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Black public schools. This should not convey the imposition of the linguistic policy. 

The people, especially students and teachers, must be actively involved in the 

formulation of linguistic policies in education. Therefore, schools must determine the 

linguistic policies in education. In the first place, each school must determine its own 

linguistic policies. Thereafter, the policy decisions of all the schools in the country 

must be jointly used to determine the national linguistic policies. 

In both cases the democratic principle of majority rule should be effectively 

employed. This simply means that the medium of instruction will be determined 

through the votes of the people directly affected. Hence, the language that has the 

highest votes should be the medium of instruction. By way of example, the 

Gaopalelwe Linguistic Surveyhas indicated that approximately 90% of Gaopalelwe's 

students and teachers prefer the use of English as the medium of instruction. Thus, 

English with the highest vote must be the medium of instruction. 

The few students and teachers who did not choose English, in the case of Gaopalelwe 

secondary school, must comply with the decision of the majority. 

Recommendation Four: Linguistic Education 

Both the majorities and minorities must be educated and made aware of the 

ramifications of their linguistic choices. It is quintessential that South Africans are 

informed about the potential nature of language to divide and build the society. 

Moreover, South Africans must be enlightened of the economic implications of their 

linguistic policy choices. They must be alert of their government's economic capacity 

to implement the policies that serve the interests of the community and not the 

government. 
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APPENDIXl. 

Linguistic Survey Questionnaires 199811999 

QUESTIONNAIRE FOR STUDENTS 

1. Do you want to be taught content subjects, like * Accounting, Economics, 

Mathematics, Physics I , etc., in Setswana? 

Yes ( ) No ( ) 

Comments: 

2. Do you think text-books for these subjects in Setswana are appropriate? 

Yes ( ) No ( ) 

Comments: 

3. Do you actually have text-books for these subjects in Setswana? 

Yes() No() 

Comments: 

4. Would you like your teachers to teach these subjects in Setswana? 

Yes ( ) N6() 

Comments: 

5. Which of these languages do you think should be used for the purpose of teaching 

and learning in South African schools? 

* Setswana () 

* English () 

* Afrikaans ( ) 

* Other ( ), specify .............................................. .. 

Comments: 

6. Do you like to read and write in Setswana? 

Yes ( )No ( ) 

Comments: 

7. Do you think that class-sessions should be conducted in Setswana? 

Yes ( ) No ( ) 

Comments: 

1 ,., Subjects under question 
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8. Are you aware that Setswana is one of the Eleven (plus) official languages? 

Yes ( ) No ( ) 

Comments: 

9. Do you know that you have the right to be taught in Setswana? 

Yes ( ) No ( ) Comments 

10. How comfortable are you in being taught and examined in Setswana? 

Yes ( ) No ( ) 

Comments: 

QUESTIONNAIRE FOR TEACHERS 

1. Do you want to teach content subjects, like Accounting, Economics, Mathematics, . 

Physics, etc., in Setswana? 

Yes ( ) No ( ) 

Comments: 

2. Do you believe that communication in Setswana in teaching these subjects is 

appropriate? 

Yes ( ) No ( ) 

Comments: 

3. In which of these languages where you schooled and educated? 

* Setswana 

* English 

* Afrikaans 

* Other, specify ........................................................................... . 

Comments: 

4. Would you like to use the same language(s) to teach? 

Yes ( ) No ( ) 

Comments 

5. Students' conceptual understanding is faster and better when you teach or explain 

some issues in Setswana. 

Yes ( ) No ( ) 

Comments 

6. Are there enough teachers who can teach through Setswana in your school or any 

other school? 
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Yes ( ) No ( ) 

Comments 

7. Do you think there are adequate instructional materials in Setswana? 

Yes ( ) No ( ) 

Comments: 

8. Do you think students need to be taught in Setswana for them to produce better 

results? 

Yes ( ) No ( ) 

Comments 

9. Would you consider re-training programs for the purpose of using Setswana as a 

medium of instruction? 

Yes ( ) No( ) 

Comments 

10. How important is the use of Setswana as mediun1bf instruction? 

Yes ( ) No ( ) 

Comments: 

11. How important of a resource is Setswana for students after matric? 

Yes ( ) No ( ) 

Comments: 
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FIGURES. 

Figure 1. The Easotnian "Conversion 

The Inlra-

1.2 The t.aSlfOl1!lan 'black box'model 

The flow 
of effects 
Irom the 
environments 

The political 
system 

1...-______________ Feedback loop----------' 

Notes: 

The extra-societal environment 

international political system 

international ecological 

international social system 

(1965: 30) and Parsons (1995: 
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Figure 2: Roles of a Resourceful Language in South Africa 

• South Africa needs a language that will serve as a medium of instruction and 

which sirimltaneously, 

• Cuts across ethnic and racial linguistic boundaries. 

• Such language will playa crucial role in creating a nationalistic spirit that leads to 

nation building. 

• It must not handicap the communication of South Africans with the rest of the 

world thus, 

• South Africa needs a lingua franca, that is a common language used by different 

linguistic communities that have no comprehension of the other linguistic 

community's mother tongue. Moreover, that language must serve the purpose of 

wider communication, that is give South Africans access to the international 

arena. 

• The language which is to be implemented as medium of instruction must address 

future linguistic challenges facing students, for an example, tertiary education 

predominantly conducted in English. 

• It must also enhance comprehension of parliamentary speeches and documents, 

including the affairs of public administration. 

• A resourceful language must meet the demands of Business and Commerce 

• And it must meet the demands of Science and Technology 

Source: Gaopalelwe Linguistic Survey, 1998/1999 and "English, the Constitution and 

South Africa's Language Future," Titlestad (1954). 
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Figure 3: The impact of the Political Agenda on the Public Agenda 

• Government's vague 

Linguistic legislation 

• Political manoeuvres and 

Mass media attention 

• Public interest aroused 

And mobilised 

• Public pressure for the 

Enactment of legislation 

• Inability of government to 

Enact policy 

• The public's disillusionment 

• The public's reaction 
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APPENDIX 3 

TABLES 

Table 1: Book and Pamphlet Production by Language, 1992 and 1993: Titles 

(excluding reprints) 

Language 1992 1993 Percentage 

Titles % of Titles % of of 

Titles Titles Population 

Zulu 74 1.56 96 2.06 21.61 

Xhosa 65 1.37 92 1.98 17.44 

Afrikaans 1581 • 33.36 1519 32.66 15.66 

English 2415 50.97 2429 52.22 8.68 

All 374 7.89 490 10.54 73.40 

African* 

OL 368 7.77 316 6.79 2.26 

Total 4738 100.00 4651 100.00 100.00 

Notes: *Includmg Zulu and Xhosa 

I 0 L means Other LanguaQes. It includes bilinguaL multilinguaL and undefined language titles 

Source: "Collection development in public libraries in South Africa: New library and 

language policies," (Nassimbeni, 1995). 

Table 2: Books Added to Stock of Cape Provincial Library Services (CPLS), in 1991 

Language ! Titles % of Titles Copies % of Copies 

Afrikaans 1089 14.69 246,421 41.18 

English 6142 82.85 340,370 56.88 

Xhosa 56 0.75 9457 1.58 

Tswana 38 0.51 1026 0.17 

Sotho 23 0.31 267 0.04 

Zulu 65 0.88 816 0.14 

Total 7413 1100.00 598.357 100.00 

Note: The figures mclude new and additional copy tItles. 

Source: "Books for Africa: A supply and demand overview," (Gertz, 1992) 
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APPENDIX 4. 

DIAGRAMS 

Diagram 1: Students' Response to Setswana as media of instruction 
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Source: Gaopalelwe Linguistic Survey (199811999) 

Diagram 2. Teachers' response to Setswana as a medium of instruction. 
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Source: Gaopalelwe Linguistic Survey (199811999). 
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Diagram 3: Students' preferred language for instruction purposes 
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Diagram 4: The Teachers' preferred medium of instruction 
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Diagram 5: Students' Linguistic Awareness 
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Diagtam 6: Students' determination to exercise their linguistic rights 
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