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1994 4 7 

1995 1 8 
(11%) (89%) 

1996 5 5 7 
(40%) 

1997 4 5 7 
(31%) 
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were 

in 

STAFF ONLY 

STAFF AND 

COMMITTEE 

STAFF ONLY 

STAFF AND 

COMMITTEE 

YEAR ODSESSIONS SKILLS TRAINING CONSULTATION 

I 

SESSIONS 

1996 1 
(1 

1997 4 6 
(21%) 

prClceSSE~S were 

SESSIONS 

8 

9 
(47%) 

6 a 

Dn)Ct~St1ieS as can 

some 

seen 

in 

NAMKO PLANNING TRAINING PROCESS: 1994 - 1997 

T ODSESSIONS SKILLS TRAINING CONSULTATION 

OF SESSIONS SESSIONS SESSIONS 

10 8 2 

(20%) 

4 3 1 

I 
(25%) 

Table 7 

KOOR PLANNING TRAINING PROCESS: 1995 - 1997 

TOTAL NUMBER ODSESSIONS SKillS TRAINING 

OF SESSIONS SESSIONS SESSIONS 

7 5 1 1 

(14%) 

4 2 1 1 

(25%) 
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NAMKO BUDGETING TRAINING PROCESS: 1993 -1997 
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8 1 
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• "'T"""""'" or 

• 
• 

• 
• 
• 
• as or smate,cles. 

• as 

concerns - a concern 

are 

are 

in nrrU""'-T 

in 

in rtlc:lm:ne in 

113 



Univ
ers

ity
 of

 C
ap

e T
ow

n
EXPECTED OUTCOME 

2. The 

" 

" 

as 

describe the 
activities. The 

do not have to 
M""",,,.rit,,,,, the .. ""''''',,.,-''' 
activities in but 
do outline the 
activities of the 
once it has been 
established. 

if are own 

nnnn."n. n"""Q'~T is 

./ IX 

Some has been 
made to describe the 
activities of the 
Ho,vev'er these 
activities are either 
described too to 

a clear idea of the 
nrni .. M'", activities or are 
nrF!:!lF!n,tF!rI as such a 

of ideas that it is 
to understand 
what the 

..... n,,,,,..,"", activities will 

X 

The do not 
describe the 
sufficient detail or 

is 

in 

to understand what the 
will entail. The 

are either a 
of ideas that do 

not describe a coherent 

114 



Univ
ers

ity
 of

 C
ap

e T
ow

n

.. 

3. The tool 
used will contain the 

<II The title or name of 
the 

.. The aim of the 

.. of 

.. 

<II 

describe how 
the will be 
involved in the 
This does not have to 
be done in the 

have to 
outline the mechanisms 
that will be used to 
involve the 
in the 

The make some 
reference to the 

The plans do include an 
aim/s. However, this aimls 
is not the aim/s of the 

but the aimls of a 
that 

The plans do refer to a 
However, this 

for a 
that 

Some has been 
made to present the main 
activities of the as 
goals or 

The do not make 
any reference to the 

The plans contain no 
reference to aims 
whatsoever. 

The plans make no 
reference to a group 
whatsoever. 

The contain no 
reference to or 
strategies wh",t!'l'~AV"'1 

The plans contain no 
reference to obilecti'ves 
whatsoever. 
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EXPECTED OUTCOMES QUINTA JAMES FRANCES HENDRIK NELLA 

" .It .It X 

2. 

• How the win be .II .t I X .II XJ established or started. 

• I-'roJec[s activities. J X X IX IX 

• The 

} 

• Title or name of the v X: X X Xi X X X :t. 

• Aim of the proiect. IX IX XI X X· X IX 
J 

• I am!'!t group of the 
) X X Xi X, .IIX 

• Main activities of the 
as X X X Xl Xi X , !:jUdi;) UI ::>U dlt:!:IIt::$. 

• Detailed action 
as X A J( Y v 

A 
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re've;"ms a 

a SDieC:ITIC nUUlnlnn 

as 

achievement Second Third Expected Outcome 

outcome Outcome 

Number of times a participant Number of times a participant 

achieved, partially achieved achieved, partially aChieved 

or did not achieve the second or did not achieve the third 

expected outcome related to expected outcome related to 

the content of the plans the use of the planning tool 

X 2 30 

X 5 5 
(1 

17 5 

.. 

a 

or 

DeDDjre aware 
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1. A 
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EXPECTED OUTCOME ./ I X 

1. will The has tried The has 

revise and to to made some to 

the in Task 

in TaskA. more in Task A. 

The However this 

has retained their Task A 

the basic and is inconsistent 

ideas contained in the and or 

Task A and has have left out some of 

to elaborate the ideas contained in 

: on these and their Task A in 

ideas. their revised 

2. The will 

Imr.rn,";, as follows: 

.. The will be The are clearer 

clearer and more and more ",n,.r.ifir. than 

",n,'rifir. ",11nlAltnn a the (JEl'''ElII:J[JE!(J in purpose and activities. 

clear commitment 

to a aim/s 

and or 

Task A. It is clear what 

the purpose of the 

that the 

aim of the is 

Some has been 

made to indicate when 

these activities will be 

clear even if the some of the ideas and 

purpose of the 

not formulated as an 

aim. The 

activities are clear and 

when these activities 

im",.: .. m ..... t""" is 

the 

or 

",tr~,tprli"'", are clear 

even if the 

activities are not 

formulated as or 

is details contained in the 

Task A 

in these 

are left out 

X 

The has not 

revised or tried to 

that bear no relation to 

the Task A 

The purpose of the 

and the ""I"\,j"'l"'t'" 

activities are not clear. 
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• 

The will be All the activities 

realistic and stated within the 

achievable. are realistic and are 

activities that it is 

for NAMKO 

and KOORto 

The 

activities are realistic 

and achievable in terms 

of the resources 

for 

tation and the context in 

which will be 

The will The that 

not make any the makes 

unrealistic or when up 

his/her are 

in reasonable. The 

their 

are valid in 

terms of NAMKO's or 

KOOR's as an 

and the 

context within which 

NAMKO or KOOR 

The will take The 

NAMKO's or 

KOOR's ",vie,ti ... " 

nrn,IFll':T!:: program­

mes and manage-

lnrllr.:atl!> how the 

fit into and relate to 

NAMKO's or KOOR's 

ment structure into programmes or 

account structure. 

The activities 

are realistic and 

however 

some activities 

are not realistic or 

achievable. These 

that it is 

NAMKO or KOOR will 

ever be able to access, 

or are unrealistic in 

terms of the context 

within which 

KOOR 

Some of the 

the 

reasonable and some 

are not reasonable. 

Some of the 

are not 

valid in terms of 

NAMKO's or KOOR's 

as an 

and the 

context within which 

NAMKO or KOOR 

(I decided that this 

eXl,ected outcome is 

or 

relates 

programmes and 

The activities 

are unrealistic and 

unachievable. are 

to 

The the 

makes are 

unreasonable and are 

not valid in terms of 

NAMKO's or KOOR's 

as an 

and the 

context within which 

NAMKO or KOOR 

The do not 

indicate how the 

will fit into and relate to 

NAMKO's or KOOR's 

programmes or 

structure. 
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3. These revised 

will include: 

.. The aim of the The state the The 

aimls of the The 

do include an 

this 

The contain no 

reference to aims 

aimls of a are aimls does not whatsoever. 

.. 

.. 

the purpose of the express the purpose of 

the The aimls is 

is established to either too vague or does 

not appear to be 

.,.,.., ..... ,,1; ... ,., to a relevant to the 

The main 

as go':1lsl'str,stegies. 

The n"""T'I"'"n",nr" 

elaborate on the 

... .,'''' .. ~ •. " main 

activities as is 

aimls of the 

written in the correct 

format. 

The the 

main activities of the 

necessary in order and ctr",t",ni~", state 

to how a 

The 

detailed for 6 

months to 1 year 

objI3ctil,es. The 

will 

elaborate on the 

achieve its aims. Each 

to 

described. 

Some 

made to 

has been 

the 

main activities of the 

or 

Some ~ ... ~~n+ has been 

made to the 

detailed of the 

as obllecltlVs·s. 

The make no 

reference to or 

whatsoever. 

The make no 

reference to nl"l""'''''lro" .. 

whatsoever. 
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___ : __ '·'A detailed 

as is neces­

sary in order to 

4. The n::lrfir:il1Rnts will 

demonstrate a clear 

n.-l,,,rc>l<lInl'1,"'''' of how 

and oiJ!leCtiVE!S relate to 

each other and 

their 

standard 

RDSP. 

the 

action that need 

to be taken in order to 

achieve the or 

strl1lteglies. Each 

or .,fr,.t."", 

The are 

column. Each or 

smue<]v is written next and/or the OiJleCtiVElS 

to the aim it relates to in are not written next to 

the the ""0,1/",1·,,,,1,,,,,,\1 

is a 

relate to in the 

'OiJlecl:ive' column. 

Bin 
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A 

a ...... ,."""'t 

use 

il'il"l!:ll"ltc! were aware 

use 

EXPECTED OUTCOME 

1. Task A are 
revised and Im''''''1'''11 

as 
- Clearer and more specific . 
• Realistic and achievable. 
- Based on valid 

Take organisation's 
structures into account. 

OAVAIIOr:iAO in 

were aware 

use 

were unsure 

Ain 

were 

X 

1 

11 

use 

are 

..fIX 

4 3 

7 12 

A 

were 
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were were on 

were a 

• 

seven 

or a a 

Bare 

were aware 

some were in 

was 

EXPECTED OUTCOME X .fIX 

3. The plans are presented 
as: 

- alms 5 3 
(63%) 

or 5 3 
(63%) (37%) 

3 5 
(37%) 
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"project planning and evaluation". 

Monitoring Evaluation (PME) which 

is a methodology 

funders value and promote use of in 

were 

use 

the and projects they fund. planning tool the 

asked to use in Task B is the planning tool we assisted NAMKO 

when developing their plans for the 

submitted in this format, it makes sense 

'-"" ..... CI ..... ~>'" the funders require to 

participants linked this planning tool 

with the of funders. Hence, inclusion of project evaluation in their 

plans. always want to know when how a project will be evaluated and this 

information is therefore included in the project plans submitted to funders. 

When I the transcripts of the .nT .... rlll •• "''''' conducted after Task I identified a 

further consequence. participants were more competent 

the planning tool than they were in applying tool: 

• _ .. ',I .. n of the to explain what an aim is. Only 

was unable to explain what an aim 

to do". However, as 

..... ,. ..... ,Ql"'1n:l aim in her Task B 

that an aim "is what you 

successfully formulated 

clear that she understands what an aim is even if 

itis 

explain what it is. The other participants were all able to that 

the aim is the general of project. For QV~ln"I"'" 

that an aim is have in mind . .. what 

achieve with the thing Inr'"I't:>I"tI you have in mind", while 

ex~)lail,ed that an aim is reason why it [the project] should 

happen". 

• of the partiCipants Victor, Francois, Nella and 

Lorraine - were able to ==~=:..:...====:...=..;:::.' They were 

to explain that strategies are the main activities of the project, the 

main activities that will be in order to the 

project's aim/so For Victor explained that a 

or I'd use my, while James explained that 

how I am going do it [achieve the aim)", and Lorraine 

that strategies are "how you go about getting the thing 

[the project] started". Once again was unable to offer an 

adequate explanation of what a and judging by 

project plans she did not have a of what a strategy 
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Quinta and Hendrik both said that they were not sure what a 

strategy is. 

.. of the participants - Lorraine, Quinta, Victor, James and Nella -

were to explain what objectives are. were able to explain 

that objectives are very specific and time based and that are 

related to example, Quinta explained that you can 

"work out quite a few objectives from one strategy", James 

explained that they "include the other things like the who, the where 

and the when", while Lorraine explains that they are "what I want to 

achieve in a certain time-frame". The other three participants -

Francois, Frances and Hendrik - were not able to explain what 

objectives are. 

.. Interestingly none of the participants were able to explain very 

clearly ~~~~=~=~~==~~~~:....:=:!::~...::::::!~. 

Victor offered the best explanation, saying "you have your aim, but 

to reach it you need certain strategies and good objectives". From 

the plans he developed it is clear that he understands that 

strategies explain how you will achieve your aim and that objectives 

explain how you will implement your strategies. Quinta and James 

also seemed to understand the relationship between aims, 

strategies and objectives, although they were not able to explain 

this very clearly. They alluded to the relationship rather than 

explained it. The other five participants were unable to offer any 

explanation regarding the relationship between aims, strategies and 

.. All of participants were able to explain, with great confidence, 

when the planning tool should be used. All the participants 

explained that the planning tool should be whenever a project 

is planned, to ensure that the project is implemented in a logical 

way and is not disorganised. example, Lorraine explained that 

planning tool should be used to plan "every project, otherwise 

going to be something hanging loose/y"while Francois explained 

you to use the planning tool to plan a project 

"you can't just have a vision and not have ways to get to that vision". 

It is interesting to note however that none of the participants chose 

to use the planning tool when developing their project plans in Task 

A. 
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In summary, the additional unintended consequences I identified when 

examining the task and interview transcripts for Task B are as follows: 

• The 'truths' of the development discourse influenced the plans the participants 

developed in Task B. People's plans included consulting the community 

during the planning and establishment of the project and participatory 

methods to ensure people's participation in the project. 

• The participants tended to include project evaluation in the plans they 

developed in Task B. The participants seemed to associate the use of the 

planning tool with meeting funders' requirements, and as funders also 

require to know when projects will be evaluated, the participants included 

project evaluation in their plans. 

• The participants were more competent at explaining the planning tool than they 

were in applying the planning tool. The participants were most competent at 

explaining what an aim is and when the planning tool should be used. 

Analysis of Task C 

In Task C I asked each participant to develop a one year budget for the alcohol and 

drug abuse project they had planned. 

The expected outcomes for Task C relate to the application of the budgeting tool 

taught by RDSP. 

1. Participants will develop a one year budget based on the plans they have 

developed. 

2. Participants use the standard budget template taught by RDSP showing: 

- cost categories 

- monthly costs 

- cost category totals 

- monthly totals 

3. Operational and capital costs are clearly separated and marked in the budget. 

4. All cost categories are based on and make sense in terms of the project plans. 

5. The figures estimated are realistic, although not accurate. 
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In my analysis of the task transcripts, I coded the participants' achievement of these 

expected outcomes as follows. 

EXPECTED OUTCOME 

1. Participants will 

a one year 

based on the 

plans they have 

developed. 

2. Participants use the 

standard budget 

template taught by 

RDSP showing: 

- cost categories 

- monthly costs 

- cost category totals 

- monthly totals 

3. Operational and 

capital costs are clearly 

separated and marked 

in the budget 

.fIX 

The budget is based on The budget is partially 

the the participant based on the plans 

drew up in Task B. The developed in Task B. 

cost in the The cost categories 

budget relate to the only refer to the 

implementation of the implementation of part 

developed in Task of the plans drawn up in 

B. Task B. 

The participant used the The participant 

standard budget attempted to use the 

template taught by standard budget 

RDSP. The budget taught by 

template used clearly 

shows the cost 

categories. has columns 

for each month in which 

the monthly costs are 

r""rl"lrl'! •• 1'! shows the 

total for each month and 

shows the total for each 

cost category. 

RDSP. but did not use 

this template correctly. 

X 

The is not based 

on the plans drawn up 

in Task B. The cost 

categories do not relate 

in any way to the 

implementation of the 

plans developed in Task 

B. 

The participant did not 

use the budget template 

'taught' RDSP. 

The budget is 

divided into n"", .. ",l'inn",1 

costs and costs. 

The operational Costs 

are clearly marked by 

the heading 'operational 

costs' and the capital 

costs are 

expected outcome The 

is either achieved or not 

is not 

divided into 

marked by the heading 

'capital costs'. The cost 

categories under the 

heading 'operational 

costs all refer to 

operational costs, and 

the cost categories 

under 'capital costs' all 

refer to capital costs. 

achieved, this 

code redundant.) 

operational costs and 

capital costs. 
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4. All cost The cost are The cost categories are The cost categories are 

are based on and make based on and make based on the project not based on and do not 

sense in terms of the 

plans. 

plans. However, the make sense in terms of sense in terms of the 

project plans. The 

project activities are 

called the same things 

cost ,..",t"n,""""'., are not the 

descriptive and 

tend to be too n .. ,., .. r",1 

in the plans as in Instead of referring to 

the cost 'life skills workshops' in 

categories, for p!1iJ~mlnlF! 

if the project refer 

to a life skills workshop 

then in the budget there 

is a cost category called 

'life skills workshop' 

the cost categories, the 

cost is written 

as 'workshops'. 

Although it is obvious 

that the budget is based 

on the project the 

cost .... "'!' .. n • .,n.'"'' are not 

and it is 

plans they refer to. 

5. The estimated The estimated (This expected outcome The figures estimated 

is either achieved or not are unrealistic. 

achieved, making this 

are although 

not accurate. 

On the following 

expected 

are realistic although 

not accurate. 

code redundant.) 

. is a table showing the analYSis of C in terms of the 
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EXPECTED OUTCOMES LORRAINE QUINTA JAMES FRANCES HENDRIK NELLA VICTOR FRANCOIS 

1. Participants will develop a 
:~ ) : J ) r./ } .//X ./) <./ ' one year budget based on Xi X, . ) .J the plans they have 

developed. 

-- ---
2. Participants use the 
standard budget template 
taught by RDSP showing: 

X\ - cost categories 'j.1 './1 .//X .'j ) XI X I X) I - monthly totals 
- cost category totals 
- monthly totals 

3. Operational and capital 
~.i } ?) r-~ } 

X "I )( 1 
-./ 

Xl X costs are clearly separated XI J I J • < and marked in the budget. 

4. All cost categories are .//X .//X .//x .//X 
XI 

rII .//X based on and make sense in X: 
terms of the project plans. 

5. The figures estimated are r;;- j ~j) ~./ ) 7) 
,-' 

./ J '1) '-77 realistic, although not XI 
accurate. 

Table 3 - Analysis of expected outcomes of Task C 
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first expected outcome of C is concerned with whether participants 

understand that a budget has to be based on plans. 3 shows that most of the 

participants do understand of the participants - Lorraine, Quinta, James, 

Victor Francois - all developed a budget on the plans they developed 

in Task However, developed a budget based on only one aspect her 

n ...... II.:>I"T plans - establishment a local rehabilitation centre. participants, 

and Hendrik, did not develop a budget on the plans they had developed in Task 

Both Nella and Hendrik copied from KOOR's budget and did not attempt to 

adapt this budget to relate to their plans. 

second, third and fourth expected outcome C relate to participants' 

to use the budgeting tool taught them correctly. Table 3 shows that although the 

participants did attempt to use this budgeting tool, they did not do so successfully: 

• of participants - Lorraine, James Hendrik - used the 

budget template taught by RDSP. Frances attempted to use this 

budget template, but forgot to include cost category totals. The 

other four participants - Quinta, Nella, Victor Francois - did not 

use budget template at all. Quinta, Nella and Victor did use a 

budget template, but the budget template they used only showed 

the cost category totals and not the monthly totals. Francois did not 

use a budget template at all, that is, did not present budget in 

table form but in list form. 

• Only three of the participants - Lorraine, James Hendrik -

clearly distinguished between operational and capital costs their 

budgets. Victor clearly mark his capital costs, but did not clearly 

mark his operational The other four partiCipants did not 

distinguish between operational and capital costs in their budgets at 

all. 

• Only Victor developed categories that clearly related his 

plans. Lorraine, Quinta, James and Francois all developed 

cost categories that were too general and were not descriptive 

enough. Although it is possible to see how these cost categories 

relate to their plans, the cost categories do not have the 

same 'names' as the activities in project plans. For 

one of James cost categories is "course . This cost 

category appears to to training course for the youth that 
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will co-ordinate as[)ec[s of the project. However, the is 

not sufficiently to confirm this. As Nella Hendrik 

copied their cost from KOOR's budget, their 

categories made absolutely no sense in terms of their project plans. 

The fifth and last expected outcome for C tests to see whether participants can 

<=>~t'jn"l!::IJt<=> budget figures realistically. All the partiCipants estimated their IJI.IY'>..!<Jt 

realistically, except for Francois. 

estimating figures for building a local 

appears to be because 

His 

,::;;or,pn.", was 

considering the centre was build and run in his project 

of the extent to which participants achieved the 

of Task C, indicate that although the partiCipants had some understanding 

of budgeting tool taught by RDSP and were able to attempt to use this budgeting 

tool, they were not able to use this budgeting tool successfully alone. This finding 

.... """"'t" .. " with my findings regarding participants' ability to apply the planning tool 

taught by RDSP. I did not identify any consequences of 

building when analysing to Task C further. 

understanding the calPaC:ltV building processes 

~<=>,~nl"l,n interview conducted after Task Band C and the questionnaire participants 

were to complete, revealed interesting information regarding how the 

partiCipants viewed the capacity building RDSP facilitated with NAMKO and 

KOOR. It participants' and 'consultation', and how 

partiCipants saw their, and their organisation's, relationship with RDSP. 

The participants saw 'training' as learning of new information and skills. 

understanding of training agrees with of training within the 

cat,aCllV building process. Four participants - Quinta, James and 

once ,you have received training you must share your new knowledge and 

skills by training others. This echoes of training - that we train people so 

that they can train others. 

saw 'conSUltation' as a nurturing process in which people can 

.. ",",,'nl\"'" problems. They consultation to be a 'two way 

during which support and ",n\,,,rg are given, is monitored 
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problems are resolved. This echoes RDSP's understanding of consultation as a 

participatory, discursive process in which the staff could express their ideas and be 

guided in development of ideas, could the problems they and be 

guided through a problem-solving and in which we could ask questions 

regarding functioning of the organisation and the implementation of development 

programmes, allowing us to identify problems that the organisation needed to resolve 

and opportunities the organisation to consider. partiCipants' perception of 

consultation as a 'nurturing' process shows how clearly RDSP played a nurturing role 

to 'truths' of the Catholic and OD within which we were operating, 

which the importance of nurturing people's personal development. Thus, the 

participants' understanding of training and consultation are in line with RDSP's 

understanding of training and consultation. 

Participants saw the relationship between their organisation and RDSP as a 

supportive, nurturing relationship, through which NAMKO and KOOR had grown into 

independent organisations. Victor and Francois referred RDSP as a 'mother' who 

had helped their organisation to move from infancy to adulthood. The participants felt 

that current relationship between RDSP and their organisation was one 

'partnership equals'. In this partnership, RDSP provides their organisation 

with support it needs, in the form training, and information, to function 

effectively. participants seem draw a distinction between the initial 

their organisation had with RDSP and the current relationship. Initially their 

organisation was 'very dependent on RDSP, and at this point RDSP was a 'mother' 

teaching a child how to walk. However, as their organisation grew in nru: .. ,,,,nr,,::onr·,,, 

they became 'equal' to RDSP and their relationship with RDSP became one of 

'partnership'. Interestingly, four partiCipants - James, Quinta and Lorraine-

felt that RDSP needed to allow their organisation to be more independent and to 

decrease the level of support given to their organisation. This seems to indicate that 

they required 'nurturing' from RDSP. At a personal level, the partiCipants viewed 

their relationship with RDSP very positively. The partiCipants their 

relationship with RDSP had helped them to grow in and had opened up a 

new world and new possibilities to them. They valued the nurturing and support they 

had received as people. Thus, the nurturing role played was valued because it 

had helped the participants and their organisations to grow and develop, but was 

starting to be seen as a hindrance to the continued development of their organisation 

by some. 
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Conclusion 

capacity building nrf'l,I"~c! RDSP facilitated with NAMKO and KOOR did not 

achieve the expected outcomes. Instead, it produced a number of unintended 

consequences. The three main unintended consequences of the capacity building 

processes are as follows: 

• RDSP was more in transmitting the de'felclomlent discourse to NAMKO 

and KOOR we were in training them to use planning and budgeting 

tools. 

• NAMKO's and were unable to use planning and budgeting 

successfully alone. 

• The 'truths' of the development discourse transmitted to NAMKO and 

are incompatible with 

trained them to use. 

requirements of the budgeting tools we 

In the following 

unintended 

I will explain why the capacity building processes resulted in 

consequences become 

'resultant constellation' of 

operating. 

I shall show how the main unintended 

when viewed as 'instrumental elements' in the 

'truths' of the discourses within which RDSP was 
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In this chapter I will explain why I believe the capacity building processes RDSP 

facilitated with NAMKO and KOOR resulted in the unintended consequences I 

identified in chapter five. Instead of achieving the expected outcomes, the capacity 

building processes resulted in the following three main unintended consequences: 

It RDSP was more successful in transmitting the development discourse to NAMKO 

and KOOR than we were in training them to use specific planning budgeting 

tools. 

It NAMKO's and KOOR's were unable to use the planning and budgeting tools 

successfully 

It The 'truths' the development discourse RDSP transmitted to NAMKO KOOR 

are incompatible with the requirements of the planning and budgeting tools we 

trained to use. 

James Ferguson in his book, The Anti-politics Machine, argues that the unintended 

consequences of development interventions "become legible in another perspective as 

unintended yet instrumental elements in a resultant constellation" (1990:20-21). In this 

chapter, I shall attempt to show how the unintended consequences of the capacity 

building processes are 'legible' when viewed from 

discourse within which RDSP was operating. 

perspective of development 

I shall look how the nature of the capacity building process, shaped by the 

'truths' of development resulted in the first two unintended 

consequences. I shall show why the capacity building process NAMKO and 

KOOR to acquire the development discourse rather than learn specific I shall 

show why, due to the 'taken-for-granted truths' of the development discourse within 

which we operated, we unwittingly designed a process to transmit the development 

discourse rather than to train people in specific skills. I shall explain why this 

capacity building process resulted in NAMKO KOOR being dependent on 

to use the planning and budgeting tools successfully. 
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I shall then look how the relationships between development institutions operating 

within discourse resulted in the third unintended consequence - that 

oeCIOle to use tools whose requirements were incompatible with the 

Cle1i1ell:mrne,1t discourse within which we I shall show how the 

power relations development in RDSP facilitating a 

capacity building process that contained major without questioning or 

even contradictions. 

Finally, I share the changes I have made in the ........ ,"'''''"''. 

RDSP facilitates as a result of this study. These are 

processes 

on what I have 

learnt and come to understand about the discourses we operate within and the 

unintended consequences produced through operating unconsciously within these 

I also share my recommendations for improved practice and effectiveness 

training of 

similar organisations operating within 

of the development 

and budgeting 

oe"relonrro"'"T discourse. 

unsuccessful 

building prolcesses we facilitated with NAMKO KOORwere 

Tl"'lrl"'t'U:,i"I a part of the predominantly OD-consultation processes. Skills 

capacity building Although we aimed 'train' NAMKO KOOR in the 

management and development 

organisation effectively, we focused on 

development (00) rather than skills training. We 

they needed to 

11't<=l1'11"'I1""\ and organisational 

consultation and 00 

were 

of 

prClcessE~s to use in 'training' NAMKO KOOR, of the 'truths' 

discourse within which we operated. 

development are that: 

., Development is about the empowerment of 

., participation is essential for ru."",rn to take place . 

., In development, process is more important than product as it is the that 

Asl 

determines whether development is and participatory or not. 

in chapter three, these 

were also shared by the other UI""~LJLI 

Discourse, the 00 and 

'truths' of the development 

within which RDSP was operating 

non-formal adult education 
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discourse. of this of 'truths' among the discourses within 

which we was the reinforcement of the truth of these 'truths'. we took 

for granted and as given the validity of 'truths'. When we to design· 

a capacity building process for NAMKO and KOOR we that be an 

empowering, participatory process that the of process was more 

important than products. We want achieve certain 'products', as is evident in 

expected outcomes of the capacity building listed in chapter two. 

However, the achievement of these 'products' was secondary in importance to the 

empowerment of the staff and management committees of NAMKO As I 

explained in chapter four, we made assumptions unconsciously. We took for 

oeClOle was the ultimate and most important aim of granted that 

capacity building process. It was so obvious, we did not need to articulate it, even 

to ourselves. Thus, we talked about wanting to 'train' NAMKO and KOOR in certain 

skills, while understanding as a given this 'training' would occur 

framework of empowering NAMKO KOOR. 

the aim of our capacity building processes was to empower NAMKO KOOR. 

while providing them with the skills needed to manage 

organisations, we needed to use that would both 

instructional. According to the South African NGO development discourse within which 

we were f\r'\&:.r!:ll'U,\1"I 'empowerment' is more than just enabling someone to do 

something. It is providing people or organisations with opportunity to acquire power 

such that they Significant control over their own This is achieved through 

developing, for their decision-making, their control over resource 

allocation and participation in control power (Harding, 1994:13). 

we to a would both train NAMKO and KOOR in 

management and development skills, while providing them with the opportunity 

acquire power through developing their decision-making their control over 

resource allocation and their participation in the democratic of power. 

believed that 00 and. consultation would us to both train 

empower NAMKO KOOR. 

00 and consultation processes important characteristics that led us to nl"'I"I"'\I'I'" 

that they were through which could empowered trained. 

I explained in four, development both 00 and 

consultation are viewed as participatory through which 

learning can - they provide with the opportunity to learn 
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doing. In and consultation processes people are not told things, but are 

discover things and work things out for themselves. Although new information may 

introduced during consultation sessions, it is not presented as new 

information which people must now learn, as it would be in a skills training C!""c~C!! .. ,n 

Instead, it is as information that is useful in aSSisting people to the 

goals they have for For example, when new planning were 

presented during 00 they were as tools that would 

NAMKO and KOOR to develop that would comply with funders' 

thus enabling NAMKO and KOOR to access funds they required to implement their 

plans. People learn new information skills within and consultation sessions, 

but always within the of 

People do not learn new 

information 

applying them in 

what their goals and nrtr,rITlt"C! they are 

they have set for themselves. 

in theory first and then how to apply this 

the information and tools through 

are in full control of deciding 

nn"""'r~.n through making decisions. The 

new information and tools they learn enable them to gain more control and become 

more empowered. 00 and consultation were processes we focused on in our 

capacity building processes with NAMKO and they were the 

processes that met the 'requirements' down by the 'truths' of the development 

discourse within which we were operating. 

My research shows that the predominantly \",IL,I'-""VI capacity building 

processes we facilitated with NAMKO and transmitted the 

development discourse to NAMKO and KOOR, but were in training them 

to use specific tools. Instead, the in both NAMKO 

and KOOR being dependent on ROSP for the t"nrlre:>i"t aDlJIIC,aIICIn of tools. We 

had 'empowered' NAMKO and KOOR to with in the development 

discourse and .'disempowered' them by them on us for the correct 

application the planning and budgeting tools. The predominantly OD-consultation 

car:,aCl'lY building process we facilitated was most successful in transmitting the 'truths' 

In 

development discourse that shaped this process. on the 

of discourses provide a possible explanation of why this 

book, Social Linguistics and Literacies - Ideology in "",''',..,.."",,, 

are acquired, not learnt (1990:147). Thus, !:JI.t"I"·""rt'l 

prClce:SSE!S we facilitated with NAMKO KOOR were "'UL.ue~~"", 

them to acquire the development discourse. acquisition as 

that 
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process of acquiring something subconsciously by exposure to models, a process of 

trial and error, and practice within groups, without formal teaching". Acquisition 

occurs in natural The acquirers "know that they need to acquire the 

thing they are exposed to in order to function and they want to so function", In contrast, 

defines learning as a "process that involves conscious knowledge gained through 

teaching or through certain life experiences that trigger conscious reflection". 

Explanation and analysis form an important part of this teaching and reflection, 

learning "inherently involves attaining, along with the matter being taught, some 

1"1":'''',,,,,:,,,:, of meta-knowledge about matter"(Gee, 1990:146). asserts that very 

different results are achieved through the of acquisition and learning. 

argues that people are best performing that which they acquire, but consciously 

know more about that which they learn. Because we gain meta-knowledge when we 

learn, we are better to talk about that which we learnt. When we acquire 

something, we may be unable to explain, analyse and a critique of that which we 

know, but we will able to perform what we acquired with great confidence and 

success 1990:146). When Gee this understanding of acquisition and 

to discourses identifies two 'principles'. The acquisition principle which 

that discourses are mastered through acquisition, not learning, and the learning 

principle which that one can only critique one discourse from within another 

discourse when one has meta-knowledge of both discourses 1990:154). 

understanding of a discourse is compatible with Foucault's understanding of a 

discourse, on which I base my understanding of a discourse in this study. According to 

Foucault, a discourse is a of discursive rules that make it possible to describe 

accept certain groups of statements as 'true' and as 

discursive rules "make it possible for particular statements but not others to occur at 

particular times, places and institutional locations" (Fairclough, 1992:41). a 

discourse allows us to produce statements that are either true or false, it makes 

possible a of knowledge (Philip, 1985:69). Gee defines a discourse as: 

socially accepted among ways of using language, of 

thinking, feeling, believing, valuing and acting that can used to 

identify oneself as a member of a socially meaningful group or 'social 

network', or to signal (that one is playing) a socially meaningful role 

(1 143). 
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Gee that a discourse contains a 'theory' of what counts as a 'normal' 

",,,,,r',,nn and the 'right' way to think, and behave" (Gee, 1990:xx). 'theory' is a 

group of generalisations about a domain that provide a frame of reference from which 

phenomena in the domain can and In this sense, 

theories "ground and claim to know things" 1990: 1 Thus, according to 

provide us with rules for how we should behave, what we should 

think how we should in certain situations when fulfilling certain 

also provide us with a frame of from which make sense of the 

world around us. Discourses \/!:lII!rt!:llr"" certain knowledge, providing us with a sense 

that certain things are while are . Thus, understanding of a 

is compatible with Foucault's, in that also views a discourse as a system 

of which what we may say in certain situations and that it possible 

to define things as 'true' others as 'false', a of knowledge. 

acquisition prinCiple states that 

only ",.,""",.",,1"1 through acquisition, not learning" 

are for 

1990:1 

people of the 

People cannot 

master a discourse through instruction. They to be 'apprenticed' into the 

and discursive of discourse through "scaffolded and supported 

interaction with people who have already mastered discourse" 1990:147). 

People acquire a discourse by becoming a member a group people operating 

within the discourse. off as "who watch what is done, along 

with the group as if [they] know what [they] are doing when [they] don't, [until] 

eventually [they] can do it on their own, even with something their own style" 

1990:xv). Once people have mastered a discourse find it difficult to explain the 

discourse someone else - they find it difficult to explain what you do, how you do it 

or why you do it. However, they can show someone how operate within the 

discourse 1990:xvi). People are to operate confidently within discourses 

they have acquired are able to show other people how to I'\l"u=>rl:l,r"" within the 

discourse, but are unable to articulate the of the discourse. People are at 

performing that which acquire at explaining that which they learnt. Thus, 

if want able to discuss critique a they develop 

meta-knowledge about the discourse, and this is best achieved through learning. 

Gee's learning principle states that in order to be able to critique one discourse from 

within another discourse, one has to have meta-knowledge of both discourses, which 

is developed through learning. However, in order to gain meta-knowledge of a 

discourse through learning, one has to 

1990: 154, 147). 

acquired this discourse to some extent 
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Gee 

facilitates 

two types of teaching - one which facilitates acquisition and one which 

calls the teaching that facilitates acquisition 'teacha' and the 

teaching that facilitates learning 'teach'. 

In 

(with a little subscript 'a') means 

...... r'.:.ni,i,...:. relationship in a 

growing ability to [operate within] the 

"" .... " ... .:.11'\1",.'.:. someone in a 

you scaffold their 

through demonstrating your 

mastery and supporting theirs even when it barely exists (i.e. you make it 

look like they can do what they really cannot 

'Teach,' (with a little subscript 'I') means 'overt teaching', teaching that leads 

to learning by a process of explanation and that breaks down 

into analytic 'bits' and aS1JSI(JDS 'meta-knowledge' of the structure 

of knowledge 

to master a must be 

that " 'til:l~ll"hi always precedes if is to be SU(;CelSSn 

1990:1 Acquisition must precede learning. 

According to we were most successful in gi::>i::>Ii::>lIi NAMKO and KOOR 

development discourse "rn,...""~"" we used was a 

the capacity building "rn,,,,,,,,,,, was predominantly an 

we definitely did not 

'overt teaching', 

in much 'teaching,'. OD nor 

explanation and of 

by material into analytic and consultation 

include 'overt teaching" but the of action learning. of action 

learning is a 'teachinga' process. In learning participants learn through observing 

how to do something,' trying to do it by themselves, evaluating performance, 

and learning from their mistakes. guide participants through this action 

process. The facilitators 

as they try to do it by 

and learning from their 

In this sense, the 

partiCipants how to do something. guide 

guide them through evaluating their 

",,"","",,, by asking both and clarifying 

,,.. ...... ..,. ..... '" are the 

the predominantly UUI·CClnSI 

t'.:lIl"lIIt.:llTil:Il"I with NAMKO and KOOR, we were 

masters and the 

capacity 

masters of 

we 

who 'apprenticed' NAMKO 

did this unconsciously. 

KOOR into the We 
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When we were facilitating the capacity building processes with NAMKO and KOOR, 

we were unaware of the development discourse within which we were operating. We 

took the development discourse for granted, we accepted all its 'truths' as and 

we never questioned it. Everything we did and said was shaped by the development 

discourse we were operating In the 00 consultation sessions we facilitated, we 

'modeled' the development for NAMKO and KOOR supported them as 

they to try to within the discourse. example, in our consultation 

sessions whenever the talked about their future for working with the 

community we would always the same questions - have you consulted the 

community, and how will you the community to participate? By repeatedly 

asking questions, we were showing NAMKO KOOR how to operate within 

the development discourse - always consult the community and ensure community 

participation. We were not aware that we were doing this. Asking questions was 

'obvious', 'natural' the 'right thing to do'. never why we 

these As we fully 'truths' of the development we 

believed that consulting community and community participation were essential for 

offl!>l"ti\/O development. As our role was to NAMKO KOOR to become 

effective development organisations, we had to ask them questions in order to 

assist to implement effective development programmes. 

fact that predominantly OD-consultation process we facilitated with NAMKO 

and KOOR was a 'teachinga' during which we unconsciously 'modelled' the 

development discourse for NAMKO and KOOR, accounts for of the first 

unintended consequence - that we were successful in transmitting the development 

discourse to NAMKO and KOOR. However, it does not explain the part of 

unintended consequence - that we were unsuccessful in training NAMKO and KOOR 

to use tools - or the second unintended consequence - that NAMKO and 

KOOR were unable to use planning budgeting tools successfully alone. 

that people are performing which acquire, but are better 

to talk about that which they learn. According to as we used a 'teachinga' ............... 0'" 

train NAMKO and KOOR in the use of the planning and budgeting tools, should 

have been better at using these tools than they were talking about it. Yet, the 

complete opposite is true. were unable to use the tools successfully alone, and 

were more competent at explaining the planning tool than they were in applying the 

planning tool. For some reason the OD-consultation process we used was 

successful in aSSisting NAMKO and KOOR to acquire the development discourse, 
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was unsuccessful in assisting NAMKO and KOOR to acquire the tools we aimed to 

train them to use. This reason lies in our facilitation of the action learning process. 

In our facilitation of the action learning process, we did not provide the participants 

with enough time and space to try to use the planning and budgeting tools by 

themselves and we did not spend enough time assisting them to evaluate their 

performance and learn from their mistakes. We always facilitated the use of the 

planning and budgeting tools, talking the participants through the use of these tools 

and providing them with very firm guidance in the use of these tools. Although the 

participants always participated in making decisions regarding what information should 

go into the tools, we were always at hand to formulate this information correctly within 

the framework of the tools. We did this organisation and formulation of the plans 'with' 

them in the sense that they sat there and watched us. For example, when it came to 

developing strategies the participants would discuss what they wanted to do and agree 

on a set of strategies. We would then take these ideas and formulate them into 

acceptable strategies. Thus, the participants became very proficient at brainstorming 

ideas, discussing these ideas and deciding on a way forward, but never learnt how to 

apply the planning tools which involved organising and formulating these ideas in 

specific ways. This is evident in my research findings. When asked to plan a project in 

Task A, the participants were confident in brainstorming possible ideas, but when 

asked to present these ideas using the planning toql in Task B they were unable to do 

this correctly. We facilitated the action learning process with an emphasis on the 

participants deciding on the information contained in their plans and budgets rather 

than learning how to formulate this information in terms of the planning and budgeting 

tools, due to the 'truths' of the development discourse we were operating within. 

As I explained in chapter four, NAMKO's and KOOR's planning and budgeting cycles 

tended to be funder driven. Therefore, the 00 and consultation sessions we facilitated 

on planning and budgeting were aimed at assisting NAMKO and KOOR to produce 

plans and budgets to meet funders requirements. These plans and budgets had to be 

produced by certain deadlines, so we tended to facilitate the 00 and consultation 

sessions on planning and budgeting under a certain amount of time pressure. We 

could not take as long as we wanted to, we had to complete the process within a given 

time. This meant that we had to make a decision regarding our priorities. It was not 

possible, given the number of hours we had available to work with the management 

committee and staff, to both ensure that they had sufficient time to discuss their ideas 

and make their decisions, and formulate these decisions correctly in terms of the 
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planning and budgeting tools. As the development discourse we were operating within 

stressed the importance of empowering people, especially through developing their 

capacity for making decisions, we prioritised providing the staff and committee with 

sufficient time to discuss and make their decisions. We did not do this consciously, 

that is, we did not sit down and think it through and arrive at this decision. We just 

prioritised time for decision making because we 'knew' this to be very important in 

achieving our ultimate aim - the empowerment of NAMKO and KOOR. The 't'ruths' of 

the development discourse account for why we prioritised decision-making over 

learning how to use the tools correctly, but not for why we a/ways facilitated the 

development of NAMKO's and KOOR's plans and budgets. During the years that we 

supported NAMKO and KOOR they never once developed their plans and budgets 

alone, we always assisted them. The reason lies in the 'truths' of the Catholic 

discourse within which we were operating. 

The Catholic discourse stresses the importance of the development of people, of 

nurturing them in their development and of taking an option for the poor in terms of 

putting special effort into working with the poor to meet their needs and solve their 

problems. Developing effective plans and good budgets are essential if an 

organisation is to raise funds successfully and become a development force in its 

community. We were deeply committed to assisting NAMKO and KOOR to become 

successful development organisations, so that they could serve the poor in their 

communities. We knew how crucial successful planning and budgeting were in 

ensuring NAMKO's and KOOR's success. We wanted to help them to develop 

successful plans and budgets so that they could access funds and be effective 

development organisations. Therefore, one of the reasons why we always facilitated 

NAMKO's and KOOR's planning and budgeting processes was to ensure that they 

received the support they needed to successfully complete the tasks that would 

determine their future success as organisations and their ability to serve the poor in 

their communities. The other reason flows out of our belief that we needed to nurture 

people in their development. We understood this to mean that we needed to 'be there' 

for NAMKO and KOOR. We needed to be available, we needed to walk down the 

developmental path with them, we needed to hold their hands and make sure they 

didn't fall. NAMKO and KOOR became used to us always being there whenever the 

planning and budgeting tools needed to be used. There was no need for them to 

extend themselves to learn how to apply these tools, because they never had to apply 

them on their own. They could always rely on us to do it for them. In their evaluation of 

the tasks they completed during my research, all the participants were pleased with 
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their attempt to use the planning and budgeting tools. They felt that they had done well 

and were not at all distressed at their inability to use the tools correctly. Our nurturing 

attitude had resulted in NAMKO and KOOR depending on us and expecting us to 

apply the planning and budgeting tools for them. 

The first and second unintended consequences of the capacity building processes 

have become 'legible', to use Ferguson's expression, when viewed in terms of the 

'constellation' of the 'truths' of the discourses RDSP was operating in when we 

facilitated these processes. The development discourse's emphasis on the need to 

empower people led to us designing a participatory, predominantly OD-consultation 

process, that through the process of action learning successfully assisted NAMKO and 

KOOR to acquire the development discourse. In this sense, it was an 'empowering' 

process. However, the development discourse's emphasis on the need to empower 

people also resulted in us prioritising time for decision-making rather than learning how 

to apply the planning and budgeting tools correctly. This, together with the strong 

nurturing influence of the Catholic discourse, resulted in the process 'disempowering' 

NAMKO and KOOR by making them dependent on RDSP for the correct use of the 

planning and budgeting tools. 

Incompatibility between the 'truths' of the development discourse and the 

requirements of the planning and budgeting tools 

The capacity building processes we facilitated with NAMKO and KOOR contained a 

major contradiction. On the one hand, we were transmitting the development 

discourse to NAMKO and KOOR, while on the other hand we were training them to 

use tools whose requirements were incompatible with the 'truths' of the development 

discourse. We were not aware of this contradiction when facilitating the capacity 

building process. We just accepted it as normal, because it is a contradiction accepted 

as 'normal' in the broad development discourse. This contradiction exists due to the 

power relationships between development institutions operating within the 

development discourse. 

The requirements of the planning and budgeting tools are incompatible with the 'truths' 

of the development discourse as follows. The development discourse values people's 

empowerment, and views people's participation in making decisions regarding the 

development process as an essential part of empowering people. According to the 

development discourse, development projects have to be both planned and managed 
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by the community, if are to be The community involved in 

the project every of the way, thus ensuring that the project is 'owned' by the 

community and truly the needs of community. The development discourse 

the development worker and organisation as the facilitator a process in which 

support to analyse understand their situation, work out 

solutions to problems and implement solutions. is an 'organic' and 

evolutionary which is impossible predict. It is not the of 

development worker or organisation to the development a community 

needs to follow, but to support the community as they map out their own development 

process. However, in order to use the planning and budgeting tools, development 

workers and do need out, in considerable the 

development a community The planning tools and budgeting 

tools require people plan the activities development least one 

year (if not two or years) in advance. These tools require development workers 

and organisations commit themselves to specific activities that will achieve specific 

outcomes within timeframes, and to explain how they will implement these 

activities in If oeC)Ole accept 'truths' of the development discourse and are 

committed to a people-centred, oe~jOlle-a 

possible to develop one to three year 

and outcomes. 

development then it is not 

that specify detailed, time-based 

RDSP unquestioningly trained people to use planning and budgeting tools whose 

requirements were incompatible with of the development discourse within 

which we were because relationships development 

institutions within broad development discourse resulted in it being necessary 

us to train people to use these tools, the 'truths' of South African NGO 

development within which we were operating. argues that 

power established through 

the orocesses 

development institutions and professionals "successfully I"AI"'iI"I"'II'! 

materially, culturally and ideologically" 1995:106). According to Escobar, 

development discourse is composed of a set of relations development theory, 

institutions involved in development and development practice. This system of 

relations discursive practices determine the rules governing possible 

thought, actions statements of development (Escobar, 1995:40-

42). It is the discursive practices of the development institutions that describe what is 

accepted as development and help to and formalise social relations. 
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Development has been institutionalised at all levels, from the small community based 

organisations in the Third World to the huge development financial institutions in the 

First World, such as the World Bank (Escobar, 1995: 105). Development has also 

become the domain of professionals and this process of professionalisation has made 

the Third World the subject of Western knowledge disciplines and expert knowledge 

(Escobar, 1995:46). Escobar argues that these processes of institutionalisation and 

professionalisation have ensured that the conceptualisation of development has 

mainly been the domain of the powerful (Escobar, 1995: 1 06). 

Escobar's assertion that the processes of institutionalisation and professionalism have 

established the power relationships between development institutions and have 

ensured that the conceptualisation of development has mainly been the domain of the 

powerful, rings true with my experience of the operation of the development discourse. 

In his book, Encountering Development - The Making and Unmaking of the Third 

World (1995), Escobar does not spell out exactly what these power relationships are 

between development institutions. He alludes to them when he describes the history of 

'development economics', feeding and nutrition programmes, rural development, 

women's development and 'sustainable development'. However, he never clearly 

maps out the power relationships between development organisations. This is what I 

am going to attempt to do, based on my experience of working within these power 

relationships for the past ten years and the distance I have gained from them through 

doing this study. I shall then show how these power relationships have resulted in the 

development discourse maintaining and perpetuating contradictions in the 

development practice of organisations such as RDSP, contradictions that resulted in 

the third unexpected consequence of the capacity building process we facilitated with 

NAMKO and KOOR. 

There are two main types of development institutions - those that finance 

development and those that implement development. The institutions that finance 

development depend on the implementing institutions to implement development 

programmes that produce results that justify their financial investment in development. 

The implementing institutions rely on the financing institutions to provide them with the 

funds they need to exist and to implement development programmes. Within the 

institutions that finance development, there are the governments of the First World 

who invest a certain amount of their budget in development aid and institutions to 

which the governments give some of their development aid for the purposes of 

distribution. The institutions that receive development aid from governments, have to 
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account to 

and 

regarding how they have 

their investment of 

the development aid 

ae\,eICliDmenr aid. For 

I"lClll~U'\" receives money 

provide Union with evidence that this money 

to 

wisely distributed 

significant development results. intermediary financing 

as brokers between the First World ....... \JflClll"l"I who wish to invest 

and 

institutions 

development in the Third World, and the implementing ~""':>I"I""'I<:>" in the Third World 

this development aid. They are generally 1"<:>"':>1"1"':01"1 to as 'funders' or 'donors' who 

within NGO development discourse. Some of funders do raise their own 

funds through fund raising appeals, however the bulk the funds they have to 

distribute are from their governments. Many Northern NGOs are such 

Innil'll"lO:'. However, Northern NGOs tend see their role as being far more than 

just a distributor financial aid on behalf of see themselves as 

the partners of the implementing support in the 

World. fulfil their role as 'development in a number of ways, such as 

through in dialogue with the and they support in the Third 

World, doing lobbying and advocacy work in the North on World issues (for 

example relief), and educating people in their own country regarding the 

problems and issues in the Third World. I draw a distinction between these Northern 

NGOs who as intermediary financial institutions, and institutions such as the World 

Bank and International Monetary Fund (IMF). Although the World Bank and IMF also 

distribute development aid they receive from World governments, they are an 

<:>vt.&:Il"Ic:inl"l of World governments \1U1"""C!lCll policies and concerns they 

'development partners' World implementing agencies. I, 

that the World Bank and in same way as 

World governments within the development than as an intermediary 

financial institution in the sense of Northern '''~'LJ'''> 

Within institutions that implement development, there are also two ''''''''',..,.-

organisations. There are the community organisations (CBOs) or 'grassroots' 

organisations working at and implementing development programmes at the level 

community, such as NAMKO and KOOR. Then there are the NGOs or service 

IlO:J;IIlrlnl"llO: that tend to support CBOs implement development programmes 

and national, rather than community, 

Service 

not necessarily in 

channelling information. There are tn.:o,l"o::>t,nro::> four 

RDSP is an example of such a 

as intermediaries between the 

funds, but in terms of 

of development 
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the World governments and intermediary financing institutions finance 

development, and the World NGOs and CBOs implement development. 

These four 'types' of development institutions operate within the development 

discourse and the basic premises of the discourse - that poverty is a problem 

and that development is the solution to this problem 1995:40). However, 

although they all view development as solution poverty, they do not share a 

common understanding of what constitutes development. 

From my experience, I I can assume that the First World governments' 

understanding of what constitutes development has shaped by the growth and 

modernisation theories. In they view development as being synonymous with 

economic development, and wish to invest in development programmes that will assist 

the World to economically. The development discourse of the First 

World governments is an economic development People are viewed as 

important in the sense that they are human resources, crucial to successful economic 

development. people's health, education and wellbeing are important IJv,.,CI\.4;;;lOv 

they are necessary to produce a productive labour People's participation in 

development is important to the extent it improves results of a development 

intervention and is viewed as a means to achieve an end. First World 

governments are concerned with 'investing' in economic development of Third 

World and want to see 'returns' on this investment. 

In contrast, it is my understanding that many of the intermediary financing 

institutions', especially the Northern NGOs, understanding of what constitutes 

development has shaped by liberation and participation They are 

concerned with the empowerment of poor, and view the active participation of the 

poor in their development as essential for development. The development 

discourse of intermediary financial institutions tends to a participatory 

development discourse in which participation is seen not a means 

an end, but also the of development because through participation people are 

empowered and are able to challenge the systems that perpetuate their poverty. This 

participatory development of the intermediary financial institutions is 

compatible with the development discourse of the majority of Third World 

implementing agencies. 
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Many Third World implementing agencies' understanding of development has also 

been shaped by the liberation and participation theories, and they also operate within 

a participatory development discourse that values people's empowerment and 

participation. These Third World NGOs wish to support the empowerment of the poor 

and to support the poor to identify and implement programmes to address their 

poverty. The Third World CBOs are one of the agencies the poor use to identify and 

implement programmes to address their poverty, they are a concrete manifestation of 

the empowerment of the poor. Thus, the intermediary financial institutions and the 

Third World NGOs and CBOs tend to 'speak the same language' because they are 

operating within development discourses which share the 'truths' of people's 

empowerment and participation. However, they speak a very different language to the 

First World governments who operate within an economic development discourse and 

are concerned with being able to measure the return on their investment in the 

development of the Third World. Escobar argues that the dominance or influence of an 

institution's understanding of development within the development discourse depends 

on its power in relation to the other institutions operating within the discourse 

(Escobar, 1995:105-106). As the First World governments are arguably the most 

powerful development institutions (and I include here the World Bank and International 

Monetary Fund) operating within the development discourse, it is their understanding 

of development that dominates the discourse and affects the development practices of 

all other development institutions. 

The First World governments are the most powerful development institutions, because 

they are the primary source of capital for development. If the First World governments 

do not allocate part of their budget to development aid, then the amount of money 

available to support development programmes will be extremely small in comparison 

with the need. Most of the Third World implementing institutions will not survive and 

will be unable to implement their development programmes. If the First World 

governments do not channel part of their development aid through the intermediary 

financial institutions, then most of these institutions will cease to exist. Thus, both the 

intermediary financial institutions and the Third World implementing institutions are 

dependent on the financial capital supplied by the First World governments for their 

survival and the means to implement the development processes they believe in. In 

order to access the funds they require for their continued survival and to implement the 

development processes they believe in, the intermediary financial institutions and the 

Third World implementing agencies have to accept the conditions and meet the 

requirements laid down by the First World governments. These conditions and 
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.. ""..","" ... 1'''' flow out of the ""1""''''''''''''''1'' development 

World governments are "' .... ::.r<:lltu'..... ""CQT' ........ 

within which the First 

in finanCial Third World 

.."" .... ,"" ... t'" results 

n'Q'rnC'MT.M' .... agencies 

in practices that are incompatible with the 'truths' of participatory 

development discourse within which they operate. This is evident in planning and 

budgeting tools intermediary financial institutions and Third World implementing 

""n,.".:::.", use in order to access funds, 

tools are incompatible with the 'truths' of 

the fact that the requirements of these 

participatory ':::"U>I", ... "",.::'nt discourse 

within which they operate, planning and budgeting tools are "', ..... , .. ""/'1 to meet 

the conditions governments view as ,,...,,.,r\",,,nT 

based on of the economic development discourse within which they 

operate. 

The economic development discourse within which the First World governments 

operate, the importance of show clear results for 

investment In order to be able to making an investment, 

results of must be this n"<>,.,.1' ... ,,,,, 

,n\l,o",""",,,,,n" must be to 

determine 

made, Thus, 

the results 

expected results were and to validate the investment 

ex[)ecrea results of a programme must 

before any investment is made in the development programme, and the 

development must be accurately once the II .. "''''.,.'' ..... '''' ... " 

stated 

of the 

been 

made. This for measurable results to World governments rt<::.'J<::.I,.',..,M' ..... 

and favouring planning and budgeting tools that ensure that the expected of 

development ,..,.,. ........ ,,,.""''''''<::. are clearly stated these results are 

Some of these planning tools even require a development programme to how 

and when they will measure their results. An example of a planning tool favoured by 

World governments, in particular the European Union (EU), is the logical 

framework. The logical framework consists of four columns diagram of 

framework below). column contains the plans and outlines the vision, 

aims, strategies and of the development the second 

show how of the development will be 

fourth column outlines assumptions that the development programme is 

making regarding the implementation of their plans, for example, if the development 

programme plans to support the local youth groups to run awareness campaigns, then 

an assumption is that the youth groups will be willing to run awareness programmes. 

planning and budgeting tools favoured by World governments are designed 
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to assist the World to determine whether a development 

programme is a worthwhile investment or based on expected or return 

they will on their investment. planning and budgeting tools thus have to be 

by any institution wishing to access First World governments' development 

PROJECT PLAN OBJECTIVELY SOURCES OF ASSUMPTIONS 

VERIFIABLE VERIFICATION 

INDICATORS 

Overall -, 
(vision) 

Purpose 

(aim) 

Outputs 

Activities Means Costs 

(objectives) (budget) 

PRECONDITIONS 

. The LogIcal Framework 

intermediary financial institutions have to apply these planning and budgeting 

tools 'twice', as it were. they have use these in order to access funds 

from First World governments. they to ask the Third World 

implementing an ... '",:: .. " they distribute funds to, to use these in order to be 

to meet the reporting requirements of the World governments concerning the 

funds they have distributed. The Third World NGOs also to apply tools 

'twice'. They have to use the tools in to access funds from the intermediate 

financial institutions or directly from First World governments. also have 

train the CBOs they support, to use these tools and assist them to apply the The 

CBOs use these tools in order to access funds originate from World 

..... ""'r"' ........ <:>".'" Thus, planning and budgeting tools are passed down, 

unchanged, from the World governments, to intermediary financial 

institutions, to the Third World NGOs, to the Third World The power relations 

between the development institutions are such that despite 'truths' of 

development discourse within which a development institution is operating, 

development institutions have to comply with the requirements of the planning tools 

handed down by the First World governments if they wish to access the funds they 
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operate. For when KOOR to Irish funding in 1 

were informed that to submit using a logical framework. Irish 

is an intermediary institution that development from the EU 

for distribution. The EU requires all development programme plans submitted in 

the form of a logical framework. Therefore, Irish Aid to request KOOR to submit 

their plans using a logical framework. RDSP, as the service organisation providing 

with support, KOOR to their plans using a logical 

framework. The logical framework planning tool was passed down from the EU to 

KOOR through Irish Aid as an intermediary financial institution and was mediated by 

as the service organisation supporting The fact that logical 

framework's requirements are incompatible with the 'truths' of the participatory 

Irish Aid, KOOR were was 

rrC""'H!=>f"1r If KOOR ,""",ncn access the EU they had to submit their plans 

using logical framework. Within the development discourse, the powerful position 

occupied by the First World governments allows to dictate planning and 

budgeting tools used by any development institution wishing to access funds they 

control. 

RDSP, as a service organisation committed to supporting rural development CBOs, 

accepts the 'reality' of the development discourse - that if rural development CBOs are 

going to successful in the funds they require to implement their 

to use the development programmes, 

budgeting tools passed 

we have to train 

First World fact that the 

of these are incompatible with 'truths' of the 

within which we This is a contradiction that Third World NGOs and 

CBOs, many intermediary financial institutions, accept due to the powerful position 

of World governments within the development This is 

an part of the development we were not even aware of 

it. We acquired an of this contradiction when we acquired the 

development discourse. Thus, third unintended consequence of the capacity 

building processes we facilitated with NAMKO and KOOR is 'legible' when in 

terms of 'constellation' of power relationships bef1weem development institutions 

operating within the development discourse. 
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Changes made to RDSP's capacity building processes as a result of this study 

recommendations based on the findings of this study 

The findings of this study and the process I been through in order to understand 

findings, 

Through having to 

provided me with much insight into development practice. 

the within which RDSP I"Il"'u:>r!.'i'roC! 

developed a better understanding we and facilitated capacity building 

in a way. Through analysing my research and trying to interpret my 

findings, I come to the shortcomings of capacity building 

processes. journey given me opportunity to reflect on the capacity 

building processes we facilitate with rural development CBDs and the discourses 

which shape the nature of capacity building processes. As a result all that I 

learnt and come to understand through this study, I have identified changes 

we need to make to our capacity building processes, recommendations for improved 

practice and similar NGDs, and a recommendation for the funders or 

intermediary financial institutions. 

Changes RDSP's ..,a, ..... y building processes 

RDSP no longer the skills training in an DO-consultation process or 

use an DO-consultation to train to use specific skills. now clearly 

separate both the function facilitation of the skills training and the 

consultation process. still use an DO-consultation process to assist to make 

and implement regarding their management structure and to 

their progress and develop their plans for This DO-consultation 

process is conducted 'on site', that is, the CBD. However, we now run skills training 

courses train people to use specific tools, such as the planning and budgeting tools. 

In skills training courses we use a combination of 'teachinga' and 'teachingl'. as 

described by We use a combination of 'teachinga' 'teaching,', because we do 

not want the training to teach people how to apply the in theory, but 

leave them incapable' applying tools when they return to their development 

organisation or We people to understand how to apply tools and 

to able to apply the tools. Thus, our training courses contain following 

elements: 
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1. Presentation of the theory on which the tool is to provide participants 

with meta-knowledge regarding the working and application of the tool. 

1.1 .. ..,,,,,,, .... '1''''''1'',''' ... of realistic, case studies to demonstrate the 

application of the tool. case study is developed around an imaginary 

organisation that is a composite of real organisations we have worked with. 

In a training course, we will assess the participants and then choose the 

most appropriate case study use. For example, if we are working with 

who all tend to have a youth focus, then we would use the YEBO 

case as YEBO is an committed to youth development. 

participants will then work with the same case study during 

subsequent training courses, so if they attended the planning skills training 

course and worked with the case study, then they will work with the 

organisation or The facilitators are available to answer 

uesmorlS and guide people when they get stuck. 

RDSP makes 

the beginning of 

non-formal adult 

particular started 

dialogue in which 

that the skills training courses are learning nUlvt:~nttii~ explicit 

training course. We 

, ... "'t" ....... discourse within 

critically examined 

we have operated, 

'<:><::1',t'\'" the usefulness viewing training as a 

experience of the participants is highly valued and 

truths of the 

have in 

of 

facilitators 

and participants are viewed as co-teachers and co-students. The aim of our skills 

training courses is to people the skins they to manage their development 

programmes many of which involve ability to apply handed 

down by the We 

to master 

challenge when 

need to "' .... ::. .. ""lr<:> with confidence in and thus able to 

the discursive of the development In 

the past, due to the 'truths' of the non-formal adult education discourse within which 

we were operating, we to focus on that brought to 
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the training process rather than on the fact that it was the participants lack of 

experience that made the process We have to focus on 

the fact training courses are learning We make participants aware 

that the skills training process we are involved in, is different from an OD-consultation 

process people are to learn new things and master new skills, not to 

participate in a discussion or decision-making We explain that the 

within the process is of learner, our role is 

that of Tr'!:lIIn.:.r or teacher. We participants what they understand by their role as 

learners and what they feel are their responsibilities as learners within this learning 

process. We then ask them what they understand our role to be as trainers/teachers 

and what they are our responsibilities as We our 

understanding them and clarify our role. We provide with a 

learning journal and structure a thirty minute reflection period at the end of each day 

into the training course programme. During this reflection period, the participants work 

through questions in their learning journal designed them to their 

learning proces,s. 

RDSP uses and assignments to evaluate learning of and tools 

taught during skills training courses. The non-formal adult education 

within which we operated does not advocate the testing of participants. fact that 

participants participated in shared 

is as nnC>lTI\"a and 

training .... ,.,...,1"" .. ,'" 

is assumed 

have decided 

on this participation. We 

this assumption if a training n .. ",..DC'''' is a have 

learning then it is beneficial both to ourselves as the trainers the 

participants as the learners to evaluate their learning. Through evaluating 

participants' learning we will to assess how our courses are 

as learning and accordingly, the participants will gain 

insight into what they have learnt and what they still to work on. In to 

evaluate the participants' learning, we looked to the methods used within formal 

education ...:. tests and assignments. Initially we were concerned that the 

participants would being or having to was 

'truths' of our discourses In reality, welcomed and 

assignments they wanted to evaluate their they wanted to know 

what they knew. 
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When trains people in the planning and budgeting tools. we make the 

contradictions between the requirements of these tools and the 'truths' of the 

participatory development discourse explicit. We explain people why we are training 

to use that do not make sense in terms of what they 'know' about the 

process of development. We explain where these tools come from and why they 

to use them in order to access 

people have acquired the development discourse. RDSP nrn\llru:..c:: them with 

meta-knowledge about 

discourse has evolved 

development Tn"",... ..... , .. " 

discourse. explain to how the development 

the of the second world war, different 

involved in development and the power 

relationships institutions. We provide them with this meta-knowledge so 

that they not unthinkingly accept 'truths' of the development discourse within 

which they operate. are thus in a position to challenge discursive practices of 

development discourse that to be challenged, such as the handing down of 

tools by the World governments. 

Recommendations for RDSP similar NGOs 

On the of this study, I believe that should the 'truths' of the 

discourses within which they operate, becoming aware that they within a 

development and that discourse their .... r"'r<T.,.·., Operating within 

discourse unconsciously, in NGOs accepting the contradictions within this 

development discourse and never questioning the practices the 

discourse result in contradictions. In to be to 

effectively challenge the pOSitions and practices the powerful development 

institutions, such as the First World governments and the World Bank, need to 

understand development discourse within which they are operating. I have started 

and will to share the description of the RDSP within that 

developed as of this with my colleagues at I believe that if we 

are conscious of the 'truths' of discourses within which we operate, we will 

make more informed about our future development practice. We will also 

able to challenge the practices of other development institutions more effectively we 

will a greater understanding concerning the 'truths' that their 
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NGOs could consider using the of academic institutions in their 

development practice. The conventional evaluation methods used by NGOs in South 

Africa do not enable them to step outside of development 

their development practice. This means that they evaluate their practice from within 

the development discourse and that this evaluation is therefore guided by the 'truths' 

of the development 

NGO's practice, NGO 

As the 'truths' of the development discourse shape an 

needs to evaluate these 'truths' and how they shape 

their practice. Academic theory provides NGOs with for examining their practice 

from within another discourse. Academic are resources that NGOs should 

tap into, to them to effectively evaluate their development practice. This would 

provide academic institutions with an opportunity learn more about an 

important sector our society. At we have decided to explore ways in which 

we can co-operate with local academic institutions and continue to use academic 

theory as a rneans to evaluate our practice from outside the development discourse. 

Recommendation for the funders or intermediary financial institutions 

This study led me to that the Northern NGOs act as interrnediary 

financial institutions are in a position to seriously challenge the planning and budgeting 

tools handed down by the World governments. Northern NGOs value their 

partnership with Third World and and wish to support their 

development partners the Third World beyond the distribution of financial 

The Northern NGOs could significantly support development partners in the Third 

World taking planning and budgeting tools that are incompatible with 

the 'truths' of the partiCipatory development discourse upwards. They engage 

the First World governments in a serious dialogue concerning these tools and lobby for 

the development and use of more flexible tools that are compatible with 'truths' of 

the partiCipatory devefopment network. 

Conclusion 

During study' have attempted to link the micro level of RDSP's capacity 

building processes to macro level theory on development, using like I::S(;ODiar 

Said and Ferguson. I found that the macro theory in many cases did not explain or 

apply itself to very localised processes, in particular the work of Escobar, on which I 

have drawn so heavily. I have taken the liberty of using the theory to explain my data, 

and believe that this has led to powerful insights and transformed practice. 
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APPENDIX 1 

SELF-ADMINISTERED QUESTIONNAIRE 

BACKGROUND INFORMATION 

Name: 

Date of Birth: 

Please circle the correct choice: Male I Female 
Single IMarries / Widowed 

Number and ages of children: 

Place of your birth: 

Please write down all the places you have lived and how long you lived there for: 

WORK AND LIFE EXPERIENCE 

1. Did you do any part-time jobs while you were at school? 
Yes I No 
If yes, what were you main responsibilities in each part-time job? 

2. What jobs have you done since leaving school? 
What were your main responsibilities in each job? 

3. What groups or organisations did you belong to while at school? 

For each group or organisation you belonged to please state: 
- Any positions, such as secretary or committee member, you held in the group or 

organisation. 
- For how long you belonged to the group or organisation. 

4. What groups or organisations have you belonged to since you left school? 

For each group or organisation you belonged to please state: 
- Any positions, such as secretary or committee member, you held in the group or 

organisation. 
- For how long you belonged to the group or organisation. 

EDUCATION AND TRAINING 

1. What is the highest standard you passed at school? 

2. What education courses have you studied at educational institutions or colleges 
since leaving school? 

For each education course you studied please state: 
- Did you pass the course? 
- Did you study full-time or part time? 
- Did you attend classes at the educational institution or were you a long-distance 

student? 
- How long did you study for? Please give exact dates if possible. 
- Certificate/s received 
- Why did you stop studying? 
- What do you feel you learnt from studying this particular course? 
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3. What courses or training workshops have you 

For training course please state: 
- Title of the training course 

group or individual presenting the course 
training course 

in the training course 
training course 

PERSONAL 

1. What things do you think you are good at? 

1J1t:"::lIC:~t:> tick things you think you are good at: 

- Organising 
- Creativity 
- Facilitation 
- Administration 
- Dealing with conflict 
- Planning 
- Listening 
- Starting nrnu:;",...,r", 

- Working with 
- Producing nelJVSIE~tters 
- Reports 

work 

Please write down anything 

-Time Management 
- Details 
- Public speaking 
- Working with other oeOiOle 
- Working with 
- Following 
- Solving I"'Irnhlt:>rn 

- Maintaining "'''l"Ilo,....r", 

- Networking 
- Writing 
.;. Communication 
- Compromising 
- Working on the computer 
- Research 
- Thinking of new ways to 

you think you are good at: 

2. Where do you want to be in 5 years time? 

3. What would you to about your current job in the next 

4. Describe your 

NAMKO/KOOR 

1. When did you I"\t:>r'nrv,t:> involved in NAMKO/KOOR 

2. Describe with NAMKO/KOOR from when you first 
involved until now. _I,",,.."' ... include in this description the positions you held in 
NAMKO/KOOR you held these positions for. 

3. What is your in NAMKO/KOOR? 

4. Describe your current 
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RDSP 

1. Describe NAMKO/KOOR's with RDSP. 

2. Describe your relationship with 

3. Describe the support that NAMKO/KOOR has received from 

4. Describe the support you have rCI",CI\/<:.1"I from RDSP. 

What do you think 
NAMKO/KOOR? 

What would you 

I"rHu'\rt,.o. in the support that RDSP 

in RDSP gives you? 
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Interview Questions Asked at the End of Task A - The First Planning Task 

1. How do feel about task you completed? 

2. Describe what did in the task you have just completed. 

3. Would you change anything about the way you completed the task if you did it 
again? If what? If why? 

Did you find anything difficult when completing the 
If what? Why? How did you with these difficulties? 
If no, why? 

5. Did you find anything when completing task? 
If what and why? If no, why? 

What do you think or know you right? Why? 

7. What do you think you got or did wrong? Why? 

8. What would help you complete this more successfully next time? 

9. If you were doing this task as of your normal work: 
- What would been about it? 
- What would you have differently? 
- Would you have found it easieror more difficult? 

10. questions out of 1'"\'<:I,,,nn of answers to nTAlrl/IAIA/ 

questions. 

1. How do you feel about task you completed? 

us look at the first task (the second planning task): 

2. Describe what you in this task you just completed. 

3. Would you change anything about the you completed this task if did it 
again? If what? If no, why? 

Did you find anything difficult completing this task? 
If yes, what? Why? How did you deal with difficulties? 
If no, why? 

5. you find anything easy when completing this task? 
If yes, what why? If no, why? 

6. What do you think or know you got right? Why? 

7. What do you think you got or did wrong? Why? 
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What would help this task more successfully 

If you were doing task as part of your normal work: 
- What would have different about it? 
- What would you done differently? 
- Would you have found it easier or more difficult? 

10. Specific questions 
interview questions. 

out of observation of planning 

us look at the second task (the budgeting task): 

11. what you did in this task you completed. 

1 Would you change anything about the way you completed this 
If yes, what? If why? 

1 you find anything when 
If what? Why? How did you deal with 
If no, why? 

14. you find anything when completing 
If yes, what and why? If no, why? 

this task? 
difficulties? 

task? 

1 What do you think or know you got right? Why? 

1 What you or did wrong? Why? 

time? 

answers to 

if you did it 

1 What would help you to complete this task more successfully next time? 

18. If you were doing this task as part of your normal work: 
- What would have different about it? 
- What would you have done differently? 
- Would you have found it or more 

19. questions out of observation of planning task and answers to 
interview questions. 

General questions: 

20. What in your experience you to plan "" .. ""o,..,t", and draw up OU(jgets? Why? 

21. What you understand 'training'? 

What do you understand by 'consultation'? 

23. Any questions. 
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In retrospect, the following list of outcomes regarding 
management of the organisation was drawn up: 

1. The staff implement the financial policies the organisation. 
The staff draw up clear, achievable annual plans. 

3. staff up annual budgets on the orga'nisation's annual 
plans. 

4. The 
The write raising proposals. 

6. The staff follow-up on funding proposals sent. 
7. staff write satisfactory progress reports to 
8. staff efficiently the organisation's 

The staff efficiently complete all necessary administrative 
10. The staff write clear, accurate and informative reports. 
11. The their time efficiently. 

In following list of expected outcomes staff's 
implementation of development programmes was drawn up: 

1. conduct assessments in the communities they work with. 
2. compile accurate community profiles of the communities work with. 
3. are competent group facilitators. 
4. staff the community with the knowledge and skills they to 

implement their development initiatives. 
5. staff local community development initiatives to draw up 

r.mjF!Va'OI8 plans. 
6. assist community development initiatives to plan and organise 

specific or events. 
7. staff monitor the progress of community development initiatives. 
8. The staff local community development initiatives to evaluate their progress. 
9. The local community development initiatives to access the resources 

and information they need. 
10. The staff implement the organisation's annual plans. 
11. staff regularly network with other development service providers to ensure 

t:>ff.:,l"ti\lt:> co-operation appropriate. 
12. The staff identify new opportunities for the organisation. 
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JANUARY MARCH 

Jane De Sousa and 
Rosanne Sheilds of 
Catholics For Service 

in 

are asked the 
committee because of their 
focus on rural 
development. 

Please nole Ihat CFS and 
RDSP are the same 
nm"nisalion. CFS became 

in 1993. See Ihe History 
of RDSP in Appendix. 

MAY 
CFS visit Namaqualand to 
inv .. dinl>t .. the 

for 
", .. I'l>hlli .. hinn a Catholic 
development initiative. 
CFS meet with local 
Catholic priests and local 
development 
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1992 
The NCO Committee meet. 
CFS report back on their 

to Namaqualand. 
report that it is possible to 
start a Catholic develop­
ment initiative in N::.m::.nll"'_ 
land and that a 

initiative is 
needed in Namaqualand. 
However, there are 
development oraanisations 

_ also 
needs to be consulted. 

The NCO committee agree 
that CFS visit Namaqualand 

in order to consult 
the Bishop and existing 

develoDment organisations. 

AUGUST 
CFS visit Namaqualand and 
Keimoes. CFS 
consult with 

and local 
del/e[ClDrrlenl organisations. 

OCTOBER 
The NCD Committee meet. 
CFS report back on their 
trip to Namaqualand and 
Bishop Minder. CFS report 
that what is needed in 
Namaqualand is a NCD 
development office that 
offers and co-ordinates a 
broad of Cle'lIell::Jp-
men! and 
initiatives. there 
are 3 development 

in Namaqua­
two of these have a 

very specific focus (career 
education and " ....... v< ... "1 

and the third is inactive at 
present. This NCD devel­
opment office needs to 
have a community 
development nrr'nr:OImm .. 

and a youth rl .. vAlnnlTlAnl 

programme. The 
Committee agree to 
consider this proposal. 

CFS also 
met Marius 
Marius Thomas could be 
the youth dE 

at the NCD office. 
CFS recommend that NCO 

the French 
for funding to 

provide Marius with 
training in youth develop­
ment work. The NCO 
committee agree to this 
suaaestion. 

NOVEMBER 
Note: CFS changes its name 
10 RDSP. 
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JANUARY 
The NCD Committee meet 
to discuss for the 

The 
that RDSP should 

continue to do the 
necessary groundwork in 
Namaqualand to establish a 
NCD development office. 
The Committee also decide 
to approach other funders 
to fund the del/elc)orT'lent 
office in as 
the French Consul cannot 
and the Community Chest 

fund 
overall costs of 

the del/el()PrT'lenl office. The 
Committee ask RDSP to 
investiaate potential funders 

aocroach these 

RDSP report that the 
French Consul is willing to 
fund Marius Thomas's 
youth work training. 

FEBRUARY 

Manus comes to 
Town and starts his 
in youth development 

The NCD Committee meet 
to discuss RDSP's 

and RDSP's 

orClanlisa,tiolns and 
individuals. 

RDSP also meet with the 
local Catholic Saint Vincent 
de Paul 
and the 
league Both the 
CWl are 
interested in the nr/1"",,~ .. ti 
NCD dev'elol)me,nt 
RDSP also organise an 
open even ina and invite 
the local 
organisations, 
ment oraanisations 
interested individuals. At 

RDSP 
the aims of the 

proposed NCD Cle'ilel,Op­
office and the 

possible projects and 
nrnn .... mn''''''' this office 

support and offer. 

MAY JUNE 
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YEAR 

a 
in 

RDSP report 
that some of the non­
Catholic ael/elCIOmlenl 
organisations 

Dutch 
Cebemo, is 

funding the 
NCD Youth Development 
Prrlnr'~mlm'" The 

to submit 

RDSP visit Namaqualand 
and attend the Regional 
CWL meetina. At 

the committee's 
responsibilities. 

,. Presents the and 
RDSP will provide 

committee. 
rum",.", that the 

immediate aims of Ihe 
committee are to receive 
training, to employ staff, to 
do a needs assessment in 
the area and to sian a 
contract with 

RDSP STARTS TRAINING 
AND CONSULTING WITH 
NAMKO'S COMMITTEE 

The NCD Cape Town 
Committee meet. RDSP 

back on the launch of 
in Namaqualand and 

the NCD 
Committee. The NCD Cape 
Town Committee decide 10 
disband as are no 
. longer The NCD 

"UJ"".".nn Committee 
will now take over with the 
support of RDSP. 

RDSP visit 
and work with the 
Namaqualand Committee. 

were 
asked to tell the group 
about their interests and 
their so that RDSP 
and can gello 
know each other. 

,. Committee changed the 
name of NCD to 
Namakwa Katolieke 
Onltwi~tkelina (NAMKOl. 

,. Committee U'l:i'vUlS~'U 
expectations. 

,. Committee discussed the 
",",nlnu",,,,nt of staff, 

thedevel-

programme 
the committee, what 
NAMKO will RDSP for 
their services becom-
inll a sub-committee of 

OCTOBER 
RDSP visit Namaqualana 
and work with the 

Committee. 

RDSP facilitated three 
sessions with the NCD 
committee: 

1 .. _=~ 

Election of the Chair­
person, Secretarv and 
Treasurer. 

available and the current 

on 
ofa 

account in 
Springbok. 

Discussed possible 
bookkeepers to 

the adverts 
NAMKO 

3.=~ 

spE!cilicatiollS of devel­
opment workers. 
molovment contracts. 

RDSP facilitated 3 
sessions with the NAMKO 
Committee: 

1. ~~lil!1l!;!Jrllitr: 

~~:;-;;~i'::"k and 
decide who to interview . 

purpose of 

- Look at different 

- Decide on Interv'l>.W'nrl 

questions. 

Decide on training staff 
would need and when to 

it 
possible office 

space. 

3. pru!~lMi!i~!lJml! 

management 
nrr't'.ArIII r .. " 

on NAMKO's finan­
management proce­

dures. 
- Work out bookkeepers 

job rlf'!,::r:rintinn 

DECEMBER 
Marius Thomas completes 
his youth training in Cape 
Town and returns to 
Namaqualand. 
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Two of these 
representatives are 
Lorraine Osborne and 
Frances Oppel. 

RDSP meet with the 
<>; .. " ..... nn of the local 

RDSPask 
the SVdP to represen­
tatives to serve on the NCD 
Committee in Namaqua-
land. The SVdP to 

3 to 
NCD 

Committee. 

RDSP ask Marius to 
two members to 
serve on the NCD 
Namaqualand Committee. 
One of these youth 
representatives in Quinta 

the Southern African 
Catholic Development 
Association. 

4. 

assist NAMKO 
Committee members to 
interview for 
the Dost 

- RDSP facilitates a 
NAMKO Committee 
meeting to discuss the 
outcomes of the 
interviews and decide on 
who to aoooint as 

Lorraine Osborne and 
Quinta Titus are 
::InrlO;n,t .. rI as NAMKO's 

workers. 
Marius is 
appointed as NAMKO's 
youth development worker. 

Quinta and Marius are 
asked to another 

, .. ,,,,,,,,,,,,,,t,,l';VA for 
committee to 

replace Quinta. 
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YEAR JANUARY FEBRUARY MARCH APRIL MAY JUNE 
RDSP STARTS TRAINING RDSP visit Namaqualand RDSP visit Namaqualand RDSP visit Namaqualand 

1994 AND CONSULTING WITH twice, at the beginning and and work with the NAMKO twice, at the beginning and 
NAMKO'S STAFF at the end of the month, Staff. at the end of the month, 

and work with the NAMKO and work with the NAMKO 
RDSP visit Namaqualand Committee and Staff. RDSP consulted with the Committee and Staff. 
and work with the NAMKO staff on: 
Committee and Staff. FIRST TRIP: - Progress of the comm- FIRST TRIP: 

unity and youth develop-
STAFF: STAFF: ment programmes STAFF: 
RDSP consulted with staff RDSP consulted with staff - Staff issues. 1. General Consultation 
regarding their future plans on: - Funding proposals to RDSP consult with staff, 
and the practical details - Progress in their work. Sanlam, Cebemo and specifically looking at work 
involved in establishing the - The authority and respon- SACBC. progress and future plans. 
office. sibility of the workers. - Financial statements 2. Planning Session 

- NAMKO's budget. (need to be more - Discussed future plans. 
COMMITTEE: - Fund Raising. detailed) - Worked out goals for the 
RDSP assisted the commit- - SACDA report. community programme 
tee to develop NAMKO's COMMITTEE: - Community Chest report. and the youth prog-
vision and mission RDSP assisted the commit- ramme for the next 3 
statement. tee to discuss and decide years, i.e. 1995 - 1997. 
1. Committee Meeting on NAMKO's management 
- Discussed practical issues structure. RDSP realised that 

involved in the establish- 1. Exploring the meaning of Lorraine and Marius were 
ment of the office. management and in deep conflict with each 

- Discussed the committee- authority. other. 
staff relationship. 2. Deciding on NAMKO's 

- Discussed staff training. management structure. COMMITTEE: 
- Discussed the purchase of 3. Deciding on the RDSP assisted the commi-

a vehicle for NAMKO. Committee's and staffs ttee to develop NAMKO's 
2. Vision and Mission roles and responsibilities Working Principles (the 

Statement in the management of same as a constitution, just 
- Who is NAMKO? NAMKO. not a legal document, as 
- What is a vision and 4. Looking at the skills NAMKO falls under 

mission statement? people need to success- SACDA's consti-tution as a 
- Working out NAMKO's fully fulfil their responsib- SACDA sub-committee). 

vision and mission ilities. 
statement. SECOND TRIP: 

SECOND TRIP: (Worked with the staff only) 
NOTE: Whenever RDSP 
facilitate a session with the STAFF: STAFF: 
NAMKO Committee, the staff RDSP did a general 1. Mini-Evaluation 
are part of this session. The 

conSUltation with staff which - Progress of the youth 
Staff are considered to be 

included looking at: development progr-
part of the committee. 

amme. 
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the 
N"",,,,,11+, ... as a 

youth representative. 

- How staff are 
together as a team. 

- How the management 
committee is 

- NAMKO's financial 
management. 

- Fund 
- Information needs. 

Rc)Sfifa~~~d sessions 
in which NAMKO worked 
out their aims and goals. 
1.~-,:,,-,=-:=<-,,= 

a needs 
assessment. 

a community profile. 
Dr;,nriti"ir", needs. 
Develioping aims and 

issues. 
- Election of Office Bearers. 

of the comm-

SWOT method. 
(Evaluation method in which 

look at Strengths, 
Wj~"kn.""'''s Opportunities 
and 

out NAMKO's 

resolution process. 
-Howto a 

conflict. 
- Stages in conflict 

escalation. 
- Conflict resolution 

conflict resolution 
process for August. 
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YEAR JULY AUGUST SEPTEMBER OCTOBER NOVEMBER DECEMBER 
RDSP visit Namaqualand, RDSP visit Namaqualand, RDSP visit Namaqualand, 

1994 and work with the NAMKO and work with the NAMKO and work with the NAMKO 
Staff. Committee and Staff. Committee and Staff. 

RDSP facilitated a conflict STAFF: STAFF: 
resolution process with the RDSP do general RDSP do general 
staff. consultation with the staff, consultation with the staff 

looking particularly at the and looked particularly at: 
progress of both program- - The purchase of a new 
meso bakkie. 

- Getting a fax line for the 
COMMITTEE: NAMKO office. 
RDSP meet with each - Producing a NAMKO 
member of the committee newsletter. 
individually to establish the - Working out NAMKO's 
issues and conflicts budget ·for 1995. 
between staff and 
committee. COMMITTEE: 

RDSP facilitated a meeting 
RDSP also meet with the with the committee in 
NAMKO Bookkeeper to which the following was 
discuss NAMKO's covered: 
bookkeeping system and - Go through and approve 
financial books. 1995 budget. 

- Discuss staff salaries. 
- Discuss purchase of 

second bakkie. 
- Discuss repairs to new 

office. 
- Discuss problems with 

current bookkeeper and 
a possible new 
bookkeeper. 

- Election of a new 
Chairperson. 

- Decide that the Chair-
person hould be the Staff 
Contact Person. 

- Change signatories on 
the bank account. 

- Discuss committee 
training for 1995. 
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YEAR JANUARY FEBRUARY MARCH APRIL MAY JUNE 
RDSP visit Namaqualand, RDSP visit Namaqualand, RDSP took the Cebemo RDSP visit Namaqualand, RDSP visit Namaqualand, 

1995 and work with the NAMKO and work with the NAMKO rep resentative to visit and work with the NAMKO and work with the NAMKO Committee and Staff. Committee and Staff. NAMKO. Staff. Staff. 

STAFF: STAFF: RDSP do consultation with RDSP do general RDSP do general 1. General Consulation staff: consultation with staff. consultation with staff. - RDSP consult with staff on - Discuss possibility of 
During consultation it is the general management NAMKO starting an 
decided that Quinta should and functioning of NAMKO advice office and 
take over from Marius as 2. Evaluation approaching SCAT for 
Youth Co-ordinator and that - Listing of community and funding. 
Marius should come to work youth programme's - Work on the budget for 
for RDSP in Cape Town for projects and activities. the DOCKDA funding 
6 months. - SWOT of community and proposal. 

youth programmes. - Progress of the youth 
COMMITTEE: - Strategies for community programme. 
RDSP attend the NAMKO and youth programmes. - Progress ofthe 
committee meeting. The - Objectives for community community development 
committee discuss and and youth programmes. programme. 
agree to the proposal that - Review NAMKO budget - RDP local development 
Quinta take over from for 1995. forum. 
Marius as Youth Co- - Financial management. 
ordinator and that Marius COMMITTEE: 
come to work for RDSP in RDSP assisted the 
Cape Town for 6 months. committee to finalise 

NAMKO's Working 
Principle's. The committee 

RDSP assist NAMKO to agreed to go through the 
interview applicants for a following training with 
Youth Worker and an RDSP: 
Admin Assistant. - Performance Appraisals. 

- Staff disciplinary and 
James Jonas is employed grievance procedure. 
as the Youth Worker and 
Penny is employed as the 
Admin Assistant. 
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JULY 
RDSP visit ""'ITI"Um""H,u 
with the MNet Cares film 
crew. NAMKO is part ofthe 
film MNet makes on the 
work of RDSP. 

RDSP visit Namaqualana, 
and work with the 
Committee and Staff. 

ance appraisals with the 
. staff. 

in which 
followina was covered: 

lines that describe 
relationship between 
NAMKO and supported 
projects. 

- NAMKO's involvement in 
networks. 

- The end of James' 

to 
as Admin 

- Review 
tions. 

- Staff's payment of income 
tax. 

- RDSP's consultation and 
training of NAMKO. 

RDSPvisit 
and work with the 
Staff. 

RDSP do consultation with 
staff: 
- General consullation. 
- Reviewed job descriptions 
- Reviewed NAMKO budget 

u'\Minninn of 
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JANUARY 
Frances Oppel starts as 
the new NAMKO Admin 
Assistant 

FEBRUARY 
RDSP visit Namaqualand, 
and work with the NAMKO 
Staff. 

RDSP facilitated an 
evaluation and 
session with 

Allocation of staff respon­
sibilities in terms of proj­
ects, social awareness 
oronrammes and intemal 

functions. 
and youth 

RDSP met with Lorraine to 
discuss the lack of progress 
in the community 

Lorraine a month off to 
Ihink about the community 
development Droaramme 
and to come 
and creative 

programme. 
agreed 10 take a month off 
to develoo olans for the 

programme. 
agreed to inform the 
committee of RDSP's 
recommendation, her 
agreement with the 
recommendation and to 
the committee's aDDroval 
for her 'saba!ical'. 

MARCH 
RDSP visit 
and work with the 
Committee and Staff. 

~~d~onan 
evaluation with the 
committee: 
- Evaluation of commit-

tee's 
- Plans for 1996 to improve 

the committee's 
functioning. 

are 
- What do funders expect 
of organisations? 
- Fund raising ethics. 
- Fund raising procedures 
- How to write a funding 

business plan 
(outline and how RDSP 
business 

-Who 
building? 

- What is capacity 
building? 

- What makes CaDaeltv 

capacity building 
(discuss outline). 

'''''''''IClIII::U a tOlioW-UP 
session on the committee's 
evaluation in March: 
- NAMKO's financial 

contract. 

5. PresentatiDn Skills 
Workshop 

- Effective presentation 
skills and methods. 
Pr"t"Ii"int'l presentation 

1 
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YEAR JULY AUGUST SEPTEMBER OCTOBER NOVEMBER DECEMBER 
RDSP visit Namaqualand, NAMKO committee write a RDSP visit Namaqualand, RDSP visit Namaqualand 

1996 and work with the NAMKO letter to the NAMKO staff and work with the NAMKO twice, at the beginning and 
Staff. concerning their concerns Staff. and end of the month, and 

about NAMKO's financial work with the NAMKO 
RDSP consult with staff on: procedures and their RDSP consult with staff on Committee and Staff. 
- Progress and functioning recommendations for - Funding letter to Bilance. 

ofNAMKO. improving these - Progress of projects, FIRST VISIT: 
- Work through and finalise procedures. capacity building 

NAMKO's budgets fir opportunities, social STAFF: 
1996 and 1997. awareness programmes RDSP facilitate a staff 

and youth programme. development, evaluation and 
RDSP conducted a - Fund raising. planning session: 
performance appraisal with - Financial management. - Theory of evaluations. 
Frances Oppel. - Networking. - Staff relationships. 

- Frances' retirement - Phases in organisational 

NAMKO committee sign the package. development. 
- Teamwork. contract between NAMKO - Staffs pension schemes. 
- Staff management-and RDSP. 

looking at a new structure. 
Lorraine's and Quinta's - Review job descriptions in 
working relationship the light of this new 
completely breaks down. structure. 
Lorraine and Quinta are - Staff relationship with the 
involved in a serious and Committee. 
longstanding conflict. - Review vision, mission 

statement and aims. 
- Evaluation of projects and 

plans for 1997. 
- Review budget for 1997. 
- Review fund raising plan. 

COMMITTEE: 
RDSP facilitated a planning 
session with the committee: 
- Present and explain 

disciplinary and grievance 
procedures. 

- Review Working Principles. 
- Explain current financial 

procedures and make 
necessary changes. 

- Review Committee's action 
plan. 

SECOND VISIT: 
(Worked with staff onM 

198 



University of Cape Town

,I" 

current 
staff relationships. 

2. _LQll~!!JL!j~~!g_ 

- Finalise budget for 1997. 
- Fund raising plan for 

1997. 
- Staff training plan for 

1997. 
1997. 

1 
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- Committee funclioninn 
relationship. 

2. t.!!Q!!l!!!!!QDJ;~ 

Aim of facilitation. 
- Role of the facilitator. 

F aelli/alion styles. 
My facililalion styles. 
F aellilalion skills. 

- My facililation skills. 
- F acllilation tools and 

methods. 

RclSFifadli~~d a consul­
tation meeting with Ihe 
committee: 
- Went through the comm-

ittee's letter re Ihe finanelal 
and ensured 

all points had been 
addressed. 

- Role of committee. 
on roles and respon­

of committee and 
staff. 

- Report on performance 
"nr .. "i.,,,I,, with staff. 

on plans for 1997. 
Presentation of and appro­
val of budget for 1997. 

- New commillee members. 
Committee trainina for 1997. 

FEBRUARY MARCH 
RDSP visit Namaqualand, 
and work with the NAMKO 
Committee and Staff. 

- Plan of action. 
- Review vision, mission 

statement and aims. 
nrnhlp.ms and trends 

RcISF:facirn~E~d a session 
on the roles and 
responsibilities of Ihe 

- New NAMKO structure. 
- Why roles and 

responsibilities are 

and responsibilities 
inNAMKO. 
Skills needed by the 
committee to fulfil these 
responsibilities. 

- Committee action 
review what has 
achieved and what still 
needs to be done. 

APRIL 

RDSP continued to ass is! 
the staff 10 their 
long-term 

out strategies 
and for the 
next 3 years. 

- Working out indicators. 

RDSP conlinued to assisl 
Ihe staff to prepare their 
long-term funding 

action plan for 
1998. (Staff had already 

out this aclion 
RDSP went 

the with the 
,.,nrnmAnlinn and 

,.,hl'llll'!nninn as required.) 
for next 3 

JANE DE SOUSA AND 
ROSANNE SHEILDS HAND 
OVER TO TWO NEW RDSP 
CONSULTANTS - PHILLIPS 

ALLEN AND CLAUDIA 
CAREW 

funders. 
Re'SDI)ns.e to Bilance. 

Note: changed its 
name to Silance. 
r.nvP,·inn leiters for 

proposals. 

RDsh~teda 
workshop of financial 
manaclI:~ment for the 

What is finanelal 

Why do we need financial 
management in as'iSIIDD­

ment organisations? 
- Who is responsible for 

financial 
- Financial 
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YEAR JULY AUGUST SEPTEMBER OCTOBER NOVEMBER DECEMBER 
RDSP visit Namaqualand, RDSP visit Namaqualand, NAMKO staff attend the first 

1997 and work with the NAMKO and work with the NAMKO DOCKDA sponsored training 
Committee and Staff. Committee and Staff. course facilitated by RDSP. 

This course covered: STAFF: STAFF: 1. Training the Trainer 
1. General Consultation 1. General Consultation • What is a trainer? 
- RDSP consult on the - RDSP consult on the • Designing training sessions. 

progress and functioning progress and functioning of • Who will/do we train? 
ofNAMKO. NAMKO. 2. Project Planning 

2. Time Management and 2. Report Writing Workshop • What is a project? 
• Why do some projects fail Work Flow Workshop - Why do we write reports? 

and why are others 
- What is time manage- - What reports do we write? 

successful? 
men!? - Elements of commun-

• The project cycle. 
- What are the demands on ication. • Planning a project. 

my time? - Barriers to communi-cation. • Aims, goals and objectives. 
- How much time would I 

- Planning reports. 3. Project Management 
- General fomnat for writing • What does management like to have for every- reports. mean? 

thing? - Writing the report. • What are common problems 
- My time at work. with project management? 
- My time management COMMITTEE: • What is involved in project 

problems. RDSP facilitate a workshop management? 
- What can help me to on decision making and • Working out how projects 

should be managed. manage my time more problem solving for the 4. Project Evaluation effectively? committee: • What does evaluation mean? 
- How will I manage my - What does decision making • How to evaluate a project 

time more effectively in mean? • How to plan an evaluation. 
the future? - Why do we need to take • Building evaluations into our 

decisions in an projects. 
COMMITTEE: organisation? 5. Financial Management 

• What is financial RDSP facilitate a follow-up - How do we participate in 
management? 

financial management decision making and 
• How do we measure effective 

workshop for the problem solving? 
financial man-agement in 

committee: - What are the steps in development organisations? 
- Financial management decision making? • Who is responsible for 

responsibilities in - What are the difficulties in financial management in 
making decisions? development organi-NAMKO. 

- What is problem solving? salions? - Recap on the book- - What are the steps in • Financial policies. 
keeping system. problem solving? • The Bookkeeping system 

- Annual audit. - Practising decision making • Basic bookkeeping lools. 
- Monitoring finances. and problem solving sleps. • Petty cash system. 
- Developing a financial - How will we improve • Cheque requisitions. 

strategy. decision making and problem • Practising the petty cash and 

- Making a financial solving in NAMKO? cheque requisition systems. 

decision. • Financial statements. 
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YEAR 

RDSPdo _ 
consultation with staff and 
conduct "Arfnrm::lnr.>'l 

MAY JUNE 
Second research 

Planning Task 
Budgeting Task 
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YEAR 

1994 

YEAR JULY 

1994 

, 

AUGUST 
FIRST COMMUNITY MEETING TO DISCUSS THE 

ESTABLISHMENT OF A CATHOLIC DEVELOPMENT 
OFFICE 

RDSP asked NAMKO to organise a community meeting 
in Keimoes to discuss the possible establishment of a 
Catholic office in the area. NAMKO invited 
all the local - the Catholic 
Women's Saint Vincent de Paul 

CHIRO (youth), the Pioneers and 
(LM) 10 attend the 

NAMKO shared the 
establishment and currenl work. 

explained what their role was in NAMKO's process and 
their role could be in the Keimoes iniliative. At the 

end of the anyone who was interested in 
involved in process was asked 10 join the 
group. 

MAY 
RDSP visited the Keimoes 
the establishment of a office the 
area. Bishop Minder, the Catholic of the Diocese of 
Keimoes-Upington, had inviled RDSP to the 

up of a Catholic office in Keimoes 
area they had helped to become 
established. 

RDSP visited Keimoes and 
worked with the Interest 
Group. 

RDSP facilitated the second 
of the interest 

group: 
- Evaluate the progress of 

the map of the area. 
- Explain the of 

starting a rlevAloolmFlnl 

initiative~ This process 
involves research, needs 
assessment and 
before anything is 
actually imnl"m",nt"rl 

• Discuss 
until 
when 
Keimoes again. 

JUNE 
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YEAR 

1995 

JANUARY 
RDSP visited Keimoes and 
worked with the Interest 

MARCH 
RDSP visit Keimoes and 
facilitate a workshop on 
'What is Development?'. 
The is organised 

the Group. 
from the Legion of 

the Pioneers, and the 
r.hristening Mothers attend. 

wnrk~hnn included: 
terms 

issues in development 
- Discussion on "what is 

development?" 
A slide show on different 

No one was interested in 
the interest group. 

APRil 
STEERING COMMITTEE 

FORMED 

RDSP visit Keimoes and 
facilitate a workshop on 
'What is Development?' 
The workshop is nrn::lni .... r! 

the Interest 
from the Chiro and 

Youth attend, as well as 
who were at 

workshop. 

MAY 
RDSP visit Keimoes and 
work with the 
Committee. 

RDSP facilitate a workshop 
with the commit-
tee 
"Who are 

committee? 
.. The role of the 

committee. 
.. Our understandino of 

RDSP facilitate the same I" What will we concentrate 
workshop on "What is on? 
Development?" At the end 
of the workshop the group 
decide to elect a steering 
committee to take the 
process forward. This 
steering committee is 
made of representatives 
from the Pioneers, 

Keimoes Parish 
CWL and Legior! 

Victor Sacco, Hendrlk 
Matroos, Nella Makua 
and Francois De Klerk 
are all elected as members 
of the Committee. 

JUNE 
RDSP visit Keimoes and 
work with the 
Committee. 
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YEAR 

1995 

JULY 
RDSP visit Keimoes and 
work with the 
Committee. 

a needs 
assessment? 

.. How to do a needs 
assessment. 

.. What are the needs of this 
area? 
Prioritisino the needs. 

reiliresienjtati'~es and one of 
Pioneer representatives 

leave the steering 
committee. 

AUGUST 
STEERING COMMITTEE 
DECIDE TO CAll THEIR 

DEVELOPMENT 
INITIATIVE KATOllEKE 

ONTWIKKELING ORANJE 
RIVIER 

RDSP visit Keimoes and 
work with the Steerino 
Committee. 

Develloping our aims. 
.. What is a mission 
statement? 
Developing our mission 

statement. 

the 

Ger! Basson joins the 
committee. 

Marius Thomas, from 
NAMKO, is invited by Victor 
Sacco to discuss the 

SEPTEMBER 
Cancelled trip due to 
illness. 

RDSP visit Keimoes and 
work with KOOR's 
Steering Committee. 

" Who are the funders? 
.. General fund raising 

KOOR'sfund 
proposal: 

Problem statement 
- Aims, obectives and 
methods for community 
and youth programmes 
- Introduction 
- Evaluation 
- Structu re and staff 

.. The next RDSP 
write all this inf"I'l'n"tir,n 

up as a proposal 
for the committee to 

and to send to 

KOOR's steering commit­
tee decide to become a 
sub-committee of the 
Southern African Catholic 
Development Association 
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YEAR 
RDSP visit Keimoes and 
work with KOOR's ~h ... rinn 

Committee. 

RDSP met with facilitated a 

* 

expectations for 

programme for 
1996. 

• RDSP's role as KOOR's 
consultants. 

• General discussion. 

MARCH 
RDSP visit Keimoes and 
work with KOOR's 
Committee. 

2.J:.!.!l!!.!..!.I!J!l:!L!:::!1!!:~!.!.!i!l! 

ures n ... .,.,.,,,,,,rv 
* Basic procedures 
* Plans for 1996: 

Funds available 
- Staff 
- Office 
- Activities of first 7 

months 
program for 1 997. 

APRIL 
KOOR'S STEERING 

COMMITTEE 
OFFICIALLY BECOMES 

A MANAGEMENT 
COMMITTEE 

RDSP visit Keimoes and 
work with KOOR's Steering 
Committee. 

1.',,~~ 
raising report and 

of 
structure. 

• What is management? 
of management. 

management 
style. 

structure. 
.* Imnl .. ml'mfinn new mana­

and 

2.~~~ 
resp­

"'''''"111111'''''' important? 
• Responsibilities in KOOR 
• Roles in KOOR 

Imnl .. mentina these roles 

KOOR EMPLOY STAFF 

RDSP visit Keimoes and 
work with KOOR's Staff 
and Ma,nlll1l .. rrlenl 

Committee. 

meet with Victor to 
discuss his plans for the 
next month. 

is a job rI .. ""r'n. 
tion? 

• Youth Worker's job 

• What is an employment 
contract? 

• Youth Worker's employ­
ment contract. 

Victor Sacco as 
KOOR's Youth 

Note: Staff attend all the 
committee sessions. The staff 
are considered par! of the 
management committee. 

JUNE 
RDSP visit Keimoes and 
work with KOOR's Staff 
and Management 
Committee. 

STAFF: 
1. RDSP consult with Staff 

on KOOR's progress and 
functioning. 

2. RDSP allend a 
with Staff in 
discuss the estaOIlSI'l­
ment of the Reed Project. 

a 
• What is 
• How to 

(group 
Project). 

2. Committee Meeting: 
* Report back on activities. 
• Finalising Youth Worker's 

job description and 
employment contract. 

• New KOOR worker's 
description. 

• Finalise 
• Finalise 
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1996 

JULY 
RDSP visit Keimoes and 

I work with KOOR's Staff and 
Management Committee. 

consult with staff on 
and functionino of 

descriptions. 
.. New worker's job 

for the new 
worker. 

.. Selection process. 
IntArvip.winn process and 
questions. 

AUGUST 
KOOR staff attended a 

Town. 

with 

RDSP visit Keimoes and 
work with KOOR's Staff and 

Committee. 

RDSP consult with staff on 
nrnnr",,,,,,, and function ina of 

RDSP assist KOOR to 
interview for the 
post of I'IF!\'AlrInIYIAnl 
worker. 

COMMITTEE: 
RDSP facilitate a meeting 
with the committee: 
• Selecting KOOR's 

development worker. 
• What services does 

KOOR want from RDSP? 
.. What services can RDSP 

offer KOOR? 
.. Contract between RDSP 

and KOOR 

OCTOBER 
RDSP visit Keimoes and 
work with KOOR's Staff 
and Management 
Committee. 

.. Job /"I"".I"rint;"n 
Women's n"'IJ",I,nnrnl'!lnt 
Worker. 

of management 
staff commun­

ication. 
of KOOR's 

responsibilities. 
Finalising employment 
contracts. 

2. t:in~li~iJ:"H'''' 

Nella Makua is emnlo'ved 
as the Women's 
Development Worker. 

RDSP visit Keimoes and 
work with KOOR's Staff 
and Man::lCI",rrlAnt 
Committee. 

- Vision 

and neaative 
aspects of 

- Plans for 
.. Youth Proaramme: 

- Vision 

and 
aspects of 

- Plans for 
y develo~lment 

COMMITTEE: 
RDSP facilitated two 
committee meetings: 
1. First Committee Meeling 
• Report back session . 
• Contract between KOOR 

and RDSP. 
descrip-

lions. 
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YEAR JANUARY FEBRUARY MARCH APRil MAY JUNE 
RDSP visit Keimoes and RDSP visit Keimoes and RDSP visit Keimoes and RDSP visit Keimoes and JANE DE SOUSA AND 

1997 work with KOOR's Staff and work with KOOR's Staff and work with KOOR's Staff work with KOOR's Staff ROSANNE SHEILDS HAND 
Management Committee. Management Committee. and Management and Management OVER TO TWO NEW RDSP 

Committee. Committee. CONSULTANTS - PHILLIP A 
STAFF: STAFF: ALLEN AND CLAUDIA 

CAREW 1. General Consultation: 1. General Consultation: STAFF: STAFF: 
- Consult with staff on - Progress and functioning 1. General Consultation: 1. General Consultation: RDSP visit Keimoes and progress and functioning of KOOR. Progress and functioning • Progress and functioning work with KOOR's Staff of KOOR. - Finalise KOOR's interim of KOOR. of KOOR. and Management - Go through interviewing budget. 2. Planning: 2. Needs Assessment: Committee. skills with Nella. - Go through Victor's plans Logical framework for • What is a needs 
- DOCKDA and BLA for the next 6 months. Youth Development assessment? STAFF: (funders) reports. 2. Facilitation Skills Programme for Irish Aid. • Why do we do a needs 1. General Consultation: 2. Planning: Workshop: assessment? - Consult on progress and - Finalise specific plans for • What is facilitation? COMMITTEE: • How to do a needs functioning of KOOR. next 6 months based on • Aim of facilitation. RDSP facilitated a session assessment. 2. Performance ApQraisals: plans made for 1997. • Role of the facilitator. with the committee on • Needs assessment - Conduct performance - Work through long-term • Facilitation styles. funding and budgets: methods. appraisals with KOOR funding proposal. • My facilitation style. • Recap funding situation. 3. Community Profile: staff. 

• Facilitation skills. • Discuss fund raising • What is a community? 3. Planning: 
COMMITTEE: • My facilitation skills. strategy. • What is a community - Logical framework for 
1. Committee Meeting: • Facilitation tools and • Go through budget for profile? Women's Development 
• Francoi's plans (to methods. 1998. • How to do a community Programme. 

become KOOR's co- profile. 
ordinator or not). COMMITTEE: RDSP met with KOOR's • Mapping. COMMITTEE: 

• Funding situation. Re-ca[l on Financial bookkeepers to go over ·'Venn Diagrams. RDSP facilitated a 
• Committee activities and Management: their progress with monitoring evaluation: 

concerns. • What is financial producing KOOR's COMMITTEE: • Report back on staff 
2. Financial Management management? financial statements. RDSP facilitated a session performance appraisals. 
• What is financial • Why do we need financial with the committee in • Monitoring KOOR's 

management? management? which the committee progress from January to 
• Why do organisations • How do we measure discussed and decided on June 1997. 

need financial effective financial mana- KOOR's Project Guidelines 
management? gement in development that define the relationship 

• Who is responsible for organisations? between KOOR and the 
financial management? • Who is responsible for projects it supports. 

• Financial policies. financial management? 
• Bookkeeping system. • Financial policies. RDSP went over KOOR's 
• Audit. • Bookkeeping systems and financial statements with 
• Monitoring finances. tools. the Bookkeepers. 
• Financial decisions. • Annual audit. 

• Monitoring finances. 
• Financial decisions. 
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YEAR JULY AUGUST SEPTEMBER OCTOBER NOVEMBER DECEMBER 
RDSP visit Keimoes and RDSP visit Keimoes and RDSP visit Keimoes and RDSP visit Keimoes and KOOR staff attend Ihe firsl 

1997 work with KOOR's Staff and work with KOOR's Staff and work with KOOR's Staff. work with KOOR's Staff DOCKDA sponsored training 
Management Committee. Management Committee. and Management course facilitated by RDSP. 

1. General Consultation: Committee. This course covered: STAFF: STAFF: - Progress and functioning 1. Training the Trainer 
* Progress and functioning 1. General Consultation: of KOOR. STAFF: • What is a trainer? 

of KOOR. - Progress and functioning RDSP facilitated a mini- • Designing training sessions. 
* Interviewing skills with of KOOR. 2. Re~ort Writing Skills evaluation of KOOR: • Who will/do we train? 

Nella. 2. Time Management * Why do we write reports? - Staff presented the plans 2. Project Planning 
• What is a project? * Drive around area KOOR Worksho~: * What reports do we write? they had developed for • Why do some projects fail works in visiting projects. • What is time manage- * Elements of communi- 1998 to RDSP. and why are others 

ment? cation. - RDSP worked through successful? 
COMMITTEE: ~ What are the demands on . * Barriers to communi- these plans with the • The project cycle. 
Effective Meeting my time? cation. staff, commenting and • Planning a project. 
Procedures: • How much time would I * Planning reports. challenging where • Aims, goals and objectives. 
• What is the purpose of like to have for everything? • General format for writing necessary. 3. Project Management 

holding meetings? • My time at work. reports. - Staff finalised their plans • What does management 
mean? • Planning meetings. * My time management • Writing the report. for 1998. • What are common problems 

* What is the role of problems. with project management? 
participants in a meeting? • What can help me to COMMITTEE: • What is involved in project 

• Chairing a meeting. manage my time more RDSP facilitate a meeting management? 
• Taking minutes of a effectively? with the committee: • Working out how projects 

meeting. • How will I manage my • What is decision making? should be managed. 
4. Project Evaluation time more effectively in the • Why do we need to take • What does evaluation mean? 

future? decisions in an • How to evaluate a project 
organisation? • How to plan an evaluation. 

COMMITTEE: • What are the steps in • Building evaluations into our 
Working as a Team: decision making? projects. 
• Why do people join * How do the committee 5. Financial Management 

teams? feel about Nella's • What is financial 
management? 

• What is a team? position? (as an ANC • How do we measure effective 
• What are the needs of Counsellor) financial man-agement in 

teams? • Decisions to make development organisations? 
• What does the KOOR concerning KOOR's • Who is responsible for 

management and staff bookkeeping system. financial management in 
team look like? development organi-

• Where is KOOR in its salions? 
• Financial policies. 

development as a team? • The Bookkeeping system 
• How effective is KOOR's • Basic bookkeeping lools. 

team? • Petty cash system. 
• How can KOOR develop • Cheque requisitions. 

to become an "A" team? • Practising the petty cash and 
cheque requisition systems. 

• Financial statements. 
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1998 

FEBRUARY 
RDSP visit Keimoes and RDSP visit Keimoes and 
work with KOOR's Staff and work with KOOR's Staff . 
Management Committee. 

consult with staff on 
Orflf'lrA!:!: and functionina of 

a session to 
_ the roles and 

responsibilities of the staff 
committee: 

* Roles of the committee 
and staff al KOOR. 

• The standard roles of a 
nagement committee 

and 
* Why do the staff have 

unrealistic expectations of 
the committee and what 
can be done? 

* Way forward? 

RDSP consult with staff on 
Ofoaress and functionina of 

RDSP conduct oerformanr.F! 
::Innr::li"::II" with 
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1994 

In this workshop the committee: 
In this workshop the committee: 
1. Leamt what a vision and 

mission statement are and 

1. Learnt what a and are and how they 
fit together to form a plan. 

2. Leamt what a community and needs assessment are. 
why need a 3. Listed and the needs in Na,maqu<~lar 
vision and mission statement 3. Worked out NAMKO's aims - the things wants to achieve. 

2. NAMKO's vision 
and mission statement 

James Jonas did not attend this 
session 

In this session the staff: . 

4. Worked out NAMKO's for 995 for the community 
and youth The facilitators noted that more work 
needs to be on these A very brief and list 
of goals were worked out for the programme 

and had frames. community 
and had no time frame. This was 

due to the that Marius had been trained as a youth 
worker and had a clear idea of what a youth programme should 
contain. However, the community had never been 
thought through before and Quinta Lorraine were 
inexperienced in community development work. 

NOTE: The goals worked out for the youth programme were a 
combination of goals and "hl,OI"""""" 

Frances Oppel did not attend this session 

Consultation session with NAMKO's Staff. 

In this session the staff: 
1. Reported on their progress in , .... """" ...... , .... "" ..... NAMKO's 
2. Discussed their future plans. 
3. Worked out the goals for the 

and the Youth Development Prl'\('''.M'TlA 

1995 - 1997. 

NOTE: Goals were worked out for each or for each 
year the format: By December 

James Jonas and Frances Oppel did not attend this session 

1995 
FEBRUARY 

1. Listed all the and activities of the Community Programme and the Youth Programme. 
2. Did a SWOT Community Programme and the Youth Programme. They worked out the 

Strengths, Opportunities and Threats of each programme. 
3. Worked out the for the youth and community development programmes and the intemal 

functioning of e.g. admin, management committee, financial management. Took each 
or activity within each programme and listed the strategies attached to this project or activity for 
(Note: no timeframe was attached to the strategies.) 

4. Worked out the for each programme for 1995. (Note: no specific timeframe attached to the 
objectives) 

NOTE: Strategies and obi,ectives were presented in a list form, not a table form. 

Frances Oppel did not attend this session 
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FEBRUARY 

In this session the staff: 
1. Worked out ",m''''''T't"' 

plans for the 
munity Programme for 
1996 based on the 3 
year plan. 

2. Worked out specific 
plans for the Youth 
Programme for 1996 
based on the 3 year 
plan. 

3. Worked out to 
ensure the smooth 
internal of 
NAMKO during 1 

NOTE: Plans were 
worked out using a 
yearplanner, i.e. staff 
worked out what they 
would do during each 
month of 1995. 

1996 
MARCH 

Evaluation session with 
NAMKO's Management 

MAY 

Committee: NAMKO's Staff: 

In this session: 
1. The staff presented 

their plans for 1996 
to the committee. 

2. The committee 
",n",."",I"''' the 

3. committee 
evaluated the 
functioning of the 
committee. 

4. The committee made 
for 1996 

to the 
functioning 

of NAMKO, such as 
financial 

size and 
responsibilities of the 
committee. (Note: 

were very 
.'lm;r:if,ir: with 
flrn,ernlfTlf~S and 

In this workshop the 
staff: 
1. Learnt what <ttr,=tf!>,nir 

planning is. 
2. Learnt what is 

included in the 
strategic planning 
process. 

3. Learnt 
do 

strategic planning. 
4. Discussed when it is 

appropriate to do 
strategic planning in 
an organisation. 

NOVEMBER 

In this session the staff: 
1. Reviewed NAMKO's 

mission state­
ment and aims. 

2. Evaluated the 
,,,,, ... .-.1., and activities 

Community 
Prr\rm::lmmf!> and the 

Programme. 
3. Worked out the plans 

of the Community 
Programme and the 
Youth Programme for 
1997. 

(Note: used a table with 
columns headed 

1"1:><>'''>I'\,n",,"'''' and when 
be done. The 

ofthe table 
was action plan. 
The first of the 
table was the 

In this session the staff: 
1. Presented their 

for 1997 to 
The staff worked on 
the had 
started ..,,,,,, .. ,,., 

the first ev" .. ..," ...... , 

and planning session 
and completed these 
plans by themselves. 

2. Worked their 
plans with 
RDSP asked 

1f!><tTln,\<t and 
challenged some 
ideas. RDSP ensured 
that the plans were 
realistic and 
appropriate. 

3. Made any necessary 
changes to their plans 
and finalised their 
plans for 1997. 
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JANUARY 

In this meeting: 
1. The staff presented 

their for 1997 
to the committee. 

2. The committee 
approved the 
plans. 

MARCH 

In this session the 
staff: 
1. Re-Iooked at 

NAMKO's vision, 
mission state-ment 
and aims to ensure 
that they are still 
appro-priate for the 
next 3 years. 

2. Identified the key 
problems and 
trends in 

3. Did a for 
the Community 
Programme and 
the Youth Prog­
ramme, 

4. Assessed the 
impact of the 
Community 
Programme and 
the Youth 
ramme. 

5. Identified the key 
issues for NAMKO 
and in the 
community. 

1997 
APRIL MAY 

In this session the 
staff: 
1. Presented their 

action plan for 
1998 to RDSP. 
The staff worked 
on these action 
plans by them­
selves in between 
RDSPvisits. 

2. Worked through 
their action plans 
for 1998 with 
RDSP.RDSP 
asked n".!SlIIlnS 

and Cm!II!'!,nOFHl 

some ideas, 
RDSP ensured 
that the plans 
were realistic and 
appropriate. 

3. Made any 
necessary 
changes to their 
action and 

their 
action plans for 
1998. 

During this course the 
staff: 
1. Leamt the defin­
ition of a project. 
2. Looked at and 
discussed with the 
other course pa rtlc­
ipants why some 

fail and 
are successful. 

3. Leamt that 
planning. m",n"",,,,_ 
ment and ~Vi:lIIU~'UUIl 
are essential to the 
success of a project. 
4. Leamt what the 
project cycle is. 
5. Leamt what the 
project planning 
guidelines are. 
6. Leamt what aims, 
goals and objectives 
are. 
7. Practised devel-
oping aims, 
goals strategies 
in groups with other 
partidpants. Partidp­
ants were asked to 
develop aims, goals 
and objectives for 
different nrn"ni.,gtj,nn« 

presented 
studies. 
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1995 
AUGUST 

In this workshop the committee: 
1. Leamt what a mission statement, aims, 

and objectives are and how they fit 
together to form a plan. 

2. Developed KOOR's vision and mission 
statement. 

3. Worked out KOOR's aims they decided on the 
main programmes KOOR would have and the 
main services KOOR would offer. 

4. Worked out KOOR's goals - they decided what 
KOOR needs to do during the next year to start 
offering the programmes and services they 
want to offer. These were around fund 
raising, office management, 
committee and planning activities. (Note: only a 
general timeframe was attached to the 
developed, i.e. that they were for next 
year. However, no specific was 
attached to each individual 

OCTOBER 

In this workshop the committee: 
1. Worked out the aims of the Community 

Programme and the Youth P""1f,,,mm<> 

2. Took each aim and worked out the for 
this aim, i.e. what KOOR needs to do to achieve 
this aim. no timeframe was 
Rrr.actIFU1 to each objective.) 

3. Listed the methods KOOR would use in 
implementing these objectives, Le. how KOOR 
will work with the community to establish 
development initiatives. 

Nella Makua did not attend this session 

1996 

In this workshop the committee: 
1. Learnt the definition of a project. 
2. Learnt that project planning is part of the 

which also includes management 
evaluation. 

3. Learnt the project planning - the 
steps involved in planning a project. The project 
planning include the following steps: 
getting an for a project, doing a needs 
assessment, aim of the project, target group, 
area served, two year (goals with time 

six month (Objectives with time 

4. Applied the project planning guidelines to the 
planning of the Reed Project income 
generating project). 

Francois De Klerk did not attend this session 

NOVEMBER 

I n this session the staff: 
1. Worked out the vision of the Women's 

DeveloolTlelnt Programme and of the youth 
DeveloDITlelnt Programme. 

existing projects and activities of the 
Women's Programme and of the 
Youth Development Programme. 

3. Evaluated the positive and of 
these projects and activities. 

4. Developed the Women's Development 
Programme's and ofthe Youth Development 
Programme's plans for 1997. These plans were 
worked out using a table which consisted of two 
columns: plans and time. 

5. Discussed planning .il"l",li,,<,., 

Community Development Prr,nl",,,mm ... (Reed 
Project included in this programme). These 
planning guidelines contained a mixture of things 
to be done and to be discussed and 
investigated. 

Francois De Klerk and Hendrik Matroos did not 
attend this session 

In this 
1. The staff presented their evaluation of the 

Women's programme and the Youth 
Programme. 

2. The staff nr':'",,,,nl"',/1 
Women's Pr(lnr:~mm'" 
1997. 

3. The committee asked 
the evaluation and the 

4. The committee annrnVI"/'I 

ora,OOls'ea plans for the 
Programme for 

questions they had on 
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JANUARY 

During this session the staff: 
1. Worked out for the 

Women's Programme and the 
Reed Project for 1997. These 
plans included the vision, 
l':tr'::Itl'!nip.,~ objectives and 
indicators of the Women's 
Programme and the Reed 
Project. 

2. Worked out and finalised the 
specific action plans of the 
Women's Programme and 
Reed for January -
June 1996. 

Francois De Klerk and Hendrik 
Matroos did not attend this 

session 
JUNE 

During this session the staff: 
Worked out a logical framework 
for the Women's Programme. 

Francois De Klerk and Hendrik 
Matroos did not attend this 

session 

1997 
MARCH 

During this session: 
Victor Sacco why he 
had not yet completed working 
out for the Youth for 1997. 
These to 
include 
strsltegies, oouectlves and 
indicators of Youth 
Programme, and action 
plans of the Youth Programme 
for June 1996. 

Francois De Klerk and Hendrik 
Matroos did not attend this 

session 

OCTOBER 

During this mini-evaluation the 
staff: 
1. Presented the plans for 1998 

had developed 
themselves to RDSP. Each 
staff member the 
plans for the programme, 
projects and services for 
which they were I .. ~.nn""'m ... 

2. Worked through the 
with RDSP. 

asked questions and 
challenged some ideas. 
RDSP ensured that the 
were realistic and 

3. Made any ne~:es~salrv t'ln::lr\n""c:; 

to their plans and fin<l,lIc"o,/'I 

their for 1998. 

Francois De Klerk did not attend 
this session 

APRil 

During this session the staff: 
Worked out a logical framework 
for the Youth Programme. A 

framework is a planning 
KOOR were asked to use 

this planning tool by Irish Aid, the 
funders of the Youth 

Francois De Klerk and Hendrik 
Matroos did not attend this 

session 

management. 

During this course the staff: 
1. Learnt the definition of a 

project. 
2. Looked at and discussed with 

the other course participants 
some projects fail and 

are successful. 
3. Learnt that planning, 

management and evaluation 
are essential to the success of 
a project. 

4. Learnt what the 
is. 

5. Learnt what the 
planning guidelines are. 

6. Learnt what goals and 
objectives are. 

7. Practised developing simple 
aims, and strategies in 
groups with other participants. 
Participants were asked to 
develop and 
objectives for 
organisations presented in 
case studies. 

Francois De Klerk and Hendrik 
Matroos did not attend this 

session 
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Vision and Mission Statement .. 
Aims 

+ 
GO~S 

Used the term "str'ateaieiS" instead of 

Worked out plans for the year using a year planner and basing these plans on existing 
3 plan. 

Followed a strategic planning process: 
1. Understanding the organisation's present structure situation. 
2. Evaluation of the past. 
3. of present using the SWOT method (evaluating the organisations ""Tn::>""'T"'" 

Weaknesses, Opportunities and Threats). 
4. of vision and identification of key factors. 
5. of strclteaies. 
6. Development of """,CI"fI,,,,,,,, 
7. up an 

Evaluation and planning combined using following table. Each project or activity was 
evaluated the table the plans for following were then developed. 

Positive Negative Plans for the year Who When 
(is responsible for (these plans will be 

implementing these implemented) 
plans) 

Planning Guidelines: 
1. an idea a project. 1. a needs assessment. 
2. Do a needs assessment to whether 2. an idea for a project from 

is wanted and needed by the community the results of the 
3. Decide on the aim of the project. 
4. Identify the project's group. 
5. Decide which area project will serve. 
6. Do a community prof He of this area. 
7. Develop 3 year plans using 
8. Develop plans for the first using OOlleCtiVeS 
9. Develop a six month action plan. 
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KOOR 

August 1995: 

October 1995: 

June 1996: 

Project Planning Guidelines: 

Vision and Mission Statement 

... 
Aims 

+ GOls 
Objectives 

Aims 

• Objectives 

+ Method 

1. Get an idea for a project. 1. Do a needs assessment. 
2. Do a needs assessment to check 

whether this project is wanted and 
needed by the community. 

2. Get an idea for a project from 
the results of the needs 

3. Decide on the aim of the project. 
4. Identify the project's target group. 
5. Decide which area the project will serve. 
6. Do a community profile of this area. 
7. Develop 3 year plans using goals. 
B. Develop plans for the first year using objectives. 
9. Develop a six month action plan. 

November 1996: 

assessment. 

Used the following planning table. The term "objectives" was not used, but this planning 
table is about developing objectives. 

PLANS TIME 

January 1997: 

Took each project or programme and worked through the following process: 

Vision of Project/Programme 

Aim of the proJctlprOQramme 

~ 
STRATEGY OBJECTIVE INDICATOR 
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OBJECTIVELY SOURCES OF 
PROJECT PLANS VERIFIABLE VERIFICATION ASSUMPTIONS 

INDICATORS 

PROJECT PURPOSE 
(vision) 

OVERAll OBJECTIVE 
(aim) 

OUTPUTS 
(results) 

ACTIVITIES MEANS 

I 
COSTS 
(budget) 

PRE CONDITIONS 

Project Planning Guidelines: 
1. Get an for a project. 
2. Do a to n .. r""'''~T from 

project is wanted 
ne!3oe!o by the community. assessment. 

3. on aim of the project. 
4. Identify project's target group. 
5. Decide which area the project will serve. 
6. Do a community profile of this area. 
7. Develop 3 plans using 
8. Develop plans for the first year using objectives. 
9. a six month action plan. 
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APPENDIX 8 

1993 
OCTOBER 

In this meeting: 
1. RDSP explained the current funds available to NAMKO for 1994 and NAMKO's budget for 1994 based· 

on these available funds. (Note: the committee did not discuss the available or the nor 
did approve it, they just needed to understand it.) 

2. Facilitator explained the way the and staff consultation and training costs had been 
worked out. 

James Jonas did not attend this session 

1994 
MARCH NOVEMBER 

In this session the In this session the staff: 
Went NAMKO's budget for 1994 and made Went through NAMKO's budget for 1995 in 

preparation for the management committee 
meeting in the evening. The staff worked out what 
money NAMKO has available to replace the 
existing bakkie and to repair the new offices. 

the necessary to the such as 
putting in the correct figure for the rent. 

James Jonas and Frances Oppel did not attend this 
session 

In this session the staff: 
Reviewed NAMKO's budget for 
1995 and made necessary 
adjustments to the I.IU\..I\.l~H. 

Frances Oppel did not attend this 
session 

James Jonas and Frances Oppel did not attend this 
session 

In this session the committee: 
1. Went through NAMKO's budget for 1995 and 

listened to the staffs recommendations 
regarding replacing the bakkie and repairing the 
new offices. 

2. Discussed and decided on replacing the bakkie 
and repairing the new offices. 

1995 
MAY SEPTEMBER 

In this session the staff: In this session the staff: 
Worked out the budget they will 
attach to the funding proposal 
they are to DOCKDA 
(a local funder). 

Frances did not attend this 
session 

Reviewed NAMKO's budget for 
1995 and 1996. 

Frances Oppel did not attend this 
session 
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JUNE 

In this session the staff: 
NAMKO staff were assigned 
oUcIge1tlnQ tasks. Each person 

work out the part of the 
budget for their work, i.e. the 
Youth Workers had to work out 
the Youth programme's budget 
and the Development Workers 
and to work out the Community 

budget. 

JANUARY 

In th is rn",,,,tor.'" 

1. The staff 
budget 

2. The f'",nm,;tt", discussed and 
approved this 1997 budget 

1 
JULY 

In this session the staff: 
1. Put together the UUlJUCll:> 

had worked on for 1 
1997. 

NOVEMBER 

NAMKO's Staff. 

In this session the staff: 
1. Reviewed the 1997 budget 

Quinta Jonas had worked on 
and nr .. "',::>n,t",rI 

2. Worked through this 
1996 and 1997. 

for 2. Worked through and finlised 
the budget for 1997. 

3. Finalised the 
4. Assigned Quinta the 

task of further on the 
1997 

1 
JUNE 

In this workshop the committee: 
1. Learnt that a budget is.a basic 

bookkeeping tool 
2. Learnt why organisations need 

budgets and what they are 
used for. 

3. Learnt what budgets help 
organisations to do. 

4. Worked through an example of 
a budget. 

JULY 

need 
UUlIUCl1:> and what they are 

for. 
What UUlIUClo:> 

an eXElmo,le of 
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1996 
MARCH 

In workshop the 
committee: 
1. Leamt what a 

is and why ....... '.11"'.'" 
are necessary. 

2. Leamt the 
involved in up 
a budget. 

3. Learnt the difference 
between an 
organisational budget 
and budgets drawn up 
for funders. 

4. Went through 
KOOR's budget for 
the next six months, 
Le. from June -
December 1996. 

5. Discussed and 
approved KOOR's 
budget for the next six 
months. 

JUNE 

Meeting with KOOR's 
Management 
Committee: 

In this meeting: 
1. RDSP put up a copy 

of KOOR's ov.",torln 

budget. 
2. RDSP put up a blank 

the same cost 
categories as 
KOOR's existing 
budget. 

with 

3. RDSP put up the 
monthly amount 
KOOR has available. 
(This had changed 
since March, as 
additional funding 
had been received 

KOOR.) 
4. committee 

worked through each 
category in the 

and finalised 
the amount of money 
KOOR would budget 
for each category out 
of the monthly 
amount available. 

JULY 

Financial Procedures 
Workshop with KOOR's 
Management 
Committee: 

In this workshop the 
committee: 
Worked through 
KOOR's budget for 
1996 and 1997, and 
finalised these budgets. 

NOVEMBER 

In this the 
committee: 
1. Finalised KOOR's 

Innn_Tj~rm funding 

2. KOOR's 
long-term budget that 
would be attached to 
this long-term funding 
proposal. 
- RDSP put up a 

terrlOlate of KOOR's 
current budget. 

- The committee 
discussed and 

on additional 
"",to"'''''''''' that 
no,:>rt".rt to be added 
to this 
template. 

- Worked the 
budget. filling the 
template. 

- Finalised the 
for: 
Nov '96 - June '97 
July '97 - Dec '97 
Jan '98 - June '98 

1997 
MARCH 

In this session the staff: . 
Discussed and finalised KOOR's interim budget, 
Le. April 1997 - December 1997. 

Francois De Klerk and Hendrik Matroos did not 
attend this session. 

APRIL 

In this the committee: 
- Worked through and finalised KOOR's budget for 
1998. 

- Finalised KOOR's for April 1997 -
December 1997. 
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