UNIVERSITY OF CAPE TOWN

FACULTY OF EDUCATION

THE AFRICAN ADULT EDUCATICN MOVEMENT IN THE WESTERN CAPE
FROM 1945 TO 1967
IN THE CONTEXT OF ITS SOCIC—ECONOMIC AND POLITICAL BACKGROUKND

VOLUME 2

A dissertation
presented in fulfilment

of the requirements for the Degree of

MASTER OF PHILOSOPHY

DAPHNE MAY WILSON

SEPTEMBER 1288



The copyright of this thesis vests in the author. No
guotation from it or information derived from it is to be
published without full acknowledgement of the source.
The thesis is to be used for private study or non-
commercial research purposes only.

Published by the University of Cape Town (UCT) in terms
of the non-exclusive license granted to UCT by the author.















il

aduirs, did eventually wmanege to find Africans Lo replace the former
white wvolunieera and to have the Langa and Nyanga schools officially
registered. (The Nyanga school howeyer &id nob reopen until 1959
becauase of Lthe Gtardiness of Ethe School Beard's Secretary in
forwarding the necessary application ko Pretoria [Vigne, 1955h)),

- The Associabion then commitbed ikself ﬁmugﬁndwraiaing to pay 2/6 e
night per teacher (supplemented by 2/6 per night per GCeacher from
pupllst conbtributions) to keep these two schools cperative, and the
twoy former principals, in  the first of a steady series of CRENSA
“liaison officers", initiated the practice of wvisiting Langa and
Nyanga regularly once a week, issuing’ text~books and ieeping e
lines of commnicvatlion between the Associabion and the new operators
{Vigne, 198%b). In addition the new African principals and some of
thelr teachers attended the CRENSA Co-ardinsting Commithee meetings.
Thus although the 1987 regulations brought aboub the demise of bhe
eleven year old Langa Senior night achoel and of the Bimonstbown
primary classes ag well as depriving the other two township schools
of a free non-racial aceess to willing and experienced teachers, at
least some semblance of some of the former clssses were salvaged for
ancthey decade: the perstnal links as oullined above and the cross
curreant  of ideas in  phe co-crdinating meetings continued slmost o
rhe end,

Commenting on these two schools in his Annual  Report in 1960 as
Chairman, Randoliph Vigne sbated:

“The new link belween (he Association and Uhe African tramships
is a very valuable one for our work, and I am very glad that it
ig a strong and continuing one, The schools at Ryanga and
langa are healthy and live institubtions, Breaking up parties
and film shows were held there at the end of last year. Other
activities, we hope, will be organised during this year as
well, Although bthe Association's relationship with these
sehools is quike unlike that wirh sehools subside the African
areas, they and wo feel we belong togethsr and we are grateful
for this.®
(Vigne, 1960n)
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In Figure 3, to indicate that these schools although theoreltically no
lenger affiliated fo bhe Asscciation were nevertheless in praciice
3bill part of its vnbrella movement as el deseribed, the bars
representing their exightence have a shading dJdifferent from that
representing the othoer CNENSA velunteer staffed schools.

One other of the Association's schools {affiliated since 1958) that
shows no gontinuance on Figure 2 shorkly after the 1557 regulabions
was the Bishaps_ﬁight School. The Headmasber of the Diccesan College,
Mr H.J. Kidd, wrobke to the Association in September 1957 for advice:
he was then feeling thabt the new rules “make it difficulb to see how
we ¢an possibly conform with their Levasa” {lebter: 30/9{195?, Kidd).
However  in  October that vear the AssoCiabion’s secretary oum
“Manager” applied for a permit from the Group Areas Board for Bishops
as for the other schools and in the same month forwarded te the local
inspecter Mr Kidd's completed  apolicabion for  the  required
registration of the Bishops Night School. Eight months later a letber
from the lacal Insoector informed her thak "the Registration of Night
Schools in the European Areas is in order viz. that of the Diccvesan
ardl YMCA Hight Scheools"™* {(Letters 21/6/1958, Insp. of Bantu Bdug, .

After 1958 no move appllcations were made by the UNENSA on behalf of
Bishops for igs re-vegistration. It lasted a few more years, In 194
after all the CRENSA schools had been inspected by the Department,
the Secretary for Bantu Administration informed khe Chief Bantu
Affairs Commissioner ihal as the Bishops Night School waa in a white
area it would have bto close but bo snable the persons concerned to
make other arrangemenis it could contiéﬁe for one more year unpil 31
Decerber 1963 {Letrer: 23/5/1962, Sek. Bantoe-admin, ).

Figure 3 alsc shows the new Athlone school being exbremely
short-lived in 1960, the Sea Point school cleosed in 1961, Green
Street in 1962, the Docks School in 1963 (after having been olosed
twice previcusly ab the end of 1958 and again in 1961}, Windermere in

*The YMCh school referved to was not afflliated to the CNENSA. Run
in Rosebank Methodist Church Hall by the X7 YMOA Sgudent Associabion
for about forty kblacks since 1952 it was eventually ordered Lo ¢lose
in 1960 because it operated in a white group area [Cape Times, 19607,
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1965 and 8t Marks and Retreat in 1967, Theae‘éiasures {all imposed
by the Government) need te be seen in  ghe light of goverrpent
policies and external events ac will be more extensively considered
later but for the present with reference to Figures 5 and & I will
briefly refer o the respective sizes of pupil attendarnces and the
circurstances  affecting them to clarify the situation in the
individual schools after 1857,

6.3
PUPIL ATTENDANCES: 1958-1967 AT THE REMAINING CNENSA STAFFED AND
OPERATED SCHOOLS

Figure 4 has highlighted the considerable drop in overall pupil
attendance afler bthe initial effect of the 1857 regulations and the
resultant conbinuing drep as school after school was closed. Figure
%, in which the average annual attendance figures of individusl
schocls are plotted, helps Lo provide an atrendance picture for the
rvemaining schools thet continuved to be directly staffed by volunteers
in the Association whilst Figure 6 provides a similer picture for
Laﬁg& and Nyanga RNight Schools. With scant informabion on
attendances for the year 1837 the numbers given for that year are the
best estimates that can be made under the circumsbances and as will
be seen there are gaps with regard to attendance averages ab the bwo
rownship schools during the pericd under review. These graphs now
call for individual commentas,

a.3.1
Sea Foint Sghool

Figure & shows Gthat after dropping steadily from an  average
attendance of B0 a night in 1558 to 30 by the end of 1960 {the vear
of khe PAC disturbances) there was & sharp plunge in attendance at
this school the following year e an aversge atbtendarnce of only
twelve. One practical reeascn for the initial reduction in attendance
in 1959 vas & &imple vegquiremenk by the Baptist Chureh for the
classes in its small hall bo switch from the acoustomed Wednesdays bo
Thursday nights (CNEKSA Minutes, 16/8/1953) but the mejor factors
behind this downward trend were Lhe Group Area removals of the

Coloured people from Tramway Road and the corresponding closure of
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the Baptist Church's day school for coloured children ({CNENSA
Minutes, 28/2/19%62).

A step that ironically helped further to reduce attendances occurred
when the Sea Point Night School, which had always complained of
over—-cramped guarters, gained vpermission in 191 from the Holy
Redeemer Church in Kloof Road nearby to use its “hall as additional
accommodation and ke Ethis new venue moved its coloured pupils for
whom the 1957 regulations contrelling the conduct of African night
classes were not applicable., But Lthis division was praobably also
carrieg out as a result of an instruction from the Regional Director
tEhat "only Bantu pupils may be enrolled at the school and pupils of
other races must be excluded" (Letber: 12/5/196€0, Regl. Dir Bantu
Educ.). However this left the Tramway Road School with only 11 pupils
and had a demoralizing effect on both pupils and teachers, Six
months later the permission o use the Kloof Road Church Hall was
rescinded and the pupils were then advised to akttend the Green Street
School {CNENSA Minutes, 28/5/61 and 8/11/61).

Although akttendances subsequently picked up and Sea Point had
twenty-five African pupils presented with prizes at a combined Sea
Point and St Marks close-of-year functbion at the end of 1961, renewed
difficulties for the organisers occurred in 1962 owing to uncertainkty
over the continued use of the Baptist Church:; in fact later that
year, now without congregation or day school pupils, this building
was finally put up for sale (Wilson, 1962b). Thus when the final and
expected government order came for the Sea Point Night School to
close down at the end of 1962 (Letter:‘l4/7/l962, Insp. Bantu Educ.)
the night school, so heavily hit already by the removal of the
coloured community from Tramway Road, had already been seriously
weakened and in fact with no venue in which Eto operate had not

recpened at all in 1962.

6,3.2

Green Street

This school, conducted in the Friend's Meeting House had of necessity
always been limited in size but as can be seen in Fiqure 5 the

attendance during the period 1958 up to when it was ordered to close
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by the Department of Bantu Education in 1962 (Letter: 14/7/1962,
Insp. Bantu Educ.) showed a steady increase. The closure of the Sea
Point Night School at the end of 1961 had helped to fill Green Street
to capacity with additional pupils and a further stimulus Eto its
growkth occurred when Mr Gordon Searle, CNENSA Treasurer, and a former
experienced Principal of St Marks, ran the school in its final year
{Wilson, 1962b)., The instrucktion to close Green Streebt as in the case
of Sea Point came after investigation by a Pretoria Bantu
Administration official in March 1962 into the sitings of the various
schools vis-a-vis the Group Areas Act. The Green Street and Sea Point
schools, sited in a "white group area", were not to be tolerated and
it .was.stated: "Daar is reeds aandskole in Langa -Bantoewoongebied en
die Bantoes kan daardie aandskole bywoon" (Letter: 23/5/1962, Sek.

Bantoe-admin. ).

6.3.3
The Docks Night School

Some comnent is needed on the markedly contrasting types of
attendance in each of the two short bursts of existence of the Docks
Night Schoel following upon its first closure at the end of 1958,
This school had received temporary registration that year while it
was being decided by the authorities in what manner Cthe new
requlations applied to it. The Docks School of course differed from
all the others in that it was neither conducted in an African
towmship nor in a sc—called white area. The classes were held in the
Recreation Hall of the compound for migrant African Dockers employed
by the South African Railways and Harbours and the one and a half
year long protracted closure in 1959 and early 1960 revolved first
around a guestion of management responsibility, the Government
refusing to accept Ethe CNENSA as manhager of Ethe school, the
employers, the SAR and H , refusing Lo accept responsibility for it
themselves or to allow a senior employee to represent them as manager
(vVigne, 1959b), and the CNENSA executive refusing to give up on
finding a solution to the problem!

/A Group Area permit wés the next obstacle to hold things up once it

had been settled the Association could run the school as the

representative of the SAR but after an exasperated telegram from the
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CNENSA Eto Pretoria followed by the suggestion that the schoel could
operate pending registration (CNENSA Minukes, 27/3/1960) this latter
idea was accepted although on a sktricktly temporary basis. Figure 5
shows the fapid rise in attendance in this twelve month period from
mid 1960 to June 1961 when the school was given a new lease of life
by a staff of 14 teachers and a new principal, Mrs Alice Ackerman, a
professional teacher with many years of experience in teaching

Africans,

A& curkt order te cleose the Docks Scheecl in June 1961 emanated this
time from the office cof the System Manager of the Railways. The

letter gave no reason and simply stated:

"It is desired to advise that approval can no longer be given
of the educatiocnal classes being conducted at the Eompound,
Table Bay Harbour, and classes muskt cease forthwith.

(Letter: 1/6/1961, Syst. Mgr SAR)

In the face of such a blow Lo a thriving achool of some 70 dock
labcurers a statement was given Lo the press by me as CNENSA Chairman
and the resultant wide coverage by the local daily newspapers
elicited a response from Mr T.Vt/More, the System Manager, that the
school had been closed because "it was considered undesirable for
white women tc enter the compound area" (Cape Times, 19€l). One
newspaper lampooned the decision with a heavily inked banner headline
-~ "NO DAMES IN DOCKS"! (Posk, 1961)

Some nine months lakter, after meetings Qith both Mr T.V. More and the
Secretary for Bantu Education, Mr F.J. de Villiers, permission was
given to reopen the Docks school provided /(a) only "bona fide
residents of the Table Bay Harbour Compound are enrolled" and {b)
"only the services of Bantu teachers are utilised" (Letter:
12/2/1962, Gen. Mgr SAR). Thus Mrs Ackerman's former volunteer staff
of seven women and seven men {(Letter: 23/1/1961, Bryson) who had been
waiting hopefully for a chance to resume their work were no longer
permitted to teach ak the school, This new restriction nokt only
meant an added financial burden for the Association in substituebing
paid staff but reintroduced the almost insoluble problem of procuring

enough African teachers who were willing to travel nightly to the
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Dockyard from the townships. As Figure 5 reveals pupil attendances
were now at an all-time low and when in July 1962, on appeal from the
CNENSA, the government relaxed the ruling so as at least to allow
white males to teach at the Docks "for a period of one year" (Letter:
19/7/1962, Gen. Mgr SAR) the Asscciation's strenous efforts failed to

revive really adequate attendances.

By May 1963 "Docks had a teaching staff of & and an attendance of 10
but not always the same students. ,bvertime work or ﬁhst fatigue were
responsible for much irregularity in atktendance" (CNENSA Minutes,
12/5/1963). Also by this stage African workers were being brought
into work in the Dockyard from outlying areas only for short
intervals (Wilson, 19%4a). This frustrating situation continued
through to November 1963 and was further aggravated not only by
‘overtime demands on the labourers and by their'Eransient residence
but by the additional fact that now (under the Bantu Laws Amendment
Act) rllAfricans were being replaced by Coloured workers" (CNENSA
Minutes, 10/11/1963). Thus as in the case of the Sea Point Night
School the enactment of government policies likewise drained away
pupil participation from the Docks schocl to the point where it was
no longer practical for the Association to continue operating it.
{Presently these external influences with regard to all the schools
will be more closely examined.} The Docks Night School by dint of
endless representations had succeeded in being "registered" up to the
end of 1963. By then, with the attendance figure less than 10 the
Association made no further atktempt to apply for re-registration for
1964 for this school which had at one time been so vibrant.

6.3.4

Windermere

The Windermere School was run by a UCT Education Management Committee
elected annually and responsible to the SHAWCO Beard of Management
which funded it. However two of its representatives (usually the
Principal and one other) regularly attended the CNENSA's
Co-ordinating Committee meetings. The links with the Association,
strongly forged in the beginning through former CNENSA teachers,
Raymond Ackerman, Fay Anolick and Bernie Pogrund (SHAWCO EMC,
15/10/1953}) were maintained throughout the existence of the school,
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the Association's Secretary not only acting as official "Manager" as
required by the government after 1957 but also handling on the
school's behalf, all the tedicus paperwork involved in obtaining the
required “4roup area permit and annual registration certificates. In
addition in 1958 for a short period the Vice-Chairman of the
Association, Mr. Wolfgang Pricke, helped out at Windermere by taking
over the administration of the senior school (SHAWCO Annual Report,
1958) and attending the meetings of the Education Management
Committee which, although chaired by a member of the UCT staff,

consisted mainly of students involved in the Windermere Night School.

The attendance figures for Windermere plotted on Figure 5 aré derived
from the best available figures appearing mainly in the SHAWCO Annual
Reports but also from the Management Committee meetings and fram the
CNENSA minutes. Fraon these sgources come explanations for the
prevailing pattetn of attendance. Some of the poor attendances were
commonly attributed in “self-criticism by the student organisers to
the perennial problems of teaching inexperience, unreliability of
many of the volunteers and the difficulty in finding teacher
replacements towards the end of the year when uhiversity students
had to prepare for their own examinations. In 1959 problems arose
over Mthe inefficiency and lack of interest" of paid teachers
specially employed o cope with the lower classes with the result
that all the pupils in the two sub-standards and std 1 stopped
attending; in addition severe incidents of/Lhooliganism also broke
out at the school that year culminating in an eruption which could
have led to bloodshed had it not been for the tactful handling of the
situation by the night organiser in chérge“ (SHAWCO Annual Reporkt.
1959). The manner in which these problems were gradually addressed
and to a large «oxtent overcome in 1962 by a team that had already
gained experience the previous year is reflected in the markedly

improved attendance for that year with continued improvement in 1963.

Probably }the major reason for a fall in attendance from 1957 to 1961
was the forced removal of African families from Windermere to Langa
and Nyanga, the conseguent loss of many students and the unsettling
effect it had on those remaining (SHAWCO Annual Reports). The year
for ;pe lowest attendances was 1960. That year with the staging of
the PAC Anti-pass protests and stay-away in March, the spread of
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uniresh across the Peninsula and the declaration of a ggaza of
Brergency, the Windermere Schoel {(held in the Windermere Methodist
Primary School) was ikself atb cone time the scene of attempted”graan
(Selzer, 1962: 5) and was closed for the whole of the first term,

In 1963 the government instructed the Yindsrmere Night School and
Continvation Classes to close “in view of Ihe fact thal the
Windermere Bantu Comguniby Schoel has closed down® {Letter: 3/77/1963,
Inep. Bantu Educ.). After a special combined meeting of the
Bducation Management Committee with the CNENSA Chairman and Becretary
a letker to the Inspector of BED in Port Elizabeth signed by
Professor T.W, Price, Chairman of SHAWOO's Board of Hanagement,
poinped out that the Windermere Night School had no connection with
the Bantu Commumniby School, nob even occupying bhe same building, and
was well able to continue ite activities {Lelbter: 14/8/1963, Pricel.
The <olosure was eventually deferred after the Bantu Educabkion
Department had asked the Windermere Night School Lo substantiabe its
claim that the twenty African studenks in Stds 8 and 10 from Nyanga
and Langa had no alternative bub te abbtend phe Windermersa School
{CNERSA Minutes, B/8/1963),

Clearly by thia stage the removal of Africans from Windermere was
almost  complete and {ab & time when young sabobevrs from the African
Resisbance Movement were being brought bGo trial) another query
emanated from the BED in 1964, not only with regard to the necessity
for Windermere to continue bub alse fhe Rebreab Nighb School "in view
of the fact that most of the Bantu families have been removed from
these aress® {Lebber: 10/11/1984, Dir Bantu A8nin.}. 3gain the
attenpt  bo force closure was temporarily delayed but the drop in
sttendances at Windermere in 1964 and 1965 reflect the ‘unsettled
aituvation. In 1965 the Windermere Night Schael for African adulbs
wag finally instrocted to close, having already been virbtually
‘atrangled by the application of Group Ares vremovals and tighter
reastricbions on African labour and general mobiliby.

€.3.5
8t Marks

The qraph ¢n Figure 5 representing pupil atiendence ab St Marks Night
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Seheol  in District Six shows a sheady increase from an average of 50
a night in 1957 to close on 120 in 1863, More Africans started
attending this school in 1958 when Vigne was its principal (CNENSA
Minutes, 6/7/58) and in 1962, with 50% of its pupils Africans in
clagses from Sub & Lo Std 8, it started opening on  a fourth night
oach week {(CKENSA Minubes, 26/8/62}, 'The programwe was streamlined
thréugh most of  this peried providing basically for two nights of
instruction in Fnglish, one in Afrikeasns and one in Arithmetic,
Accommodation was plentiful but classes were regnlarly’%ormenuaé by

troublesome streeb urohins,

& darring note against this pattern of healthy expansion in 1961
ocourred when Ehe Fc%b Elizabeth Inspector of Bantu Educabion
suddenly instructed the Asscociation that 8¢ HMarks and the Green
Street Schoels were Lo close forthwith in August {in the midst of the
year's programme), unbil /broup drea ‘Pogcupation® permits  had been
chitained {Letters: 30/8/19%1 and 31/8/1%%1l, Insp., Bantu Fduc.).
However, within days, responding te the Association's indignant
relephonic reaction bhrough me as Chairman directly teo the office of
the Minister of Baniu Administration in Prebtoria, Mr g Web HKel
authorized the issuing of the long withbeld pcoupation permits: bup
these were only to be granted until the end of 192, and this
concession was accompanied by fhe warning Lhat during thab vesr all
the  Asaociation’s scheols would be thoroughly investigated by
officials from Pretoria (Wilson, 1962b).

Sk, Marks atbendance continued to improve and when ap the end of 1962
the Sreen  Streel classes in “whire® Cape Town were duly closed many
of these pupils moved over O Lhe Distriel 8ix scheel and conbribubed
bowards it peak attendance in 1963 (Wilson 1963b}. By 1964 hewever
Filgure 5 shows 2 sharp drop in the average atbtendance and as in the
case of Windermere there are direct references in the records bo
’kﬁriC&n removals from the vicinity bte the bownvhips as being direct
causes for the dissppearance of former pupils (CNENSA #inores,
8/9/1963 and §/11/1964). The state’s policles behind these population
removals and  their besring on the closurs of the schoslas will be
examined in greater depth later, but it is bo be noted at this stage
that the Govermment was becoming increassingly confident halb these

night schools would simply fade out of existence throughfaheer lack



222

of pupils. For example, in a letter Lo the Association the Chief
Bantn  Affairs Commissioner, in forwarding Group Area Permits for the
5t Merks and Retreaf Schools in 1963 atates:

< .

"The Bantu families presently residing in these lccalities are

mering moved Lo bhe Bantu Tosmships and the recessity for night

schonls  in these aress will probably fall away in  the near

future. ™

{lebter: 2/5/1963, Chief Banbu ALf, Cower)

In actual fact the need for the schools certainly did not fall avay.
Afvican pupils continued atbending both St Marke and Hebtreab:; in
1968, ir is recorded that there were 42 African studenks ap 8¢ Mavks
and 58 of Retrealt {letier: 24/8/1965 Sec, CNENSA), In the final fwo
years 1966 and 1967, &b Marks although reduced in size and operating
three nights a week instead of four: continued fo provide instruction
to integrated classes from Sub A to Std 8 and to put students through
external examinations, It also conkinued to retain the enthusiastic
suppork  of many  of ita experienced teachers  including the
Vige-Principal of the 8t Marks day school who had turned down the
 offer of a paid posibion al one of the new night schools, run by Lhe
Celoured Affairs Department, in crder to continue his volunieer
teaching at St Marks (Wilson, 1966a).

In the end, Preboria, impervious to all appeals, and intent on
1imiting te the maximum the presence of Africans in white areas after
working hours {SAIRR Burvey, 1963: 124-126) iasued its orders Lo St
Marks {and to Rebtreatn) bto close; even then the 2sscociazion did nob
asccept these instructions without a struggle, bhe nature of which
will be dealt with laber.

£,3.6
Rebyeal Nighi School

-T%@ average at:endancé wf 35 at Retreab up o the end of 19587, is a
rough estimate. That year bad been 2 difficulr one for this night
sehoel, It was then sbill predominantly staffed by University
studenta but at the AGM in March, Lipshitz the Chairman, had
degcribed it as the :"snap child as far as Uthe University is
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concerned” and the severe shortage of teachers had led teo a reductieon
of weekly teaching nights to ftwo ({(Lipshitz, 1957). Retreat's
Principal, Mrs Prescott, who had been organising the school since
1955, was overseas for four months during 1957 and from April until
mid-September there were no reports at all on Retreat at
co-ordinating meetings and no report on progress for the remainder of
the year except for the slight information that "attendances had
dropped considerably during the 'flu epidemic but were improving"
(CNENSA Minutes, 15/9/1957). Back in 1955 and 1956 the average
attendance had been about 26 and 38 respectively and in 1958 when the
achool began a term late notices were sent out to 40 past pupils of
the school (ibid: 26/3/1958).

Teacher shortages were much relieved by 1958 by Lthe transfer to
Retreat of some of the volunteers who had been teaching in Nyanga or
Langa in 1957, myself included. Shortly afterwards in the mid year
when Mrs Prescott was unable to continue I was asked to run the

school and Lo try to build it up. From then on for the next nine and

" a half years I remained as Principal of Retreat.

In 1958 the.largest concentration of pupils was in the substandards
whilst only one or two pupils were in each of Stds 4, 5 and 6,
Before the year was over the numbers improved sufficiently Lo warrant
operating a third night of classes each week. Farly in the sixties,
although the substandards remained large, there was a swing towards
the senior classes {(ibid: 27/3/1960), a development which became
steadily more  pronounced each succeeding year (ibid: 8/3/64)
espacially as the number of candidates successful in one or more
external examinations increased. Ranging from Std 6 to Matric the
number of such successful examination entrants increased from three
in 1959 to twenty-four in 1966 and the school began to build up a
reputation for this kind of achievement. As the number of pupils
(African and Coloured) increased so did the staff (by 1967 the latter
consisted of 56 teachers a week) and an enthusiasm was generated that
kept both teachers and pupils continuing at the school year after
year. It was estimated that in 1962 of the then total staff of 40 at
Retreakt, 23 of the teachers had taught at the school for several
years (Wilson, 1962a). By 1967 this nucleus of permanent volunteers

was much larger.
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The surprising thing was bhab the steady sverage attendances vanging
from 8% in 1961 to 9% in 1967 were maintained despife the removals of
sfricans from the Blouviel location and Rebreat area in  the early
sixties and despite btoo, sericus dimmition in ¢lassroom space from
1963 onwards:; in the latbter year the Presbyterian Church first
reclaimed bthe McNab Memorial Ball Zor theological use only and latey
sppprepriated a small suter ~classroom as habitation for a newly
installed caretaker, In 1964 in view of these gifficulries (14
classes in three remaining classrooms!) and because by then other
facilities were aveilable bo coloured students, only Africans were
admibted as new pupils after the initial Chree week periocd of
registration (ibidr 8/3/1964). Wirch all the difficulties invelved in
trying bo obtain croup arpa permiis alternative asccommodation wag out

of rhe question.

In summing up then, the graph depicting the attendances ab Relreab
from 1857 to 1967 shows a fairly rapid rise by the end of 191 except
for & drop in 1960, the year of the PAC probtests. Thereafter bhere
ware skteady, overwcapaciby atbterdances, mere than which it would have
been virtwally impossible to accomrodate in the very “limited
classroom space available. Unlike Windermere and St Marks the schoold
4id not exhibit a2 drep in attendance commensurabte with the forced
removals of Africans from the district. The froximity of the railway
line facilitated commuting but above all it was the keeness of the
students (augmented by thab of the teachers) that maintained the high
attendance figures, With soch determination  all  manney  of
difficulties were overcome. Many examples ¢ould be cited buk I will
pention two. One  of the shudents, who attended Retreat from Std 3
uripil he had achieved & full 8cé@ 8, when moved fram Blowwlei Lo
Nyanga overceme the distance problem by ’éiaing a moped Lo night
school (Sishuba, 1988). Yet ancther, Gilbert Kewi, a young man who
some vears previously had sustained seriocus injuries in a car
accident, for four years, from 1963 ke 1967, attended classes

regquiarly in a wheel~chalr unkil he reached and passed Sggd S,

£.4
PUPIL ATTERDANCES 1958-196G7 AT THE LANGA AND NYANGA WIGHT SCHOULS

Figure & gives graphs for the fwo night schools in Langa and Nyanga:
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rhese were bthe schools bhe CNENSA was obliged by bhe nev requlations
re  hand Qv&r in 1858 with all their material assets te  bthe Cape
Peninsula 8@&&& School Board and s¢hoal compritbees broughf  into
existence under the RBontu Education system, The graph for the Langa
Night School highlights the marked drop fran the average attendance
of about 170 a nighp in 1957 to an  estimared BO by the end of 1961,
bBefors the new resbrictions Langa Junior had always been the largest
of all the schools operated by the Associabion, In the case of
Nyanga, where no classes took place in 1958, after an uncertain high
envalment attendance in 1959  figures  likewise plunged but
aubzequently mainbained a level not boo much below the average for
1957, Using related evidence I have indicated possible estimates on
Figure 6 by question marks where more reliable figures were not

available in the records.

Por both of these schools it is clear that the two major stumbling
blecks crippling potential attendances lay in 7da) lack of funds and
{b} difficulty in procuring reliable gqualified teachers,

wich regard to funds the 1857 regulations had stated thatf“the school
woard ghall be responsible for financing the night  schools  and
contingation c¢lasses; including the payment of teachers empioved for
such schools or classes” but did add that it could apply for partial
subaidies in respect of rent, electricity, water, sanitation and
towards bhe salaries of teachers '"calculated at such amount per
beaching hour as the Minister may from bime to time lay down" {Maree,
1857p). On the strength of this provieion in the vegulations and
urged on by the Association,; the Rev. Mr Ledige, Chairman of the Cape
Peninsula Bantu School Board, applied for subsidizabion of teachers!
salaries in 1958 {Letber: 12/11/1958; Vigne). Although a few days
later the Hegional Director of BED wrobe thab it wes unlikely rhat
subsidy would be given abt  that stage {(Letter: 1571171838, Regl dir
Bantu Bduc,) the Director of Bantu Rducation, Mr F.J. de Villiers in
an interview with Vigne early in 1959 aqreed bthabl  Lhe pohocl board
fwonld be well advised to apply aqain for a subsidy® {Vigne, 195Ga}.
However despite many applications over the nexb few years {CNENSA
Minutes, 1960~1964) and despite suggestions  from BED's  chief
information officer that subsidies for primary nighb schools {(in the
Africen areas) would "almost always be granted” {Vigne, 1959b) no
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subsidies were ever forthcoming from bhe government for the nsachers
employed at these bwo night achools during the pericd 1958-1967, In
fact “funds allocsted for African adult educatien were b ing
drastically decreased nationally until by 1967 no subsidies at all
were given for this purpose. The following figures illustrate this

process:

Subaidies for Africaen Right Schools and Contincabion Classes

{in African areag only

1958-1959 Rr46 000
156216963 2 000
1964w 1565 1 006
196631267 G

{SAIRR Surveys, 1962,1984, 1966}

Te help keep these fwo  schools funebioning the Association
contributed 2/6 per teacher per evernting and it was agreed that the
balance of a rteacher's nightly payment  of 5/- was o be made up by
the Principals concerned from small meothly “fees paid by the pupils
{CNENSA Minutes, 26/4/1989 and 19/6/1960), Where the CNENSA directly
staffed ifs schoosls, in the vease of ite small number of assistant
pald  African teachers, the Association paid 5/- a night, As a vesult
of representations from Mr Magwa {the Principal of the Nyanga Night
Schoel} for similar payments for the teachers in the township schools
a special CNENSA sub-comnibbee was appoinbed ko meskb with hiwm in July
1859 ro discuss this matter {ibid: 19/7/1859), The fellowing month if
is gecorded thal al Nyangs the teachers woere being paid 5/~ a night
and the students were paying a monthly fee of 2/~ {ibid: 16/8/1559}
but whether or not the Association had ab this stage increased its
monetary commibtment ig neot clear. In any event, iL should be
mentioned in passing, the $inancial burden on the Association, now
operating without any subsidy itself and with at least half of its
hard earned funds expended annually on Langa and Nyanca, was & heavy
wrip  andd it had constantly Lo extend ib&i%&ﬁdwzaising activities,

The obher recurring problem vitally affecting pupil attendances at
these twe schools was the ‘scarcity of teachers. From 1858 to 1967
there were six different principals ak lLaenga and five at Nyanga., The
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Langa principels were Dompsey Loate (1958}, Alfred Fanga (1%59-1960),
Mr Pakabti (1960-1961}, HMrs Priscilla Kobus {1382-1963), PFr Hoiiime
{1964-1966) and Mrs Noxolo Ndlumbini {1967). Running the Nyanga Night
Scheol  for similarly shorf pericds were Messrs Magwa, Mafu, Kouba,
Hgecbe and Mabowe. The chief complaint ell these principals had in
common concerned staff shorbages, particularly regarding reliable and
gualified teachers, The sbudenka themselves who  were conbributing
powards the salaries complained abouf some beachers cooming lave or
nok  at all (ibid: 2B/2/1962). The pay was sohominal that many of
those whe taught did sc as a service to the communiby, thus in Langa
in 1962, when pressure was put on teachers by the Bantu Education
Department through the school beards, te produce detalled records and
schemes of work as for a day schocl, there was much ‘Tesentment and
one Leacher resigned (ibids 26/8/1562).

Ostensibly ol any vate, these were the main factors behind the
fall-cff in average abtendances: however dJespite decrsased size and
the inevitable problems the classes were much in demand and  the
principals and liaison members reported on many periods of srooth
running and cocasionally on Std € external examination successzes. For
example ab the end of 1963 Mr J. Seni and Mr £. Sikbambule qualified
for the Std € certificates: this achievement belped to  launch
Sikhambule on @ three year course in Natal to become a minister in
the Ethiopian African Church (Cape Argus: 1964a).

The 1960 Jdrop in bthe Langa graph on Figure & could be athributed fe
the “PAC anti-pass campaign and the related disburbances during which
the school ¢losed and many of the studenis went back o the homelands
{CNENSA Minutes, 19/6/1660).

for the first few years affer the 1957 regularions rook effect the
Principals from the Iwo schocls together with accompanying members of
staff abtended the Association’s Co-ordinabting (omsilbtee meetings
very regularviy and gave reports cn  progress.  Howewver in the middle
of 1962 and a9ain in 1864, the Department increased its pressure on
the school bosrd and respechive school commibtees bto take a more
active role in running these two schools although the Associabion
insisted on continuing to pay the teachers individually and to

maintain the right of ibs liaison members to wisit bhe schools
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reqularly to ensure its funds were being pul Lo good uze {Wilson:
1962b  and CNENSA Minutes, 26/471984). Posaibly because of thig new
shifr towardé’gr&at@r sochool  board participation in the affairs of
the Langa and Nyanga MNight Schoels the Association afber 1962
received less detailed informabien on  abtendances as  evidenced in
Figure € and cerbainly from mid 1564 1o the end cf 1965 {when however
the co-ordinating weelings were no longer held so accessibly in {ape
Tewn} bhere was a period of about 18 months when neither school
principal or representabive atbended Lo present their reporks (CNENSA
Minukes, 9/8/1964 o 25/11/1965 inclusive}., Liaison however was still
cordially maintained, the Aassociakion conbinged to help organize
and»of«year"prize givings at both schools and in fact after the last
of ita volunteer schools was cleosed down in 1967, ouch of the
remaining CNENSA fund while it lasted, was still being used for
several more yesrs to pay teachers {75¢ a night} at thess bownship
night schocls {CNENSA Records, 196%-1972),

6.5
TUITION OFFERED

211 the schools continued to provide classes in the same manner a8 in
the fifties. In the primary classes the sublecks taughl were skill
¥roga in che substandards and English and Arithmetic from Std 1 o 6
except that now bhere were more rvequests for tmiﬁion in Afrikasns. As
previously mentioned when the St Marks school ran classes four nights
a week, it had a basic division of two nights for English, one for
Afrikasans and one for Arithmetic, There zre alsc references in the
records to Afrikaans being taught ap the Docks School, Sea Poink,
Nyanga and Windermere but difficulby often arcse in finding feachers
for this subdecth,

Under the Bantu Educabion syscem of course -“unior classes up to Std 6
in the day schools were taught in the vernacular. At the Lange Night
Bchocl a principal, Mr Mgidima, reporbed that the';vpizs preferred
to be beught through the medium of English and that this waes
"permissible” {(CHENSA Minutes, 9/8/1984) and in ancther reference to
this contentious mabtber, Mr Megws, (who as well as being one-tims
principal of the Nyanga school was alse Vice~Chairman of the
unpopular  Schooel Board) repcorted that under Bantn Education students
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were expected to write examinations in the vernacular but GO Xhosa
text-books were available: he further reported that he would try to
get lists of the Xhosa terminology, especially for subjects like
Physiology and Hygiene (ibid: 28/2/1962}.

As far as the primary classes run by the CNENSA volunteers were
concerned, these were always conducted through the medium éf English
‘except for the teaching of Afrikaans and in the substandards where
beginners were first taught literacy in Xhcsa by African teachers

before learning to read and write in English in Std 1.

I used to teach senior English but as an aid towards teaching
literacy in English, soon after taking over the running of the
Retreat school I was inspired by a friend's success with a literacy
experiment to try to devise something similar for Retreat. For this
purpose appropriate illustrated cards were produced to introduce the
adult beginner immediately to short sentences with accompanying
sketches. The sets were graded from using single vowel sounds in many
different forms to doing the same for a variety of dipthongs but
always expressed in ;llustrated meaningful short sentences. This
combination of the "look and say" with the phonetic method proved a
success and after the first two sets of cards and a period of six
weeks the class undergoing the experiment was encouraged by being
able to read a simple story which had been based on the vocabulary
thus mastered (ibid: 26/4/1959). This system was still in use at
Retreat two years later and was commended by Mr Davidson from the
Battswood Training College when he was invited to visit the school
(ibid: 28/5/1961).

This widespread use of '%nglish was no doubt another thorn in the
flesh for a government that was determined to replace it by means of
the vernacular in all the BED Lower and Higher Primary Schools. In
1965 when Pretoria granted "the reregistration of the St Marks
Combined Higher and Lower Primary HNative Night School" one of the
stated conditions was that';Bantu Teachers be used as far as possible
and that the vernacular be used as a medium of instruction" (Letter:
25/2/1965, Sec. Bantu Educ.). Needless to say this condition was

simply ignored.
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The ochools providing for senior classes were Retreal, 5¢ Marks {up
go 858 7 or 8) and Windermere, bub ococasionally other schools such as
Nyanga and the Docks School assisted secondary students. Nyanga in
1966 had one Std 10  student (CNENSA Minutes, 26/9/1960) and after
having had seven candidates pass English and Xhosa in the Std ©
Nabicnal examinabions thak year, it abtempied ko run several senicr
classes in 1981 wder Mr Dunvwa. 'This experipen: was shorvi~lived
however through shortage of gualified geachers and an altemph by the
school  principal, Mr Magwa, -o get permission from the Secretary for
Panktu Bducation for white s=condary teachers to teach in Nyanga
failed {ibid: 19/2/1961),

There was a2 conalderable éemand ameny  African adults in bhe sixbies
for assistance in furthering their secondary education and as
Africans were bheing systemabtically moved ko lLenga and Nyanga frcwm
areas like Cape Town, Athlene, Windermere, Rebreatb and Simeonsbown so
this demand for senicr c¢lasses in the townships intensified, At the
Langa Night School as in Nyanga the need was also ratsed (ibid:
2373/7186l): in 1962 eix teachers from the Langa High Schoel were keen
b abart secondary “continuation” slasses  bub the CNENSA commnitiee
ab that time did nobt wanlh Lo sponsor any further undertaking unzil

the ‘junior classes were running satisfactorily {ibids 28/2/19632}.

Then in 1965 in Langs bhis matter was brought up again. Nobk being
able to find the ‘necessary teachers on their own the Lange Schoel
‘Board wrote to me as Chairman of the Associabion asking for help in
launching secondary night classes for adolks in Langs {(Wilson,
196€a). This request coincided with t%% gevernment order Lo close
deamt  SHAWCO's Windermere Bchool on the pratexk thab the Afvicana had
been moved from that area, and the Inspector of Bantu Educabion; Mr
J.T. Beyns, {contrary te the policies of his deparbtment), had
suggested that the SHAWCO students should instead run  secondary
classes in Langa, The SHAWCO Education Management Commitbbee however,
still hoping to continue classes at Windermere for coloured students
asked the Asacciation to organize the new protect {letter: /1171865,
Chmn  CNENSA). Supported by Hr. Heyns Lhe Langa School Board duly
submitted thelr application tc the Santo Education Department, and
Mr., Heyns optimistically wrote to me as chairman suggesting that

once Che outcome of the reguest wag known bthe matter of venue could
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_ then be discussed.

Carrying the proposal further, in a subsequent interview with the
Secretary of the Department of Bantu Education Mr wvan Dyk, I
supported the suggestion that the school lest in Windermere should be
replaced by a secondary one in Langa and staffed by white volunteer
teachers. The result was predictable. Mr van Dyk would not even
consider the proposal, stating "that IEt was not in accordance with

government policy and was unthinkable” (Wilson, 1966a).

Thus it was inevitable that with no facilities available in Langa for
African adults in secondary classes, and after the 1lcss of the
Windermere school such students should start coming in increasing
numbers to Retreat and tc St Marks. The latter went up te Std 7 only
in 1960 and 1961 and thereafter to Std 8 but Retreat offered classes
up to Matric in a fairly wide range of subjects thakt, according to
student demand, included in some vyears /Biology, Latin, Maths,
Bookkeeping, Geography, Physiology and Hygiene and always English and
History.

It will be recalled that in the fifties faced with the daunting task
of Etrying to prepare students for external secondary examinations in
only a limited number of hours a week and using frequentlyfﬁnreliable
and untrained volunteers, the Association had entertained possible
sclutions to the problem, firstly by handing over the responsibility
for senior classes to the Cape Town Technical Coliege and secondly by
}centralising their own efforts at a venue in the Mowbray - Woodstock
area. When neither scheme cculd be implemented it did its best to
satisfy the irrepressible demand for writing external examinations by
eliminating as many of its own structural weaknesses as it could.
However although there had always been sporadic successes, and at st
Marks and Retreat in particular in the sixties there was a steady
increase in the number of candidates passing cne, twe or occasicnally
three subijects a year, these successes were hard to achieve and there

were many failures,

4
At Windermere with 1its academic vyear lopped off at both ends,
commencing only in March when the universify students had returned

from the summer vacation and terminating in September when they left
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off to prepare for their own examinations, the difficulties had been
even more aggravaked. The substitution at Windermere of the girls
from the Cape Town Teachers' Training College as teachers for the
last quarter of the University year from 1960 onwards (SHAWCO Annual
Report, 1961) was a partial sclution, but Windermere in its annual
reporks frequently 'ﬁémoaned its poor senior school examination
results. For example in 1961 fraom Stds 6, 8 and 10 a total of 12
pupils wrote 28 subjects of which only five were passed and then only

with "E's," the lowest of the pass symbols (ibid. 1961: 39).

The following year, in 1961, in an akttempt Lo overcome such peor
results, Windermere decided to revise its system of teaching. Dr P.
Kunene was Acting Chairman of the school that year as well as being
one of its teachers; also the hard-working FEducaticnal Management
Committee, which was responsible for running the school and which in
1961 had "met for upwards of twoe hours every Sunday evening for the
duration of the school year", was again in harness (ibid: 1961}. (It
included in its team Rick Turner and Stephanie Kemp both of whom for
cother reasons were later Lo come before the public eye.) The new
method based on a -@ondensing of the normal school syllabus in
"correspondence ceourses" and invelving "tukors" rather than teachers
was quite frankly introduced as a means for achieving bektter
examinaticn results and ikt was admitted;"that although this does not
provide the pupils with a broad education, it does enable them to
obtain a certificate and thereby improve their financial position."
At the same time this narrow form of education was supplemented on
Friday ewvenings by the showing of educaticnal films (ibid: 1962). In
practice the examipation results at the end of 1962 were really no

better than before but their teachers consoled themselves as follows:

"Impressive individual results in a school of this kind, even
if they were obktainable, are probably much less impertant than
the acquisition by all concerned of a little knowledge of the
three R's. OQur pupils are assisted by the awareness that we
take a close perschal interest in them; an interest and
friendship which they warmly reciprocate.”

(ibid: 1963)

For many years the Association had been able to prepare both its
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African and Coloured pupils for the Natiocnal Examinations of the
Department of Education, Arts and Science and their entries had been
handled by the Cape Town Technical College. After/1961 however this
practice was no longer allewed for African candidates. The Department
of Bantu Education then took over all examlnations for private
African students, substituting its own syllabi for Stds 6 and 8 while
for the time being, in 8td 10, continuing to use the syllabi and
examinaticn papers of the Department of Education, Arts and Science
(Secretary for Bantu Educ. 1961). This further curtailment’gf freedom
of choice did not however deter the students from continuing to
strive for official certificates and for those night scheols with
both African and coloured pupils, it meant doubling up on classes

where there were different set—works in the two different syllabi,

Probably the most essential ingredient for success in a’voluntary run
night school was to have always, on every school night, a full
complement of good teachers. This cardinal rule, important as it
was for all the classes, was of critical importance for those pupils
struggling against great odds tec master academic requirements at the
secondary levels in only a few hours a week. Fortunately as the
CNENSA continued to gain a hold on the affection and support of
Capetonians the securing of /reliable and appropriate volunteer
teachers became one of the outstanding achievements of this period.
At the commencement of a vyear, once an assessment had been made of
the reasonable academic requirements of those who had registered in
the senior classes it was then possible actually to select reliable
volunteers with the necessary skills to provide the tuition required.
Vigilance on the part of night organisers Eoc draw upon/hreserve"
teachers in case of need remained vitally important but both St Marks
and Retreat during these years became cchesive units in which very
many ©of both the teachers and the students were perennial
participants and it was not uncommonh for skudents to progress

annually from one standard to the nexk.

I found at Retreat that achieving a hard core of ;;gular participants
helped to infuse in the school a seriousness of commitment that
atktracted both experienced professicnal teaéhers and a growing number
of senior secondary pupils. Many retired,. but still active teachers

became involved. During the 1960's Retreat had on its staff the
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former principals of Rondebosch Boys and Kimberley Girls High
Schools, the principels of Micklefield and a High Schoel in
Bonteheuvel as well as a large number of qualified teachers and
others whose professions equipped them for teaching such subjects as
/hathematics, Book-Keeping, Biology and Physiology and Hygiene at the
senior level. As already mentioned Retreat had the added disadvantage
of a reduction in c¢lass room space at the very Etime when it was
achieving its highest average attendances. The holding of several
different classes in one room however did not detract from the
enthusiasm of either teachers or pupils but seemed to cement further
the bonds of endeavour shared by all. And when the interest of cone's
subject held sway one became quite impervious te what went on in

neighbouring groups!

’Successes or failures in examinations certainly did nokt constitute
the main eriterion for passing Jjudgement on the achievements of a
CNENSA night school but before leaving this generalised treatment of
the tuition offered in the schools, it 1is possible through extant
records of the external examination results in Stds 6 to 10 at
Retreat in 1966 and 1967 to have an idea of the scale of the pass
rate in these classes during these final vyears when this school had
reached its peak of concentrated and combined endeavour. In the
Retreat Night Scheol “Continuation Classes" in 1966, of the 30
students {10 African and 20 coloured)} who wrote 53 subjects in Stds 6
te 8, 24 achieved passes in a total of 24 subjects. Thus 80% of the
entrants had some success and there was a 45% success rate in
individual subjects. In 197, although there were more entries
including 13 for Std 10, as far as can bé gleaned from pass lists the
results were not as good. OQut of 47 entries {22 African and 25
coloured) writing a total of 108 subjects in Stds 6 to 10, (but some
subjects entered privately) 29 students constituting 62%, passed one
or more subjecks in a total of 32 subjects thus giving a 30% success
rate in individual subjects (CNENSA, 1966 & 1967). The following year
it was claimed (Cape Argus,1968) that 40 students had had some
examination successes, but that figure included successful pupils

from St Marks together with those from Retreat.

In 1962 when Retreat started entering its candidates for the higher

grade of English instead of the lower there was a drop from the
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"spectacular vresults in Std 6 of 1961" but the school persisted in
most classes with higher grade English. Another stumbling bleck Lo
oukward success was the fact that on occasion the /EngliSh "a
examination papers of the Bantu Education Department of Std 8 level
were of a very high standard according to one of Retreat's
professicnal teachers, in fact higher than that of the eguivalent

paper set for whites (Wilson, 1963a).

Behind the impersocnal statistics were of course many cases ofjguman
interest and personal achievement. Reference has already been made to
early examples and to the progress of Nomsa who subsequently became
an overseas trained specialist pediatric nurse. A brief review of a
few other outstanding case histories in this final period of the
Association will help put intoc some perspective the considerable

influence the night schools had on the lives of many students.

Neighbdurs of Nomsa's in Retreat before they too were obliged to move
from Blouvlei to Nyanga West were two labourers from the Transkei
with their families, Michael Kelembe and Julius Sishuba. Both of
these men became closely associated with the Retreat Night School for
" sustained periods. Sishuba, employed as a cleaner in a hospital,
attended the night classes for eight years starting in Std 3,
achieving distinctions in Geecgraphy and English in Std 6 and
finishing with a Std 8 certificate. He said he weould have continued
with his studies if the Night Schools had not been clesed. Although
before his retirement in 1986 he had not risen above the rank of a
messenger in the Administration of the Groote Schuur Hospital (no
doubt largely due to extreme ﬁaucitf of job opportunities for
Africans) his general knowledge and fluency in oral and written
English gave him stature in the community and particularly as an

elder in the Seventh Day Adventist Church {Sishuba, 1988).

Kelembe, a milk delivery-man by day and for six years a valued
teacher of Xhosa to the sub-standards in the Retreat Night School,
was determined to raise himself and his family above the harsh
constraints on the life of a labourer. Although equipped only with a
Std 6 certificate when he first settled in Retreat, through private
study and coaching from night school teachers he achieved a mature

age Matriculation exemption by 1962 at the age of 39. With the
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/%inancial support and the continuing encouragement of the Association
he then graduated at Fort Hare with a BA degree and subsequently
qualified as an attorney (Wilson, 1969). Soon thereafter, frustrated
with his “powerlessness as a legal man Lo redress the severe
restrictions impeosed on  the township communities by  harsh
legislation, he returned to the Transkei where he eventually became a

town magistrate.

Cuthbert Joyi at Retreat also obtained a mature age Matriculation
exemption and he proceeded to study law through UNISA (Wilscn,
19%4a). Goodwin Bingwa, a Jjanitor ab a Kenilworth block of flats,
afrer qualifying at St Marks in Std 8 English on the higher grade
(Wilson, 1964a) entered the Std 10 class at Retreat and passed
English and Xhosa in 1965 (Wilson, 1966a). Another Retreab student,
Gladstone Nguta, after studying in the Std 10 class in 1967, wenk on

te train at a theological college in England.

Among the final batch of 1967 students at Retreat was Edward Xonti
who passed Std 8 Arithmetic with a "B" symbol and also Biology and
Social Studies. These results added to his three successes of the
previous year gave him the full Junior Certificate. Xonti's teachers,
as often happened with keen students, had given him extra lessocns in
their homes over weekends. He had come to the Retreat Night School at
the age of 22 in 196. In an interview (1988) he told me that he had
had to leave Healdtown High School in November 1960 when his mother
could ‘not afford to pay his fees and that had been the end of his
formal day school educakicn., His story epitomizes the /haste of
talents of so many similar intelligent ybung people. With the closure
of the Night Schocels he had lost heart in trying to continue his
studies and when interviewed 20 years later was still a labourer and
still lived in the same shared small room in the Langa flats to which

he had moved eighteen years previously (ibid).

There were two other secondary students who merit special mention,
Irene Skenyana and Brian Mhlongo. Both aspired to becoming medical
doctors. Irene Skenyana came to the Association in 1965 for help in
improving her 1958 Matriculation Mathematics and English symbols to
qualify her for admission to study medicine (Wilson 1965a). This aim

she achieved and in due course fulfilled her ambition by graduating
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as a doctoer from the Wentworth Schocl of Medicine in Natal.

Unfortunately I do not know what eventually became of Brian Mhlongo
of Guguletu, the other medical doctor aspirant, but he was prcbably
the most brilliant student the Association had ever encountered. He
had matriculated at Langa High School at the age of 16 after an
outstanding school record but had never been taught mathematics. The
following year in 1964, to remedy this situation and because he
wanted to study medicine, he approached the CNENSA for assistance and
in a remarkable feat mastered enough of the science of maths within
eight and a half months of concentrated study Gto pass Cthe
matriculation examination with a "B" symbol. His teacher, Mrs Ethel
Hudson who gave him free private coaching, said of him: "I have been
teaching for 34 years and have never encountered a brain like
Brian's" (Cape Times, 1965a). His outstanding achievement attracted
public attention and financial assistance to enable him to study
medicine and it is reported that at Wentworth Medical School in 1965
he_continued to make brilliant progress (Wilson, 1965b).

Since the middle 1950's under Bantu Education the emphasis had been
on “ower primary education. Statistics called for in Parliament in
1961 revealed not only less than 800 African Matriculation candidates
nationally but a ‘marked decline in the numbers of those achieving
school leaving certificates or matriculation exemptions. The tetal
percentage of passes in both these categories had dropped from 46,1%
in 1956 to 17,9% in 1960 and in the latter year only 28 pupils had
obtained matriculation exemptions (SAIRR Survey, 1961: 234). The
Government's enforced switch (mentidned earlier) for secondary
aAfrican candidates in Stds © and 8 in 1961 and 1962 respectively from
the National syllabi and examinations to those prescribed by the
Department of Bantu Education was one of its tactics in dealing with
such results and of course another /disastrous step in depriving

Africans of a national unitary education system.

6‘6
THE SCHOCL CLOSURES IN THE CONTEXT OF GOVERNMENT POLICY AND RELEVANT
CONTEMPORARY EVENTS

In initial comments on the closures of the seven volunteer schools of
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the CRENSA between 1960 and 1967 1L has already leen noted that
undoubitedly vhe madjor contributory factors were the /removals of
Africans from "white® or “coloured” aress Lo the Afvican townships or
back o the rural areas. Behind these removals lay succesasgive stages
of implementing the Group Areas Act, 2 deliberabe policy Lo separate
the various races {separate Departments sstablished for Coloured and
Indian Affairs as well as African) snd an €bsession for trying to

remove all Africans from the Western Cape.

Nobt only was nheiknflux of Africans inte the area wmore tightly
controlled than ever by the Bantu Laws Amendments Acts (No 7 of 1963
and No 42 of 1964) but Mr Blaar Coebzee's staked ambition for
reducing, stopping and then reversing the flow of African labour to
the Wesbern Cape [(SAIRR Survey, 1964: 167-168) was t¢ he further
promoted by the creation of a Special Committes in 1964 for this
purpose, by the éoﬁaept of industries o absort migrant workers on
the Ciskei border, by the removal to the homelands in 1963 of African
buginess pen and professionals classed as Tunproductive”™ in ferms of
Soubh  Africa's labour needs {(Ballinger, M. 198%: 464}, by an embargs
on  'non-essantiald new African businesses in the townships (SAIRR
Survey, 1963: 148-149), by plans for replacement of even the sbtrictly
limited ‘“mingle" African migrants by coloured workers {SAIRR Survey,
1967: 172} and by the creation of the Transkel State and citizenship
rendering "Transkeiana™ foreigners in  South Africa (Ballinger, M.
1969: 467). In 1965 and the first six months of 1966 it was
caleulaved thab 71% of African workers recyuited by labour bureaux
went to the Western Cape on a short-berm migratory basis {SAIRR
Survey, 19648: 13591403, Ye. despite ali Fhese government efforts "to
atem the bide”, the African population in the three Cape Town African
rowmnships of  Langa, Guguletu and Nyanga increased oo ¥ 217 in 1955
{SAIRR Survey, 1966: 187},

& number of government “imposed restrictions dogoed the remaining
YEars nf the ONENSA's schocls bul conbrary Lo government
expechabionsg, except in the case ¢f Sea Point and Ixcks which were
indeed brought Lo a standstill by prevailing policies, such
restrictions were not able on thelr own to annihilate the other
schoola., The government's line of thinking which waz repeated

geveral Limes to the Association in 1963 was first clearly enunciated



240

in 1962 after Bantu Administraktion in Pretcria had sent a Mr
Vermeulen in March to investigate the circumstances of all the CNENSA
schools, Subsequently the Secretary for Bantu Administration and
Development, while ordering Sea Poink and Green Street schools in
white group areas to clese nevertheless permitted St Marks, in an
area not yet proclaimed, and Retreat where there was still a day
school registered with the Department of Banku Education, to continue
temporarily. This was in the expressed belief that scon the
population removal schemes would make them redundant anyway. This

conviction in the case of St Marks was articulated as follows:

"Met die ocog op die geaardheid van die omgewing en die feit dat
die Bantoe-aandskoliere mettertyd, namate die verskuiwing
vorder, uit die skool sal verdwyn, is die Departement bereid om
aan te beveel dat die skool voortgaan solank as die huidige
toestande voortduur en ander faktore wat die sluiting van die
skool vir Bantoe gewens maak nie navore tree nie."

(Letter: 23/5/1962, Sek. van Bantoe Admin.)

Apart from being ’Eiametrically cpposed to the integrated night
classes the government was also deeply/éuspicious of what tock place
in the schools and feared that they were centres for the propagation
of comunist ideas (Vigne, 1959a). No deubkt for this latter reason it
constantly insisted on being provided with the names and addresses of
both teachers and pupils when applications were made for the annual

registrations.

While there ig no direct evidence that ény of the CNENSA schools were
closed because of left-wing participankts (although according to Mr
Fricke the Special Branch once visited the CNENSA office and
inspected its records (SHAWCO EMC, 4/4/1962)),; and while it is clear
that the Association's personnel, even pelitical activists 1like
Randolph Vigne, still believed in keepihg the affairs of the
Association ocutside the pelitical arena {Letter: 1/10/1961, Vigne),
yet it is very likely that some of the Butside political activities
of its members as well as its close conneckions with many NUSAS
students staffing Windermere would have have been noted; these
factors may have confirmed the government in its long conceived plan
to eliminate African adult night schools, especially those run by



241

'English speaking white liberals and radicals. In any event as already
mentioned, the demise of the Association was seen by the government
as the natural corcllary of the implementation of its total apartheid

policy.

The above comments regarding political activists and NUSAS require
some clarification and in the process will net only explain how close
to the wind the Association was sailing in pursuing its course but
at the same time, will reveal the clearcut external reactions cf many
of the volunteers who were staffing the schools, to an increasingly

repressive regime.

6.6.1
The Involvement of the Contact 'Liberals with the PAC and the

Transkei.

In mid 1958 Randolph Vigne, a publisher and an Oxford graduate,
replaced Maida Lipshitz as Chairman of the Association. He alsoc
became Principal of the St Marks Night School. At the same time his
close friend, Patrick Duncan, tock over the editorship of "Centact",
Ehe newly launched mouthpiece of the Liberal Party but largely
financed by Duncan, and Vigne soon became his literary editor and

author of "Sam Sly's Column" in this paper.

Although as already mentioned Vigne believed in preserving the
Association's political and religious neutrality he was determined
that the Association should not be cowed by government dictatorial
rules. An early 1958 article in Contact by an anonymous writer prier
to Vigne's take-over as Chairman gives evidence of the earlier
precautions taken by the CNENSA not to appear confrontational in its
manner of coping with the new frustrating regulations and the delays
in cbtaining registrations. The article reported spckespersons in the
CNENSA  office busily ~ complying with detailed requirements and
saying:/“Please don't quote us as wanting to start a campaign against
the government. The delay might be due to usual departmental reasons.
After all, regulations have been published providing for night
schocls in European areas..."” The repcrter then ended somewhat
wryly that the Association's next step towards ending the deadlock
would be to write a personal letter to Sehator Verwoerd {Contack,
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1958).

Private -criticism of this appeasing attitude emerged more explicitly
in 1961 when Vigne, standing for the Liberal Party as a candidate in
Constantia in the General Election had been praminently billed in his
election manifesto as the former Chairman of the CNENSA and reacting
to the Association's sensitivity about this political connection, had

written to me as follows:

"Though I am heartily against the attitude of subservience to
the Bantu Education Department which was displayed by the
Association before I became Chairman, I agree with you that
there should be no room for doubt as to the genuineness of the
Association's divorcement from politics in any form., If my
formal resignation from the Association will assist in clearing
up such a doubt, I hope you will make it known to the

Department.”
{Letter: 1/10/1961, Vigne)

In my reply I stated emphatically that we would hate to lose him as a
"subgcriber-member"! (Letter: 3/11/1961, Wilson).

Vigne brought with him on to the new Committee in 1958 more Liberal
Party members, among them Brian Bishop;(who headed first the Docks
school and uypon its first cleosure akt the end of 1958, the one in Sea
Point), David H. Philip and later James Currey and Neil Ross (CNENSA
Minutes, 1958-1960}. Joe Nkatlec, a former 1952 Secretary of the
ANC(WC) (Cape Times, 1952d), banned in 1954 and later Vice-Chairman
of the Liberal Party in the Cape (Gerhart & Karis, 1977: 118) had
already appeared on the Co-ordinating Committee iﬁ 1957 (CNENSA
Minutes, 20/10/1957) and as a close colleague of Vigne's now became
more invelved and at one time ran a lunch-hour reading room project
for the Association at the Green Street School (CNENSA Minutes,
26/10/1958 to 27/3/1960}.

Concurrently with his two year term of office as CNENSA Chairman from
mid 1958 to mid 1960, Randolph Vigne was prominent in Liberal Parky
politics, in helping to run the newspaper "Contact" and as the main

forerunner in bringing Liberal Party support to the newly formed PAC.
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28 Chairman ©f the Sea Point branch of the Liberal Party bhe had
played an ackive rwole in two successive  eleckions in that
constituency when the Liberal Parcy had fielded Gerald Gordon in the
Parliamentary elections ¢f 1958 and Patrick Duncan the follewing year
as candidate for the Provincial Council. Joe Nkatle too had been parb
of Duncan's election beam {Driver, 1980: J&7-16R), introdusing a new
noke as a“gZack in public support of a white candidate in a whites
only election. The 1850 Sea Peoint campaign in which much public
discussion and argument toock place, vame at a time when the Cape
Liberal Party was largely controlled by the more radical “Contact”
Liberals and the Party ag a whole was moving more to the lefly Duncan
forthright in his total condemnation of bhe colour bar;‘ééfused ko
pander to white prejudice and the party seemed to  be gaining black
support {ibid: 168},

Vigne through Nkatle was building up important contacts with Africans
at this time., During 1958 he met Nana Mahoma, a young black
Africanist studying at UCT who had been depubed by the PAC along with
other Africaniste bto build up a FAC organisation in and around Cape
Towrr: Tecruil "task forces® of voung blacks and gain support from
sympathetic whites (Gerhaxt & Karis, 1877: €8}, Vigne was
subsequently to describe himself as “nunber one white pal" to the BAC
from 1952 {Driver, 1980: 165). So deeply was he impressed by what he
learnt about this organisation and particularly from two African
labourers, Mlckoti and Matros whe were Chairman and Deputy Chairman
respectively of the PAC Nyanga Committee {ibid: 179) that he sent a
personal report to a Liberal party execulive meeting in February 1560
rrying to motivate that Party's support for the PaC's plan for its
santl-pase campalagn in March and for the PAC in general. With this
sympathetic support from the Chairman of the Sea Point branch of the
Liberal Party and the latter's contacts among Africans it was
probably not coincidental that the PAC wag reccrded as having done
croanising work in EBea Point (as well as Worcester) by one of the 31
PAC  leaders, Ralph Mbatsha. This evidenoe of PAC activity in Sea
Point came oulb during the iIrial afrer the 1960 disturbances when
#oatsha's Diary was used in the case against the PaC {ibid: 174),

According to C.J. Driver (1980: 173), cubside of the PAC only a few
~of the Contact Liberals like Vigne, were prespared for the extensive

+
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African Jemonstrabions that develeoped in Cape Town hard on the heels
of Sharpeville and that culminated on $he 30 March 1860 with the
mavch of 30 000G inte the centre of the city, Vigne and Nkatle in
particular helped ko condition the Liberals and particularly Pabtrick
Duncan towards stpport for the PAC. “Contacl gave full cover bte Che
gvenkbs as they wunfolded end hasty Cape Liberal Party execuiive
meslings were held o explore means [0 support the campaign, Harry
Brodie who had nob yeb emigrated, writing to me later aboub those
tension-filled days gives further insight inte the inveolvement of

Vigne, himself and other Liberals in Sea Point, as follows:

‘we {he and his wife) were very close to Randolph Vigne in the
Liberal Party at the time of Sharpevilie, for example we were
all high up on he list of Cape Provinecial Execubive merbers
whe were liable Lo be ariested {because to our concern, several
prominent Johannesburg membera had been  arrested). Because of
the government's nasty babit of arresting people ak 2 or I am
»»e  everybedy -~ or a lob of people anyway ~ slept ab cur house
at No. 9 Ave Normandie, Sea Point... As a slight complicalion
we had a young African sleeping in the servant's ricom whom we
krew was ‘on bhe vun® from the police. How could we have
declined to give him shelier? We gob him away afterwsrds, via
assistance from Pab Duncan., Randolph was one of those wikh us
in these few days.”
(Brodie, 1986bh)

Ag it happered no Cape Town Liberals were dsbained in this periad
{Drivey, 1980: 179}, However ab the Qﬁgﬁe Liberal Party Executive
mecbing called in Sea Point on Sunday 27 March, just before Monday's

7 Bay of Mourning when 9$0-95%8 of African workers in Cape Town stayed alb
home (Ballinger, M. 1969: 431), it was decided that in the event of
the Parfy being kanned the ban would be ignored and the Liberal Party
would spend  the next few days ralsing money for the PAC {Driver.
198G: 179},

It has already been nobed that in Cape Town during the §§§$*&'che
major ANC campaigne had received only boken support: now with the
breakaway of Africanists to form the PAC a very different situation
developed in  Ehis region; Referring ¢ the crowds that qathered in
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Nyanga and Langa pricr te the Anti-pass demonstrations Collingwood
Augusk who lived in Nyanga and was a sub-editor of "Contact"
expressed amazement in his diary at the large numbers of
‘hpeasant-type demenstrators" who would nermally heve taken 1lithle
interest in politics. He added: "They are the migrant labour and they
are Lhe hardest hit by the pass laws. But it is stili surprising and
a vrevelation that at last a political call that appeals to them has
been raised" {Lodge, 1983: 216).

Before leaving the country in April 1960 Collingwood Auguskt, Vigne's
editorial colleague, also recorded in his diary that two days before
Sharpeville, PAC men were able to enter the Cape Town Docks and with
the tacit consent of the watchmen, distribute leaflets and persuade
the dockers to stay away from work (ibid: 216). The Docks Nighkt
School ak that stage was still closed but only weeks later, Vigne in
his Night School capacity wrote to CNENSA members that permission had
ar last been cbtained for the Docks School to be reopened (and that
plans to open a new night school in Nyanga West had had ko be shelved
during the anti-pass campaign) {Vigne, 190a).

C.J. Driver (1980: 1Bl} denies the argument that the Liberals
persuvaded Kgosana, the young PAC student leader at the head of the
30 000 in Cape Town on 30 March Lo negotiate with the police and turn
back his men, thus surrendering power; he claims that although Duncan
had played an intermediary role 1in the demonstration in Caledon
Square on the 25 March no Liberals were directly involved in the
later extremely Gtense siktuation. Be that as it may what was
particularly significant about the Liberals in the aftermath of the
/étate of Emergency proclaimed on the fakteful March 30 and after the
passing of the Unlawful Organisations Ack in April, was that this
organisation and the “Contact®™ Liberals in particular lost no time in
entering the temporary political vacuum created by the banning of the
ANC and PAC and the detentions of so many leaders; they started to
work among migrants in the reserves, particularly those who were in
political‘épposition to the concept of the so-called independent
homelands as put forward by the '"Promotion ¢f Bantu Self-government
Act" of the previous year and to recruit African members into the
Liberal Party. They, and Duncan in particular, saw in the spectacular

support given by the masses to the PAC anti-pass campaign, in the
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ability fo act non-viclently in huge demonstrations and in the
Africanists' refusal to be dominated by members of the Communist
Party much hope for the future (Driver, 1980: 167) and many of them
shared at that time the optimistic PAC belief that its strategies
could achieve change in South Africa by 1963 (SAIRR Survey, 1964:
14).

There was much work to be done and it is not surprising against this
background to see Vigne at the Association's AGM in May 1960 shedding
both the Chairmanship of the CNENSA and the Principalship of St Marks
Ec concentrate on political work as National Deputy Chairman of the
Liberal Party. After Duncan and Neil Ross (another of the Liberals on
the Night Schecols Co-crdinating Committee) had blazed the trail in
egtablishing the Liberal Party as an influence in the Transkei in the
latter bhalf of 1960 (Driver, 1980: 186-188) Vigne and other Contact
Liberals carried on their initial Transkeian work. This was
particularly after Duncan, soon after being banned, had escaped to
Basutoland in May 1962 with the assistance of Vigne and Hijul (ibid:
207-208). Vigne now increasingly under government surveillance was
refused a passport to attend a literary conference in Uganda in 1962
(SAIRR Survey, 1962: 22), was himself banmned in February 1963, and,
in terms of his Transkeian inveolvement, was charged in 1964 on two
counts of contravening the Transkei's emergency regulaticns.* (Cape
Argus, 1964b}. His role in the African Resistance Movement will be

referred ro presently.

Before considering both the development of underground movements in
/1961 as final desperate responses to bannings and repression of Ehe
ANC, PAC and a small group of radical liberals, and the espousing of
sabotage later that year by wings of all these groups I will first
round off my review of the 1960 involvements of the more radical
Liberals with the PAC and assess their possible influence on
government attitudes to the CNENSA. So far the external political
connections of a number of the Association's participants with this
new significant African liberation movement have been noted and in

particular.in their concentraticon in the Sea Poinkt, Docks and Cape

* Some years later Vigne published a 26 page booklet entitled "The
Transkei - A South African Tragedy®.
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Town area. Could such conhnections have hastened the closures in the

early 1960's of the Docks, Sea Point and Green Street Schools?

There is no concrete evidence thabt such activities caused or even
hastened a process that in any case was being implacably pursued in
the continuing implementation of the Group Areas and Bantu Education
Ackts and the fathless éttempts ko remove the very presence of
Africans,; even in their heavily circumscribed ghetto-like lives, from
the Western Cape. However in addition to special reminders to the
Association te submit the names of the teachers at the Sea Point
School to the Bantu Education Department in both 1960 and 1961
(Letters: 27/5/1960 & 21/3/1961, Insp. of Bantu Educ.) there was also
a deliberate probing” by the Bantu Affairs Commissioner inte the
affairs of the CNENSA in November 1960. The Asscciation was then
required to furnish information specifically on who were its members,
what the names were of those running the schocls, whabt the obijects of
the Asscciabkion were,; who was in charge of the Docks schocl, what the
names were of the Docks teachers and what type of pupils attended the
Docks school (Letbter: 8/11/1960, Sec. CNENSA), By this stage
non-political Mrs Ackerman was organising the Docks School, Brian
Bishop was no longer Principal of Sea Point, nor did the names of
Randolph Vigne and Joe Nkatlo feature on the Co—ordinéting Committee
but those of Neil Ross and James Currey did. The latter was on the
Editorial Board of the newspaper "Conktact”, jointly founded the

~magazine "New African" in the early 1960's with Vigne, Neville Rubin
and others (Driver, 1980: 201) and later, as a close friend of
Vigne, was to help the latter toc escape the country in 1964 (ibid:
254).

6.6,2
The Involvement EE NUSAS.

Apart from the Liberal Party another organisation cleosely associated
with many members of the CNENSA and which became increasingly
outspoken in the 1960's against apartheid and in particular the
‘iniquities of "Bantu Education" was NUSAS. In 1961 Leftwich, then
President of NUSAS was invited by the Cape Western Branch of the
SAIRR Lo deliver a paper on ﬁBantu Education ~ What Price
Indoctrination?" (Leftwich, 1961) at the same meeting at which I had
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agreed to speak about Cthe Cape WNight Schoels, whilst in 1963 his

successcr Jonty Driver produced a pamphlet based on correlated pelicy
-~

resclutions of NUSAS, entitled "Bantu Education - Bducation or

Indoctrination?" {(Driver, 1963).

NUSAS in fact was tireless 1in researching and writing abeoubt the
appalling conditions in African education but through govermment
‘bannings and silencing of many of its outspocken members 1t was
restricted in the publicatien of its findings. One such report was
that of Peter Saffery of Rhodes University assisted by Johann Maree
and others, on the asignhificant all African “Cingo" Commissicn
published in 1963; in his conclusion Saffery stated that the
/"Commission recommends either modification or the abolition of many,
if not most, of the measures outlined by Dr Vervoerd in 1954"
(saffery, 1965). The clampdown on NUSAS activities in 1964 when many
members both of NUSAS and the Liberal Party were detained was
extensive and the study of Transkei education -was apparently
discontinued because of intimidation (Letter: 30/7/1965, Vice-Pres.

NUSAS ).

“NUSAS had first become non-racial with the affiliationh of Fort Hare
in 1945. In the following years there were many internal wrangles as
pregressive  students iforced the always hesitant leadership stage by
stage into a more uncompromising stand against apartheid" (Forman:
1954). There followed disaffiliations, reaffiliations, a short-lived
effort to set up a new unien and in 1954 various compromises between
the conservatives and the "democrats"; that year for the first time
an African was included on the execuﬁive (ibid). Moreover as the
build up of the apartheid regime developed, a succession of events
served to stiffen the resolve of NUSAS to oppose and counteract the
educational ’aepredations of the government wherever possible. Among
these events were the Bantu Education Act of 1953, the Extension of
University Education Act and the College of Fort Hare Act in 1959,
the creation of four other "tribal" colleges in 1960 and the banning

of NUSAS from black campuses.

Although the direct ties with the CNENSA had considerably weakened
since the 1940's when as already mentioned the schools under Brodie
were sometimes labelled the "NUSAS Schools", NUSAS continued to
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retain an  interesy in the Association. It hed conducted a survey on
the night schools in 1952, had exhibited the work of phe CRENSA ab
its annual conference in 1953 (CNENSA Minutes, 28/7/1953) and had
only relinquished ite right to separake representation on the CNENZA
Co-ordinating Commithee in 1954 after SHARCO's Windermere school was
launched and Bhe larter's principal regularly represented this UCT
student-run night school at the Aseocisabtion’s meebings. The last
affisial NUSAS representalive was Neville Rubin in 1854 who later in
1889 became the Fresident of KUSAS and thereafter shared a rumber of
educatiocnal concerns with Randelph Vigne., In 1960 during Rubin's
Presidency students from all over the country atbtending the NUSAS
Congress in Cape Town helped ocut at the Windermere Night Scheol
during cheir visik, and it was hoped that "the ideas and inlersst
implanted in students from meny other RUSAS centres will bear fruit
in the form of a spread of the Night Schocol idea™ {(SHAWDD Amnval
RBepork, 1980).

For NUSAS students of course the aupport somé of its Cape members
gave to the CNENSA was only cne small part of the enerqgy devored to
sgveral other wider and more ambitious educational schemes. Thess
included bursaries, the Sculh African Commibbee for Higher Education
{SACHED} launched in 1960 and the Commititee for Adulr Bducational
Training {CADET}. CADET was intended Lo establish a pre-university
pilal training college in Bechuanaland. YThere were also plans to
start a’hiteracY'Campaiqn for which an  inikial exercise in the
sastern Cape waa conducted in 1964: during the course of this latier
project the teachors and pupils at Noangelizwe Night ESchool near
Umbata, Transkei, were interviewsd by a NUSAS investigation bsam over
a period of btwe weeks {HUSAS, 19647},

“Ag  NUSAS struck out against discrimination in all its forms,
particularly in iks condemnation of Banbtu Education, =0 it bhecame
more and more a hargelb for governmenk abback. In Seprember 19683 bhe
Minlgter of Jugtice stabed ahat'£HUSﬁ$ has become the moubhpiece of
lafrists and liberalists... it is tainted with communism and has been
for many vears® {SAIRR Survey, 1954:; 298). NUBAS leaders repudiated
any connection with the Communist or any obther policical party {ibid:
9%6) but in October the NUSAS office in Cape Town was raided by
security pelice. By the end of 1964 it was revealed thab certain
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people connected either to NUSAS or the Liberal Party had gone beyond
the firm adherence to neon-viclent forms of opposition of both of the
latter organisations and had joined one or other of the undergrecund
movements engaged in sabotage. Among them were a number who had also
been engaged in some of the educational projects just outlined and
thus for example, of those initially in 1961 launching the NUSAS
sponscred CADET scheme, most of them by 1964, namely Vigne, Duncan,
John Lang, Brutus, Leftwich, Terence Beard and Neville Rubin, were
all either banned, detained or had escaped the country (SAIRR Survey,
1964 and Letter: 1/9/1964, NUSAS).

The net of suspicion was cast wide and even liberals like Hoffenberg,
the Chairman of the NUSAS Advisory Panel and Leo Marquard (the
founder of NUSAS) had had their houses searched in 1964 by the
Security Police (Letter: 1/9/1964, Osler). In 1965 both these men
represented CADET at a meeting in Mafeking to carry forward
negotiaticns about the Bechuanaland project (NUSAS: 1965) but the
following year Dr Hoffenberg, (who alsc chaired the S.A. Defence and
Aid Fund), was served a five year banning order (SAIRR Survey, 1967:
40}: he then emigrated in 1968, {He had been a guest speaker at a
CNENSA AGM in 1961 when he had spoken of a visit btc Dr Albert

Schweitzer at his mission hospital in Lambarene.)

6.6.3
Liberation Theolcgy and Black Conscioushess.

What had been the role of the churches under the ever worsening
/conditions of political and socio-economic repression of African
people in South Africa since 19487 Father Trevor Huddleston, who
worked among African people for twelve years in Sophiatown, and who
in the fifties chaired both the African FEducation Movement of the
Congress Movement (an alternative to Bantu education), and a Western
Areas Protest Committee against forced removals te Meadowlands,
(Lodge, 1983: 103 & 128) provides a very. pertinent answer to that
question in his book "Naught for Your Comfort". Distinguishing
between the "Church" in the sense of its hierarchy and the Church as
a corperate body of members he roundly condemned the latter for
failing to support voices of protest raised by church leaders against

inroads upon human rights. He wrote:
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’I“The blunt trorh is that the Church, the ordinary Christian man
and woman, iz not prepared to recard the State as an aggressor
in  South Africa, The Church is conniving at 2 policy which
openly prccléims ibself one of racial Jominabion, of white
supremacy, of ‘baaskap', because ib fears thatb any effective or
determined oppesiticn will lose it the allegiance of ifs white

members, ,.

“In the meanwhile peracnal liberty has reached vanishing point,
and hat huwsan dignitky which the Churceh iz pledged Lo protect,

can hardly survive,

"ILike a mighty army moves the Church of God, ' we sing with
qustoe and emction. We de nob believe a word of it. And because
we do not balieve a word of it, African Christians in the next
two generalions will €ind it very hard indeed o justify their
allegiance.”

(Fuddleston, 1956: 157-158)

The fack was boo of csurse thal most whites by Ehe middle 185G%a,
whether ohurch members or not, were content bte allow the shabye quo
to conkinue:; so despibe bhe individual stabements and actions of men
like Geoffrey Clayton, Denis Hurley, Ambrose Reeves, Huddleston and
DR members such as Ben Marais,; Professors Plstorivs and Reeb, it was
not unkil after the /massacre ab  Sharpeville that a small but
significant white theclogical admission to corporate church failure
began to take shape. I refer to the Cotteslee Consultation of
Decerber 1960 that through the initiative initially of Archbishop
Joost de Blank, brought togetbher eighty representatives of Scubh
African Churches and six members of the World Council of Churches in
a multi-racial and ecumenical conference in Johannesburg  for esight
days {Randall, 1982: 18~19), '
-~

Although the Report of the Cottesloe Consultabion was "caubicus and
ambivalent”, sonewhat paternalistic, still reflectsd the complacency
and insularity of the white-controlled churches, and proved
unacceptakle to the Afrikaner establishment {Walshe, 1882: 52-34) it
nevertheless proved a watershed in church-state relationships. It led

to the launch of the contreoversial scumenical ournal, Pro-Veritate
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and the establishment of the inter-racial ecumenical Christian
Institute (CI) in 1963 with the Rev Beyers Naude giving up the
moderature of the Southern Transvaal Synod of the NGK to become its
Director. It also led to the restructuring of the Christian Council
which was renamed the’éouth African Council of Churches (SACC). The
CI was a member of the SACC and Jjoinktly these two bodies set about
instigating a more dynamic approach from the churches to the evils
rampant in the South African apartheid society (Randall, 1982: 29 &
35).

The fledgling CI, endeavouring to interpret the social implications
of the gospel, endured heavy persecution by the state and Afrikaner
bodies in particular, but under the leadership of Beyers Naude it
held its course and gradually developed new’insights among whites.
These encouraged blaék Christians and helped pave the way for the
introduction of {iberation theology then developing in Latin America
and elsewhere. In 1968 the CI jointly with the SACC held a national
Conference on Church and Society and flowing from this and a
subsequent published "Message to the People of South Africa” a Study
Project.on Christianity in Apartheid Society. (Spro—cas) was set up
under the direction of Peter Randall between the years 1969 - 1972,
(ibid: 35). These studies coincided with Lthe emergence cof Black
Consciousness among black students in the early nineteen seventies
and through increasing involvement with the organisaticons and chief
personalities in that movement, were to help the CI further along the
road to a deeper understanding of the implicationhs of its‘Christian
identification with the poor and the oppressed {Walshe, 1982: 59).

While I have taken developments in liberation theology beyond the
life-span of the CNENSA they are important as a lead into a new
critique which, only a few years after the demise of the Night
Schools Association would fundamentally question the liberal approach
that had spawned it. And it is this critique, implicit in the black
literacy programmes of the Black Consciousness Movement of the early
1970's that I shall draw on in the next chapter for viewing the work

~
of the CNENSA from a more radical perspective.

How then was the way paved in the 1960's for the emergence of new

radical black attitudes in the next decade, not only to adult African
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education but indeed to all education in South Africa, and how was it
connected Eto Liberation theology and the growth of Black

Consciousness?

In 1967, the year the CNENSA came ko an end, the/University Christian
Movement (UCM) was established and attracted large numbers of members
on black campuses. Through increasing opportunities for fruitful
dialogue and the study of ideas in black theology emanating from the
United States, black students began to question whether multi-racial
groups were competent to analyse problems in society without bias
when consisting of such disparate components,; one group being based
amcng privileged whites with sktakes in the sktatus quo and kthe other
among oppressed and suffering blacks (Bike, 1978: 10). A feeling of
impatience developed over the assumption of white leadership in such
groups and over the overriding concerns and values of white liberals.
The break with NUSAS in 1969 and the formation of the g;uth African
Students Organisation (SASO) was a logical development in the light
of this impatience; it led tc the rapid growth of the Black
Consciousness Movement which was considered by Biko and others as a
necessary tactic until such time as blacks had learnt toﬁgutgrow
feelings of inferiority bred in them by whites and until integration
on the grounds of equality and respect could take place. (ibid: 21).
As Barney Pityana of SASO explained with regard toc white liberals:-
/"They have failed in achieving their objectives and we are now making
a start in a new direction. Although we share their 1ideals, our

methods of achieving them differ" (Pityana, Undated). |

Here indeed was Africanism emerging once again but with a new
dynamism and creativeness that in the long term were materially to
change the face of African resistance in South Africa and contributed
ko the/l976 and later uprisings of students, and in the short term,
after merciless bannings and detentions and the tragic death of Steve
Biko, led to the final banning of SASO, relaked Black Consciousness

crganisations and the CI in 1977.

- Meanwhile in July 1972 the Black People's Convention (BPC) was
launched in Pietermaritzburg, the same year that black conscicusness
and black theologian personalities working co-operatively with the

CI, helped to launch under the "Special Programme for Christian
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Retion in Society” {(Sprowcas 2} the "Black Communiby Programme™
(8or}. The latier soon became an independent body with Bennie Kheepa
as Divector and Steve Bike on its staff (Randall, 1982: 3€). Both BPC
and BCP in furthering the aims of SAS0 undertook a wide range of
projects designed tobestore black confidence and to find the answers
for building a bekker socieby. The Movewment denied thak it was
gomramist  bub believed thef a redistribulion of wealth was essential
{Biko, 1%78: 147}, In iis belief in a form of soclial democracy it was
new supported by the £1 which by 1873 in a final Sprow-cas Report
redeched the established political and economic structures for
achieving desired change and had sterted examining the need to
explmre'$far more  vigorously the pekential alternatives offered by
socialisc forms of socieby™ (Walshe, 1983: 61).

Such was the fear and Lhe wrath on the part of the governmeni at
rhese developments bhab veperzs  on the  Black  Consciousness
developments had 7o be delebed in the gﬁIRR 1972 Survey by order of
the Minister of Justice and in 1973 a "Commission of Enquiry into
Certain Organisations", the Schlebusch Commission, invescigatad the
SAIRR, DCM, NUSAS amd the CI {Randall, 1882: 36) while during the
process key leaders of SASO, NUSBAS, BCP and BPC were banned.

New I come to what will particularly concern a later perspective on
the CNENSA. Among the projecte embarked on by the Black Consciousness
organisations in the 1970's were Titeracy programmes and these were
directly modelled on those seb up by the radical Cathelic
educationist TPaulp Freire in Prazil in 1963-1964 {upfil a military
coup putb 2 skop to them there] and subseguently in Chile. These
programnes through 7 dialogical, problematizing methods were
specifically designed to help learners move from a passive acceptance
of theiv oppression to a questioning of the causes of it, followed by
positive correckive action. The publishing of Freire's philosophy of
education in English in his  booka "Pedagogy of the Oppressed" and
"fultural Action for Fresdom® in 1368 and 1870 respeciively, the
period he had had in 1968 abt Harvard Universivy end his subseguent
employment, as a consultant in  the Department of Educskion of the
World Council of Churches in Geneva, were all instrumental in giving
him an internaticnal veputation. Significently tco:, hia ideas
coincided with the emergence of the New Left in Europe and the USA,



and with the development of the Liberation and Black Theologies,

In khe opinion of a Migerian authority on adul? educabisn most
countries in Africa by the mid 1970's  had not appropriated these
ideas. Ste (Rown, 1975: 11} stated: /;Ih is perhape ironic ... thatb
whilea the Hestern world is Deooming influenced by the ideas cf such
thinkere as lliich and Freire, in African counbriss very greab faith
is staked on the expansion of the formal school system,® However
under the Soubh Africen system of repression the Freirian philosophy
reinforced the ethos of the evolving black conscicusness movement and
was adophed in the literacy programmes of SA50, BCP and BPC in the
eariy 1870%s until these groups were also ocublawed by Che government.
I base my conviction of this use of the Freirian model on  the
evidence given by Bike concerning BRC's literacy programme in the
SASC/BEPC Trial in May 197 {(Biko, 1978: 112-115). It is also evident
in ehe philosophy contained in an article by the American black
theologian, Frofessor Rebert €. Williams in a 1973 SASO publication
(Williams, 19733 12-13}.

5.6.4
Forther Developments in Trade Unioniam.

During these vears conditions for African trade unionists referred to
in the last chapber steadily detericrated. In 1959 the Pederaticn of
Free African Trade Unions {FOFATUSA}, a rew umbrella body te rival
the ANC-linked SACTU, was brought inko being by TUCSA much to the
anger of SACTU which saw  bhis as 2 move bo fragment khe liberabion
abrugale, FOFATISA  in conbrast to SAC&& hadi  links with the PAC and
with the anti-communist Interpabional Confederation of Free Trade
tnions (ICHFIU}  {(Noube 18983: 93). In 1862 however it started losing
its affiliates Lto TUCSA® when tfhis labtber body  decided o reverse

*  PUCSA had & mizxed white, coloured and Asisan membership and in 198]1
comprised 58,6 % of the Coloured and Indian Trade Unionists {SAIRR
Survey, 1861: 207). in altering iZs constitobion o admit African
Urdons it was comncerned to sppear multi-racial to satisfy the
recpaivengnts of the International Labeour Organisation and also heped,
by achisving a rate for the ok, to prevent African labour
vndercubbing the labour of other groups (Ncube, 198%: 98, 107),
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1Ls  previcus rule and to admit properly constibuted African inions
evern  though they were not officially recognised [SAIRR Survey, 19623
162), By 1965 FOFATUSA had only 12 of its original 20 unicns lefr and
in 1268 decided te disband (SAIRR Survey, 1966+ 227).

SACTI) managed to survive longer then the other wmembers of the
Congress movement alibhough ik suffered géveze restrichtions and
incimidation, In 1961 ik had 64,7% of the African trade unions
affiliated Go ity and as the only unbanned component of the Congress
diliance played a major role im the organising of ”gtrikes and
boyooths ageainst bhe proclamation of the Soubth African Republic inm
May that wvyear. By 1%G3 however ip wes on the poink of collapse when
35 of ite officials or former officials were held under the 90-day
detention colause and it was one of 36 orgenisations listed under the
arerded Suppression of Communism Act {SAIRR Survey, 1963: 215 & 39},
The follewing year 50 prominent SACTU members were banned or detained
{ameng  tham the 1955 former Secretary of the CNENSA, Phyllis Aliman)
and alrhough Lhe organisation managed o stage & rally in
Joehannesburg  in April (SATRR Survey, 1964: 265), now with nearly all
of ibs originaifiaaders under banning orders, convicted of poligical

offences or in exile, SACTU could no ionger operabe effecktively.

During this pericd TUCSA wais continuing o develop the concept of
pa&allei trade unions and by 1967 had 13 affiliated African Unions
representing 5 500 mewbers {Horrell, 1965: 31). However in December
that vyear, in its fight against the {ndercutting of wages by African
labour, 1% agaln changed its tactics, now deciding to cenfine its
affiliates to yegistered unions and thus o exclude ﬁﬁriggn unicns,
In a resclubion adopted ab a speclal conference it abated; “"the Bankun
Labour (Settlement of Disputes Agt) has failed to atem Lhe tide of
Bantn  performing semi-zskilled and skilled work ab greatly reduced
rabes of pay ... This has greatly reduced the bargaining power of the
zégist&red trade unions" and it then proceeded to pursuwe with the
Minister of Labour the necessity for African woerkers Lo be permithed
to be members of registeraed unions "on a basis of limited rights"
(Newbe, 19853 105-106}.

The [niricate manoeuvrings within Trade Unionism atf this kime and the
conbinuing vacillations of TUCSA after 1967 are cutside the scope of
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this thesis. However the above g%a%@nail sketch of certain
developments in the peried under review, in highlighbing “the
unremitbing stranglehold on African lebour, serves o reveal
additional factors thab were destroying legitimate and organised
probest by  Africans in the sixties and driving many o undergroumd

resisbance and o vielent tactics.

£,6,5
The Redicalising of Liberals and the Emergence of Saboteurs,

When noting the more radical direction taken by a number of the whike
CHENSS teachers in this last of the three pericds of the life span of
the Associatbtion; either during or after their participation in the
night aschools, it is essentlial to get inko perspective some of the

principael events precipitating this vadicoalism.

Although black bitterness was seething in the years 1958 to 1960,
vet at this skage anti-government forces still remained committed to
noen-viclent forms of opposition. AL the end of 1957 when further
restrictions had been impesed on contact bebwsen whites arxd blacks a
strong impebus was given to many dispavabe organisations, black and
white, to co-cperate in finding 2 non-racial formula to oppose the
increasing stranglehwld of apartheid on  the Scuth African socisby.
This came about bkhrough the holding of a very large mulki-racial
conference in  Johammesburg in  December 1957 attended by 350
participants and alwmost as many observers (Karis & Gerhart, 1977
385). It had stemmed from a call for such a gathering from Luthull az
2 similarly important conference in Rloemfonfein the previous year
under the auspices of the Inter-denominabional African Ministers
Federarion {IDAMF} and attended by 400 africen delegares to discuss
the Tomlinson Repork (ibid: 381).

There had been rnmulti-racial gatherings of one kind or another in
previcus years but this one in December 1957 woz considered “the most
diverse national conference in South Africa’s history® {(ibid: 301)
supported as 1L was by the Congress Movewments, Labour and Liberal
Partias, the Black Sash, bthe SAIRR, the Churches, the staff and
students from English-speaking universities and to a smaller exbtent
~hy @ few representatives from white trade unions and Chambers of
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Commerce and Indusiry (ibid: 385). Bishop Ambrose Keeves in a
ceneluding speech  described the conference ss a2 beginning, the next
stage in a process bedun by the JDAMFE ab Bloesmfonrein and feit that
it had demonstrated that it was yelt possible in  South Africa, "for
those of various ethnic groups and holding widely divergens views bo

speak reasonably with one ancother” (ibid: 387).

. In 1959, phe year Luthull and other African leaders were hanned and
the PAC came into existence those whites with wmore liberal beliefs
had their pelitical base widened through the formabtion of the
Progressive Pariyr in 196G thia new political group was reinforced
by some of the former members of ihe Liberal Pariy such as Advocate
Donald ¥olteno, Dr Opcar Wollheim, Gerald Corden and Walter Stanford
when the latblber Party adopbed the policy of a Gniversal franchise for
Seuth Africa, and approved proposals emanabing  from the Bll African
Perple's Conference in Accra in 1958 for an econgmic boycoobh of South

African goods as a means for change,

In the anti-pass zampaign of 1%60 in whith (he PAC had pre-empled
similar plans mads by the ANC, the emphasis on Che pari of protesters
was sbill essentially'non~violent and as has already been seen thare
wag even & willingness on the part of the PAC African leaders in the
Western Cape to cowoperate wikh leading mewbers of bhe Liberal Party.
But the events that followed, the slaughter at Sharpeville, pelice
brutality in Langa, the week long cordoning off of the three Cape
Tawn  Afgicen towmships by troops {(Ballinger, M. 1889: 432), the four
month state of emergency, the Unlawful Organisation Ack, the banning
" of the ANC and the PAC, the %iiancing\oﬁ many influential leaders,
leading o the eventual collapse of SACTU, rhe skringent General Law
Amendment  Act cf May 1961 and other steps to aborl Ehe staging of a
national stay-away at the birth of the South Africanm Republic - all
of shese oppressive evenbts sbeadily closed avenues for legitimate
protest. These were whabt finally pushed the main black opposition as
well as certain whites intc introducing a'gelec;gﬁ form of limited
viclence in Lbe struggle against the spartheid regime.

However even while four such conspiratorial groups were secretly
Seveloping Lo give rise ¢ the first ackts of gabobage in bhe latrer

Fs
half of the year, 1961 was still moteworthy for a continuance of
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multi-racial meetings and although futile, repeated calls for a
Naticnal Convention ke plan for democratic rule. The three most
significant of these meetings which here can only be referred to very
briefly but which in their different spheres influenced the
~noh~-racial texture of on-going struggle and resistance in Socuth
Africa, were the "All-in Conference" of 140 organisations in
Pietermaritzburg in March, a Convention of Ccloured professionals in
Malmesbury in July and a large Conference of the Liberal Party (with
the majority of its delegates black [Karis & Gerhart, 1977: €55]) in

Durban that same month.

Althcugh Ethe Liberals 1like Ethe PAC pulled out of the All-in
Conference in dislike of alleged manipulation on the part of the
Communist Party of South Africa (CPSA), they were identifying more
and more with the African majority. This identification was likewise
a striking new feature of the Malmesbury Convention (of mainly
cclcured teachers) for which a "Contact" liberal, Joseph Daniels, was
general secretary (ibid: 653). This more conservative Coloured group,
in calling for a’national convention and a non-racial dispensation,
had been finally disillusioned of any prospects of obtaining full
citizenship after Vervoerd's intransigence on his coleour pelicy in
his "new deal®” statements the previous year (Ballinger, 1969:

455-456).

The call for a Natiocnal Convention by the Pietermaritzburg "All-in"
Conference was to be accompanied by a “three-day stay-at-hcme
coinciding with the proclamation of the Republic. Lodge (1583:
196-197), while outlining some of Ethe heavy-handed counter-measures
by the state to prevent such a disruption taking place, shows
nevertheless the considerable suppert given to the stay-away by
SACTU, "the largest surviving legal component of the Congress
alliance", and in view of the relative success of trade union
responses expresses some surprise at the decision so soon afterwards
"to locate the main thrust of Congress activity in the sabotage
campaign". However although by June that vyear, after much careful
deliberation and in a plethora of goading circumstances, Mandela and
others-abandoned the policy of non-viclence to form Umkonto we Sizwe,
it was not until early in 1963 at a conference in Bechuanaland (and

after Mandela's arrest in August 1562) that the ANC publicly
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described Umkonto as the military wing of its skruggle (Karis &
Gerhart, 1977: 650). By this time, 1963, SACTU as already noted had

virtually collapsed.

While this crucial change in pelicy in favour of‘;iolent methods was
being decided wupon in 1961 within the ANC, as a first step if needs
be Eteowards ultimate guerrilla warfare, the National Liberation
Committee (NLC), later called the African Resistance Movement (ARM),
unknown to the main body of the Liberal Party or of NUSAS from which
many of its recruits came, was simultaneously preparing Etoo for
‘%ymbolic acts of sabotage. In Octcber the first of such incidents
occurred and the formaticn of the NLC by South African'political

exiles in London was announced by the British press.* (ibid:; 656}.

Meanwhile during 1962 when the NLC had spread from Johannesburg Lo
other centres, particularly among university students, lecturers and
young professionals (SAIRR Survey, 1964: 92-95}), a smaller group of
eleven Coloured Trotskyite intellectuals in Cape Town were studying
Chinese revoluticnary/ theoriea also in preparation for possible
guerrilla operations. This group was called the Yu Chi Chan Club and
according to Dr Neville Alexander, cne of its two co-founders, it had
disbanded at the end of 1962 after the HNational Liberation
Front/Committee had been formed (ibid: 26 & 86).

After its 1960 campaign the PAC, its differences with the ANC still
unreconciled, also began tc  pursue in 1961 its own “clandestine
revolutionary programme. This went under the name of "Pogo" (the
meaning "pure" implying Africans only} and was much more fundamental
and coercive than Umkonto in its appeal t¢ its mainly migrant
followers: It came Lo include ;ndiscriminate killings and gave an
cuktlet te the inflamed hatreds for whites of many of Ethe heavily
abused migrants in the Wesktern Cape, particularly in Langa where
Pogo's membership was strongest and in Paarl where there was a record

of worker organisation and rioting (Lodge, 1983: 241-249),

* In due course members of the NLC were alleged to include John Lang
and Neville Rubin {SAIRR Survey, 1964: B8l & 92) who in 1961, as has
already been seen, were busy planning for an adult education college
in Bechuanaland with Vigne and Leftwich of NUSAS.
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What oocurred as a result of Chese varicus vnderground subversive
rmovemente has been avply recorded and will only be touched on here by
the harest of references Lo provide the relevant background ko the
CNENSA movement.

With the growing incidence of acts of “violence in 1962 wmore
rapression followed and government agents infiltvated crganisations:
in June ancther General Laws Amendment Ack {the "Sabotage® Ach) was
passed, in July the names of 102 banned persons who could nob be
quoted were published, in August Mandela was arrested, in Septesber
the COD was banned and in November, after violent riots in Paarl, 350

Pexjo metbers were taken into custody.

After further %acts of ssbotage and Fogo's Bashee River Bridge
killirngs of five whibtes in the Transkel in February 1863, the state
intensified its already bharsh punitive messures and provision was
made for ninety day detention withoub trial in the May 1963 Geneval
Laws Amendment Ack. Then in July not only were members of the Yu Chi
Chan ¢lub arrested in Cape Town but the main ANC underground movement
war uncovered when the police raided the headguariers of Umkonto We
Sizwe st Rivonia near Johannesburg, arrested 17 conspirators and
seized informative documents. It was nol unbil the following year
however, after further schts of sabotage and after Mandela, Sisulu,
Mbeki and others had been condemned to life imprisonment in June,
rhat members of ARM were arrested in July, the organisation banned in
September, and in  the subseguent trials in November, that news of
ARM’S sabotage activities was made public (SAIRR Surveys, 1263 &
19641, '

In the light of these events several guestions muskt now be asked
concerning the CNENSA., Were amy of its “nhight school participants
also members of any of the eabove~mentioned revolutionary
prganisabions? If s0 was the classroom ever used as 2 cover for
wederground activities? And as asked befure, did any of these factors
or poessibilities directly Influence the government in ordering the
cio&ur@s of the schools?

Such guestions have no aimple direct anaswers, Certainly Vigne,
Chairman of Lhe CNENSA from 1958 to 196Q: played a leading role in
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ARM soon after its formation about 1962 until his timely escape from
the country in 1964, Moreover Alan Brooks and Stephanie Kemp who
were found quilty that year of being members of ARM though not
guilty of actual sabotage (SAIRR Survey, 1964: 71 & 93) had both been
on the SHAWCO Education Management Committee which ran the Windermere
School in the early sixties. Brooks taught at the school in 1960
{SHAWCO Annual Report, 1960) prior to the feormation of ARM and Kemp
was a key Windermere teacher and organiser for three years from 1961
until she gualified as a physiotherapist in 1963; during this peried
she was also Honorary Secretary for the Education Management

Commiktee in 1962 (SHAWCO Annual Reports, 1960-1963).

There is noc evidence however that any of the pupils or teachers
conspired together in any of the night schools in plans for
subversion. When Windermere received iks first instruction to close
down in 1963 (subsequently waived for another two years) the reason
given was that theJ;Bantu Community School” in Windermere had been
closed (Letkter: 3/7/1963, Insp. Bantu Educ.) implying that Africans
were disappearing from the area. Furthermore when the school was
finally closed at the end of 1965 Inspector Heyns of BED appeared on
amicable terms with the SHAWCC students, suggesting in apparent good
faith, although very naively in view of implacable government
attitudes, that these same students should apply to run senior

classes in Langa instead.

It could well bhave been that just as Vigne believed in preserving as
far as possible the neutrality of the CNENSA; as has already been
mentioned, in order not Lo court closﬁre, just as he for instance
© did not try to involve a prominent liberal like Patrick Duncan in
ARM lest this Ilead to the destrucktion of the Liberal Party, (Driver,
1980: 196) so people like Miss Kemp, quite apart from being wary of
informers, might well have not wanted to compromise the Association
by advocating in the classroom any of the ideas she shared with
colleagues in ARM. Certainly in my own experience in the Night
schools throughout the period 1957-19%67 1 did not come across any
instance of the politicisingfaf pupils. Nevertheless the Government
remained very suspicicus of those engaged in the work of the
Association and in November 1964, the month in which the cases

relating to the saboteurs in ARM came up in c¢ourt, the local
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ingpector, Mr Feyns {under pressure f{rom his senicrz in the
Department) complained among other matters thab Windermeres would nob
submit the names of its teachers and sigﬁ thal he must be given the
names and addresses of all the pupils abbending classes (Wilson,
1964b},

I phink it would be falr comment to  say that juskt as the Liberal
Party and NUSAS wereignorant of the subversive activitiss of thuse
cf their members belonging ko the underground movements, sO SHARKO
and the CNENSA were similarly placed. Dr T.R,H. Davenpert who was
Chairman ¢f the Education Management Committee running the Windermere
Sehoal on which Stephanie Kemp served so sleadfastly for three veavs.
hast nob known of her invoelvement with ARM  {Davenport. 1888;. &
contamporary  indication of this ignorance is conveved in a letier Lo
the HUSAS Cheirman & short while after students and lectburers had
been held in the Spate of July 1964 degenticns when he wrote: "recent
developments make me want ko waik and see whab has been going on
ameng  groups hitherto thought Lo be opposed to violence rather than
ko Bry now to talk/write through the clouds® {Lebter: 17971964,
Davenportl .

Richard Turner studying ab UCT from 1959 bo 1982 who was aclive in
NUSAS and sympathetic bowards ins adopbion of a mere radical approach
was also a8 member of the hardwworking Windermere Education Management.
Committee with Kemp (from August 1960 until August 1962 [SHAWCO
C Annual Reportall. He likewise had no idea ab the time of the
invalvement of Remp and Brocks in ARM {Merphet, 1980: xili). Labler in
1874, commenting on bhe ARM episcde he fell <that the atudenis
invelvaﬁﬁzdid great damage to the cause [hey were fighting for® and
this wade him "acutely awavre of the danger of skudents turning Lo

violence® {ibid: xiii).

Emong  the debentions {fortunately short~lived)! thab had crsated a
furore on campuses two weeks prior to the above-mentioned leltter of
Davenport's was that of oubgoing NUSAS Prasident, Jonty Driver on the
fourteenth of August., With the ‘underground ackivities of certain
NUSBAS assoclates having  been uncovered, the Government;, which for
some time had abtempbted to undermine this outbspoken atudent
crganisation, was now in full hue and c¢ry against it. But NUSAS
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refused tc be deterred from its role in defending Semocratic values
and in September under the mname of its new President~Blect, Maeder
Osler, issued a strongly worded nine-page document te all its
affiliates, overseas rvepresenktabives and  Internaticnal Student
Qroanizations which included a statement from ifs execubtive bo the
Frime Minister and a rvecent Congress resolubion é&ndamning the
General Law Amendment Ach of 1863, This document showed how despite
wvilification and smear tactics against it the organisation refused fo
be silenced. Apart from providing facktual diasrized versions of the
vepreasive inrcads of the 1962 and 193 General Law Amendment Acts
on  government opponents, the harm done by sclitary confinement, bhe
oceurrence of malireabtment and borture among detaipess and lists of
the May, June, July, August detentions of students and lechorsrs
throughout the <ountry, in its call o the government it made clear
ita atthitpde to recent acts of violence and what it saw as the root
causes of such viclence. Thus while emphagizing uvnequivecally ics
abhorrence of sabotage and terrorism it added this rider:

“We vecognize that many people in this couniry have been driven
to desperation by the continved failure of peacefesl and
democratic means of bringing about change in the country; and
that the policies of the government, in refusing to allow their
opponents the rights which would enable them to bring about
change peacefully and democratically, are the main causes of
this desperation., It is in terms of this recogniticn that the
Execubive calls for a series of meelings or consultations
between the leaders of all sections of the community®.
{letter: 1/3/1964, Osler)

Throughout this peried, asz already wmentioned, bthe NUSAS connecliion
wibkh the CNENSA remained strong. Many of the Windermere beachers were
prominent in NUSAS affairs. Jchn Clare for example, the dedicated
Principal of Windermere from mid 1980 te wid 1962 and regular
attender abt the C(NENSA co-ordinating meetings was also in 1980 a
NUSAS Recional Secretary {NUSAS, 1S60).

In ita concern for the promotion of African adult educabion NUSAS
-

gave tangible support te Night School movements particularly after

plans by Leftwich and newspaper editer J.6. Sutherland to launch an
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ambitious Literacy Campaign c¢ould not after all be implemented
{Letter: 22/9/1964, Osler). Money that had been collected for that
purpose was thus diverted to existing night schools and in 1964 (just
five days before Driver was detained} the CNENSA Minutes (9/8/1964)
record that "it was decided to accept Mr Jonty Driver's offer of
NUSAS aid for finance". Two months pricor to this, in his letker
(17/6/1964) to me as CNENSA Chairman and referring to the
Association's original appeal for financial assistance from  the
World University Service, Driver had concluded: 'mMay I express my
admjration for the work which you are doing? NUSAS is vitally
concerned with these tasks itself, though for all the credit it gets,
ane would think that it did nothing else but try to subvert the

government and its policies”.

Before leaving this review of political activists among some of the
Association's teachers, particularly at Windermere, mention must also
be made of three others who later achieved prominence as more radical
thinkérs. I have already referred Gto one of them, namely Richard
Turner, who served on John Clare's Education Management Committee in
both 1961 and 1962 (SHAWCO Annual Reports, 1961, 1962). Turner
subsequently achieved wide recognition in academic circles as a
philosopher, supporter of NUSAS and the pioneer of a trade union and
workers education movement that is considered to be the forerunner of
COSATU (Gottschalk, 1988). His book "The Eye of the Needle", first
printed as a Spro—cas publication by the Christian Institute in 1972,
reveals in Morphet's view, a "growth away form the confusions of the
liberal position" (Morphet, 1980: X1X). Tragically Turner was

assassinated by unknown assailants in Natal in January 1978.

The other teacher at Windermere meriting special mention as a radical
was Martin Legassick who served on the Education Management Committee
in 1959 and 1960. He, as Richard Turner was to do later, ran the more
informal Friday nights at the Night School and his work in this
connection was particularly appreciated by the rest of the committee
(SHAWCO Annual Report, 1959). Legassick became the centre of the
controversy at a NUSAS seminar at Botha's Hill, Natal, in May 1964
when Jonty Driver quoted him as having stated that NUSAS was too
conservative, that it should help unite other forces working towards

democracy in South Africa and that in the event of its being banned,
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it should have a base outside the country (SAIRR Survey, 1964: 297).
Driver while disagreeing with some of these recommendations, believed
too that NUSAS should subordinate its concerns for purely student
affairs to 1its efforts for a democratic society but through
misrepresentation in the Nationalist Press, Legassick's more radical
views were presented as those of the NUSAS President and as the
student union's official policy. Subsequently, at a July Conference
in Pietermaritzburg, as a result of this wedge- driven intec sktudent
affairs, the more conservative students in Natal censured Driver for
the expression of personal views that could thus be equated with
those of NUSAS. However when in October SRC elections were held NUSAS
people topped the polls in all the BEnglish-speaking universities
including both sectiecns of Natal University (ibid: 300). But because
the Botha's Hill seminar had rejected his views, Legassick resigned

from NUSAS (ibid: 297-298}.

Lastly, in connection with the appearance of more prominent radicals
among CNENSA teachers, it must be mentioned that Dr Neville Alexander
whose activities during these vyears have already been referred to,
appeared very briefly as a teacher akt the ﬁetreat Night School having
been thus introduced by an elderly white woman who was at that time
assisting with the primary classes. Shortly after this, in July 1963,
he was arrested and later sentenced Lo ten years on Robben Island for
his role in the Yu Chi Chan Club. (SAIRR Survey, 1964: 86). Again
there was no evidence of any effort made to exploit the classes for
the spread of doctrinaire views but the interest of such an
educationalist in the work of the Association from one who was later
ko become Director of the NUSAS”initiated SACHED in Mowbray is worth

recerding.

With regard to the emergence of Pogo in the sixties, mainly among the
migrants in the over-populated, appalling "bachelor" hostels of Langa
(described on Page 19) the question arises as to what extent those
who attended night classes were imbued with the Poqgo philescphy or
subject to its coercive practices? Certainly in the forties and
fifties evidence has already been brought forward showing that the
majority of those attending the literacy classes of the Association
were migrants. Likewise it has been noted that until the emergence of

the PAC there was comparatively little interest shown by migrants in
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political activities, Then from 1958 ko 1880 under the direction of
upiversity students such as Nelson (Mana} Mahoma (who was sent
overseas by the PAC the day before Sharpeville [Gerhark & Karis,
1977¢ 661), Philip Kgosana and the veteran activist Joe Nkablo,
magsive migratory support for the PAC in the Western Cape was kindled
and as already nobed, asucceeded in gererating the sympatheple
cowoperation of Randolph Vigne when he was Chairman of the (NERNSA,
with soon thereafter that of Patrick Puncan and other "Conkact” white
liberals,

At that stage and before the development of Pexye, it could be assumed
that Vigne's contact with Africans through the Night Schools
contributed te his stature in the townships. In his efforis in his
night school capacity o have the bocks school re-opened; Lo operabe
with Nkatlofs help a daily Junch-hotir reading—room  in Green Streel
{for which "thousards of nofices” were circulated "among African and
Coloured workers in central Cape Town" {[Vigrne, 1958]), in trying ko
attract more African pupils to St Marks, in hig help given o bhe two
rownghip night schoels in Langa and Nyanga and in trying o
facilitate the cpening of a third one in Nyangas wWesht, Vigne was
Bimself receiving 2 valuable educabion in learning bo communicare
with africans. This must have contributed greatly to his own
perceptiveness of problems and helped bto inspire the confidsnce of
the labourer leaders, Mlokoti and Matros of the Nyanga PAC Commibbee
who according to Driver (1980: 165) approached him uninvited for help
in ¢bhaining whife support for the PAC anti~pass campaign.
- #

However given the malntenance of Lhe tradipional avoidance of
polibical issves in the night classes and Vigne's own sghated
acherence to this policy tow, there i3 no indication as to where the
political sympathies of the pupils lay or of any specific involvement
wn thelr part in those March days of dramatic demonstraticns. 3ishuba
(1888} who was abudying ab Reltreat at the bime, recalled that he and
many obhers were  insulated from the disturbances by being
scoommodated  in theldr places of employvment during the weeks in which
the townships were cordoned off by the polize and it is recorded bhat
a geod many of the students went "home"” during this period {CNENSA
Minutes, 19/6/19%60),
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A very different situation arose in the Western Cape with the strong
development of the militank Pogo wing of the banned PAC and the loss
through imprisonment or escape from the country of many of the
leaders. With this transition within the PAC to the highly organised
/secrekt cell system ramifications cf Pogo, a break occurred in the
cordial relaticnships with whites such as had been initiated by
Mlokoti and Matros when they made contact with the Liberal Party
through Vigne in 1959, Gradually in a split in the underground
movement, a faction led by Makwetu of Langa and Tshongayi of Crawford
with their strong links with grossly dissatisfied migrant hostel
dwellers, gained the upper hand (Lodge, 1983: 243). Pogo in contraskt
to the earlier PAC dispensed with a political theory and a social
programme in favour of pithy direct slogans that could appeal to
incensed workers; it epitomised'ﬁ desire to destroy the existing
order and through violence replace white power with black power
(ibid: 244). Unlike Umkonto or ARM it did not confine its activities
to sabotage and in Tom Lodge's view (1983: 241) was prcbably the

"largest clandestine organisation of the 1960's".

It is almost unthinkable that such an underground movement of such
significance 1in the Western Cape could have left untouched the lives
of many of the labourers attending the Association's schools. The
exact nature of their political awareness is difficult Lo assess and
is beyond the scope of this thesis but a comment from William Beinart
arising from his research into worker conscicusness in this period is

pertinent to the matter under consideration., He observed that:

"in the rapidly changing world of South Africa's industrial
revolution where people could find themselves peasant workers,
lumpenproletarians and petkty entreprenueurs in close
succession, and not necessarily in that order, any analysis of
the development of political ideas must be able Eto cater for
and capture, the variety of the conditions of oppression.
Moreover the prevalence and institutionalisation of migrancy
meant that rural social forms, always changing but in some
areasg deeply embedded in the past, exercised a continuing

influence cn the perceptions of very many workers."

(Beinarlk, 1986; 28)
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However with reference to the night schools the fact that Pogo caused
ne visible side effects iz in my estimabion due to & nusber of
factors. Xonti (19BB), a regular pupil at Retreat in 1966 and 1967,
was a youngster at Healdtown in 1961 and bthen lived in Cala, Transkei
during the Poge disturbances. When asked whetbher he thoughf the night
school  pupils would have supporfed Foge e confirmed that i was
strongly supported by migrants emenating from the Trenskeli but
oongidered that as "raciste® they would not have come to nighi school
ko be taught by white and coloured teachers, His feeling wag hat
night school students were largely non-racist, ANC supporters. {He
himself, as a member of SAAWY, was by 1988 a strong supporter of
COSATI .

Ancther factor was that there wes a noticeable reduction in the
nizmber  of migrankts arrerding the pighh schools in the early sixties.
This has already been noted in the case of the Docks school where ab
one stage coloured dockers were brought in to replace African
workers; lthen thoge African migrants who were gmployed in the Docks
weve bhere for very short pericds at a Lime thus making regular night
achool  studiss  virdually impossible. In & pericd of extangive
endorsings cut of Africans from the Hestern Cape, vestrictions on
vhair mobility and of relocations in terms of the Group Areas Act, il
alse became nobiceable at both Rebreat Right School and Kindermere
how attendances of Africans dropped in the lower classes with a
greater concentration of pupils occurring in the senior standards
{CNENSA Minutes, 27/3/1960). In fact in 1960, the vyear of the
anti-pass carpaign, there was no instruction below the Std. 2 level
at &ll at Windermere, a fact{“éae less o Lhe obtaining of sultfsble
teachers than to the negligible demand for these classes® {(SHAWDD
Armual Report, 1960G: 23).

Probably however, rhe biggest fackor in meking Pogo {nvolvement
uniikely among night schoel students was bthe all Eoo  human
chavacteristic of /éalfwintereat emerging in pecople woluntavily
engaged in the hard discipline of self-improvewent through classes ab
night after fatigquing days of work. It c¢an be argued that this
process of pupil assimilabion inke a betbter educated group and
hopefully better forms of employment was fostered by the Associabion

-~ in ks concern to overcome racial animosibies and foster goodwill and
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some critics will see in this a harmful ‘co-option inte a society
neading Lo be drastically restructured, Thel is a matter to be
considerad in the fina]l chapters but for the moment it oen be stated
with some assurance that melf-betterment embarked on by rhe pupils in
the Association was not at all conducive bo the adoptlon of vicleng,

revolutionary behaviour bowards whites such ag porsued by Pogo.

At no time did the government directly accuse the Associabion of
spreading subwersive ideas although such views weve being held by
seme  government officials as will presently be shown, bub by 1963 it
was clearly in a hurry to have the remaining schools closed. In that
year, Jusb after the FPoge riots in Paarl and amidst conbinuing
disparate achks of gabobege in the Western Cape in Janvary: February.
Septembar and November (SAIRR Survey, 1963: 12-13) various letters
from the Chief Banbtu Affairs Commissioner {(7/1/1863; 2/571963:
6/3/1963) in Cape Town reiterated the idea that shortly the
Association's schools would fall away becsuse they would have no wore
African pupils, By way of contrast, eatly the next year, bthe Cape
Argus proclalmed in a bamner headline:('“ﬁ@&ry_ City workers for
Education: Night Schools are Crowded®. IT  then proceeded bo publish
in full debsil the successful examinabion resclts of 22 secondary
night school pupils from standards 6 to 10 at both Retreat and St
Marks who bhad collectively passed thirty-three subijects, seventeen
being in English on the Higher grade I(Cape Argus, l1964a). These bwo
night schoals were far from any natural dissolution but after the
closure of the Windermere School in 1965, the removal orders in Sure
that year for 1 600 Africans from the old Simonstown location bo
Langa and Guguletn ({(SAIRR Survey, 1965: 199) and the implementabion
&f  further measures o forcs Africans out of bthe wWestern Qaﬁ&;’ggeir
fleurishing non-racial character became increasingly anachronistic in

perme of government policy.

6.7
THE LAST ROUND IN THE STRUGGLE FOR SURVIVAL — 1966-1067

In lﬁéﬁf'the year of Dr Vervoerd's assassination and the ascendancy
of B.J. Vorsbter as Premier, District Six was at lask proclaimed a
white group area and it was estimated that 20 000 to 33 000 people

from this area would have £o move. In a further crackdown on any form
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of inter-racial activity and with a specific aim to prevent the
Progressive Party returning four representatives of coloured voters
tc Parliament in the next election {after its 1965 successes in
winning both Coloured seats in the Cape Provincial Council electicns)
the ﬁ?

national committee of the Liberal Party thereupon decided that should

rohibition of Improper Interference Bill was introduced. The

this Bill become law it would dissolve itself, as non-racialism was
fundamental to the Liberal Party (SAIRR Survey, 1966: 16). It and
NUSAS continued to be targets for heavy government attack. By
September 1965 some forty Liberal Party members had been Ekmobilised
by banning including the fifth consecutive editor of "Contact" (SAIRR
Survey, 1965: 7) whilst in May 1966, the President of NUSAS, Ian
Robertson, was banned before he could accompany that year's guest of
NUSAS, Senator Robert Kennedy, around Scuth Africa,

By 1967 Mr Coetzee's Canute-like imperiousness against the inevitable
tide of Africans to urban industrial areas was being relentlessly
translated into a series of “deliberate stages, including the
reduction of African families already resident in white areas and the
planned replacement of even the strictly limited "single" African

migrants by coloured workers (SAIRR Survey, 1967: 172},

With rapidly rising figures of those banned or listed {or both} under
the Suppression of Communism Act (SAIRR Survey, 1967: 67), the
government with yet another General Law Amendment Act (No., 62 of
1966) widened the powers of officers for arresting persons without a
warrant and for the detenticn of those considered able to supply
infermation about terrorism. Thus with all the strong arm tactics at
its command it continued to drive its radical opposition underground

or to the growing ANC and PAC movements overseas.

Against this background of heightened polarisation the Association in
1966, while concentrating on its two remaining night schools, tock on
more overtly than ever the defence, not only of 1its teaching
programme but also of the'{hterracial contact and good—will generated
in its tightly knit groups of now veteran teachers and pupils. It was
in this shared strength of purpese and commitment and with
considerable backing by a significant proportion of the people of
Cape Town that in the final bid for the CNENSA's survival, I as
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chairman broke with tradition and on occasion openly opposed the

pelicy that was destroying it.

During the final two vyears of the existence of the CNENSA the
long—established links with UCT students were continued despite the
loss of Windermere. In view of the changed circumstances the SHAWCO
Education Management Commikttee (EMC), its student—elected members now
reduced to five (SHAWCO EMC Minutes, 29/3/1966), continued to meet
reqularly in 1966, expleoring ways in which it could still offer
educational services. For want of its own specific cutlet it donated
the Windermere Night School “Cupboards and text-bocks to the
Association, held a recruiting drive on campus for teacheré (opposed
by right-wing students defacing posters and circulars), paid a visit
to Retreat (SHAWCO EMC Minutes, 6/5/19%6 & 17/5/1966)}, embarked on
needed tuition coaching at the Association'’s schools and generally
kept in regqular and helpful touch with me as CNENSA Chairman and with
the Co-crdinating Committee. The SHAWCO EMC minutes of both 1966 and
1967 record continuing support for the Association right up to the
end and appreciation for this assistance was particularly mentioned
in both the Association's 1966 Annual Report and its September 1966

newsletkter.

However the frustration of not being able to utilize more fully, in
the cause of African and Celoured adult education, the full potential
of SHAWCO and the available backing of the University's Faculty of
Education, was expressed in the Report for 1966 of the Vice-Chairman
of the EMC, Michael Rodd. In this report too he stated’géfensively
that the students' desire "to share their knowledge with those less
fortunate" did not ‘"imply, as has been insinvated, a programme of
indoctrination by 'Liberal' minded students, but the imparting of
factual and, we hope, useful academic knowledge" (Rodd, 1967). The
words 'as has been insinuvated' appeared in the original report but
were omitted in the printed report (SHAWCO 13th Annual Report, 1966:
27).

With now only twe left of its velunteer run schools the Association
entered 1966 not knowing when next the “axe would fall. Inspector
Heyns (a man with a humanitarian and missicnary school background
~[Ounta: 1987]) had visited the schocls in November 1965 and impressed
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by what he had seen, had recammended Gthat they be re-registered but
it was suspected very strongly that Pretoria would not share his
views (CNENSA Minutes, 5/11/1965). In June the Department of Bantu
Education in Pretoria, ne doubt again expecting to see a'éiminution
in the numbers of Africans attending the night schools, demanded
information concerning how many African and Coloured pupils were
attending St Marks and Retreat, where they lived, and details about
the environment of the two schools (Letter: 1/6/1966, Sec. for Bantu
Educ.}. In the reply it was shown that of the total of 148 students
at St Marks that year 58 were African whilst Retreat had as many
African as Coloured pupils, 66 of each. The students at Retreat were
described as mostly living and working on %arms in the neighbouring
Tokai and Constantia areas or as domestic servants in nearby suburbs;
the few who lived in Langa and Nyanga were employed in factories and
/saw-mills and attended classes before returning to their homes at
night. The African students at St Marks included domestic workers;
"hotel chefs and waiters living where they worked in neighbouring

areas (Letter: 20/7/1966, Wilson).

At the beginning of October the Association again applied for
reregistration of its schools for the following year but a fortnight
later received a letter from the new Cape Town Inspector stating

baldly:

£
"re: St Marks and Retreat Night Schools and Continvation

Classes: Closure.

"It has been decided by the Department that the above-mentioned
Night Schools and Ceontinvation Classes may continue to function
only unktil 31 December 1966 after which the schools must close

finally".
(Letter: 18/10/19%66, Insp. of Schools)

How much lay behind the curtness of that instruction? How much does
it say about the ideclogy that could thus summarily dismiss a
movement that had celebrated its 21st anniversary in June that year
and had helped thousands of adults to become literate or academically
better equipped? Before the reaction of the Asscciation itself is

examined it 1s 1interesting to note that the widely expressed
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puzzlement and dismay voiced in the press also found an outlet at a
political meeting in Camps Bay when a questioner asked Mr J.A.F. Nel,
a former MP {and one of the architects of the Constitution for the
Coloured People's Representative Council) why the government was
closing down the Cape Town Night Schools. In his answer, not
vouchsafed to the Association itself, there 1is again evidence of
deep-rooted government fears of the propagation of ideas adverse to
its policy when he stated that '"teachers at these night schools, many
of whom had been to the University of Cape Town, were sabotaging the
minds of the pupils" (Cape Argus, 1966).

This was an accusation that demanded a response and £o me as Chairman
fell cthat task. It was given in the form of a letter which the Argus
prominently displayed and with the indignation of a typical
main-stream liberal of those days it did not scruple to take Mr Nel
to task for his allegations concerning twe institutions high in the
regard of Capetcnians, the University of Cape Town and the CNENSA. It
rose too te the “Gefence of the small group of university students
augmenting the older professionals and others on the teaching staffs
of the two schools, maintaining that these students "who make such a
superb effort and sacrifice where both youth's quest for pleasure and
their studies are more than suifficient to offer counter-attractions,
are real sterling people, quiet and unselfish... Does Mr Nel think
these are the villains of the piece? - cthat the minds of those
illiterates and semi-literates are sabotaged through their Cthree
nights a week plodding patiently away at the three R's?" (Wilson,
1966¢).”

Through hard work and protest, closure of St Marks had been prevented
in 1961, that of Windermere in 1963 and now once again a determined
effort was made to prevent the loss of the CNENSA's two remaining and
flourishing schools. Once again too, I as Chairman was deeply
involved. The first step was a telegram (22/10/1966) o the Minister
in Pretoria with an urgent request for an interview concerning the
closures and mentioning also that a large African Matriculation class
needed another year to finish its course of studies. This, follewed
up by a telephone call to Mr M.C. Botha's private secretary four days
later (Wilson, 1966b) elicited a telegraphic reply from the latter on
28 October which stated:
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7
“Iin order te enable Bantu Mapric cless o finish present

studies the Honourable the Minister has agreed toc postponement
closure of Cape Night School for ohe vear i.e. from 24/11/1966
after which date no extension will be conaidered. In Ghe

meantime von should apply for a2 group aveas permib.”

what then happened following upon the news of this reprieve involved
& long sessicn of miginterpretationa, fresh appeals, memoranda and
government interviews, For the record concerning these matbters 1 find
I camnct 3o better than Lo guote my own summary made at the btime and
presented in the Chairman's 18967 Annual Report, It was as follows:

"Ir was genervally felt by the commibbee that this reprieve of
one year was very worthwhile and some considered it miraculous.
rgreement was unanimous though that ab the earliest opporbunity
Cin 1987, when the Department wonld be functioning in Cape Twon
during the FParliamentary session, I should again seek an
interview with the Minister. this time to ';egotiace for
permisasion te continmue indefinifely. The opportunity for such
an interview aroge by bthe end of January this vear as a result
of a hold-up due to differing interpretations of the meaning of
the Minister's Gobober celegram. Where we had understood him ko
have given a blanket permission for all the schools te conbinue
in 1967, and had gone far in the process of re~starting all the
clagses, the Secrebary in the Department on the other hand took
bhe conceasion bo refer to the Retreat Senior School only {as
this contained the Mabric students) and wrote forbidding us te
re-open any other night classes.

"Portunately within a week of this alarming develcpment I was
able first to present a written memorandum on the whole
sitvation and on January 3lst to obtain a half hour interview
with Mr Coetzee, Lhe Deputy Minister appointed to deal with ths
proplem. As  is Known Do you all  the cuboome yas successEvl as
fay as 1967 was ¢oncerned, and SiL Marks re-cpened  thab sanme
night whilst c¢he Retreat Junior School lost no more than bwo
weeks Through the delaved permission. In addirion I was able Lo
report  back bo my commitbee that the Minister had promised bo
ecngult  others in his Department over my specific reguesc ghab
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continue a2t lessab until such Lime as the Department of Baniy
Adminietration could organize night c¢lasses for African
part-gime adult students. I followed wp  bthis interview wibh a
strong written appeal on February 20th wrging the Minister nob
to forget the Associabion's reguestk,

“Josk pver Lwo months  laber, on April 25Lh  of this yesr My
Cvetzee instructed his private secrebtary Lo reply to the
substance of my letter. I regret to have to report here that
this reply was not encouraging. It stated that the Deparbtment
“reatnot take the initiative in the establistment of Night
Sehools or Continuation Classes for Bantu employees  above
school=going age, either in European aveas or Bantu areas.’ 1p
rourddly condemned any of  the  Association’s  finsncial
maintenance of night schools in the tLownships as 'contrary to
and a breach of the regulations pertaining to night schools and
continuation classes iIn Bantu residential areas'. However on
this score it immediately added that such 'fimancial ald way be
granted by the Night Schools Associabion to the School Boards
corcerned’ provided ir was done ‘unwondibionally and with no

sbrings attached,!

“Lastly the letter stated, {(and here was a small ray of hope),
" the Hon, Minister cannot grant a registration or unlimibed
reglabtration of a night school Tunleas a permilt from bhe Groop

Argas Board is submitbed from year to year.®

"How the position wag that we had Group Area Permits for bobh
Retreat and St Marks Schools. I immediately set about having
the validity of these permits established and after a good deal
of correspondence & letter finally writben on June 5th by Mr
Thoerpe, the Chief Banku Affairs Commissioner in Cape Town
cenfirmed our belief that 'there iz no need [o cobtain fresh
Group  Area Permibs' as  Lhe ones in exisbence already ‘vemain
valid until withdrawn hy bhe Hon. Minister of the Department of
Hanbu Administration,’

"June 7th thereiore occasioned a carefully worded reply frowm me

278
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e Mr B, Coetses; enclioging copies of all the Grouwp Area
Permits and uvrgently appealing Lo him as the only real source
of permission, that our schools be pernmitted to continue in
1968 and that further registration shonld again be considered
in the light of circumstances ak the end of 1868.,7

{wilson, 1%&7a}

While wairing for an answer to the applications for re~regisgration
| cf the achoels far 1968 it should be noted that we chose to lgnore
certain  impossible demands made of us in terms of the 1967
Registration Certificates granted for Retreat and St Marks secondary
"eontinuation Classes”; ‘these stipulated that Afrikaans and Fnglish
must be used equally as media of instruchkion and that neo Coloured
students vere to be enrplled {Letters: 8/5/1967 & 23/5/1967, Sex. for
Banta Bduc, ). #We likewise ignored the instruction that the fwoe junior
Night Schools {it must be rememberad that Rekreat and St Marks were
geen by the government as four separate schools) were to  admit only
African pupils (Letter: 7/7/1967, Sec. for Bantu Educ.) No doubb
sontinual disregard for these aspects of Banbtu Fgducation had helped
te  fusl the government's dislike of the Association over the yearsg,
but égaia no  reasons weve given when after ancther remindep
concerning the CNENSA's vequest for a 1968 registration a lebisr to
me from the Private Secrebtary of the Depubty Minister <f Banta
Administration and Development brought the final peint-blank refusal.
This stated:

*I am directed Lo acknowledge receiph of your letters dated 7
June 1967, 25 Augusl 1867 and 11 Sepltember 1987,

"The Deputy HMinister regrets that Bantu Night Schools can not
b allowed in White (asic) areas after 31 December 1967.

"his decision musk be regarded as firal,"
{Letter: 22/8/19%7, Privave Bec. Miniastry BAD & BE}

Apparently similar lebtlers at this time were sent to other night
schools elsewhere in white areas (Bird, 1%84: 208}, namely those few
achools which had also somehow managed bo survive the 1957
reguiations and the amended regulations of 1962 requiring more
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sbringent details for 'group area permibs. Thus in addition to the
CRENSA schopls nine night schocls for Africens in Sohannasburg were
ordeved to close at the end of 1967 {SAIRR Survey, 1867: 245}. It
would appear that these schools, vnlike the CNENSA schools, and with
the excepibion of the one rven by Ethe Uniwversily stodenta of the
Witwatersrand, wers staffad by African bteachers {SAIRR Survey, l966:
244}: one of them, the Davies Streel Banbtu Evening Schoel, staried by
a Swedish missionary in 1802 for illiterates and semi~literabes was
recelving Fubsidies from abroad by 1967 bto pay gqualified African
teachers for its 80 adult pupils (The Star, 19%7a). According to the
SAIRR  Surveys of 1566 and 1967 there were conflicting reportis on the
numbers of such schools sbill remaining in this periocd hul bkhe
HMinister of Bantu Education is guoted ag baving listed a tobtal of 13
night schocls {primary} and 2 continuabion classes {secondavry} in
wenicipal white areas at the end of 1966 (BAIRR Survey, 19671 248},
Pour of these were of course CNENSA schools, namely the btwo secondary

ones menkiconed and two of the primary schools.

Thus finally 3in 1967 the government deliversed its death blow to any
night classes for adult Africans in so-called whilte areas. Up to this
sbage, despite vyears of “harassment, threals and reprisves and the
eventual successive closures of Athlohe, Docks: Ssa Poini, Green
Street, and Windermere schools, the Asgociation had never allowed
government  pressure Lo weaken  its sense of  purpose or ibs
cohesivensss as a movement of committed volunteers. Az ibs physical
scope diminished so ibte inoer strength increased; certainly in this
finael period it had atbtracted inlo ils ranks a growing body of men
and women  from all walks of 1ife bot particolarly well endowed with
skille and gqualifications to provide for the academic regquirvements of
rhose who continued to flock to its remaining schools. Bub now that
all efforts had failed to avoid extinction what was there left Lo do?

;%n the first place beyond ifs implication that schocls for africens
were offensive in so-called “"white™ areas the GCovernment had
sdvanced no  clesr reasons for the clopures. Thus when Die Burser, a
meubbpiece for the National Party, but itself puzzled by this action,
managed to obtain "reasons” from Mr B, Coetzee (Die Burger, 1987}, I
as Chairman contested his c¢laims both in letters te Die Burger
{Wilson, 1967b; and the Cape Timea {Wilson, 1967¢) and again, for the
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record, in the Chalirman’s final report ab 2 last general mesling of
members  in Neovember (Wilson, 1967d}. Blaar Coetzee's stabed reasons
for khe cloaures oentred arcund bhe fack that '{t wag againsh
governmment policy bto allow Africans bto atbtend schools in "whibe"
areas, that the night schools in such places cauged unwanted
gakherings of Africans, Lhat there were otber night schovls in the
Langa and Nyangs bownships and that if an excepbion was made in
permitiing the Cape Town schools [0 continue "is daar geen rede
waarom ons nie ook kientalle ander skole ven die aard in  blanke
gebiede moet boelaat nie' (Die Burger, 1967). One of the ironies of
course was that the “obher" night scheols in Langa and Ryanga {which
in any case did nob provide secondary ¢lasses) had been started by
the Asscciation, had been financed by ib since 1958  and would have
very sericus problems in trying Lo continue once the UNENSA ceased £o
exist as Cthe government would not  subsidize African adulr night

schoels,

After St Marks and Retreat had been told to clese, the Press widely
backed the Association. Tt published stabememts, letters, and a
carwoon by David Marais {Cape Times, 1967}, wrote supportive
editerials and generally helped to high~light the wider significance
of the blow not only o already éiminixha& educational facilities for
Africans and to cerdial race relaticnships but alse to the rights cof
individuals, teachers and pupila alike, te pursue a common interest
togebher. In its initlel public reaction the Association through me
as Chairman recorded its strong condemnabion of a peolicy thar counlid
" vsacrifice the interesta of so many studenis... for the sake of a
ruthless ideclogical idea”. IL was also pointed out thap the
Association's plea to be allowed to continue at least unbil such time
as  the government could subsidize replacement primary and secondscy
night achools for Africans had been rejected by the governmenk. After
terailing what would be  lost through bthe closures the statement
concluded: V1t apeears that in the eyes «of our government, and more
tmportent than - all the human beings we have dealf with all these
years, more imporbant than academic education, more importent than
even good~will, sympathy and understanding, is the simple ideclogical
idea which says ab all costs, separate White from Black" (The 3tar,
19670) .
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The Asscciation at its last general meeting of mesbers on 29 Noverber
1967 sancticned proposals for the eventual dizsclution of the UNENSA
and the dstribution of iks material and financial assets bub gave
powers of discretion Lo an on-geing commibtee first o assist
financlially these of ibks former astudents cualifying to atiend other
inspiputions or Lo take correspondence CGICSHEs.

For some years after the schocls had closed T continued bo keen a
close watch on the situation: hoping for an opportunity for the still
existent committes bto stage a come-back or possibly through Che
churches or some other means, to fill the vacuum’Ehat now exiasked in
this type of education, That all belongs %o another pericd cubtside
the scope cof this thesis but it ia of interest to note briefly that
in 1968 Blaar Coelzee again entered the limelicht in vhat of course
had now become a political issue faken vp  in particular by Helen

Suzman.

~Raked by Mrs Suzman in Parliament why night schools were ¢losed in
Johannesbure and CQape Town Mr Coebzee rveplied that after allowing
repeated extensicns of rime the Deparfment had evenfuvally had to puk
ites foob dowm and ensure thal classes wers providged only in the
bosmships “where the Banbtu find themselves in the evening®. However,
he continued, bteachers with whom the school board was satisfied could
gelb permission to go bo the townships bubk certainly not those "who
want £o 9o ... and agitate amongst the Bantu”.” Replying to furbther
questioning he added that eéven police probection could be given tc
wonen beachers approved by the school boards., "And if they are sager,
and do not want Lo goguire evervihing by way of least resistance,
then they will go there, However, I am sabisfied that some of these
pecple are nob as keen as  they pretend to e to educate bhe Bantu®
(Hansard, Ne. 17, June 1968: 6757-6758},

The above remerks {(leaving aside consideration of the insinuvalbions)
constitoted an extraordinary vreversal of rhe attitude that had
refused our request for permission for whites to teach in Langa after
Windermere had been closed in 1965: however after they had been
brought to my abienbicn and with Lthe backing of our small on-going
commitbee I immediately wrote to the Secretary of the Langa School
Board offering it the services cof the pssociaticn’s beachers for
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staffing secondary classes in Langa in response Gto Mr Coetzee's
statement (Letter: 2/8/1968, Wilson)., The Secretary swiftly replied
that the offer had "met with great enthusiasm and {was) accepted
immediately” by his Beard but that according to "the procedure with
matters of this nature”, a copy of my letter had "been forwarded to
the Circuit Inspector for his necessary approval" (Letter: 13/8/1968,
Sec. Langa Bantu School Board). In due course the anticipated ;eply
from the Inspector reached us to the effect that the Department "will
not approve of European teachers to give tuition at the school"
(Letter: 23/8/1968, Insp. of Schools}, but the School Board Secretary
in relaying this discouraging news concluded: "If there is any other
approach that could be made to the authorities concerned to get their
co-operation in the maktker, the School Board would encourage the
Associaticn to go ahead with them" (Letker: 5/9/1968, Sec. Langa
RBantu School Board),

We did not need any further encouragement. I then wrokte Eto the
Minister of Bantu Administration and Development and of Banktu
Education reminding him of Mr Coetzee's‘;ssertions in Parliament and
repeat?ng the Association's offer of assistance. The reply {letkter:
17/10/1968, Admin. Control Cfficer, Ministry BAD & BE) was evasive;
it claimed that there were African teachers available and that
difficulties "undoubtedly arise when Europeans enter Bantu areas",
Again this left a door open in that it could be showm that the Langa
School Board had been unable to start up ccq;inuation classes,
although one had been registered, because of lack of available
qualified staff {Letter: 29/11/1968, Wilscn).

Thus here was the CNENSA even after the loss of all its schocls still
refusing to give in. The whole matter was finally brought to an end
by the Minister, in repeating his /}ejection of the Association's
offer, resorting to "regulation 7{5) of Governmment Notice R.26 of
the 5 January 1962 where it is clearly laid down that school boards
may employ Bantu teachers only for night schools or continuation
classes in Bantu areas and Bantu residential areas" (Letter:
3/2/19%69, Admin. Contrel Officer, Ministry BAD & BE)./ What was far
clearer was that the Deputy Minister when he had made such sweeping
statements in Parliament the previous year had been ignorant of his
own department's requlations.
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This now brings £o a4 ¢lose the history of the Cape Non-Buropesn Night
Schoels Association over its life-span of Cwenbty-fwo and a half years
and the record of the contemporary events and situvations in which it
ran ifs course. In the telling a broad picture of a cross-section of
Qapebonian life in thab period has been presented. There remains the
important challenge of evaluating what has been revealed and resching
conclusiona, Thia is what I shall aow atbempt 0 40 in the nexh fwo
soncluding chapters,
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CHAPTER SEVEN

THE WORK QF THE CNENSA AS MIGHT BE SEEN FROM A
FREIRIAN PERSPECTIVE '

7.1
A BRIEF REVIEW OF THE LITERACY AND ADULT EDUCATION PRINCIPLES OF

PAULO FREIRE

As mentioned in the last chapter a new asserktiveness on education
issues began to emerge from 'brogressive thinkers in oppressed
communities in the early 1970's. This was embedded in a long
tradition of black suspicion regarding the vested interests of white
liberals in the status que and was reinforced specifically by the
spread of the Freirian ideas on adult education that had recently
appeared in English publications. The Freirian-method cffered a means
for freeing blacks from their attitudes of adaptation and
"domestication" under white domination. Freire belonged to Ethe new
school of humaniskt Christian Marxists (Youngman, 1986: 162) and his
radical Christian approach would have served to sharpen interest in
socialist goals among black students, particularly those belenging to
the new South African Students Crganisation (SASO). This socialist
trend shared by the liberation theolegians, as has already been
noted, also found expression in the early seventies in the statements
of the Christian Institute, its Spro-cas publications and its
offspring, the Black Community Programme, with which Biko was

associakted.

Before T can proceed to an examination of the CNENSA in the light of
the Freirian theories it will be necessary to review them first in
broad outline. They are based on the phenomenon of{:lass domination
in oppressed societies. In his 1literacy programme among the
illiterate peasants in Brazil in the 1960's Freire had found that
traditional forms of education had imposed and perpetuated the
dominant culture and that teachers, belonging to the dominant group
and using a "banking" method of depositing knowledge, had given rise
Eo passive acceptance among learners and a ‘"culture of silence”,
{(Freire, 1972: 45-47 & Freire, 1985: 50).
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Psycholeogically too, traditional education methods had often led to a
learner's internalisation of the forces of domination which not only
obstructed self-affirmation but actually helped to inculcate an
"active dynamic of negation® in a refusal to accept emancipatory
forms of knowledge (Giroux, 1985: xx). All in all the many subtle
forms of domination existing in the traditional forms of education
(and which were radically analysed in the 1870's by theorists in the
new sociology of education), led in Freire's view, Lo people being
dehumanised, either through learning ko adapt” to oppressive
conditions dr through being co-opted into the oppressive structures
themselves. But, he stressed, what distinguishes pecople from animals
which are by nature adaptive and easily domesticated,; is the innate
power of the human to reflect upon his world and to change it.
Therefore what is needed is the "humanising" or "conscientizing" of
man so that he will discover his oppression, examine it critically
and transform it. And for this task of arousing awareness and
self-affirmation, the pedagogical processes, even at bare literacy

level, must become peolitical.

It was in putting his theory into practice in literacy programmes
that Freire started to make oppressed people aware of Ltheir true
human potential for transforming society and for “"humanising" not
only themselves but the oppressors too. This utopian theory was what
SASO students saw as coffering new hope for overcoming the sense of
defeat prevalent among the black masses at the end of the 190's in
South Africa. Indeed they had started to put the Freirian model into
effect in literacy programmes (Biko 1978: 112-115) when the heavy arm
of the state again crushed this fresh display of black initiative.

What in broad terms was Freire's theory of adult literacy education
and how was it to be put into practice? The method devised for his
literacy programmes invelved a number of preparatory steps before
work could begin. Briefly these could be classified as (1)
investigation by the programme co-ordinators to discover or "tune-in"
in to the issues or themes of immediate concern in the relevant
community and to the main important words in the local vocabulary
articulating these; (2) to select about seventeen of these key or
"generative" words with apecial regard to both their syllabic

richness and their socio-political and experiential significance and
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tc make preliminary "codifications" of the chosen words and themes in
a variety of visually effective exhibits: {3) to provide gquide lines
for the programme co-ordinators for replacing traditional 'banking'
or 'depcsiting' methods of transferring knowledge with dialogical,
problem-posing methods; to get the co-ordinators to discard
completely Lthe conventicnal teacher role with its impcsition of
ideas and, through the prcblematising dialegical methed, tc prepare
ke decode jointly with the learners the indigenous codifications as
collected and coded in stages (1) and (2); and finally, (4), ¢to
produce the educative material of varying kinds such as cards,
readers etc based on the prepared codifications and presenting the
generative words in syllabic breakdowns leading to a grasp of entire

phonemic families.

In the ensuing "cultural circles" the themes thus selected from the
" context of the learners' -environment, through being made
problematical and treated dialogically, aroused “participation and a
new social awareness; concurrently the learners grasped the Lools of
literacy by learning creatively to compose their own new words out of
the syllabic vowel-using variants of the phonemically dissected
generative words. The new awareness and discussion of problems led
te reflection and action and thus the entire programme embodied
Freire's important thecry of praxis. The learners were no longer
reified as in the old system, were no longer mere cbijects, but were

subjects of their own newly appropriated culture.

7.2
EXAMINING THE CNENSA IN THE LIGHT OF THE FREIRIAN PERSPECTIVE

While there are striking differences between the Freirian adult
education theories and those of the CNENSA, the most cbvicus one
being of course the “direct pelitical nature of the former, it is
nevertheless interesting to note that there are a few similarities
between the two systems. Features in the Western Cape's night schools
movement that bear some resemblance tc those in the Freirian method
include Eddie Roux's extended research with colleagues for authentic
vocabulary in compiling his "Easy English" for use in Primers, the
selection of indigenous themes (though not politically controversial)
in the AB Adult Readers, "James Mabeta Goes to Sea" and "The Cattle
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of Kumalo", the attempt (though short-lived) to instigate social
avareness through the Sixpenny Readers and the Pro and Con pamphlets
authored by African writers (e.g. "Should the Natives Representative
Council Be Abolished?") and the freguent use of’aebates and forum
discussions. Then too the deliberate creation of home-made flash
cards for literacy wofk in the CNENSA, illusktrating indigencus themes
and using phonemic families in words designed to build up a speedy
phonetic grasp of language was a counterpart in method to the

s
Freirian technique although it lacked the political content.

Although there was a ”?Lndamental "difference between the rigid
non-political stance of the CNENSA and the specific social
awareness-arousing intentions of the Freirian method, such disparity
in aim does not make it completely inappropriate to measure the cne
against the other. I have not found any evidence of derogatory
criticism against the work of the Association among blacks, yet soon
after the CNENSA had been closed the very fact that young intelligent
black thinkers seized on the Freirian literacy methcds to help awaken
the consciousness of blacks to their own/innate potential, places a
question mark over former adult education systems and invites some
critical questioning. The government of course, quick Eto pounce on
any means for awakening a sleeping giant, banned and detained SASO,
BCP and BPC leaders and drove many into exile, vyet Black
Consciousness, aided significantly by the Freirian philosophy and its
J"conscientizing“ techniques, was instrumental in helping Eo put black
resistance once more on course after the setbacks toc the ANC and PAC

in the 1960's. It alsc had a direct bearing on the emergence of

student power in 1876 and in the ensuing years.

The najor-stumbling block in the CNENSA on a Freirian analysis apart
from its traditional teaching methods, would certainly have been Ethe
“composition of its volunteer teacher body. Freire is deeply sceptical
aboukt the ingrained attitudes anq vested interests of those belonging
Ee the dominant class in an oppressive society, a scepticism evident
too in the philosophy of Black Cénsciousness. He believes that those
who draw material benefits from the status' quo cannot avoid
encouraging adaptation and reconciliation to it on the part of those
who do not, for fear of having their peaceful existence disturbed. He

sees most manifestations of sympathy with the have-nots from such
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sources as usually examples of "false generosity" and paternalism
that thrive on the continuing existence of poverty. Opposing the
rolea of such persons in educaticnal programmes for the oppressed,

Freire wrote:

"Pedagogy which begins with the egoistic interests of the
oppressors (an egoism cloaked in the false generosity of
paternalism) and makes of the oppressed the objects of its
humanitarianism, itself maintains and embodies oppression. It
is an instrument. of dehumanization. That is why... the pedagogy
of the oppressed cannot be developed or practised by the
oppressors. It would be a contradiction in terms if the
oppressors not only defended buk actuvally implemented a

liberating education."
{(Freire, 1972: 30)

He also saw such teachers drawn from the 'dominant' group as
inevitably imposing their own view of the world upon the learners,
ignering the latter's owm culture and inhibiting their creativity.
This phencmenon was described by Freire as "cultural invasion",

Concerning it he wrote:

"In the last analysis, invasion is a form of economic and

cultural domination,..

"Cultural conquest leads to the cultural inauthenticity of
those who are invaded; they begin to respond to the values, the
standards, and the goals of thel invaders... In cultural
invasion it is essential that those who are invaded come to see
Eheir reality with the outlock of the invaders 'rather than
their own: for the more they mimic the invaders, the more
stable the position of the latter becomes."

{ibid: 122)

Thus despite the general high regard in which the Association was
held by the African community and by those opposed to apartheid, did
it /display any of these characteristics as just described? Was this
-entire Freirian polemic applicable to the volunteer white teachers in
the CNENSA? Could they be ranked with ~"oppressors" who subtly
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thwarted the interests of the pecple with whom they actually formed
such warm ties and strove to serve? How much could the Association
be held responsible for fosktering ’Eompliant adaptive attitudes that
negated the will to struggle for freedom from oppression? How
much did it éb—opt learners themselves into the "oppressive"
structures of the status quo? And lastly, to what extent was the

Association guilty of what Freire termed '"cultural invasion"?

Before any of these questions can be considered individually wikth
regard to the work of the CNENSA the first issue which really
underlies most of the others is the question of’@olitics.lln Freire's
aystem of adult literacy programmes, dialogical encounters bebween
facilitators and learners questioning the world about them, openly
and frankly confront political, economic and sccial problems and seek
ways to master them. This is the very antithesis of the traditional
method which eschews all politics and in which a body of knowledge
pre-selected from the dominant culture is "deposited" in the passive

recipients in what Freire labels the "banking" method of teaching.

The “Main dialogical principle of the Freirian method was of course
not entirely new in South Africa; all the best definitions of
education emphasized training pecple to think for themselves; also as
has already been noted (supra: 71), Prof G.H. Durrant, an education
officer in Marquard's "Army Education Service" in wanting adults to
discuss politics and economics, had spoken out strongly in favour of
adult education in the post-war period being concenktrated on
education for citizenship, "conducted as an exchange of information
and of ideas, and not as the enlightenment of the masses by the
enlightened" (Durrant, undated: 10). However Durrant, unlike Freire,
had not linked this idea to the acute problems of mass illiteracy or
semi-literacy nor adopted a positive ideological stance with regard

to it.”

The CNENSA as has been seen, conscicusly and deliberately ééchewed
pelitics. Such class debates as were held would not have been used to
question the existing political situation. But was it not the very
avoidance of political bias or controversy that made an Asscciation
like the CNENSA possible in the atormy, political and socio-economic
context of its period, and that contributed to its growth and
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Assuming that airing of political views in the Night Schools could
have escaped state intervention (which would have been most
unlikely), how could a Televant political framework have been
achieved among such disparate constituents? Where could a common
political fackter have been found in an Asscociation that involved
white and black participants from such varying levels and stages of
political awareness and such different sccial backgrounds? How
divisive would political debate have been and how inhibitive on
growth where the Asscciation had to rely on a wide range of

- - - / I3 - L}
volunteers from the white community and on public financial suppork?

It is true the white members were drawn almost entirely from a
comparatively small group of white liberal thinkers but although this
group was undergoing major transformations, in the 1850's and 1960's
most of its adherents were still removed from the political territcry
¢of the Congress Movement and the Freedom Charter, not to mention the
militant PAC, NEUM or the strong influence the latter exerted over

many Africans in the Cape in those decades.

*Where too could the political suspicions of most of the newly arrived
migrants concerning both the NEUM and the ANC in the Cape in the
fifties have been accommodated by peolitically naive and uninformed
whites if they had strayed from predominantly straight literacy
programmes, into attempts to enter the current black political
debate where white liberals anyway were themselves regarded with
suspicion? Briefly there was a ‘surface fusion of political interests
between PAC black supporters and the vanguard of liberal whites in
1960 but with the subsequent banning of the PAC and the ANC, such a
political manifestation in the CNENSA, even had it been possible to
rally any such common consensus of opinion among participants, would

have terminated the Asscciation there and then.

Wolfgang Fricke, an escapee from Nazi Germany in 1935 and a liberal
who was praminent on the CNENSA Co-ordinating Committee for many
years, testified to the firm conviction among members that political
issues should not be allowed to ‘intrude into Ehe Night Schools
Agenda. Reflecting back on the late 1950 and early 1960 period and
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the hafmony among the white and black members cf the Committee in
their sharing of a common educaticnal objective, he stated (1987):’11'
remember unease only when Vigne was .on the Committee and eventually
Chairman. He wanted to make something else ouf of Night Schools and
we were all relieved when he left.” (I personally do not recall such

a feeling but I was new to the committee in 19538.)

There is';o doubt that in view of the different worlds from which
participants in the night schools came, and the disparities in
life-styles and political awareness, the congeniality that
characterised it, the growth of the movement and its educational
programme  could never have been achieved if a conscious political
slant had been adopted or free-for-all political debakte permitted.
The way it was constituted gave it a needed flexibility. Withouk
undue tension it could accommodate a Segal, a Vigne, a Joe Nkatlo, a
Stephanie Kemp, a Kwebulana, a Martin Legassick, a Richard Turner and
many other dissidents, alongside more conventional and conservative
liberals and even, according te Kwebulana (1987}, earn the approval
of NEUM's I.B, Tabata as a useful "community service". Probably the
factors needed to achieve such a phencnenon were sensed by the
compilers of Ethe first constitution of the "African Night Schools
Aszsociation" when they adopted the following rule (quoted earlier) as

“a guiding principle:

"that members shall, in order that there should be unity and
harmony émongst the various groups and points of view, and in
order that the objects and interests of the Association may be
most effectively achieved, refrain from political or religious
argument.,, teaching or persuasion,; in the course of all duties
or activities directly connected with the Association".

(Brodie 1949b: 1 & 2)

Now the other aspects of the Freirian critique must be considered,
particularly the ﬁolemic against the use of teachers drawn from a
privileged group in society for the education of the oppressed. I
believe this polemic has to be seen as deeply rooted in the radical
ideas which concurrently surfaced in the liberation theology of Latin
America, particularly at a conference of Latin American bishops in
1968 at Medellin, and in the book,"The Theology of Liberation" by
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Gustavo Gutierrez in 1971. The bishops, bringing the full weight of
the church Eo the support of the oppreassed, spoke out ‘Egainst
structural or "instituktionalised violence" as the primary violence in
Latin America, and in the inkterest of Jjustice and peace suppocrkted a
/hdynamic action of awakening and organisation cof the popular sectors"
for liberating the masses from servitude (Germond, 1987: 224).
Gutierrez was more specific; he rejected any concept which would
atktribuke the ugly oppressive and violent situation in Latin America
merely to such matters as a low educational standard and a limited

economy etc., and in the words of Germond (ibid: 222) expressed the

view that:

“the violence in Latin America emerges from the economic base
upon which it rests. Liberation theology employs the c¢lass
analysis of society as the tool with which Eto understand the
social dynamics of society, an analysis which sees conflict
between classes as an inherent characteristic of capitalist

society, "

"Freire, an exponent of liberation theology, sees oppression in terms
of the same Marxist class analysis and this explains both his deep
distrust of the motives of the privileged in educating the oppressed
and his belief that they perpetuate the status quo, encourage
passivity and promote their own culture at the expense of the

authentic culture of the learners.

How fair would this analysis be as applied to the situation in the
Cape Night Schools movement? Some of the Freirian criticism of the
pedagogic role played by sociéty's more privileged group could be
seen to “apply to the Association. The night schools nc doubt did
unwittingly foster ‘"adaptability", and instead of promoting a
revolutionary questioning among its pupils of society's fundamental
framework, strove instead to educate and to promote inter-racial
goodwill in the struggle that was taking place externally for a just
society. It can be said also that the Association encouraged perscnal
aspirations within the framework of traditional Western bourgeois
values. For those learners who made it to the top it could even be
said that the CNENSA with its overall liberal aim of equality of
opportunity had helped to’Lranspose pécple from a lower to a higher
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standard c¢f living. But whilst it can be admitted that the volunteer
teachers as a group did'not embrace a socialist ideclogy yet they
could hardly be termed "oppressors”, A1l of them, in one way or
another, outside of their work in the night classes, opposed kthe
juggernaut of apartheid, amd many of Ethem sought fundamental
reappraisals of the root-causes of South African oppression, poverty
and inequality. For the most part, as has been shown, they were
liberals at various stages of fluid progressive thinking and were
certainly suppertive of egqual oppertunities for all, irrespective of

race, creed or class.

While it is ktrue that'glack consciousness, using the concepts in both
liberational theology and in Freirian adult education, had helped
significantly to emanéipate blacks in South Africa from negative
attitudes and from the "culture of silence", vyet on the other hand,
Ehe night schools could also justifiably claim to have Tfostered
self-respect and human dignity and worth. And in the transaction that
toock place between teachers and pupils, if instruction in the
language, literature and social studies of a weshern culture
constituted a "cultural invasicn" it was only in terms of a very
definite demand from the learners themselves who chose to follow set
syllabi and to work for examination certificates as steps on the path

of general advancement in the fait accompli of the existing order.

Earlier I referred to Brodie's description of ‘teachers "growing" and
"being eduéated" as their pupils grew and were educated (supra: 89).
This signifiant experience referred to. by many of the volunteer
teachers bears some mild comparison to the Jjoint and mutually
instructive approach of Freire's "facilitators” and pupils to the
learning process and testifies to the pertinence of éramsci's belief
in a necessary ‘'reciprocal relationship” in which "every teacher is

always a pupil and every pupil a teacher" (Femia, 1987: 161).

Brodie epitemised the basic attitude thab most of the CNENSA teachers
continued to have when he described th%p as hoping that a new
society could be forged in South Africa, "in which we would have the
courage to break down the barriers of caste and privilege, and where
we could give ourselves a course and a direction by simply applying

the golden rule of doing unto others as we would be done by" {Brodie,
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As one looks back on the total historical process in the night
schools era frem the vantage point o©f the nineteen eighties it is
possible Lo see causes, trends, relationships between phenomena and
groups and the nucleus of future developments, which at Cthe time,
could not have been easily discerned by the chief actors preoccupied
with their tasks in the CNENSA. But CEthere was undoubtedly a/"course
and direction" implicit in the engagement between whites and blacks
in the wvoluntary adult education movement that was certainly
anathema to the autheritarian apartheid regime. It was a course and
direction in a shared and warmly human experience that was surely a
beginning in what Freire would call ‘"conscientization" and in which
the participants were being.prepared for the commitments and tasks of
the future. I believe that from this peoint of view in particular, the
"diaspora" of the Association's manpower and resources in the

relentless 1960's constituted a grievous loss.

“ The CNENSA era was deliberately brought to an end by the apartheid
government. It was the end of an era in more ways than one. The
government had driven the ANC and PAC underground, had dealt
devastating blows through detentions and bannings to the liberals in
NUSAS and the Liberal Party, had caught and sentenced saboteurs and
had shackled trade unions, The time was more than ripe for a
transition to a new epoch and the emergence of a new force in
resistance, namely that of 1liberation theology. This force, as has
already been noted, found its way initially into the ranks of black
opposition through the University Christian Movement and the newly
established Christian Institute. The formation of SASO two vyears
after the demise of the night schools then signalled far more than a
break with NUSAS and its liberal tradition; it signalled the
emergence of a radical new Christian commitment to the cause of the
oppressed, the impact of the Freirian analysis on the vanguard of
‘Black Consciousness and the beginning of a highly significant new era

in South African history.

#
The life-span of the CNENSA reflected a turbulent, complex historical
period in the central struggle between power and privilege on the one
hand and the oppressed masses on the other, The work of the night
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schools was sandwiched in the midst of this struggle. Speaking of the
aspirations, concerns, ways of behaving ete. which constitute the

themes of an historical epoch, Freire (1976: 5) discerningly wrote:

"The epochs are fulfilled to the degree that their themes are
grasped and their tasks solved; and they are superseded when
their themes and tasks no longer correspond to newly emerging

concerns."

The force cf events and Freire's own Christian, radical views on
liberation were to precipitate "new concerns" and Lo usher in a new
era in bklack resistance in Scuth Africa., These were the ideas that
lay behind the Black Consciousness movement that was to “turn the
tables on the dictates of Bantu Education in 1976, This was the force
that despite the casualties along the way, the tragic death of
Steve Biko, the increasing number of exiles and the mounting
fatalities among black leaders and youths, unleashed powerful new
hopes and unstoppable resolution in the struggle for freedom.
Indirectly it led to the strong re-emergence of the ANC
internationally and to the later emergence locally of the new UDF as
strong non-racial organisations once more in the forefront of the

struggle.

In view of these new developments what can one select from the past
and in particular from the liberal engagement as reflected in the
African adult education movement, that could connect the liberals of
that era with any kind of a meaningful role in the future with its
very different/ideological orientation? Steve Biko, while recognising
the good intentions of the liberals had realized that they could only
make a negative contribution to the process of enhancing black
self-esteem and hence his conviction that for a period at least, the
black man must stand alone until he had &iscovered his own human
worth and potential. From hindsight now I believe with both Biko and
Freire that this was a step that had to be taken, But in the
diversified liberal engagement in the Cape Night Schools era, in the
heart of the liberal approach, there was still room for growth that
could equip its exponents for a fresh and meaningful role in the
future. This was not lost and this I would like ko touch on in the

final chapter.
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CHAPTER ETGHT

CONCLUSTONS

8.l
THE LIBERAL-RADICAL CUNTINUHM

As the cenkraliby of the thesis has been bedded in the movementh
itself arising from the exigencies of a society of antithetical
extremes, the main avea of my concluding assessments will centre on
khe educational undevtaking per se. However in the hisbtorical
background and khrough inguicy inko  the nature of the human actors
over two decades, both inside and cubside the schoolsg, the thesis has
dwelt on social history and provided certain insighbs inko early
stages in the radicalization of many nurtured in the liberal
tradition. With regard to the lather aspect an inkereshing conbinuum
of liberal~radical bhought runs right through the whole span of
experience in the night schools and through a succession of related
groups and individuals in their varying’?éspanaas £o their times. How
far were such perzens influenced by invelvement in the African adult
educabion movemant? Ik is with vregard bo this chain of libeval
thought {and its mutations) which gave an inmer unity and overall
chavacter to the Dwenpy-three year existence of the Cape Non-Furdapean
Night, Schools Association, that I will first turn my abtenbtion before

forming conclusions on bthe movement itsplf,

Az has been shown Bhe start of night ¢lasses in Retrealb in 1834% was a
jiiberai regponse from young whites to the predicament of illiverate
and semi-lirerate black adults as they transferred from pastoral
peasant lives to the hleak alternatives in urban townships and
squatter camps. Bub the sudden unaccustomed close contact wikh
Afvicans led to the discovery of human bonds unsuspected by the
casuval white liberal, The engendering of these new relahionships,
quite different from phose of the master-servent situation that had
previously provided the only common form of white~black contach, were
te provide all white participants with a transforming and enrichening
experience, It was bhis thak was to exert & magnekbic pull on those
volunteers who remained beaching in the schools year after year. It

was bhe contact: the new awakening to a hivtherto unknown bubt warmly
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interesting people, the mutual sharing of new understandings and the
unconsciocus 'humanizing' of whites Ethat provided the inspirakion,
Kuys began to discover some this and regretted thak excessive
organisational work tended to distance him from the direct revelation
whilst Brodie (1986b), kelling me of the iniktial impact of his new
encounters abt Rebreat in 1945 encapsulates the new experience in the

following anecdote:

7 “on my firskt night, I was 'given' a big burly African and told
to teach him to write. He clutched a pencil tightly in his
fist, tremendously tense, actually shaking with emotion. I had
ko put my hand on his to stéady ik. From that moment I was
‘hooked’; I realised how much this man needed me. There was an
immediate bond between us. I felt a satisfaction and a humiliky

in helping him, which has shaped my life ever since."

He Gthen went on to assert thak although he had put "an enormous
perscnal effort into the Night Schools", he had got far more out of
it and that this was whete his ” "real education” began. Moreover he
did not think thal his experience was unique and maintained that
/"teaching Ehese people who really needed us,; filled a deep void in

our psyches."

The above subjective revelation which will be construed by some as
/paternalistic, could be seen to imply that up to his invelvement in
an African night school situation Brodie's previous life with all
that it held in elitisk comforts and possessions, of education and
race and class exclusiveness; had in fact isolated him not only from
dicovering the warm humanity of those excluded by all the above
factors but also from discovering his own humanity. It taught him
“"humility" and the realization that this was where "his real
education began", This personal record of Brodie's point of departure
into a new awareness of himself and others is significant because the
evidence supports the cdmmonality of this experience among most of

the CHNENSA's teachers.

This turning point or pivotal new experience was however only the
. / . . . . .
beginning of a humanizing process. The experience 1in the night

schools carried it somewhat further. It wasn't only'hneed" on the
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part. of kEhe pupils that nourished ik nor the bestowing of a helping
hand. It was the feeling of fellowship that comes only when people
with a common interest and purpose struggle together in the face of
at least some shared difficulties. It was the fact that for those
shared evenings, weekly, monthly, yearly, pecple from such extreme
backgrounds could leave them behind to work Ecgether in common
Ferritory. Ik was because the coming together was’aoluntary, free of
monektary rewards, and the commitment ko and the absorption in mental
activities was quite undeterred by externals, by such things as
“exposure Lo the storms of winter, broken window panes, mischievous
outside hooligans, crowded noisy rooms and creaking benches, poor
lighting, weariness at the end of a working day, or any of the other
material or physical discomforts that voluntary night schools in a

segregated and oppressive society had ko face.

For the majority of the liberal-minded whites in the 1350's and
1960's who continued to be brought thus into contact with African
‘people  the achievement of goodwill and fellowship was welcomed as a
means for helping to ease racial tensions, and for promoting a
climate in which the (diminishing) white opponents of Nationalist
Party policies still hoped for Parliamentary reform of an inequitable
and entrenched system. This was as far as mosk of them went. They
were liberal in outlook but‘aot sufficiently aroused to translate
their liberalism into more radical assessments. However, as has been
seen, those who took on positions of leadership in the Association
during these two decades were in many cases those who were moving
further towards the left. Their lives can support a supposition that
the’"humanising“ experience in the night schools had had a role in
shaping far more than a greater empathy towards African people. As
the apartheid laws began to bite and the ineffectiveness of normal
methods of opposition were thrown intoc sharp relief especially after
Sharpville; many who had played key roles in the Association either
decided to emigrate (e.g. Brodie, Lipshitz, Berman) or in staying,
adopted a %ore critical questioning of the staktus quo, and more

robust and radical forms of opposikion.

This latter trend in the 1960's has been seen in the growing
solidarity of NUSAS and the Liberal Party with Africans and in the

resultant massive subjection of their members to bannings and
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detentions. To both of these groups considerable numbers of night
school participants belonged. It is alseo evident in a more radical
development in a number of /iﬁdividual cases, such as in Ronald
Segal's assistance in the escape of Oliver Tambo and his own
subsequent life as a radical writer in exile, in the emergence of the
Christian socialist ethics and trade unionist suppert of the
philosopher Richard Turner and in the writings of Martin Legassick
after the latter had resigned from NUSAS and rejected the whole
premiss of Liberalism, Is khe assumption too great that these
increasingly radical directions taken in the lives of all of these
people were influenced ko some extent by the earlier "humanising”
contact they had had with Africans in the Cape Night Schools

Assoctation?

I am reluctant as the writer to interpose myself personally into the
argument. but because of my eleven vyears involvement in the
Association and the fack Ethat I have quoted subjective statements
from other participants I realize that some of my own tesktimony is
relevant. here. For me the night school experience was the beginning
of a significant jourmey. The discussions that arose in the small
enthusiastic senior English classes in which I was involved, the
extended extra lessons that many of us gave in our homes, the visits
to homes and institutions inm Ethe townships - all these things
afforded the privilege of reaching through to the warmly human people
behind the customary’ﬁasks of exterior politeness. Those years began
many friendships some of which for thirty years have developed into
close inter-familial relationships in life's inevitable cycle of
family events with all their joys, struggles and in a few cases,
terrible kragedies. Buk the influence went beyond Ethe personal
friendship level. Even after the close of the CNENSA the Yourmey of
enlightenment. and understanding continued; an on—going association
with black friends continued to deepen a commitment to the forging of
a truly non-racial and Jjust society. By 1983  when the United
Democratic Front was formed, like many others, I was ready to embark
on a new stage in the process towards a democratic South Africa, when
the nonh-racial organisation to which I belonged became an affiliate
of the UDF.

It has been noted that only a handful of those who had been involved
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with the Association opted later for violent tacktics, and that their
~ underground activities were not suspected at the htime by their close
colleagues in Ethe Association such as Rodney Davenport or Richard
" Turner. In the case of Vigne and Kemp, who were later members of the
African Resistance Movement, their heightened concern over the
African dilemma must certainly have been fed by their several years
of close contact with Africans during their active night scheool
years. It was no doubt their later close involvement wikh the PAC and
the ANC (certainly for Vigne) and their solidarity of thinking with
Ehose Africans in the underground movements whe had come to accept
some form ofJérmed aggression as the only remaining option, that set.
this small number of whites in the 1960's on so different a course to
Ehose of their liberal peers; however this group does give an
additional extension on the liberal-radical continuum seen running

through the whole era of the Cape African Night Scheools.,

In summing up the above contribution made by the adult African
education movement in the“growth of greater "humanity" among whites
(which preceded a radical revision of white liberal attitudes for
many people in the 1970's and 1980's) it is conceivable Ethat the
government's determination te keep the races apart was derived as
much from its fear of the spread of such "humanised" feelings with
tEheir erosive effects on the structures for raciskt minority rule, as
from tactics designed expressly to keep blacks educaktionally,

politically, socially and economically ét a subjugated level.

8.2
AN ASSESSMENT OF THE ACHIEVEMENTS

I now approach an overall assessment of the Cape Night Schools
movement. itself. Based on the arguments outlined in Chapter One for
an’émpirical but subjective, humanist approach, rthe thesis has
presented the movement's crigin historically in a mixed background of
urgent needs and demands, on the one hand fraom an impoverished,
exploited people living in third world conditkions and on the other
from the voluntary responses of a wide range of educated people
mainly from a first world society. This background appraisal has been
provided not only for grounding the structure and traditions of the

night school movement and the participation of iks ackors in the
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complex reality of its kimes, buk alsc from Ethe vantage poink of some
twenty years after the demise of the CNENSA, ko provide a surer
foundation for assessing the latbter's ethos, and iks strengths and
weaknesses. It has also made ik possible, as in the previous
chapter, to bring the movement inke éharper focus within the
periphery of contexkual developments and to view it from a later more

radical perspective.

Also in keeping with the argumenkts put forward in Chapter Cne my own
views as an observer {and participankt in the final years) have been
muted or are implicit rather than explicit in Fhe narrative
presentation of the material. Now that the story has been told
however, more explicit Jjudgemenks musk be brought forward. /&n
stepping inteo the educational vacuum Fo respond Eo the hunger for
literacy and book-learning on the part of migrankt or newly urbanised
African adults in the period 1945-1967 what was really achieved by
the CNENSA volunteers in the Cape Peninsula? In answering this
question I‘will now atkempt to assess the exbtent and validity of the

Association's achievements.

Although ik was frankly admitked from the stark that Ehe whole
projeck was only a/étop-gap for what should have been undertaken by
the state (Brodie, 1950b: 3) the CNENSA members were determined ko
put it on as professional and organised a footing as possible. The
evidence has cited painstaking efforts on the park of volunteer
amateurs to keep abreast of current methods in providing literacy
training and to equip themselves with the latest approved skills in
teaching adults reading, writing and arithmetic. Wheré’ho text-books
existed suitable for adult consumpktion, fore-runners like Roux and
various participants (some skilled educationisks) such as Lerner,
Kuys, Blake, Newbigging and Horwitz stepped 1in and in the light of
widely approved educational methods of the period devised special
texts adapted to the age requirements of the adult literacy and
semi-literate learners. And undoubtedly over the years thousands of

African adults achieved literacy through these efforts.

In the field of secondary education the challenge was more daunting
for a volunkteer Association drawing iks volunteer teachers from many

walks in life, but advice was constantly sought fram professional
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educationalists, gpecial notes in a number of subjecks were carefully
prepared and dishributed and certainly in the 18960's during my
chairmanship, only suitably qualified specialists among velunteers
were selecked for instrucking the senior pupils at Retreat and alsc
for the bop clazs (8&d 8) abt Sk Marka. All this pedagogically was an
efforr to meaaure up to  bthe highest standovds possible within the
mevere limirations of & voluntary orgenisabion that clearly could
only be a substitobe for properly funded, professionally organised
and taught adult classes in adequately equipped classvooms, aAnd the
pattern of instruckion corresponded ho bobh bthe orthodox experience
of ibks white (and black) teachers educated in the Wesktern classical
bradition and Lo the expectations ¢f Africens (many from misaionary
backgrounds) who wers ghrongly desirovs of entering chab tradition,
partisularly through the attainmenh of the all important examination
certificare, Thus in the higher claasses despite efforhs te remedy the
matter, che certificate, as it still dees in so many inskitubions

to~day, was largely permibhbed to dictate curricula and methods,

All in all, the CRENSA's educational programme, in its limited number
of hours a week, with iks limited material resources and obiechives
cand irs flucktuabing sbrendances, adhered as bpest it eould, He
rraditional and then widely accephable Western liberal educabtionsl
procedures, and in accordance with the conventional but very decided

demande of ibks pupils.

Wirhin the parameters of this liberal kradition there was undoubtedly
the obvious strong curvent, of cherished liberal valves, freedom to
Eness, o learn, ro think and o criticize. Particularly bthere was the
strong  wish on mhe pard of bhe teachers to open uvp opportunities for
material and mental advancement per ¢, o doubt  in the ophimistic
but. misplaced hope that econcmic  forces would expand  the
opportunities that were so deplerably lacking in  the existing race
and elass structured sooleny. Thisz arbitude was exemplified in the
eariy more ambifious schares Lo provide an employment agency and a
bursary scheme for advanced pupils, in addition Lo nighh classes. It
can be sesn In the Asscclation's strongly worded support in ibs
Memorandum to the Rimelen Commission for the “maintenance of the
sciences and Lakin in  the secondary school curriculum for Africans

and in  iks condemnabion of any differentiation in the edurakional
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training and facilities offered to Africans and Europeans (Brodie
1950a: 2-3). Ik is lso revealed in the pride kaken and oh—going
support given in the individual case histories of "success" when
khrough the night schools pupils were launched into medicine, law,
teaching, theology or nursing, examples of all of which are provided

in the thesis.

The focus, for a variety of stated reasons, was a narrow one, namely
on'/literacy, and on educational advancement. along purely academic
lines. As has been noted one of the liberal kraditions preserved by
kEhe Association was the observance of a pelikical (and religious)
neutralikty in the classroom, regardless of personal affiliaticns and
biases. However in the previous chapter {pp. 288-290) (in countering
a critical pelitical pedagogical viewpoint) I have already presented
my cwn arguments at some lengkth on this makker; these saw the
Association's approach as unavoidable in the light of the specific
and complex circumstances in which the diverse participants in the

CNENSA were placed,

Briefly then lek me recap, but more specifically, how in the narrow
terms of what the Associaticn had set out ko do ik had honoured its
aims. Migrants who were illiterate and confused in a new urban
worker socieby among speakers of two foreign languages, far from
wives and c¢hildren, and with Eheir few leisure hours spent in the
direst of living quarters, found a warm, responsive and creative home
in Ethe night schools. Here Lthey learnt ko read and write their own
language and write lekbters home, to speak, read and wrike Ehe new
language used in their daily working 1lives, to develop greater
fluency in language skills and, as they progressed, to learn Go
comprehend an ever-widening range of writken and spcken thought, to
read newspapers and to take part more and more coherently in a range
of community activities that could alsc extend ko church, Etrade
unions and politics. sometimes if lucky, through their new learning,

they earned slightly better wages and found slightly better jobs.'

Although the provision of all these new accomplishments has been seen
from a latker radical perspective as adapting workers to the needs of
an exploitative society yet this was not the view held in the 1940's
by Ray Alexander (1943) of the Food and Canning Workers Union, or by
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Miss M.T. Soga (1943} of the National Council of African Women, when
Ehey both submitted memoranda in 1943 to the Union Department of
Education supperting the promotion of adulk nighk schools.

Prof. Z.K. Matthews, educationist and ANC leader; whom Roux (1948:
299} described as‘hone of the most sophisticated and westernized of
Africans", was a strong supporter Loo of adult education. He stressed
the prackical educakional needs of migranks in coming to kown in the

following manner:

"there is a continuous process at work whereby, every year,
thousands are being torn from their moorings and are brought
inke contackt wikh a new enviranment which putis khem in a state
of uthter confusion. 0ld customs, sanctions and taboos do nok
operate under the <changed conditions and rarely is there
anything to take their place. It is criminal ko admit a social
and economic peolicy which inevitably breaks down the old way of
life and not assist the pecple ko make the necessary

adjustment....

"For them it. is an urgent necessity, from their own point of
view and the point of view of the weal of the whole country,
that they be provided with the means to become 'fits' in the

modern world."
{Matthews: 1947)

As far as the more advanced secondary classes were concerned pupils
'?ound encouragement. and expert help, particularly from a range of
experienced professional teachers, which enabled them Eo enter
tertiary training for careers and professions. Furthermore (within
the obvious limikations of the project) mental stimulation in the
quest for knowledge was expanded extra—murallyfﬁhrough pupil debates,
documentary  films, attendance at plays and especially through
encouragement. in the use of libraries. These were all tangible
educational factors that made the night classes so much sought after
and which one mighk argue, could substantiate a claim that the CNENSA
materially benefited thousands of Africans in acquiring the basics of

a fundamental school education.
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The evidence has dwelt ﬁpcndziteracy, acpdemic attainments, harmeuwy
of inkerest and in parbicnlar, inter-racial good-will. &nd on looking
at the background to bhose twenty-three years of the Assoclation's
existence, ab the rapid growth of sbake authoritarianism and
repression, the counter developmentz in black resistance and liberal
white atritudes, the banning of black polibical organisations and the
formation of miliktant underground movemenbs, the fachk rthah rhe
CCNFNBA, as an indeperdent volunteer orgenisabion cgould maintain for
80 long and so productively ints virtuslly neubral territory, an oasis
sought with fervour by bobth whites and blacks from a wide ideclogical
spectrum, was, when measured in the wvalue systems of ite bime, a
highly significant achievemenb. Even when it is evaluated under larer
and different systems of wvalue, it will, I believe, still hold ap

honourable place in the annals of Soubh Afvican hishory.

8.3
A LINK TO THE PRESENT AND THE FUTURE

In Chaprer One T raferred not only to khe importance of seeing the
past in ife relarion to the present but alsoe in its connection bto the
future, As Carr {1964: 123} put it:’“Tha historian of bhe past can
make an approach howards objectivity only as he approaches bowards
the understanding of the fukture," aAnd with this in mind, before
bringing this study of an educational movement in iks hisborical
context to a close, I would like very bhriefly to reflech upon the
continuum  in adullt education, perceived thuz far bhrough liberal and
Freivian perspectives, in ibks appearance in the movemenl thal is now

emerging in the presend and with its designs for the fubure,

In the present, the road of represéion and exploitation that we have
bravelled in Soubh Africa has brought us to widespread ¢ivil unrest
and an ongoing sktate of emergency. In this tense polarised situakion
the nmajor forces of opposibtion on the lefb are increazingly uniking
nobh  only againsk the Yacism of aparcheid bub acainst Cbe‘gﬁliai&&lz
socio-gconomic  structures bhat are seen as the basic deferminanis of
clags divieicns, elitism, privilege and wide-spread authoritarianisem
and oppression. In the atruggle for a democratic society the centre
of gravity moves increasingly towards khe lefl, and whereas in the
1950's bthe Freedon Charter was bapned by the Nationalists and
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recarded suspicigusly by conservatives and liberals alike, ro-dsy it
is accepted widely not only by CCSARIU, the UDF and other
exbra-~parliamentary organisations, but also by a widening spectrum of
noderate progreasive-thinking men and women as a foundabion document

for conskitubing a just end democratic socieby.

& similar significant geneval shiff towards the left is manifest in
the field of education, and in this process,  alongside continuing
tradivional forms of adult &&ncation, more radical programmes are
emerging as a powerful means for setting up a counter~hegemony to the
cpposed hegemony of the dominant culture. In this process the
Freivian methods are in rurn being viewed from a more radical
perapective. I cannob now enter into this particular discourse in
any depthy this is a task for future research and svaluations bub in
an overall ‘aynophic view of bhe past in its relabion to the present
and the future T would like to cffer the following brief and final

comwent. on the emerging adult education situvation.

I must first refer once again ko Paulo Freire and specifically to his
central belief thah'gxansforming the worid can never be contained in
heory dictabing pracrice ov in any staric, completed action. He sess
it as a continuous cyele, an ongoing process of humanz  in open
dialcaue with one anokher conkinuously “detounging the cppressive
struckure and announcing the humanizing structure™, In his view there
will always be a need to review and revise and this constitutes his
philosophy of hope for mankind, e safe-guard against Ghe danger of
authoritarianism and imposition of ideas, Giroux (1285: xxiiil,
describes Freire's attitude towards Fheory and practice as follows:

“rheory ig informed by an oppositional discourse thab preserves
iks critical distance from the 'facts' and experiences of the
given society. The bkension, indeed the conflictk with practice,
belongs to the =asence of theory and is grounded in lts very
abructure, Theory does nol therefore dickake practice; rather
it merves to hold prachice at arm's length in order ko mediste
and c¢ritically comprebend the type of praxis needed within a
gpecific sething at & particular time in history. There is no
appeal to universal laws or historical necessity here; theory

emerges from specific contexts and forms of experience in order
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ko examine such contexts crikically and then to intervene on

the basis of an informed praxis."

This transforming process which Freire calls”conscientization implies
utopia. “Only those who are continually denouncing and announcing,
committed and engaged in the transformation of the werld are utopian
and create hope." He believes that if humans are nobt utopian,
constantly questioning culture, culture becomes static in the form of

myths,

"If we are nokt utopian we will easily become bureaucratic and
dehumanizing. This is the risk revolutions run when they become
static and institutionalized. Revolution must. be permanent and
it  must be Cultural Revelution - a conkinuous cultural

self-criticism of men in socieby and the world."
(Freire, 1970)

Added to this belief in humans as "makers and remakers of the world"
Freire stresses that “conscientizing education "is not a situakicn

where one knows and others do nok" and sktates:

"Conscientization is not, ik cannot be, an impositicn, a
manipulation, I cannot impose my opinions on others, I can only

invite others ko share them, discuss them."
(ibid}

I mention this important aspect of Freire's philosophy because it now
constitutes one of rthe areas of dispute in adulk education in kerms of
orthodox Marxiskts. Freire, rooked in the radical catholicism of the
Latin-American founders of liberakion theolegy, imbued~ with Ehe
humanist elements in Gramsci and the early works of Marx and
reflecting many of the central beliefs in phenomenology, has been
criticised by Youngman, (1986: 153) for providing a theory with which
the "liberal ideoclogy of mainsktream adult education" can toe easily
identify. Youngman, while approving of much of the Freirian approach
also finds much to condemn inm ik. Apart from criticising Freire's
““strongly Christian overtones" and stating that "a coherent synthesis
of Marxism and Christian dockrine at the philosophical level is not

possible” (ibid: 182 & 162) he in particular takes issue with Freire's
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insistence on avoiding any form of imposition or manipulation on the
part of educators in their dialogical engagement with learners in rhe
learning process. Youngman criticizes this as“évading the essential
role of theory required in a socialist educational programme. In this

regard Youngman argues:

"rhe development of ‘critical c¢onscicusnhess’ cannct be
considered abstractly but only in relation to a theory which is
critical of the dominankt ideology. An account of educakion for
critical consciousness must therefore accept head-on the
superiority “in terms of theoretical understanding of Ethe
teacher and must also specify the content of this kEheoretical
understanding... My argument is that there is a populist and
liberal element in Freire's thinking that pulls him kEewards an
uncritical faith in 'the people' and makes him ambivalent about
saying outright that educators can have a theoretical
understanding superior to thak of the learners and which is, in
fact, Ehe indispensable condition of the development of

critical consciousness."”
(ibid: 178-179)

Youngman's btight " adherence to the central tenets of orthedox Marxist
political economic theory pushes to the forefront an issue which has
been addressed by many neo-Marxists cver the last few decades, among
Ehem Thompson and Femia, some of whose relakted ideas have been
referred to in Chapter One. The point at issue is this:— in the swing
towards the left in the people's movement in this country which of
these divergent views in radical thought will gain the ascendancy? My
own basically liberal view supporks the Freirian utopian process of
continually Questioning society, of "denouncing and announcing" and of
denying a fixed and unbending theory the power that could substitute

~one form of authoritarianism for another.

In one final reference ko the constant movement of events and ideas
glimpsed in khis study, it is of particular significance in the
present. ho see the expanding role of liberation kheology thatb through
SASC's application of Freirian ideas first ushered in a new epoch in
adult education in the 3970'5. In the general shift towards the left

and the search for solutions this continuum from old 1liberal to new
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radical thought has nobt been broken; in the development of liberation
theolocgy ik has strengthened. To-day through Beyers Naude, Desmond
Tuktu, Allan Boesak, Denis Hurley and many others, ik carries the
“ecumenical weight of a powerful church that has come to see its role,
in the light of iks Christian c¢alling, unequivocally on the side of
the oppressed. I believe thakt in this new blend of cpposition feorces
lies hope for ultimate peace and justice in a non-racial, democratic

South Africa.
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LETTERS

10/4/1945 Julian Rollnick, The African Bookman, bte the Director,

SAIRR, Johannesburg.

14/8/1945 Joseph Ngwadla to SAIRR, Johannesburg.

7/1/1946 L.I. Venables, Manager, Non-European and Native Affairs
Dept City of Johannesburg, to SAIRR and other bodies.

1949/1950? P.V. Tcbias, President NUSAS, to Principals, Registrars,
SRC's and NUSAS Committees.

16/7/1952 Sec. CNENSA to Hubert Jacobsen, Luderitz Bay, SWA.
25/3/1953 M, Lipshitz, Sec. CNENSA to City Treasurer, Cape Town.

25/3/1954 BSec., CNENSA tc Luke Mlabateki, Principal, St Paktrick's
E.C. School, Hermanus.

29/1/1955 Sec, for Native Affairs, Lo Sec. CNENSA.
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287471955 J.M. Didcobr, President NUSAS, o Becrelhary, Nalional
Action Council of Congress of the People.

2541171955 P.M, Alhman, Sec. CNENSA, To Rev, R.M. MacDenald, Easl
Nigeria Literature Bureau, and bo others.

2271271855 L. Marquard, Oxford Univ. Press, Cape Town bo P.M.
Altman,; Sec. CNEMNSA,

2371271955 Sec. for Native Affairs bo Reyl Director of Banbtu Edue.
King Hilliam's Town, Copied bo Sec. Bantu Continuanion
Classes.

23/2/.9% F.E. Auerbach, Director, Johannesburg Central Commitbes
for Non-Eurepen Continuvation Classes, ho Mrs Wicdes,

209/127195%  Inspector of Bantu Educ. Port Elizabebh, Circular to All
Bodies and Persons Controlling Nighb Schoels and Conkinuabicn
Classes.

573731857 Inspecror of Baniy Educ. Pork Elizaberh, Circulsr ko
Secretarises of Commitiees Controlling Night Schoels and
Cenbinuation Classes.

30/8/1957 H,J. Kidd, Principal, Diccesan College, te L. Bryson,
CNENSA.

Sept, /Ock 1957  CNENSA: Corrvespondence wibh Inspector, Cape Town and
Feqgl Director of Banbu Bduc. King Willlam's Town.

17/10/1957 Director of Bantu Bducation, bo Bec, CNEKSA,

oo, 1857 - April 1958 (RNENSA Correspondence wibth Inspector, Cape
Town, Regl. Director, King #illiam's Town and Dirveckor of
Bantu Education, Pretoria.

1711714987 M. Lipshitz, Chairman, CNENSA, bto CHENSA Secretrary.

2371171957 Presidenk, NUSAS, ro Principal, St. Andeew's College,
Srahnamancw.

iB/4/73958 Inspechor of Banbtu Educ. Cape Town bo Sec. CNENSE.

217641958 Inspechor of Banty Educ., Cape Town Lo Se¢, CNENSA,

1271171958 J.R. Vigne, Chairman, CHENSA, to Secretary for Banbu
Education, to Chairman Bantu School Board, and to Regional
Director eof Banku Education,

1871171958 Regl. Dir. Banbu Edue, King William’s Town, Bo Chalirman
CHENSA,

127571960 Regional Birector of Bantu Bducarion, King William's Town,
to Inspechtor of Bantu Edoc, Porbh Blizsberh, Copied fo Sec.
NENSA.

27/5/1960  Inspector of Bantu Educ. Porl Elizabeth ko Sec. CNEN&A,
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871171960 Sec, CHENES bo Banbu Affairs Commissioner, 5alt River.

237171961 L. Bryson, Seg, CNENSA to Chief Banktu Affairs
Commiszioner; Cape Town.

217371961 Inspector of Bantu Educ. Port Elizabeth to Sec. CNENSA.
1/6/196) Svstem Managev, SAR, to CNENSA,

30/8/1961  Inspector of Banbu BEduc, Porbk Blizsbebh o Sec. CNEREA,
31/871961 Inspechor of Bantu Bduc. Pork Ellzabeth bo Sec, CNENSA,
171G/1961 J.R. VYigne wo D. Wilson, Chairman, CNENSA.

A/11/1961 DM, Wilson ko J.R. Vigne

1272371962 Genl Manager SAR o D.M. Wilson, Chairman, CHENS2,

237571962 Sekrebaris van Bantoe-Administrasie en ~Onbwikkeling he
Hoofbantoesakekommissaris, Kaapstad, copled ho Sec. CNENSA,

147771362 Inspector of Bantu Educ. Pork Elizabeth to Sec. CRENSA,
19/7/1962° Genl Manager SAR to D.M. Wilson, Chalrman, CNENSA.

7/1/1963 Chief Banbty Affairs Commissioner: W, Cape tc L. Bryson,
Sec. CHNENSA,

27571963 Chief Bantu Affairs Commissioner: W. Cape ko Mrs Bryson,
Bec, CRENSA,

37771963 Insp. of Bantu Bdue. Porp Elizsbebth, te L. Bryson, Sec.
CHENSA.

14/8/1963 T.W. Price, Chairman, SHAWCO Board of Management, Lo
Inspeckor of Bantu Bduc. Porkt Elizabebh,

6/9/1963 Chief Bantu Affairs Commissioner: W, {ape Lo Bryson, Seo.
CNERSA,

297171964 NUSAS ko various aktudent bodies,

17/6/1964 ¢€.J. Driver, President, KUSAS, to DR, Wilson, Chairman,
CNERSA.

1/9/1964 M. Osler, President Elechk, NUSAS bo variocus student bodies.
17871964 T.R.H. Davenpork to Maeder Osler, President Elech, NUSAS.
22/971964 ‘Maeder Usler, President Elech, RNUSAS, o J. Subherland,
Y0/1171964 Direcncg of Banty Administration be T.R.H. Davenpory,

25/271965 Sec. for Bantu Bduc. te Regl Director, Bantu Educ,, King
William's Town,

307771985 Vice pPresident NUSAS to Peter Saffery, Grahamstown.



2478971988  Sec. CRENSA to Inspector of Bantu Edut. Cape Town.
3711 /1965 rhairman CNERSE to Inspector of BRantu BEduc. Cape Town.

1/6/19686 Sec, for Baniu Bducation to Regianél Dirveckor of Bantu
Education, King William'’s Town, copied ho ONENSA

20/7/71966 DM, Wilson, Chairman, CNENSA o Inspector of Bantu Bduc,,
Cape Town,

18410719668  TInsp. of Behools, Bantu Education, Caps Town Lo Seso.
CNENSA

8/5/1967 Bec. for Bantu Educ., to Regl. Direchtor King wWilliam's Towm,
23/5/19%7 Sec. for Bantu Educ.to Regl. Directkor King William's Town,
T/7/1967 Bec. for Bantu Educ. bto Regl. Dirctor King William's Town,

227571967 rPrivate Secretary, Ministry of Bant: Administranion and
Geveloprent and of Banhu Education, bo DLM. Wilson, CNENSA,

27871988  D.M, Wilson, Chairman, CNENSA, bo the Becretsyy,. Langa
' Subeel Board,

13/8/1968 Sec. Langa Banht School Board to Chairmen, CKENSA,

237871968  Inspector of Schools, Bentu Educ, Cape Town ©0 Sec. Langa
Banty Schoel poard.

54971968 Sec, Larnwa Bantu School Board te Chairman, CNENSA.

17/10/1968 Administrative Contrcl Officer, Ministyry of Banhu
Adminisbration and Development and of Bantu Education, fo
DM, Wilson, CNENSA.

2871171968 DWW Wilson, Chairman, CNENSA, to the Minisber of Bantu
Edncation, Pretoria,

372/199 Administrative Control Officer, Ministry of Banby
Miministravion and Developrent and of Ranba Education to
Chalrmen, CNENSA,
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