001: 451) This "",,,,,,,,,,t ties in with the use of """."'","'" &.. ... ,,,.,1,,,,.-1,..,,, which can 

an rnn,nl"l':::.nr in the and of the "';~"''''''''''r.t.,., .. ",.,. mentioned in 

section 5.4. 

Roberson et al. as we enter the 21 st education is more and more 

tec,nnIDIOICllc,aIlV advanced. As a effective education cannot be either liberal/academic or 

but an of the two. Vocational and academic is a of 

both of curricula in order to teach the many skills necessary for students' future successes. 

The globalisaltion of societies means that of education can no be defined 

limits of the broad lines of countries own .,,,,,,t,,,,,,,., of traditions and social 

1996: Education needs to take into account the """ ... ",nl 

the way the nation will face the that are economic: how to reconcile 

... n,,,,n"",r1" worlds. A fact that is in the content to be 

and are raised. The world of work has ... h'",nr" ...... substan'tiall 

within the 

as this affects 

of 

such as 

now team work and involve mangers and workers in activities. 

workers are now to have critical and communication skills in order to 

"'."gr.,,, .. '" p,artlclPate in 1 

such as and Fullan (1998: 9-11), Tanner and Tanner (1995: 512- 513) 

McConmick and Paechter (1 and Goodson et al (1 have observed how the age of nn,,,""'" is 
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to affect the curriculum of the future. 

to breakdown the old u .... ~.UIJ,.31 

n:=II .. n~>c. in the economy as discussed 

between manual and non- manual 

are 

,nncc.t,nn the need to rethink the views towards the traditional curriculum with no links to vocational 

education. Muller that curriculum ""',<lW,.,'" need to make sure that learners the 

social rlP,,,p,,,,nrncl'T and economic 

argues that now KnC)WlieaCle is mr..fF!!::I!::lrIO driven 

and that the demand for drives the need for innovation and as a result the labour 

market nnl:>n""nncnr and workers. T&CD 

aided the learner to the rnllr.pnr of 

and used in the world of work. 

Green (1 is synonymous with and because l!II'~'~~'''W~'''~' 

affects the way 

have thus become 

invest and 'learn about the world' the individual's needs and wants 

. Green (1997: 171) n, .. ", .. " .. ", in education will be 

limited to of the economy under conditions of . Thus the 

condition will determine the of worker who will be to the company, for "multi 

- skilled I"m,rlln'VI"E~~ , nurtured from the world of work. Hence the need for 

a curriculum that is more relevant to work and c",:>nll"l<>v an Inff~rolr:::lrE~r! KlnOllllleCloe 

structure that is less ... ",,,,,,t,,,,,j., U .... ,IIL~'" on 

basis (1 adds to the that: 

The of 5D1ElCIi<lIl,,:aIlOI from its association with divisions and the insulation of 
areas is the basis for between a divided curriculum or curriculum of the 
and a curriculum of the future 1 

The T&CD shows more visible tendencies towards the ::Irt'nn'lm,"n~uln of the rn,,,nilC<=: in the 

business and commerce. The first national in the IV"'''''''' v of education 

"',,, ... I,,..,tI,, states that the curriculum in Zimbabwe aims to ""''''''' ... ,'''' 

tec:nn'OIOQICal base for economic nC\/Clr,n , and in the same vein 

scientific mathematical and 

includes in its list of 

assume that this is an <>I'f'''ml'l' ... ...,'nfont/if..., .... ,j ... '" to be 

to to offer a curriculum can prepare a student for 

to in Kn(lWII,!(]Qle Gatawa (1998: 

documents ;::'U!-I~e::>L as areas connected to and 

economy rnl"'rPflV 

Table 9 below summarises what the 
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Textiles and 

The business 
studies section 
covers work on 

Needlework and 

Critical Outcomes 
state that one of the 

for t .. < ..... hi"" 

N&C is that learners 

use of 

Home 
Economics 

Consumer Studies 

Reference to is made 
"to use science and 

PlT,P .... TlvPlvand 

"The 

characteristics" . 

Table 9: of nnilnl'llV and lob,ali:zatlion areas covered in the curriculum documents 

much wider UUIIUl<iOlI. industrial and economic should be 

of curriculum nA'IIAIQnlrnAm to the student with access to .... I""~,.."',,,t'" and ideas which 

will them understand the 

.... ", .. "'tinn that "economic and 

C:;PI~nl'1ln:::lru school" 

world of work that will face as adults. Hence the 

of the core curriculum for the 

The old HE has 

the shift of trends to tec:hnololcic:al and loblali:zation issues in the new structure and 

Where nr"' ..... "'r"'c the idea of one world and 

Zimbabwe and South Africa have to .... 1"1."1"1 .... ,"', .. on the same 

of 

with 

the third world countries like 

and services from well 

well funded ..... ",i"",..+'" from ae'veh:>DE!d sectors. Debates have been on in South Africa 

and Zimbabwe about how the from China have the 

local as it has to .... n."I"I .... ,"'t'" with the that the class can afford. 

Jobs in the .... Inthirl .... have been threatened as .,t"', ....... "'t."rI for the 

is not absorbed the local market. has thus come with its 

I'n~;UelnnF!!,; for the societies to meet. 
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The curriculum documents reflect some of the values and attitudes of the Zimbabwean and South 

African societies the of education consider as to the of its 

as a content shows that these education have enabled them to 

and of the world in which we live and 

work. The have also meant that the world in which teachers is also 

of reform is because "what have been of worth at one 

time has way to a new worth with the advancement of and Tanner 1995: 

The old N&C and HE confirm the idea that from its In .... ",<,,,n HE was about 

ICn("OII,:.nl"l" and skills for the individual's mental and emotional well social r .. I:*Tlnlnc:n 

and the to meet al these needs. The trends have shown that the of the have 

moved with the times but still on the traditional values that the field was built on. 
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6 

The PYI"Ilnlrpl'I the direction that HE ;:>1.I1J'Je'I..';:> the trends in the construction 

and ael/elC)D 

that 

of a relevant home economics 

the values of the ;:>I.IIJIe'I"" 

curriculum for and the a curriculum 

The historical review outlined the that HE in both Zimbabwe and South Africa went 

to establish itself as a and gave into its contribution to the school 

curriculum and The historical information also hl"hlll"lht~.rI ,..h" .. ,,,., • .,, in societal np,'("'&:>ntlt~nc:: 

towards HE uUlle ... ,,,,, the influence of of .nt<:."r",t"" .. of "' ...... '1"''''''' and the 

in the matters of curriculum ae'ilelC:>Drner1t in school education. 

'Is it P05iSlDIe to determine the direction home economics is in the new 

progress 

also ",r" ..... ,\JIJ', .. """"c:: that curriculum 

millennium?', the 

and l ..... r.r"'.J""n~"""'t" of a The 

is necessary if C::f\/~IPlrV needs to meet "', .. ,"" .. " that arise with times. 

The Zimbabwean and South African educational "'''''.TArt''' underwent reforms after ,,.,1"11&:>,,,,&:>,.,,"1&:>.,,...,,,, 

to and their education C::V~:TPI"I"I with their social economic :::IC::lnir~~tir,n 

social 1 

Home economics teachers were of the teams Itv' .... "'." 

advises that n .. ""rti(':::1 """Uj''''''' teachers must be involved in curriculum de'ileliClorner,t to ensure that the 

... r .. ,,..., .. ,I,,,,,, and values the :>I.IIJjC' ... L stands for are not overlooked but c::tr''' ...... ,tn~,.,.,'''.'' and In 

this way the "'U'JIC'~' can embrace and innovative for the of the field of 

The made clear that as becomes more Istic;ate!d and influenced t"",hnf\ln ... ,v and 

held convictions about the way think about curriculum are "far from immune 

to 1992: corlte:l<tual influences such as ,..n',. ... r""'" in economic 

that which affect what is of 

the school are assessed and Bates et al (1985: 9) when argue that: 

have down is how far 'work' has :::Ilr,":::I""v 
is not the 'failure' of the school to prepare for 

has been embodied in The 
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pressure for 'relevance' has meant that the world of work ,n,..r",< ... has come to be r""'n,r""'~:""'nt",r! in 
the school curriculum. 

The area 1""'.I1:."n" Lrnr".,I,,,,I'I/",,,, and skills economic business "LUY'''''''. 

seems to have in both T&CD and CS. The 

and 

shows that the 

content covered in these HE IJUlt;l:ljl,::; orients those with the and interest in technical education as 

for an occ;up,aticlnal field and 

the world of work. 

educational horizons as an introduction to 

new 

Barnes (1982: 11 an ",".", .. I<>'"I<>+inn for the relative value attributed to different bodies of "nr'\AII<~"'''' 

"those kinds of nWI",nr,,,, that are obtained in schools and are open to and paper 

to be the most ones". He thus that know how and 

intuitive ways of that can be learnt from in out of school activities would be little 

valued in schools rreSDE~ctllve of their value in --'~J--'- and bodies of 

valued than others. Since Lrnr\",I,"I'I/",,,," is corlceiPtual in this context as a 

is not related to notions of ....... ,.,''''11·1\' or 

the sole "criteria 

'its UII.luu'>"UV'!C' and ... "',rf,.,.· ...... "ti","'· 

Home economics l:>UI.IJevLl:> took years to status in the school 

,,,,,<>1,,,,,,1'1 "'U''''I'';''~'''', whose content is 

Halrare!aVE~aS (1982: in Kirk (1988: discusses how 

that where a nrl:ll'til'l:Il 

"'y' ....... iinl:llkl'" there be concerns that the nr~~l'ti"'l:Il 

in 

in Friesen 2004: 

"'n~'nnlinn on their 

,nt.::.rrl"'''',i:>n,'",r,,..,,, with the 

and economics to name a few. 

its status. 

status in the academic world 

elements in favour of academic Knc)WleO,ge. The 

continues to be the very source of its , ...... " ... 11"1,'" 

work for the course work that includes l~nnr<'Tnlrv 

of T&CD shows that the ",.",,..ti,..,,,1 nature of HE 

as reflected in the SUIJae!stE~a class activities Inr'l'IIl'tii,..l:Il 

" .... "nrlllnn and of l:Irti,..I",.C! 

work and the 

CS on the other reflects that the distinction between the side and the 

balanced or clear-cut. The pro1pol;ed content an inclination towards more 

side is no 

and 

less 

the 

scale 

work. Most of the work is no hands on, but is in the form e.g. 

and 

and 

floor and furniture 

ofa 

up of U""'I.4CLl:> for a household 

a for 

to make them suitable for small 

pp. 
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that has threatened HE's in the school curriculum is that its rn",..",n,C! were 

based on home and 

feminine and 

1 in Vasloo 1994: a characteristic that led to views that HE is 

serves the affairs of the woman 

1 The trend has the 

Davies 

is open to any learner interested r"'''':::Irril",.". of 

in .. n,~,,,,'r\J and 

has moved to include the of the individual as an informed consumer 

... n"''',I'\I .. for the of the environment and the scarce resources available. <.;t<.t .. ,,,, .. ntC! 

used to state aims and outcomes in T&CD and CS do not show any n""nnl"r n'r"'fl .. r"'n .... ~ ... 

of areas that home economics caters for such as n .. r .. nr,<> 

business and economic issues and 

n<>tt ... ,,,, and the 

.. """\"n,,, of attractive nutritious 

rlp,,,,,,,I,nnrnp'nt of an individual who is self 

All these areas it is believed will lead to the 

The HE areas Cle1Jel()OE!CI from the ideas of 

for themselves and their 

home in efficient and economic ways. 

creative and a life 

home economists who were 

1£ .. " .... '''." clean and 

interest in the social and 

learner. 

concerned with 

families and 

of the consumer, as 

HE. Hn'w"'II .. r 

evidenced in consumer ",u,-"e .. , 

shows that home economics still the skills and KnClWiI'!ClI'lIP. that 

concentrate on n ... r",n,>;'" and economics and have 

into the curriculum in response to the times. 

The then arises what content and levels of .... nrTln~.t"'rl ... \J in the 

in 

necessary and relevant to for the modern individual and 

the advent of who needs to learn the certain dishes when 

with 

has 

made ... rnfil"'i' .. n .... '''' in these kinds of skills of no concern any more. 

and seem to be the concerns of .. n,~iplr\l Where one is literate in these three 

i ... '''' ..... ,., then one can function .. tt,,,,, .. ,ntl\l and suc:ce:ssn 

relevant to the Rice (1991: 309 -311) in Vasloo (1994: 

ae'vell)Ornellt of a well rounded individual in such as basic life skills for survival 

and life skills for self reliance 

nOIOQiCal innovation to further one's career, 

numeracy, ",.<>,,..t,,..<>1 career 

oriented life skills such as use of 
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6.4.1 
writers such as H::Irnr,I"::I\/jOo!': and Evans Doolittle and (1 Grossman and 

Jones ) and Roberson ), agree that the world in which teachers is 

and that teachers need new skills and to be able to to this wide 

range of demands that have even into the curriculum. Roberson et al ) notes as we 

enter the 21st education is "'""r'n".."nn more and more advanced. As a 

effective education cannot be either liberal/academic or technical/vocational. 

the above authors out that most to ''''o::Ilrn'l',n activities are 

to cultivate skills and aOlllllelS, to nO\lvlel:lce of facts and theories that in turn will 

cultivate in the leamer an of the beliefs and the world around them. is no 

defined as the transfer of .ntr' ........ "'t I",,,,,rn,,..,, is no defined as the retention of facts. The aims of 

theT&CD and outcomes stated in the CS document two new 

the fact that now the teacher's role is to ,.n,::III&:>I"\ students to achieve rl"""'''''r levels of 

and students in the collaborative construction and "'IJI"""'''''"V' 
situations and tasks. 

of Knc)WII"!COie in the 

context of real-world "rl'"l,nl""mc: 

In T&CD and ''''o::I,rn,,,,,, is made relevant to the needs and interests of the leaner 

and Lillis (1988: state that: 

should be made relevant for the active interests and concerns which 
or will face in their out of school in their lives and in their future roles as 

workers and citizens. 

.nt<,.,..,r,:"'I\,'''' curriculum both educational C:\I'~t""mc: in Zimbabwe and South 

it is believed will teach learners how to learn rather than what should know. The is upon 

the nr(",..,.,rI, ",\1",.<> ... ,,,, have moved from rate 

methods where the teacher was the source of all information and 

memorization of facts. Now the "'1"T,ni'l::lc:i,!': here is upon a process where the learners assume 

considerable r",,,,,,n,,,,, for their own a characteristic of OBE for South Africa and the 

method both "'\I"t", .. ,., have in 

6.4.2 
i-Il.,tn'"'I1 shows that HE 1"1"",,,,,""'1"111"'" mainly on "",,"fnr'mo::l based as~.essmem with on the 

child's as to the rest of the which was not much different from other 
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are in line with the ""'~n ... ""'" other "' ..... 'le .... L'" have instituted. For """"rum", ;:,uLlle .... L'" The 

T&CD used to ",,,,,,rfnl'm~~nr''''' value at a time 

without ",,,,,,,,,,, ... "",',",, and the fact that many factors can influence 

and affect at a such as ill- ness, nervousness and bad in 

the classroom. T&CD and CS aims to counteract this characteristic the use of a 

of assessment methods that include 

""Yr,,,,,riml'l·ntl': and oral tasks that ae\,eIC~D skills necessary for successful 

""',n""n" within the "'''LJI'''L;o~ as shown in Table 3, Four. 

The documents have sections assessment that examinations still 

an in the that HE has its as an 

Irnr,,,,rt,,,,,,t "'''''JI'''''~L in the school Kirk (1 argues that the of examinations in the 

role learners with "credentials for the market", at the end of the years 

can not be 

which can 

This characteristic alone Kirk the some "market relevance" 

add to the status of the 1988: 

6.4.3 

The use of different assessment methods in HE "'rl".v,I'1''''' room for a fair and valid 

value 

that 

1""""r..,il"l" condition' of the learner made. Gardner (1999: observes 

rSDeCI:lve on the assessment aCtlVlrlles~ is in 

ranked in more than one ,nto.II"",,..' that there are 

learners their intellectual ",t .. ~"",th", weaknesses and their 

that a learner can be 

differences between individual 

aOIJrOacll/alttac:k in 

All these can be catered for if a of assessment instruments are which 

also adds students """fTnrlm ands how their ",tr,:o,.,n,t"", The - CS document p. 

"Because each assessment can not be valid or reliable decision on learner 

progress must be based on more than one assessment". 

Books and are the main concerns for the HE t"I"",,,, .. 'trn,,,"l'''' as these determine the success 

the programmes can be As a result the in are known to 

demand more from the education in tem1S of and books in order to survive and 

function """", .... 1"""'1\1 

New times and "","'n""'''' i..,""' ...... 'nr''''ti',.., of new and new methods as 

1..11::), .... 1..1:::.:::.11:: .... in P .... '~_.,_r Two. The basic be covered the old and 

71 



Univ
ers

ity
 of

 C
ap

e T
ow

n

books but the new business and need new modern resources that cater for 

new ways of and The old textbooks need to be reDllaCE~d reference books 

that will with new information. 

The documents show that old edition textbooks are used Table Textbooks are necessary 

to the and ""v,n" .. ',,,,"''''''' in the classroom because leamers with proper 

reference rn'J"",,, leamers from the .... """ .... "a"'·" of the teachers. Textbooks 

teachers and learners make sure that the is covered ::InI"lrnnri.::It"" class 

activities. Authors on textbooks in argue if used as will influence the 

coherence of the of the content ideas and the way in which the content is 

1 Flistos Thus well informative textbooks on the 

market have the ""I''''''''.i",1 to .... r",.,.,"""" instructional methods and well 'articulated' coherent and 

""u, ... 'c,~, curriculum. 

the curriculum documents and in of the and conclusions nr~." .. nr">n the 

has addressed the research which was, What trends can be discemed in the home 

economics curriculum documents in Zimbabwe and South Africa'? It is now to answer the 

in the way: 

6.6.1 
The ", ... <.1"",,, of the documents reveal that ""vr\lnr,,,r of HE trends and the future can be seen 

more an examination of a view that agrees with Goodson's (1991: 1 

observations •... the written whether as courses of or 

te)llOC)OKS. is a supreme of the invention of tradition .. .". This statement shows that curriculum 

is a process that takes in most cases the trend to the of 'traditional' 

curriculum is based on which focus the direction of the reforms. 

Goodson et al (1991: 3) further argue that: 

Curricula are not natural that arise from the accumulated wisdom of the 
curricula are often the results of settlements and over what 

imr\nrt::lnt to know 

This statement is Bernstein (1977: when he discusses recontextualisation and the 

social construction of to the between and power, to 

the social nature of the curriculum. The HE curriculum documents show that 'selected I<>rll,t,,,,,,<>t,,,, 
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is how it is and is determined the interests and 'nT<~rnll:O\I 

between sectors of the economy and other interested stakeholders 

curriculum examination textbook As a result the 

dominant discourse of these different sectors is national educational and then 

the in this case the HE aims and outcomes. 

The of these influential sectors is more evident in the call for 

the world of work. The curriculum documents and 

to be more in touch with 

make reference to the school's role 

in the learner for the world of work and oVr,lnrotli"U' The economic 

commercial in c::n'~',,"lr\l is demands to be met the 

scope of KmlWII'!aO!F! areas to source from for the curriculum. 

6.6.2 
The "'n'''''''~':: .. ;: of the HE documents show the ,,".-.,nl"lon,'\1 of HE and other 

are nFlIr'nrnm,n more characteristic of the 

ideas from and business <> ....... ,"''''. 

the 

areas 

areas. The 

c::c::rfir::dil'1ln where it is was hard for other ideas to also shows that in 

the new learners are is 

and internal over selecl:lon 

and agrees this set up is best for class 

children found in the third world countries like Zimbabwe and South who need more 

Ir~;rll~rnl'!lnt and more time to used to new ideas have more time to ask QUE~stllons and research. 

Hn'w""',,,,", writers like Rose (1999: point out that a more visible of oeIJa(]OCIV 

would be best for class learners as it "1"1"'"'''0''' ways for 

selection weaker 

6.6.3 
Both the Zimbabwean and South African educational seem to have the same 

what mean 'learner centred , where the term is associated with prSlctlc=es 

learner at the centre of the activities in the with more control of and 

_i_,_.i~._ of content. These relations are associated with an invisible of 

idea of 

the 

and 

Bernstein (1977: 11 a trend that is from the tradition where the teacher was in control of all 

the and and classification and 

a visible of where control is T&CD and CS have made reference 

to the use of this method in order to encourage the participation of the learner in their "'''''-nBl''ln activities 
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from start to finish. In CS learners determine the pace for their process with the use of more 

invisible forms of assessment that determine the learner's weaknesses and .,tro .... ,.,th 

6.6.4 

In years HE I<nr'\\AII,lO>nrl" Innn~Hf"'·n was more from the technical and interest 

was on the ,..,..,.", ... I ... t'I".n of tasks 

"'''''~l"\r'''I1'''''' to nr""",..'ri ..... rI criteria such as well-made scones "' ........ ·nrrlli ... to "''''':.''/,,,,..,,, .. r,., .. 1"1 rules. The 

programmes had more to do with the Cle'ilellDDlnent of attitudes and values that Im.l.nl, .. n social 

graces and social within a as a woman, wife who could cook sew and clean 

the house nrnn .. r'lv The """"AI""'''''''''' from critical interests was some what silent and not 

so 

The new I<nC)WI~9dcle besides Knclwl19m:le constituted the technical and nr<."t.,....,.1 

seek to find solutions to nrnhl .. m say, the de\lelo,oment health for n ... 'n ... ",,,, women 

and IdeOIClaIE~S ,nl"l, .. r'I"'''' the progress of women and .,,..,,~, .. !M standards. 

Learners are introduced to issues about their as consumers of and services and citizens in 

any CS goes a further to encourage the that leads to tolerance of 

as a result of of food and dress 

This """n,.,rh deal with issues 

relations and business', whereas before the area 

'''''''''' .. ,." and pOlitiC!:;"' 

and skills to cope with social in the 

to 

to define their nrrlt .. ~:c::: 

as the aim was to 

racial and ethnic 

within the 

learners with 

The content and activities that 

the cover, aim to learners with the skills and to enable them cope with the 

inl"'r&>l:Ic:::irln · ... , .. ,.,''' ..... rln,..· pressures of the modern such as influence of and 

Reform has taken a more holistic 

commercial issues that value 

on aims and structures that look at economic and 

human oe"ell:1O 

and &>m,nnw .. ,.m .. nt (p""t .. r.:::It 

:::on,,>.n::lI"'I'&><: encourage HE learners to think 

learnt in class done 

the end of these activities learners are able to come up with 

and individual and 

Outcomes 1 and 3. CS pp. 10, 

about nrirll"'il'1.I .. c::: and t&>r· ... ni,.. 

""n ..... I"1"" ... t studies and group work. In 

and solutions to 

on,and nl"",m .. ,nr ways to meet needs and wants of individuals in the " ..... ,~"' .. '''' 

Even the fundamental values transmitted HE ,"UI.'I""""'" are still the same as 

those transmitted ago, the values have evolved to include nOIl:lOI(~a issues use of labour 
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aided 

classroom. The trends are no 

which alters the structure of discourse in the 

Processes like based 

fine bac;!<S1tltcI1es can now be done an electric machine in 

the value of 1"'~lr"i .. ,n such skills curriculum versus ",r<.,...,,..<>1 

Where the HE curriculum in the seemed to offer courses that seemed where 

seemed to cater for the here and now needs of the programmes aim for 

for further studies in related life education in way and 

lo:::/"'il"\linj~O::: The T&CD 1) in one of its aims states that T&CD is to ..... """"'0 for 

as one to further in textiles and The CS document has the purpose of the 

the foundation for 

1 .... ,.,.1." ... ", to be 

Education and 

The vision for the HE ;::'1.I1~JCI"L;::' 

for the effects of the new 

and ,..n,,,,I1.,.,, which have resulted in 

nn(lW(\rTn and Davies 1997: 

and 

and business is future 

nnC)IOClleS and and its demands 

of modern demands" 

Another area where HE reform has tackled and influenced is assessment. Bernstern's 81, 

discussions touch on the connection between curriculum and how assessment is 

of a whole unit in the of and of content and 

methods used the transmitter in the classroom. advocates for assessment methods 

that achievement in more that methods that contribute to 

the """r"'n"~1 achievement and progress their motivation and 

awareness of o:::tr~>nnth and weaknesses". The new T&CD and CS curricula have done 

ways of as!.essl learners' work. T&CD has included Inn,"'n~>nn"'nt 

and work in its assessment scheme. 

HE curriculum research has been with writers more worried about the status and pe(:la~log 

issues to the survival of HE as a school Questions such as "which way home 

economics" and (1 .., .. ' ... a, ... ", it is in such that one 

can to determine the state of the ;::'ULJJe, ... , in the way it is de\/elcIOlrIO and ,n"'''''''''''I'' to answer to the 

demand of the times. 

The still leaves many unanswered but has .... "',:>"'".1'1 further discussions on riot"' ...... ; 

the rlF!'vF!l,nnlllF!nt of HE in the school curriculum. 
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One of the most common issues addressed is what kind of curriculum will prepare 

students for in the economy and to what extent should the curriculum be r ... <:. ... n"<:.I\,"::. 

to the needs of the economy, and to in 1 

The shows that home economics curriculum ,,,,.',,,,n"<>,-,,, are oriented towards the future and 

that future trends in HE can be seen more an examination and of 

and the new ideas included in the curriculum documents and I-!"",ntl"", 

Much as HE is a of ,.."",,,tir.n and existenoe to c;::",-,,,,,rv a field 

of that seeks to address social ;:'ULII':::o. .. ·L;:' have shown in their that over the years 

have gone in tune with the so as 

to prepare to face the nr""""'nT and the future that characterise the modern 

mean that for Textiles and and Needlework and has 

needed to n"'\I""I(',n in the learner the to continue to to skills and that 

solve research skills. Henoe the aims in the T&CD and the outcomes in 

the CS document to the need to encourage innovation and the ofnrnnl ... 'm skills. 

The has shown that it is no of ; ...... v, .. t"' .. ,,..'" to argue, 'what nO\lVleeJae is of most worth', 

because societies will differ in what consider worthwhile km)wlleCicle and even in what 

as for education. It is from within the literature as well as 

curriculum 

influenoed 

new forms of KnrlWll::;nnl"" 

in t"",..hnr,lnl"1'v that have found their way onto the such as 

and business. 

still remains for HE With the of time and new interests and 

will there be numbers of students who will be to take up 

the new "' ...... 'J ...... , .. school? And what factors will affect the choice of these the 

student? Will HE UUIt::IJI,;:' manage to maintain their in the school curriculum for 

has shown that technical orientation to a HE curriculum encourages connection between science 

and behind into the of control and the 

idea 1971: 5) those in of , can control and manage actions and 

what is to be and how it is to be 1\11 .. • .. <:.""\1 of education and 

school administrations in this case, one can assume will have the to determine who takes which 

;:'U'''I''''L..L and what at the schools of Education in a way 

the fate of the HE in the school curriculum. 
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Some of the can be deduced from and (1 

that 

between the 

define 

Knr\WU"nn,p in the HE curriculum for ~Vl:lmlnl~ a link 

where individuals skills and the ne\/Flln,nmFlnt of the loec:>IOClV of 

of life in economic terms 

Consumer Studies answers this in its aim that CS is to encourage 

learners and to become r~"'nn.,,,, and informed consumers of 

and services who will be able to use resources in a sustainable way p. ml",\lIn,n in 

the direction of consumerism and no much stock in the grass root foundation of 

HE? Will and glODallzaltion to dictate the content and pel::laCIOQ 

IA<::ltln!".<:: in the years ahead. 

"'''''''1''"",,,,1,,,,,,, for HE 

These are crucial 

One of the that the is that home economics is no a that aims to 

the young women with skills and Ifnr""'I.:." .... that will make them effective housewives who know 

how to mend and iron t'ln,fn".", scrub floors and make 

evidenced in consumer studies and T&CD cultivates in the learner Amlnnwprm.Oont nr:::lt'ttr~p 

to'·,.,n,nl" ..... " nr""","'·'" The ::'UI"'It:l'l.iL::' 

as fashion ,,"'." ...... IInn nno;;:n"'",,,,',, rrl:::ln:::ln'Oom,pnt and interior 

as 

such 

school 

levers that are informed consumers and members of <>V\,''''". to solve the ... rn,hlo,,.,., 

of the new millennium. 

The Tnllnw,nn mn,nrT:::Inf as~)eclts were not to cover within the scope of this dissertation: 

• a of classroom pralcti(~es in order to establish how the curricula are delivered. 

• a of the new learner 

Certificate 

materials 

• an invl9stiiga1tion into 

South Africa. 

textiles and 

for the Further ..... """"""'v, 

is .... u, ... u,,"" in Zimbabwe but neCllec:tea in 
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TEXTILES AND CLOTHING DESIGN 

ADVANCED LEVEL 

Subject Code 9 1'1"?:. 
c 

This syllabus is available in November only in Zimbabwe and other approvad centres 

10 PREAMBLE 

This subject covers the study of textiles and clothing design over a period of two 
years 

It is intended for the '0' level graduate who would like to pursue further studies 
in Textile and Clothing technology. management, research and development, 
merchandising and designing 

Practical work IS an integral ilnd expected part of the course The syllabus 
requires scientific and investigative work. Teachers are, therefore, advised to 
ensure that candidates undertake experimental work in an appropriate and safe 
environment, preferably a Chemistry/SCience laboratory 

To gain entry, the student must have obtained at least Grade B in '0' level 
Fashion and FabriCS and any two of the follo\l\ling: Chemistry, Physics. 
Mathematics, Biology and Physicat SCience. 

Industrial attacnment is highly recommended for a minimum period of five days 

20 AIMS 

The aims are to: 

2.1 develop scientific, technical, creative and problem solving skills in the study of 
textiles and clothing 

2.2 develop the ability to express and cornmuniC'.ate ideas through appropriate 
terminology and media. 

2.3 expose students to the functional. cultural, historical. aesthetic, economic and 
managerial aspects of textiles and clothing. 

2,4 prOVide opportunities for further study in textiles and clothing 

3.0 ASSESSMENT OBJECTIVES 

By the end of the two year course, students should be able to' 
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3. ~ analyse the relationship between textile properties and human needs 

3.2 demonstrate scientific knowledge ofth€ composition, structure and processing 
of textile fibres; yarns and fabrics, 

3.3 select and apply relevant theoretical and technical knowledge of textiles and 
clothing In solving problems. 

3.4 demonstrate research skills, 

3,5 apply investigative skills in evaluating production processes and the inherent 
nature of textiles 

3,6 evaluate, select and apply appropriate cultural designs and production 
processes to textile products 

:0 7 design styles, draft and adapt patterns for various occasions anp' figure types 

3 8 analyse fundamentals associated with the subject and communicate the ability 
to use them in the students' areas of interest. 

3,9 assess effects of socio-economic, political, environmenlal, cuttural and 
technological factors affecting the textile and clothing industry_ 

4.0 TIME ALLOCATION 

To achieve the staled objectives for this syllabus. it is important to allocate 
8 - 12 periods per week 

50 METHODOLOGY 

To help students attain the stipulated objectives, it will be Important for the 
teacher to use problem solving and experimental approaches. The teacher's 
role IS mainly to facilitate the leaming process and allow the students to explore 
and discover for themselves_ The following methods can be used-

Field trips to colton farms_ cotton glnneries_ cottage industries, 
universities, research centres, textile and clothing industries 

Attachments students can be attached 10 textile and clothing industries, 
cottage industries and research centres 

Experimental work 

Class discussions, group activities and presentations 

Practical assignments 

3 

• 
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Demonstrations 

Short lectures 

6_0 ASSESSMENT SCHEME 

6 1 

62 

Paper 1; Theory (3 hrs) 50% 

This paper IS divided inlo two sedlons A and B 

Section A 40 marks 

This sectlOll comprises compulsory short answer Iype questlOOS 

Section B 60 marks 

ThiS section comprises five quostlons from v..tlleh candidates should answer 
three Each question carries 20 marks 

Paper 2; Coursewortl 20'h 

Coursework IS to be marked by Ihe teacher and moderated by an elliernal 
e~amlner II should comprise the follOWing 

6.2. 1 WTltten Tests (a1 least 10) 
622 AsSi gnments (at least 8) 
62.3 PradicalslExpefimenls 

20% 
20% 
20% 
40% 6,2 4 PrOject (To be presenled to class) 

6 3 Paper 3: Independent Study 30% 

ThiS IS marked by an external examiner 

4 
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70 ASSESSMENT SPECIFICATION GRID 

OBJECTIVE PAPER 1 
NUMBER THEORY 

1 

2 

3 

4 

5 

6 

7 

8 

9 

8.0 SYLLABUS CONTENT 

8.1 TEXTILE TECHNOLOGY 

8 1 1 Fibres: 

Physical and chemical 
properties 
The molecular structure 
Effects of solar radiation 
Fibre identification of: 

Processing of natural 
fibres 

Synthetic fibre 
production 

, 
, 
, 
, 

, 
, 

, 

PAPER 2 PAPER 3 
COURSEWORK INDEPENDENT 

, 
, 

, 
, 
, 
, 
, 
, 

Natural 

STUDY 

, 
, 
, 

, 
, 
, 

Cellulosic - cotton, flax 
Protein - wool, moilair, silk 
Mmeral- asbestos; metallic 

Regenerated- viscose/rayon, 
modified rayons, acetates_ 

Syntiletic: polyamide, polyester, acrylic 

cotton, linen, wool and silk 

Wet, dry and melt spiming 
Continuous filament production 
Staple fibre production 

5 
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8,12 Yams 
Yarn production 

Yarn properties 

Systems of yarn count 

8.1 3 Fabrics 
Fabric construction 
Weaving 

Knitting 

Spinning processes 

Simple yarns, fancy yarns 

Texturising yarns 

Ring/mule 
open end 

Amount and direction of Iwlsl (S and Z) 
Fineness, smoothness, lustre, handle, 
cohesiveness 

Tex, denier (metric system) 

Weaving equipment 
Weaving processes' 

Warp preparation" 'Mlrping, sizing, mounting 

Weft preparation - Winding of quills 

Shedding memanisms -tappet/cam, dobby, 
Jacquard 

Weft insertion methods - shuttle 
shuttleless Uet. 
rapier gripper) 

Structure of weaves 

Samples of weaves 

Knitting techniques 
Weft knitting weft knitting mammes 

weft fabric construction 

Warp knitting - warp knitting machines 
(raschel, tricot, double tricot, atlas, 
double atlas) 

Structure of knitted fabrics 

Samples of knitted fabrics 
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Other methods of 
fabric construction 

Blended fabrics 
and mixtures 

Fabric Properties 

8.1 4 Finishing textiles 

Finishes 

Colour 
Types of dyes 

Printing techniques 

Colour fastness 

narrow fabrics - lace, braid 
non-woven fabrics - felt, needle punched, bonded 
fibre, stitch bonded, laminated, coated and tufted 
fabrics. 

Reasons for their production 
A collection of samples of these fabrics, 

Strength, extensibility, abrasion characteristics, air 
permeability. 

Finishing processes y.ffiich affect the appearance, 
handle, dimensional stability and serviceability of 
yarns and fabrics as produced by the following 
treatments: 

warp SIZing. scouring. milling, tentering 
raising, cropping and pressing. 

bleaching, mercerisation, drying delusturing, 
optical bleaching, crepe finishing, 
calendering, moire, embossing, beetling, 

waterproofing. stain and water-repellency, 
crease resistance, minimum care fabrics and 
permanent press effects. 

flame retardance, 
finishes 

moth proofing antistatiC 

-dyes: direct, disperse, mordan!. reactive, pigment, 
natural dyes, 

dyeing of fibres, yams and fabriCS 

block, stencil, screen, roller, direct. resist, discharge. 
transfer, flock. 

effects of laundering, dry cleaning, bleaching, 
rubbing and perspiration, 

7 
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8.2 CLOTHING DESIGN 

Elements of design 

Principles of design 

Styles 

line, form, shape, colour 

rhythm, balance, emphasis, harmony, proportion 
and scale. 

for different occasions, figure types, seasons and 
age groups. 

Factors affecting design culture, history, social and ecooormc development. 
colour, mass media, fashion changes. 

Tools and equipment 
for designing 

Pattern drafting 

Pattern adaptation 

Fabric, trimmings, 
notionS. 

Costing 

silhouettes, motion dra'Nings, pose. mood, style 
features, use of colour and media 

Sizing systems 
Principles of pattern coostruction 
anthropometryfbody symmetry 
block, working, final and master patterns 
Computer Aided Design and Computer Aided 
Manufacture (CADCAM) 

to size and style 

Estimating amounts 
suitability, rating, choice and applicatioo 

calculating costs for fabrics, trimmings, notions, 
labour and overheads. 

8.3 GARMENT CONSTRUCTION 

Manufacturing processes Cutting and se'Ning techniques, finishing and 
quality checking 

Se'Ning machines domestic 
industrial (various types) 

Pressing equipment steam presser 
vacuum presser 
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8.4 BUSINESS STUDIES 

Marketing 

Planning and Control of 
Business Decisions 

Production 

Entrepreneurship! 
Small Scale Business 

9.0 NOTES 

9.1 COURSEWORK 

The nature and role of marketing WIthin an 
organisation, 
Market research 
Product development 
Consumer services 

Planning. organisation and control with 
reference to the production of textiles and 
clothing 

Use of computers (CADCAM) 

Cost a=untlng budgets and profit forecasts 

Production functions 
Methods of scale production 
Impact of change and innovation upon 
production methods 
Quality control 

Objectives for starting a business 
Types of businesses 
Factors that affect business activities 
BUSiness finance: sourcing funds 

bUSiness proposals 
book-keeping 

Business communication and sales skills 
(advertising) 

9,1 1 Suggestions for Practicals!Assignments 

Fibre identification - burning tests 
chemicat tests 
microscopic examination 

Fabric construction samples 

Yarn production and collecllon of samples 

FabriC dyeing - Tie and dye 
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Balik 
Screen printing 
Block printing 

Clatfling design and construction 

Fashion sketcllinglillustration 

Pattern drafting and adaptation 

Written tests 

91.2 Project' 

Develop a design and print on Irle woven cotton fabric, construct an article, 
cost and mar1<et it To be presented 10 class (V>1"ite up 30%. presentation 10%) . 

NB Eoch student should purchase five metrEs of woven cotlon fabric, prepared for 
printing/dyeing (PFP/Dj. (Suerl fabric has g:n8 through the scouring and 
bleaching processes but not yet dyed or printed) This would be used for the 
proJect, practical experiments or samples 

9,2 INDEPENDENT STUDY 

Guidelines 

This assignment should show the student's interest in a specific aspect of 
textiles and clothing. The study can investigate a commercial, sCientific. 
tedlnical, historical, artistic, aesthetic aspect or incorporate a combination of 
any of these 

Independent studies ¥ViII be presented to the Zimbabwe Scrlool Examinations 
Council (ZIMSEC) for assessment, in a suitable folder, supported by practical 
work wtlere appropriate. Choice of trle area of study should be done by 30th 
September of the first year of the course 

The completed study should be sutmitted to ZIMSEC by 30th September of the 
final year. 

The study should be 4000 - 5000 words in length. This eXCludes trle follo¥Ving: 

diary of events 
interviews and questionnaires 
annotations alongside graphs, photographs. pie charts, samples 
labelled diagrams and flow charts. 

These can be included in appendices after the bibliography 

10 
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The report should be simply but attractively presented and clearly labelled Wllh 

candidate's full name and number 
centre name and number 
subject code and paper number 
title of the study 

Mark allocation for study 

1 Concise topic which is marl3geable (2) 

2 Importance/significance of area of inveshgation (10) 

3 Clear statement(s) of aim(s) (4) and objeclives (6) (10) 

4 Overall plan of action (10) 

5 Methodology (15) 

6 Presentation of findings (1 0) 

7 Evaluationlanalys IS (1 5) 

• Lesson(s) leamt 15) 

9 Conclusion (5) and recommendallOn(s){8) (13) 

10 Bibliography 15) 

11 Overall presentation (neatness, layout. language) (5) 
Total {100J 

II 
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Appendix B: Consumer studies National Curriculum 

Statement (Grades 10-12) General 
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DEPARTMENT OF EDUCATION 

National Curriculum Statement 
Grades 10 - 12 

(General) 

CONSUMER STUDIES 
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'Coruumcr Studie, 
,~" 

CHAPTER 1 

INTRODUCING THE NATIONAL CURRICULUM STATEMENT 

l1,e ~d"r,;on ofthe Constitution of the Republic of Somh Africa (Act 108 of 19%) pro~idcd a basi' for curriculum 
Iwn,t<lnTl"';OJl ond de~elopme", i" South A rrie~. lbe Preamble st.tes thot (he ~im, or(he Constitution arc (0; 

:] ':e,,1 (I:, divisions of the past and ostabli,h a .ociety b.sed on democrat;'; value" social ju,(ice and 

rUllll'''HC:llJI human rights; 
,] ""p,m'" the quality orlife of all citizens a"d free (he potential of each person; 
!3 bv Ill" rOI-'llda(io"~ for a democratic and open society i" which govemment i. b~sed On the will of th e 

I,coplc and every citizen i, equally protected by law; and 
';;1 builJ a uLlite d and democratic South Africa able to take its rightful plaee a, 0 , overeign Sl.te in the family 

n I' ''''''"''.'. 

rllc I.' c)]»!liulion furthcrst3tes that' e"cryonc ha, the right .. , to fu,ther education w hieh the Slate, through 
r""',",l\bk measures, must make prOSrcssivdy available and ActOossiblc' 

rl:" ",,,i,>,,al Curriculum Statement Grade, 10 - 12 (Genoral) lay. a foundation for the achievement of these 

~l~\ls by silpul ,,(ing Leaming Outcomes and Assessment Standards, and by spelling COlt the key principl<!S and 
values 11l'L111l1derpi" the curriculum. 

PRINCIPLES 

'I·l,~ ~~L[lln"l Curriculum Statement Grades 10 - 12 (Genenl) i, b.,cd on the following principle>: 

a =iJI1fJnsfonnation; 
a o\llcomcs-based education; 
iG l1i::i1 knov.lcdge and high skills; 

II illlegroti,,,, a"d applie<lcompeten.-"S_ 
l! prog",sswn; 
51 ~rticubtion and portability; 
];:I hUI"'''' fights, inc1usivity, envirorunc"tal and socialju,tice; 
\II voluil1g jtldillenou, knowlcdge sy~tems; and 
IL\l ",edibility, '1ua1ity ~nd efficiency. 

1 
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CHAPTER 2 

CONSUMER STUDIES 

DEFINITION 

The subject Con,.,rner Studie, focu,e, on developing knowledge, skills, values and a[[iIUdes in learners [0 

enable them to become responsible and informed oo",umo,,; of food, clothing, housing, furnishing,; illld 

household equipment, and to use resources optimally and in. ,u.t.inoble manner. The .ubject also pro!IKl!e, 

tbe applicmion of knowledge alld 'kill' in the prooUClion of quality marketable products that will meet 
corr,umerneed,. 

PURPOSE 

Coo,umer Studio_' cducole, learners to be wi'~ cOll.'lumCl> by developing tho knowledge, :;kilb, v.lue, ood 
attitudes to; 

• -L!Ilprove the quaIily of Ii Co experienced bji individuals .nd communities: 
• use science and technology effectively and critically, ,bowing responsibility toward! lb.. environment and , 

the health of <Ilh=; 

• collect, analyse and critically evaluate infunnali()ll to acquire the .,I<ill.' to be elTective conoume,,; 

• utilise differenl source< of product infunnati()ll to mal<e con,umer do:;i.'lion, u';ng critical and creative thinking; 

• com!I\~nicate effectively using vt""_.,, s)'Illlwlic andlor language ,I<ill' in vanous modeo 
• recog",oe environmental c()/\Cern, and their effect on cOilsumero and producer-. (e.g. decreasing the s'-'P~y 

of natural re,ource< and the excess of wa'te); 

• under-.tand the impact of inequitable consumption .nd production on the naturalllld economic 
environment: 

Ii' appreciate the mutual benefit, of working with others'5 meml>ers ofa team or groop in investigating 

i"'ues, wiving problems and producing prodnct,; 

• develop cultural and .esthetic scn.,itivity about food, clothing ""d hoo,ing behaviour pattern, acroSs. 
range of soc ial contexts; 

.. encourage po,itive attitudes towards worl< and empower ~dividuals to become self-relilllt through the 
application of food, clothing, hOllSing and furnishing', and entrepreneurial knowledge ond skills; .nd 

II lay the foundation for Higher Education and Training, and explore career opportunitie, in fuod, clothing, 

housing and interior deoign. 

SCOPE 

Con,umer Studies embrace, three areas: Food and Nutrition, Clothing, :>nd H oo.ing and Fumi,hing'_ 

, 
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The subje<:l COIlsumcr Studies lays a foundation for consumer cduc:>(ion that will dc,'do)) leamer, into 
responsible and informed conswners. This will contribute to the improvement of the quality of life of 

consumers oo<.\ to the dcyclop,!!~n! of the econooty and social fabric in Sooth Afric;,~ 

Coo.um., Studies also prepares learners w acquire the necessary knowledge. skills, values and attitudes to 
produce and market food or clothing Or furnishing product. to ",(isfy consumer fleed<;. South Africa's rich cultural 

heritage and indigenous knowledge should be llied as an inspiration to produce culturallY-l>Ccoptable produd;:;, 

EDUCATION AND CAREER LINKS 

TIle kno"1edge and .JUH. gained in the Gcncr,l bducation and Training band in the Learning Areas of 

Technology, Natural Sciences. liconomic and Management Sciences, MatJx:matics, Languages and Life 

Orientation ~-"r<" a." bas. for learners (0 proceed WIth their studies of Conswne, S~!~!: 

In Funl"" Education and Training, tlle subjc'CI' Bu .. ne .. StudIes, Economics, Accounting, Agricuhural 
Science .. Mathematics, M,thcm..tical Litomcy, Geography, DesIgn, Life Oriem..tlon, Languages and Eloctrical 

Technology provide possible linkages to C"",swner Studics. 

ConsllIller Studies involves inlcgl]l.ted theory and pTIlctical skills that may create opportunities for self. 

employment and entrepreneurial ventures relat~'d to food, clothing ilIld furnishing •. 

The subjcct wi II al,o provide learners with Wlderpilllling knowledge ond skills to chICr programmes in the 
Higher Educ..tion band in the areas of food, nutrition, clothing, textiles, hOUSIng and interior design. 

LEARNING OUTCQt"iE5 

Ile1 
~ Learning Outcome 1: Management of the Consumer Rote 

The learner i, ahle 10 demonslral~ knowledK~ oj respon.,lbi£ coo,;"mer praclice, and 10 eJJ~clively add",,~, 

co,""umer i.;s"es. 

11lis Learning Outcome focu,e, on the rights and responsibilities of consumcrs, the redress available to 
con",,~," through various chalmels in South Africa, the household budget, m:rrketing practices, and aspects of 

the economic Cfivironment impacting on consumer financial decision making. 

Gr;;de 10 

By lhe end of Grade 10, learners who have achieved the minimum competences for this Learning Outcome can 

JG 
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describe consumer rights ond respon.ibililic~ and identify lh. impact of marketing 'trat.gie~_ 

Grade 11 

By the.nd ofGrndc 11, learners who have achieved the minimum competence, for this Learning Outcome Can 
describe con~um.r policies and prac!ice~ as they rel~t. to cOilsumer protection, and denne the role of the 

hO\l •• hold budget in managing fmancial r¢!OurCCS responsi!>Iy. 

Grade J2 

By the .nd of Grade 12, learners who have achieved the minimum competence, for this Learning Outcome can 

act r.spon,ibly in the economic environment and evaluate ch>lIlnels for addressing consumer issues. 

ile! 
i~i learning Outcome 2: Knowledgeable Consumer Choices 

rhe learner is able 10 make knowledgeable conS!</IIer choices WOld fo{}d, dUlning, hou.,ing and /urni.l·hing,I' 
wilh;n a gi~en soeiO-L',;on{}mi<; and cultuml conlal. 

This Lcruning Outcome focus", on e!:llnQnlic, socio-culturaI, functional ond ae,thetic consiMrations in the 

choice of food, clothing, housing and furni,bings, the food needs of Consume", wilh different typos of 

requirements, ciosigo clements and principles a, ,,"stb.tic consi(\crations in evalualing floor plans and ,elecling 

furni,hings and clothing, and the cvaluatioo of living s.pace ~ for accessil>ilily and safety. 

Grade IV 

By li>c end of Grade 10, learners woo have achieved the minim~m compelence, for this Learning Outcome can 

descril>e the food and clothing practices of different socio-<oCO!IOIIIic and cultural group~, discover the impact of 
food choices on health, id"ntiiY appropriate clothes for different p~rpo,es, and recogni,e aspcct~ affecting the 

choice of housing in diff=t .ocio-~oollOlIlic on<! cultural groups. 

Grade Ii 

By lhe end of Grade II, learners who have achieved the minimum compet.nces for this Learning Outeome can 
compare their 0"'" food intake with n~tritional requiremenls and com~ to a conclusion, "xploin ba~ic principic. 

and elements of design related lJ) the seleclion of clothing to meet ,,"sth.tic needs, construct a noor and 
furniture plan lJ) lliuSlralC th~ prindpl~s of functionalily and safety in living space" and explain choic"~ of 

furnl~hings and t""til~s to meet oesthehc ne"ci< and functional cOllsideralion~. 

" 11 
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Grade 12 

By the end of Grade 12, leaITICTs who have achleved the minimum competence. for this Learning Outcome can 

describe guidelines for the prevention of nutritional a!ld food-related diseases and health conditions, investigate 

rnd describe current fashion lreTlds, and explain the ",l..:lioo or clothing for the world of work. Learners can 

describe the contractual and financial responsibilities applicable to consumer choices of housing, furniture and 

household cquipmeDl, investigate and descnhe roIe'players in ilCc,,"sing housing, compare household 

equipmenl using specified criteria, and invcstigote and rCflC"{ 00 a coo.umer i .. lIe, 

lij : 
~ Learning Outcome 3, Responsible Use of Resources 

The I~arner is able to demonstrate consumer re.ponsU"liry IOwards Ih~ .!<Stainability of Ihe envirooment, Ihe 

communi!}' and .elf through the judicious u.~ of fl'm""'~J. 

"Ibis Leamins Outcome foerne.! 00 1M iQtcraction betws.en thc COOSUmCr and the sodal, cultural, economic and 

natural environmem, the interaction between available fC$O\IfCc'" and the choice bf food, clothi!l8, hou.ing, and 

furni.hing, criteria for evaluating food, clothing, furniture and furnIshing ()lltlcts, safe food-hoodling prxtice. 

and "I"'cts of food 'poilage, and ergooomic prillCiples in the choice of furnitur~. 

Grade 10 

By the end ofGmde 10, learne" who have achieved W minimum colIl'dcnccs foo- lhis Learnin; Outcome can 

e~plain the u.e of resources related to the choice of food, clOlhmg, furniture and household equipment, identify 

safe food-handling practices in the home, and describe ergonomic principles related to the choiee of furnit= 

and household equipmenl 

Grade 11 

By the end of Grade II, lcame" who have achievro the minimum compelCTlces for this Learning Outcome can 

act responsibly in the community by explaining ",fely, quality, price and voriety as criteria for evaluating of 

fooo, ciOljting and furnishing outlets, Jnd describe the effects of pJthogenie organi.m, on the safety of food. 

Grade 12 

By the end of Grade 12, lcamm who have aclueved the minimum cOffi]ICtences foo- thi. Learning Outcome can 

contribute towards the suSlllin"bilily of the envirooment by a!lJly.ing the impact of the selection and use of 

food, clothing, hou.chold equipmCnL or furnishing on the natural 0.J ecooomic environment, and ideutify J 

conSumer i.<.ue and suggest" strategy for addressing thlS i.sue, 

12 
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CHAPTER 3 

LEARNING OUTCOMES. ASSESSMENT STANDARDS. CONTENT 
AN D CONTEXTS 

• Learning Outcome 1 

Management of the Consumer Role 

11,.' 1('111""1 <J able /0 demons/rale know/<,Jg,' oj 

"'.I'!Julwhh' "~IU"mer practice .• Q"d 10 effect', ely 

"dd'd \ '''''''''''''Cr /J.",n 

• 

Assessment Standards 

\Vc know this when the Itamel is able Ie: 

• hplJin lh. rights. >d n;lp(1nl\t>oh"~~ Qr 
con,urn"rs. 

• 1\\>"", the imp",,! rWmar~~ti~g ilr;ll~8Ll:1 ()I 

comumer buying bdlav;<)Ur . 
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Grade 11 

zt!t Assessment Standards 

We know !11I~ ",hen the !e,aner IS 'l.bk to: 

t:f L, pin in cc"s~", cr p,,)(eci iOll p(l ii ciCll and 

\In. Cit o<:s. 

lJ £" JII~in the huuschold budgel ~s ,n 'n"""n~'fll 

h>r m"n~in:; Jin~Dc,al "'"OUra .. 

Assessment Standards 

We know Ihi.i when the leamer is able 10: 

• l""",,tg4lC and C¥llualo cb,nnets ror consume: 

00011'\.0;1111 

• An~lyjo the implic.wicn nf uus, ilW:T¢$( ,ate. 
~nd inflation on the m,nagement QhvlilallLc 

fuod. for ilCquirina rood, clothtng, housing md 

Comi.blng! 

I 
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Ie] :1 ._: Leaming Outcome 2 

Knowledgeable Consumer Choices 

I"~ I~"m~~ JS able UJ mQ*~ h""'lcdl,,,,,,h/e 
Nm<l.mrr clwic". "boul fomJ. ckH~"'g. Joowing 'lnd 

inrm.,},,,,...:, "."m.." 6''''''' s~«(}It(1nW.· <Inti 

<'''/" .... ,1 '''''''eu.. 

, 

Grade 

Assessment Standards 

WI) know this when the leamer i5 able to: 

Food and 

• Com!" •• " day'. food ml£llc.e with the fOC>d. 
b~led dil)\ary g~ideli~j and describe the itr.pact 

of food chr..:cl)S on awn heJlth. 

Clothing 

• Disc"''' Ihe Y''''''G aoJull'l ehoke of ..,iubl. 
dothing for dHT<ttnt ""rp05ll9. 

• DeiiC,ibe lhe elTeet of clOlhing choice, OIl 
physic~l comfort 

r 
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Grade 11 

Assessment Standards 

We know thi, when the leam~r 1, abk to: 

Food and NU,trition 

ill Compare a young "dull" d~jly rood intake with 

ll,,' nutritional requireme"l' llSing 1;-,00 

<:ompooilion labl",. and [ocommenj ,,,,ce<sary 

improvement,_ 

II hpbin tho nutrient ncod, of con'umo" i"wm 

din"rcn! ~g" gmup' and witll diffcrom """Tl\}' 
",,,uiferne,,!,,_ 

Clothing 

• Solecl dOlhmg 1(\ moe! .""lh~tic 'lCd" 

III Compare Ihe cfTcct of cla(ile , on r.gurc _,hares, 
uSIng the d ements ,md pril:<ipb of d",ign. 

Grade 1 

Assessment Standards 

We know this when the !earner is able to: 

Food and 

:2 Sugg"'l guidehn." for th. pTevcnlioo of 
nu(rilioo.l.oo food-rel.ted heahh cunditiollS. 

Clothing 

• Apply c!r>4~iill! theory to ,h. selectioo of 

clothing For (he w(!dd of work. 

• Examine and dc,eribe current Fashion (rends foo­
young ..dull" 

17 
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C<Jf1J umrt Sludi~s: ., 

" O i ~i.! ' 
L. ""'; Learning Outcome 2 

Continued 

Knowledgeable Consumer Choices 

II." "-""tle'" il able /0 "'<lk blJwlctlgmJ.i" 
rm""'~~ d" .,..",. alMut jtHJJ, datJ.irzg. lra"""1> "",I 
f,m"_.It,,,~"I "'Ihi~ a given __ 'i~.run."",ic "nd 
(,,,hurl.! rOn/r.n 

, 
\ 

Grade 10 

m Assessment Standards 

We know this when the kllmtl is able 10: 

Housing .ndll'!~illi 

Ex!,",n ruffcn..'111 asp:;;:U IQ wn$ider.n the 
cilOicc of hOOl.in&_ 
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Grade 11 

., Assessment Standards 

We hno\\{ tim wh~n the Icamer IS able to: 

Housing and Furnishings 

WI ,\Jl"ly,~ and OXI\i"1ll [he rULle';LlIl"i;!,.. oL,,1 saC.,ty 

01- c.,j'liLlg IlOll. ""d furniture pion., om! apply 

lh~ "l"mCl'" and rri,,,,iplos of dosigll to II", 
dwi<;c ol-Iurni,hing' for livillg ,,,,J wo,'< 

'p"COS. 

!!I iJo,,,ribc lile I,melional cOllsidcr:llioTl, 111 II", 

ciloice or l~xti I" fN iiLrnisiling_, 

Grade 12 

Assessment Standards 

We know this when the learner is able to: 

-lousing ""1' 
• hplaiM the financial and contractual 

Telpon,ibilities or the occupants for dilTcrent 

j-,. using options, and investigate the different 

role-players in accessing hoosing. 

8 Compare alld evalliate the choice of hOll..,hold 

equjrmcn~ and c~pl"in the fin.nci.l and 
cool/'ac(wl rcsponsit;ili(ics in buying furniture 

.Dd h"",ehold equipment. 

• In."Cs\iga\e ,nd report 00 an i.sue related to one 

of\he following: 

• nutrition; 

• food; 

• clothing: 

• textiles: 

• hon";ng; 

• furni,hing_; 

equipment. 

19 
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I Learning Outcome 3 

Responsible Use of Resources 

f'1t,'!, ... ,,,,,r IS "Me: 10 ik_.</N,/r COIr$/UHU 

,,"',""',..,/,,{,/I" l<»oant. I~e $k .• ,."""f.uily of II" 
t'l/11,,,,,,,,,,,,/, Ihe CCN'fIIWf;'" (1M "If throNgh IIu: 
1, .. /1"0'" '''~ ofr~3"un . ..,_, 

Grade 10 

Assessment Standards 

We know this when the learner is able to: 

'."~ "" 
Food and Nutritioo 

• 'lau Judicious food cbo~ in lenns wille 

IoOUrCcs a,·ai!""!. 10 llIe luw!JChuld. 

Clothing 

~ hplain olothing choices In !mn. of (he 

rC!our.Cl .vail.hle to the hou!JCbckl. 

Housing "dF,;n>l.,,,! 

• Apply orgm"}f]lIC p";ncipk~ to (he choic~ of 
furn,turo ond h",,~chold equipment. 

, 
, 
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Grade 11 

rI Assessment Standards 

w~ know this when the learner is able to: 

Food and 

III Apply the criteria of ..-roty, qu.1;ly and pricing 

10 evalu'te food oulle(, in the loc.! community 

• bplallllhc clrcel Qfp&lhogcnic Qrganisms on 

I,,(xl 'l)(J iiagc and sarcty_ 

Clothing 

• ,\pr!)' the crileria of .. ariet)', quality and pricing 

10 CV.ll"~C clothing oullelS in lh. local 

communily. 

Housing and 

111 APl,ly the crileria of "'l,icl)" quality and pricing 

to e"aluate s.ofi furni,hing, furniture and 

ilOu,ehold equipment oullets in the locol 

CDmmunity_ 

Grade 12 

Assessment Standards 

We know this when the learner is able to: 

Food and 

II jd~nhlY a consumer issue related to the impact 
ofthc ,election and usc offood (In the natural or 

""ollomic cn .. ironm"nt, and suggest" strat' gy 

for oddr"ssing tho issue_ 

Clothing 

• ld~'n(ify a consumer "su. rd ated to the impact 

oftb. ,.Ioction and us. of clothing on the 

natural Of economic environment, and sugge,t a 

,tratogy for addressing the issue. 

Housing and, 

II lJiscuss the re'ponsibl. use of ",ater, eloctricity 
and municip.l scrvices related to h()USing and 

hOll.dlOld equipment. 

21 
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IF.' LL;:*,! Learning Outcome 4 

Production and Marketing of Food, 
Clothing and Soft Furnishing Products 

7:he """'"'''' is abl€ 10 npply k!ww'"dg€ and 
d""lOJj5Imle Ihe "kil/., ,)('<:es,''aly 10 pmd"ce quality 
COllS"'''N pmd,u,t,\' (mti to IIppiy enln'pr"ne",.ial 
knowledge and slli/5 10 mmJio, th"s<, products. 

22 

Grade 10 ' 

Assessment Standards 

We know this when the learner is able to: 

• Apply tbe theoretical knowledg, and 
d ,",onstrate the necessary ~iIIs to produce 
q -",lily prodClCts by using basic .. ethods ond 
t~hnjquc,. , 

:II Adapt hoosehold process"! lnd ?Jorl-now [O~. 

product ""cording to principles or ,mall·,cal: 

production . 

• C,lcui.tc (he unit price ofproou:(s. 



Univ
ers

ity
 of

 C
ap

e T
ow

n

~v i Lear~jn~ Outcome 4: Production and Marketing of Food, Clothing and Soft 
.,,, .,,_, Furnishing Products 

lhe lewne~ is obit to apply knowledge and demonstrate the skills nece.;sary to prodt<ce q~aliry consume~ 

produclS and 10 apply enlrt'prenel<rialknowle<ige and skills to markelthe.,e prod~ct. •. 

L ---------=a -

This Learning Outcome focuses on thc...applicaliQn orw.: Iheprctical koowJedgc aod puc tical skills neces,ary 

for the 'mall-scale production of fooo, clothing and furnisl:ing' that Il!C marketable and safe for hum.., 

consumption. Indigenous knowledge, skills, clliitom, and pmcticos 'hould be considered in the creation of those 

products. 

Grade )0 

By the end of Grade 10, leamen; who have achieved tho mirumum competences for thi. Learning Outcome ean 

describe the theoretical knowledge and ha,ic processe$. techniques and skill, needed to produce acceptable 

food, clothing or furni.hing product,. u,e proce.,e" technique,. skill' and theoreticallmowledge correctly. 

proouce acceptable product" adapt proceSlle, and workflow to suit small-scale production, and calculate tbe 

nnit price of p,-odnct5. 

Grade 11 

By tho cod of Grade I I, lewners who have achieved the minimum competence, for thi. Learning Outcome can 

describe the theoretical knowledge..,d advanced proce"es, technique, and skill~ applied in the production of 

acceptablo food, clothing or furnishing products, apply knowledge, processes, technique~ and skills to the 
ad.pliltion of recipe. or p.llern~ to make them ,uitable for small-scale production, and calculate the production 
costofproduclS, 

Grade 12 

By the end of Grade 12, learners who have ac;hie.ed the minimum competences for thi' Learning Outcome can 

describe the tileOJetical knowledge, .pplical>l.o proces.o., techmqu .. and skills used to produce a product, apply 

the knowledgo, processes, tochniques :md skill. to the production or product" work as a member ofa 

production team, compile l production and marketing plan, evaluate the enterprise for sustainabilily, produce 
and market product, and evaluato the onterprise for sustainal>l.c profitability. 

" "" , 
13 
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!<!!! CONTENT AND CONTEXTS FOR THE ATTAINMENT OF 
ASSESSMENT STANDARDS 

In thi' section content and context, ore provided to support the attainment of the A"essment Standards. The 

cOlltent indic.ted need, to be dealt with 111 such a way as to ""ist learners to progress towards the achievement 

of the Learning Omcomes. Content must serve the Learning Outcome, rnd not ',e an end in itself. The context, 

suggested will enable the oontent to be embedded in situations which are meani"gful to leamers ""d so assist 

learning ""d teaching. The teacher should be aware of ""d use local contexts, nOI necessarily indicated here, 

which could be more suited to the experiences of the learner,. Content and conTe '\, when oligned to the 
auainment of the Assessment Stondards, provide a framework for the developmcill of LeOllling Programmes. 

The Learning Programme Guidelines give more detoil in thi' respect. 

:"<lore; The teTIll 'young adult' below refers [0 males ond females in the age gronp 15 to 18 ye:m. 

f(!l ~ Learning Outcome 1 

Management of the Consumer Role 

The learner i.< aM., 10 demon.<tralc kl1()wledg~ of 

=poN.ib!e CGn<llmer practices and /0 effectivelr 

addre.,., consumer issues. 

Grade 10 

Proposed content 

• When discussing Tespomible consumeT 

behaviour, the rights and re'ponsibilities of 
consumers ,honld be explained . 

• When inve,tigating marketing strategies, indude , 
• variety of ar!,licable s!tategies. "_' __ ~,"" 

- v 

, 
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Grade 11 __ ...... _ ..... 

Proposed content 

• When cxplain,ug c00111l1'\'" p:OU:clioo, Include 

C0IJJ\I1I1oOI pn.<:11~ policies >4d Of/laWsat;C>rS 
fe .. ti~i to conJ;\lmer illromldion lind pf(l!cdi(ln. 

• E.<p!ain 110 .. 111<: ho~d budgrt funaiom as 

an mwumcIII to maNgc finHllcUiI ldOIJroes. 

• 

Co<uumer Sludi~s 

Grade 12 

Propcsed content 

• WbeG iIIvcstigal.ng clIan""li fur COGSUm<:r 
comp!J.lI11s. invCSIJPiI: the "'''gee of challl\t'ls 
.V1Iilabk ill lIJc, !;Ounby. 

• An;)IY"I' the mllume. of IH~e5, "'tcrest rata alld 
intlauall DC! tbc fw>ds .~...,lable to lbe hOlJsdmld 

for food. clorJ,ing .nd hOUSU1~. 

• 

" -
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Conswru:r Slud~J 

Learning Outcome 2 

KnowLedgeable Consumer Choices 

'/h leW'J1eF;S able to make In{JwledKeah/~ 
C{m.<J'm~r chokes about food, C/o/hlng. h{}u,,;ng and 

!umi.;ning; wilhin a given socia-economic and 

cultural context. 

26 

Grade 10 

Proposed content 

Food and 

~ When discu""ing the daily food inl.aie of young 
adull.'i, coo"d.r tho food practices of various 

groop. of peapt. as influenced by culture, 

religion and socio-ccOIlomic status, as well as 
the influence of xnowledge, aUiludc. and 

education on food habits and patterns. 

:I Compare food-ba'ed di"tary guidelines with the 

d~i1y food iotaie of young adult, in lenns of 
food", portion. and porti()ll size •. Th. 

information obtained caD then b. u,.d to 

dcscrib. the impact offood choice. on own 

health. 

Clothing , 
'" 

• focus 00 the imp""! ofsocio_.cooomic and 

cullllJ~1 coo<ider.tioos ()U tho choice of clothing 

and styles when discu.sillg the yOllllg adult's 

ch<Mce of suitable clothing for different 

PUIJKl",s. 

:I Focus on the effect of clothing eht>ices on 

physical comfort in terms of fUlletiona!, socio­

cultural ond ecollomic eOllsiderations. 

FUl1l'tionoi co""ider .. tio"" ·inc!ude the 

cl!araeleristics of the wbrie used (e.g. properti"" 

ofllle fibre, structure of the fabric, finish •• ). 
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Grade 11 

Proposed content 

Food and 

• Compare a y<xmg odui('s daily food intake with 

the rccommC!ldcd !!"lrilion.i requirements so 

(hat suggestions for improvcmC!lIS Can be mad •. 

Use !!utrien!. and other component' of food alld 
their functions a. a point of departure_ 

• U,. the Recommended Daily Allowances 
(RDAs) for different stag"' in the lik cycle "!ld 
for people with different ootri(ion.l 

requirements (e.g. pregnancy, illness, phy,iC"~! 
requirements such as wOfk and sport) when 

c><plain;,,& (he nutrient !lecds of consumers from 
diffe~nt ,ge groop' and with differing energy 

requirement •. 

• Apply the elements and pri!lcip/es of oksign to 

the selection of c1othi!lg f(O" young odults to 

meet aesthetic n""d, (slyle a!ld colour) ood to 

compare the effect of clothes on figure ,hape'. 
Consideration ,hould be given to those WIth 

physic.l disabilities. 

, 

Grade 12 

Proposed content 

Food and 

iii When suggesting guidelines for the preventioo 

Ol management of nutritional and food-related 

health cOIlditiOllS, induok OtIC or more he.lth 

problem, (e.g. HIV/ AI DS, obesity, osteo)X>ro,is, 
high cholc,terol oT high blood pressure), 3.< well 

lIS food, related to allergic" .nd e.ting disorders. 

• When investigating the role of appearance i" the 

world of work, include: 

• the m~uence ofwcio-psyehological factOls 

on the choice of dolhing; 
• wardrobe plan·ning ror the world of work; 

the symbolic ~aning ofa~Jr:mce for 

social inl.I"~ction. 
II When examining currcm fashion trends for 

young adults., consider Ihe fashion cycle ."d tk 
in~uence ofbrond labels on the choice of 

clothing. 
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Grade 11 

Proposed contini 

Housing and ~~~:!ili! 

III Anal}'$C noar and f\lm;Mc pi&ll$. as "dL 11$ 

ltIlffic pattern, In won., rest and """III orea!! ill a 

boone, in order 10: 

• CJlplain K rely and aecessib<lity or ~"U$lng 
and "","CO; 

• m~k. =ommcndatLon. fOT purcha'ing 

I\unituo:e and m.in.ena<ICC of It, iog "!'ICC 

and apply the .lemenUi Dnd principles "f 
da.gn '0 the ctJl)OC(; of fumil;hittp fQt [""'a 
."d work ~pace,. 

• l)escribc l\I...,;u"".1 con:tider3lion, in me rnOICC 
of fuml5lulliJ ill terms "f\he ellaracl~'ri<li,,* of 

Lb. fabric '''~ ( •. g. flf'Olxrhe. or [h . fibre, 

fabric construclion, char,u:terilClCS of 'Quia, 

fin,~b n)_ 

Grade 12 "' -..,.; 

Proposed content 

Hou5 inq and 

• Wilen In' t'lllgah"l1 Ibe financial Ind CQIlIr.lCtUIII 
rcs('IOn.Sibdilin of th. occ~p",m for djffcrcm 
bao.szng optioos and ",hen in~;~m& th e 
d,ffc'c'IIt roIc-pl~ycl1 in acce.;.ing ~ou..in;, 

foclls (Iq 

• 

• 

diITct\llt hO ... ;11& OI'lioos (c.i,. buying. 

"lIl1ng. bu,ld,ng)i 
tel.,..." cOSlS and con~ll.aI implicWons; 

rmll1JCm~ to,,,,.d 10 buying.nd mamtenance 
oflhc hoose, 

• the dirr.rem mie.playm (e.g. government 

housing .oo::hemes. fill .. ".'" a"d OIh~r 
hoo.mg />'"OOS, ,ub,idie" employc", (hc 

CSIolte "'1: ..... ) 
• When c<X'I\pmng ~nd evalualill8 Lb. clloice of 

h005CboId equipmenl, oonmlor th. ",Ie.,.",,( 

technological co~texL In order Lo evaluaee 
hoo.sebold cqu'I'ffiCI,I with regard (0 function, 

energy (human Ind OOlI-hwn:mJ and w1ll.er 
coo,umptiM. Pay spedal .uention (0 (h. 

possible ti\\"D-oomcmai ;mpIIC ( of Ied>noloRY. 
When in""9IigaLllIg \he fin~llCial and COf)trocruai 

raponsibdiliQ rdatcd to buyillK fUlTlln.K md 

l>ou..,hold equipment, include the mea!ling ood 
imrlication of Instalment ... Ios Inns.act.iorul, 

oIOOt way, of nnancinl,l: the purcbasc. ",Ievanl 

wnlradS, .ud UIC riglM. and ~sibohLl'" of 

CO!l$umcr, and scUm. 
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Grade ff =---

Proposed content 

, , 

, 

Grade 12 

Proposed content 

Food and Nutrjffcm. Clothf 
and Furnls;.hin..,\!S ____ ...... 'ioiiI 

• IlIvesI'gatc an ' '''''" rcl:ued to nutrition,,~ fOod 

'" clochll1g fN """b or I\oosll'lI or (""""'"135 
Or OOuschllld "'I"'pm.cnl fump! ... include: 
nlliooal and hu"",1I(l1d food &eI.'llTi(y, 

lIen~li~atty engineered £00<.1, cloth1ng for 

pnYlj'~lIy dis.abled people. new deveioplYleniS 

in !e..hle fibre .. recydina of tlOKlil.s, ond 

in'mor plaruung fm dlS3bk4 pcnons 

31 
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COnsllrllU Swdi~:r' 

rr-e , .r.;;.: Learning Oulcome 3 

Responsible Use of Resources 

The le(1rner i5 "ble 10 demon.'lrot" Con<"m~r 
rdpo,wbif"y ",.."rrIs I~ jlu,,,inabi/,/I' of ~ 
eNI'I"'nmtn~ Ihe ""m""mily Dnd ·'~if Ihrough tM. 

judicIO".' me of>"dOll~. 

J2 

Grade 10 

PrClpose~ content 

Food an 

" Wile" C>.l'lai",~ food ..-MlCeII '" ~mns of the 
(.,(lure", a"",I~blc to the bo~schold, indudc the 

b .. ","" ~nd Illau:nal ,esoo.m:5 ""'11100 for 
obUlning and prep"rmg rood and bow lhi s 

r-I~I~ ~o rood cimices made by yowg 
Co nSumers. 

a In dcs.!nt.ng safe rood-ltondhpl! pnocticts, f<Jeus 

on hawd~ (0 fpoo (eg. b!lC'tcria, mouldl. 

parasites. nallIllIllo.ucants, ltOrAge pnxodwts). 

Clothing 

II hplftJn clothing clio ..... "." in lonn, of lb. ,,""'.,. 
II\d tnJleoiaJ reso.m:es ne<:ded for obtainlng.nd 
ut.tng clothIng and how i! rc!.lC1lo c1()\hinF 
eIl"",es by)lO\lng consumen. 

, ... 
Housing and 

• Sludy C'lIOlIOmIC "",,,.ples rel.Led to the choice 

of fumirure ,nd hou$~hQld equipment 
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Grade 11 

Proposed content 

Food and ",In! 

• Apply 1M ~nl""a for buying fOOd ("felY, 
qUl!lly, pn~lng) to ""aluatc fOod owlffi; In the 
locIl CO<lIlTlO,In'17. 

• D'SOIf!; tile p3lhogcnic org""'<lRI re['lIed 10 
rood . oIap 3IId food safely 

Clothing 

• Apply Ill. crilm_ f~r b<!ying clothin!! (v~y, 
qlllllil y. pricing) 10 eval..w. clothlllj! 0lIt1e15 in 

Ille 1cK3I commumty. 

Housing and 

,:[I Apply l~ crjLeri~ fOf buying soft fumi~hins'. 
funHture ~nd household cquiptnnlt (vanety. 

quality. pricing) 10 ev.luate <olt fum .. bin~. 

furMW'e ~OO bo1.II;ebol.d equipment ootleli tn the 
local oommumty. 

, , , 

, 
",, __ " COl/sum" Siudiu 

Grade 12 

Proposed content 

Food and 

III lnVClhga1e lily consumer i$$IU;. f't:laled 10 the 

in1f>a<:t of dle .... ectlOn and un of food on tile 

1llII ..... 1 or economic esl'ironme.". 

Clothing 

• investigate any """""mer issue Icitllcd to the 

impact of tlr ,;,ckct,OlI alld lUI' of clatbmg on 

the nMUl3l or <:ronCImtC eI1vi1'ooment 

• Stn:.s!he import""ce of th. rC5,pOnsiblc lise of 
\\ .. ter, electricity and municiJ"lI 'Cf'\' ,ccs. 

'. 33 
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CO/l.unur Studirs 

II!J. 1. _____________ , Learnmg Outcome 4 

Production and Marketing of Food. 
CLothing and Soft Furnishing Products 

The learner is able /0 applx knowledge and 
demonstrUie tnt ~kills nere<.<ary 10 produce qualily 
con.umer product. and /0 apply em"'preneuriai 
knowledge and skills 10 markelthese product.,_ 

C<)ft1ments OIl tho choices between food prodJclion, 
clothing production alld tM production of son 
furni'hings: 
II Depending on the avail able fe'ource, in !he 

school, .1 least ONE of tile fOllowing options 
should be olTered. A !c.rner t .... cs only ONI! 
option; 
• food production; 

clothing Pfoouction; 
!Oft furnishing.i production_ 

• Depending on (he conlC~! Or!be ,choo!: 
• food production may focus on the general 

production of food items. production of food 
items using fann produce, catering from 
home, food preservation or sugor cookery; 

• clothing production may focus on producing 
clothing item, u!iug a sewing rnachin.. or 
the production of clothing and clothing 
acce,sorie, using equipment other than 
sewing machine,; 
soft fuml5hing' production may focus on 
produciug items using a $ewing machine or 
the production of ,oli fumi.hin!}'i and 
in!erio, accessruies using equipment om., 
than sewiug machine$. 

(.',. f"rpinnlng knowledge from the Geno,al 
Ed~.ation and Training band 

hr Grade, 10, II aud 12 !he following business 
theory from the Genend Educatiou and Traiuiug 
band i, deemed ao underpinning kilowl«lgo, markot 
reoearch, marketiIl!\ md . elling practices, COSling 
and pricing of products, financing and Ihc financial 
management of a small buoine,., enlrepreneurshlp, 
fiuaucial coocepts, bU$i""" plan' and omall, 
medIum aud miero enterprise' (SMME'j. 

Grade 10 

Proposed content 

Food Prntlut 

• The principleo, ba,ic processes, technique, and 

shU, nece"aI)' for food production that re,ult 

in a vanety of prodllCt' with 'pecified 

ch.r.cteri,tico. 

• The prillCiple, and techuique, of storing and 

pr.paring food iu order to retain nutrients and 

quality. 

B Theory about equipment and work !pace, 

&uitable equipment; 

hygienic standards; 

suitable work space for the prowctiou of 

food items Ihat are $afe for eating . 

• The principles and techniques of home industry 

prodllCtion of garmento and soft fumi$hing 

items using ba,ic con'truction techniques. 

:::J Theory about f3.ihion trends. 
• CllIlnglllg pattern, to suit dlffe",nt tastes' 

• technique, of ..:Jopling patlem, through the 

u&e of 'trucrural ""d decorative line, to meet 

Ihe need, of consumer,; 

using Soulh Africa '$ rich cultural heritage 

for inspiratiou. 

• Theory about equipment aoo work &pac.: 
ouitable equipment and work opace for !he 
productioo of clothing prodllCt,. 



Univ
ers

ity
 of

 C
ap

e T
ow

n

I Grade 11 

Proposed content 

• Th( 1l,1I'C,pl6, advanced PI'IXCSM:5, I.eh",q~ 
and sJulb necCSSlI)' fOf food prodotd."'" Lhal 
ICSU!I ,n. variety of products .... 111 .ellicd 
(haraclenst..,.. 

• Ad.plmg and sundardising '""'''''''II re<:1f)eS, 
IU'III io'o aOOJVllt loally availx.1e foods. 
~uhUfal and ..,hgiou< l:>olicf&. scmory 

"'qu'tc1Ilents, hygien,c qu,Wr and ~conOflllC 
v,oo,lotr 

n Costing:tnd pricing product. for pl'lllitsbjliLy. 

Oothing and 

• The prinoipl ... leobniqucs an:! '*->115 of 1Iome 
iudustl)' produotion of gmnents aOO/O! 10£\ 
fumJshings i~m.. using advooced conltlUelioo 
tcchlU<jll(!s. 

• Adaflling paUCms for .m.lI-scale production: 
theory and t""hnique, for alleri"ll paUem.1lo 
mal«: them suit.able for small-<cal. produclLOll. 

• COIolillfl and ,,"o;"g produCIS fOf prolilabilit)\ 

C(JtL.Iw .. c, Stw:li .. J 

" 

Grade 12 

Proposed content 

The IbeoretlCal kno .... l.dg. and .. ~Js necessary fill 
tbe prociUCIioo of IIoCICClcd eonWIJIQ prod""l1 thai 

.. ,U be produ«d by !be produ(tion ~ should 
indude: 

• Product SfICC,fl(: (food or dO!lung o:r 
fumish'Dg,;J theor~ioal knowledae LLni skills for 
the production of qulily pradu.lJ. 

• Workflow, pmductloo Ime. .dal»ltion of the 

processes, I'CICip" or pattems to make them 

suitable fur smail·S(:aic productIOn. 

• Selcelion and economic.11IS<: of praductioo 

=~ 

iii Cakuhll1ng ..,11 ~ In l<'mlsof!ll(ll1C)' and 
other hmn.an and maler,al ~ur«$. 

III Staod:udI..ation Md qw~lity '0fIIJ011O ...... " 
stanoU. ... iscd Md quality procill"s. 

If CompOHnj; -' impitmcnd,. I p70ductwn and 

mOltoun,&; plan. 
• AppIicabk ..,etion. ofl_bel .... I ..... l!Id 

rmploymcnt contracts. 

R~le,ont knowledge of Swth Afri<:a's ri,h cultllf"1 
hcritag" should be used 11$ inspirlol1on for choosing. 
invenlmg ond adapling products f~r productioo IIIId 
mmeling. 
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C(jll.!umer SIUliieJ -
CHAPTER 4 

ASSESSMENT 

INTRODUCTION 

Asse,smcnt is a crilical element of the Nation,1 Curriculum Statement Grades 10 - 12 (General). H is. proces> 

of collecting and interrre!ing .,icience in order to determine lh. leamer', progress in learning .nd 10 make • 

judgement about _!camer's perfonnancc. Evidence can be collected at diff. rem times and places,.nd with the 

u.., ofvanous methods, instruments, moo •• and media. 

To emure that assessment I . ,ults COil be .c~.",ed and used for various purposes.t a fUlure date, the reSlllts 

have to be recorded. There are various approaches I<,l recording Ie.mers' perfurm.nees. Some of th.,e arc 

cxplo«Xl in this chapter. Others are de.lt with in, more subject_specifIC manlier in the Learning Prow-ammc 

Guidelines_ 

Many ,(akcholders h.ve .n imere,t in how learners pertorm in Gmdes 10 - 12. Those include the learners 

themselves, parents, guardi.ns, 'poosor., pIo,inci.1 department. of education, the Ucpartmcnt of Education, 

the Ministry of liducoli{m, employers, and higher edue.tion .lId tnlining institution" In order to f",,;ntate 

access to leorners' overall perform.nce, and to inferences 011 learner<' competence" assessment results h.ve to 

be reportod, There ore m.ny woys of reporting. The Learning Programme GUIdelines .nd the A"essment 

Guidelines di""u", w~y' of recording and reporting 011 "'hool-based .00 ex!cmal :lSscs,ment OS well os giving 

guidance on OS'eJsmcnt i ... ues r;pecific to the , ubjec\. 

WHY ASSESS 

Be fore . te:ICher assesses learners, it is crucial thai the purposes of the a ... e,sment be cleor and unomJ:,;guoll$. 

Underst.nding the purpose, of llS,essment ensures that .. 1 .ppropri.te m.tch exi.ts between the purposes and 

the methods of ... , essm ent. Thh, in tum, will help to en,ure th.t decisions and conclu.ions based on the 

assessment ore fair and .ppropriote foe !he particular purpo,e or purpose •. 

There are many reasons why learners' performance i, assessed. l'hex include monitoring progress ""d providing 

t~ diagnosing or remcdiating l:an1crs to learning, selectiorl, guidance, supporting learning, certification or!<I 
prcmotioo. 

In this curriculum, learning and asse""ment arc very closely linked. Assessment he lps leomers to g.u!,'Il (he 

val ue of their learning. [( give<; them information about their Own progress ond en.bles them to tate control of 

and to make decisions about their learning. In this sense, .s,essmem provides informotion about whether 

leaching and leorning is succeeding iu getting doser to the specified Le"",ing Outcomes. When ,sse ... mem 

indicote. lack of progress, teoching :md learning pI:ms should Ix ch.nged accordingly. 
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TYPES OF ASSESSMENT 

This ~eelion discusses the fQllowing types of assessment: 

• baseline "'SClsment; 

• diagnostic assessment; 

• formali,-c ... sessment; and 

• summ'live assessmenl 

Baseline assessment 

Baseline assessment is import.nt at the start of a grade, but can occur at the beginning of ""-y lcarning cyclc. It 

is used to establish whalleamers already know .nd can do. It helps in the planning ofaclivities and in Learning 

Programme development. lbe recocrnng of baseline assessmenl is usually in formaL 

Diagnostic assessment 

Any asscssrrn.'Ilt can be used foc diagnostic purposes - tbat is, to discover the CaU'" or caus", ofa learning 

barrier. Diagnostic assessment assists in decidmg on .... pport strategics or identifying the need for professional 

help or remediation. It acts as a cbeckpoint to help redefine lhe Leammg Programme go.ls, or to discover what 

le:lfning has nOI illen place SO as to put intelvention stralegies in place, 

Formative assessment 

Any form of ."essment that is used 10 give feedback to the le.mer is fulfilling a rormali,-. purpose. Form,tive 

asse,sment is a crucial dement oftcach'ng Ill1d learning. It monitors ond supports the learning proccss. All 

stakebolders use this type of assessment to acquire information ()f] thc progress of learners, Coostructive 

feedback is • vit.l component of assessmcot for formative purposes. 

Summalive assessment 

When assessment i. used to record a judgement of the competcncc or performance of the le= er, it serves a 

summat,ve purpose. Summative "-Ssessment gives a picture of a leanlcr's competence oc prowess aI any 

specific moment. It can occur at the end ofa single learning aeli'-ity, a unit, cycle, term, semester oc year of 

learning. Summative assessment should be planned and. variety of Msess,nent instruments ~nd ,trategics 

should be used to enable learners to demonstrate competence. 
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C"rIS umcr Siuiif~s 

TYPES OF ASSESSMENT 

;ne assessment; 

J'lic ~ .. e .. m.nt; 
iii <c- llive ~,"e",menl; and 

II :iUmmat,ve assessment. 

Baseline assessment 

• 

I 

Ila,e)ine assessment i. important at {he stm of~ grade, hUI C occur at lhe heginntng orany learning cycle. It 

i! used 10 e'tablish wilall.,mcfs already know "nu can do. I ,Ip' in the planning of activities :mJ in Learning 
Prol,'Tamme development. The recording ofh",clinc ,"".,sm ,JS usu:llly informal 

Diagnostic assessment 

Any as,essment can be used for diagnostic purposes - that i" to discov "the cause or callS.S ofa learning 

b=icr. Diagnostic ""scssment ;os,ists on deciding on support slrnlcgic, o. 'dcntifying the need for professional 

help 0' ,emediali<)f1. It acts a, 0 checkpoint to help redefine (ho Lo'mm, ?rogramme goal .. or to \1:""0"'" wh.t 

l~mling ha, "ot tak~n plnce so ~s to pul mtoTVemion ,tr.tegies in place. 

Formative assessment 

Any fonn of nsse .. ment th.t i, u,ed to give rocJback to lhe le:trllcc L~ fulfilling 0 formative purpo'o. Fonnalivc 

""sessmont i, • crnci~l element of teaching :mJ leuming. It monitors and support, the I.arning pmces,. All 

stakeholders ~s. this Iype of .... "ment to ~c'luire informatton <)f1 tM progress of Ie arne"". Coostructive 

feedb~ck i, ~ 'ital component of ... o"ment for formt>tivc purposes. 

Summalive assessment 

When "",.",menl i, used to recorJ a judgement ofthc competence or pcrrormance ofthc learner, it serves ~ 
,ummalive purpose. Summative ~,se,smem give, . picture of .lcarncr'~ comp.tence or progress al .ny 

'pecific momont. It con occur at the end or. single learning activity, a ~nit, cyck, term, semester or I= or 
learning. $ummolive ;l5sossment ,hould be plonncd and a variety of .... "menl in'lnlInents .nd strategies 

,hould he used to enable learn.rs to demO"Slrale competenc •. 
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Studies 

the ",me way and at the same time. Thi" kmd of assessment creates ""idence ofle~ming th .... i, verified by ~ 

'peciflC score. If used correctly. test, and examinations are an important pun of the curriculum bcc~use they 
give good evidence ofwh.1 hal been learned. 

Task~based assessment 

Task-baled (\I" performance assessmenl methods .im to .how whet!>", learnc," can apply the Ikills and 

~nowledge they have learned in unfamiliar contexts or in contexts oulside of the cla'lllroom. Perfonnance 

""sc>smcnt al~o covers the practical component. or subjeCI$ by dclennining how icarners puttilCory into 

prnctice. The criteria, ,tandard£ or rule, by which lhe t;ask will be assessed are de'cribed in rubric. or task 

checldi'l$, and help the te"dler to ulC profeslionai judgement to asses, each learner's porfonnaoce. 

RECORDING AND REPORTING 

Recording and reporting involve , the c~pturing of dala collected during a,sessment so that it can be logic.lly 

analy,ed and published in an accurate ~nd understandable way. 

Methods of recording 

There arC different methods of recording. It is ofien dirfocu!t to separnle method:i ofrccording [rom methods of 
evaluating learners' perfonnance .. 

The following are examples of di/Terent Iypes ofrccording imtrumenlll' 

• rating sca1c$; 
• task lists or checklists; .nd 

• rubrics. 

bach is discussed below. 

Rating scales 

Rating ,caicl arc any marking 'Yltem where. Iymbo! (such as A Or Il) or a marl: (such as 5110 or 50";0) is 

defined in detail to link the coded score to • description of tbe competences that are required to achieve that 

Icore. The detail,s more important Ihon the coded score in the process of teaching and learning, as il gives 
leOlJllers a much clearer idea of what h~s been achieved and where and why their Icarning has r.llen short ofthc 
target. Traditional marking tended to use rating ,cales withont the descriptive details, making it difficult to have 

a sense of the learncrs' strengths and weaknesses in lCm!1 of intended outcomes. A ~ix_point scole of 

achievement il uled in the N~tional Curriculum Statement Grades 10 _ 1 2 (General). 

, 
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ConsumtrSludi# 

Task lists or checklists 

To<k li,ts or checklist, consist of discrete statements de<enbing!he e.,pected perlOrmaMee in. particuillf task. 

When a particular statement (criterion) on the checklist can be ob,e .... ed"' having been satisfied by 0 learn", 

during a paformance, the , tatement is tickod off. All tho <t.ten,onts th.t have been ticked off on the li,t (a, 

criteria !hat h.ve been mot) de<cribe the learner's performance. These checkli,t, are very nseful in peer Of 

gr()lJp o,sessment activitie<. 

Rubrics 

Rubrics are a combination of rating code> and descriptlOllS of standard,. They consi<t ofa hierarchy of 
standards with benchmarb that de,cribe the range of acccplable perfonnance in each code band, Rubrics 

require teachers to know exactly what i, required by the nutcome. Rubric< c.n be holi , tic, gi,;ng a global 

p,cture of the ,t.ndard required, or malytic, giving a d e;,r picture of the distlOct reature, !hat make up !he 

criteri., or can combine both, The Leaming Programme Guideline, give e.,amples of subject-,pccifoc rubrics. 

To design a rubric, a teacher has to decide the following; 

II Which outcome, are being tllfgeted'! 

• Which Assessment Standard'i ore targeted by !he task' 
II What kind of evidetoc e <hould be collected'? 
Ii What are the different part, oftbe perform.nce that win be a,sessed? 

III What different assessment instruments be,t suit each part of the task (snch a, the proces, .nd the product)'! 

.. What knowledge should be evident? 

.. What skill, should be applied or actions tokeu') 
.II What opportunities for expre<sing persooal opinions, value, or attitudes .rJse in the task and which of the", 

should be assessed .nd how? 

• Should OIIe rubric torget all the Leoming Outcome< and A,s,,"smem Standard' of !he ta,k Or does !he ta,k 
need several rubric<: 

• How many rubrics are, in fact, needed for the ta,k'! 

It i, crucial that a teacher shores the rubric Of rubric, for the task with the leamers before !hey do the required 

task. The rubric danf"" what both the ieaming and the performance .hould focus On. h becomes a powerrul 

tool for ,o1f-.. se",,,,,,nt. 

Reporting performance and achievement 

Reporting performance .nd achievement infOflll' all tho,e involved with or intere,ted 1ll the leomer's progres<o 

Once the evidence has been collec ted and interpreted, teachers ueed to record. leamer', .chieyeme nt" 
Sufficient summative .. sessment. need to be made so !hat 0 report con moke 0 statement about the , tandard 

achIeved by the learner. 

42 
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Th. National Curriculum Statement Grades 10 - 12 (General) adopts. six-point scale {If achicvc1n<-"c The 

scale i. 'llown in Table 4.1. 

Table 4.1 Scale of achin'cment for the :"Iati .. nal CurricUlum Statement Grad.,. 10 - 12 (GeDoral) 

Rating De.eriptiun uf Compctence "'larks 
Code ("!oj , Out,tanding 80-100 

, Meritorious 60-79 , Satisfactory 5(1·59 

3 Adequate 40-49 

2 Portial 30-39 

, Inadequate 0-29 

SUBJECT COMPETENCE DESCRIPTIONS 

To ".,isl with bencllmarking the achievement of Learning Outcome, in Grad .. 10 - 12, subject competences 

have been described to di,tinguish the grade cxpcctalioo. of what learners must know and be able to achieve. 

Si~ levels of competence have been described for each subject for each grllde. Thc.c dcscriplions will ""sisl 
tC>lch= to assess learn.,.. and place tbem in the correct rating. Tbc de8Cri.plions summarise the U:aming 

Outcome, and the Alisessment Standards. and give the distinguishing features that fix the achievement for. 

particulor rating. The various achievement levels and !heir correspooding percentage bands ace as shOWII in 

Table 4.1. 

In line wi!h!he principles and practice of outcomes·based assessmcn~ all assessment - both school·based and 

extemal- should primarily be criterion-referenced. Marks could be used in evaluating specific ",ses,,,..,,,t!a.';ks, 

but the t:lsks ,hould be a",es""d against rubrics instead of ,imply ticking correct anSWen; ond awarding marks in 
terms of the number of ticks. The statements of eompclence for a subject describe the minimum skills. knowledge, 

attitudes and values !hat a leamer should demonstrate for achievement on each level of the ratmg ,calc. 

When teacllernfasses,ors prepare an assessment task or qJe,tion,!hey must ensure that the taok or que81ion 

addresse, an as.pccl of a particular outcome. The relevant A"essmenl Slandard o.r Standard, mU<l be used when 

creating the rubric for assessing the IaSk Or question. The de,criptions dearly indicate the mimmum level of 

~llainmcnt for eacb category on the rating scale. 

The competence d....rnptions for this suhject appear at the cnd of this cbaptcr. 

, 
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CQllSuma Sludlt~ 

(ij Code 

6 

,£1 
~j Scale 

ao'A,·u/O% 
OUlsUndin~ 

, 

Grade 10 

:.l:J Competence Descriptions 

B,. .he ~nd of erad. 10 lhe kar ...... ,"'1m 
OUI.l1tndinl athkw .. ~nl Un: 

III accuratdy evaluate consumer buying bc:h~viour 
by UI.'n~ cOOSUm.r ri~hll 100 respo<l;ibilil~ 
and 1I'.""'elln" 'lIf3itll'ts 3S mocril; 

• dispby (ft';Ilovily and rrnaginalioo in tbe too;';. 

of food ~nd clothtng 10 make opIim~! use Gf the 
re<OurCCS .... Uable [0 bowcbold,; 

tI ~ d:uJy food intake with food-baocd 
dict:ll)' guidelines; 

• evoluate tbe fOOd habits ofyounll .dull! and tbe 
impact nf food choices <)II he.lth; 

• d;<l'l.oy 'n-depth knolll'~'<: of ... fc food­
handline p.aet,..cs; 

• ~,\.Jy"" t/le!)'OOO& .dull', choic. ohuiuble 
d"'hinC fOI differen! pU!'J) O<lCS; 

• e\'~l""teth. effect ofclUthin& chaicC$ on 
physlC1ll comfort; 

• 3pp1y ergooomic prillCOJ!les in Ihe d",jco: of 
furniture and household cquipmerll; 

• evaluate diJT~r~nt aspect.! to consider In the 
.boice ofbO<lsing; 

JiI opply !hco.eticol tnowledlC, b.lstc PI'OCC$$", 
techniques:tnd skilb correCtly to <OOI';stmtly 
produce quality products gOO to ev"Iu:t\C 

prodl>Cts u~in8 quality, price on<! proceuC$'" 
cntcria, 

\l .ndependently mate &«lIrlllc adapl"'tOI\S ~f 
pr""."", •• IId c.lcuJate poee, COl!"eClly 
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Grade 11 

[If;] Competence Descriptions 

By the cnd of G~adc 11 the [clITner with 

outlta.nding ""hicvcm.nt can! 

• apply knowledge of consumer policic_, and 
proctice. to~.sc caSC studies; 

II apply the principles of budgeting to anal)"," 

given hou-'chold budget_'; 

• dcmonstr~tc in-depth jmowlcdgc of the cITeet of 
pathogenic orgnni,ms on tbe ,afely of food; 

ID provide supporting evidence 10 analyse and 

compare the nutritional requirements of dilTcrcnt 

cultural groups; 
III amicipate lhe nutriliona I requirement' of each 

member oca given household; 

m "cCC~S a vanei)' of relevant oourccs of inf()l"mati<)ll 

in order to evaluate fooo and clothing outicts, 
analyse the findings and write 0 rep<llt; 

• apply design elem~'n(s and principles to evaluate 
lhe elIect of dothe, on different figure types; 

III display imagination and creativity when 
selecting clothing to meet aesthetic n"",i<;; 

II exorci.'e appropriate judgement when evamating 

fioor and furniture plans; 

• ,how imagination and creativity when applying­

design oiements and principle, In meet the 

aesthetic n""ds ofliving and working 'pace, ; 

.. demonstrate a good knowledge of textile fibres 

and fabric.' and show cre:Jtivity in the choice of 

fabric, for furni.'lhings; 

II apply relevant criteria to evaluate furnishings, 

furniture and household equipment outlets, 

analyse findings and write a logical report; 

II consistently apply theofCtical knowledge, 
adnnced procos",,", techni,{lIC' and .1Jlls 

correctly In produce Jnd evalunle '{uJlity products; 

&I indep=dently make accurate adaptations to 

, 

recipes and panern. and consi,tently C<llculalc 

production costs correctly. 

, ., -

Grade 

Ii] Competence Descriptions 

By tho end of Grade 12 the learner with 
outstanding achievement can, 

• critically evaluat~ case srudie$ for IIQIVlng given 

con,umer complaint,; 

II investigate and evaluate the implication of taxes, 
int..-e,t rJtes and inflation on tile manag-em~n( 

of available fund,; 

E evaluate relevant information ond iala.irwu 
~urces, compile a unique .report and ..... 

"",~mmCll<l.1:l!i>Wi.~.pn:.I'cnt nutri (ion alJw.d 

hcaitlHcbted disca,es and condition,; 
II carry out an extensive investigation into a food­

relatcd ur clothing-related issue impacting on 

the natunll or oconomic environment, formulate 

relevant guidelines and write a ' "POrt· -

• evaluate information relcvam to the selection of 
clothing for specific situations; 

• analyse tile functions and contributions of eoch 

oftb<: di[f~'rCnt role-players ill accessing housing 

and write" "'P"rtr-- --
• analysc co",umer rollpon,ibilities in the 

acqui,ition ofhou,ing, furniture and hou,ehold 

e'{uipmcnt using 'pecified criteriu to make 

comparisons and come to co""lusio",; 

:!I com'Ctly c~plaln the tllcoreticollmowlroge, 

applicable proces,ell, techni'{ucs and skills 

involved in producing high quality marketable 

productS; 

• compile and implement a pion, evaluate an 
enterprise, and tue • supportive role in tlle 

production team. 
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COfl!"~' S/l/(Ji~$ 

(ij Code ""5 Scale 

5 6.0·.4.7~% 

Mt rllor!OU$ 

48 

III Competence Descriptions 

By the tnt! oCGradt 10 the learner 'l'ith 

"",rilarioU$ achievement CUI: 

• ,"ccur:ately 'naly&c consumer buYIng behav;""1 
~ using consumer righl •• nd re&po!l$lbihheS 

.nd marhting .tr.tegiel" criteria; 
• display imagination in the choice of food and 

clothing to make optimal use of the ICSOWCc$ 

available to hou.eholds; 

• CO"1'are daily food intake with food·based 

dictary guidelines; 
• analyse lIle food h.b'IS of young adul!! and the 

impact of food cooke. 00 h •• lth; 

• di""lay soood kl>Owl edgt of pre bod-N.udlinS 

fC
cllce

" 
• ""alys. the young ooutr. elicit. of $Unable 

clOIhinc for d,ffemll J!Wl'OSCs; 
.. ev:1lusle the effect of dOlhing ""Dices dn 

pIIysic:>l comfort; 
II di",lsl' logical " Ddl'3'SUond;~ of erpomic 

principles ill the clkNce of furniture .,.;I 
houxmld equil"""<r. 

• amll)'Sl' d,(f=t aspe.:ts (0 oo<Uiiclo::r In tile 
dUIlO:: of Itousiog; 

.. apply theoretical knowto:dg .. ~ plllQ::Sse., 
te<:hni",e"I and skill, ~ to .lrnoollllu,1Iy1 

produce: qu.!ity product.; 
II explain qu.lity charltCtori.tic. fer the 

.cc.pta.b\lity of pro<!oct.; 

• make IOCcurate adaptation' of procwc~ lnd 
nsnally calculate price, cOfT:ctly. 
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Grade 11 

.,i;l Competence Descriptions 

By {he end of Grade 11 tl>< learner with 

mcritorioUi "-chic>'cmcnt r~n: 

III oodre", a consumer protection i"tie: 

II apply principles oflmdgcting to draw up J 

household budget; 
m demonstrate sound koowledge n[lhe dfeel of 

pathogenic olllanisms on the S"fCiy of food; 
ill analy •• the nuuiml need, of con,umers wlih 

regard to energy requirements and [h. age of the 

individual; 

III ""alyse the daily food "'toke of" y<lung adult 
and mako comparisons with nutritional 

requirementS in order to dmw independent 
conclusions ,,,,d make recommend,,(ion,; 

m access. variety or relevant sources of 
infoIrnation in order to evaluate food and 

clothing oullet' and ,""lyse the findings; 
.ill apply design clCJllClliS and principle. to ""lily .. 

rhe effect of clothe. on dilTcrent fIgure Iy!>"": 
ill exerci,e appropriate judge~nl wl~n ,elecling 

clollung 10 meet lIesthelic nced,: 

• exercise appropriale jud;c11\cnt whcl\ analy,ing 
n"or and furniture plan" 

• show imaginatioo when applying design 
element, and principle, to meet the aesthetic 
need, of living and working space.; ~ 

kI d"'1l9-"~t~ ~ goqd lmo'¢;'.!oo.\W. oftexl1lelit>~ '. 
and fabric' in ~ choice of f;!\xic, for fumishing:s;..-

• apply relevant criteria to evaluate furnishin!:" 
furniture and household equipment out!ct,; 

\I apply theoretical knowledge, ,>(!v,mced 
processes, techniques and ,kill, correctly 10 
produce and evaluate quality proouct.; 

• exerci, e .kill to make t~ rcqui",d adaptatioru 
to recipe. and paUems and calculate production 

costs. 

SluditJ 

Grode 12 

mJ Competence Descriptions 

B} th o end of Grade 12 the tearner with 
merit'moP.1 achievement can: 

• cnticallY ~.'!'i\ua1e. C'~e «"dies-for $01";1111 given / 
consumer compl.int,; 

.. ;"vestigate and analyse the implication of taxe<, 

"Herest rates lind inflation 011 the management 
ofavailahle funds; 

• ~naly.e relevant infonnatkm and data from 
sources, compile a report and recommend 
guideline , to prevent nutritional Jnd health_ 

related di,ease.! and conditions: 

• carry CUI an investigation into a food-related or 
clothiug_rolated iSlue impactini: On the natural 
Or economic environment, funnulate relevJllt 

!l'l'dcline. and write a report; ~ 

• analy.e infonnaoon "'levant to the selection of 
ciotll111g for specific situation~; 

II identify their functions and prepare a report on 

the different role-players in JCce,,,ng hoosing: 
• ""alyse com;umer respon,ibilitios in ~ 

acquisition ofoousing, furniture and oou .. hold 

equipment using specified cmcria to make 
compnnsoru; 

• correctly e~plain t~ tl~oreticall:oowl"dge, 
applicable !"oce.se., technique. lind 'kill' 
involved in producing quality mru-kotllble 

product.; 

• compile and implement a plan, evaluate "" 
enterpri,e, and perform a, a productive member 
of a team. 
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Grade 1 

~ competence Descriptions 

By the end of Grade 1l tbe learner with 

outstanding achievcment CKn: 

• apply knowledge of con,umer policies and 

practIces w...Jlli!1y,c caso $ludics; 

• apply the principle, of budgeting 1(1 analy,. 

give" household budgets; 

• demonstrate in-<iepth knowledg e of (he . ffeel of 

pathogenic organisms 011 the safety of food; 

• provide .upporting evidence to rulaly!IC ""d 

comp"'. the !lIltrilional r""uirom enls of differenl 

cultural grouP'; 

• anticipate the nutritional requirements of each 

member ofa given household; 

• .co",," a variety of relevant soorce, of infOffilation 
in order to evaluate food and clothing ",,!lets, 

analyse lhe flllding. and write a report; 

• apply dosign element. and principle" (0 ovaluOl.c 

lh. efTecl of dothes on diff.ren! figure types; 

• display imagination and creativity when 

selecting c\othina to meet aesthetic needs; 

• ex erci,. aplI'opriatc judgement when ev.lnaung 
fioo< and furniture plans; 

• .how imagination ond creativity when applying 

design element. and principle. to meet the 

aesthetic noods oflivin& and working spoees; .. demonstrate a good knowledge of textile fib ... 
and fabrics;md sh(IW creativity in the choice of 

fabric. for fumi.hings; 

• apply relev""t critoria to evaluate furnishings, 

furni(ure and ho"" ehold oquipment onUets, 
analyse findings and write ~ logical report; 

• OOIlo.i.tJ:ntly apply theoretical knowledge, 

advanced process." techniq:ues and skill, 

correctly to produce and ",,'aluate quality Jx{lducI.s; 

• independently mske accurate adaptation> (0 

recipe. and pattern. and consistontiy calculate 

production co.1ii correctly. 

, " 

• 

.f!i Competence Descriptions 

By the end of Gnlde 12 the learner with 
outltanding achievement can; 

IE critica/ly evalu~te Case studie. fOLl9hiJl Il given 

consumer complaim.; 

IE investigate and evaluate the implication oft""_~" 

interest ra\es and inthtlOn on the manogcment 

ohvailable fund$; 

• eva/no.te relevant information and data fmm 
"'-lIII'Ce.,_ eomp';'le _a unique repnrt ond ..... 

~ec llffil))end guideliru:llo-prcy<:llUlutritiOl)'llmd 
health-related di.e,." es and cond,tions; 

• carry oot an e~tensive investigation into a food­

rel~ted or clothing-related iSl;uo impacting on 

the nalund Or economic environment, fomrulate 

relevant guidelin e, and mite. reprn:1;.. -

:I evaluate information relevant to the ,election of 

clothing for .pecif'" ,imati"".; 

• analys e tjle functions and contrihution. of each 
of the different role-player, jn acce,";ng housing 

and wi'e, rcpfWI; or 
• analyse consumer r""pnmihiliti ." in the 

acquisition of housina, furniture and hou,ehold 

e'lu~ent u.inll ,pecifled criteria to milo 

comparisons alld come to conclu.ions; 

:I correctly explain the theoretical knowledge, 

applicobl e process es, techniq:ues and .kllIs 

involved in producina hiah 'lu~lity marketable 
product,; 

!!II compile and implement a plan, evaluate an 

enterprise, and taJ:e a .upportive role in the 

lI'oduction temIl 
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Code &1 Scale 

50%-59~. 

Satisfactory 

Grade 1o __ , 

.t!j Competence Descriptions 

By the end or Grade 10 the learner with 
sali,factor), achievement can: 

• "xplain COnSumer rigbts and re,pollliibililie, ond 

identify the imp""! of marketing strategies on 

coniumcr buying behaviour; 

• apply lrnowlcdgc in tbe choice .. ffood and 
clollMng to mok. optimal uSe of the re.oun;es 
available to hou&ehold,; 

.. compare daily food intake with food·based 

dict.ry guidelines; 
• cxi>lorc the food habits .. Cyoung adult. and 

describe tho impact of food choice. 011 health; 
II display sound knowledg. oh,re food-bandling 

practice.; 
• discuSi lhe young adult's choice of suitable 

clothing for diff.rent PllIJIOse, ; 

• discuss the .ff.ct of clothing choices on physic.l 
comfort; 

.. demonstrale knowledge of ergonomic principles 
in the choice of fumiture ""d household 
equipment; 

• explain different aspects to consider in the 
eheMee of housing: 

.J explain lheoTClieal knowledge, bas;c processes, 
lechniqu •• and skill, correclly 10 produce quality 
products, mo,tly withoul guidance; 

• idenlify quality charaeleristic. for the 
acceplability of products; 

.. mak. accurate adaptations of proc ••••• and 
calculal. pric.s correctly, mo,tly without 
guidance. 
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Grade 11 ~, :J;f,l~~ 
~ 

n Competence Descriptions 

By thc cnd of Gr.d~ 11 the leHner with 
satisfactory achievement can: 

W accurately explain consumer polic ies ami 
pnocticcs; 

iii expbin the rul e uflbe household budget in the 
responsible man.gemcnl of finanCIal rewurces; 

• demLlnSlrale knLlwledge of the effect uf 
palhogenic urganhms Lln lhe safely Llf £;,od; 

• expl.in that the nutrienl needs of CLlns~mers arc 
dependent Llnthe energy requiremenl, and Ihe 
age of the individual; 

• cumpare the daily £;,od intake of a young adult 
w, th nutritional requirements in order to draw 

~"nclusioos and make rccommendati'HI'; 

• access. vanety ofrclevillli SO\lrccs of 
infonnation in order tLl evaluate food ""d 
clolhing unllets; 

• apply de,ign elomenls and principles to cLlmpare 
the effect of clothe, on differenl figlltC types; 

• exercise appropriate judgemenl when solecling 
cluthing 10 meet aesthelic needs; 

• exercise appropnatejudgemcnl wh"" analysing 
floor and rumit~re plans; 

.: demoostrate compctCflce when applying design 
elements and principle, to mcellhe aesthetic 

needs of living and working spaces; 
• apply kn(Jwledge (Jftc~tile fibre, and f.bric. to 

the choice of fabrics fLlr furnishing'; 
.. apply relevant crilcna to evaluate fumishings, 

furniture and househuld equipment 'Hlliets; 

• explain theoretical knLlwledge, advanc ed 
processes, technique:l and .00:11, correc~y to 
produce quality product.; 

• exercise .dequ.te skill to make lhe required 
adaptations to recipes and patlerns and calculale 

production cost" 

• , 

... _ 'b B 

Grade 12 

n Competence Descriptions 

By the end ofGradc 12 the Icarner with 
•• ti,factor}, achievement can: 

• cllIT)' oUl an in .. esligatiLln tLl .nalyse Ihe 
.vailable channels for consumer complaint,; 

J investigate the implication oftnes, intcresl 
",tes and inflation on the management of 

,,'oilable funds; 
:oJ c'XirJct reley.mt in f....-malion and data frllm 

source, ,nd recommend g~idelines to prevC!11 
nulritio .. ~l and health-related diseoses and 
conditill"'; 

• use evidence to carry out an in .. estig"~tion into a 
food-relaled or clothing-related issue impacllng 

un the n.tural or economic envirooment:md 
fC>/Illulate relev.1ll guidelines; 

~1 usc cunceplS such"" fashion Irend, til examine 

infccmatioo rde'''nt to the seleclion Ilf clnthing 
fur .pecific ,ituatioo,; 

.1 prepare a replln ,lI! the different role-playe" in 
accessing housing; 

• demonstrate knuwledge uf consumer 
responsibilities in the acquisition of hoo,ing, 
furnIture and ho~sehuld cq~ipment, using 
spcci!led criteria to make comparisons; 

II correctly explain the theoretical I"',-,wledge, 
applicable proce",cs, lechnique. ""d sblls 
involved in producing morJ:etab!c products; 

• adequ.tely cumpile and implemenl a plan, 
evaluale an enterprise, and work ,ati,facturily as 
a produClive member ofa lC"~m. 
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Grade 10 

~ Competence Descriptions 

My (Ill: ond of Grad. 10 the lurner "'lth ad~qua!. 
Ichl(lY~ment <an: 

• d~bc ('(IfIwm~ "1l1Its and respOlliubllKies 
,lid Kicchfy lh~ imp;ICI of owItellng .Ir.neg;", 
cn """"urn.,,- bUYIng hehavloor: 

• opply \>a,ie I:nowlodgc;n tho chOIce offood and 

clo!hmg to makc op r,mal uSC of rhe t(:"""rcel 
available to households; 

• co"'P""" wuly food intake '*lIb 1Ood-bu!<! 
d.cwy gJI,drl'lIn: 

• e.plorc (he food h~bils of you 011 oduil, and 
c.plam t~ ;tnp.1C! cf food choices Cn h.lllb; 

• d'lpay bui<: ~nowltd;!c of nfc food.h.truIlU1& 
pracllCl:S; 

• expLam the )"ounS adIllfs cbmce of '''"Ible 
ciOlhlOg for diff.=t p~""; 

• exp lain tbe em::c! of dOlhinS .lIorc~ on 
physi<;:al C<lmfon: 

• demon.tr.IIC b:rs'( larowlcdj,:c of o:rijonOWlC 
princ1plcs in the choltC of furniture and 

househo ld "'Iu1pmro!; 
• e~p lain diff .. o/tl aspoct, to consider in (he 

coolce of hooslng; 

• des,;:ribc tIt«neriCl! knowledgo.INo • ..: pI<"I«S""'­

UXhlliqucs aoId w.tlls <OlT«lIy to pAXllJCC 
qll:1hty pmducts. cflCt! with gtlidOl'lcc, 

• "'emify GuaHI)' chanctonstlc> for rbe 
itCtcp<>bili,y of prodlltl<: 

• 1<:....,.:IIclyadopt pr<t«:s..,.. 00.1 oak"i"lC priocs 
CQlTe(:Ily. mostly .... i!h pW""CC:, 

----
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Grade 11 

mJ Competence Descriptions 

II) Ihe ~nd ut ti, ~Il" II 'h~ 'U(RU with pam., 

~clIi"'""" 'n l nn: 

• ,,;Ih dif1i.:ul'r. ~,,"" ,'unSumer polie",", ~Ild 

J>r"""'ce:. ",,0.1 do:r.n~ ,he ",Ie "r I~~ h""..,hnld 
budg<:l tn \h~ '~spt>r'I"blc managem"", uf 
I1n~llc,"llV5O\If~~_': 

• ULlder;llnd Ih~ cITeel of palilO£eno:; Of>;"";""" 
()!' ,he s"r~ly of food: 

• ~'CriN ,be nulricnt ru:cd, of C"'.,um."., wiln 

"'~rd 10 th~ C1lCIJ!Y require""_"" '!ltd Ih" ag~ of 
the ,,\d;\"~\nl. 

• "iC b~.,c 1u\<l",I~~c 10 ~0l1l1"1I" th~ dlil} fuoJ 

_I': ... o){ " !vunj\ ~u~ WIlh ""muo"al 

n"\[" ",~n''IIl'. 
~ ""gag~ wuh SOU.cn or ;"rOJIIIlIlKNI 10 <'VIdual.: 

food ~l1d dO),hlUIl ouU~.; 

• ~,pb", dC""lIft d~m"'u. alld p"nclpl"" and 

,<.\om,fy II"'lr ~rrC1C1 on the .htrefcn' !ill'rrc 'ypc~, 

• 'ho" a fllr a,,>Onl11 of compClCocc when 

«:1«''''11 clOl.hinS '0 m"l" """hehe n""-d., 

• exhibit Ilinned lblloty to analy.e floor and 

fu"'ltur~ pl"ns and when applyiLlg de.ign 

clemen" and pnnclpiC$ tu meet the "cslhetic 

n~ ofl;"n~ and "CJk,ng sr'''''''; 

• demo<lilu,c limIted undentanding orlntilc 
[ibm alld MII1CS in the cll",,,,,"of famic.s rOf 

funulbm&.!: 

• 10 a h""lCI' ¢>lien,. IIppl}' fClc' .. ,' critcfia 10 

e> .. l .... tc fuml$hings. fUJllillUC anti household 

eqQ'~m~", ,"'tl~. 

• co.-reed y ~nbe the Ih~icallnmvled£", 

o.d';lIlIC~"" 1lfOt:C!SCS, le<hlliques <IDd ",11" invoh'tld 
in r<"dllCln~ ""Illy products, but ""til J,~litlAn.:(): 

• exefClSQ .klllto make the required ,Ki;'pI,~inl\$ to 

recIpes ~nd patton,s ... d calculate pnxlllClion 

CClSIS, bill ",th gUIdance. 

.. ~ .... 

Grade 12 

'Ii] Competence Descriptions 

&,. 1M cod .. rGndc 12 Ilk ~ ...... r .. llh pl<lIll 

Itllle.·cmm' on: 

• 'ist the lIVailahk- channe~ for COIlWrncr 

romp!lOillll.; 

• mvesliplc the implication or ~<:II. ''''=1 
Iille! on<.l ;nnation but h .. difficulty ElPptyinS lbe: 
knowledge 10 th. management of I~allable 

f"tld!: 

• I:Ompilc very bosic guidelines to pm'Oni 
nutritional a,.j hc~lth-related diseases Ind 
ooooi,ion,: 

• <::arT')' 0Ul a limited inVC'!ltiG"Lion into. b:w;I. 

Id.!cd or d"lhiag--rd1lro i_ tnlp:oo;tine on 
1M natllraJ ur CCOfII)!J:ic c~vir'oft",«u. 

• use basic inf....r.a:;.;... 10 enmi ... UplXlS 

~lc"anL 10 III~ select;"" or clothi", bUI has 

difficuhy "A'lying it to sp:cific .. IU.1IW11S; 

• hst dJft.nnt rolc;>layen io kce,.,ng hDul .. g; 

• lIemcll5lr~le very bask kMwlell~ or CI)t'l5u ...... 

ICipOrlsibihti .. in the "",!u~~ion ofhuusinll ond 
fumilluns., and ha. diflicnlly comparing 
~el'()ld equipment using . pcclfiod cfitm.; 

• c'~Clly dC'lCnbc tho theoretic.1 knowltdF. 

3pp1ioable fCU'X'SSc,," techni,!u", 3tI(! ,kills 

m ..... tved w, producin& mm.ub!t ptOOu..u.. bill 

reqUlles guidance; 

• compole aDd implemrot II pIAn ..,;I t"I1Ilu:"" an 
ClItt1prisc. bul10llIl guid .. ,tt; 

• domun, ulle II J\'25tIJIBhlc 2f\\OtIfI1 of co-
""",alion", mcmbi::r ora lam 

':r:tI- 55 
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Grade 10 -

n Competence DescriptiC'J'lS 

8y H>t eI"! .. rc ... dc II u~ Lnrn~r ">11\ 

Inl<kqll~'t athi.' .... nl ClIn: 

• dHCrib<: ~OIIsumer ngilts:md l'<'S\ ... ~'~,I>!IiIic:s In<.'. 
ilitnl'[y !he iJnp;o.c{ of rnaa~'t\"l' ':'''h''!;;~ on 
rons"mCt buyinll bm~vi"ur. \>Ul "\I~ d, meult)'. 

• choose food o.od c\(l!hmg bu. b,·I.~ 1.1k'w11:d&C I.' 
make opllm.! usc (lfthe '.""UI\',·, 0" ,jl3bk to 

hC'U~boldl; 

.. comp'''' daily food intake "'Ill 'h,- f,\'<l.bo.scd 
dietary guideline" hul wilh .Mr"'I']",· 

• .~pIore'l.e food habit, of YI'Ul\): '''I;';'' Jnd 
descf1bc tl>e irnp3C' "ffOod "h.,\,,~ •• ,., toeal.!.. 
bill wilh diffit"llily. 

• d'lplay limj,ed k_kd~ "r:<:lk f'''''''handl",~ 
pt8~ ... -es; 

• ch~ clothing for dilTcren. 1''''1'''''<:1 but 1\,)5 
limiU'd abilily to make suil:Hr ~",,,cn. 

• dellCnbe the efTa:t ofckJ4.hin~ <'1,,,\,:., on 
phy:;.oca\ comfort. but Wilh I"IU',',I ~bilil'; 

• .lIoose fumitur. and hou.d'"I,1 '"'\'''pment bt" 
h'$ limned knowledge of ~'~"n"lllic pritll;ipk, 
",d of the dIfferent aspect. I" ",~ .. idcr in th<: 
d!oicc of housing; 

• proouce prooucts trullias <iilr"'''iIY ~ppiyinll 
theoreloCol knowledge, h\l,i~ 11f.>(Csses, 
le(hn.'I.uos arJd ",,,Ib Co.-rC.i ly: 

• id .... ify 'I. ... lily char:lClCf'>l .. ~ r." the 
~1.Ob,lily of product!., '""I with aUld;mce: 

.. Icbpt p, ..... sses and Clt\cut. lt; 1" 'Cts .::omcdy 
1M "'Ih guic1:once. • 
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I!l Competence Dest:riptions 

-,.Ihc end ofGnde 11 the learner whh 

Indcquatc achievement .an: 

• describe consum.". pclielcs and pc;>C1t= and 

<lctin.e lite role of th" household b.id&el IrIIbc 
resporuible m. ... agemo:f1( of fiNlooi<JJ f<SOUAX'S, 

b<lllO ,limited dcgr,",. 

• .dcnufy tbe effeot of p.lho~llIe \q,,,rilmll OIl 

the safety 01 food; 

• identify the nutrient needs of COII!"\lmc'''' with 
re~ard to energy requir=enli lOC the 1ge oEthe 

'dud: 
imncG knowledge to com.,... ... tilt doily 
tlllU. of a YOIIJ\! aduU ,,',Ill n~lDlOo ... 1 
'¢m(ft1S; 

• ",,",arm a lim.ned invCSli&III(>1l10 e\<I uue mod 
and cloth".,/: outlets; 

• identlfy dcsi/iII clemen.1s and prino:lpics but h"-S 
diflkulty identifying (hell" df.,;t CI' different 

figW'C! types; 

• sltuw alimltad .moun! of compcw>:! 
when St;!e<.in£ clo.hin& 10 mo;l "'$lho:lic ...... 

• read !lour and furniture plant bill iLls :imitcd 
!lb11;IY to utaly .. (hem; 

• I]lply design elements and pnncif ks '0 meet tlK: 
aesthetiC needs of living and wOf)jng .pac .. , 
but WIth dHl"tcuJty; 

• do:moll$U'atr: very limited under1a1dir 8 of 
tatile fibres and f.b.ia ,n the clt lice of fabric. 

fot fumishings; 

• ;,pply rde .... criteria to "VIII..".c f ..... i.hio,g .. 
fum ..... e at>d boo..tsdtold "'I"'pmct t ()l.'tl.:u, but 
\0 a very limiled alent; 

1!1 Competence Descriptions 

~ y the end of Grade 12 the learner wilh 
ludcquatc athiov"ment can: 

• liSllhc ~vrul.blc chillneis for COfInImCl" 

compla" .... 

• ;nvcsllpte !he in".plication of IUe$. ,1IIaer.:t 
nIlCS "'" infla!IO" but ClIU1Qt IIJIp\y \be 
ktlOwlodge 101M: ma""8cmen! of .v~i!able 
fund5; 

• compile very basic guidelmes to ",even! 
nutrulOftlll .1Id bcallh-rdMeo:I d.iscascs IItld 

.oOOU;OIl"; 

• ~ 0111. limittd invaliaatooolllllo a rood-
related ur clollltll&-,d.al<:d i .... e irnpani"l\ OIl 

11K n;,ulr:d or a:onomlC .... vironnw:.u; 

• U>'C ba$tc ,n(ormMlOn 10 "~lne:l$pCCtS 
It';leYalli 10 the ..,le<>li",,- of clothing, but has 
dif!'ICulty applying illo IpeClnC situations; 

• iiI! different role-pl.yen in acoxfising housing; 

• d.:m(llt!llr.te very bo.sic knuwloci8e or ConoUmtf 
raponsibilil>o ill the ac'l,u<s.1IOIl 01 howirl(: ond 

fuml$hi~ and ."'" hmited kilO" ltd...: wltf:D 
companng boosdlold cqIIipmc:nt utilll: specifIed 
mlcm.; 

• comx-rly """,,ribe th~ theorelJCII knowledge, 
1p[lliQ!)Ie processes, Ia:hniqUQ IIIld .kill. 
involved in producing markctllblc products, but 
rtoqulI"C!l extensive guidance; 

• compi le and Implement" plau and evalua te an 
cn~, but WIth cxICf1Sive ;U,(\ancc; 

• rlcmoflflnlle vtry lInle CO..",1IOn " mcmbc:r 
oh tClm. 

j] 
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Appendix C: Needlework and Clothing Syllabus 

(collected from subject teachers) 
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\VESTER..'" C\PE EDUCATION DEP .. \RT;-,n::-';T 
::''EEDLEWORK AI'lD CLOTHJ:NG 
Proposed maCH} year pia.. for gnde 12 

FIRST TElL't! 

Classroom organization and management:(Stock, equipment, adm;nistrntion documents, etc.) 
Di,cussion: SyI!abus requirements 

For theo",rical concepts (range and depth) consult note. and guidelines disseminated in 1999. 

THEORY 

Embroidery 
Commercial patterns 

Hi,torical aspt!cts 
Sosio-phychological a<;pects 
Choice of clothes 
• Design element. and principles 
Tests, activities, etc. 

Cutting and laying-cut 
Clothing construction 

~ COllstruction technique, 
Decision making 
Clothing fashions 
ECO<lomic a.o;pects 
Knits 
Examination, tests activit,e~, etc. 

Clothing construction (continue) 
Con,truclion technique, (continue) 
Wardrobe planning 
Textile, 
Clothing con.umption 
Labeling 
Examination, tests activities, etc. 

PRACTICAL 

Practical appiication 
Two pttern adaptations 
(Revision of one gr. 10 .. one gr. 12 3daptation) 

SECOND TER1>1 

Practical demonstrntion and application 
Practical appiicatioo as required by chosen oumt(,) 

do 
Two pattern adapUtions 
{Revision of one gr. I () + one gr. 12 adapt~t;O!\) 
Completion of embroidery . 

THIRD TERM 

Practical application as required by chosen cUClt(,) 
do 

Two pattern adaptations 
(Revi.ion cf gr. 11 adaptations) 
Completion cf OU(f:t( s) 

FOURTHTER.\l 

Re\"i~ion of theoretical concepts Revi,ion of all six pattern adaptations 
EDUCATOR: Prep=ltion for moderation of year ",aril 

(Year mark + pmctiC.:l.1 work) 

i 
-,-. "·"~··-'·-····-~~, .. ~~·.·,·-.• ~"*'£1jk 0,. ,,""'" e .. "' .... <k"'.~~;=-~·;~ __ ~_~.".-
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Appendix 0: Home Economics Syllabus 

(Collected from subject teachers) 
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5~N! O~ SECOHOA~~ COuRS~, S1LLAaUS ~OR HOME EC~~OMrCS 
81GY&R GRACE 

:he ~:::: l"w ~,, -; eyllaD"''' [ jr ;;om. Eeon"mie~ t:I~r;e". Gr ade fo r t"e 
6e nlOr 3ee:>ndary Course will be in:rodueecl .. " frem 1 J,,"~a r y 
11 985. 

rh e s'1114b;,:" 1011 11 be introdue. .d in S :andarc B i n 1911S and tr.e 
"! ir~t !:anlor Cert itie.ate Examinatlon on this !!! '1ll a b u!!! will be 
Ihe ld In Ncvember/Dec emb,tl: 1987. 

::::E:; ro;;. SECONDAR Y COUR SE: S\,LLA6:;$ FOR IiOME ECONOM ;:CS 
fiIG"E~ GRA DE: 

1l\trCC'-Ict ion to in!!!titutlOI\'" lr, "cciety 

• Dev'Jio pllen: of a r espon;;li"ole at:t:1tuce to·...-an:.s comml,lnity 
involvement 

• Bn:':g ln g cultural g aps 

Developmen t of a t"e ,,?onsibillt,' tO lol a r d!!! th " use o( 
rescu r.: " .... 

Oevelc pnent o[ o1 n appr:ole.ia ti cn .:;.f v .... n tr:aditi cn:l 

Devalo pment of an und'~$ t and ln~ o! the lif.~s:yl'$ o! th. 
Var10U$ Cultu ra l groups 

Dev.lopllen t of a"n a warene'$ cf the demancs of vcca:ior.a 1 
and hom~-mak ins r ol~s 

PERTAIN I~O TO TH E FAMILY 

..,n"c:"e ~n ..... 0..:"J.':' L;;' 
Ga t isty h u~an ne.d$ 

: .;" 

The deve l opn en t c, the kr"lololieaye and ability wh icl-: .. "11 1 
enable the pupil t o ~ana9' a "h .:;.useho ld 

PERTAINING TO THE INDIVIDUAL 

ThQ development 

• 

of t he ability whiCh loIil l enabl~ the ~upil to id.ntify. 
deal with and so lve problem",: 

vf the ability IoIh ieh w1ll e na"ol. the ~up;l to be '" 
jUd1C ioU5 eons~~er:; 

21 ... 
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" of t:le <loility o t t he puoil ~o ha ndle .. oney IIIattur" 
the acqulsitio n of ... . 'c ... ~e<!'le of consumed.SIII; 

by :he p~~il of h e,.. ow~ ~ot on tlal: 

o f PoSit-l'/e values "'nd a ttitU<!es ",hi en will 'H1<1bl. t 
pupll to f Unc tion u i t h i n the }tnv iron ... ent 

';':l\l 1I.(;<.;u1 .. itian of knowledge lind CO'1p r .hensi on of 

l. 1 th .. elementary .!'Iocio-Co..:l:I:ral aspects o( f ood and 
clothi",o;: 

~ 2 ty~ es of hous ing; 

l. ~ the av a ilable soc i.al r esc..: .. """ at t he dillp<>lIal of t il., 
taml1y in solving prot: .. ~.!'I . 

!'O;WI'A mING TO THE FAtHLY 

The ~cqulsit~on of knowledge Or t he developmen t of t he "b il i 
~P91Y knowledge in respect of 

f 1 the principles and t ech niques pertaining to fo oc 
select tOn, p rep;u:ati on and sliIrving at' optimal f.':l\ily 
outr-ition: 

f' 2 the princlples f o r :h. purcha ee ot f ood, cloth .. " and 
t exti le s and int .. rior acce"sQ~te" with r ega rd t o 
lobe llin'l' p>:i ce anc qua~ity: 

...... !5"~ .... t l Qn and "d~nt. nance ot a dwelling a nd of 
clo thing: 

f 4 t he cloth ing ond housi ng ne eds of the family: 

t 5 th e art element" 4n6 p>:inciple s in the . elec ti o" o f 
clothes- a"e ~n te o:: iQr r .. qui r emen t.!l: 

t' t> th .. principles of home m<lnag ement : 

f 7 th .. princi ples per tain ing t o work that fa c ilita.tes t ho 
eKecution o f household ta sks: 

3/ •• , 
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F l () 

F L 

F J.:.! 

I .. 

J 

~ ."e "f fectiv. cost of ",,-,,-i eu:! ..". ys of financing O: \.IrC~",se3; 

~rl.e fa ctor ... i"fll.enci"," ~r-." b",~,,'llou ::- o! the <:O" S\,1."'. ::-; '>~<'--N.';I 

~ r .• ~u" ction ir,g of tl'e :aill~:~ .• ' , a <.:n ~t " .10 .... itr; ln cr." 
,,""Ironment . 
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2003 wonK SCHEDULE -GRADE 10 
.=;:; .•• ." ...• ,~" '/ ~""'~ 2~CQ'jT"QL TESTS m,n.60mar..a 
"'.''''3.:,·,e ~C"""J 1CC' 
s~,,,,,,~;,·, ~ <':.: 
FrS<:::<:8111-:;1 1t,c 

" 

Ir.I/1,on sIlews 

... 

Signature 
removed

Signature 
removed

Signature 
removed
Signature 
removed

Signature 
removed

Signature 
removed

Signature 
removed

Signature 
removed

Signature 
removed



Univ
ers

ity
of

Cap
e Tow

n

--

2003 WORK SCHEDULE -GRADE 11 
PRC:.10TlOCJ ~ARt<;S 
Farm~!iv" 1C.,~sl: 
$umm;:;t,ve: 
P':1c!,eal (1+2): 

TOTAL: 

Segar cookery 

-, Preser,""Qn 

~ 
In,«,;cr d~SJgn 

"'" "'" 
"" 

" , 

"" 

/ 
Functional deSIgn. safety 

, 
.< CCMenlence foods , 

Frocess<no ladditiv",,) 

, /1 Baked preduds' 
crl!aming me!hod 

! whlsk,eQ ml!~r.od , 
I 

:;>. CJNTROL TESTS min BO marks 

~ ___ I' ...... ~ ~r~s~. __ .,"',~ ~:"," .. ", ''''M.O,", m,,1 
an<:: menu. nut(i~on in lif" 
<:,ele 
Pr~s~ rlt~;,oos ./ 

prae: peanut brittle, fudg ~ ,ec'peanaly"' s 
~nd ~mcrDhol.lS "...,e~~ 

recipe onalys'5, vtd"o 
PRAC EXAM s"l~ ~vafuatlcn 

I 
test sugar ccok",y and .-- ,ecipe analy'"s 
preservalioo ./ r,eezl,.,. "xp"nrr.en< , 
wmksr.e ~! ./ 
recipe anal)'Si~ ...-"C F"C<"S)V 

h prac: marm~lac~~? V--Ch.. 
Ireez' ex erim""t x 
Yearass.gnment bac~.elo, ~s;gnment ~h'\ 1;-0 , 5'~ flat ,\ (, e r.tlf,c.t,on test 
Idenlifcatr.n test .....,t "" >.c .. , ...... 
V-

I 
'>"O<k~r.ee! "...,,'"heel 

~" 
wcrksr.ee~ I 

, 

~" recil'" ~ n"I~I~ 
ree'pe analysis CONTROL T2STe 
,~, C"cwenil!<1ce food~, 
EXAM PR .... C proc~ssing, baked 

product~ 
~f;f~' "iu .. ';c 

res~~ rc~ ( 

I 
I 
J.i! 

Alf 

# 
4/d-. 
-"II-Signature 
removed

Signature 
removed

Signature 
removed

Signature 
removed

Signature 
removed

Signature 
removed
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Summ. t",,>: ~GO 

de'J e 'o"meriol :8"" 
SCC,a;IS,,"~n 

fam,;y st",;e ' 
res"c-ns,c" "i' ,~s" 
aIJcc~"c- r_ 

.C 

" Nutr",cn 
FOed $y"'~ms 
Inter;or 
M.t~_ c-f coo<ng 
Home and enVirC care 

'~-o;pe 

pr~': 

, 

~I!at'n" an<: 

" 

weED AC (~"'!­........ , 

" 

I~ 

Signature removed

Signature 
removed

Signature 
removed

Signature 
removed

Signature 
removed

Signature 
removed

Signature 
removed
Signature 
removed
Signature
 removed

Signature 
removed
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oW' ,c."I. " 'M p<u.ure C~~I<H ,,' ", , 
t i on ,. ~t. O.phHic pro " "ro 

B •• k ,- qroup. 

N<"r;~"ts ,,' ,~. i r ,,,""'; on . , . ,~, nro,,? 
•• " - p,o' ~ i" •• c o roo I.,'u ," , • • • 1 ir,iJ • • , ,j"or.) 

U~n5 b • • "I. • • • nc .. . vitu'n • • w.lo<. "mob. , ., ,0. 
too~ qroup <ooto" 

•• ~dg. 0' tlw ! . eto," ti,,, j"tl"e,,~. c, "' .. ,.000. 

"nC_'. , . ~qe "' ",. neod. "' t 1\. i)_by, t cc'<'l) or. .,. . dul t. pro"n.,,' ud ""'·'"9 ""~. " ~".1 
·ood with ' ~""r" " ""''''', 0",1 ."" .. po« i 
foo~ ~,~up c~" lu t 

". to, •• - ... \ pl~n ,,' ~ • • l f'.' to «I 

tQ~O­

t .H' 

N" i n 

.. ' p h on'"" " ,~O "roup eoat .. , . 00 ", ptOliOO1 

'" ,de, " •• t"" '" nut<illoo.1 n~.d. " " ',"Y .nboro - b.o.br, to<ldl.", 'uno""" • ..., It • 
pr oonu' ,,' nuro ,"" wo ... n, , ". , o o d 

.nowhdqo ., - "' pI ","in, ". " podol ceo .. 

~. t~n" - u nu, ho ro d' ""u"ro. o "'r.o . ui 

• , c . " o , "h Ie ". ~~ to l 

C<;t.ri . '"' ~. n" plooninq - v or i . tv, 
t .. , ". , colo"c. f c," ~ , • Idvou" utn~~. " 

" ',.,. ; "0 ' 
Condd.r fin""o; . l ,." "icti",,, 

~, ,>'",n'o<, " , ~ ."ti " " .. • ~".l pi,,' 

~-------
-.. _--

• 

, 

"""i.Jon ,( , 1>0 Q'p~'i . on' ",til •• ''''''';n" , . C'H­
nqu •• t ' . "r~;"o tho o ffoct ~ •• , oC"'''n' 
"01 .... ~, ' 10"" (HO . \1 on .... 

,<pod .. ", 'e d. t . uinq '~ o ~u. or OOOU , ", 
\'ol ",, ~ , ci llour, , ho'-"njn~ on" ""l ,r 

lppl;c.t. 
~ .. s ,,<i" .. 
c eo k. '~ 

, ' n~ .v"",Uo" 01 'eohniquos 10< 
t.~ ... <.'u<e "hou .",, 'ieoblo d"rln~ 

-.. "". 
2. ~ Co ~ proh.a' , en 01 n ... h . r ud si,. 01 pOrtion. In f""'" 

• 

"ro,"p 00 ,to 1); , c"._. tI,o ,ol ~ or the n'''ri."", 
in food ._,,,,,p O~"to" 

"n"er" ,_ 
or ~'c ... 

"el". t' 
1; f o _oyo' 
in tho f 
'ooohin" 
, j~" 

.~ , ,,, . , I 
'ho r. ~ 1 
h.l.n",,,' 

pI ,,"n!n., 
'0 cr.,,; 

n, 'ho b, p]!oaUon 01 ,h. ",du"j"" 
~ ih,.k. of any 01 'he hod qrG"p" 

n.*,' ~f tho ln~i"i~, .. l within th o 
to '0. n".ho r An~ 5 ;'0 Qf p"";Qn5 

., q"."'p'. Il,e ",A~pl~' 0" o"'or 
,~,. i" ~,-~or .~ n .... . r •• 'i.'ic . ;'oJ,,· 

or "'~ ~."' P'"" . 0.' ~ool pott""n fu, 
~ ~~I,or" . o,"';on . " to< , doy, o~ph ... ;,.in~ 

'""." ;On 

.~., Is f~, . ,,"c'AI occ •• i",," OCC O"",,,) 
'n, ""od o , ,,,, , •• 0Ucc .. 

Plonninq "' .. "Us '~r tllO . ,-. 1 rlu ."~ ~ .. l 
,,,""Cn, ~r',,""p for ill •• ,,;,' fo ~ !ly ~o"".'" in 
t."" "f I,. or;'." , witl,;n, r . .r';o,".r ""dq.' 
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V e, •• 12 D~iry p,odu~ to 2. I • e, 
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• 

• 

· 
• 

· 

· 

· 

mlP ;, r-: k .S""" La o. a ,,= i • [ "it 01 R ::111 Jill 
, 

~---I----
J"" . de"" .. l . ~ti~" of '<",h .n~ ptoeo, .. d d'''y 

,d. u. ordin~ '''''etion, u n dod •.• bnO qoolH" peorl, 

Jud i 
p<or 

dou . h,"dl;n~, "0<0 and , to< .o. ~f 'r.'~ on.' 
- . ~~d dal<y p<Oduct. 

SO-c. 

Co Oc 

'0,"0 

T h . 0 

• • 1 ' ; 

Mo. 
,"' 

ll . ~ ~ ilk ~u"ot;tut .. 

ft.ct "' hoot On ~in ", of "he ... ' ]" ,'h,,,, _ 
"0 . n~ ,o"'J"~";,,g 

""g. ~r .0. 'u. , ",o d to d"o ri b . o~c 
d. 

r:O~N .h~"_" o" Q' "'~_' or ... cO'""l"O", pr"""d., 
. .. . • nd p"no~'n •• tho orol,';no~' n'l\, 

• • n~ who)', p'~'."<i,",ion, <009"]ot;00, ,j , ,,,_ 
io" .nd curdling 

pro c ,' 
oued 
t"<o' 

CO ~ i' 
,o' 

·.h~" . lon ~t «1.,£", vi.ihlo [~~d ' }'st .~. 
, """on. 

----------------------

'. I> n.t"< ~ in 
(ro ~ I.ho, 
f~r o nd_, 

l1 u ~X ," , 

cr~"~ • 

c" .p' "~ , 
~"'H '0 

,u~ ',,~"1~"". of pr~" . .. in" ond 
of rr~" o ~.'o~ NO"""", , ho ".it . bil!<y 

.• oc ~thor tMc~i,," "".'i. in ordOr to 
"'",;r . 1t<,.UOn 

• 0f p"'o,,riud .iI' .n~ o,hor 
•• of . ilk. 'pply 'hi' oc-.id,y '0 ~t~ . 

nt".,,,.,i ,~f "u"i o n' co"o nt of . ilk .ub"i-
,,,t··,. t",~; ,'j" "_'0 
,,,,,oltloo I hl0,. 

0' ~, ... <)' q,,'~~ ""~ fo~d 

_' ('",,'io' , .o 'nf~"~"io" 00 
1,,,o]_' Eo. <o~ in _i,,' ,I .. o n'_H" 

"''''eol cOn_"~.Oti0" of ,h~ " ' 0 of . ilk ",b­
,,; 'oiL"" 
"",,,,.,-0) .ppl;e.t;on 0' ",. f0110,,' 
;00 _ eh""~r.d ~ il'. c<Lcoll.<l " ii" YO'J'"'''' 1""" 

"p",iu" ,~". t or~ ;" •• 1>0 ~U"e' ot ['00<"9 ~'H 
~n th o qu.'ity o. rOO""r' 

'''''''''<)<''_ for ,,".eLi',. d i .td b"tion of d,,,·,,· I. 
~",M" 

"''''c",1 
c<lp';~" 
produ", 

","H;" t 

[,I> . "o "~n., 
.]" ,- i "., L h, 
rcn,I",,' , 

."~ i,,~q;"o of o~" "'""lid '"<l ~o,­
'" to, ~ , O[ <'iL .• ,d, [0, lh~ i~o.l 

i~ ""ti.;".'ion o nd .,,,1.00.100 of 
'Lt~ coo.,,, '0 'ood ,,,ot.~" . l , i"l~ 

-r"r."" i"" 0' dbl",,"; " .. ""1,,1,,,.1 rl.;,y 
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"w._" • .,. (,,' ,I •• ~ • • ~,,(;~. ", ., t.,"" 
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' '''''1"9 ".'",I'I~"" OPv'I •• "Jn ,,, nO"M'''~' l> 
u~ 10 vg.' 

~.p,.~.".ioo, .,.-, *'("on,H'''. 0' "., ,·ff.~' ", "" por.""", <""I"~ a""~ .t"<~" .•. "., ",-, ~""'" 
.","1"'1, ",I.""",,", q.1 i~'-~.l,O" •• ,,, •••••• , "",­
"",,<lon_ c"~o";"""" 
In .. "h\ ' ",0 ' ''' ,-(,I. Of .'""h fr •• tio,,' .I.r!n~ ~,. 
p'«'l~n "0,1 ~.o'o~, (oa ~" ll u ' <QLC"_~<""·I.) 

...... "'qu •• for 100 .I'in~ 0 ' • coohd M .... " ~101, ... 
iItIo',Jo4ooj'o of .,.. .. ' .. u .. d to o •• e ';'" nwn ,",I ,_ •• , 
~t><I,,< .. 

•• -'0""'0 <>f . ... t ..... l a o Iotc l,niq.oeo. "''''''''A, 
proeu ... 0 .. ' p ... ft_ ..... - ' '''->. h.~". r ,-.1/_ 
po .. "' •• _ II ;n~. 'hi~ • • ni ..... "01 ' .. , .at,.,.. • 
• , nor • • I •• d • • ••• n ••• " on .n~ c.rhon ' •• "~. 

oo""e .. ~ •• lon ~f '.1 ..... Yi'i~l@ r",,~ < .", 
On,' "~"_.". 

• 

• " 

.. _ .... 

- ------ ..• ----------.... --;.;.';.,:.;,~ 

---_._--_._----

pIM.'n, 'ff.cll-~,," 1"""'''''~~ f~ • ..... " .-
rut" .. " , .. ,"" 

,.,,~ ph,-' 'Y g' "."". ""~ ~.,,~ Nnc.~", •• !~r 
• •• eu"", , .. I~"" '>""' ~f .'~"O 'M I.~II)· 
on""", '"och' ~O'-."O'. 

E •• l u. li . ,, " cdtl".\ dl.o" •• !~" of p l . nn ;n l 
t .Hn, i nl.' con.I~.,_"o" c<lv,i. ~f ' .. DU' '' .. 
• ",, ' oyod "' ••• , oQul] co" ... i.t.nool 

~ .. '''''.", .".1,.,.,< 

["'~q'<'" '_"c!~O.,~"," ••.• ,. _I., '''' C"<'.".;& 
n<~.·c ". """"r.""~ "" "f(~ct "t ..", "" .'''-0'''''' 
."""., ',-,,1"'0< "".1 •. ,, .• fln,,, 

rlb_<vH\,.", '""'Un ... I"" ."~ "pic" ,, ;, •• 
or ' non ,""~"".'" 

.'p",i. ,'"' ,,, ""O<~ ' M ",e ~If •. ·, " / ''' ' ' 09 
,"" /«"" -,l<-, ,,',0 ~" <""~.' CQ' "ilo", . ".' 
ll~", f"'''~' 

Oh .... "."~" .. d I....,oln~ ~f "~" I"""u.' ~,,~ M,crlp­
'io,,;~ tv ... 0' H; ... I, r~, .h. ,. .... ~r_d 

'''u'iHo~<lon .,,1 UI,1.nU1M ~r ~,o.r'.~ I @ u~ 

~"~c,,~·.,.l~ ~ • •• d, P"""u~" ."'~h". ' whh .gq 

nt ....... ,,;,· .' Q.,',,. ....... ~,,,' """'~~"~"~' 
r."'~"~'". ", .. "'1"'.1, , ..... 'Y."(~.~ "'d"l~ 
<,-,,'~q ...... ,< •• <,,~,,(, 'I,'",.'''' .,."" •• ,t,,,,," 
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2.11 1"~ ' 9h' .M 'rp1iC. tI ,,~ ", ' M ~ff ec ' o f to •• ' 
Oft .9~ p ' O •• ,n~ - d~<>, .. " .. d"". cong~I," W". 
' O",)"'M n.,:; •• ,nu .. ts , ~"<dI IRq 

n. . ~ull~"7 • ••• "I e<l~s 

~n~l.dQ.'" ' h "'_ lor Uc ....... ~ ..... ".,.u~~, •. 
p<<>~n._ ."" " ... .-.".., 

<'<:? ''''''T'' ,.O? ~~5"'" .au .... , .... ,"" c ... t., .1, 
~ r~ ... eft, ..... ]' , _.fllI 

'r""'~';' 

" ,,~""" 

, .. , un o' "" . I" •• " .... ~ dl~h~. 

""~ •• v.,' 
~.~c< l l'. " 
1" ...... ,. , 

~ (I~ 1~''1>'''~ "" ...... ,·,""get ..... 
h , .,.' ~I ,·, i ',,.u h.c U,~ i <'~~ l 

"1'1' '' >'' I~" ~,,~ H;. """,_,,,, '" ' ''~''nlquu, 1"''­
d.KI •• p . , •• 'h".· ~t.~~oo.c ... " ... 1"" I • .., ""~I"­

u t ' "" " I ,--'" "I~I,~~ 

Xn_:""~~ ,,' tho ' _no, ,,"e~ 'n "" ,",;'. "';' • 
rroo'.n 

, "0> 1 

" " " " " " 

, 
1.1. fl_" 

l.., .... '.".n. ,,," '" ,~1."~0l vi,;,!" fond .y.,.-,,,, 
and ~ I •• " __ n. 

1.\' ~ n""l -<\g ' or 'h~ " , ~, ""y ,'HI whit_ Ii , ,· .,,,,j 
t~~ ,,,,,,';c.',~,, , ,~, I'urch~.'n(i .n~ "",rit; •• ".1." 

'n ""I "d~,' or 'h~ U ruNuce of [,,', .,.0 .h o_ 
I "'f'l , -Ol ! "" 'or ~O< •• , "'l 

J"ol,!"". 0.'-.0<1<," <>f tl .h 'n" 'I''' r'<'""'o tx 

"onol! "'l. CO r • .,." ."".~o of ft~ . ~ .n~ '<n_," 
I"~ 

''<>",!,r''~.n." .. "f , I><> " . l~~o("" ,,' U.h d, .hp. O"~" 
roo'''~, • ,~ .•• ~"" •• ,,., _y~t~"l~~ 
C<>,,!,'.~Ml"" C>t .~ dh,', "f "~M O~ f!~I. p n •• .. ,~. 
n.. '''''h''IQ''~ ,,, I'""",'e f " .. ~u. And ,<> I"@"~'" 
,~. ~ '''' 'i ''g 01'."" Uc",,," W" '''' ''' 1'. 1 ..... <>I h' 

---_. 

I. • , 
,.""",,, ,',. 
''',rl .. , ,", 

",.·,,,1( ;,.,,,_" "od "'i,l'''''i,," , of 

,," "',"d ,,, f""" " ,,,~~, ",,;,>1. 
"1'"'' 1M ~, "~'J ", . ,,,,, 

'"" .,,,. e,'"".,· .,,, ~ f ,-ily . ,," ~~II.· ,; " . ~"" ';0'"·,, 
'I , " " ,I"' " .• ''''''' o" .. ,-" "l ti~n I~h],' " 

I 

I 

j 

""'.".'1M "r .. r>~ • • ,"_ ."" 'Yr'_ ,( I"n, ... -
u" ~'M"(· •• ,r .or;", •• ~M_" ••• 

I , 
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FOOD AN!> ~UUIT"'" 

,--,-----,--_._-------------- -----

n 

" n 
" " " 

2. 1 5 

• 

• 

• 

~nowlod9@ of e""kl"9 t ~c~nlque . ' pooch!n;J, . tu~i"g, 

f 'In~, ~rilli .... , b~kl .... 

Suitable ••• ces ond ~.rnlsh.s 

K. "'le~~ ~ of .h. 'en,. for hot,n!Gue <, rrMuct<, 
procu.~~ ond ph~ n"".n~' 

Know lo d~ ' nf th~ <t ructure of ~ o -" _ h., h~n. , 

. --'\heli.l ti .~ ue .n~ ",'0' ti .. ". 

Ju,Udou •• ~l.e"on of "'''9h .nd t . n~ e r ~ .,. 

~t" . , 

'ou Oh out . l o hin "nd "<i o ~~'1 

~utton 

t.""or cu ts (loin outlet . ) 

E.c " " . ioo of • ••• through u . e of . oy~ prodUct " 
v eQ e t~bl e • • fid e . <e .l. 

Teehn!qUe< for the p u pHat(on ~n~ oookln9 of 
"Ut to Ii . it tOU<Jhni"ll, shdn" ~. ~n~ <~~""tj,'n 
In ..... 

p" . c . utio,,,,~ ,,,,. . u<o, fn' 'Il ~ ,,'-~ ".ntlon ~f r",," 
, p~il"U . o nrt poi ","'n~ wh~ n u , ll\\; th O . h .. w"'o, 
.no h01 I .. ,. 

------'------"-----'--------------- -- -- ----

AC1'lVll-1~S 

Arrllc.'· I~n <of o ny one nf the ,. •• hex" or e""kln~ 
..nti",,"~ u~in~ fru h, f<O"n or tl"".~ product . 

Pr ~!'""ot.ion """ .".Iu.tinn of • s ujt.~l e ,."co .n~ 
~Hnl . h for . !i s h ~! . h 

Jnt orl" 
• ";1' 'n 

,tlon of • 
"en . q ~ inq 

9'~rh iodi~"';ng 
. "" '.l1d~<n e o • 

th~ r ~ l . tlnn_ 

•• periJ.o n. to ", _In~ th e ~fr. ot On ." . .. tl09 
4U . ll'~ "f. ,.~ .t dloh In which th~ perconl.go 
of ~ oy~ product I. v.d . rt 

1>C""'Mto.lv tho ~ffe<' M ~ HI\,h o n" ... "1,,.. 
coo. ina ' " "'I'HMUre ~n two .1 _ ;1", h~M e," , 
I'~"i~~ , I .g ~"t . ) 

rrCr""~ t n ~ n~ c()(Jklng of suh"bl~ . '.' rl L. h .. 
M <lnv "." "f ~n ~ t ough o n.! 0"" ' " o"e,- e,,' will, 
" ,ito ' ,)c -.", •• 

------- .. ----.. -----------.. -------- I 
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l.ll D~irr product. , • II 

, 
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, 

, 

, 

, 

u • , • FE PRr . ,. .. , 
Ibn .,at'.'bthb' Ii =: JAb in 2. I , -;iI l , 1/1111, ,. " , 

---1--
J",).ciouo ~O)HUon 0' 're . h a nrt rroo~'n~ d.'<1 
prorl"C'5 <.90<d)"~ f"oct!o"" u.~ "od .,.'!n~ ~".I;'r 

Judicious hOndli"~, care ~nd .oor'Q~ of fn_h .n~ 
pror"'ed do!ry p<od"~'s 

Th . ~f!oct of h • • , on )d"~" of el,oos e , ,,, ,);, .... , _ 
~. l';og .nd to"'J" . oi"q 

Mo> "rt~ . of n, . 'HU u .. d to J~.cr;b. o~" 
pre ct . 

Co.p<oh~n~;on or '"u, of "o"n)'l"~" pr~')"c,". 
p<oe • ., • • • nd ph.no •• n. _ ti, • • c. idi no ~, ~ ; I", 
cued" .nd "h~y. p .. 'o,,""ot;~o, c". qul.t;on. ~.n"_ 
,uc . -)oo ond <"rdll"~ 

Co . pco" o osion 0' <ol .. on' 
• nd '.n""oo. 

--,,--

'. )' 

, 

, 

, 

, 

, 

De '~e. ;" 
f ",,, 1. "" , 
fo< o nd_l .0 

• 0< othee ' e. chin~ .. di. In ordor '0 I 
di . tle ~!t"ot!on 

co _ron, _.", pH'o'lClud 
~o<kH '" •• 0' .;l~, .ppiy 
dotry pC(.~"d. 

.oJ o'hH 
oc'l"Hy to 

Ob,"<Yoti , of outrient con'en' 0' ~ i)); ~ub~"­

"a .. 'h<,,"]h '''e 0/ ~I"HY q"!,,~ on" tood cooo­
ro ~ i'ion 'hl eo . 'c',,""i • • 'n'n< •• ,iOol Ool 
1.',<", b. [n9 10 _ in " the ond_" •• 

~riti".l conUdoutl"" o! 'ho "'" of ~t]. ,,,h_ 
. ti'"t • • 

".-c"o.] oppllcotl0n on 'he fflllo~-
I,," _ d . h,,«.d _,110., c"c,,, .,, ~il', Y"O""". 

"por'_.", to de'er.ln~ the o thct of " .. 'in. _Ilk 
on th" q",llty of yoql,un 

·,. donIO" " '~r ~ff .c,iv. d' . 'rib"tio" 0' ol, .~",' 

d ' " h • • 

T<oc"oiQ" . 'or • • j'in" 00, .... by dry h •• , 

m .. . " .. 1 ~",i i"~.>1,,~ of """ pro""ol on" de " _ 
«;~, ;n" '" 'or~. 0' ccH.ri ~ fo, 'h . ideo ' 
p<oooo< 

"".« .. , 
rho>o""'~n" 

"''''1M 'h_ 
r'''.!''''''· 

i~.n\trlo.t10" ncO url . notion of 
.,,, "o"~r" '0 food ~ \,.tu. ,I"'hl • 
··"~r" ... ',I.,,, "I .'i ""o. . c""l.lnln~ ,101,y 
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