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Abstract

The purpose of this study is to analyse and discuss current trends in the construction and
development of home economics subjects in South Africa and Zimbabwe, trends that
reflect the direction that home economics is taking in the new millennium. Practical/pre-
vocational subjects were introduced in secondary school curriculum for both general
education and labour market reasons, that is, for the preparation of pupils to ‘enter
employment’ and/or for ‘self employment’. Over the years national education planners have
debated over the future of practical/vocational subjects on the school curriculum. Many
writers note that the concern of these groups is related to the challenges of technology and
globalisation and general concemns for youth employment and poverty alleviation. As a
result, far from phasing out from the secondary school education scene in Africa, technical
and vocational subjects (correctly termed pre-vocational education) are offered along with
academic subjects. They have undergone change in an effort to better meet the needs of
the labour market and the challenges that technology and globalization bring.

The research is based on determining the type of skills, knowledge and pedagogical and
evaluation approaches that are considered to be relevant for today’s society, as reflected in
the curriculum documents for high school, (textile and clothing design, needlework and
clothing and consumer studies) used in secondary schools (senior level) in South Africa
and Zimbabwe.

Using Basil Bernstein’s theories of classification, framing, vertical and horizontal discourse,
to conduct an analysis of four curriculum documents (textiles and clothing design,
needlework and clothing, home economics and consumer studies) and their supporting
information, the overall findings and conclusions of the study show that:

o Home economics subjects still seek to address social needs.

o Home economics subjects have evolved over the years, responding to the demands
and challenges of the changing times, ensuring that HE keeps in tune with changes
in society.

o Home economics brings together theorstical understanding and practical
applications related to other key learning areas such as physical education,
technology, architecture and geography, in home economics contexts, in making
home economics an interdisciplinary and integrative field of study with an emphasis
on science applied to the real world of home, families and communities.

o The teacher’s role in the teaching /learning process has become mainly that of a
facilitator, allowing learners to explore and develop problem solving and critical
thinking skills.

o Assessment used to determine the learner’s ability and performance is becoming
more of an ongoing practice, more relevant to the learner’s needs,.

o There is an attempt to bridge the gap between the world of work and the schooling
system realized through the use of ‘work experiences ‘attachments’ or ‘school on
the shop floor’ programmes implemented together with the help of industry.
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Definition of Terms

Key concepts used in the study

Curriculum documents: These “embody ideas concerning knowledge. They
- facilitate the transmission of knowledge through the prescription of what is to be

learnt, reflecting ideas about the acquisition of knowledge” (Schrag 1992: 277).

- Outcomes: “skills, knowledge, attitudes and values which a learner is expected to

. demonstrate as having been achieved” (Pahad 1997: 3).

Relevance of a curriculum: refers to theory taught that should guide practice and
- other activities used to address everyday societal challenges, thus making
education a tool in everyday problem solving, relevant to econbmic, social and
political needs of the country (Zvobgo 1998: 138).

Subject syllabus: A systematic selection and organising of subject knowledge
from a specific area of knowledge that guides experiences of learners. The syllabus
does not take up learning content, but contains the core content of what is |
prescribed that the teacher may reclassify during “micro curriculum development”
(Carl 1995: 36). ,
Learning content is found in detail in text books, subject literature and other various

- educational media.

Vocationalism: is taken to mean, “curriculum change in a practical or vocational
~direction, which is intended to ease the problem of unemployment for secondary

- school leavers (Bennell 1998: 3).



1 INTRODUCTION

This chapter considers the concept of vocationalism as it relates to home economics, looks through
curriculum change and home economics as a pre-vocational subject in secondary schools in Zimbabwe
and South Africa. It presents the research question and states the significance of the study.

1.1 Vocational education in Southern Africa

In Zimbabwe and South Africa, as in most newly independent African countries, the spirit of
independence heralded a new era that has seen great expansion in education, through educational
reform policies. Independence brought with it increased demand for improved health care,
transportation, housing and other goods and services (Baiden 1994). New forms of knowledge
challenged what once had been regarded as 'tried’ and 'true’ knowledge and practices, challenging the
legitimacy of many subject areas (Grundy and Henry 1995: 281). Thus it soon dawned on these two
states that the school curriculum was no longer relevant to the needs of their new nations {(Zvobgo
1997). The countries have since been undertaking reviews of their educational systems that have
resulted in major changes and innovations (Jansen 1993; Zvobgo 1998; Jansen and Christie 1999).

A feature underlying educational reforms in Africa is the introduction and expansion of technical and
vocational education in the general school curriculum (Zvobgo 1998: 164). This is due to the increased
realisation of the importance of practicalfechnical and vocational education in national development
{Lauglo 1985; Chung 1982; Chung and Ngara 1988; Zvobgo 1897, 1898).

Advocates of vocational and technical education at secondary school level have always stressed its
potential to provide leaming experiences that have “more relevance o individual and societal needs and
wants than the typical academic subjects” (Lewis 2000: 577). Educationists agree that
vocational/practical education offered in secondary school, correctly termed pre-vocational education,
only provides an “exposure to” or familiarization with knowledge and skills relating to ‘broad families’ of
occupations (Lauglo 1985: 5). Pre-vocationalism is about helping voung people of the society find
direction and abilities in their lives, and involves the educating of the whole being; mind, spirit, head and
hand (Shumer 2001).

Husein and Postlethwaite (1894) discuss how in the developing world where secondary schooling may
effectively be terminal for the majority of pupils, Governments have encouraged varieties of exposure to
practical subjects, “...where these technical subjects such as agricultural, commercial, technical and
home economics optlions run alongside the general academic subjects such as english, mathematics,
geography, biclogy and physics” (Husein and Postlethwaite 1994 6245). Atchoarena and Delluc (2002)



give the example of Namibia as one of the countries that has made home economics (HE) compulsory

from the primary school phase to the end of the middle school phase.

Barrow (1978:147) notes that, “Where schooling has been vocationally oriented, it has been
contemptuously dismissed as not being truly educational”. Such subjects, Lauglo (1985: 5) argues,
unfortunately tend to be rejected by parents and some students because “academic subjects holdup a
better prospect of socio- economic advancement”. Thus academic subjects have more status over the
years partly because of these perceptions of better opportunity after schoo! that these subjects afford

the students.

Gudmund (in Atchoarena and Dulluc 2002; xiiil) points out that the topic of the future of technical and
vocational education has been on the agenda of most national education planners, generating heated
debates almost everywhere in the world. The concerns of these groups are related to the challenges of
globalisation and technology that tend to reflect general “concerns for youth employment and poverty
alleviation”, making the quest for knowledge worth knowing a continuous process (Muller 2002: 19).
Far from disappearing from the education scene in Africa, Gudmund (in Atchoarena and Duliuc 2002:
33) states that technical and vocational education has instead undergone change and “modernisation in
an effort to better meet the needs of the labour market without sacrificing its social function”. Various
approaches in secondary school technical and vocational education have been adopted around the
world, in each case reflecting, “the role which each society assigns to Technical and Vocational
Education”, Atchoarena and Dulluc (2002: 33). Changing social and economic conditions focus
considerable interest on the substance/concepts of HE that make it worthwhile to be on a school
curriculum, establishing the ‘discourse territory’ of this field of study (Peterat 2000: 31).

1.2 Home economics and the concept of vocationalism

Historically the focus of home economics (HE) has been meeting of basic needs for food shelter and
clothing in the context of the household and family, so much so that over the years HE as one of the
practical subjects included in school curricula has earned the status of being a vocational subject.

Lynch (2000: 156) states that vocational education is a collective term used in high schools to identify
curriculum programmes designed to prepare students so that they acquire knowledge and job skills that
will enable them to enter employment immediately upon graduating from high school or proceed to
university. Atchcarena and Dulluc (2002: 35) suggest that vocational programmes equip the young
péople with certain levels of skills and knowledge that can be useful for “wage employment or self
employment if they do not continue their schooling”. Lauglo and Lillis (1988: 3) add that vocationalisation



of the secondary education, means curriculum change in a practical or vocational direction, which “is
intended to ease school leavers into jobs or self employment, under conditions of widespread youth
unemployment.” In the United States of America, the federal government has added public and
protective services, childcare, food services, hospitality, technology and communication: computer
technology, education, family and consumer sciences (HE), marketing, to its classification of vocational
education programme areas (Lynch 2000 quoting Levesque et al; Kliebard 1999; Shumer 2001).

Lauglo {1893 16) and Mandebvu (1994) suggest that depending on the balance in the curriculum
between general educational subjects, school based training can only be of pre- vocational character,
with industrial attachments, or it can aim at entry level skills (such as vocational tracks in Swedish upper
secondary schools). Mandebvu (1994} however notes that in most cases in secondary schools the
terms vocational, technical and practical are used interchangeably, as will be done in this study.

Pre- vocational education is, strictly speaking, said to be only a form of orientation that professes fo
prepare students for vocational training, an orientation to the world of work, offering a taste of what the
world of work is like without turning the school into a vocational training or trade (school) center (King
1985). Writers agree that technical/vocational subjects are important because these subjects in some
way, have a "qualitatively different relationship to life after school than the other subjects” (King 1985: 1).
King further argues that practical courses point to particular jobs, where as with the classical linguistic,
scientific and social subjects, the link to post school career is rather weak. The pre- vocational subjects
and courses therefore, which are not clearly, “real training” ofien gain political support from the same
need to address youth unemployment and make school education appear more economically useful
(King 1985: 15). For example, in studying food and nutrition the individual has the option of taking up

studies in hotel and catering, hospital catering, dietetics efc.

It is widely hoped and expected that pre- vocational education, will give the school leaver ‘employable
practical skills', so that pre-vocational subjects are often fraught with vocational expectations (King
1985: 15). King (1985} and Lauglo (19983) both agree that, the failure of pre-vocational education to
remedy youth unemployment is not indicative of the general education value of practical subjects.

Reeder (1871) in Young (1998 54) argues that concepts and discussions on vocational education crop
up when ever researchers talk about the attempt at integrating the academic and vocational education,
and these discussions always occur and reassert themselves when ever there is or has been a new

period of crisis in an economy.



1.3 Home economics in a Southern African perspective

1.3.1 Home economics in South Africa

in South Africa, home economics, was introduced as a field of study at Stellenbosch University in 1927
(Smit quoted in McLachlan 1985). Both in South Africa and the United States of America, the pioneers
who introduced home economics as a field of study and promoted professionalisation of those who
practised it regarded home economics as an appropriate response to pressing social concerns
(McLachlan 1985: 1).

A major motivation for the development of home economics then called domestic science, was the
findings of the Carnegie Commission of 1832 which maintained that ignorance regarding household
management, nutrition and childcare, contributed to poverty and ill health among the white population in
the rural areas and recommended that HE extension programmes be made available {o women to
combat these social ills caused by poor sanitation conditions and poor dietary patterns (Vosloo 1994).
Poverty and malnutrition were regarded as products of lack of domestic management skills on the part
of the farmwomen. Hence cookery, needlework, cleaning and laundry classes were introduced aimed at
the girls. This is how the society viewed the role of HE then referred to as domestic science, where HE's
concem for relevance concerned pertinent social problems such as adeguate nutritious food adequate

shelter and prevention of disease.

Needlework was the most commonly offered of the HE (domestic science) subjects, with the first
teachers to teach domestic economy coming from the United Kingdom (Vosloo 1984: 6). in the
Education Gazette of 1973, the curriculum offered for the senior secondary course in HE covered food

and nutrition, home management.

By 1973 the senior secondary curriculum courses in home economics included food and nutrition and
home management (CPA 1973). Reference to home management Vosloo admits, shows the impact of
the American HE influence and approach. At this stage HE focused mainly on practical skills in food
preparation unfortunately at the expense of subject content (theory) that covered consumer studies,
nutrition and family studies (Vosioo 1984: 6). Clothing was not included at all and Vosloo concludes this
might have been because neediework was being offered instead as a separate subject in some schools
at senior certificate level. Standards nine and ten pupils had a wider choice of subjects but domestic
science was limited to the last grade, and this according to Vosloo, determined the slow growth and
development of the subject in schools. Smit (1973: 14) quoted in Vosloo (1994: 7) also suggests lack of
funds for putting up HE classrooms and equipment as possible causes that might have inhibited and
slowed down the growth of the subject in the country. Most serious of all was that the subject was not an
examination subject, further undermining its quest for legitimacy as a worthy school subject. v



In 1881 a workshop at Mizpah in the Cape province took place in order to analyse the HE curriculum
focusing on ‘subject content and experiential learning, aimed at developing understanding of the
practical issues related to individuals and family life’ (Vosloo, 1994: 8). The final mission statement for
HE curriculum at school level, stated that “HE empowers the pupil towards optimal development and
functioning within the home environment in order to improve the quality of life of individuals, families,
groups and communities. It is supportive in the resolution of family problems” (ibid pg 10). Vosloo
discusses how in 1983, HE was identified as one of the subjects that needed support in order {o improve

its 'standing and credibility’.

After independence (in 1994) South Africa took on the challenge to try and address “past wrongs” and
“wrong practices” through educational reform that focused on a curriculum that is progressive,
egalitarian and learner centered (DoE, 1987). This educational reform (outcomes- based curriculum)
has raised questions about the contribution and value of subjects towards the realization of national
educational goals and societal needs (Vosloo 1884: 2). Vosloo (1994) suggests that South African
home economists have had the challenge of reflecting on the nature of the content being taught, its
contribution to the development of the South African child and proving its contribution to the present and
future society in general. Hence the introduction of the new consumer studies curriculum, which has

replaced the old HE curriculum.

Consumer studies, “focuses on developing knowledge, skills, values and attitudes in learners to enable
them become responsible and informed consumers of food, clothing, housing, furnishings and
household eguipment, and to use resources optimally and in a sustainable manner” (CS 2003: 9). It
claims to promote the application of knowledge and skills in the production of quality marketable
products that will meet consumer needs. It aims to help the student improve the quality of life
experienced and how to use science and technology effectively and critically showing responsibility
towards the environment and health of others (DoE, NCS 2003).

Peterat (2001: 31) and Pendergast (2001: 4) suggest that over the years discussions on name change
for HE has been very topical with suggestions ranging from applied human sciences, human resources,
human ecology, family ecology, family and consumer sciences, family and consumer studies. South
Africa is phasing ocut HE and replacing it with consumer studies (CS) to be introduced in schools in 2006
(DoE 1897, 2000, 2003).

Proponents for a name change reason that if the old name, HE, does not reflect what the field is all
about, then considering a name change might be recommendable (Vosloo 1884: 15). The feminists
claim that HE tends to reinforce sex role stereotyping thus limiting personal and vocational opportunities
on the basis of gender. The term home economics calls up a stream of meanings in ones mind, many of



which are stereotypes. It brings to mind images of, “... girls busily sewing and cooking ...in their
classrooms, images that have led many people to view this field as fundamentally narrow, dull and
socially conservative” (rare collections of the Cornell University Library 2004). The images portrayed do
not tell the whole story about what home economics is really about (Grundy and Henry 1895: 282).
Kwawu (1993: 5) quoted in Vosloo(1994: 15) states that, “...in Africa the reality is that home
economics. .. still evokes the negative image of undue attention to household chores of sewing, cooking
and housewifery”. One cannot therefore fault the women’s movements which are in many instances
critical of home economics, a field of study they see as aiming at restricting girds and women to

traditional domestic and maternal roles.

Peterat (2001 30) further argues that however, for many home economics professionals, home
economics, “is a meaningful identity, actively constructed through study, practice, and participationin a
variety of professional communities through out their careers”. Peterat points out that a name change,
“... signals a challenge to deeply held meanings and to personal and professional identities constructed
over the years” (Peterat 2001: 30).

Many writers however agree that in order to address the stigma problems in HE associated with manual,
senseless housework; it is necessary to look at possible new names for the area of study (Vosioo 1994,
Pendergast 2001). Nonetheless, Peterat (2001 30) argues that names mean nothing in themselves but
that meaning is subscribed through our practices “through active construction and reconstruction of our
identities through them”. Thus names are open to renewal, and for home economics, this can be
obtained by returning to the root concepts of home and economics that bridge disciplines and consider

changing social and economic conditions.

1.3.2 Home economics in Zimbabwe

From the early colonial days, the then Rhodesian Government issued a statement of policy that
indicated that Africans (blacks), were to be provided with a “systematic training in household work or
agriculture” (Atkinson 1972 quoted in Mberengwa 1997: 282). In the 1950s, domestic science continued
to be a subject for most girls in primary school only. The training for the homemaking courses was
geared at providing learmners with skills that would make them legible for possible employment in the
textile mills in Gatooma (Chegutu) and the other clothing factories, and not just as housemaids. The
courses were meant to improve the knowledge and skills of the girl child in looking after the welfare of
the home and family. Extension workers from the Ministry of Health formed “clubs” where the village
women were encouraged to learn how to prepare nutritious meals using locally available foods, keeping
the homesteads clean and the family members healthy (Mberengwa 1997).



Around the 1960s and 1970s, home sconomics began fo be taught in secondary schools where
successful students received a certificate at ‘O’ Level or a Grade 11 school certificate with cookery and
nutrition, needlework and housecraft as the major subjects offered. Teaching methods were still teacher
centered although experimentation, research and or project work were also emphasized (Mberengwa
1987).

From the 1980s to 1880s, much progress was made in the range of practical subjects offered (Swariz
1993: 175). The curriculum in 1986 included practical subjects such as technical drawing, food science
and dress and textiles offered at 'A’ Level, in line with the emphasis on ‘technical’ and ‘scientific’
education. However, the curriculum still maintained strong bias for academic subjects. Although the ‘A’
Level subjects offered were entirely university focused, this only worked for the academic subjects and
not the practical subjects which had no connection with the courses offered at the local university (Swart
1883). The practical subjects were only relevant for joining the poly technical colleges and the teacher
training colleges. Although the home economics syllabi and syllabi for other subjects were modified in
the late 1980s, a number of weaknesses came to be noted by the end of the 1990s. There were growing
concerns among the employers, parents, politicians about the content, relevance and standards of the
school curriculum, where the school curriculum was concentrating on “book” knowledge, and not
equipping young people and school leavers adequately for the world of work (Mberengwa (1987).

The guiding principles of the curriculum developers of the new (2002) curriculum for primary and
secondary schools (Ministry of Education 2002: 2), were based upon ‘relevance of knowledge’ provided
by the curriculum, the extent to which the subjects offered met the needs of the individual learner, the

national economy, society at large and the future challenges of Zimbabwe.

1.3.3 History, home economics and curriculum change

Pendergast (2001: 9) states that “Home economics like no other field has been influenced by its past
...the importance of telling a history is to identify the factors that have constrained and determined that
history”. Morley and Rassool, (18989: 17) argue that all action exists in continuity with the past. New
ideas evolve from the ideas of the past which in turn lead to the development of types of improvement in
educational change. They add that reform therefore must take stock of economic, political, social and
cultural events of the past, in order to set parameters for the areas needing attention within the new
curriculum. Solutions to today’s problems come from knowing yesterday's mistakes and failed attempts
at finding solutions (Pendergast 2001: 9; Cross et al 2000: 180). Knowing yesterday's challenges and
what the subject area has faced and conquered, will help guide curriculum designers in plotting
frameworks, which show the new trends in the field that all stakeholders identify with. Hence the need to
know more about the historical background leading to the marginalisation, present attitudes towards



practicals and the status that practical/ prevocational subjects have in schools, that give an indication of
the direction HE is taking.

Seeley (1996) quoted in Ross (2000: 105) suggests that by examining the origins of the subjects we

can,

understand a great deal about the ideclogies that underpin the content based subject organized
curriculum if we examine the process by which they emerge into the pantheon of the collection
of approved subjects and the ways in which they achieve high or low status.

Subjects such as design and technology (DT), physical education (PE) and home economics (HE) were
once explicitly separate subjects for boys and girls. In the case of home economics, physical education
and design and technology, wood work and metalwork, all of which, while officially regarded and
presented as open to students of both genders, contained, and in some cases still contain, heavy
gender imbalances (Paechter 1989).

Paechter (1998: 223) and Kirk (1888, 1992), highlight how PE had separate male and female
programmes which emphasized different skills requiring different training and implementation for the
teacher and the student. HE and PE were made compulsory subjects with the intent of ‘improving the
health of the poor’ (Fletcher 1984 and Hunt 1987 quoted in Paechter 1899: 223; Cuban 1992: 223). HE
was mainly aimed at girls, to make them better wives and mothers of the society (Vosloo 1994; Gordon
and Lawton 1979; McLachlan 1985), “preparing girls for the practical duties of woman hood”v(Freedman
1987).

Turnbull (1987 87) quoted in McCormick and Paechter (1999 224) argued that

The development in schools of what in 1910 one educationist called “the domestic art, cooking,
cleaning and clothing reveals how persuasive and persistent an ideology of domesticity was in
influencing girls’ schooling” This ideology suggested that the domestic work and love of home
should be the focus of women’s lives...

For the working class boys, crafts like metal work, woodwork and design were taught (Paechter 1899).
These were believed to inculcate in the student moral training and industrious habits. Crafits continued to
stress the ideology of separate spheres and separate activities for women and men through life. In
Britain, Gordon and Lawton (1979 106) state that in 1962, the school was made a means of training
and instructing girls in the arts of domestic economy with focus on household management, practical
training in cottage cookery and care of clothes. Domestic science subjects started and made obligatory
for girls in public elementary schools could only be taken after history, geography and grammar and was

restricted to girls.



HE for girls, woodwork and metal work for boys. This trend has been challenged over the years (Grundy
and Henry 1995: 281; Gordon and Lawton 1979: 110). Over the years all interested learners have been
encouraged to take up a practical subject of their choice in addition to other school subjects offered on

the school curriculum.

1.4 The Research Question

- With the above issues in mind the question is posed: What are the current trends that can be discerned
in the home economics curriculum documents in Zimbabwe and South Africa?

1.5 Objectives of the Study

In its analysis of the curriculum documents, the study will aim to;
a) Determine the factors that contribute to and influence home economics (HE) curriculum change
and construction in the school curriculum.
b) Identify some of the issues that the HE curriculum in the new millennium must address.

¢} Determine trends in HE curriculum design and pedagogical approach.

1.6 Rationale and justification of the problem

In my teaching experience of dress and textiles (DT), now textiles and clothing design, | discovered that
the teacher and pupils had to confine their choices for practical work and theory covered to the ‘A’ Level
examination specifications (assessment method) | had to ‘teach to the test’, without considering if in the
final analysis, the pupils learnt anything that would help them emerge as productive independent
individuals, participating in the development and improvement of the economy.

The demands of the Cambridge Examinations influenced, in a way, all the pedagogic and evaluation
activities undertaken by the teacher. Under these conditions creativity and innovation were stifled. it was
hard o cater for the needs of pupils as potential job seekers. Their views and thoughts were not always
catered for. The fashion world out there is worlds apart from the fashion that the education system was
exposing the pupils to, both in approach and expression. Trying to find a balance between these ideas

and getting a working solution was a real problem.

Thus the study hopes to determine the trends that have emerged in the teaching of home economics
subjects, trends that reflect the direction home economics is taking in the new millennium,



1.7 Significance of the study

As a general principle, teachers teaching practical teachers agree that practical subjects have been
introduced for both general education and labour market reasons, and for the preparation of pupils to
enter employment or for self employment (King 1985; Mberengwa 19987). Almost all African countries
have experienced low absorption capacity of their economies, and have seen large percentages of
school leaver unemployment (Mandebvu 1984).

The crux of the matter is that the 21% century student demand that the school curriculum equip him/her
with skills and knowledge that will enable him/her to get a job when he/she leaves school at what ever
exit point within the schooling system (Lauglo and Lillis 1988; King 1985). Literature has shown that, as
the economic environment of the world has changed, the changing economic realities have made the
world of work totally unreliable (Hargreaves and Fullan 1998: 20). The writers add that students have
come to realize that pieces of paper (academic achievement certificates), no longer automatically
provide security and success. Students notice that, “the job lights are dimming at the end of the
educational tunnel”, and students expect the school to offer them what is relevant to the world of work
and to the economy.

Problems and challenges such as unemployment, poverty, increased technical knowledge and others,
demand constant revising of content taught, as they influence any future plans the student makes. Has
the structure of knowledge for home economics subjects changed over the vears? If yves, what factors

have influenced these changes in school curricula? Pondering on this issue, Grundy and Henry (1995:
281) ask, “Which way home economics?” a question that echoes through out this study.

1.8 Structure of the study

The dissertation has been structured in the following way:

Chapter Two: A review of literature concerning the issues of curriculum change and curriculum
development, and the agents influencing what is taught and how it is to be taught and evaluated. The
section attempts to explain why HE has been included in the school curriculum.

Chapter Three: Presents the methodology used to analyse the curriculum documents.

Chapter Four: Discussion of the analysis of the curriculum documents concerning content, pedagogy
and evaluation as presented in the documents.

Chapter Five: The main issues arising from the documents which the curriculum of the future needs to
address.

Chapter Six: Conclusions and implications of the study.
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2 LITERATURE ON THE HOME ECONOMICS CURRICULUM

This chapter reviews the literature relating to the home economics curriculum and attempts to place it
within a theoretical context. The study is an analysis of curriculum documents in their prearranged
(preactive) stage, curriculum as prescription (Goodson and Walker 1991), where documents are
organized so as to highlight knowledge and skills that have gained ground and also determine the status
of HE subject areas. This organized body of knowledge is what most writers say is the curriculum
(Hollins1996: 150).

in the study, the HE curriculum documents cover the compiled body of knowledge, skills and values to
be imparted to the learner, with the use of different materials such as texibooks and computers. The
documents are treated as products of policy making, design, development and use that are not
independent of their location in society and history (Holling 1996: 147). Basil Bemstein's (1975, 1980,
1996) work on the understanding of social construction of pedagogic discourse and educational
knowledge and transmission, using the theories of classification, framing, vertical and horizontal
discourse, (discussed in detail in Chapter Three) is essential to the analysis.

2.1 Studies of the HE curriculum

The literature reviewed did not reveal much work dealing with trends in the development of the field of
study. Historical explorations, instead, give general overviews on the development of HE, mainly in the
United States of America and the United Kingdom. For example, Grundy and Henry (1995) discuss the
need to find the nature of knowledge that justifies the legitimacy of HE and understand its potential as a
school subject (‘the conceptual orientation of the home economics curriculum’). Stage and Vincenti
(1997), and others, seek ways to the shattering of the stereotyping of HE that has made HE “ignored,
misunderstood and even maligned”, emphasizing the role of HE in reform. Peterat (2001) offers ‘radical’
ways of renewing HE for the future in line with new ideas that help understand the concept of HE. Kerka
(1996) discusses the need for “recrientation of the curriculum from the traditional emphasis on
technical/vocational skills of home making toward a critical science approach”. Kerka aiso argues for the
need for renaming HE because the role of the woman has changed over the years, with Pendargast
{2001) offering insight into why HE professionals are determined to find new titles for the field, f not to
remove the discomfort the name brings. Vosloo's work (1994), (whose views were closest to my study),
looked at the reconceptualisation of the HE curriculum and s relevance in the school curriculum for the
new South Africa.
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Since there was no specific research available which corresponded to my area of inquiry, it was
important first to come to terms with various ways in which school knowledge can be viewed with
respect to pre-vocational/practical subjects, and with the way curriculum designers decide on what
knowledge is worthwhile for the leamer in the new millennium. This provides in a way, the basis for
better understanding influences on trends and the direction HE may be taking.

2.2 Practical subjects and the meaning of knowledge

Scheffler(1999) gives brief outlines of three broad philosophical approaches to knowledge which help
explain the differing status given to different subject areas. These include: the rationalistic view, which
regards knowledge as that emphasizing rationality, reason as superior and source of valid knowledge
and views mathematics as the model of science (Kelly 1886 6; Morton 2003: 2). Next is the empericistic
view that takes natural science as the basic model where “natural phenomena are revealed by
experience, not disclosed by intuition, nor their interrelationships derived from self-evident axions” (Kelly
1986: 6). Empiricistic views do not agree that some knowledge comes a priori from the rational mind,
independently of the experiences of the senses. Lastly is the Pragmatic Approach, which “stresses the

experimental character of empirical science” (Scheffler 1999: 3).

Lewis (1999: 131) discusses Hirst's (1965) seven forms of knowledge, (mathematics, physical
sciences, human sciences, history, religion (morals) literature and philosophy) from which subjects are
derived, representing the possible ways in which we can make “rational sense of the world” (Hamm
1993: 46). Each form has its particular central concepts that constitute a distinctive logical structure,
which is able to make particular statements to address particular questions testable against experience,
against criteria that are specific to that particular form of knowledge (Ross 2000: 104).

Lewis (1999: 131) argues further stating that, “true knowledge” in Platonic culture could be arrived at
only by sight, speculation, and contemplation, views which totally ignore technical education such as
HE, which contributes to the total, "development of ideal human beings”. Whitehead (1929) quoted in
Lewis (1999: 133) however recognized that there have o be three main sources of knowledge, those
derived from, “the way of literary culiure, the way of scientific culture, and the way of technical culture”
(Lewis 1999: 133). Whitehead goes on to add that technical education draws on the deep natural
instinct to transiate thought into manual skill, and manual activity into thought.

QOver the years many authors who have discussed this issue of subject status and the status of

knowledge seem to concur on the fact that, “all curriculum involve assumptions that some kinds and
areas of know!édge are more ‘worthwhile’ than others” (Young 1999 64). ‘

12



Attar (1990: 22) quoted in Paechter (1999: 221) points out that:

if knowledge is power, then some forms of knowledge are more powerful than others. It is no
accident that the least powerful forms of knowledge are those that are taught to the least valued
groups of pupils

A point that Young quoted in Goodson (1988; 166) takes up by commenting that when it comes to the
selection and organisation of knowledge, society’s influence helps to highlight and emphasis the
assumption that “some kinds and areas of knowledge are much more worth while than others” where
what he calls ‘high status groups’ (sciences, maths) (Ross 2000; Grossman and Stodolsky 1999) have
always tended to receive ‘academic’ rather than ‘technical knowledge’, and where resources are
channeled in favour of high status subjects, as evidenced in the Norwood Report in the UK (Ross 2000:
112). Goodson and Marsh (1996; 61) argue that this happens because in schools where academic
achievement and preparation for college affects the greatest concentration of symbolic and material

resources, vocational departments are seen as’ back waters’.

2.3 What counts as worthwhile knowledge in home economics?

Views on what society regards as knowledge worth having will set trends in each era of what is to be
taught in each subject area. Determining what value each society places on a form of knowledge points
to the way the subject area grows and the direction it takes. This discussion will briefly look at what
determines the value of knowledge the HE curriculum designers consider in their planning.

In previous studies on curriculum studies, it is noted that researchers have often concentrated on
learning, almost saying nothing about knowledge except to treat it as the content of the leaming
process, something that has no effect on the learning process itself and also not affected itself by the
learning process. McCormick and Paechter (1989: ix) comment that it has been proved that, “itis
impossible to have a view of learning Mthout also implying a view of knowledge”. Hamm (1883: 59)
also adds that it is important for people to "know more about the nature of knowledge as well as about
children and how to present knowledge to children” because determining what is to be taught
determines the status of the subject on the school curriculum.

Richard Peters (1965; 1966) and Carr (1998 20) commented that the view that education is concerned
primarily with initiation into intrinsically worthwhile activities proves that worth while knowledge should be
from those forms of knowledge which present a genuine attempt to promgte the cognitive, spiritual
physical aspects in the learner (all round development of the recipient).
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Habemas (1871, 1972) offers a view that can be used to help answer queries about the vulnerability of
HE in the school curriculum which have seemed to threaten the very existence of the field.

Habermas's work helps place HE in its different orientations (agreeing that HE is a multifaceted area of
study) that define and represent “fundamental orientations towards being human’ (Grundy and Henry
1995: 282). Habermas' work clarifies that other theories of inquiry developed to understand the concept
of knowledge do not offer comprehensive understanding of the concept, whose acquisition he claims is
stimulated by human interests for survival and meaningful existence (Vosloo 1884). Habermas' theory of
cognitive interests has identified three categories of process of inquiry which help demonstrate three
‘knowledge-constitutive interests’, namely the empirical analytic science approach (incorporates a
technical cognitive interest), the historical-hermeneutic sciences approach (incorporates practical
interests) and the critically oriented sciences approach which deals with the emancipatory cognitive
interests (Habermas 1972: 308).

Grundy and Henry (1895), Vosloo (1884) and Baldwin (1990) have discussed how MHabermas’
‘conceptual schema’ may be used in the development of an HE theory that helps in designing a relevant
curriculum for today's challenges, thus helping provide justification of HE in the school curriculum

2.3.1 Technical interests and the HE curriculum
Technical cognitive interests incorporated in the empirical-analytical sciences refers to the ‘basic
orientation’ that is an expression of the fundamental human need for reproducing itself and;

those aspects of the human society deemed of most worth, dependent on the control and
management of its human environment establishing rules for the construction of theories and
their critical testing, whether technical exploitability is established by rules according to which
we apply theories to reality (Habermas 1972: 308)

Technical knowledge is viewed as being objective, real, able to be validated and exact, helping to give a
sense of ceriginty, in the belief that because technical knowledge is knowledge of what exists, “it can be
observed, measured, quantified”. Goldman (1999: 164) points out that “scientific inquiry is a human
activity”, that makes the technical rationality recognise the strong connection between science and
technology “A scientific orientation in HE “stresses the importance of knowing science principles that
explain the behaviour of food and textiles, as well as the principles that describe human behaviour”,
growth patterns and relations (Goldman 1999: 285).

Hence technical knowledge is exploited, utilized to produce a given outcome. In an adapted illustration

from Vosloo (1994: 37), the idea of utilization of knowledge to produce quantifiable products under

guided management is applied in HE as shown below.
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INPUT Process- managed QUTPUT/OUTCOME
Machine Work The product; eg.
- the environment intellectual A well run home
- the home - observe A well produced product
- utensils - compare eg. ideal muffin, well
- the economy - apply el Dl@ANEC FOOM
- social structure Manual
- family goals stir Observable responses
Commodities cream buying and consumption,
- food polish growth and development
- textiles stitch
- furniture press

Figure 1: HE from a technical perspective within the framework of analytical-science

Figure 1 demonstrates the outcome as a result of the optimum use of resources to obtain skills and
knowledge “closely associated with survival skills” for the individual, clearly highlighted in an example of
a working mother who has to juggle roles/duties of being a homemaker and a career woman

Grundy and Henry (1995; 284) observe that:

curriculum documents informed by a technical interest are frequently dominated by specifically
defined objectives which determine what is taught and how it is taught , and by rigid assessment
programmes

Brown (1980, 1984a) contends that technical orientation and a technical bias, drives the HE curriculum,
as evidenced from the origins of the subject and the way ‘practical’ (psychomotor) skills are emphasized
in the curriculum. HE “programmes that are skills oriented” provide the stage where learners perfect
their skills in carrying out certain tasks according to “prescribed criteria” (Grundy and Henry 1895:; 284).

2.3.2 The practical interest and the HE curriculum

Knowledge generated from practical interest arises from the ‘intersubjective understanding’ oriented
towards consensus seeking, as a result of interaction between individuals or groups. Through interaction
(socialization: debates, reflection) culture creation takes place, with society defining its values
expectations on approved behaviour (Habermas 1871 92). Habermas adds that a curriculum informed
by practical interests (hermeneutic knowledge) communicates universal human values guiding social
behaviour cognitively and reached at a level of mutual understanding and systematic approach (Grandy
and Henry 1895 287). This type of curriculum, the writers add, emphasizes the importance of the
interactive process, which the teacher and leamer as a team determine the curriculum, working towards
a common goal and the outcomes Goldman (1999: 3). Brown (1984a: 2) adds that HE, besides being
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seen as technical in its interpretation, can also be informed by practical interests, as highlighted in HE's
aims given in its definition which states that

Home Economics in its most comprehensive sense is the study of the laws, principles and
ideals which are concerned on the one hand with man’s immediate physical environment and on
the other hand his nature as a social being and is the study specially of the relation between
these two factors... (Brown 1993: 367).

in this sense Grundy and Henry (1995: 285) point out that HE is a “praclical science, which is socially
and morally oriented”. These writers go on o add that the historic review of HE demonstrates that a
practical interest “has had a strong influence on the development of HE in the school curriculum”. The
HE syllabi highlighted moves from a more content orientation, making learning more meaningful to the
learner, and {0 a more humanistic approach in HE. Methods such as the use of independent individual
and group research, investigation, experimentation, role playing, individual and group projects, field
trips- practical importance seen in the developing communicative competence in learmners were used
promoting the understanding the logical structure of thought and speech.

2.3.3 Emancipatory interest and the HE curriculum

This critically oriented science approach acknowledges the ‘dynamic interrelationship of knowledge and
power”, without the controlling of the application of knowledge as in the practical and technical inferest
approaches. A critical science approach clarifies how human understanding and action is “constrained
by often recognized interests in domination. It is concerned with “confronting issues of power and
domination and empowering individuals/groups to ‘act with autonomy and responsibility’ breaking the
taken for granted views of the world (‘critique of ideology’) (Grundy and Menry 1895: 290).

Vosloo (1994: 32) argues that this approach seeks to know the kind of relevant, worthwhile, knowledge
that HE subjects can contribute in terms of challenging ideologies, beliefs and norms that impose
inequalities and hardship on individuals and society. HE can utilize this interest by promoting
‘enlightment’, seek to empower learers (the emancipation of learner) (Baldwin 1989). In this case
home economists must first see themselves as ‘rational agents for change seeking to develop a “broad
social consciousness and critical awareness of conditions in society that historically damage family’s
ability to act in the interest of human happiness” (Brown 1980: 101). '

Thus, Husen and Postlethwaite (1994: 3149) argue that, “if knowledge is an instrument, the main

purpose of acquiring it is to learn how to use it”. The uses of various areas of knowledge in life
determine and dictate what knowledge is, hence what part of it should be taught and developed.
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Howaver, much as writers say it is the usefulness of knowledge that makes it valuable, Barnes (1982:
119) asks then why an area like cookery which is a part of everybody's daily life, whose skills and

knowledge are necessary and undoubtedly very useful, is not a highly valued part of the curriculum?

2.3.4 Justification for HE in the curriculum

Referring to the definition of home economics, one finds that the nature of HE is often regarded as a
science and social science field of study (Brown 1983; Grundy and Henry 1885). Vosloo (1994),
McLachian (1885) and Peterat (2001: 31) regard HE as a philosophical subject, which looks at
“relations, while the subjects that it depends on such as economics, sociology, chemistry and others are
empirical in thelr nature and concerned with events and phenomena” (Mclachlan 1885: 2). The nature
of the knowledge embedded in HE subjects, therefore establishes on ‘epistemological grounds’
characteristics that determine its value in the curriculum Grundy and Henry (19958: 281), which can be
summarized as follows:

a) It gives practice in the organization and planning of work.

by It links what goes on in school with what goes on outside.

c) ltis concemed with family life and making of homes based on the experience of countless
generations.

d) It can reinforce or complement almost every other subject in the curriculum and can provide a
bridging subject linking arts and sciences, drawing on social history, social studies,
environmental studies, child development and psychology and the natural sciences.

e) It provides opportunities to think creatively, acquiring and practicing linguistic, numerical, and
aesthetic skills and through these to become aware of the pleasures and satisfactions as well
as the problems and challenges of present day family life.

f) Itis concerned with the development of the individual and how to balance individual rights with
those of others (Gordon and Lawton 1879; 115).

Thus knowledge in this regard is stimulated by the fechnical, the practical and the emancipatory
interests of the person who engages in different forms/processes of inquiry in order to acquire the

relevant knowledge.

2.4 Trends in the development of HE over the years

Home economics is divided into subject components such as clothing, family studies, food and nutrition,
management and housing, components that have contributed to ensuring the inculcating of concepts
that have become increasingly important in consumer oriented, multicultural African societies
(McLachlan 1985; Vosloo 1994; Waudo 2002).
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Home economics as a field of study is largely of American origin founded on January, 1, 1909 in the
United States of America, first recorded as a course in home economics at lowa State College in 1869.
The purpose of the course was to prepare women for the work in the home, to “help the home and
family develop ethical and free human beings who were conscious participants in improving society”
{Mberengwa, 1997: 293).

In the US, the inception of the Morrill Act in 1862 paved the ground for a significant development in the
field of home economics. The Morrill Act mandated that wider missions for the colleges be funded,
covering not only the traditional curriculum but also the practical areas and research.

The Act gave HE room to be regarded as an academic field leading to the establishment of colleges in
the United States of America offering HE. Until that time the higher education system had focused
largely on the teaching of the classics and on preparing the young men on obtaining the background to
being introduced to white-collar professions such as medicine, law, and the ministry (Cornell Library
2004).

Between 1880 and 1890, the schools began to offer domestic science as part of a manual training
movement that was aimed at providing children with an education to help them learn to use their hands
as well as their minds. The following educational programmes were proposed at the Lake Placid
Conference (1909):

»  Domestic economy aimed for the very young, giving children basic survival life skills, such as
choosing the right type of foods to eat, and handwork.

= Domestic science, offered scientific knowledge in chemistry, physics, economics, and
physiology, applied to the learning of the subjects, making knowledge more applicable to
everyday knowledge.

s Household arts focused on hand skills, which were only part of a college or university curriculum
but mainly belonged to technical schools.

= Euthenics (the practical application of well known scientific and social laws to develop human
beings by improving living conditions) was to be taught in higher education (Mberengwa 1997:
284}

Copa and Bentley (1992 898) discuss how the first attempt at the development of a national curriculum
to address HE programmes at secondary school and universily levels prepared in 1813 in the USA was
subdivided into areas of food, clothing, shelter and household and institution management.

HE emerged from the schools subject to later gain university and academic status, with home
economists developing their own credentials (Heggestad 2004). lts development can be seen not as a
pattern of disciplines “translated” down or of “domination” downwards, but very much as a process of
*aspiration” upwards, Goodson (1995: 167), of those few who recognized the subjects value to

contributing to society’'s needs and problem solving of society’s challenges.
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However writers such as Burman (1999) and Berlage (1998), have observed that though the attitude
towards home economics éubjects have basically changed for the better, have become more tolerant
and receptive, the stigma and stereotyping of the field has somewhat remained. The authors reason that
this attitude could be partly because HE principles are based on the family and home; these views have
placed HE as primarily serving the affairs of the woman in society. Over the years, trends show that
content focus has moved from values to technical/scientific aspects and integration with other subjects,
leading to interdisciplinarity. Rapid changes in technology, scientific and consumer knowledge have
been recognised and have been built info the home economics (Gordon and Lawion 1879). |

The 21* century has also seen new trends in which HE further attempts at changing names to establish
itself showing more tendencies o 'sciencetize’ (Peterat 2001) itself, and giving more base to the

acquiring of entrepreneurial skills.

2.5 Trends in Southern African curriculum affecting HE development

Mandebvu (1994: 55) has suggested that in Africa the curriculum developer of the future, must take
cognisance of the fact that the majority of the people in the countries live in the rural areas and that
most school Ieavérs will not be able o get formal employment in the formal sector. Mandebvu argues
further that, “it would therefore be a misplacement of priority if our education systems were to gear
themselves mainly at the provision of skilled people for business and industry,” Thus the major question
to address stil remains, ‘which type of education is then best suited to the challenges our region faces?’

To answer this question Mandebvu refers to Mukyanuzi's suggestion (1990) that a 'technical type of
education’ which encourages the fusion of both theoretical learning and practical skills is most relevant
for Africa. Avenstrup (1897: 20), is also of the view that curriculum developers in Africa have to consider
imaginative innovations, to come up with ‘unique’ ways of dealing with knowledge within different given
social contexts where “relevance, applicability and adaptability of what is to be learnt or taught are made
critical guidelines in coming up with the relevant indigenous curriculum. Pretorius (1993: 29) in Marope
and Weeks (1994) concludes the thought by stating that, the curriculum of the future must first
emphasise on skill and in particular ‘learning to learn’.

2.5.1 Curriculum change, consumer studies and oufcomes-based education

Both the educational systems of South Africa and Zimbabwe have gone through major changes aiming
to produce a generally acceptable relevant curricula.

in South Africa, Fleisch, discusses how the proposed outcomes based education (OBE) approach that
has consumer studies as one of the subjects to be taught, is aimed at shifting the “focus of school
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teaching away from objectives derived from syliabi content to structuring learning experiences around
what students should know by they time they exit the formal system” (Fleisch 2002: 117; Jansen and
Christie 2000: 29, 1999). CS relies on the base knowledge acquired in the other learning areas as
indicated in the NCS (2003). For example, technology (recognizing the impact of technological
development on the quality of people’s lives), economic and management sciences, mathematics (skills
in calculating, planning organizing), languages, natural sciences (conducting investigations and drawing
up reports).

Spady (1997), quoted in Jansen and Christie (1999: 85) states that outcomes rather than learning
theories drive educational reform and the teaching process. Outcomes models specify what learners
should know and be able to do. Quicomes based teaching concentrates on the results of leaming with
the teacher designing and selecting the inputs and authority (policy makers, industry, business sector,
environmentalists, parents) coming up with the outcomes (Malcolm 1998). This process ensures that the
learners get knowledge and skills that the nation considers important. OBE gives each child the same
rights to progress no one ‘fails’ as many dimensions of performance are used to produce a profile of the

student's achievement.

Literature on curriculum change and development is useful to consider at this point when discussing
issues involving the HE curriculum, in the way that educational reforms become trend setters in
influencing what is to be taught and how it is to be taught and influencing the status the subject has on

the school curriculum, as discussed below.

2.6 External factors driving curriculum change and development in
home economics

How people as individuals and as society view curriculum is important because people’s conceptions
and ways of reasoning about curriculum, “reflect and shape” how everyone in the final analysis think,
talk and study and act on education and on what is finally taught to the learners, that defines the
structure of knowledge of the given subject (Hollins 1986: 53, 148; Goodson and Marsh 1996). Any
consideration of the HE curriculum needs to include or make reference to the above aspects, from the
broader literature on curriculum development and implementation

The following section below looks at these agents capable of influencing HE curriculum change and

development, in terms of what the HE curriculum designers view as knowledge and skills worth knowing
as given in the curriculum documents discussed in detail in Chapter Four.
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2.6.1 Government influence

Governments influence forms of knowledge, the quality of education and the direction a subject takes in
several ways through their policy mechanisms and administrative organs such as ministries of
education, parliament and the curriculum development units (Hallak 1896: 4, Salia — Bao 1989 42).

...those in positions of power will attempt to define what is to be taken as knowledge in society,
how accessible to different groups any knowledge is and what are the acceptable relationships
between different knowledge areas and between those who have access to them and make
them avallable (Young 1998: 11).

Young (1991: 62) illustrates this point by discussing how in the apartheid era (South African educational
system), the policy of Apartheid was inculcated in the school curriculum by policy makers as a means of
maintaining economic ineguality, and a means of preserving a separate identity or different views of
reality or knowledge. C8 (part of the OBE curriculum) has emerged as one of the results of the
educational reforms set by the new government.

2.6.2 Examinations and Examination Bodies

Salia-Bao (1989: 44) discusses how examination bodies have been found “dictating what shouid be
taught in a way that ceriain irrelevant material is taught”, which meets needs of neither the children nor
society. Wolf (1992) quoted in Young (1998: 68) makes note of how importance is given to
qualifications, reflecting the “dominant role that assessment and in particular terminal examinations has
had on post - compulsory education...” have always exerted considerable power and, thus “remain the
linchpin” of the gualification system and having a “stranglehold over curriculum”.

Weber (1952) quoted in Young (1998) talked about the way examinations contribute to the perceptions
that have cultivated opinions underlying the status and development of a subject area over time. He
argues that the major constraint on what counts as knowledge in modern societies depends on whether
something could be objectively and, in practice, quantitatively assessed. Hence the assumption that
seems to underlie modern educational policy that, “if you cannot examine or test for something, itis not
worth knowing” (Young 1988: 18). Young (1998: 19} also alludes to the “link in modern education
systems between formal education, examinations and specialist knowledge’. In both T&CD and CS
documents examination schemes have been inciuded to show that examinations still play a major role in
determining the success of the subject area.

2.6.3 Universities and extemnal consultants
Many authors write about the influence universities have played over the years in determining the forms
of knowledge and what they avail to the inquirer and the influence on what has been taught in the
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schools, through the fact that they have provided the external examiners for the external examinations
and been in the forefront of knowledge production.

However Delanty (2001: 4-8) argues that, in this post modern era, where displinary boundaries have
become blurred as “multidisciplinarity becomes the norm”, the university is no longer the crucial
institution, the only privileged site in society for the reproduction of particular kinds of knowledge. There
is now a proliferation of many different kinds of knowledge that no particular one can unify all the others.
Delany suggests that the role of the postmodern university, in the production of knowledge is in fostering
research, education, professioha! training and intellectual inquiry and critique (Delanty 2001: 8). HE
professionals, lectures at universities and college teachers, education officers are curriculum designers

in both systems.

2.6.4 Curriculum change and educational assessment

Sieborger and Macintosch, (2004: 32) allude to the connection that exists between assessment and
curriculum. The writers suggest that assessment, because of its influence on how the teacher and pupils
react towards the curriculum, establishes the fact that assessment plays a major role in curriculum
change and development. .
The writers point to the way that assessment tends to motivate, greatly the learners and teachers in the
way the leaming process occurs by directing the learners’ and the teachers’ attention, “to specific
aspects of a curriculum or learning programme”. All supported by such statements as, "we have to finish
this for assessment”, “This is important, you'll be tested on it” or “Does it count for marks?” Assessment
in this way seems fo have a strong hold on the way the learning process occurs. The documents under
discussion have made provision for the assessment schemes to be used, to be discussed in following

chapters.

Researchers have observed that when curriculum change occurs, assessment facilitates the

acceptance of new improved programmes by the stakeholders. Siebtrger and Macintosch (2004: 32)
add that, “if the changes can be linked to assessment, there is a much stronger motivation for teachers
and learners to accept them”. Hence the statement “assessment drives the changes”. Assessment and
evaluation plays an important part in T&CD and CS because significant areas in the documents discuss
the assessment and evaluation techniques to be used in the teaching and learning of the new subject
areas. Consequently the writers also point out that if one changed the type of examination one would g
also “change the type of teaching and the type of textbook used”. Thus strengthening Bemnstein's view
that the three units (message systems) curriculum, pedagogy and assessment constitute the three-
message system for delivery of knowledge.
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2.6.5 Textbooks

Marsh (1982: 51}, states that textbooks are by far the most commonly used curriculum material in the
classroom where teachers use textbooks to "motivate students and to give them maximum
understanding about a topic or problem”. In this regard writers claim that texdtbooks constitute the base
of school knowledge. Many teachers use textbooks as major tools because of the way they match
closely to the syliabi and the educational system outlines of what is considered most worth knowledge to

be taught.

Curriculum developers have to consider the books providing the best information to cover the content
taught. Marsh (1992) adds that the content in the book should be material that is “directly related to the
syllabus and the examinations that the students have to pass... content should be up to date,
emphasizing the major concepts of the discipline...” {Marsh 19982: 54). For example the T&CD syllabus
indicates textbooks to be used.

2.7 Summary

Not much literature is available on home economics curriculum. However from the available literature it
is possible to draw conclusions regarding the occurring changes in the structuring of school knowledge
and pedagogical discourse that have set trends in the development of the HE curriculum. By looking at
trends an attempt is made to determine the direction that HE subjects are taking, (in the new forms of
knowledge they are incorporating) and why the field is taking that direction.

Over the years socio-economic, political, ideological and technological changes have created the
context in which curriculum change and innovation in general school curriculum (HE included), has been
constructed and implemented. The changes in the type of knowledge considered worth knowing in HE
have evolved to be representative of the needs of the present and future society (Nkomo1995: 32,
Cornbleth 1980: 24; Young 1998: 68).

The focus is shifting from knowledge and skills for making things to the development of a critical and
independent human being capable of become an ideal worker capable of solving many social and
economic problems facing society today and tomorrow (Bates et al 1985). Chapter Four and Five will
explore these views in detail. In the following chapter an explanation of the methodology used in the
analysis of the curriculum documents is presented.
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3 THEORY TO INFORM THE ANALYSIS OF CURRICULUM
DOCUMENTS

The analysis of the curriculum documents for T&CD, €S, N&C and HE draws substantially on Basil
Bernstein’s theory of knowledge and pedagogy. The model of pedagogic device shows how social
power and control operating the forms of communication reproduce culture in the formal education
system. The theories of classification and framing help show patternsitrends that emerge in the
documents, concerning the content (structure of knowledge privileged in society), dominant pedagogic
patterns and assessment practices that determine the direction home economics is taking.

The study uses the analytical iools developed by Bernstein to highlight any changes in the curriculum
documents, in terms of what is to be taught, how it is to be taught and assessed. Bernstein (1977: 85)
states that formal educational knowledge is realized through three message systems, namely,
curriculum, pedagogy and evaluation. Where, curriculum, defines what counts as valid knowledge,
pedagogy, what counts as valid transmission of knowledge, and evaluation, defining what counts as a
valid realization of the knowledge on the part of the learner or the acquirer. Bernstein believes that that
these systems “form a whole and should be treated as a whole” (ibid p 81). Hence | concentrate on
using these three sections in the study.

The chapter starts with an overview of Bernstein's work and a description of the notion of pedagogic
device, pedagogy discourse (the production of the curriculum) and then the structuring of the curriculum.
A scrutiny of these three sections (content, pedagogy and evaluation) will reflect in chapter four and five
what curriculum designers consider to be knowledge worth knowing in home economics, determining
the direction the subject is taking, thus underlying its relevance and importance in today’s society.

3.1 The social construction of discourse

Bernstein's work on cultural transmission, pedagogy and symbolic control considers how individuals,
groups and organizations in society use power and control o determine what is fo be considered
valuable knowledge worthy to be taught, how it is to be taught and to whom the content is to be
delivered (Bernstein 1997: 47; Young 1988: 31). Bernstein (1977: 28} clarifies this assertion by stating
that, “How society selects, classifies, distributes, transmits and evaluates the educational knowledge
that it considers to be public, reflects both the distribution of power and the principle of control (Bernstein
1977: 85).
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Concepts of power and control highlight how these two produce, distribute, reproduce and legitimize
dominating and dominated principles of communication and how the principles of communication
produce a distribution of forms of pedagogic consciousness {Bernstein 1996: 18).

Bernstein (1996: 42) introduces the concept of recontextualisation through the discussion of the
pedagogic device and pedagogic discourse. Here he is concerned with how knowledge is transformed
and turned into educational knowledge through the processes of pedagogic discourse. The pedagogic
discourse is a principle by which other discourses are appropriated and brought into a spread
relationship with each other for the purpose of their selective transmission and acquisition (Bernstein
(1996: 47).

To clarify the position of pedagogic discourse Bernstein defines pedagogic device first saying that it is,
“the symbolic rule of consciousness in its selective creation, positioning and oppositioning of pedagogic
subjects. it is the condition for the production and transformation of culture” (Bernstein 1990: 188).

He further explains that the pedagogic device makes possible the

transformation of power (that is, its basis in social relations and their generating sites) into differently
specialised consciousness (subjects) through the device's regulation and distribution of knowledge
and of the discourses such as knowledges presupposes (op.cit. 1880: 209).

The pedagogic device provides the intrinsic grammar for pedagogic discourse through the use of
distributive rules, recontextualising rules and evaluation rules. These rules are hierarchically
interconnected and regulate the way in which knowledge is transformed into educational knowledge.
This discussion will focus on the recontextualising rules which regulate the "construction of specific
pedagogic discourse,” (p 180), to be used as part of the analytical tool for the study (Bernstein 1990
180).

It is the recontextualising principle and rules that selectively appropriate, relocate, refocus and relate to
other discourses to constitute its own order (op.cit. 1990: 84), that is taking a discourse from its original
content, modifying it and then reinserting it into a new discourse.

3.1.1 The recontextualising field

In a model showing how the pedagogic device operates, Bernstein 1990: 197), illustrates how the macro
structuring of society influences or impacts on the micro structuring of pedagogic institutions, as shown
below in figure 1 where Pedagogic discourse is generated by a recontextualising discourse (Bernstein
1986 47).
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Recontextualising rules regulate the formation of specific pedagogic discourse (Bernstein 1996: 42;
1980: 180), where the recontextualising principle creates recontextualising fields, creating agents with
recontextualising functions, which then become the means where by specific pedagogic discourse are
created as shown above. The process starts from recontextualising principles and moves to the
recontextualising field (analylical space) where there is the engagement of the agents with given

practicing ideclogies (Bernstein (1996 48).

Bernstein states that the process of selecting what is available for recontextualisation is determined
mainly by the interplay between the official pedagogic recontextualising (ORF) field, which includes
specialized departments, local education authorities, and the pedagogic recontextualising field (PRF)
consisting of schools, colleges, universities, departments of education, specialised journals and private

research foundations.

it is in the recontextualising field that the positions of pedagogic theory, research and practice are
generated is “creating, maintaining, changing and legitimizing discourse transmission and organizational
practices which regulate the internal orderings of pedagogic discourse” (Bernstein 1980: 193). itis in the
recontextualising field that the “what” (categories, contents, relationships to be transmitted making up
classification) and the “how” (manner of transmission - framing) of pedagogic discourse are constituted.
Recontextualising agents in this field appropriate texts (recontextualising) from intellectual fields such as
physics, english), the expressive fields (the arts) and manual fields (craft), which undergo transformation
prior to their relocation which Bernstein (1990: 192) terms delocation and relocation where the text can
be “simplified, condensed and elaborated’, thus being repositioned and refocused. During this process
that dominant principles of society impact greatly on what is considered valid knowledge, determining
therefore what is available for selection and recontextualisation, influencing the direction a field of study

takes.

3.2 Knowledge structures

Bernstein (1996: 20), in his discussion about power and control offers an analytical tool for examining
the structure of the curriculum through its classification and framing, pointing out that, “power relations
help create, legitimate and reproduce boundaries between different categories of groups or discourse”.
In this regard; power operates always {o “produce dislocations, to produce punctuations in social space”.
Thus ‘power always operates on the relations between categories, establishing legitimate relations of
order. Control on the other hand, establishes legitimate forms of communication appropriate to the
different categories, helping socialize individuals into the relationships of power.
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Where contents are bounded separated from each other, such a curriculum is of the collection type, with
contents well insulated from each other, and the syllabus of each content is in the, “hands of those who
teach it and those who evaluate it" (Bernstein 1877 81). A curriculum where the contents “stand in an
open relation to each other”, with reduced insulation between contents is called the integrated type.
Integration involves various contents being subordinate to some idea, which reduces their isolation from
each other (Bernstein 1977: 80). Curriculum of the integrated type emphasizes education in breath,
where it moves from content closure (collection type) to “content openness” with pedagogy emphasizing
“ways of knowing rather than states of knowledge * (Bernstein 1877: 83). In both collection and
integrated types of curriculum Bernstein points out that, the principle here is the strength of the
boundary between contents that determines and underlies the concepts of classification and frame.

There may be various types of collection and degrees of integration.

3.2.1 Curriculum and classification

Classification determines the ease in the potential flow of discourse between categories, the “degree of
boundary maintenance between contents”, Bernstein (1977 88), focusing on boundary strength
(insulation between categories of discourse). Classification determines the basic structure of the
message system, curriculum, and provides recognition rules for both transmitters and leamers/acquirers
for the degree of specialization of their texts. Variations in the strength of classification determine the

basic structure of a curriculum (different types of classification).

if the insulation is disturbed, broken, the category is susceptible 10 losing its identity. "Whatever
maintains the strength of insulation maintains the relations between the categories and their distinct
voices” (Bemnstein 1877 20). Hence there is the distinction between strong (C+) and weak (C-)
classification according to the degree of insulation that exists between categories and discourses.

Strong classification means the given category is able to keep and maintain its unique identity, its
unigue voice and its own specialized rules and internal relations and this scenario represents a singular
discourse. In weak classification there is less specialization of discourses, identities and less specialized
voices. Strong classification has the effect of reducing the teacher’s control over what is to be taught as
“he may not over step the boundary between contents” (Bernstein 1977: 153).

3.2.2 Singular discourse

Bernstein suggests that singu/ar discourse, can be identified by a unique name, such as Physics,
Chemistry and Mathematics, and has appropriate space fo give itself. He adds that strong classification
rules are intrinsic to the production of knowledge in this intellectual field, protected by strong external
and internal boundaries and hierarchies. The creators of singular knowledge structures have also
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appropriated a specialized discrete discourse with its own intellectual field of texts, practices, rules of
entry and examinations (Bernstein 1996: 65). However over the years in the twentieth century
Bernstein(1996: 23) claims very strong classification of singulars has undergone a change and has

resulted in the formation of regionalisation of knowledge.

3.2.3 Regionalisation of knowledge

Bernstein states that the recontextualisation principle/process is used to select knowledge from the
singulars thought important to be introduced in a curriculum, creating regionalized knowledge or regions,
such as engineering, architecture, infformation sciences. He points out that this process indicates the
technologising of knowledge, where an interface between the field of the production of knowledge
(singulars) and the field of practice occurs (Bernstein 1898: 23).

Regionalisation of knowledge has proved to have great implications for the classification of knowledge
because the interface causes the “dislocation of insulation between the categories of discourse” which
causes, a category to lose its identity , unigueness and its space between it and another category,
rendering classification weaker (Bernstein 1986 24). New power relations develop between regions and
singulars as they compete for resources and influence. Regions have more autonomy over their
contents thus become more responsive and more dependent upon the market that their output is
serving. Regions become more responsive also to what knowledge is useful to solving societal problems

and needs.

3.3 Vertical and horizontal discourses and knowledge structures

Verfical discourses have a coherent, explicit and systematically principled structure, which is
hierarchically organised, taking the form of a series of "specialised languages with specialised modes of
interrogation...” Bermnstein (2000: 157), resulting in strong distributive rules that regulate access,
fransmission and evaluation. Explicit forms of recontextualising thus affect distribution in terms of time
space and actors. Vertical discourse demands systematic ordering of principles when generating
meaning, context independent meaning.

On the other hand horizontal discourse has very little systematic organising principles, and is
‘knowledge’ ‘competences’ and literacy’s’ segmented. These are contextually specific and context
dependent and relevant to the learner’s life context, directed at immediate goals, (Bernstein 1996: 159).
Horizontal knowledge structures are typified as everyday or common sense knowledge, likely to be oral,

local and tacit.
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Horizontal knowledge structures therefore have a range of grammars that must be mastered, that can
either be weak or strong depending on its own procedures, either as having "explicit conceptual syntax’
that can be used in empirical descriptions. For example, Mathematics is said to have the strongest
grammars. Grammar, means sei of rules or principles, which regulate relationship between discursive
rules that regulate the circulation of knowledge and behaviour and expectations according to status or
position (Bernstein 1996: 159). Horizontal knowledge structures therefore consist of a series of
specialised languages and specialised modes of interrogations and criteria for the construction of texts.

3.4 The message system - pedagogy

Taylor and Vinjivold (1999: 108) discuss Bernstein's (1996) two distinct types of approach {o the
curriculum: the competence and performance models. The competence models dealing with visible and
invisible pedagogic practices, are said to be linked {o the leamer centred movement where leamers {ake
control of their own learning in a more creative and active self-regulatory manner, and the performance
models are directed towards what the learner knows and can do at the end of the learning process.

3.4.1 Visible pedagogies

Bernstein (1980: 70) states that the visible pedagogic practice is at play when, “emphasis is placed on
the performance of the child, upon the text the child creates and the extent to where sequencing rules
are explicit where content to be covered’, the steps which that text uses to meet the criteria are clearly
set. Emphasis is set on the external product of the child because it has explicit rules of the regulative
discursive order, which act to highlight the differences between the learners. The “discursive rules (rules
of order of instruction) are known only to the transmitter (feacher)”, hence the pedagogic practice of this
type is generally (initially) invisible to the pupil (acquirer). Visible pedagogies are realized through strong
classification and strong framing, with more specific criteria and a more explicit manner of transmission
(Bernstein 1977: 1186).

3.4.2 |Invisible Pedagogies

Invisible pedagogies do not signal differences in potential between learners, focus upon the procedures/
competences, which all acquirers bring to the pedagogic context. Content is arranged so as to enable
shared competences to develop realisations appropriate to the leamer/acquirer. Invisible pedagogy
provides more implicit manner of transmission and more implicit, multiple and criteria rules, (Bernstein
1977: 119) properties to be considered as the curriculum developer is constructing the curriculum

The knowledge about what invisible and visible pedagogies entail and their differences will clearly affect
both the selection and organisation of what is to be transmitted and the context in which it is acquired.
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3.4.3 The message system, pedagogy and the concept of framing

Bernstein {1990: 36), introduces the concept of framing, in terms of transmission referring to the
“principle regulating the communicative practices of the social relations within the reproduction of
discursive resources’, between transmitter/teacher and acquirer/pupil.

Framing is concerned with who controls whal, the degree that the teacher and the leaner possess over
what the selection, organization, pacing and timing of the knowledge fransmitted and received...”.
Framing thus refers to the strength of the boundary between what may be transmitted and what may not
be transmitted in the pedagogical relationship (Bernstein 1977: 88). Where framing is strong, the
transmitterfteacher has an upper hand at regulating features of the ‘interactional’ and ‘locational’
principles, which constitute the communicative context (Berstein 1990: 80). Where framing is weak, the

acquirer has more control over the selection, organisation and pacing criteria of communication.

Bernstein claims that framing can be “examined at different levels and the strength can vary as between
the levels of selection, organization pacing and timing of the knowledge transmitted in the pedagogical
relation (Bernstein1977: 89) as illustrated in figure. 2 Below. An attempt is made to show that the basic
structure of the message system, pedagogy, is given by variations in the framing values, as shown in
figure 2, varying with respect to the elements of practice, for example one can have weak framing over
pacing and strong framing over aspects of the discourse { Bernstein 1998: 27). Bernstein (1977 88)
states that the concepts of classification and framing can be used o analyse the underlying structure of

the three message systems, curriculum, pedagogy and evaluation.
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3.5 The message system - assessment

Bernstein (1980; 87) discusses how curriculum reform has come 10 analyse and review "assessment
procedures which itemize relative failure rather than the positive strength of the acquirer”. New forms of
assessment for the future now favour criteria referenced rather than norm referenced assessment.
Broadfoot (1999) in Moon and Murphy (1998: 76) cbserves that much of Bernstein's work concentrates
on the question of social order, social control, social reproduction, the interrelationship of curriculum and
pedagogy, but has not produced a concept equivalent to classification and framing for his third message
system, evaluation. Broadfoot claims that Bernstein makes many references to the concepts of visible
and invisible pedagogies, which help clarify that the concepts of classification and framing are highly

relevant to the understanding of assessment practices.

Bernstein states that in collection type of curriculum, the learner has to “collect a group of favoured
contents” in order to satisfy some criteria of evaluation (1977: 87). Broadfoot states that on the one hand
visible pedagogy evaluation is based on clear criteria and standardization which can allow for
comparison, whilst invisible pedagogies demand multiple evaluation procedures, where integrated
codes call for grater homogeneity in pedagogy and evaluation. Bernstein (1977 89) however stresses
that, “The structure of the message system evaluation, is a function of the strength of classification and

frames”

3.6 Methodology

Bernstein's work will be used in the following ways to assist in the analysis of the curriculum documents

in Chapters 4 and 5:

3.6.1 Pedagogic discourse and Recontextualisation

Bernstein shows that recontextualising rules regulate the formation of specific pedagogic discourse,
where the dominant principles of society determine what is available for recontextualisation. The study
looks at these main factors such as government agencies, examination boards, and the way they
influence the structure of the body of (HE) knowledge in the school curriculum.

3.6.2 Classification and framing

These theories, which are relative categories, allow for the analysis of ways in which power and control
are manifest in pedagogic contexts. In the study an attempt is made to show how strong the boundaries
between HE subjects and other areas of study are, that may affect the degree of interdependency
present. Do the subjects show high degrees of specialisation (strong classification)? Who is the main
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contributor in the learning process the teacher or the learner? The analysis will reflect on whether the
‘old’ ways of learning and teaching are perpetuated over the years regérd!ess of the changing times.

3.6.3 Knowledge structures
These help discuss interdisplinarity and interdependency of the knowledge structures in today's
curricula. Through classification and framing one can identify whether T&CD and CS are of the

collection type or integrated type.

3.6.4 Visible and invisible pedagogies

This helps determine methods highlighted in the documents. The different subjects will show whether
emphasis is on performance or competence of the learner, and which encourages more implicit criteria
rules affecting pacing organisation and timing in the learning and teaching process.

3.7 Summary

Bernstein takes a sociological approach to the analysis of schooling, regarding curriculum as a social
and political construct, that expresses consciously and unconsciously the wider organisation of a culture
and a society. Curriculum, therefore, is always a selection of and organisation of knowledge at a
particular time with certain members of society with more power to define and determine what is taken
to account as knowledge and what forms of knowledge are regarded as more valuable than others
{Young 1998: 12). Bernstein's theories help determine in the curriculum documents, trends of a
curriculum that is socially accessible and is ‘intellectually inclusive’, and is responsive to the needs and

problems facing society in these changing times.
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4 ANALYSIS AND DISCUSSION OF HOME ECONOMICS
CURRICULUM DOCUMENTS

The following documents were selected for analysis; the Textiles and Clothing Design (T&CD)
{Zimbabwean), Needlework and Clothing (N&C), Home Economics (HE) and the new Consumer Studies
(CS) {South African). Note that whereas the dissertation concerns home economics as a subject field,
HE is one amongst the four curriculum studied.

These cumriculum documents were chosen because both T&CD and CS have emerged as a result of
curriculum reforms and both are practical/pre-vocational subjects offered at high school. Although they
have many similarities as presented in the educational goals, pedagogic activities set and assessment
methods used, significant differences appear in the type of knowledge taught (types of topics covered)
and the level of depth presented. Bernstein's theories of classification, framing and knowledge
structures will be used mainly to help in the analysis of these areas.

The study will fry to establish whether the documents have managed to reveal and reflect in their
content what each of the two educational systems consider to be knowledge worth knowing, knowledge
that is relevant and applicable to the challenges facing the society in the future.

The T&CD syllabus and the secretary’s circular are the main documents to be used for the Zimbabwean
analysis. The National curriculum statement {(NCS) for CS and the Learning Programme are the main
documents used for the CS analysis. (See Appendices A and B).

Much attention is paid to what is regarded imporiant and relevant knowledge, applicable to the demands
and requirements of the new millennium. The similarities and differences between the Zimbabwean and
South African systems are highlighted showing that some forms of knowledge are considered more
valuable than others, pointing to the direction HE is taking. During the past decade, a number of
shortcomings have been recognised in the current approach to schooling in Zimbabwe and South Africa,
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deficiencies that the present curriculum reforms aim to address, so that students are prepared for work
and life in the next century.

In the curriculum documents for T&CD, N&C, HE and CS, the for analysis follows Bemstein's
observations that the three-message system (curriculum, pedagogy and evaluation) provide the basis
from which formal education is realized. Because these three are a whole unit, the three categories are
used to organize the stages of the analysis. First the basic structure of the knowledges to be exposed
to the learners is considered. Next, pedagogical issues in the documents are highlighted, and lastly
assessment and evaluation is analysed. Observations made are based mainly on what many writers
such as Young (1998) and Muller (2000, 2002) suggest to be factors that affecting and giving direction
to curriculum development of the future.

Sections from the original documents will be analysed and cited as follows:

= Zimbabwe School Examination Council — Textiles and Clothing Design ZGCE Advanced Level
Syllabus —- 2003) - (T&CDp. ..)

Consumer Studies — National Curriculum Statement Grades 10 -12 General 2003 - (CS p. ...}
Home economics syllabus - (HEp. ... )

Needlework and Clothing — Senior Certificate CASS ~ 2001 - (N&Cp. ...)

Commonly used textbooks in the four areas, (See Table 4).

4.1 Content and knowledge structures

Bernstein's work highlights that there is a social nature to curriculum design and implementation, and
that the phenomenon on how a certain curriculum emerges determines how the curriculum is to be
implemented. In Class Codes and Control, as discussed in Chapter Three, Bernstein ( 1971, 1877,
1990) indicates that what deﬁnes one subject from ancther is the boundaries that separate them.
Curriculum can be divided into two groups or categories, (a) collection, (where content is separated from
each other with strong insulation between contents) and (b) integrated (with reduced insulation between
contents). The collection type has strong classification (the nature of the boundary maintenance
between contents is strong). T&CD, N&C, HE and CS are regionalized knowledge structures,
recontextualised (composed) from the singular knowledge structures such as economics, chemistry,
physics, sociology and geography (see singular and regionalized structures in Chapter Three).

Of these four, T&CD and N&C show signs of maintaining fairly strong boundaries (strong classification),
where insulation is strong against the influence and interference of the other knowledge areas. The
areas covered are strictly based on fashion and garment construction discourse and rarely shows
reference to other knowledge areas, as the summary below in Table 1 shows.
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T&CD

N&C

HE

Cs

L NBZLNOD

ANALNOCD

sajdo}

Topics are given
under the
sections eg: -

(a)Textile
Technology
fibres- (physical
and chemical
properties
molecular
structure
identification,
processing of
natural fibres and
synthetic fibre
production) yarns
~{yarn production ,
yarn properties
and systems of
yarn count);
fabrics- ( fabric
construction- (p. 6)

(b} Clothing
Design — (
elements of
design, principles
of design, styles
factors affecting
design tools for
designing pattern
drafling, patiern
adaptation ,
trimmings and
costing).

(c) Garment
construction —{p.
8)(Manufacturing
processes, sewing
machines,
pressing
equipment).

List of topics
to be covered
are glven,
suggesting
areas to be
covered for
each term for
example:
Decision
Making
Concepts —
Types of
decisions —
routine, rational
programmed,
Clothing
Eashions

The nature of
fashion,

Embroidery —
{characteristics,
equipment,
transferring of
design, types of

Commerclal
Patterns —
(Pattern
catalogue,

Historical
aspects
Socio —
Psychological
aspects

Choices of
clothes
{Design
elements and
principles)

Topics given mainly
cover food and
nutrition, home
management and
family studies for
example:

Food Groups and
Nutrients- Gr. 11

Meal and menu
Planning

Nutrition in the life
cycle

Sugar cookery
Preservation
Interior design
Functional design,
safety
Convenience foods
Processing

Baked products
{creaming method,
whisking method)
Microwave
Housing

Home
Environmental care

Family Studies ~
Gr. 12
Maintaining order
Developmental
tasks

Socialisation
Family stages

Management
process- definition -
the use of
resources to attain
goals.

Combination of Food
&Nutrition, and Housing
and Furnishing and
Clothing. (p. 9)
{Combination of N&C and
HE.)

Content is “proposed”
through Learning
QOutcomes cited below:
QOutcomes1-4

Learning outcome 1
Management of the
consumer role

- The learner is able to
demonstrate knowledge
of responsible consumer
practices and to
effectively address
consumer issues. (p 10).

Learning outcome 2
Knowledgeable consumer
Ghoices — The leamner is
able to make
knowledgeable consumer
choices about food,
clothing, housing and
furnishings within a given
socio-economic and
cuitural context... (p. 11)

Learning Qutcome 3.
Responsible use of
Resources —

The learner is able to
demonstrate consumer
responsibility towards the
sustainability of the
environment, the
community and self
through the judicious use
of resources. (p. 12)
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{d } Business
Studies — (p. 9)
Marketing,
Planning and
control of business
decisions,
production-use of
computers,
entrepreneurship
small scale
business).

Textiles —
(classification,
textile
terminology,
blends, textile
classification

Clothing
consumption
Labelling (ways
of labelling,
information on
labels.

Processes
-Pockets
-Neck and
waistline
finishes

- Hems
-Disposal of
fullness

Decision making —
factors influencing
decisions,
importance of
decision making for
the family

Eggs — Culinary
use of eggs; effect
of heat on egg
protein

Fish (nutritive
value); the structure
of fish and

Finance,
Work study

Learning outcome 4
Production and Marketing
of Food . clothing and soft
Furnishing Products

Be able to apply
knowledge and
demonstrate skills
necessary to produce
quality consumer products
and to apply
entrepreneurial
knowledge and skills to
market these products.

(p- 13)

uoljeslisse| g

Classification is
fairly strong,
showing strong
insulation and
boundaries from
the influence of
the cther
knowledge areas
Case of BS
‘because one
subject uses the
theories of another
subject.... does
not constitute
integration”
Bernstein (1977:
93)

New areas in line
with business ,
computers and
entreprensurial
studies, but still
covering the
traditional topics
e.g. stitching,
garment,
construction.

Shows strong
classification
features with
topics dealing
with fashion
and garment
construction
issues only.

Weaker
classification —
with topics covering
many areas such as
management,
finance, clothing,
architecture, interior
decoration and food
and nutrition.

Stands in & more open
relation to other
knowledge areas Less
insulation = weaker
classification , no
specialization.
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o
:’_." Curriculum - Collection Integrated type integrated type with a
9 == | collection type, type open to the higher degree of
5 3 given influence of other interdependence of
» % L.ay out makes | area, finance, subjects, such as
- it easy for the management inclusion of business and
e teacher to marketing areas,
interpret the chemistry
work
transmitted.
Clear
progression

Table 1: Analysis of the four curriculum documents by content

Consumer Studies and HE, however, are the integration of food and nutrition, housing and furnishing,
home management and clothing. Consume studies is the combination of both N&C and HE and has
taken care of the problem of a fragmented curriculum by getting rid of rigid boundaries and strong
insulation against other areas. CS shows no specialisation, the subject stands in a more open relation
to other areas, but without having lost much of its identity. It is more open to the influence of other
‘voices’, making the subject more integrated than of the collection type. It is still a subject that deals with
the problems of the individual, family and the community. For example on the topics on fabrics and
fibres, whilst (T&CD pp. 5-6) gives time fo this section, concentrating in detail, leading to specialisation
of the area, CS in its learning Outcome 2, and the proposed content (CS p. 22) only states functional
considerations and characteristics of the fibres used to explain consumer choices about clothing and

furnishings.

Table 1 shows that N&C content concentrates mostly on needlework and clothing issues such as
commercial patterns, pattern drafting, garment construction techniques fibres and textiles. The T&CD
and N&C subject content as given in the syilabi, shows that the subjects have developed their unique
identities within the field of HE, thus nearly insulating themselves from such areas like management of

business, physics or economics.

Although T&CD has now introduced areas such as business studies and computers, (T&CD p. 9) and
uses some basics from other subjects such as chemistry in the textile technology area (p. 5), this does
not necessarily make T&CD integrated. Bernstein (1977: 93) ponts out that, "because one subject uses
the theories of another subject this type of intellectual inter relationship does not constitute integration”,
but that this inter relation may well be a part of a collection code at some point as indicated by T&CD
which still maintains fairly strong boundaries from other subject areas.
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Young (1998) and Muller (2000} are of the opinion that tomorrow society needs a worker who is multi-
skilled, innovative and exposed to many knowledge areas than specialised areas. Concentration on
collection type of knowledge areas leads to specialisation and fragmented type of knowiedge and
ignores integration. Specialisation does not inculcate vé!ues that lead to multi - skilled qualities Young
(1998: 74).

Young (1998) suggests that aims (policy) of a future curriculum should replace school subjects with
interdisciplinary themes to close the gap between and neutralising the academic/vocational educational
divisions which had their origins in a culture which associated manual work with low status and had an
economy that separated mental and manual labour. Young (1998: 68), Bragg and Regger (2000) and
Shumer (2001: 458} claim that one can not learn effective practice without a strong theoretical
understanding, because each learning area enriches the other.

The changes in the new syllabi are that T&CD and CS try to make sure that learners gain the skills,
knowledge and competences for innovation, globalisation, social development and economic growth for
the 21* century by adding areas such as business studies, that deals with acquiring of computer and

entrepreneurship skills.

Specialised, discrete discourses are undergoing a change in both orientation and organization, because
of the rise of the new conservatism of the market and its agents as managers of the policy and practice
of education. Marketing relevance is the key-orienting criterion for selection of discourses, their
research, their focus and their relation to each other (Bernstein 1990 155). Bemnstein discusses how
knowledge is expected to flow like money where it can create the advantage and profit, how knowledge
is no longer just like money but has become money. For example, the focus is on business studies, and
marketing of products, as given in the CS learning outcomes and T&CD:

0 Expose students to the functional, cultural, historical, aesthetic, economic and managerial
aspects of textiles and clothing (T&CD p. 3)

o Production and marketing of food, clothing and soft furnishing Products. CS Leaming Outcome
4 (CSp. 34).

The subjects have taken the role of introducing the student to the world of business and technology,
focusing on the need to connect schooling to the world of work and the need for an education system
that offers integration of the formal and the informal knowledge. Zvobgo (1998) states that the teacher
therefore must devise a teaching process that bases theory on actual practice. The challenges facing
the teacher are daunting in that the teacher now has 1o be more read in areas such as business
management, accounting, computers and chemistry and business law for consumer rights.
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4.2 Knowledge structures and pedagogy

Bernstein (1980; 65) discusses pedagogic practice, under the principle of framing, the ‘what’ and the
‘how’ of transmission, where the pedagogic relations (regulative discourse) consist of 'transmitters’ and
‘acquires, who through the process of learning, are expected to both learn the social order, character
and manner for appropriate conduct in the pedagogic relation. The regulative discourse also establishes
the order within the instructional discourse, generating the principles of selection, organization, pacing
and criteria of skills, concepts and information. T&CD and CS for example have done this by providing
an order in which the topics are to be covered, what activities the learners are to engage in and the
strategies used in transmitting the knowledge to the leamers.

T&CD and N&C show explicit progression and cohesion in their content structure, clear sequencing of
topics. For example in Table 1, T&CD content has been ordered under the main topics, textile
technology, clothing design, garment construction and then lastly business studies. The learner first
learns about the type of fabric to be used to make a given type of garment. Next they are taught how to
design the garment, and the skills of constructing such a garment before the actual laying out and
cutting out process. The last part of the T&CD syllabus and CS deals with the work on business that
includes marketing skills and entrepreneurship skills, (the making, marketing and selling of the

constructed ‘product’).

T&CD, HE and N&C also use horizontal knowledge structures (discussed in Chapter Three) with both
weak and strong grammars as distributive rules, where transmission is both weak and strong depending
on the part of the syliabus under discussion. Crafts and garment construction sections where
transmission is quite tacit would entail weak grammars and the textiles science section would mean
stronger distributive powers where transmission is quite expilicit and direct. Bernstein states that some
segmenté of horizontal discourse can be used where the pedagogy may be tacitly transmitted by
modelling, by showing or by explicit modes where the pedagogy becomes exhausted in the context of its
enactment or is repeated until a particular competence is acquired, for example learning to draft a
pattern for a skirt or stitching straight can be practiced until the learner becomes competent in the

activity.

C8’s structure is implicit, thus uses horizontal knowledge structures realised from a horizontal discourse
which has very little systematic organised principles which are contextualised specific and content
dependent, relevant to the learner’s life context, thus promoting integration (Bernstein 1996: 159, 2000:
157). CS, like T&CD uses a range of grammars that can be weak or strong depending on ongoing
procedures. Horizontal knowledge structures are segmentally organised. in CS it is clear that how and
what is acquired in one segment or content may not bear any relation or have any connection to how
and what acquired in another segment (Bernstein 1986 159) as indicated in the lay out of topics. For
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example the learner is introduced to knowledge on rights and responsibilities of the consumers and then
they focus on economic, socio- cultural functional considerations in the choice of food and clothing and
furnishings. The learner then looks at the application of the theoretical knowledge and practical skills
necessary for the small scale production of food and clothing and furnishings, (CS pp. 1 -23; Table 1).

This observation emphasises the need for the clear progression patterns if the students are to follow
and understand what is being taught. Bemstein (1990: 66), discusses this point, when he points out that,
in transmission, “something must come before and something must come after”, bringing into focus the
idea of progression. For progression to cccur there must be sequencing rules, which in turn imply pacing
rules. Pacing being the rate of “expected acquisition of the sequencing rules’, Bernstein (1980: 66) and
pacing is the time allowed for achieving the sequencing rules. Sequencing rules may be inscribed in
syllabuses and may be implicit or explicit, as given in the topics in the syllabus to be covered. Where the
sequencing rules are explicit, the pupils are aware of their temporal project. For example in T&CD (pp.

5 - 6, and 10) topics start with fibres, they learn how these are spun into varn, woven into fabrics before
they are taught how to design cut out and make and sell an outfit. Good progression occurs where there
is good organisation, well structured spacing, timing and sequencing, making sure that enough’ content
is given enough time to be undersiood and giving time for contextual coherence (o take place.

4.3 Learner centered methods

T&CD, N&C and CS show an inclination towards the use of learner centred teaching methods, the
integration of the everyday knowledge and the formal knowledge and the integration of knowledge
areas, as summarised in Table 2. The aims and objectives in T&CD, N&C and the leaming outcomes of
CS, highlight a change in focus from the teacher to the leamer, as revealed by such statements, “...for
the teacher to use problem solving and experimental approaches (T&CD p. 3).

The emphasis in T&CD, N&C and HE areas is on the learner's performance with explicit sequencing
pacing and selection rules, meaning a more explicit manner of fransmission. The work 1o be covered is
set partly to meet the criteria of the final vear examination requirements, making one conclude therefore
that the influence of the examinations affect the rate of expected acquisition. Progression in
fransmission is explicit because by the end of the year content set shouid have been covered in
preparation for the examinations. The teacher generally sets the pace of transmission with the aim to
finishing the necessary content before the examination time, although the document claims the learner
o have more control.

Consumer studies (CS), is more of the invisible pedagogy type, which Bernstein (1990 81) claims

“presupposes a long pedagogic life, its relaxed rhythm, its less specialised acquisitions, its system of
control entail a different temporal projection...”. The OBE approach portrays these values. Bernstein

42



(1990: 71) goes further to point out that invisible pedagogies “are less concerned to produce explicit
stratifying differences between acquirers... Their focus is not upon a gradable performance of the
acquirer but upon procedures intemal to the acquirer (cognitive linguistic affective motivational) as a
consequence of which a text is created and experienced’, values that the OBE approach aims to foster

in educational systems.

T&CD N&C HE cs
Learner Fairly strong Learner centred
There is implicit centered with framing with the | methods that answer to
implicationto a Strong framing | topics well laid OBE principles-

learner centred view- | values in out making it Weak framing( on pacing,
*The teacher's role is {sequencing, aasy for the tirmning, sequencing and
mainly to facilitate the | pacing leading to | teacher to organization) Learner has

the teacher still
have more say in
the learning and
teaching process.

interpret what is
to be transmitted.

a more visible part in the
leaming process

leaming process and
allow the students to
explore and discover
for themselves”, (p. 3)
highlighting a fair
degree of weakening
in framing
{transmission in
general but not on
pacing and criteria).
On the whole framing
is still strong
{sequencing, pacing
leading to a visible
pedagogy type.

ADOBDVYQ3d
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Visible pedagogy
Document explicitly
states that “it will be
important for the

solving and
experimental
approaches” (p. 3).
Strong framing is for
sequencing, pacing

Progression is

the topics are

ABOBVYQad

66) eg fibres, yarmns
and then fabrics

teacher to use problem

catered for in the way

organised “something
must come before and
something must come
after” Bernstein {1990:

Visible
pedagogy type.
Teachers
influence on what
is transmitted | s
reduced

Easy for the
teacher fo
interpret the
curricuium

Visible
pedagogy
Teacher has little
influence on what
isto be
transmitted
“Teach to the
test”

Class activities
suggested

invisible pedagogy ~
Bernstein (1990: 81)
“proposes a long
pedagogic life, its relaxed
rhythm, its less specialised
acquisition....” OBE
system that is in place
invisible pedagogy — less
concerned to produce
explicit stratifying
differences between
acquirers...their focus is
not upon gradable
performance...”(Bernstein
(1977: 71).

Teachers' role is to help
the learner “appreciate the
mutual benefits of working
together ...solving
problems and producing
products” (p. 9).

Learner has more control
over framing = weaker
framing over the value
determining mainly pacing.

Table 2: Analysis of the four curriculum documents by pedagogy

CS’s framing is fairly weak with the learner having a greater degree of control and regulation over the

selection, pacing criteria of communication (the interactional principle). The acquires control is mainly on

pacing, where they determine their own pace according to the rate and ability of understanding concepts

taught. OBE specifies that no learner is described as a failure and the individual learner differences are

considered in determining and organising pacing and sequencing more responsive to what encourages

true learning in an individual relevant content needs relevant/ responsive ways of transmission

4.3.1 Problem solving skills and the pedagogic discourse
Regarding the use of problem solving methods, the T&CD syllabus just states that, “# will be important

for the teacher to use problem solving and experimental approaches.” it does not suggest the methods

or clarify this statement. There is an assumption that the teacher knows what problem solving entails.

Steyn et al (1988: 39) argues that problem solving method is a heuristic method also called, “the self-
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discovery ... where the activities of the teacher in which he gives direct instruction is kept to an absolute

minimum”. The teacher only stimulates the pupil by confronting them with a problem which they

themselves must then find a solution to. Thus developing and exdending their knowledge by independent

thought. The idea is to induce the pupils to think scientifically while searching for a solution. The teacher

“acts as the leader, supervisor and guide”, hence the indication of a learner centered curriculum as

stated in the secretary’s circular, (Ministry of Education 2002).

By carrying out projects where the learners construct products and sell them, carrying out practical

experiments, completing the independent study, the learner is being groomed in part to be self reliant,
{Ministry of Education 2002; CS p. 9) and (T&CD p. 10; CS p. 34). T&CD curriculum focuses on,”
individual development of sound national values such as self reliance, entrepreneurship and responsible
citizenship” (Ministry of Education 2002: 3)

44 Assessment
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T&CD N&C HE cs
Assessment scheme | Use of School Summative | Leaning outcomes also
is prescribed: (p. 4) based continuous and underpin the content

assessment and formative - suggested and the

Paper 1 — Theory external Continuous | assessment standards for the
{3hrs) 50% with examinations {pp. 3 | End of year competencies expected of the
sections A (40 and 11) examinations | learner.
marks) and B (60 orals - face Theory
marks) moderated (p. 7 examinations | Formative - continuous and
Paper 2 - Course “practical and oral - 50% Summative Problem solving
work  20% work must be face | Practicals methods used

Written tests -
20%
Assignments -
20%
Practicals -
20%

Project -
40%

Paper 3

independent Study

30%

To be marked by the
external examiner

includes many
different ways of

moderated”.

Curse work {p. 12)
Examination theory

- 50%

CASS -25%
Practical — 25%
Course work —

assignments, tests,

creative work

=8ummative and
Formative {p. 13)

assessments -
cntinuous with
Continuous
assessment

because it caters

Course work
Teats
practical tests
assignments
Experiments
Pgb

Group work
(p. 10)

Projects- research inducing
pupils to think scientifically
while searching for solutions.

Competence Descriptions
with Codes ranging from 6-1
and Scales ranging from
80%-100% to 0% -
29%(Outstanding to
inadequate) are used in
reporting performance and
achievement (pages 42 -58)
“The relevant Assessment
Standard(s) must be used
when creating the rubric for
assessing the task or
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assessing ~ for “multiple question. The descriptions

practicals intelligence of clearly indicate the minimum
{experiments pupils”(p. 4) level of attainment for each
assignments category of rating” (p. 43)

projects orals tests)
=gummative and
formative
assessment

Table 3: Analysis of the four curriculum documents by assessment

Torrance (1995) argues that effective assessment must take into account higher order skills and
competences such as problem solving investigations and analysis. Gibbs (1995; 13- 48) suggests group
project work, peer assessment, project work {coursework assignment), experiments as ideal
assessment methods for learner centred teaching.

The T&CD, N&C, HE assessment schemes, the outcomes and assessment standards of CS, suggest
that mostly class tests, examinations, learner's portfolios, and projects, will be used to measure the
achievement of the outcomes. The setting of the assessment criteria have to be determined, for
example, for the independent study in T&CD, a list of criteria that will help prove the student's level of
proficiency, are given to guide the external examiner's marking and the learners’ focus (T&CD pp. 10-
11). For CS the criteria are given in the form of Assessment standards (NCS pp. 14 - 23), and
competence descriptions (pp. 46 -59). N&C document (pp. 12-13) gives a breakdown of the marking
scheme.

The T&CD assessment scheme as shown in Table 3, shows that 50% of the final mark is based on
theory work (examination), whilst the other 50% is shared between course work and the independent
study, and for N&C, 50% theory (examination) and 50% practical work and course work of assignments
and tests. One can argue this gives the impression that theory work carries more weight in the final
analysis. The Course work mark in both T&CD and N&C is still infused with some theory work where
written tests assignments and the project still carry some theory work sections.

In T&CD the stressful timed practical speed test (e.g. making part of a garment in a given space of time)
has been phased out and the projects and an independent study have been introduced. In CS which is
replacing N&C and HE the assessment does not rely on exam grades only, but also gives equal
weighting to course work. Assessment of coursework, in contrast to traditional, formal, timed
examinations, is completed by students in class, and in their own time, such as working on a project.
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Thus its pacing is slower. Compared with the timed examination, coursework is less strongly classified
and framed (Bernstein 1977} such that it looks more like a learning exercise than an assessment task.
The new assessment systems (independent studies and projects) seem to emphasise the drive towards
skills orientation rather than just data orientation, where the pupil is not just required to retain information

but to be able to apply that information in practice.

The T&CD, N&C assessment schemes, and the CS assessment standards and competence
descriptions, shows a movement away from purely summative assessment. According to Black (1899:
118) summative assessment serves to inform an overall judgment of achievement, as compared to
formative assessment where the acquiring of knowledge is becoming more contextually specific and
context dependent. Assessment is becoming embedded in the on going practices, becoming more
directed at specific goals/aims which are highly relevant to the acquirer in the context of his/her life, not
just depending on written examinations which just summarises the level of achievement of a leammer at a
given time Pahad (1997). Learners’ efforts through out the term from written tests, exercises,
assignments, project and the independent study (course work), are all going to contribute to the final
determining grade of the learner, that determines the student’s ability and performance.

4.5 Textbooks

The T&CD, N&C, HE and CS teachers will be using certain textbooks as resource material to aid in their
teaching as indicated in Table 4 below. Curriculum designers suggest suitable books that can be used in
the classroom. Bernstein suggests that textbooks, used as manuals of instruction help facilitate
transmission when he states that, “the medium of textbooks make transfer possible”, (Bernstein 1890:
54).

Many teachers use textbooks as major tools because of the way they match closely to the syliabi and
what the educational system outlines as the areas/what is to be taught (Marsh 1892: 5).
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T&CD N&C HE Cs
Textbooks in use Textbooks in Texthooks Textbooks to be used in
- Gokl, E.P. and Vilensky, | use in use addition to the new
1.D. (1983) Texile -Van Zyl, A, P., - VoslooM.C. | textbooks af the
Science {(an explanation Groenewald, (Ed). publishers. The new
- of fibre properties (2™ M.E. and De (1990). textbooks to be available
i Ed), Melbourne: Bruin, F.M. Senior Home | by 2006
» Longman Cheshire Pty {1986). Home | Economics .
=4 Lid. Economics in Standard 10. | - Vosloo, M.C. (Ed).
W Action 8TD 9. Stellenbosch | (19980). Senior Home
o) Bloemiontein . : Home Econgmics Standard 10.
o - Louw, WA, (1976) Kagiso Economics Stellenbosch : Home
- Needlework and Clothing | FPublishers. Publishing Economics Publishing
" Manual for Standards 9 Company Company
and 10 Volume 1. Cape | - Louw, WA
Town : Nasou (19786). - Van Zyl, A. P,
Needlework and | - Van Zyl, A. | Groenewald, M.E. and De
Clothing Manual | P, Bruin, F.M. (19886).
- Louw, W.A and for Standards 9 Groenewald, | Home Economics in Action
Denyssen A JW. (1975) | and 10 Volume 1. | ME. and De | STD 10, Bloemiontein :
Needlework and Clothing | Cape Town ; Bruin, F.M. Kagiso Publishers.
Manual for starndards 9 Nasou (1988) Home
and 10 Volume 2. Cape Economics in
Towrn: Nasou - Louw, W.A and | Action 8TD -Van Zyi, A., Ontong, G.,
Denyssen A JW. | 10, van der Linde, L., Van Wyk,
(1975) Bloemfontein: | A., Lewis, M., Nkhabutlane,
- From Block to Pattern. Needlework and Kagiso P. and Train, W. (2005)
Compiled by Clothing Manual | Fublishers. Focus on Consumer
Mberengwa,L. R. and for standards 9 Studies Grade 10. Cape
Nkiwane, L. (1988) and 10 Volume 2. Town: Longman Maskew
University of Zimbabwe. Cape Town: Miller.
Nasou
Table 4: List of suggested textbooks in use

Most of the textbooks currently in use are mostly old editions, most published between 1975 and 1990.

This leaves one with a question, has the field of HE not generated any new knowledge? Is it that in HE

knowledge and skills are not dynamic and remain relevant for decades with no negative impacts on the

body of knowledge that students learn over the years? Most writers argue that knowledge is the goal of

solving of societal problems.

inquiry where successful inquiry yvields valid knowledge, useful information that has a pumpose for the
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Maybe this is one of the factors that lead to the assumption and conclusions why academic subjects
have managed to gain in status, over practicals. Philosophers of Education such as Peters (1966) and
Hirst (1965) argued for the ‘superiority of knowledge over skills Barnes (1982: 119). Peters and Hirst
have argued that since the development of knowledge is the center of human advancement, it is the
usefulness of knowledge that makes it valuable. if this statement is true, then the use of old editions as
basic set books which guide the learning of these subject areas does not do much for human
advancement and therefore can not be ‘of most worth’. How does one teach new knowledge using old
textbooks?

Textbooks remain an important influence behind the scenes, in the classroom (the teaching and learning
process). New knowledge presented in new editions helps determine the final outcome of what happens
in the classroom, helps the field of study progress and learners gain innovative ideas and the
development of the area of study as a credible area. CS is getting new textbooks as shown in table 4,
where new textbooks for 10 has been published, an encouraging chain of events. New information
needs new forms of inquiry.

46 Summary

The curriculum documents reviewed show what the societies in the two countries like to see happening
in the teaching and assessment of the practical subjects at senior level. The analysis showed that
curriculum can be set differently in form and content but in each case the body of knowledge aims to
pass on to the learner techniques of reasoning which can develop the ability to criticize, make
discoveries and solve problems, thus promoting active learning in the classroom.

The content in the curriculum documents show that changes happening in curriculum development have
taken into consideration that as society changes the knowledge that is taught needs to change in order
to be able to be utilized in solving problems brought in by the change. Change in knowledge bodies
brought about by technology and globalisation has been addressed by an integrated knowledge
structure that is less constrained or tied down by its cognitive structures narrowly organized on a subject
basis outline. Teaching methods will need to be tallored to consider the learners and their interests,
helping them take a greater part in the learning process.
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5 MAJOR ISSUES ARISING FROM THE DOCUMENTS

The curriculum documents, the T&CD syllabus, the N&C and HE syllabi and the CS framework have
common themes running through them, areas that reflect the knowledge and skills that the curriculum
designers believe today's and tomorrow’s learners should acquire by the end of the senior high school
level. They reflect ideals and values that the HE area has over the years tried to inculcate through its
curricula. This discussion of issues concentrates mostly on T&CD and CS because these are the
curricula to be used in the future, in home economics in Zimbabwe and South Africa.

5.1 Connecting schooling and the world of work

Shumer (2001: 447) astates that as we enter the twenly first century, "Business and industry are still
concerned about how schools are preparing students for work...”, hence the call on educators to try and
invigorate classrooms with real world experiences. Corson (1891: 111), also expresses the notion that
the development of pre-vocational schooling has been an important means of encouraging “Education
for Work”, thus orienting the organization and curriculum of schools towards industrial and vocational
needs. Hiebert (1999: 154) acknowledges that most curriculum reforms have been influenced
periodically by concerns about preparation for the work place and life outside school for the school
leaver, where it is hoped some kind of knowledge and skills are acquired at school to be applied outside

of school.

One of the mandates of the Zimbabwean Curriculum Development Unit (CDU) is to design curriculum
that relates “the school curriculum closely to the production sector in Zimbabwe and in so doing, relates
education to the world of work”, (CDU Plan 1986 —1890). This policy is translated in the T&CD (p. 2)
syllabus, where the learner is expected to participate in internship programmes. Pedagogical
approaches by the teacher suggest use of field trips to cotton farms, cotton ginneries, industries and
research centers (T&CD p. 3). T&CD and C8 (Leaming Outcomes 2, 4) Table 5, have made more
references to issues pertaining to the world of work than N&C and HE, showing the focus is now on
producing a learner who is going to be a contributor to the economy as a worker and informed
consumer. However all the subjects make reference to terms such as ‘fashion, labeling, fashion
sketching, fashion trends labour and consumption’, terms used in the industrial world and world of work.

Bates ef al (1985: 2) argue that the reason why there is so much debate about schooling and the world
of work is because,
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Government reports, investigations and commentaries have centered on the assumption that
the young school leaver is disadvantaged in a highly competitive labour market because he or
she lacks both necessary work skills and the appropriate work experience and the habits of
mind that go with it.

Bates and others go on to add that employers complain about the poor quality school leaver, “who have
no developed skills to offer and who do not have a properly mature and sensible attitude to work itself
(Bates 1985: 3). The guestion for the above discussion centered on who is to blame for this state of

affairs, the learner or the education system and the authorities?

Longworth and Davies (1997: 2) give a list of suggestions that the top 500 companies in the world give
regarding individual skills they look for in potential employees and in their employees. In order of
importance, these include:

team work

problem solving
interpersonal skills

oral communication
listening

personal/ career development
creative thinking

leadership

goal setting/ motivation
writing skills

organisational development
computation

reading

Some of these indicators such as problem solving, team work, communication and goal setting are
addressed in the curricula as evidenced in the statements used to inform all tasks set for the
assessment purposes and learning experiences for T&CD, N&C and CS. For exampie, it is stated in the

three documents that learmners will be able to:

- identify and solve problems, making responsible decisions, using critical and creative thinking
- wok effectively with others as a member of a group, team organization or community
- communicate effectively using visual mathematical or language skills in oral and/or written
modes.
- use science and technology effectively and critically showing responsibility towards the
environment...”
{N&C - Senior certificate CASS 2001)

- use science and technology effectively and critically. ..
- communicate effectively using various modes
- appreciate the mutual benefits working with others as members of a team, group in investigating
issues solving problems and producing products
{CS — NCS Grades 10 -12 General 2003: 9)

develop scientific, technical creative and problem solving skills in the study of
textiles and clothing
develop the ability to express and communicate ideas through appropriate
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terminology and media
expose students to the functional, cultural, historical, aesthetic, economic and

managerial aspects of textiles and clothing

{Zimbabwe Schoo! Examinations Council (T&CD Syliabus- 2003: 2)

HIOM JO pHOM B3 pur Buljooyds

trips to cotton
farms cotton
industries
implies inclusion
of the idea of
hands on
experience into
learning
activities (p. 3).

Fashion
sketching is also
included a term
use din the
fashion industry

(p. 10)

development and
assessment
emphasised
through the use
of portfolios

The topics taught
also recognise
processes used
in industry such
as “Labelling”
“pattern
adaptations” (p.
14)

economy with
regard to labour
and
consumption”

Textiles and Neediework and Home Consumer Studies
Clothing Clothing Economics
Design

impiicitly implied | The term fashion | Objective F12 (p. | Under “The purpose”- for teaching
in the used in the 4) under the CS is given as to: “Lay foundation
document, document is also | “Economic cycle” | for Higher Education and training
“industrial used in industry . | where the and explore career opportunities in
attachment is content covers ...” {p. 9) indicating a connection to
hightly The learners are | the the world of work.
recommended” | to keep portfolios | “comprehension | This is catered for in e.g. Learning
{p. 2). {p. 15) a concept | of the Cutcome 2 (Knowledgeable

also used in interrelationship consumer Choices) (p. 12) in Grade
Methodology industry to show | between the 12 where the leamer should be able
includes Field product and skills | individual and the | to “...investigate and describe

current fashion trends and explain
the selection of clothing in the world
of work...”

Learning Outcome 4 (Production
and Marketing of food, clothing and
soft furnishing products) Grade 11 -
“... apply knowledge processes,
techniques and skills for the
adaptation... to make them suitable
for small scale production and
calculate production cost...” Terms
used in industry, (p. 35).

Proposed content for Grade 12 , “the
theoretical knowledge and skills
necessary for the production of
selected consumer products that will
be produced by the production
teams...” implicitly implies
connection to the world of work, (p.
35)

“‘compiling and implementing a
production and marketing pian (p.
35)

Table 8: Summary of schooling and the world of work
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Most curriculum planners and educationists agree that there is a gap between the school curriculum and
the world of work. They suggest that the school curriculum should provide educational programmes that
provide for job skills as well as for career and technical requirements, that provide higher order thinking,

problem solving and collaborative work skills (Shumer 2001: 451; Bragg and Reger 2000},

This concept for the teacher pauses great challenges in that one must acknowledge that teachers in
secondary schools have no expertise or conception of the working of commercial and industrial life,
(Moore 1985:82). It is difficult for them to be able to teach about or for the world of work, where they
have to determine the needs of industry and of the learner in terms of what industry needs, while much
has been written about skills needed by employees on the job and about the need for connecting school
work and work transition, less is know about the exact skills and skill levels schools should impart to the
school leaver (Zirkie 1998). All teachers can base their teaching on are the general complaints and feed
back from industry, such as that school leavers "lack technical skills, basic standards of literacy and
numeracy required for employment, write letters badly”, (Moore 19885: 3). These problems can be dealt
with in the class room, but the practical issues in line with practical skills needed to be employable,
teachers have to have exposure to industrial techniques which are large scale activities.

T&CD is to attempt to solve the above shortcoming by having industrial attachment sessions during the
year where the learner gets a feel of the knowledge leant at school at the work place. Moore (1985:78)

suggests that the use of,

Work experience schemes are one of the most obvious ways of in which the world of work can
be introduced into the school curriculum, ... .

This activity will assist the learners mainly, 'see more relevance in their school activities to the needs of
the world of work they hope to join in the future.

5.2 Self-reliance and entrepreneurship

Literature on the educational systems in Zimbabwe and South Africa, points fo the educational aims that
try to address the problem of linking schooling and the world of work and equipping students with skills
for self-reliance, as shown in Table 6 below. Regarding the situation in Zimbabwe, Zvobgo (1898: 153)
noted that, “serious concerns are being publicly and privately expressed regarding the relevance or
appropriateness of the system to national needs”. People are questioning the role of education in
economic development and what can be done to “relate education generally to the nation’s

~ developmental goals and how education can be restructured so that it impacts skills to the youths™.
Zvobgo goes further to argue that,
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there has been a realisation that the curricula and demand of the economy are not matching and that
in the new curricuium, a corresponding new pedagogy is in buiit which recognizes that when the child
leaves school, he or she should go away with a sufficiency of skills for self help and possibly help

others too (Zvobgo 1998: 135).

Lauglo and Lillis (1988: 3) point out that vocationalisation means curriculum change in a practical or

vocational direction, intended to, “ease school leavers into jobs or self employment, under conditions of

widespread youth unemployment.” One assumes that vocationalisation cultivates in the youth in general

a culture of entrepreneurship and inventiveness. Lewis (2000) adds that vocational policies mostly show

that they are in response o economic problems such as recession.
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Textiles and Needlework and Home Consumer Studies
Clothing Design Clothing Economics
Topics given Part of the Stated in the definition of CS (p.
under business assessment The use of the 9) “The subject also promotes
studies (p. 9) statements state leaming application of knowledge and
including ma that “Developing experience for skills in the production of quality
rketing. entrepreneurial “the development | marketable products that will

opportunities” are of creativity” meet consumer needs”. —

The coursework | part of what the might implicitly reflected in Learning Outcome 4
includes a subject aims to imply a quality {p.13)
project where the | impart to the needed for the

student

isto " Develop a
design and print
on woven cotton
fabric, construct
an article, cost
and market it” .
Both areas
implicitly imply a
need to equip the
student with self
reliant skills and
entrepreneurial
skills, (p. 10)

leamer, (p. 5).

Pattern adaptation
and garment
construction (p. 14)
are skills that
inculcate self
reliance). The
learners are also to
cover “any
fashionable
garments of woven
or/ and knitted
fabrics as suits the
learner” and they
are to learn
advanced
hardenger, net

appliqué.

The critical
outcome 5 (p. 5)
states that
“Developing

development of
self

One of the goals for teaching CS
is given as, “to encourage
positive attitudes towards work
and empower individuals to
become self reliant through ...
and entrepreneurial knowledge”.
Covered in Learning outcome. 4

“Consumer studies involves the
integrated theory and practical
skills that may create
opportunities for self employment
and entrepreneurial ventures
related to food...” (p. 10)

Grade 12 Learning QOuicome 4,
siates

that the learner should
“...produce and market product,
and evaluate the enterprise for
sustainable profitability”, (p. 13).

Learning outcome 4 (p. 35) the
proposed content suggests the
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entrepreneurial leaming of “the principles,

opportunities “is techniques and skills of home
one of the goals for industry production of garments/
teaching N&C an or soft furnishings...”
“Costing and pricing products” (p.
35)

Table 6: Summary of self-reliance and entrepreneurship

The Zimbabwean system aims to “cultivate national values such as self reliance...”. (Ministry of
Education 2002). On the other hand the consumer s aims fo “encourage positive attitudes towards work
and empower individuals to become self reliant through... entrepreneurial knowledge and skills” (CS p.
9). The document goes further (p. 10) to clarify that because the subject involves integrated theory and
practical skills, these may “create opportunities for self — employment and entrepreneurial ventures
related to food, clothing and furnishings”™ {CS p. 10). Noting that the structure of the everyday content is
designed to include much practical exercise for acquiring skills.

Activities to be carried out in T&CD (p. 10), include the designing and construction of articles which
students will cost and market, so that the pupils can acquire some “marketable” skills forging a career
path in a way for the school leaver, (Gatawa 1298: 41). In the same vein, the CS's Learning Outcome 4,
states that, “The learner is able to apply knowledge and demonstrate skills necessary to produce quality
consumer products and to apply entrepreneurial knowledge and skills to market these products”.
MNeedlework and Clothing (N&C p. 5) states that "developing entrepreneurial opportunities” is one of its
goals. HE advocates the creation of creativity in the learmner. This shows the aim to develop seff-reliance
and entreprenuerial skills. Many writers note that when selecting curriculum content, it “should be
selected for its transfer potential. This does not necessarily mean only ‘practical use’ but rather that
concepts and skills learnt will be conducive to new learning and problem solving, creativity and the
making of responsible decisions through out life, skills and knowledge which practicaltechnical subjects
such as Textiles and Clothing Design and Consumer Studies provide for the learner,

it is ideal to talk of self-reliance and economic independence especially for the developing world, but the
starting of small projects would need an injection of capital which is not easily accessible {o the school
leaver. With the emergence of technology and globalization, people can get cheaper goods and services
of high quality anyway. This becomes a challenge for the budding/emergent small business person.
Where people used to get skills for making goods for the family, these skills are no longer always
necessary as the same goods are available on the market at less than the school learner could charge.
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HE imparts knowledge values, skills and attitudes that can be utilized fo start small income generating
projects and only need minimal essential inputs. For example one can start repairing of clothes using a
hand sewing machine before buying a more efficient electric sewing machine and start making new
clothes for people. HE's knowledge can never be completely redundant or irrelevant, however
whatever the economic environment. It is about people’s way of living and encourages improvisation

where resources are scarce.

5.3 Learner-centeredness and the outcomes-based approach

Malcom quoted in Jansen and Christie (1899 83) states that learner centred education is a *matter of
emphasis and philosophy rather than a choice of altemnatives”, where students move through the units
and tests at their own pace/speed to help each student efficiently o mastery. Teachers use methods
that work for each individual student. The T&CD syllabus state that, “the teacher’s role is mainly to
facilitate the learning process and allow the students to explore and discover for themselves” (p. 3},
which implicitly implies a learner centered system. CS encourages the same principles through its OBE

structure.

Under the outcomes approach, which the South African educational system has adopted, the starting
point is what a, “learner can expect to achieve or by defining criteria for recognizing learning that has
already been achieved” (Young 1998: 86). The CS8 document gives the suggested content with leaming
outcomes which are said to be “statements of an intended result of learning and teaching” (CS p. 7).

‘Learning to leamn’ recognises the need for the learner to gain the ability to make learning decisions.
Hence the call for giving leamers more opportunities to make their own learning decisions during the
teaching and learning process. Encompassed in this new idea are the skills {o incorporate the slow
learner, ‘increaéing the capacities of students who have in the past shown a fack either in motivation or
the capacity to learn”. Embracing the new idea of learner centeredness, must involve investigation of,
*new pedagogies, new relationship as between teachers and learners and the development of new
learning strategies” (Young 1988: 88). Teachers will have to consider employing such activities as the
use of diagnostic assessment in their role as facilitators. Teachers have {o find means of complimenting

their efforts as they focus on the learner.

éroadfoot (1898: 77) contribute by stating that one outward sign of this change in education systems is
a trend fowards invisible pedagogies and integrated codes represented by more student — centered
teaching and cross —curricular approaches. The latter are represented by Bernstein as a movement
towards weak classification and weak framing in which subject boundaries are broken down and
teachers enjoy considerable freedom over what and how to teach "because of the developments in
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technology which have given rise to the need for a more flexible, inner — directed labour force™( ibid p.
77

Young (1898: 87) points out that one of the disadvantages of outcomes approach is that, more
responsibility is now placed on the teacher, who might find it difficult giving up their traditional teacher ~

centered practices.

The nature of HE subjects mostly is that the teacher demonstrates, for example how fo stitch, mix
ingredients properly to make a cake before the leaner carries out the activity on their own. The position
of the teacher in the learning- teaching process is still significant. HE subjects are more like crafts where
the ‘master demonstrates processes to the ‘apprentice’ without of course turning the classroom into a
trade school. The degree of invisibility in the pedagogies approach is at a lesser extent. T&CD is the
best example where classification of content is fairly strong with framing strong in pacing weak in
sequencing. The teacher still controls much of the teaching process.

In rural settings where most of the learners are from a working class background just expecting them to
take charge of their learning will hinder their progress. These learners will need firm, explicit instructions
(guidance) and constant feedback and more time to get accustomed to the new activities. Rose (1988:
225) made the observation that for the learner with a working class background to be able to acquire an
“elaborate orientation to discourse”, a more visible type of pedagogy will help in the learning process.

5.3.1 Integration and the discourse of progressivism

From the work of many authors it is clear that integration and learner- centeredness involve the teacher
using the informality of the “home” or everyday knowledge (horizontal discourse), and combining it with
the functions in theoretical and practical operations, in the learning process. Writers who have dealt with
the question of integration have mainly indicated that integration comes in different forms and that the
onus is on the educationist to realize the type that will help the transmission process in the classroom to
be more effective. By considering integration, the curriculum developers underpinned their focus on the
theory of progressivism which considers the use of the learmer's everyday experience everyday
knowledge as valuable resource for learning.

The Zimbabwe Curriculum Development Unit (CDU) has the task to design a curriculum that, "should
integrate knowledge from different disciplines through the practical exercises related to solving real life
problems faced by the community”.

South African curriculum designers, had the task to come up with a curriculum that was progressive,
egalitarian and learner — centred. The reasons why ‘integration’ became part of the design features for
the new South African curriculum was “to counteract the rigidities of the old subject-based curricula; to
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make the curriculum more relevant to work and everyday life; to reconnect the theory and practice”
(DoE, 1997). This basically means that knowledge cannot be acquired through a one-way channel of
instruction. Subjects are apbroached as integrated areas of learning as opposed to independent units of
didactic, close-ended information. Integration introduces into schools some of the benefits of the less
formal, more experienced-centred educational situations that are to be found in society. Integration is
assisting in the removal of a great deal of formality in schocls.

integration highlights and strengthens the bond that exists between education and life, making it clear
that “education is a characteristic of living” and is not there just as a way of proving an accomplishment
in the process of schooling (Ingram, 1979: 7). The notion of integration tries to establish that schooling
should be a preparation for life and work and not just a means for the learner to further their education,
e.g and the project method replaces the formality of textbook learning with experiences of the actual
realities of the external world. Integrated teaching therefore is heuristic, where learners probe
possibilities, and where individuality and freedom of choice in learning is provided for, encouraging
creativity, and productive thinking through learning by discovery.

Young (2000: 33) also notes that having a curriculum that stresses the non- school experience and
everyday life of the learner, helps the learner be a key player in the process of his education, and be
able to apply the knowledge that they learn o solve practical problems and frees them from rote
learning, memorisation and passivity. The learner investigates, researches (on topics of interest and
those set out by the teacher) then writes reports or present findings to peers in class. This helps to
increase the pupils’ knowledge and understanding of concepts as they take charge of their own learning
experiences. The very skills that employers hope the school would have cultivated in their learners.

Much as everyday knowledge is important to the learning process for the learner, Bernstein (1996 4)
discusses that formal schooling has its “cultural code of schooling” (the way meanings are put together
and communicated), codes that have a bearing on the successful acquisition of knowledge. The middle
class learner has access to two principles of classification which are conceptually specialized and
leamer specialized and personal. Conceptual specialized knowledge is the main principle used in
acquiring school knowledge. On the other hand the learner from a working class background is exposed
to localized and personal principles of classification which structure knowledge (drawn from their

experiences) only.

Use of everyday knowledge in HE uses examples from the learners’ home life, such as when teaching
meal planning and course meals. As in other subjects knowledge drawn from personal experiences has
little bearing in the acquiring of school formal knowledge. Three course or four course meals mean
nothing to a learner who has one meal a day of the basic food stuffs. When using electric sewing
machines, overlockers, the leaner from the middle class will have come across the equipment at home
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even may have used the equipment before coming to school. The learner from the working class

therefore is at a disadvaniage because,

Education tends o reinforce the codes which these (middle class) children bring to school and
provides them more opportunities for success in school, greater access to higher education
professions, well paying jobs... Working class children have a far greater distance {o travel to
acquire the elaborate language codes and specialized principles of classification which structure
school knowledge (Taylor 2001: 3).

Taylor goes further to state that C2005, because it uses everyday knowledge and is learner centered,
favours the learner from the middle class (as discussed above). Africa has more learners from the
working class; therefore it means the new system has not improved their lot as it still favours the leamer
who has a well grounded background of the language (codes) needed in acquiring knowledge in the

classroom (Bernstein 1996).

5.4 Integration and interdependency of knowledge areas

Lewy (1991: 46) argues that creating links between different bodies of knowledge acquired by school
goers has been a concern for educators, trying to find ways of reducing the fragmentation of knowledge

and conveying a coherent view of man and his environment

Educationists begin to realize that the solution to any given problem facing society has not usually been
found in the content of any given subject or field area alone, but rather in several fields. For example, for
one to adequately understand and find solutions to the problem of food shortage one has to find out
what such areas as the physical sciences and the social sciences have investigated and can contribute.
In HE many writers have discussed what other subject areas can contribute to the learning of HE. For
example art principles such as colour schemes, design elements and principles of design are applied in
clothing, house furnishings (interior decorating), architecture and in food service (attractive decorative
presentation or serving of food).
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Textiles and Meedlework Home Economics Consumer Studies

Clothing Design | and Clothing
in the preamble Objectives F9 (the Highlighted in the statement that
the document Use of principles of budgeting “In further education and training
implicitly implies a | identification | in the family situation), the subjects Business Studies,
need for the tests (fibre F11 and F12 , dealing Economics Accounting... provide
connection to other | identification) | with financial issues are | possible linkages {o consumer
knowledge areas. implicitly covered under the topic | studies (p. 10)
{p. 2), Togain implies the “Income” where the “the knowledge and skills gained
entry, the student use of leamner is taught about in the GET in the learning of
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properties
molecular structure
identification,
processing of
natural fibres and
synthetic fibre
production (p. 5)
use of chemistry.

Alternative methods of
income provision for
retirement ( insurance,
pension schemes). And
the activities include
“the “compiling of a
family budget” (p. 3)

Traditional cookery is
also included (work
schedule ~Grade 12)

Management process
work includes “planning
of the cost with regard
to time and money, -
covering objective
E3(pertaining to the
environment)

Objective F5 “the Art
elements and principles
in the selection of
clothes and interior
requirements” shows
interdependency of
subject areas.

their studies of CS”

Learning Outcome 1
{(Management of the consumer
role) {p. 10) focuses on the rights
and responsibilities of
consumers...the
householdbudget, marketing
practices and aspects of the
economic environment’knowledge
of other learning areas is essential
to the understanding of CS.
Proposed content for learning
outcome 1 Grade 12 — will
“Analyse the influences of taxes,
interest rates, inflation on the
funds available to the
household...” (p. 25)

Learning Outcome.2 for Grade 12
{p. 27) states that “When
suggesting guidelines for the
prevention or management of
nutritional and food related
conditions (include HIV AIDS,
obesity...} connection to Biology
and Psychology

p. 9) “Communicate effectively
using visual symbolic and /or
language skills in various modes”

Table 7: Summary of integration and interdependency of subjects
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Application of principles in physics, chemistry and biology are used in solving personal problems as well
as problems of home and social living. For example biology is applied when learning the form of the
structure and nutritive value of food stuffs, the effect of heat (cooking) on nutritive value of foods,
therapeutic diets, i.e. using diet to aid in the control, prevention and cure of certain diseases such as
certain heart conditions, gout, diabetes and anaemia. Physics is used {o learn the correct use and fixing
of electrical appliances used in the home. Chemistry is applied when talking about the chemical
structures of fibres used in apparel yarn, chemical reactions that take place when cooking food, such as
the use of food additives. Mathematics and commercial studies are witnessed in the application of
budgeting and accounting to personal and family expenditure.

In T&CD, the syllabus states that, learners are expected to “demonstrate scientific knowledge of the
composition, structure and processing of textile fibres, yarns and fabrics” (T&CD p. 3). Another aspect
of interdependency of subject areas is shown where the leamers carry out a project where they are to,
“construct an article, cost and market £”. CS also has the same idea, where the learners must
demonstrate the knowledge and skills learnt in entrepreneurial activities that show the need to know
marketing and selling concepts. Use of computer knowledge is also expected to have been acquired by
the end of the course. In HE topics covered include finance and management issues.

An interdisciplinary curriculum has to become part of a new paradigm to produce multi-skilled workers
{Young (1998 75). Young (1998} also argues for a curriculum whose emphasis will be on, ‘new and
innovative kinds of cohesiveness between knowledge areas with different forms of specialised study
interwoven with a generic core of knowledge and skills for all students” (Young 1998: 73). For example
the “A Level” curriculum for the future should be that it shifts from a linear to a modular syllabus and
from terminal to continuous assessment if the senior secondary curriculum is to be more socially
accessible and relevant. This kind of system, Young comments, could be seen as an ‘advanced form of
vocational education or @ modern version of general education, increasing flexibility where students will
make choices and combine different kinds of learning in new ways and alsc improve coherence
increasing sense of clarity for students where they are more clear about what they have to learn and
where the “particular course of study or cluster of modules will lead them” (Young 1998: 74).

Many authors who discuss home economics agree that right from its inception HE was multidisciplinary
and integrative (highlighted in Table 7 below), with an emphasis on science, applied {o the real world of
the home and society covering nutritional, child development, fibre science and consumer economics
issues (Heggestad 2004). However, in the past HE activities were only carried out within the confines of
the domestic science classroom with no planned reference to what went on in the other closely related
fields such as the industry (Gordon and Lawton 1879).

61



5.5 Problem solving and the discourse of constructivism

Educationists have discovered that home economists face little difficulty in relating their subject matter

to students because of the personal nature of the content areas (Dolittle and Camp 1998). HE areas of

study include child and human development, food and nutrition, clothing and textiles, family and

consumer economics, and home and family management.

Textiles and Needlework and Home Economics Consumer Studies
Clothing Clothing
Design
Expilicit Use of variety of | Goals pertaining to the In the introduction about
mentioning of assignments and | environment (p. 2) the subject the document
5 the problem techniques (pg (E3)include: states that (p. 2) "OBE
& solving method © | 13) such as encourages a leamer
s (p. 3) it will be identification the acquisition of centred and activity
B important for the | tests knowledge and based approach to
§' teacher to use (experiments), comprehension of “the education”,
o problem solving | case studies, available social resources at
2 and projects, work the disposal of the family in | Problem solving methods
- experimental sheets, class solving problems” are to be used, By the
a3 approaches”. written tests, end of Grade 12 Learning
& group work “Development of an outcome 3 states that
‘3" Implicitly (cooperative understanding of the life “learners...contribute to
implied: learning) styles of the various cultural | the to the sustainability of
E (p. 10) the groups” the environment by
= independent implicitly implying learning analysing the impact of
=5 A ;
o study and the tolerance and solving the selection and use
project require problems so as to coexist of... and identify a
that the peacefully consumer issue and
students suggest a strategy for
research and Goals pertaining to the addressing the issue”.
find out Individual includes the use
information. of learning experiences for, | Relevant knowledge of
“the development of a “South Africa’s rich
problem solving approach cultural heritage and
(p. 3 indigenous knowledge
{p. 2)“The should be used as
syllabus Work schedules show that inspiration to produce
requires class activities will include culturally acceptable
sclentific and case studies research products...”. Shows the
investigative {group work— lead to connection of common
work” solving problems. and formal knowledge

Table 8: Summary of problem solving areas covered in the curriculum documents
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Topics given in Table 1 show a reference to practical work where the connection between theory work
and practical is explicit. Learners in T&CD are taught how to lay out, cut out, prepare and attach

pockets, processes to use in garment construction, for instance.

The documents, as shown in Table 8 above, reveal that curriculum developers also considerad the
influence of the theory of constructivism in deciding what is to be taught and how it is to be taught.
Doolittle and Canﬁp {1999), suggest that cognitive constructivism emphasises the fact that knowledge is
not passively accumulated but rather is the result of active participation by the individual. For example
the learners in T&CD and CS will carry out projects, independent study (T&CD), and requiring research
to be carried out. Taylor et al (1899: 21) have also presented that epistemologically, constructivism is,
“where learning must start in the life experience of learners,” therefore can equip children for applying
knowledge to real world problems. The main assumption of constructivism is that knowledge does not
exist out there” in the objective reality. Knowledge is actively constructed from within by the learner. That
is, leaming in school can not be separated from learning in life situations, just as thinking and doing are
inseparable (Shumer 2001: 451) This concept ties in with the use of everyday knowledge which can
play an important part in the teaching and learning of HE, despite the disadvantages mentioned in

section 5.4.

5.6 Technology, globalisation and integration

Roberson et al. (2001) argue that, as we enter the 21st century, education is becoming more and more
technologically advanced. As a result, effective education cannot be either liberal/academic or
technicalfvocational, but an integration of the two. Vocational and academic integration is a marriage of
both types of curricula in order to teach the many skills necessary for students’ future successes.

The globalisation of societies means that quality of education can no longer be defined only within the
limits of the broad lines of couniries own systems of values, cultures, traditions and social regulations,
(Hallack 1996: 2). Education needs 1o take into account the concept of the “global village” as this affects
the way the nation will face the challenges that are mainly economic: how to reconcile conflicting of
competing worlds. A fact that is highlighted in the content to be taught (Table 9), where topics such as
computers and technology are raised. The world of work has changed substantially. High performance
companies now emphasise team work and involve mangers and workers in problem solving activities.
Company workers are now expected to have critical thinking and communication skills in order to
effectively participate in contemporary management styles (Young 1998; Lynch 2000).

Many writers, such as Hargreaves and Fullan (1998: 9-11), Tanner and Tanner (1895: 512- 513)
McCormick and Paechter (1999) and Goodson et al (1998), have observed how the age of technology is
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going to affect the curriculum of the future. Changes in the economy as discussed by Young, are
beginning to breakdown the old occupational divisions between manual and non- manual work,
suggesting the need to rethink the views towards the traditional curriculum with no links to vocational
education. Muller (2000), suggests that curriculum planners need to make sure that learners gain the
skills, knowledge and competences for innovation, globalisation, social development and economic
growth for the 21% century’. Muller, (2000) argues that now knowledge is increasingly driven by
innovation, and that the demand for novelty drives the need for innovation and as a result the labour
market increasingly is dependent upon skilled, adaptable, independent and responsible workers. T&CD
plans to use computer aided designing (CADCAM), introducing the learner to the concept of technology
and techniques used in the world of work.

Green (1997) points out that globalisation is synonymous with technology, and because globalisation
affects the way people communicate, invest and 'learn about the world' the individual's needs and wants
have thus become ‘global’. Green (1987. 171) argues that, “National objectives in education will be
limited to fulfilling the requirements of the economy under conditions of global competition”. Thus the
global condition will determine the type of worker who will be profitable to the company, calling for “multi
- skilled employees”, nurtured from school, training and then join the world of work. Hence the need for
a curriculum that is more relevant to work and everyday life, addressed by an intergrated knowledge
structure that is less constrained, tied down by its own “cognitive structure, not narrowly organized on
subject basis (Ingram, 1978; Muller 2000, 2002). Young (1988) adds to the argument by adding that:

The separation of specialization from its association with divisions and the insulation of subject
areas is the key basis for distinguishing between a divided curriculum or curriculum of the past
and a curriculum of the future (Young 1998: 74).

The T&CD syllabus shows more visible tendencies towards the accommodating of the changes in the
business and commerce. The first national goal in the secretary's circular (Ministry of education 2000)
explicitly states that the curriculum in Zimbabwe aims to establish, “a strong scientific mathematical and
technological base for economic development”, and in the same vein the syllabus, includes in its list of
content/opics to be taught “the use of computers” (p. 9). One can safely assume that this is an attempt
to try to offer a curriculum that can prepare a student for participation in the global economy thereby
adapting to changes in knowledge production Gatawa (1998: 43}). Table 9 below summarises what the
documents suggest as areas connected to technology and globalization.
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Textiles and Needlework and Home Consumer Studies

Clothing Design Clothing Economics
o Critical Outcomes Reference to technology is made
& The business state that one of the on (p. 9), “to use science and
3 studies section goals for teaching technology effectively and
-y covers work on N&C is that learners critically showing responsibility
ﬁ computers (p. 9) appreciate towards the environment and the
) for clothing “Participating as health of others”
a designing printing | responsible citizens
] techniques, use of | in he life of local Proposed content for learning
g. eg sewing national and global outcome 2, Grade 12 (Housing
& machines for communities, use of and furnishing) (p. 29), “When
@ | different purposes | science and comparing and evaluating the
=4 : technology...” (p.5) choice of household equipment
g consider the relevant

technological context in order to
evaluate...”

Proposed content (p. 35) “The
principles, advanced processes,
techniques and skills necessary
for the production that results in a
variety of products with specifies
characteristics”.

Table 8: Summary of technology and globalization areas covered in the curriculum documents

Young (1998: 81) points out that, much wider political, industrial and economic strategies should be part
of curriculum development, a way to providing the student with access to concepts and ideas which
will help them understand the changing world of work that they will face as adults. Hence the
suggestion that “economic and technological understanding should be part of the core curriculum for the
secondary school” (Young 1998: 58). The old HE has nothing on technology worth mentioning showing
the shift of trends 1o technological and globalization issues in the new structure (T&CD and CS).

Where globalization promotes the idea of one world and sharing of ideas, the third world countries like
Zimbabwe and South Africa have 1o compete on the same plane with goods and services from well
established, well funded projects from developed sectors. Debates have been going on in South Africa
and Zimbabwe about how the cheap products (textile and clothing) from China have disadvantaged the
local clothing industry as it has to compete with the cheap clothing that the working class can afford.
Jobs in the clothing industry have been threatened as production has stagnated for the industry. Output
is not being absorbed by the local market. Technology and globalization has thus come with its
challenges for the societies {0 meet.
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57 Summary

The curriculum documents reflect some of the values and attitudes of the Zimbabwean and South
African societies regarding the type of education they consider as contributing to the improvement of its
people as a society. The subject content shows that these education systems have enabled them to
respond positively to the opportunities and challenges of the rapidly changing world in which we live and
work. The great changes have also meant that the world in which teachers operate is also changing
rapidly, systematic type of reform is advisable, because “what might have been of great worth at one
time has given way to a new worth with the advancement of knowledge” (Tanner and Tanner 1995; 36).

The old N&C and HE syllabi confirm the idea that right from its inception, HE was about gaining
knowledge and skills for the individual's physical, mental and emotional well being, social relationships
and the ability to meet al these needs. The trends have shown that the development of the subject have
moved with the changing times but still building on the traditional values that the field was built on.
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6 CONCLUSIONS AND IMPLICATIONS

The study explored the direction that HE subjects are taking, discerning the trends in the construction
and development of a relevant home economics (HE) curriculum for today and the future, a curriculum
that highlights the values of the subject.

The historical review outlined the challenges that HE in both Zimbabwe and South Africa went through
to establish itself as a legitimate area of study, and gave insight into its contribution to the school
curriculum and society. The historical information also highlighted changes in societal perceptions
towards HE subjects, the influence of policies of integration of subjects and the part played by industry
in the matters of curriculum development in school education.

6.1 The nature of the subject and curriculum development

By asking the question, ‘Is it possible to determine the direction home economics is taking in the new
millennium?’, the study is making the assumption that, “planned change is positive, it is growth, progress
and improvement” of a given system, (Cuban 1992: 218). The study also acknowledges that curriculum
change is necessary if society needs to meet challenges that arise with changing times.

The Zimbabwean and South African educational systems underwent major reforms after independence
to try and align their education system with their social economic aspirations as well as ensuring
improved social development, (Jansen 1893; Taylor 1993; Zvobgo 1997, 1998; Mberengwa 1897).
Home economics teachers were part of the teams looking into proposed new changes. Kirk (1988: 146)
advises that practical subject teachers must be involved in curriculum development to ensure that the
principles and values that, the subject stands for are not overlooked but strengthened and improved. In
this way the subject can embrace meaningful and innovative change for the good of the field of study.

The study made clear that as society becomes more sophisticated and influenced by technology and
globalization, deeply held convictions about the way people think about curriculum are “far from immune
to challenge” (Schrag 1992: 298). Various contextual influences such as changes in economic
environments, shape curriculum construction, demanding that policies which affect what is expected of
the school leaver, are assessed and highlighted. Bates et al (1985: 9) put it plainly when they argue that

...what the debate and subsequent responses have plaved down is just how far ‘worlk’ has already
penetrated the school curriculum. What is startling is not the failure’ of the school to prepare for
work, but the extent to which such ‘preparation’ has been embodied in secondary schooling. The
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pressure for ‘relevance’ has meant that the world of work increasingly has come to be represented in
the school curriculum.

The area covering knowledge and skills for economic productivity, business studies, marketing and
entrepreneurial issues, seems to have gained ground in both T&CD and CS. The study shows that the
content covered in these HE subjects orients those with the ability and interest in technical education as
preparation for an occupational field and enlarges educational horizons by serving as an introduction to
the world of work.

6.2 Status of HE in the new millennium

Barnes (1982: 119) gives an explanation for the relative value attributed to different bodies of knowledge
arguing that, “those kinds of knowledge that are obtained in schools and are open to pencil and paper
testing are likely to be the most highly valued ones”. He thus implies that practical know how and
intuitive ways of seeing things that can be learnt from engaging in out of school activities would be little
valued in schools irrespective of their value in life, making some school subjects and bodies of
knowledge more highly valued than others. Since knowledge is conceptualized in this context as a
"power,” or "force,” its primary characteristic, is not related to notions of morality, enlightenment, or
emancipation. Instead, the sole "criteria for judging knowledge is its performance”, (emphasis in
original), ‘its productive and performative’ value (Polsani 2003 quoted in Friesen 2004: 3).

Home economics subjects took years to gain status in the school curriculum, by depending on their
unigueness as regionalized subjects, whose content is grounded on its interdependence with the
singular disciplines like chemistry, philosophy sociology, geography and economics to name a few.
Hargreaveas (1982: 8) in Kirk (1988: 149) discusses how physical education (PE) gained its status.
Hargreaves’ discussion highlights that where a practical subject gains status in the academic world by
becoming examinable, there might be concerns that the practical subject might lose its physical activity
elements in favour of academic knowledge. The analysis of T&CD shows that the practical nature of HE
continues to be the very source of its importance as reflected in the suggested class activities /practical
work for the course work that includes laboratory work, designing and constructing of articles, project
work and the independent study.

CS on the other hand, reflects that the distinction between the practical side and the theory side is no
longer balanced or clear-cut. The proposed content highlights an inclination towards more theory and
less practical work. Most of the practical work is no longer hands on, but is mainly in the form of, e.g.
planning of balanced meals, analyzing floor and furniture plans, compiling and implementing a plan for
the production and marketing of a product, adapting recipes or pattermns to make them suitable for small
scale production and drawing up of budgets for a household (CS pp. 20-35).

68



Something that has threatened HE's place in the school curriculum is that its unifying concepts were
based on home and family (East 1980, in Vasloo 1994. 67), a characteristic that led to views that HE is
feminine and primarily serves the affairs of the woman only in society, (Grundy and Henry 1995, Davies
1986; Berlage 1998). The trend has changed; the subject is open to any learner interested regardiess of
gender. Emphasis has moved to include the responsibilities of the individual as an informed consumer
responsible for the stewardship of the environment and the scarce resources available. Statements
used to state aims and outcomes in T&CD and CS do not show any gender preferences.

6.3 Relevance of home economics subjects to the life of today’s
citizen | '

Today there are a variety of areas that home economics caters for such as personal issues (grooming,

personal hygiene, deportment); business and economic issues (personal budgeting, marketing and

product selling); technical knowledge (textile production, clothing production, designing patterns and the

preparation and serving of attractive nutritious dishes) All these areas it is believed will lead to the

development of an individual who is self reliant, entrepreneurial, creative and a life long learner.

The HE areas developed from the ideas of early home economists who were mainly concerned with
providing clothing for themselves and their families, keeping clean homes, and healthy families and
home nursing in efficient and economic ways. Growing interest in the social and psychological aspects
of the consumer, as mainly evidenced in consumer studies, are new aspects that have gained ground in
HE. However, the study shows that home economics subjects still impart the skills and knowledge that
concentrate on technical, personal and designing areas. Business, economics and technology have
crept into the curricuium in response to the changing times.

The question then arises what content and levels of competency in the practical skills taught is really
necessary and relevant to today’s requirements for the modern individual and family? For example with
the advent of technology, who needs to leam the steps in making certain dishes when technology has
made proficience, in these kinds of skills of no great concern any more. Numeracy, computer literacy
and reading seem to be the major concerns of society today. Where one is literate in these three
requirements then one can function efficiently and successfully as a productive member in today's
society. Rice (1991: 308 -311) in Vasloo (1994: 87) has suggested areas considered relevant to the
development of a well rounded individual in society, such as basic life skills for survival (literacy,
numeracy, rudimentary technology, nutrition education) and life skills for self reliance (practical career
oriented life skills such as use of technological innovation to further one’s career, resourcefulness).
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6.4 Improvements in pedagogy and assessment approaches

6.4.1 Pedagogical approaches

Many writers such as Hargreaves and Evans (1997), Doolittle and Camp (1999), Grossman and
Stodolsky {1999) Jones (2001) and Roberson (2001), agree that the world in which teachers operate is
changing rapidly and that teachers need new skills and capabilities to be able to respond to this wide
range of demands that have even crept into the curriculum. Roberson et al (2001) notes that, as we
enter the 21st century, education is becoming more and more technologically advanced. As a result,
effective education cannot be either liberal/academic or technical/vocational.

Arguments presented by the above authors point out that most day to day learning activities are
designed to cultivate skills and abilities, to impart knowledge of facts and theories that in turn will
cultivate in the learmner an understanding of the beliefs and the world around them. Teaching is no longer
defined as the transfer of information; learning is no longer defined as the retention of facts. The aims of
the T&CD syllabus and outcomes stated in the CS document (the two new subjects to be in use),
highlight the fact that now the teacher’s role is to challenge students to achieve deeper levels of
understanding and guide students in the collaborative construction and application of knowledge in the
context of real-world problems, situations and tasks.

In T&CD and CS, leaming is made directly relevant to the needs and interests of the leaner by engaging
in projects and independent studies. Lauglo and Lillis (1988 4) state that:

Learning should be made directly relevant for the active interests and concerns which pupils
have, or will face in their out of school life, in their private lives and in their future roles as
workers and citizens.

integrative curriculum approaches adopted by both educational systems in Zimbabwe and South Africa,
it is believed will teach learners how to learn rather than what they should know. The emphasis is upon
the procedural (technological, scientific) elements in learning. The systems have moved from rote
learning methods where the teacher was totally the source of all information and encouraged
memorization of facts. Now the emphasis here is upon a learning process where the leamers assume
considerable responsibility for their own leaming, a major characteristic of OBE for South Africa and the
problem solving method both systems have put in place.

6.4.2 Assessment approaches
History shows that HE depended mainly on performance based assessment, with emphasis on the
child's performance as compared to the rest of the class, which was not much different from other
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subjects. The changes today are in line with the changes other subjects have instituted. For example
TE&CD used to give practical speed tests, which were timed, judging performance vaiue at a given time
without considering past performénce and input, overlooking the fact that many factors can influence
and affect performance at a particular time and day, such as ill- ness, nervousness and bad lighting in
the classroom. T&CD and CS aims to counteract this negative characteristic by adopting the use of a
variety of assessment methods that include tests, examinations, research, assignments, proiects,
experiments and oral presentations; on-going tasks that develop skills necessary for successful
functioning within the subject, as shown in Table 3, Chapter Four.

The documents have sections showing’ assessment schemes, highlighting that examinations still play
an important part in the development of the subject, showing that HE has kept its position as an
important subject in the school system. Kirk (1988) argues that the importance of examinations in the
role they play in providing learners with “credentials for the job market®, at the end of the schooling years
can not be downplayed. This characteristic alone Kirk claims, gives the subject some “market relevance”
which can only add to the status of the subject (Kirk 1988: 149).

6.4.3 Use of different assessment methods

The use of different assessment methods in HE subjects provide room for a fair and valid qualitative
value judgment about the 'learning condition’ of the learner being made. Gardner (1989: 97) observes
that having a multiple perspective on the assessment activities, is in recognition that a leamer can be
ranked in more than just one dimension, intellect, that there are great differences between individual
learners concerning their intellectual strengths, weaknesses and their styles approach/attack in cognitive
pursuits. All these can be catered for if a variety of assessment instruments are designed which help
students perform optimally ands how their strengths. The NCS - CS document (CS p. 38) also adds
that, “Because each assessment can not be tolally valid or reliable by itself, decision on learner
progress must be based on more than one assessment”.

6.5 Resourcing

Books and equipment are the main concerns for the HE departments as these determine the success
the programmes can be implemented. As a result the practical departments in general are known to
demand more from the education budget in terms of equipment and books in order to survive and

function efficiently.

New times and changes require incorporation of new ideas, new knowledge and new methods as
discussed in Chapter Two. The basic topics might be covered adequately using the old equipment and
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books but the new topics covering business and computers need new modern resources that cater for
new ways of thinking and understanding. The old textbooks need to be replaced by reference books

that will help with new information.

The documents show that mostly old edition textbooks are used (see Table 4). Textbooks are necessary
to the teaching and learning experience in the classroom because they provide learners with proper
reference covering given topics, thus saving learners from the deficiency of the teachers. Textbooks
help teachers and learners make sure that the syllabus is properly covered by using appropriate class
activities. Authors on textbooks in teaching, argue that, textbooks, if used as presented will influence the
coherence of the subject matter (the integrating of the content ideas and the way in which the content is
taught) (Altbach and Kelly 1988; Marsh 1992; Flistos 2003). Thus well informative textbooks on the
market have the potential to promote good instructional methods and well ‘articulated’ coherent and

comprehensive subject curriculum.

6.6 The research question revisited

By analyzing the curriculum documents and in light of the findings and conciusions presented, the study
has addressed the research question, which was, ‘What trends can be discemed in the home
economics curriculum documents in Zimbabwe and South Africa’? It is now possible to answer the

question in the following way:

6.6.1 The trend in curriculum construction and development

The analysis of the documents reveal that exploration of HE trends today and the future can be seen
more distinctly through an examination of history, a view that agrees with Goodson's (1991: 179)
observations that, “...the written curriculum, whether as courses of study, svilabuses, guidelines or
textbooks, is a supreme example of the invention of tradition...”. This statement shows that curriculum
development is a process that takes time, in most cases the trend to the reproduction of ‘traditional’
curriculum is based on history, which helps focus the direction of the reforms.

Goodson et al (1991 3) further argue that:

Curricula are not simply there, natural objects that arise from the accumulated wisdom of the
past. Rather, curricula are often the results of political settlements and compromises over what
is important to know

This statement is supported by Bernstein (1977: 85), when he discusses recontextualisation and the
social construction of discourse, alluding to the relationship between knowledge and power, pointing to

the social nature of the curriculum. The HE curriculum documents show that ‘selected legitimate

72



knowledge’ (what is taught, how it is taught and assessed) is determined by the interests and interplay
between given sectors of the economy and other interested stakeholders (government influence,
curriculum development centers, universities, examination bodies, textbook writers). As a result the
dominant discourse of these different sectors is expressed through national educational goals, and then
highlighted through the curriculum, in this case the HE aims and learning outcomes.

The impact of these influential sectors is more evident in the call for schooling to be more in touch with
the world of work. The curriculum documents explicitly and implicitly make reference to the school's role
in preparing the learner for the world of work and exploration of career opportunities. The economic
commercial sphere in society is making demands to be met by the schooling system, widening the

scope of knowledge areas to source from for the curriculum.

6.6.2 The trend towards interdependency between HE and other learning areas

The analyses of the HE documents show the interdependency of HE and other learning areas. The
subjects are becoming more characteristic of the integrated type (not collection type), incorporating
ideas from chemistry, geography, computers and business studies, moving away from strong
classification where it is was hard for other ideas to penetrate HE areas. The analysis also shows that in
the new approaches, (T&CD and CS8), learners are having more input into subject formation (what is
taught), with greater control of pacing and sequencing (weak internal framing over selection,
seguencing, pacing and evaluation). Morais (2002: 568) agrees this set up is best for working class
children {most found in the third world countries like Zimbabwe and South Africa) who need more
encouragement and more time to get used to new ideas have more time to ask questions and research.
However, writers like Rose (1999: 225) point out that a more visible type of pedagogy with strong
classification and a strong framing wouid be best for working class learners as it provides ways for
decotextualising of school knowledge/discourse through explicit instructions, selection weaker pacing.

6.6.3 The trend towards learer- centeredness

Both the Zimbabwean and South African educational systems seem to have the same general idea of
what they mean by ‘learner centred learming’, where the term is associated with practices that place the
learner at the centre of the activities in the classroom, with more control of pacing and sequencing and
organization of content. These framing relations are associated with an invisible type of pedagogy
Bernstein (1977 119), a trend that is moving from the tradition where the teacher was in control of all
the learning and teaching activities as symbolized by strong framing and strong classification and
consequently a visible type of pédagogy where control is explicit. T&CD and CS have made reference
to the use of this method in order to encourage the participation of the learner in their learning activities
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from start to finish. in CS leamners determine the pace for their leaming process with the use of more
invisible forms of assessment that help determine the learner's weaknesses and strengths.

6.6.4 The trend in knowledge structures and pedagogical approaches

In past years HE knowledge imparted was more from the technical and practical interest
structures/approaches. Emphasis was on the production of products and the completion of tasks
according to prescribed criteria such as well-made scones according to managed/governed rules. The
programmes had more to do with the development of skills, attitudes and values that improved social
graces and social standing within a community as a woman, wife who could cook well, sew and clean
the house properly. The knowledge from critical (emancipatory) interests was some what silent and not

so explicit or emphasized.

The new knowledge structures, besides using knowledge constituted from the technical and practical
approaches, siress the emancipatory approach through the use of problem solving approaches that
seek to find solutions to problems prohibiting say, the development of good health for pregnant women
and ideologies hindering the progress of women and society in gaining improved living standards.
Learners are introduced o issues about their rights as consumers of goods and services and citizens in
any society. CS goes a step further to encourage the appreciation that leads to tolerance of differences
as a result of diversity of cultures, food and dress (CS p. 26).

This strength has helped HE explicitly deal with issues pertaining to “female education, racial and ethnic
relations and business”, whereas before the area “struggled to define their professional within the
interplay of domesticity and politics” (Fernandez 1999: 548} as the aim was {o equip learmners with
knowledge and skills to cope with social challenges in the community. The content and activities that
the subjects cover, aim to provide learners with the skills and knowledge to enable them cope with the
increasing ‘bewildering’ pressures of the modermn life, such as influence of technology and globalization.

Reform has taken a more holistic approach, building on aims and structures that look at economic and
commercial issues that value sustainability, human development, and individual and community
responsibility and empowerment (Peterat (2001: 32-34), (e.g. Learning Outcomes 1 and 3. CS pp. 10,
12). Emancipatory approaches encourage HE learners to think critically about principles and techniques
learnt in class through investigations done through projects and independent studies and group work. In
the end of these activities learners are able to come up with suggestions and solutions to given
problems, reflect on, and implement ways to meet needs and wants of individuals in the society.

Even though the fundamental values transmitted through HE subjects are still basically the same as
those transmitted long ago, the values have evolved to include technological issues (e.g. use of labour
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saving devices, computer aided designing) which alters the structure of pedagogic discourse in the
classroom. The trends are no longer strictly technically based (skills oriented). Processes like working
fine backstitches, bulton hole stitches) can now be done by an electric machine in minutes, challenging
the value of learning such skilis (the curriculum versus practical skills).

Where the HE curriculum in the past seemed to offer courses that seemed ‘terminal’(ending) where
they just seemed to cater for the here and now needs of the student, today's programmes aim for long
life education in they way they encourafje and provide opportunities for further studies in related
disciplines. The T&CD syllabus (p. 1) in one of its aims states that T&CD is to provide opportunities, for
further study in textiles and clothing. The CS document has given the purpose of the subject as one to
lay the foundation for Higher Education and Training, and explore career opportunities in food, clothing
housing and interior design. The vision for the HE subjects (computers and business studies) is future
driven, looking to be prepared for the effects of the new technologies and globalization and its demands
and challenges which have resulted in ‘diversity and complexity of modermn production demands”
(Longworth and Davies 1997: 58).

Another area where HE reform has tackled and influenced is assessment. Bernstern's (1975: 81, 89)
discussions touch on the connection between curriculum (content) and assessment, how assessment is
part of a whole unit in the acquisition of knowledge, influencing the type and depth of content and
methods used by the transmitter in the classroom. Pring (1992: 25) advocates for assessment methods
that recognize achievement in more that just the public examinations, methods that help contribute to
the pupil's personal achievement and progress by, “improving their motivation and increasing
awareness of strengths and weaknesses”. The new T&CD and C8 curricula have done just that, by
adding more and improving ways of assessing learmers’ work. T&CD has included independent studies,
potfolios and project work in its assessment scheme.

HE curriculum research has been neglected with writers more worried about the status and pedagogical
issues pertaining to the survival of HE as a school subject. Questions such as "which way home
economics” Grundy and Henry (1995), need pursuing because it is in addressing such queries that one
can get to determine the state of the subject in the way it is developing and managing to answer {o the
demand of the changing times.

The study still leaves many questions unanswered but has opened further discussions on determining
the development of HE in the school curriculum.
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6.7 Conclusion

One of the most common issues addressed internationally is what kind of curriculum will prepare
students for participation in the global economy and to what extent should the curriculum be responsive
to the needs of the economy, and adapt to changes in knowledge production (Young 1998).

The study shows that today home economics curriculum designers are oriented towards the future and
that future trends in HE can be seen more distinctly through an examination and comparison of history
and the new [deas included in the curriculum documents (Copa and Bentley 1892: 88).

Much as HE is a product of history, owing its inception and existence to society’s perceptions of a field
of study that seeks to address social needs, HE subjects have shown in their layout that over the years
they have gone through drastic evolutionary changes to keep in tune with the changes in society so as
to prepare to face the present and the future realistically. The complexities that characterise the modern
world, mean that knowledge for HE, Textiles and Clothing Design and Needlework and Clothing has
needed to develop in the learner the ability to continue to learn, to acquire skills and knowledge that help
solve problems through research skills. Hence the aims in the T&CD syllabus and the outcomes given in
the CS document point to the need to encourage innovation and the impartinQ of problem solving skills.

The study has shown that it is no longer of importance to argue, ‘what knowledge is of most worth’,
because societies will differ in what they consider worthwhile knowledge and even in what they regard
as knowledge appropriate for education. It is possible to identify from within the literature as well as
curriculum documents, areas with differing epistemological orientation, new forms of knowledge
influenced by the changes in technology that have found their way onto the curriculum, such as

technology and business.

MNevertheless, a challenge still remains for HE subjects. With the change of time and new interests and
challenges facing the student, will there be adequate numbers of students who will be willing to take up
the new subjects at secondary school? And what factors will affect the choice of these subjects by the
student? Will HE subjects manage to maintain their place in the school curriculum for long? The study
has shown that technical orientation to a HE curriculum encourages strong connection between science
and technology (forces behind production), translating into the rationality of control and domination, the
idea being that (Habermas 1971: 5) those in positions of ‘power’, can control and manage actions and
activities, deciding what is to be taught and how it is to be taught. Ministry of education personnel, and
schoo! administrations in this case, one can assume will have the ‘power’ {0 determine who takes which
subject and what subject is to be taught at the schools (Ministry of Education 2002), in a way deciding
the fate of the HE subjects in the school curriculum. '

76



Some of the answers, perhaps, maybe can be deduced from Grundy and Henry's (1995) arguments,
that by introducing the need for technology knowledge in the HE curriculum for example, this gives a link
between the acquisition of skills and the development of the ideology of consumerism, where individuals
define quality of life in economic terms resulting in the pursuit of wealth, mainly the need fo buy.
Consumer Studies answers this challenge by specifically stating in its aim that C8 is to encourage
learners (by using technology and science) to become responsible and informed consumers of goods
and services who will be able to use resources optimally in a sustainable way (CS p. 8). Is HE moving in
the direction of consumerism and no longer putting much stock in the grass root foundation principles of
HE? Will technology and globalization going to dictate the content and pedagogical approaches for HE
subjects? These are crucial questions in the years ahead.

One of the things that the study has clarified is that home economics is no longer a subject that aims to
equip the young women with skills and knowledge that will make them effective housewives who know
how to launder, mend and iron clothes, skillfully scrub floors and make ‘cheap’ clothing. The subject as
evidenced in consumer studies and T&CD cultivates in the learner empowerment practice, social inquiry
practice and technology practice. The subjects offer learners a wide range of career opportunities such
as fashion designing, hospitality management and interior designing, with the system ‘producing’ school
levers that are informed consumers and productive members of society, equipped to solve the problems

of the new millennium.

6.8 Suggestions for further research/ action

The following important aspects were not possible to cover within the scope of this dissertation:
e a study of classroom practices in order to establish how the curricula are delivered.
» a study of the new learner support materials being published for the Further Education
Certificate
e an investigation into why textiles and clothing design is popular in Zimbabwe but neglected in
South Africa.
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TEXTILES AND CLOTHING DESIGN

ADVANCED LEVEL

Subject Code C] 192

This syllabus 15 available in Noevember enly in Zimbabwe and other approved centres.

1.0

2.0

2.

s

2.3

2.4

3.0

PREAMBLE

This subject covers the study of textiles and clothing design over a period of two
years.

It 1s intended for the 'Q' leve| graduate who would like to pursue further siudies

in Textite and Clothing technelogy, management, research and development,
merchandising and designing.

Practical work is an integral and expected part of the course. The syllabus
requires scientific and investigative work. Teachers are, therefore, advised to
ensure thai candidates undertake experimental work in an appropriate and safe
environment, preferably a Chemistry/Science laboratory.

To gain entry, the studernt must have obtained at least Grade B in 'O’ level
Fashion and Fabrics and any fwo of the following, Chemistry, Physics,
Mathematics, Biology and Physical Scisnce.

industrial attachment is highly recommended for a minimum period of five days.
AIMS

The aims are to;

develop scientific, technical, creative and problem sclving skills in the study of
textiles and clothing.

develop the ahility o express and communicate ideas through appropriate
terminology and media.

expose students fo the functional, cultural, historical, aesthetic, economic and
managerial aspects of texiies and clothing.

provide opportunities for further study in textiles and clothing.
ASSESSMENT OBJECTIVES

By the end of the two year course, students should be able to:
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analyse the refationship between textiie properties and human needs.

cemonstrate scientific knowledge of the composition, structure and processing
of textile fibres, yarns and fabrics,

setect and apply relevant theoretical and technical knowledge of textiles and
ciothing in solving problems,

demonsirate research skills,

apply investigative skills in evaluating production processes and the inherent
nature of textiles.

evaluate, select and apply appropriate cultural designs and production
processes to textile products.

design styles, drafl and adapt patterns for various occasions and figure types.

analyse fundamentals associated with the subject and communicate the ability
te use them in the students’ areas of interest.

assess effects of socio-economic, political, envirenmental, cultural and
technological factors affecting the textile and clething industry.

TIME ALLOCATION

To achieve the stated objectives for this syllabus. it is important to allocate
B - 12 periods per week

METHODROLOGY

To help students attain the stipulated objectives, it will be important for the
teacher {o use problem solving and experimental approaches. The teacher's
role 1s manty to facilitate the leaming process and atlow the students fo explore

and discover for themselves. The following methods can be used:

: Field irips {o cotton farms. cotton ginneries. cottage industries,
universities, research centres, textile and clothing industries

- Attachments: students can be attached o textile and clothing industries,
cottage industries and research centres

= Experimental work
- Class discussions, group activities and presentations

= Practical assignments

W
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Demonstrations

Short lectures

ASSESSMENT SCHEME

Paper 1: Theory {3 hrs) 50%
This paper is divided into two sections. A and B.
Section A - 40 marks

This sechion comprises compulsory short answer type questions.

Section B - 60 marks

This section comprises five questions from which candidates should answer
three. Each question carries 20 marks

Paper 2: Coursework 20%

Coursework is to be marked by the teacher and moderated by an external
examiner It should comprise the following

Written Tests (a: least 10) 20%
Assignments (at least B) 20%
Practicals/Experiments 20%
Project (Te be presented to class) 40%
Paper 3: Independent Study 30%

This 1s marked by an external examiner



7.0

8.0

8.1

8.1.1

ASSESSMENT SPECIFICATION GRID

OBJECTIVE PAPER 1 PAPER 2 PAPER 3
NUMBER THEORY COURSEWORK INDEPENDENT
STUDY
1 + +
o + +
3 + +
4 + + -t
5 + +
6 + +
i + + +
B + e
9 + + +
SYLLABUS CONTENT
TEXTILE TECHNOLGGY
Fibres:
Physical and chemical Natural: Cellulasic - cotton, flax

properties

The molecular structure
Effects of solar radiation
Fibre identification of:

Processing of natural

fibres

Synthetic fibre
production

Frotein - wao!l, mohair, silk
Mineral - asbestos. metallic

Regenerated: viscose/rayon,
modified rayons, acetates.
Synthetic:  polyamide, polyester, acrylic.

cotton, linen, wool and silk
Wet dry and melt spinning

Continuaus filament production
Staple fibre production
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Yarns
Yarn proguction

Yarn properties

Systems of yarn count
Fabrics

Fabric construction
Weaving

Knitting

SpINning procasses - Ring/mule
= gpen end

Simple yarns, fancy yams
Texturising yams
Amount and direction of twist {S and Z)

Fineness, smoothness, fustre,  handlg,
cohesiverness

Tex, denier {metrc system)

Weaving equipment
Weaving processes:

= Warp preparation - warping, sizing, mounting
- Weft preparation - winding of quills

- Shedding mechanisms - tappetfcam, dobby,
Jacguard

- Weft insertion methods - shuttla
shuttieiess {jet,

rapier gripper;
Structure of weaves
Samples of weaves
Knitting techniques
Weft kniting - weft knitting machines
- weft fabric construction

Warp knitting - warp knitting machines

fraschei, tricot, double tricot, atlas,

double atlas)

Structure of knitted fabrics

Samples of knitted fabrics.
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Other methods of
fabric construction

Blendead fabrics
ard mixiures

Fabric Properties

Finishing textiles

Firtishes

Colour
Types of dyes

Printing technigues

Colour fastness

narrow fabrics - lace, braid

non-woven fabrics - felt, needle punched, bonded
fibre, stifch bonded, laminated, coated and tufted
fabrics.

Reasons for their production
A collection of samples of these fabrics.

Strength, extensibility, abrasion characteristics, air
permeabihty.

Finishing processes which affect the appearance,
handle, dimensional stability and serviceability of
yarns and fabrics gs produced by the following
freatments.

warp sizing. scouring. milling, tentering.
rarsing, cropping and pressing.

= bieaching, mercerisation, drying, delusturing,
optical bigaching, crepe  finishing,
¢alendering, moire, embossing, beetling.

- walerproofing. stain and water-repellency,
crease resistance, minimum care fabrics and
permanernt press effects.

- flame retardance, moth proofing antistatic
finishes. -

dyes: direct, disperse, mordant, reactive, pigmeant,

natural dyes,

dyeing of fibres, yarns and fabrics

block, stencil, screen, roller, direct, resist, discharge,
transfer, flock.

effects of laundering, dry cleaning, bleaching,
rubbing and perspiration,

-]
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8.3

CLOTHING DESIGN
Elements of design

Principles of design
Styles

Factaors affecting design
Tools and equipment

for designing

Fattern drafting

Pattern adaptation

Fabric, trimmings,

line, form, shape, colour

rhythm, balance, emphasis, harmony, proportion
and scale.

for different occasions, figure types, seasons and
age groups.

culture, history, social and economic development,
colour, mass media, fashion changes.

silhouettes, motion drawings, pose, mood, style
features, use of colour and media,

Sizing systems

Principles of pattemn construction
anthropemetry/body symmetry

block, working, final and master pattems
Computer Aided Design and Computer Aided
Manufacture {CADCAM)

to size and style

Estimating amourts

nations. suitability, rating, choice and application

Costing calculating costs for fabrics, trimmings, notions,
labour and overheads.

GARMENT CONSTRUCTION

Manufacturing processes  Cutting and sewing technigues, finishing and

Sewing machines

Pressing equipment

guality checking.

domestic.
industrial (various types)

steam presser
VacUUm presser



8.4

9.0

9.1

e

BUSINESS STUDIES

Marketing

Planning and Contral of
Business Decisions

Production

Entreprensurship/
Small Scale Business

NOTES

COURSEWODRK

The nature and role of marketing within an
organisation,

Market research

Product development

Consumer services

Planning. erganisation and control with
reference to the production of textiies and
clothing

Use of computers (CADCAM)
Cest accounting budgets and profit forecasts.

Production functions

Methods of scale production

Impact of change and innowation upon
production methods

Quality control

Okjectives for starting a business

Types of businesses

Factors that afiect business activifies

Business finance: sourcing funds
business proposals
book-keeping

Business communication and sales skills
{advertising)

Suggestions for Practicals/Assignments

Fibre idertification -

purning tests
chemical fests
microscopic examination

= Fabric construction samples

- Yarn production and coliection of samples

= Fabric dyeing -

Tie and dye

i
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9.2

Batik
Screen printing
Block printing

- Clothing design and construction
- Fashion sketchingfillustration

- Pattern drafting and adaptation

- Written tests

Project:

Develop a design and print on the woven cotton fabric, construct an article,
cost and market it. To be presented o class fwrite up 30%. presentation 10%).

Each student should purchase five metres of woven cotton fabric, prepared for
printing/dyeing (PFP/D),  (Such fabric has gone through the scouring and
bleaching processes but not yet dyed or printed). This would be used for the
project, practical expariments or samples.

INDEPENDENT STUDY
Guidelines

This assignment should show the student's interest in a specific aspact of
textiles and clothing.  The study can investigate a commercial, scientific.
technical, historical, artistic, assthetic aspect or incorporate a combination of
any of these

Independent studies will be presented to the Zimbabwe School Examinations
Council (ZIMSEC) for assessment, in a suitable folder, supported by practical
work where appropriate. Choice of the area of study should be done by 30th
September of the first year of the course

The completed study should be submitied to ZIMSEC by 30th September of the
final year.

The study should be 4000 - 5000 words in length. This excludes the following:
- diary of events
= interviews and guestionnaires
- annatations alongside graphs, photographs, pie charts, samples
- labelled diagrams and flow charts.

These can be included in appendices after the bibliography

10



The report should be simply but attractively presented and clearly labelled with:;

2 candidate's full name and number
- centre name and number

- subject code and paper number
- title of the study

Mark allocation for study

1 Concise topic which is manageable (2)
2 Importance/significance of area of investigation (10)
3 Clear statement{s} of aim({s) (4} and objectives (6) (10)
g Overall plan of action (10)
5 Methodology (15}
6 Presentation of findings (10)
i Evaluationfanalysis (15)
8 Lesson{s} leamt (5)
9 Conclusion (5} and recommendation(s}(8} (13)
10 Bibliography (5)
11 Qverall presentation {(neatness, layout. language} (5)

Total (100]
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CHAPTER 1

INTRODUCING THE NATIONAL CURRICULUM STATEMENT

I adapuen of the Constitution of the Republic of South Africa (Act |08 of 1996) provided a basis for curriculum
trars lommation and development in Sowth Alrica. The Preambie states that the aims ol the Constitution are to;

F heal ke divisions of the past and establish a society based on democratic values, social justice and

[unusmental human rights;

ymprove e quality of 1ife of all citizens and free the potential of cach person;

Lo 1he foundations for & democratic and open socicty in which povernment is based on the will of the

peap e and every citizen is equally protected by law, and

2% huild o united and democratic South Africa ahle w take its nghtful place as a sovereign state 1 the family
0] ealigns.

5

e ¢ lunsdiution further states that "everyone has the riphe .., to further education which the State, through
reasonibbe measures, must make progressively available and aceessibile’

I'he atiwal Curriculum Statement Grades 10 - 12 {General) lays a foundation for the achievement of these
wipaty by stipueluting Leaming Quicomes and Assessment Standards, and by spelling out the key principles and
vitlues that nnderpin the curmicuium.

PRINCIPLES

The National Curriculum Statement Grades 10 — 12 (General) is based on the following principles:

socizl iranstormation;

autcomes-based cducation;

high knowledge and high skills,

segration and applied competence;

PTELresar00;

stticulation and portabality;

huiman nahis, inchasivity, envirpnmental and social justice;
valuing indigenous knowledge systems; and

credibility, guality and efficiency.
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CHAPTER 2

CONSUMER STUDIES

DEFINITION

‘The subject Consumer Stndies focuses on developing knowledge, skills, valyes and attitudes in learners to
citable them w become responsible and informed consumers of foed, clothing, housing, furmishings and
household equipment, and to use resources optimally and in a sustainable manner. The subject also promotes
the application of knowledpe and skills in the produetion of quality markectable products that will meet
conSumer needs.

PURPOSE

Consumer Studics educales learners to be wise consumers by developing the knowledge, skills, values and
attitudes to;

Aimprove the quality of life experienced by individuals and communities,

use selence and lechnology effectively and Eritically, showing responsibility lowards the environment and

the health of others;

collect, analyse and eritically evaluate infonmation to acguire the skills o be elfeclive consumcss;

utilise different sources of product information to make consumer decizions using critical and creative thinking;

communicate effectively using visual, symbalic and/or language skills in various modes

recopnise environmenial concerns and their ¢ffect on consumers and producers (e, decreasing the supply

of natural resources and the excess of waste);

understand the impact of inequitable consumption and production on the patural and economic

envirpnment;

& appreciate the mutual benefits of working with others as members of a team or group in investigaling
isaues, solving problems and producing products;

B develop cultural and acsthetic sensitivity about (ood, clothing and housing behaviour patterns across a

range of social contexis;

application of food, clothing, housing and furnishings, and entreprencunal knowledge and skills; and
2l lay the foundation for Higher Education and Training, aod explore career opportunities in food, clothing,
housing and interior design.

SCOPE

Consumer Studies embraces three areas: Food and Nutrition, Clathing, and Housing and Fumishings,
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The subject Consumet Studies lays a foundation for consumer education that will develop learners into
responsible and informed conswmers, This will contributte to the improvement of the quality of life of
consumers and to_the deyelopment of the economy and social fabric in South Africa,

Consuer Studies alse prepares leamers (o acquire the necessary knowiedge, skills, values and attitudes to
produce and market food or clothing or lurmishing products to satisfy consumer needs, South Africa’s rich cultural

heritage and indigenous knowledge should be used as an inspiration to produce culturally-acceptable products.

EDUCATION AND CAREER LINKS

Thie knowledge and skills gained in the General Education and Training band in the Learning Areas of
Technolopy, Natural Sciences, Economic and Management Sciences, Mathemmatics, Languages and Life
Onentation serve as a base for learners to proceed with their studies of Consumer Studies.

In Further Edueatign and Training, the Subjercl.s Business Studies, Economics, Accounting, Agricultural
Sciences, Mathematics, Mathematical Literacy, Geography, Design, Life Orientation, Languages and Electrical
Technology provide possible linkages to Consumer Studics.

Consuner Studies involves imtegrated theoty and practical skills that may create opportunities for self-
employment and entrepreneurial ventures rolated to food, clothing and furnishings.

The subject will aiso provide learners with under]ﬁnning knowledge and skills to enter progrmmmes in the
Higher Education band in the arcas of food, nuttition, clothing, textiies, housing and interior desipn.

LEARNING OUTCOMES

)

_mmwi |earning Qutcome 1: Management of the Consumer Role

The learner iz able to demonstrate knowledge of responsible consnmer praciices and lo effectively address
CORSUMEr (FIles.

This Learning Qutcome focuses on the rights and responsibilities of consumers, the redress available (o
consutters through varous chamnels in South Africa, the houschold budget, marketing practices, and aspects of
the economic environment impacting on consumer (inancial decision making.

Grade 10

By the end of Grade |0, leamers who have achieved the minimum competences for this Learning Outcomne ¢an
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describe consumer rights and responsibilitics and identify the tmpact of marketing strategies.

Grade 11
By the end of Grade 11, leamers who have achieved the minimum ¢ompetences for this Learning Outeome can

deseribe consumer policies and practices as they relate to consumer pratection, and define the mole of the
household budget in managing financial resources responsibly.

Grade 12

By the end of Grade 12, lcamers who have achieved the minimum competences for this Learning Outenme can
act responsibly in the economic environment and evalvate channels for addressing consumer issues.

Learning Outcome 2: Knowledgeable Consumer Choices

The learner is able to make knowledgeable consumer choices abowt food, clothing, hoysing and furnishings
within a given socio-economic and cultural conlext,

This Learning Outcome focuses on economic, socia-cultural, functional and aesthetic considerations in the
chotee of food, clothing, housing and furnishings, the food necds of consumers with different types of i
requirements, design elements and princtples as aesthetie constderations in evaluating floor plans and selecting
furnishings and clothing, and the cvaluation of living spaces for accessibility and safety.

Graode 10

By the end of Grade 10, learners who have achigved the minimum compelences for this Learning Cutcome can
describe the food and ¢lothing practices of different socic-economie and eultural groups, discover the impact of
food choices on health, identify appropriate clothes for different purposes, and recugmsc aspects affecting the
choice of housing in different socio-economic ang cultural groups.

Grade 11 : .

By the end of Grade 11, lcamers who have achieved the minimum competences for this Leaming Crutenime can
compare their own food intake with nutritional requirements and come to a eoncluston, explain basic principles
and elements of design related Lo the selection of clothing to meet aesthetic ngeds, construet a foar and
furniture plan to illystrate the principles of (unctionality and saftty in living spaces, and explain choiges of
furnishings and textiles to meet aesthetic needs and functional considerations.
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Grade 12

By the end of Grade 12, leamers who have achieved the minimum competences for this Leaming Outcome can
descnbe guidelines for the prevention of nutritional and food-relaied diseases and henith conditions, investigate
and describe current fashion trends, and explain the selection of clothing for the world of work. Leamers can
describe the contractual and finapncial responsibiiities applicable to consutmer choices of housing, fumiture and
household equipment, investigate and desenibe role-players in accessing housing, compare household
equiptnent using specified critenia, and investipate and report on @ consurmer issue,

ol
g"“""" Learning Outcome 3: Responsible Use of Resources

The learner is able to demonstrate consumer responsibiliny towards the sistainability of the environmeni, the
cammuniny and self through the fudicions use af resaurces.

This Leaming Outcome focuses on the igteraction between the consumer and the social, cultural, ceonomic and
natural ehvironment, the interaction between availabie resources and the choice bf food, clothing, kousing, and
furnishing, criteria for evaluating food, clothing, furniture and furmshing outlets, safe food-handling practices
and aspects of food spoilage, and ergonomic principles in the choice of fumiture.

Grade 181

By the end of Grade 10, leamers whe have achieved the minimum compelences for this Leaming Outcome can
explain the use of resources related to the choice of food, clothing, furnilure and houschold equiptment, identify
safi food-handling practices in the home, and describe ergonomic pringiples relfated to the choice of furniture
and household equipment:

Grade 11

By the end of Grade 11, leamners who have achieved the minirmum competences for this Learning Outlcome can
act responsibly in the community by explaining safety, quality, price and variety as criteria for evaluating of
food, clothmg and furnishing oullets, and describe the effects of pathogenic orpanisms on the safety of food.

Grade 712

- By the end of Grade 12, leamers who have achieved the minimum competences for this Leaming Outcome can
contribute towards the sustainability of the environment by analysing the impact of the selection and use of
food, clothing, houschoid equipment or {urnishing on the naturat or economic environment, and identify a
comnsumer issue and suggest a strategy for addressing this issue.

2
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CHAPTER 3

LEARNING OUTCOMES, ASSESSMENT STANDARDS, CONTENT
AND CONTEXTS

&1

|9 Learning Outcome 1
Management of the Consumer Role
Tive fearner iy able to demonstrate knowledee of

responsilile constimer practices and (o effectively
cecdelrosy comsnmer {ssues

|.|};‘I ........ m;vmm* Wﬁ?:ﬁ? ) ﬂw _.
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ﬁ Assessment Standards

We know this when the learner is able tc:

i Explain the nghts ad responsibilities of
CONSUIMILTS.

M Assess the impact of markering strategics os
consumer buying behaviour,
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: Assessment Standards

We know this when the learner is able to:

@ Lxploin consumer prolection policies and
pragtices,

M Explain the houschold budget as an instruntent

)\ B

for munaging finanesal resources,
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nt Standards

jat md evaluate channels for consumer
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Analyse the unphmmn of taxes, interest rates ', 1=

and inflation on the management of available

funds for acquiing food, clothing. Bousing ad

fﬂmwhlngs
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Knowledgeable Consumer Choices

The leariver is able to make knowledgeahle
consymer choices nbout foud, clothing, housing and
Surnishings within a given socic-economic and
cuiwral contexe,

16

N Assessment Standards

We know this when the leamner is able to:

8 Discuss the dailv food inlake of young adu'ts.

B Compare a day's food intake with the food-
based distary guidelines and describe the epact
of food choices on own health.

B Discuss the young adult’s choice of suitabie
clothing for different purposes.

M Describe ihe effect of ¢lothing choices on
physical comfort.




' Assessment Standards

We know this when the leamer 15 able o;

# Compare a voung adult’s daily {ood ntake with
the nutritional requitements using food

compusition tables, and recommend necessary
MMPrOvCIIents.

& Explain the nutment needs of consumers Gomn
difterent age arpups ad witl different energy

reuirsments.

Clathing

# Setect clothmg (o meet sesthetic necds,

@ Compare the effect of clathes on fgure shapes,
using the elements and principles of design,

} WWJM#M“ W\.r:‘;{ f’w::o%\' B d
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Assessment Standards

We know this when the leamer is able to:

P o i =i

G E S i
Food and Nutritlon 1
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= Suggest guidehnes for the prevention of

nuiritivnal and food-related health conditions,

# Apply clothing theory to the selection of
clothing for the world of work,

# Exomine and deseribe current Fashion rends for
young adulls,
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[ Learning Outcome 2
Continued

Knowledgeable Consumer Choices
the learner iv able to make knowledgeable
cutsumer choices about foad, clathing, hmping and

furnisiingy within g given socig-econonmic and
cultural vontext,

18

Grade 10 =

T r e g e Y

¢ Assessment Standards

We know this when the learner is able to:

! Explain different aspets to consider in the
choice of housing:
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Assessment Standards Assessment Standards

We hnow this when the leamer 15 able to: TWe know this when the learner is able to;
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| Analyse and explom the Tuncnonality and sality 8 Explain the fmancial and contractual
wf cxisting Noor angd furniture plans. and ppply responsibilities of the occupants lor different
the elements and principles of destn to the b using options, and investigate the different
chaiee of furnishings for lving and work tole-players in accessing housing.
SPHCES,

# Deseobe the funetional eonsiderationy 11 the # (Compare and evaluate the choice of household
cholce of lextiles for furnishings, equipment, and explain the Goancial and

contractual responsibilitics in buying fumiture
and hovsehold equipment.

B |prestigate ond report on an issue related to ane
of the following:
*+  nutrition;

+  food;

+  clothing,

+  texliles:

*  housing;

*  fumishings;
* Equipment,
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5

Responsibie Use of Resources

Fhe learner is able o demonsirale consimer
rexponsibility towards the suxtainability of the
environment, the commuritv and self through the
Judicions nse of resaurees.

*d.l S L. o g e e
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L Assessment Standards

We know this when the learmer is able to:

8 Make judicicus fooil choices in terms of the
sspurces available to the houschold.

B Describe safe food-handling practices.

g

Clothing .‘i;zv, i i

¥ Explain clothing choices in terms of the
respurces available to the household.

B Apply ergonomic principles to the choice of
fumiture and houschold cguipment.
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Assessment Standards

We lnow this wher the learner is able to:

At e

Assessment Standards

We know this when the learner is able to:

= “ﬁ“u‘::xa::? %? “mgm e
B Apply the critenia of szfety, quality and pricing #H [deotify a consumer issuc related to the impact
te evaluate food outlets in the local community. of the selection and use of food on the oaturai ot

economic enviromment, and supgest a sitategy
for addressing the issue.

# Explain the ¢ffect of pathogenic organisms on

lool spoilaoe and salety.

Clothing . & wmw

Pt

Clothing -

# Apply the criteria of variety, quality and pricing # Idenlify 7 consumer issue related o the impact

to cvaluate clothing outlets in the local

community.

of the selection and use of clothing oo the
natural or economic environment, and sunpest a
strategy for addressing the issue.

Housing and vﬁﬂmﬁm@ i

B Apply the criteria of vasicty, quality and pricing ¥ Discuss the responsible use of water, clectricity

(o cvaluate soft fumishmp, fumniture and
household equipment outlets in the local
COMIMunILy.

and municipal survices related o housing and
household equipment.
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L_ Learning Outcome 4 Assessment Standards

We know this when the leamer 1s able to:

Production and Marketing of Food,

Clothing and Soft Furnishing Products B Apply the theoretical knowledgs and
. _ demonsirate the necessary skills to produce
The foemrer §5 able o apply owledee and quality products by using basic methods and

demansivate the skills nécesxary to prvduce grality
catshey droducey cmd to apply entreprenenrial
fnewiedge and skilfs ta mavket these pradicts,

technigques.,

3 Adapt household processes and workfow {o- a
product according to principles of small-scals
production.

B Calculate the unit price of products,
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< | Learning Outcome 4: Production and Marketing of Feod, Clothing and Soft
; Furnishing Products

The learner is able to apply knowledee and demonstrate the skills necessary to produce guality consumer
products and to apply entréprencurial knowledee and skills to market these products.

This Learning Qutcome focuses on the application of the theoretical khowledge and practical skills necessary
for the small-scale production of food, ¢lothing and furniskings that are marketable and safe for human

consumption, Indipetious knowledge, skills, customs and practices should be considered in the creation of these
products.

Grade 18

By the end of Grade 10, leamers who have achieved the minimum ¢ompetences for this Leaming Quicome can
deseribe the theoretical kmowledge and basic processes, techniques and skills needed to produce acceptable
food, clothing or furnishiog products, use processes, techniques, skills and theoretical knowledpe cotrecily,
produce acceptable products, adapt processes and workflow to suit small-scale production, and caleulate the
uit price of products.

Grade 11

By the end of Grade 11, leammers who have achieved the minimum compegtences for this Learming Outcome can
describe the theoretical knowledge and advanced processes, techniques and skills applied it the production of
acceptable food, clothitg or fumishing products, apply knowledpe, processes, techmiques and skalls (o the
adaptation of Tecipes or pattems 1o make them suitable for small-scale prodyction, and calculate the production
cost of producis.

Grade 12

By the end of Grade 12, leammers wha have achieved the minimum competences for this Learning Cutcome can
describe the theoretical kmowledge, applicable processes, techuiques and skills used 1o produce a product, apply
the knowledge, processes, techmiques and skills to the production of products, work as a member of a
production team, compile a production and marketing plan, evaluate the enterprise for sustainability, produce
anid market product, and evaluate the emerprise for sustainable profitability,
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@ CONTENT AND CONTEXTS FOR THE ATTAINMENT OF
ASSESSMENT STANDARDS

In this section content and contexts are provided to support the attainment of the Assessment Standards. The
content indicated needs to be dealt with i such a way as to assist leamers to progress lowards the achievetmnent
of the Leaming Qutcomes. Content must serve the Learning Outcomes and not ¢ an end in itself. The contexts
suggested will enable the content to be embedded in situations which are meanirzful to learners and 5o assist
learning and teaching, The teacher should be aware of and use local contexts, nol necessarily indicated here,
which could be more suited to the éxpenences of the leamers. Contént and conte:t, when aligned to the
attainment of the Assessment Standards, provide a framework for the developmeit of Leamning Programmes.
The Learning Programme Guidelines give more detail in this respect.

Note: The term “young adult’ below refers to males and females in the age group 15 1018 years,

o
== Learning Quicome 1 Proposed content

# When discussing responsible consumer

M anagement of the Consumer Role behaviour, the riphts and responsibilities of

consumers should be explained.
# When iovestigating mnarketing strategies, include
a variety of applicable sSITalegies. . ppmm—

[

The learner ix able to demonstrate knowledge of
responsible consumer practices and to effectively
address consumer (Ssues.

——




Proposed content

2 When cxplainiog consumer protection, welude
consumer practices, policies and orgaaisations
relating to consumer infonmatitm and protection.

B Explain how the houschold budget functions as
an instrument to manage financial resources.

Propesed content

B Wheo investigating chanacls for consumer
complaints, investigate the range of chaanels
avsilable in the country.

B Analyse the influence of taxes, inferest rates and
inflation on the funds available to the household
for food, ¢lothing and housing.




o] Learning Outcome 2

Knowledgeabte Consumer Choices

The learner is able to make knimwledigeakle
conxumer choives abont food, cluthing, kousing and
Jurnishings within o given sovio-economic and

cuftieral context,

s ey Lm-&wmm

Gra de 1§Bm$ﬁ<+:§j§*“§é3“
ittt W;r.{h

e e R T

Proposed content
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s] When discussing the daily food inlake of young
adults, consider the food practices of various
groups of people as mfluenced by culture,
religion and socio-coonomic slatus, as well as
the influence of knowledge, atlitudes and
education on lood habits and patterns,

8 Compare food-based dietary guidelines with the
daily [bod intake of young adults in terms of
[bods, portions and portion sizes. The
information obtained can then be used to
desenbe the impact of food choices on own
health.

e
B

o
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B Focus pe the impact of socie-economic and
cultural considerations on the choice of ¢lothing
and styles when discussing the young adult’s
choice of suitable clothing for different
purposes,

¥ Focus on the effect of clothing choices on
physical comifort in terms of functional, socio-
eultural and economic considerations,
Fungtional considerations include the A
characieristics of the [abric used (¢.p. properties
of the fibte, structute of the fabric, finishes).
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Propased content
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# Comparc a young adull’s daily foad intake with
the recommended nutritional regquirements so
lhat suggestions for improvements can be made,
Use nutrients and other components of food and
their functions as a point of depariure.

Use the Recommended Daily Allowances
{RDAs) for different stages in the life cycle and
for peaple with differcnl nutnitional
requiremenis (2.2, pregnancy, illness, physical
requiremaents such as work and sport) when
cxplaining the metrient needs of consumers from
different age groups and with differing energy
Tequirements.

:-.{o:- <+> o!-M-Ho.rH.rH’ kel

Clothlng

i
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# Apply the elements and principles of design to
the selection of clothing for young adully b
mect aesthetic needs (style and colour} and 1o
compare the effect of clothes on figure shapes.
Consideration should be given to thoze with
phiysical disabilities.
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Proposed content

# When suggesting puidelines for the prevention
or management of outritional and lood-related
health conditions, inclide one or more health
problems (e.g. HIV/AIDS, obesity, osteoporosis,
ligh cholestercol or high blood pressure), as well
us foods related to allergics and eating disorders.

# When mvestigating the role of appearance in the
wortd of work, imelede
+ the miluence of socio-psychalogical factors

on the choice of clothing;
»  wardrabe planning for the world of work:
- ihe symholic meaning of appearance for
social interaction.

B When examining current fashion trends for
young adults, consider the fushion cycle and the
influence of brand labets on the chowee of
clothing,

et A ba A RN R
S
St siniad i

S A

*




M Analyse tloor and furniture plans, as well a5

traffic patterns in work, rest and social areas in a

home, in order to:

« explain safety and accessthility of housing
apnd space;

«  make recommendations for purchasing
fumince and maintenance of living space
and apply the elements and prnciples of
design to the choice of fumishings for living
and work spaces.

Describe functional considerations in the choee

of furnishings i tlerms of the characieristics of

the fabric used {e.g. properties of the [ibre,
fabric construction, characteristics of leéxtiles,
finighes).

B When investigating the financial and contractusl
responsibilities of the occupants for difierent
housing options and when investigating the
different role-players in aceessing housing,
focus on;

» different housing options (e.g. buying,
renting, building);

= relevant costs and contmctual implications;

= financing related (o buying and maintcnance
of the liouse;

+ the different roie-plavers (c.g. povernment
housing schemes, fnancial and other
housing NGOs, subsidies, employers, the
cstate agent).

When companng and evaluating the choice of

bouschold equipment, consider the relevant

technological contexl in order to evaluate
houschold equipment with regard (o function,
energy (human and non-humanj and water
consumption. Pay special attention 1o the
posstble environmental impact of technology.

When investigating the financial and contractual

respansibilities related to buying furmiture and

househeld equipment, include the meaning and
mmplication of instaiment salcs ransactions,
other ways of financing the purchase, relevant
contracts, and the nghts and responsibilities of
consumers and ycllers.
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Proposed content Proposed content

K Investigate on issuc related to nutrition or food
or clothing or toxiiles or housing or fumishings
or household oquspment. Examples include
national and houschold food securily,
genctically engineered food, clothing for
physically disabled people, new developiments
in texlile fibres, recycling of textiles, and
intenior planning for disabled persons.
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Eﬂg Learning Outcome 3

Responsible Use of Resources

The learner is able (o deinonstrate consumer
responsihifin: wwards the sustainabiliy of the
environment, the community and self through the
Judicions wse of resonrces.

E  When cxplaining food choices in terms of the

resourges available to the houschold, include the
human and matcrial resources needed for
obtaining and preparing food and how this
reiates to food choices made by young
consumers.

In deseribing safc (ood-handling practices, focus
on hazards to food (e.g. bacteria, moulds,
parasites, natural toxicants, storage procedures).

B Explain clothing choices in terms of the human
and matenal resources necded for obtaining and
using clothing and how it relates to clothing
choices by young consumers.

& Study crgonomic pninciples related to the choice
of furniture and houschold cquipment.




Proposed content

L FA A T T

Food and.

R

B Apply the criterta for buying food (safety,
quality, pricing) to evaluate food outlets in the
local community.

M Discuss the pathogenic organisms related o
food spoilage and food safety.

B Investizate any consumer issuc related 1o the
impact of the selcction and use of food on the
natural or economic cnviropment,

® Apply the criteria for buying clothing (varicty,
quality, pricing) to cvaluate clothing outlets in
the local commumity.

B Investigalc any consumer issue reluted to the
impacl of the seleetion and use of clothing on
the natural or economic environment.

M Apply the crilerta for buying soft furmishings,
furniture and houschold equipment (variety,
quality, pricing} to evaluate soft fumishings,
furniture and household cquipment outlels in the
local commmunity,

B Siress the importance of the responsible use of
water, electricily and muticipal services,




Learning Outcome 4

Production and Marketing of Food,
Clothing and Soft Furnishing Products

The learner is able to apply knowledge and
demanstrate the skills necessary to produce quality
consmner products and to apply entrepreneuriol
knowledge and skills to market these producty.

Comments on the choices belween food production,
clothing production and the production of sofl
Furnishings:

# Depending on the available resources in the
school, at ieast ONE of the following options
should be offcred. A learner takes only ONE
option;

* food preduction;

»  ¢lothing production;

* ol furnishings production.

¥ Depending on the context of the school:

+ food production may locus on the general
production of food items, production of food
items using farm produce, catering from
home, food preservation or sugar cookery,

» clothing production may focus on producing
clothing items using a sewing machine or
the production of clothing and ¢lothing
accessoTies using equipment other than
sCwiny machines;

= goft furmnishings production may focus on
producing #tems using a sewing maching or
the production of soft furnishines and
trterior accessories using equipment other
than sewing machines.

Ly ferpinning knowledge from the General
Edication sod Trafning band

Foor Grades 10, 11 and 12 the [ollowing business
theory from the General Education and Traiming
band is deemed as underpinning kmowledge: markeat
research, marketing and selling practices, costing
and pricing of products, financing and the financial
managcement of a small business, entrepreneurship,
financial concents, business plans and small,
medium and micro enterprises (SMMEz).

34 - il

Praposed content

................. :§

Food Product

Bt
S

B The principles, basic processes, technigues and
skills necessary for food production that result
in a variety of products with specifiad
characteristics.

B The principles and techniques of storing and
preparing od in order to retaim oulnients and
quality,

B Theoty about equipment and work space;
= suitable equipment;

v hygicnie standards;
»  gutablc work space for the production of
food items that are safe for cating,

Citing ¢
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8 The principles and techniques of home industry
production of garments and soft fumishing
ilems using basic construction techniques,

2 Theory about faghion trends.

B Changing patterns to suit different tagtes:

+  lechniques of adapling patlerns through the
use of stuctural and decomative lines to meet
the needs of consumers;

» using South Africa’s nich cultural heritape
for inspiration.

™ Theory about equipment and work space;
suitable equipment and work space for the
production of clothing products.




B The principles, advanced processes, technigues

and skills necessary for food production that
resull in a variety of produets with specified
characteristics.

B Adapting and standardising existing recipes,
taking into account locally available foods,
cultural and religious beliclk, sensory
requirements, hygienic quality and cconomic
viability.

M Costing and pricing products for profitability.

B The principles, techniques and skills of home
industry production of garments and/or soft

furnighings items using advanced construction

techniques,
® Adapting pattems (ar small-scale production:
theory and techniques for altering pattems (o

make them suitable for small-scale production.

8@ Costing and pricing products for profitability.

The thearetical knowledge and skills necessary for
the production of sclected consumer products that
will be produced by the production tcams should
include:

B Product specilic {food or clothing or
fumishings) theoretical knowledge and skills for
the production of quality produets.

B Workilow, production line, adaptation of the
processes, recipes or pattems to make them
suitable for small-scale production

B Sclection and cconomical use of production
rESOuTees.

& Caleulating unit pnice in terms of moncy and
other human and material resources,

M Standardisation and quality control to ensurc
standardised and quality products.

M Compiling and implemicnting a production and
marketmg plan.

B Applicable sections of labowr law and
employment controcis.

Relevant knowledge of South Africa’s rich culturad
herage should be used as inspiration for choosing,
inventing and adapling products for production and
marketing.
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CHAPTER 4

ASSESSMENT

INTRODUCTION

Assessment 15 a enitical element of the National Cummiculuin Statement Grades 10 — 12 (Generald, H i3 a process
ot collecting and interpreling evidence in erder to delermine the leamer’s progress in leaming and to make a
jndgement about a learner’s performance. Evidence can be collected at different times and places, and with the
use of various mcthods, instruments, modes and media. ‘

To ensure thal agsessment tesults can be accessed and used tor various purposes at 2 fulure daie, the results
have to be recorded. There are various approaches w recording learners’ performances. Some of these are
caplored in this chaptler. Others are dealt with in a more subject-specific manner in the Leaming Programme
Guidelines.

Many stakcholders have an interest in how learners perform in Grades 10 — 12. These include the lcamers
themselves, parents, guardians, sponsors, provincial departments of education, the Depariment of Education,
the Ministry of Educalion, employers, and higher education and training mstitutions. In order lo facilitate
access o leamers’ overall performances and to inferences on leamers’ competences, asscssmenlt regulis have to
be reported. There are many ways of reporting, The Learning Propramme Guidelines and the Assessment
Guidelines discuss ways of recording and reporting on school-based and extlemal asscastacnt as well as giving
guidance on agsessment issues specific to the subjeet,

WHY ASSESS

Before a teacher asgesses leamncrs, it is crucial that the purposes of the assezament be clear and unambiguous.
Understanding the purposes of asscssment ensures that an appropriate match exists between the purposces and
the methods of assessment. This, it turm, will help to ensure that decisions and conclusions based on the
assessment are fair and appropriate for the particular purpose or purposes.

There are many reasons why leamers’ performance is assessed. These include monitoring progress and providing
teedback, diagnosing or remediating kevricrs (o leaming, selection, guidance, supporting learning, certification and
prometion.

In ihig curriculum, learning and assessment are very clogely linked. Assegsment helps learmers to gouge the
value of their lcarning. It gives them information about their own progress and enabiles them to take control of
and o make decisions aboul theiy learning. In this sense, assegsment provides intormation about whether
teaching and learming is succeeding in gedling closer 1o the specified Leaming Outcomes. When assessment
indicates lack of progress, teaching and Icarning plans should be chanped accordingly,
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TYPES OF ASSESSMENT
This section discusses the following types of assessment:

B baseline assessment;

Bl diagnostic assessment;

B formative assessment; and
B summative assessment.

Baseline assessment

Baseline sssessment is important at the start of a grade, but can gecur at the beginning of any leaming cycle. [t
is used to estahlish what learners afready know and can de. [L kelps in the planning of getivities and in Leaming
Programme development, The recording of baseline assessment is usually informal.

Diagnostic assessment

Any asscssment can be used for diagnostic purposes - thal is, to discover the cause or causes of a lcaming
barmier, Diagnostic assessment assists in deciding on support strategies or identifying the need {or professional
help or remediation. 1t acts as a checkpoint to help redefine the Leaming Programme goals, or to discover whal
learning has not taken place so as to pul intervention strategies in place.

Formative assessment
Any form of assessment that is used $0 give feedback to the feamner 15 fulfilling 2 formarive purpose. Formative
assessment is a cruciad element of tgaching and lcaming, It monilors and supports the leamning process. Al

stakeliolders use this type of assessmeat to acquire information on the progress of leamers. Constructlive
feedback is a vital component of assessment [or [ormative purposes.

Summative assessment

When assessment is used to record a judgement of the competence or performance of the leamer, it serves a
summative purpose. Summative aggessment gives a picture of a learnet’s competence Or progress sl any
specific moment. 1t can occur at the end of a single Jeaming activity, 2 unit, eycle, term, semester or year of
learning, Summative asscssment should be plansed and a variety of assessment instruments and strategics
should be used to enable learners 1o demonstrate compelence.
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TYPES OF ASSESSMENT

This seetion discusses the following tvpes of ausessment:

- line assessment;
dstlc assessment;

oo ative gssessment; and
B summative assessment.

Baseline assessment

Haseline assessment 1s important at the stant of a grade, but ¢ occur at the beginning of any leaming cycle. It
15 used to establish what leamers already know and can de. I elps in the planning of activities and in Leaming
Programme develapment. The recording of baseline assessme . i3 usually informal.

Diagnostic assessment

Any asscssment can be uscd for diagnostic pumoses — that is, to discovor the cause or causes of a leaming
bamrier. Diapnostic assessment assists i decuding on support strategic: oo :dentifying the need for professional
liclp or remediation. [ acts as o cheekpoint to help redefing the Learmin . Programme goals, or o dizcover what
leaming has oot taken place so 23 to pul intervention strategies in place.

Formative assessment

Any form of assessment that is uscd to give feedback to the learne: is fulfilling o formative purpose. Formative
assessment is a crucial element of teaching and leaming. It monitors and supports the learning process. All
stakeholders use this type of assessment Lo acquire information on the progress of learners, Constructive
feedback is a vital component of assesament for formative purposes.

Summative assessment

When assessment 15 used to record 2 judgement of the competenee or petformance of the leamer, it serves a
symmative purpose. Summative assessment gives a picture of & learner's compelence or progress at any
specific moemend. It can occur at the end of a single leamning activity, a unit, cycle, term, semester or year of
learning. Summative asgessment should be planned and a variety of assessment instruments and strategiecs
should be used to enable leamers 1o demonstrate compatence,
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the same way and at the same time. This kind of assessment cteates evidence of leaming that is verified by a
specific score. I used correctly, tests and examinations are an important part of the curriculum bocause they
give good evidence of what bag been [carned.

Task-based assessment

Task-baged or petforinance assessment methods aim to show whether fcamers can apply the skills and
knowledge they have leamed in unfamiliar contexts or m contexts outside of the classmom. Performance
asscssment also covers the practical components of subjects by determining how learners pul theoty into
practice. The criteria, standards or rules by which the task will be assessed are deseribed in rubrics or task
checklists, and help the leacher to use professional judgement to assess each learmer’s performance.

RECORDING AND REPORTING

Recording and reporting involves the capluring of data collected during assessment so that it can be logically
analysed and published in an accurate and understandable way.

Methods of recording

There are different methods of recording. It is ofien dilficult to separate methods of recording from methods of
evaluating leamers’ performances.

The following are examples of dilferent types of recording instruments:

#t rating scales;
B task lists or checklists; and
8 mbrics.

Each is discussed below.

Rating scales

Rating scales are any marking system whete a symbol (such as A or B) or a mark (such as 5/10 or 50%) is
defined in detail to link the coded score to a description of the compelences that are required to achieve that
seore. The detail is more important than the coded score in the process of teaching and leaming, as it gives
learners a much clearer idea of what has been achicved and where and why their learning has fallen short of the
target. Traditional marking tended 10 use rating scales without the descriptive details, making it difficult to have
a sense of the leamers” strengths and weaknesses in terms of intended outcomes. A gix-point scale of
achicvement is used in the National Curmiculum Statement Grades 10 - 12 (General).
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Task lizts or checklizis

Task lists or checklists consist of discrete statements deseribing the expected petformance in a particular task.
When a particular statement (criterion) on the checklist can be observed as having been satisfied by a leamer
during a performance, the statement is ticked off. All the statemants that have been ticked off on the list (as
criteria that have been tmet) describe the leamer's performance. These checklists are very useful in peer or
Eroup assessment aclivities.

Ruhbrics

Rubrics are a gombination of rating codes and descriptions of standards. They consist of a hierarchy of
standards with benchmarks that deseribe the range of acceptable performance in each code band, Rubrics
requite teachers to know exactly what is required by the nulcome. Rubrics can be holistie, giving a global
picture of the standard required, or amalytic, giving a ¢leur picture of the distinct [ealures thal make up the
criteria, or can combine both, The Leaming Programme Guidelines give examples ol subject-speeific rubricg.

To design a rubric, a teacher has to deeide the following:

Which outcomes arg being tarpeted?

Which Assessment Standards are targeted by the tazk?

What kingd ol evidence should be collected?

What are the different parts of the perlormance that will be assessed?

What different assessment instruments best suit each part of the task (such as the process and the product)?
What knowledge should be evident?

What skills should be applied ar actions taken?

What opportunities for expressing personal opinions, values or attitudes arise in the tazsk and which of these

FEFrLEBHRBRESR

should be assessed and how?

Should one rubnic target all the Learning Ouicoracs and Assessment Standards of the sk or does the task
need several rubrics?

® How many rubrics are, in fact, needed for the task?

It is crucial that a teacher shares the nubric or mubrics for the task with the leamers before they do the required
task. The rubric clarifies what both the learning and the performmance should focus on. It becomes a powerful
teal for sell-assessment.

Reperting perfermance and achievement
Reporting performance and achievement informs all those invalved with or interested in the learner’s progress.
Once the evidence hag been collecled and interpreted, teachers need to record a leamer’s achisvements,

Sufficient swmmative assessments necd (o be made so (hat a report can make a staterment about the standard
achieved by Lhe learner.
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The National Cwrriculum Statement Grades 10 — 12 {General) adopts a six-point scale of achievement, The
scale is shown in Table 4.1,

Tuble 4.1 Scale of achievement for the National Corricolom Statement Grades 10 — 12 (Gencral)
Rating Description of Compctence Marks
Code (%o}
6 Quistanding B0-100
3 Meritorious 60-79
4 Satizfaciory 50-59
3 Adequate 40-49
2 Partial 30-39
l [nadequatc (-29

SUBJECT COMPETENCE DESCRIPTIONS

To assist with benclunarking the achicvement of Leamning Outcomes in Grades 10— 12, subject competences
have been described to distinguish the grade expectations ol what leamers must know and be able to achieve.
Six levels of competence have becn deseribed for cach subject for each yrade. These deseriptions will assist
teachers to assess leamners and place them in the cormect rating, The descriptions summarisc the Leaming
Cutcomes and the Assessment Standards, and gve the distinguishing featares that fix the achievement for a
prarticular rating. The various achicvement levels and their comesponding percentage bands are a3 shown o
Table 4.1.

In ling with the principles and practice of outcomes-hased agsessment, all assessment — both school-based and
external — should primarily be criterion-referenced, Marks could be used in evaluating specific assessment tasks,
but the tasks should be assessed aganst tubrics mstead of simply ticking comect answers and awarding marks in
termis of the number of ticks. The statements of competence for a subject deseribe the minimum skills, knowledge,
atlitugdes and values that a learner should demonstrate for achievement an each level of the rating scalc.

When teachers/assessors prepare an assessment task or question, they must ensure that the task or question
addresses an aspect of a particular outcome. The relevant Assessment Standard or Standards must be used when
creating the rubric for assessiny the lask or guestion. The descriptions clearly indicate the minimum level of
attainment for each category on the rating scale.

The compelence descriptions [or this subject appear at the end of this chapler.
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h’;_a Code

6

B0%-100%
Outstanding

\E Competence Descriptions

By the end of Grade 10 the learner with
outstanding achicvement can:

M accumtely evaluate consumer buying behaviour
by using consumer rights and responsibilities
and marketing strategies as crileria;

M display ereativity and imagination in the choice
of food and clothing to make optimal use of the
resaurces available 1o households;

& compare daily food intake with food-based
dietary guidelines;

B evaluate the food habits of young adults and the
impact of food choices on health;

8l display in-depth knowledge of safe food-
handling practices;

¥ analyse the young adult's choice of suitable
clothing for different purposes;

B evaluate the effect of clathing choices on
physical comfort;

¥ opply ergonomic principles in the choice of
furniture and houschald cquipment;

W evalvate difftrent aspects to consider in the
choice of housing;

M apply theoretical knowledge, basic processes,
techmiques and skills correctly to consistently
produce quality products and to evaluate
products using quality, price and processes as
criteria,

& independently make accurnte adaptations of
processes and calculate prices correctly




g Campetence Descriptions

By the end of Grade 11 the learner with
nutstanding achicvement can:

=

apply knowledge of consumer policies and
practices to analyse case studies;

apply the principles of budgeting to analyse
given houscheld budgets,

demonstrate in-depth knowledge of the cifect of
pathesenic organisms on the safety of food;
provide supporting evidence to analyse and
compare the nutritional requirements of different
gultural grovps,

anticipate the nutnitional requirements of each
member of a given houschold;

aceess a vanety of relevant sources of information
in erder to evaluate food and clothing outlets,
analyse the findings angl write a report;

apply design elements and principles to evaluate
the effect of clothes on diflcrent figure types;
display imagination and creativity when
seleeting clothing to mect acsthetic needs;
exercisc appropriate judgement when evaluating
fioor and furniture plans;

show imagination and creativity when applying
design elements and principles to meet the
acsthetic necds of living and wotking spaces;
demaonstate a good knowledpe of textile fibres
and fabrics ind show creativity in the choice of
fabrics for fumishings;

apply relevant criteria to evaluate fumishings,
Rtrniture and household equipment outlets,
analyse Andings and write a logical report;
consistently apply theorctical knowledye,
advanced processes, techniques and skills
cotrectly (o produce and evaluale quality praducts;
independently make accurate adaptations (o
recipes and patlerns and consistently calculate
production costs correctly.

E 3 : ‘L n “r i 3 5 "..-'_g__r_‘ W,

18 Competence Descriptions

By the end of Grade 12 the learner with
oufstanding achievement can:

£

critically evaluate case studies [or solving given
consumer complaints,

investigate and evaluate the implication of tuxes,
interest rates ind inflation on the managemeni
of availoble funds;

evalyale relevant information and data from
sources, compile 3 unique repott and
recommend guidelines to prevent aulfiliona] and
health-related diseases apd conditions;

carry out an extensive investigation into a food-
related or elothing-related issue impacting on
the natural or economic environment, formulate
relevant guidelnes and write a report; . =~
evaluyate information relevant (o the selection of
clothing for specific situations;

analyse the functions and contributions of each
of the different role-players in accessing housing
anél write a reperi—

analysc consumer responsibilities in the
scquisition of housing, fumiture und household
equipment using specilied critena 1o make
cotapatisons and come o conclusions;

correct|y explain the theorecal knowledge,
applicable processes, technigues and skills
invalved in producing high quality marketable
products;

compile and implement a plan, evaluate an
enterprise, and lake & supportive role in the
production teatm.
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5 60%-79%
Meritorious

448

Grade 10 (54503

E Competence Descriptions

By the end of Grade 10 the learner with
meritarions achievement can:

B ccurately analyse consumer buying behaviour
v using consumer rights and responsibilities
and marketing strategies as critetia;

B display mmagication in the choice of food and
clathing to make optimal use of the resources
available 10 houscholds;

B compare daily fpod intake with food-based
dictary guidehnes;

B analyse the food habits of young adults and the
impact of food choices on health;

B displav sound knowledge of safe food-handling
practices;

B analyse the young adult’s choice of suitable
clothing for dilferent purposes;

M cvaluate the effect of clothing choices dn
physical comfort;

M display logical understanding of ergonomic
principles m the choice of fumilure and
household equipment;

B analyse differcnt aspects to consider m the
choice of housing;

B apply theoretical knowledge, basic processes,
techniques and skills correctly to almost always
produce guality products;

M explain quality charactenistics for the
aeceptability of products;

Bl make accurate adaptations of processes and
usually caleulate prices correctly.




Grade 11

T "“...

Li Competence Descriptions

By the end of Grade 11 the learner with
meritarious achievement ciun:

address 2 consumer protection issue,

apply principles of budpeting to draw up a
household budget;

demonstrate sound knowledge of the effect of
pathogenic ergatisms on the safvly of food;
analyse the nutrient needs of consumers with
repard to energy requircments and the age of the
individual:

anakyse the daily fiood intake of & young adult
and make comparisons with nutritionat
requirements in order to draw independent
conchusions and make recommendalions;
access a vanely of relevant sources of
information in order lo gvatuate food and
clothing outlets and analyse the Godings,

apply design elements and principles to analyse
the effect of clothes on different figure types;
exercise appropriate judgement when selecting
clothing 1o meet agsthelic needs;

pietcise appropriale judgement when anaiysing
floor and furniture plans:

show imagination when applying design
elements and principles to meet the aesthetic
needs of living and working spaces,

demonstrate a good knowledpe of textile fibres

and fabrigs in the choice of [ibrics for furmshtngs,___

apply relevant criteria to evaluate furnishings,
furniture and houschold equipment outlets,
apply theoretical knowledpe, advanced
processes, techniques and skifls comrectly to
produce and evaluate quality products;
excreise skill to make the required adaptations
1o recipes and patterns and cafeufate production
cosis,
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Competence Descriptions

By the cnd of Grade 12 the learner with
meritorions achievement can:

c:ritically_ evaluate cage studies for sohang given v/_

consumcr complaints;

i»vesligale and agalyse the implication of taxes,
witerest rates and icflation on the management
of available funds;

analyse relevant mlormativn and dala from
sturces, compile a report and recommend
guidelines to prevent nutritional and health-
related dizeases and conditions;

carty ot an invesbigation méo a food-related or
clothing-ralated isgue impacting on the natural
or econoouc environment, formulate relevant
puidelines and write a report;

arialyse information relevant to the selection of
clething for specific situations,

identify therr functions and prepare a report on
the different role-players in accessing housing;
analyse consumer responsibilities in the
acguisition of housing, fumniture and household
gquipment using specified criteria to make
COITIPATLSONS;

correctly explain the theoretical knowledge,
applicable processas, techoiques and skills
ittvalved in producing quality marketable
products;

compile and implement a plan, evaluate an
enterprise, and perform as a produstive member
of a team.
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Competence Descriplions

By the end of Grade 1F the learner with
outsianding achicvement cub;

apply knowledge of consumer policies and
practices t¢ analyse ¢ase studies,

apply the principles of budgeung to analyse
given household budgets;

demonstrate in-depth knowledge of the effect of
pathogenic organisms on the safety of food,;
provide supporting cvidence to atalyse and
compare the nutntional requirements of different
cultural proups;

anlicipate the nutritional requirements of cach
member of a given houschold;

access a variety of relevant sources of information
mn order to evaluate food and clothing outlets,
analyse the findings and write a report;

apply design elements and principles to cvalpate
ihe effect of clothes on dilferent figure types;
display imagination and creativity when
sefecting ¢lothing to mecl acsthelic needs;
exercise appropriate judgement when evaluating
Hoor and fumiture plans;

show imagination and ¢reativity when applyiog
design elements and principles t0 meet the
acsthetic needs of living and working spaces;
demonstmate a good knowledge of textile fibres
and fabncs and show creativity in the choice of
fabrics for fumishings;

apply relevant criteria to evaluate furnishings,
furmitures and household equipment outlets,
analysc findings and write a logical report;
consistently apply theorstical knowledpge,
advanced processes, techniques and skilly
correctly to produce and evaluate guality producis;
independently make aceurate adaptations Lo
recipes and pattemns and consistently caleulats
production costs correctly.
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1 Competence Descriptions

By the cnd of Grade 12 the learoer with
putsianding achievement ¢an;

crtically evaluate ¢ase stadies for solving given
consumer complaints;

investipate and evaluate the implication of taxes,
intercst rates and inflation on the management,
of gvailable funds;

evaluate relevant information and data from
sources, compile a unique report and o
recommend guidelines to prevent nutritional and
health-related diseases and conditions;

carty out an extensive investigation into a food-
related or clothing-related issue impacting on
the natural or economic covironment, formulate
relevant guidelines and write a report; -
evaluale information relevant to the selection of
clothing for specific situations:

analyse the functions and contributions of each
of the different role-players in accessing housing
and writea epors—

analyse consumer responsibilities in the
acquisttion of housing, furniture and household
equipment using specified criteria to make
cotnpanisons and come to conclusions;

correetly explain the theorctical knowledge,
applicable processes, techniques and akills
involved in producing high quality marketable
products;

compile and implement a plan, evaluate an
chterprisc, and take a supportive rofe in the
production team.
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4 50%-59%
Satlsfactory

30
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U Competence Descriptions

By the end of Grade 10 the learner with
satisfactory achievement can:

B cxplam consumer rights and responsibilities and
identify the impact of marketing strategics on
cansumer buying behaviour,

8 apply knowledpe in the choice of food and
clothing te make optimal use of the resources
available to households;

B compare daily food intake with food-based
digtary guidclines;

B cxplore the [ood habits of young adults and
descnibe the impact of food choices on health;

™ display sound knowledge of safe food-handling
practices,

B discuss the young adult’s choice of suitable
clathing for different purposes;

Bl discuss the effect of clothing choices on physical
comfort;

Bl demonstrale knowledge of etgonomic principles
int the choice of fumiture and household
cquipment;

B cxplain different aspeets to consider in the
chaice of housing,

= explain theoretical knowiedge, basic processes,
technigues and skills comrectly to produce guality
products, mostly without guidance;

B idenlify quality characleristics for the
acceplability of products;

B make accurate adaptations of processes and
calculale prices correctly, mostly without
guidance.
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Competence Descriptions

By the end of Grade 11 the learner with
satisfactory achicvement can:

i

W

accyrately explain consumer policies and
practiccs,

explain the role uf the houschold budget in the
responsible management of financial resources;
demonstrate knowledge of the elfect of
pathogenic arganisms on the safety of food;
explain that the nutricnt needs of consumers are
dependent on the energy requircments and the
age of the individual;

compare the daily food intake of 3 young adull
with nytritional requirements in order to draw
conclusions and make recommendatinos:
access a variety of relevant svurees of
infprmation in order to evaluate food and
clothing aptlets;

apply design elements and prineiples to compate
the effect of clothes on dilferent Ggure types;
excroise appropriate judgement when selecting
clathing to meet aesthetic necds;

exercise appropriatc judgement when analysing
Moot and furmture plans;

demonstrate competence when applying design
elements and principles to meel (he acsthetic
needs of living und working spaces;

apply knowledge of textile fibres and (abries to
the chuice of fabrieg fur furnishings;

apply relevant eriteria to evaluate furnishings,
furniture and howschald cquipment oatlets;
explain thepretical knowledge, advanced
processes, techniques and skills cotrectly 1o
produce quality products;

exercise adequate skill to make the required
adaptations to recipes and patterns and calculate
production costs,

Competence Descriptions

By the end of Grade 12 the learner with
satisfactory achicvement can:

carry out an imvestigation o analyse the
avatluble channels for consumer complaints;
investigate the implication of taxes, interest
rates and inflation on the management af
svailabic funds;

exirct relevant information and data from
spwces and recommend guidelines to prevent
nutritioral and health-related discases and
conditinns,

use evidenee to carry out an investigation into a
fuod-related or clothing-retated issue Impacting
un the natural or econopmic environment atd
formulate relevant guidelines:

use concepis such as fishion trends to examine
information relesant to the selection of clothing
fur specific situations;

prepare a report on the different role-players in
accessing housing,

demonstrate Enowledge of consumer
responsibilities in the acquisilion of housing,
fumiture and hauschald cquipment, using
specified critenia to make comparisons,
comecily explain the theoretical knowledge,
applicable processes, eehnigues and skills
ivolved in producing marketable products,
adequately compile and implement a plan,
evaluate an entorprise, and work satisfactorily as
a pruductive member of a leam.
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F- Scale

40"%0-49%
Adequate

ﬂ Competence Descriptions

By the end of Grade 10 the learner with adeguate
achigvement can:

describe consumer tights and responsibilities
and identify the impact of marketing stratepies
on consumer buying behaviour:

apply basic knowledge in the choice of food and
clothing to make optimal us¢ of the resources
availabie to bouseholds;

compare daily food intake with food-bascd
dietary puidelines:

explore the food habits of young adults and
explain the impact of food clioices on heaitli;
display basic knowledge of safe food-handling
practices;

explain the young aduit’s choice of suitable
clothung for different purposes;

explain the elfect of ¢lothing choices on
plysical comfont;

demonstrate basic knowledge of ergonomic
principtes in the choice of furmiture and
houschold equipment;

explain different aspects to consider in the
chioice of housing;

describe theoretical knowledge, basic processes,
techniques and skills comrectly to produce
quality products, often with guidance,

identify quality charactenstics for the
acceptability of produets:

accurately adapl processes and ealculate prices
correctly, mostly with guidance.
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ﬁ Competence Descriptions

By thhe end of Grade 19 the learner with partial
achieveinent can:

describe consumer rights and responsibilities and
identify the impact of marketing strategies on
copsumer buying behaviour, but with some
difficulty;

choose food and clothing buf Yacks sufficient
knowledge 10 make op@imal use of the resources
available (¢ houscholds;

has some difficulty comparing daily food intake
with food-based dietary gusdehines;

explore the food habiis of young adulis and
desenbe theampact of food choices on heallh;
lack sulficicnt knowledge of safe food-handling
praciices;

choose clothing for different purposes but
choices are not always suitable,

show a limaied shility 10 describe the effect of
clothing choices on physical comfon;

choose furniture and houschold equipment but
docs not have a sound knowledge of ergonomic
principlcs;

not demonstrate 5 sound knowledge of the
different aspects {0 consider in the choice of
housing;

produce products bui lacks sufficient knowledge
to apply theoretical knowledge, basic processes,
techniques and skills correcily;

identify quality characteristics for the
acceplability of products with some gmdance;
adapt processes and calculate prices conrectly
with some guidance.
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Compelence Descriptions

By the end of Grade 11 the learncr with parrial
achicvement can:

2 with diffreuly, deseribe consumer policies and
practices wnid define the mle of the bouschold
budget in the responsible munagement of
hnaneinl resources;

B understand the effect of pathozenic crpanisms
ot the safoty of [ood:

& describe the nutrient needs of consmners with
regard to the enerpy requirements und the age of
the individunl;

2 use busie knowledge o compare the daily food

tase of o vouny adull witlh sutritional
reguirerments;

& cngage with sources of informatiou to cvuhale
food and clothing outlets:

8 ceplain design clements and principles and
iddentily their cffect on the diffcrent figure types:

# show a fair amount of competence when
selecting clothing (o meet agsthetie needs,

2 exhibit limited ability to analyse floor and
furniture plans and when applyine design
clements and principles o meet the acsthetic
needs of living and working spaces;

8 demonstrate limited understanding of fextile
fibres and fabrics in the choice of fabrics for
fumishings;

% 10 a limicd extent, apply relevant criteria to
evaluate fumishings, fumiture and houschold
equipment outlets;

8 correctly describe the theoretical knowledpe,
advanced processes, techniques and skills involved
in producing quality products, but with guidance,

# exercise skill 1o make the required adaptations to
recipes und patterns and caleulate production
costs, but with guidance.

Grade 12 =

E] Competence Descriptions

By the end of Grade 12 the learner with partial
achievement can:

B list the available channels fur consumer
complaints;

N investigale the implication of taxes, interest
rates and inflation but has difficulty applying the
knowledge to the management of available
funds; ‘

M compile very hasic guidehnes (o prevent
nutritional and health-related diseases and
conditions:

@ carry out a limited investigation into a food-
related or clothing-related issue impacting on
the natural or coonomic environment,

M  use basic information 1o examine aspects
relevant to the selection of clothing but has
difficulty applyving it to specific situations;

B Jist different role-players in accessing housing;

Wl demonstrate very basic knowledge of consumer
responsibilities in the acquisition of housing and
furnishings, and has difficulty comparing
household equipment using specified criteria;

W correctly deseribe the theoretical knowledge,
applicable processes, techniques and skills
involved in producing marketable products, but
requires guidance;

®| compile and implement 2 plan and evaluale an
enterprise, but with guidance;

B demonstrate 2 reasonable amount of co-

operation 25 member of a team.
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! Scale

0%6-29%
Inadequate

m Competence Descriptions

By the end of Grade 10 the legrner wih
inadequate achieyement can:

B describe consumer nghts and respocuabilities ane
identify the impact of marketing xtatepics on
consumer buying belaviour. but wub difficulty.

B choose food and clothing but lacks hnowledge 1o
make optimal use-of the resounces available to
households,

M compare datly food mtake with e thod-based
dictary guidelines, but with dithiondiv:

| explore the {ood habits of youiy adulis and
destribe the impact of food chawes on health,
but with difficulty,

B display limited knowledge of sate tuod-handling
practices;

B cheose clothing for differenl punposcs but has
limited ability to make suitable ¢haiges;

B describe the effect of clothing hoiees on
physical comfort, but with linmed abitity,

M choose furniture and householl equipment b
has limited knowledge of erganomic principles
and of the different aspects Lo congider in the
cholee of housiog;

B produce products but has dilliculty applying
theoretical knowledge, basic prucesses,
techmgues and skills correctly;

W identify quality characteristicy fur (he
acceptability of products, but with guidance;

M adapt processes and calewdule prices correctly,
but with guidance.




Grade 11

:l -r.‘. L3
i

EI Competence Descriptions

Ry the end of Grade 11 the learncr with
inadcquate achicvement can:

# describe consumer policics and pmctices and
define the role of the household badget in the
responsibie management of financial resources,
bult to a limited degree;

B identify the effect of pathogenic orgarisms on
the safety of food;

E identify the nutrient needs of confumers with
resard to energy requirements anc the age of the

idual;
imited knowiedge to compare the daily
intake of a young adult with nutntionsi
% ‘cMmenis;

M perform a limited investigation to eva vate foed
and clothing outlets;

W identily design clements and principics but has
difficulty identifying their effect cu different
figure types;

B show a limited amount of compétance
when selecting clothing to meet assthetic
necds,

B read floor and furniturc plans but bas fimited
abitity to analyse them;

B apply design elements and principles 'o meet the
aesthetic needs of lving and working spaces,
but with difficulty;

¥ demonstrate very limited understandir g of
textile fibres and fabrics in the chaice of [abrics
for fumishings,

= apply relevant criteria to evaluate furrishings,
furniture and bouschold equipmen t outlets, bui
to a very Jimited extent;

S,

l
nl Competence Descriptions

By the end of Gradc 12 the learner with
{madequate achievement can:

B list the available channels for consumer
complamnts;

B invesugate the implication of taxcs, mtcrest
rates and inflation but cannot apply the
knowledpe to the management of available
funds;

B compilc very basic guidelines to prevent
nutritional and health-related diseascs and
conditions;

B camry out a limited investigation into s food-
related ur clothmg-related issue impacting on
the natural or economic environment;

B use basic information (o examine aspects
rclevant Lo the selection of clothing, but has
dilliculty applying it to specific situations;

B list different role-players in accessing housing;

B demonstrate very basic knowledge of consumer
responsibilitics i the acquisition of housing and
furnishings, and show limited knowledge when
comparing household cquipment using specified
crileria;

M correctly describe the theoretical knowledpe,
applicable processes, techniques and skills
involved in producing marketable products, but
requires extensive guidance;

B compilc and implement a plan and ¢valuate an
enicrprise, but with cxiensive guidance;

M demonstrute very little co-oporation as member
of a team.




Appendix C: Needlework and Clothing Syllabus

(collected from subject teachers)
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WESTERN CAPE EDUCATION DEPARTMENT
SEEDLEWORK AND CLOTHING
Praopased macro year plan for grads |2

FIRST TERM

Classrocm arzanization and management:(Stack, equipment, administration documents, ste.)
Discussion: Syllabus requirements

For theoretica) concepts (range and depth} consult notes and suidelines dissemninated in 1999,

THEORY ) PRACTICAL
Embraidery Practical appiication
Commercial patterns Two pattern adaptations

{Revision of one gr. 10 + one gr. 12 adaptation)
Historical aspects

Sosic-phychological aspects

Choice of clothes

2 Design elements and principies
Tests, activities, etc.

SECOND TERM
Cutting and laying-out Praciical demonstration and application
Clothing consiruction Practical application as reguired by chasen aurfit(s)

» Construction techniques do
Decision making Twae pattern adaptations
Clothing fashions {Revision of ane gr. 10 + one gr. 12 adaptation)
Economic aspecis Completion of embroidery
Knits
Examination, tesis activities, ete.
THIRD TERM

Clothing canstruction (continue) ; Practical application as required by chosen cutits)
Consiruction techniques {continug) da ]
Wardrobe planning Two pattern adaptations
Textiles {Revision of gr. 11 adaptations)
Clothing consumption Completion of oulfi(s)
Labeling
Examination, tests activities, etc.

FOURTH TERM
Revision of theoretical concepts Revision of all six pattern adaptarions

EDUCATOR: Preparation for moderanion of year marks
(Y ear mark + practical work)
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Appendix D: Home Economics Syllabus

(Collected from subject teachers)
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SENIOR SECCHDARY COURSE: SYLLAGUS FOR HCOME ECONOMICS
HIGHER GRADE

’he fsllowing syllabus for home Econcmlcs Eicner Grade for the
€enicr 3Secondary Course will be introduced az frcm 1 January
1985,

The =yl labus will be introduced in Standaré 8 in 1%85 and tne

first Senior Certificate Examination on this syllabus will be
heid in Nevember/December 1387,

LENIOR SECONDARY COURSE: SYLLABUS FCOR ECOME ECONOMICS
HIGHER GRADE

= - - - -

PERTALNING TO THE ENVIRONMENT

- Intrecduction to institutions in scciety

. . Devalopment of a responsible attitude towesrds community
invalvement

- Bridging cultural gaps

. Development cf a rezponsibility towards the use of
rescurces

. Develcpment of an appreciaticn of owp traditicns

- Davelopment of an undecsstanding of the life-styles of the

various cultural groups

- Cevelopment of an awareness cf the demands of vccational
and home-making rolas

PERTAINING TO THE PAMILY

: Tra Aaveliorerr AT Pusvqresas ¥nmilzd-acand-elill o ge

E0akLE SCne LUt TRES SLHSTR 0 WA Sy pis e mdtnma et it o

satisfy human needs ’

- The development ci the knowiedge and ability which will
enable the pupil to manage a ‘household

PERTAINING TO THE INBIVIDUOAL
The development
» Of the ability which will enable the pupil to identify,

deal with and sclve problems:

= 2f the ability which will enable the pupil to be a
judicious consumer:
.1 L



of the anili;y of the pupil to handle money matters
the acguisition of Xnowiedge of consumerism:

BY the pupil of her awn notential:

of positive values ang attitudes which will enable *
Pupil to functicn within the environment

wEBIEUCTIVES

NING TO THE ENy~20*

Lo adgulsitinon of «nowledge and comprehension of

the elementary socioc-cultiral aspects of food and
claothing:

types of housing:

the available socidl rescurces at the disposal of the
tamily in solyving prot.ems.

HERTAINING TO THE\FAMILY

The acquisition of knowledge or the development cof the abili
4pply knowledge in respect of

e
ol ot
F 4
B D
I
v 7
.

the principles and techniques pertaining ta foad
selection, preparation and serving of optimal family
nutrition:

the principles for the purchase of food, clothes and
textiles and interior accessories with regard to
labelling, price and Quaiity;

L. Sziuctlon and maintenance of a dwelling and of
clothing:

the clothing and housing needs of the family:

the art elements and principles in the selection of
clothes and interioy requirements:

the principles of home management;

the principles pertaining to work that facilitates Lhe
executicn of household tasks:

an appreciation of home-making

o



F < tne grincizlszs ©f budgeating in tne family situatioen:

oL the effecrive £ost €f wariciygg wi¥Y5 Of iinapcing 'purchases:

el . the factors influencinc the benuviour of the consumer; PSﬁudm,ﬁ
R the ftunctioning of the fam:'v 0 & Gnit and witnin tke '

SNVironment.

PERTAINING 70 THE IMDIVIDUAL

LFF]
M
i
r§

The use oI learning experience

B gel f-realizaticn:
- ~ne davelopment ©f a prablen=-sui1¥iAg aporoachs
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develoomenl ol psychomoiasr o.od pergepntual skills.
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2003 WORK SCHEDULE -GRADE 16 ]

2x CONTROL TESTS mun. 80 marxe

| g
P -
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1 1 | Piznic o Group work actvity- preruc « | Signature
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safety =ouicment LA | removed
Food aysizms | worksres: < Warksheet Signature
ExcEiAment removed
Raisng 3g=ris | prac CONTROL TEST. raisng |7, |
| 1ecipe 3caysis agerts, Tond sysierns, e
eaing cuslty cocking
mechadsand Sensory
evaluation
[ [ 2 |
2 | Flaur mixiures R -t Regice analysis (ewss rall)
rezipe 3Ngysis=" Practical Exam- geall . Signaturg
f assessmant removed
.5 = T T | ¥
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2003 WORK SCHEDULE -GRADE 11

FECOTION MARKS

Formative (Cass); 104
Summative: 200
Practical {1+2); 100
TOTAL; 4003
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SEENG
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2003 WORK SCHEDULE -GRADE 12 - i
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MANAGEMENT AND CONSUMPTION
i Home management

BIECTIVES

cunCE

1
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"OBJECTIVES CorICE PT SURJECT COHTENT: THRORY
- i‘i 2.1 Food hyglene 2.1 fiyg ienie gquality
14 . Food sapailage and pathogenic orgenlisas. SroWin
- requ! rements of micro-organisis aa they tclato ta
hygienic gqualliey
- uUndecrtanding of food infecticn and fout paedfannin
The role of bacteria, bacteria] toxins, mocl:dlz an
mycotaxina, other orjankzss andfor cthar rawss .
(nan=microbiologicil] oF Iond infeclion and
food polsoning
[, Sources and trangmission of 0 hogenic opasnl =
Fl 2.2 Methods of 2.2 Typae af cooFing ar Selterwinad by Che oo Sl s¢tb
13 cooking
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A AlND NUTRITTON

ELtr I YES CONCEPT SUBJETT COHTENT: THEORY ROTINITIES
= Knr~'edge of the factacs which Jdetermine the massa s Fevigden -f the axpeciment with measueing teci-
of conacant velunea nigues £t Yarermine the aeffect of a couslant
yolume of flour (250 ml) on mass
- . Experiment to determine the mass of constant
volumes L [lour, shertenina and sngar
*  Mezrurlng apparatus for Lemperabure 3 Applicati . and eyaluation of techniques for
maasurins temperatuore whevre applicable during
e knowledge of tha meéasuring unik of presscre as tookery _rT=aons
apflicable to Lhe pressure cooket and 1bs rela-
tion to atmoapheric pressure
Fl 2.4 Food groups 2.4 Bagic food groups 2.4 Compreher 1on of nunher and slze of portions in Food
id = and nutrients Aroup co: ' oal, BDiscnas the rale of the nolrienta
4 in food _foup contaxt
' Hutrients and their Ewnctigns in foocd oroup
cor "kt — proteinag, carbohydeates, lipids, winetal = Umidetrate 2 npg the Implicatfon af Ehe excluslion
aulLacances, vitanins, water. Humber of portions in or exces & intake of any of the fopd groups
food group contaut
Fl 2.5 HNukritlonal 3 o Ent - edge of Lhe factors tllat Influenre rutelflon— P Felate t'.- poeed of the dpdividual within the
T2 requirementsa al noeds life=cyc’ - to the numher and 5ize of poprions
14 in life cycle in the f° @ groups., lse sxampies or other
i Enc, . edge of the neeods of tha baby, tcoddlar, baen- Leachinn Aila i order to creats a realistic mituda-
age adult, pregnanl and nucsing woman andd e tlon
aged with regard Lo number and size ol pocLions in
food group contest
El 2.6 Meal planning 2.5 The terms = meal plan and meal patteern 2.6 Bdaptari . of the mpeal plan and mea’ pattern Eor
rh . Eha Fami wembers mentioned tor a day, emphasising
F? = Mea'l planning in Epood greoup Context and adaptaticn Balanced ~utrilioan
12 = in :+rder to satisfy the putrivlonal needs of
13 Ean ! ly members - baby, tokdler, teenager, alilt, * Flinning e bs for special porasions aceocding
4 pregnant and nursing woman, the aged Lo Lradi s, heeds ald resources
L] Knowledge of meal planming loar special ccocasioos X Fraluatisi of the atmve-mentioned meals
Fl 2.7 Manu planning i Mo The torma — menu, hors o' oeuvre, enbtrée, main course.|2.7 Fractica pplication
P 4 1 ecacte, tahle d"hited
F? ¥ Flanning of menus for the meal plan and meal
e » Cepireria for menu planning = varlety. pattern 7 . drawn up for Lhe 3aid Eamily mamhera in
FF texrs e, colour. Eoramg Elavour, methads af -aaking, Leecmqs af  {ig criteria wibhin a pacticnlarc budget
I3 Consider fimancial restrictiona
T4 ¥ Lawrne o o mend and pracrical applicaliun

The pslanning [of a menu Ecam a moal plan




FOOD AND HUTRITION

’ DRIARCTIVES

CONCEPTY

7

SUBIERT CONTENT: THEOORY

RCTVIIITLES

Fl
Fa
|
12
I3
14

o
2.12 Dairy products

2,12

and processed daley
use and eating guality

Judicious selection of fresh
producks regarding Euncbion,
Judiciows handling, eare and slocage of fresh and
proc-aacd daicy producta

So—c. 1led milk substitutes

Coaculatiaon of milk throurh ackd and anzynes

Introductiog 09 Xinds ob Scutly African chessas

The wffect nof Heat nn kinds of cheoases o dishes -

melring and Eoughering

Kn e
pro

widge of the terns wused to describe owe
rbs

Comprehenaion of terms af bechiniques, proddcts,
praorvaaes and phenonana - the scalding of njtk,
curde and whey, paateprigationy cpagulation, Appa=-
tura®ion and curdling

Comprenension of relevant viaihle food systems
and  CEnomena

2,12 nNetrnemin ron knewlaodge of procesesing and
from lahei: of processcd peoduebs, the soitabllity
for end=i
3 lze ocxam a pr other teaching media in ordec Ino

creats a atistic sltuatlen

* Cranparae 1« & of pastenrised milk and other
marker fn 8 of milk. Apply this activity to othe
daiecy pendunts

ca Heenpvati o of nutrient content of milk sub=bi-
tutes theawlh wuse of Aietary quide and food com-

pesition | hles. SBcrutinise information on
lahels b ing in mind the end-use
g Critical econsideraction of the uae of milk sub-

AF Lt s

= Pract ival applicatinn an the fallow-
ing = clakkbered wilk, courdled milk, yaghuet . junke
¥ Experimern- Lo determine the e#ffect nof hiecating milk

on the guatity oF yoghurt

" Terhniques for affective distribotion of chacse b
dishos

o Technigue for maelting cheese by dey heal

- UDhaervatd and judving of ouwn prodoct and dea-
cehption Lo terme o8 cEilegia for the ideal
product

{dantification and explanation of
th regard to fond systema visinle
cceaparal jon of dinhes contalnkng dairy

. iy gervatl
prhienomom,
iy 1
pradncta
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CDRIECTIVES COMCEPT SURIJCCT CONTERT: TuoOoRY ACIEVLTIES
1 2.8 Mork proceduras 2.8 Comgprehanniaon af the plgnniqg of wark procedires .H Plaaning cffectlww vl procedoves for the axr-
F& for meal-ser= necessary (ur Lhe drednlinr of a &von cution » T3 menu
1] vice .
L2 X Tha plar~- ag of wenue and wiry proceducrns for
exacuting various Lo of pesus (or famfly
meals Fan ypacial agtaalions
E Evaluati- = and coitiral discussalon of planning
tzking ints conalderstion criterja of resources
amplayed {cime, equipient, assistance)
]
Fl 2.9 FPreparation af |2.9 comprehenslon af the principles of preparation ant | ! Préparatice af dishes whleh illustrate the ralue ol
F? meéals cooking tachnlqguen az appllcable tLo Standards A, b > availabic rescurusrs = tine, money and vgaipment
Fa and 10 work
I3
14
Fl 2.10 Serving of 2.10 CriLeria tor serving weals for Sifferent od arn WONs 1 Fervins ovals for o [fesenl oCos ions
11 meals
12
13
14 £
#1 711 Corodls 2.11 Cosprehension and explanation of rh: effect ol pas 1,11 Interprot dlefacaphy, 0.0, viacoslby curvaas, in =
Ll paration; coaking aml atored. Sgelarcl mivtiran ardsr o anderatand the effect of heol on stacchivs
iz avirlling, thichkonlng, gel fecmalion, synevevais, ans- suel as 4 craflour and eaky flaure
i3 trination, carbonisation h
14 u Mbasrvation, idenLification and oyplianatiom

Insight fnto the role of stacch fractlons Jduring pra
pacesian and storaye {as well as frozen-sturagal

Tachniguan for the mixing of a cooked atarrl winh
Lo L

Eno'tl edge of tho terms used to describe own and ideal
products

Epostadge of the termas for technigues, proderia,
processes and phenomena - roux, heurre ranid,
panada. swelling, thickening, gal formati.cn,
syneresis, dextrinisation and carbopisation

Comprehensjon of relevant vicible food &
and .Lenolena

Atprs

of these Sbenamel|a

Experimoni bo Ascermine rhe offest of freeitng
and froser-3Llardige a0 cookel oVt boyr an
Flour pastes

Ohservatian and judging of awi product and descrip-
tion in Lr.ma of oritecia for the ideal product

Identificacion and sxplanation of azceptable and
unacceptalle ataceh products thickene.d with =g0g

M.aerwatir= irlentificacion awl capl anaion nf
phenamena “ith tegard 10 food sySiewms visible
dardng The orvparat{eg af aoake ) starchi mistiyrea
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o AN NETRITION
L ECIVES CUhCEPT SUHJECT CONTENT: THHoHY
Fl 2.1] ¥gys 2.131 Inmight and application of the ef fect of heal
FZ on myg proteins - denaturachon, coagulatjon,
1'1-». toughening, syneresls, curdling
12 “\J
:3 P The cullinary uses of egns -
L]
’ knowledge of the terms for technigues, prodiucts,
processes and pheposenas
= whisk, Folding-in, glazing
= g0 custard (egq castard savuces, baksd custaid,
i cr¥me caramal), soufflg
= trughening, shelivage, curdiing
\ = Synuresin
o Knewlodge of the veras used to osoribe ows a9 idanl
prodnt
- Comprehanaion of relorant visihle fond Sfsteba
and plienomona
'
| !2.14 Finh i 214 Epnwldge of vthe tavws nily amdewbite Eish and
F‘:]! | the inplleat vans fare purchasing and nutrTitive valuos
1
12 " Enowladige of che streucture of Fish and the
14 implisation For coaking
14
. Judicious selection'of Ffish and tish products
Y Banoling, care ana siorage of fresh and fraren
; fiah
1
' Comprehension af the extercion of fish dishes using
' potacs, rice, sauces and veyetanles
\
‘ " Comprehonsion of the ctfect of heat on ¢ ish pro-
i Leinn
[ The technlgues to promsote Firaness and Lo prevent
| the breaking up and cicessive ah=arptinn of far
- r ) 1 g it =5

-

i
-

i T |

AMoUTiviiges

The uge ot cyul Ln vii ious dishes
onsgevall L oeofd judGing of s peniuct ams
agscripting in tetan of criteria for tho ideal

product

Applicatirn and ex;lsnolica of Lechnigques, pro—
ducts, pricoepsea Al phenomina during tlwe prepa-
catinn af vag alshas

turng vl
R TR T
arrime b

Idesnt iTicat ien and oxplacal fon of
ith vedpard Lo forel BEyarems visihile
visparaltion »f egyg dishes

The aumpsr tean af L'-l]jl' and white Fivlo angd | iameal
finh nalnr the food compuRition vablen

ubprorvat{nn of marker Forms and cypes
sod produc. for various ond-ises

uf proces-

™,







2. FOOD AND NUTRITION

ACTIVITILS

clkg:
- beef — tough cubtg [shin and brisket)
- tender cuts frump and sirloind
»  mutbon — tough cbeg (neck and ribs)
= kepder cutz (loin cutlets)
Equnsinn of meat through use of soya praducrs,

veqetables and cereals

Meat analogues (total substitubtion of meat}

Tha effect of heat an meat praoteins

Teclinigues for the preparation and cooking of
meat bto limit toughening, shrinkage and reductinn
in mass

Frecagttopary moasures for the preventiaon nf fongd
aroilage and polisoning whep tsing the siow conkeor
ana hay box

. o L

L ECT TVES COMNCEPY SUHJECT CONTENT: THELRY
A tnowledge of eooking techniques: poaching, steaping. ' Applicasiaon of apny ope of the methods of cooking
=" f ‘ing, grilling, baking mentioned using Eresh, frozen ar tinned products
' Suitable sauces and garnishes e
i K. swledge of the terms for technigues, products, \ Preparation apd evaluation aof a suftahle savwce and
processes and phenomenat garnish for @ fish diah
= Filletipy, coating, elarifying
~ au grakin, aspic -
-. touwghening, freezer~burn, drying omnt
Fl 2,15 Meap 2.15 Kﬁawiedge nf the structure of mest - fat, hone, 2.15 Interpu. ' ition of a graph indicating the relaktion-
if er:khelial tissue and me-at tizsuec Ellip bv . won ageing apd tenderness
i2 I Foot mortem faciorse that affect tenderness
:: . Judiedows selection of tough amd tender meat

Experiment to eaxamine the effect on the =ating
guality ~f a meat dlsh in which the percankage
of soya produckt s varied

Bemonsti ebe the effeck of a hiigh and medium
conking temperature on two similar heeof onta
Itopride x 1 kg cuks)

Freparcat ; noand cooking of aultable mear dishes
making s af ane taugh aml one tepdoer ot wikh

sUitable *nuces
varving ! mear
- e F R R I | e v e ——— —— ey ——T :



2. FROR AND NUTRITION

' OBJECTIVES

s

COHCEPT

SUBTETT QONTENT: THREORY

KOTITIV1IES

Fl
Fé
Ii
12
I3
I4

o
2.12 Pairy producta

g.12

Juiscious selecthlon of fresh and processed dairy

prodecta regardlng Efunctian,

Judicious handling, care and storage of freah and

procoaged dafcy products

So—0s 1led milk subacitures

Coaculaticon of milk throogh acid and enzymes

Introduction to kinda of Santh Lfelean cheeses

Tho vfiact of heat ‘on kinds of clhicoaes in Adinles -

melting and toughening

vilge of tlle terms used to desgcrpibe own
rka

K ov
pro,

Comprehaonsion of torms of techniques, products,
prorcaseg and phenomena = the scalding of milk,
curda and vhey:, pasteurlsation, coagulation; dena—
tura*tlan and curdling

Comprehension of relevant visible food syskems
and enomona

uae and eating quality

Petoermin rom kpowledge of processing and
from labe,: of processed products, the suitabilley

for end-1 "u

4 or other teaching media in order Lo

Use exam. .
create a 11istie situation
Compare ¢ 5 nf pastenrised milk and other

market fu 8 of milk, #&pply thisz activity to other

dairy peotucks

Gbanrvati. | of outrient content of milk aubatl-
tilkes throwh nse of dietary guide and food com-
poAaition 1 hles, Sccutinige information on
labwrls b Ing In mind the end=-uase

Critical considaration of the pse of milk sub=
skitutes

Peactical application on the fallaw-

ing - elablbered miTh, cuardied milk, yoghoect, junhked

Experimeuw: to determine the effect of heating milk
on the guality of yoglurt

Pechniques for effective distribution af cliecsc In
dishen

Tochnigue for melting chease by dry lieat

fhaurvatl and Cjuduling of own prodyck and dea-
criplbinn yu terms of criteria tor the ldeal
product

Cheervat ldrntificatlion and explanation of
phetemena “i1bh renar:d to tood syatems vimihila

Ay ing the spaparation ef diahes containing dairy
prodocls
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valy rTegalg Vo Fandd ayslems is bl
aueing the weaparation of yeast dishes

and Aduscoiptinn 10 Faree of crvderia far the
1
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