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Act No. 31, 2000 SOUTH AFRICAN COUNCIL FOR EDUCATORS ACT. 2000 

To for the continued existence of the South African Council for Edlucat(Jlrs; 
to anew for the functions of the said and to anew for the 
COlrIlPosiltion of the said and to for matters incidental thereto. 

IT ENACTED 
follows:-

the Parliament of the 

CHAPTER 1 

INTERPRETATION AND 

Definitions 

1. In this unless the context indicates otherwise-

of South 

OF ACT 

as 

"adult centre" means a or centre which nT£"",rl"c 

basic education to adults and of the educators are "'mrT'lIl,v~·t1 
of the of Educators 1998 No. 76 

5 

COllD(:il" means the South African Council for Educators referred to in 10 
section 4; 
"educator" means any person referred to in section 3 and who l"a'''''';;r~, 
educates or trains other or who educational 

15 

20 
"institution" means any U<UIU1Jl"" institution 
or adult centre; 

(vi) "member" means a member of the council in terms of section 6; 

"Minister" means the Minister of 25 
means all trade unions or federations of trade 

unions which are members of the Education Labour Relations '-VUUI_U. 

"school" means a school defined in section I of the 
South African Schools No. 84 of 

2. The of this Act are-
(a) to for the reglstratl()D 

to the !Jl\J'H:;"~l\J'U<1l ae'vel,oplnell1t of educators; and 
to set, maintain and protect and standards for educators, 

means of the of the council. 35 
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ppllcal:lOn of Act 

3. This Act to all educators "nrlt'iHlt"ri-

in terms of the "'IT.,..,"'""''' 
in terms of the South African Schools 

5 
Act, 1998 No. 98 of 

at a further education and institution: 
at an adult centre. 

CHAPTER 2 !O 

POWERS AND COMPOSITION AND 
GOVERNANCE OF COUNCIL 

Continuation of council 

4. The South African Council for Educators referred to in section 27 of the 
1998 No. 76 of continues to exist as 15 

section 28 of this Act. 

Powers and duties of council 

5. to this Act and the National Education Act, 1996 No. 27 of 

to the of educators- 20 
must determine minimum criteria and for or 

must consider and decide on any for or 

of the names of all persons who are or 25 

must determine form and contents of the and certificates to 
maintained or issued in terms of this Act, the within 

must be reviewed and the manner in which alterations thereto 
and 30 

the of of the or 

nrr,,,,, ... tu'n and de1veiloplneJrlt of the education and 

35 
edllcal:ion and 

to all the levels of the 

and in-service educator 40 

PfClmlJticm within the education system; 

must promote in-service 45 
may resource materials to initiate and run, in consultation with 

programmes, and short 
to enhance the 

and distribute a and other 
50 

for "rh,,,,,trwc' 
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SOUTH AFRICAN COUNCIL FOR EDUCATORS ACT. 2000 

must maintain and from time to time review a code of 
prc,te~;slOnal ethics for educators who are or pr(IVll,lOllalily 
""c"ctpr~.rl with the 

on; or 
or ind,etinlItel or 

a sanction under for 
and on conditions determined 

to fees-
must, in consultation with the determine fees 
council educators and educators 

the relevant to deduct 
and to pay it over to the 

may, after a fair 

for a or or 
~..,~.~u,~ conditions. the name 

of to pay the fees determined the 

5 

10 

15 

20 

a sanction under for a 25 
on conditions determined 

(e) 
must advise the Minister on any educational which the Minister 
may request it to advise on; 
may staff and determine their conditions of 30 
may committees and duties to 
must any which is necessary for the proper of 
the council: and 
may advise the Minister on any relevant educational 

LomllOsiU(1B of council 35 

6. ( I) The council consists of the 
with due consideration to reI=Ire:;entatlo 
OPi.or"nl'l.,.. distribution: 

(a) The 

and 

associations school 
in section of the South African Schools 

institutions or sectors: 

40 

45 

50 

55 

60 
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to the 18 uV''''''''',,,,,.,J 

When any nomination becomes ne,cesisrulY in terms of subsection (I). the council 
must invite the relevant bodies or authorities to nominate persons who 
for nomination within a of at least 

No person may be nominated or as a member of the council jf that 
person-

a court of law; or (a) is removed from an office of trust 
is convicted of an offence hny,pcl"" or an offence for which the 
sentence is 

If the council receives any nomination it must, within 
of a fine. 

after the 
"1J\.''''Ul''U in the submit the nomination to the Minister. 

date 

5 

10 

If the council receives no nominations or receives insufficient nominations within 15 
in the the Minister may, after with the 

""v",,,,.u, <l.IJIJVll:n persons who meet the up to the number as 
members. 

The Minister must n .. ",..ti""hl" after the 
of the the name 

with the date from which the 
apJJOilltrrlent is made. 

of council 

7. (I) (a) At the first in a new term of office of memtlers the members must 
nominate five persons, of whom one must be "!-'I"'V''''''U 

A person who is not a member may be nominated 

rh''' ..... p .. ''rm until such time as a 

20 

25 

the the members must elect 30 
,""'P .. """ of the council to act as when the 

the term of office of the 
members. 

In the event of the up~'v",",,"u from the members of the council. 35 
u"",,.v,'uu,,,,,, with section 1 O. the vacancy that arises must 

Whenever both the are not available. the 
elect a member to act as 

Term of office of members 

8. to section all the chief executive hold 40 
office for a of four years. 

Termination of office of "h·~i .. n"'.~."',n or member 

9. The term of office of the CfllllI1Jer:son ,rnpr<Tm or any other member is 
terminated if the member-

(a) to the Minister and the 45 
is absent from three consecutive of the councilor from a committee 
of which the member is a member without leave of the relevant 
or in the case of the the leave of the executive committee of the 
council; 

(c) the councilor the into 50 
meets the referred to in section 6( I) and 

is declared insolvent: 
is removed from an office of trust 
is convicted of an offence or an offence for which 

rnn,,,~,·C'I is without the of a fine: or 55 
a competent court to be of an mind or under a 



Univ
ers

ity
 of

 C
ap

e T
ow

n

10 21431 GOVERNMENT GAZETTE. 2 AUGUST :2000 
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of vacancies 

10. (I) If the term of office of a member is terminated in terms of section 9. the 
must be filled. with the necessarv in accordance with section 6. 

(2) term of office of a member' in terms of subsection I), is the 
remainder of the term of office of the relevant 5 

If the office of becomes vacant in terms of section 9, the 
members and the Minister must act in accordance with section 7 (l). 

The person so holds office for the of the term 
of office of the relevant prede(:es~;or. 

Executive committee 10 

11. (I) The executive committee of the council consists of-
the of the who is the of the 
six other members the council of whom at least one is a member 
referred to in section and 
the chief executive officer. 15 

The council must, to this determine the functions of the executive 
committee. 

A decision of the executive committee is re!l[anlea 
unless the decision is revoked the council at its "'''0'''''''5 U' __ "Uj..,' 

done in the decision of the executive committee before it 20 
council. not invalid reason of the fact that the decision is 

the council. 

committee 

reE~lstratlon committee of the council consists of-
who is a member and the 25 

four other members the 
the chief executive 

~~'V.I_·~' to 3, the committee must-
(aJ consider and make recommendations to the council on minimum criteria and 

n"'l"l'p{illr,>~ for the of 30 

or 
recommend the 
council: and 

"'PI'"'u .... ' .• vu for 

of an educator to the 

( d) exercise or nprf"rm any other power or 
counciL 

to it by the 35 

The ",pn,ct,."t committee must a record of its 

_,,~ .. ~" .. , de'velll)prnellt committee 

13. (I) The committee of the council consists of-
the who is a member and the I..VI.l"'I.."l. 40 
four members the council, of whom at least one must be a 
member referred to in section and 
the chief executive officer. 

The prC)fe!;SlClOal t1P\IPi(\T'In1P committee must, to this Act-
consider and make recommendations to the council in relation to powers and 45 
duties in section and 

nPTT",. ...... any other power or the 

committee must a record of its DH1Ct:t:Olnll'S. 

Ul1iCllliular'v committee 

14. (I) The 
(a) the 

committee: 

committee of the council consists of-
of the who is the of the 

50 
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four other members 
member referred to in section 6( 
the chief executive officer. 

committee must-

the council. of whom at least one must be a 
and 

compose, maintain and from time to time review a code of 5 
(b) ensure that an breach of the code ethics is 

establish and hear '-V'U!,'''''''''~ 
ensure that a fair in accordance with the 
council in terms of is COlnOllctlea; 
on the basis of a recommendation of the relevant recommend a 10 
and if any, to the and 

oertonm any other power or to it the 

must make a recommendation to the 
to a if 

committee in 
'-V''''I-'''''''''' referred to it. 15 

For the purposes of the m\'est unLlIon 
who--

may be able to "'-',L """5 the 
of the 
has document or 20 
which may have a 
before the and to pro,(1m;e document or if any. 

The summons must be in a the council and be the 
' ...... '>rc"" of the ~'~""f""U<U.J officer and be on 

way of- 25 

as, in a case of-
30 

a record of the pro;cel~dil of 
35 

Committees of council 

IS. (I) The council may establish other committees to assist in the " ... -tnr",!> 

functions and may other persons to attend committee 
their 

other than the executive 
not members of the council. 

may include persons who are 40 

to sections 11 and 14 the ::nn1f'r<;:.nn of a committee must be aPl)ointe~d 
the council from among its members. 

Members of committees referred to in subsection (1) may be for such 
as the council may determine. 45 

Members of a referred to in section need not be members of the 
counciL 

Inl:l:lIIU~,:S. and prlOCt!ttllre at meetllfU'!S of council and committees 

16. (1) The council must hold at least two , .......... '.0'" each calendar year at its 
head and in addition hold such other as the of the 50 
council may np.prrnl 

The council may make rules to the at of the council 
and its and on any other matter necessary for the pelrtorman(;e of its 
functions. 
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of the members of the council or a committee constitutes a quorum at 
the councilor committee. 

decision of the of the members of the council or of a committee 
at any constitutes a decision of the councilor committee. 

In the event of an of votes, the member has a vote in 5 
addition to a deliberative vote. 

A decision taken the council or a committee is not invalid reason of a 
vacancy on the council or a committee. as the case may at the time when the decision 
was taken. 

ppl[)intmlcnt and functions of chief executive officer and staff 10 

17. (1) The council must a chief executive officer and 
as it may deem necessary to assist it in the of 

chief executive officer is the acc:otmtllng 
The chief executive officer 
of the 15 

and 

""",V,""'LJ"'"" officer the chief executive officer is v"~IV""ll.!,I\o for-
all income and of the ,"V"U""". 
all assets and the of all liabilities of the "V~'U,""l, and 
the and of the of the council. 

The is the of service of its 

Remuneration and allowances of memhers of council and committees 

('h'''n''· ... ',.,n of the council, the 1a1I'PeJrSOn, every member and any 
who is not in the service of the 

connection with the affairs of the 

in the case 
as the council may determine. 

Funds of council 

19. (1) The funds of the council consist of-

money 
other money received 

The council-

L/U,lVUO>. interest or 
the council from any other source. 

and 

must each financial year, at such time and in such manner as the 

20 

25 

30 

35 

Minister may submit to the Minister for a detailed 40 
statement of its estimated income and for financial 
year; 
may any financial year submit to the Minister for 
statements of its estimated income and and 

eXJ,enditlure which exceeds the total amount "n~"'''''llpn in 45 

statement of estimated income and 
the council to submit a revised 

eX1Jenlditure within a sPt~citied 
COl1ltenlphlted in (I) must be used 50 

"nTITn1JPrl statement referred to in subsection 
un~~Xpen(led u<"a",.\O must be carried forward as a credit to the 

to subsection the council may invest any of its funds in such 
manner as the council may approve. 55 
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The books of account and financial statements of the council must be audited at the 
end of each financial a chartered accountant in terms of the Public 
Accountants' and 1991 (Act No. 80 of 1991). the council. 

A copy of the audited financial statements must be submitted to the Minister 
within three months after the end of the council's financial year. 5 

Annual 

20. (I) The council must, within three months after the end of each financial year, 
submit a to the Minister on the of its functions that financial 
year. 

Minister must table the report in Parliament as soon as is 10 

CHAPTER 3 

REGISTRATION OF EDUCATORS 

rp~.i~ltr9tinn of educators 

21. ( l) A person who egistnlti(]ln in terms of this Act must 
as an educator. 

with 15 
the council to 

No person may be em:nJ(lVea as an educator any unless the person is 
"'e1"""'<:;..., with the counciL 

22. (I) (a) An must be made to the council in the manner 20 
and form determined 

The must submit the documentation and information the 
<\.1):;'"'11''''' with the fee referred to in section 

consider an for terms of the 
rell:istlratilon determined the counciL 25 

'"0'''''''''''''' satisfies the reCIUll"errlents 

T'P",,,,nt<: but the council is of the 
the council may 30 

determine . 
... 5'''''.' ...... as subsection 

i~tr!1tir," and the conditions referred to in that 

35 

person is removed from 
The for which an educator is may be extended 

"'''''''''''''', and different conditions in of different may be determined 
if there is a reasonable basis for the differentiation. 40 

Different of may be determined the council-
to allow of different sectors in or 
if there is a reasonable basis for such differentiation. 

Removal of name from I'P(lI!:u'r 

23. (I) The council may direct the chief executive officer to remove the name of an 45 
educator from the if-

after been "pn,,,,tp,.,,.rt 

withdrawn or cancelled 
the educator was rpn,,,,tp..,,.rt 

the educator was found 
the educator requests 

50 
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(e i the educator fails to pay the fees n .. ,,'<:rT'ih,·rl the council within a "IJ'-""'''U 
or 

the educator dies. 
Kotice of the removal of the name of an educator from the must be 

the chief executive officer to the educator concerned way of certified mail 5 
addressed to the relevant address in the "An,ct".-

The name of an educator in subsection (I and 
not be removed from the unless the educator was a reasonable ",n,,,,,, .. '''''''''' 

to make to the counciL 
As the date on which notice in subsection 10 

to the educator any certificate issued to the educator concerned is reg;arclea 
to be cancelled. 

err-u,,,." certificates 

"5.;:>U"<1"'" certificate must be issued and sent to the educator upon 
counciL 15 

If the chief executive officer is "u.",.."' ..... 
educator. that a has been or lost. a U"IJll,"""'" re~!istration 
certificate must issued to that educator upon payment of the fee pre:scl'ibf:d 
council. 

CHAPTER 4 20 

GENERAL 

Transi tional nr,flVI,sil1l"S 

25. (1) The terms of office of the members of the council in office 
to the commencement of this on the to the date on 
"'pt,vun ... ,,-u. of the members takes effect in terms of section 25 

function the council to the commencement of this is 
'''''''>In'''f1 to have been of this Act 

.IJ<:~".H'"<O the 

30 
No. 

v",_,,,,.v, code of ethics and other 
to the commencement of this 

council under this where 35 
n,-""',c'irn,e of this Act. 

fees and other fees 
to the commencement of this remain 

council under this Act 
grel;mf:nts of 
hpt'''-'I''p'n the 

to the council 
until amended or 

continue to exist 

of Educators 

40 

terms of this Act to 
pro,vlslon:ally reglsterell with the 45 

""I'.""""'U"'" c,onl:euIPlated in subsection remains valid until a date 
to which date the educators concerned must for 

rpe.ict .. "tinn in terms of 3 in order to remain 

Information to be furnished to council 50 

26. (1) education institution and the ",rnnln,",.,. of an educator must furnish 
with such information as is the council 

of its functions. 
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steps are taken any educator the 
in a sanction other than a caution or a certified summary 

of the record of the and of the sanction must be 
forwarded to the council 

Offences and 5 

summoned under section and who fails without sufficient 
cause-

to attend at the time and in the summons; or 
to remain in attendance until excused the from further 10 

refuses to be sworn or to affirm as a witness: or 
fails without sufficient cause-

and 

of law 

fora 

to that 

or 
to 

LHIIUl""l1l'<;;lll of Educators Act 1998 (Act No. 76 of is 

Short title 

29. This Act is called the South African Council for Educators Act, 2000. 

15 

20 

25 
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LEARNING MEDIATOR 

(Where the learner demonstrates the ability, in an authentic context, to consider a 
range of possibilities for action, make considered decisions about which possibility to 
follow, and to peiform the chosen action.) 
Using the language of instruction appropriately to explain, describe and discuss key 
concepts in the particular learning arealsubject/discipline/phase. 
Using a second official language to explain, describe and discuss key concepts in a 
conversational style. 
Employing appropriate strategies for working with learner needs and disabilities, 
including sign language where appropriate. 
Preparing thoroughly and thoughtfully for teaching by drawing on a variety of 
resources; the knowledge, skills and processes of relevant learning areas; learners' 
existing knowledge, skills and experience. 
Using key teaching strategies such as higher level questioning, problem-based tasks 
and projects; and appropriate use of group-work, whole class teaching and individual 
sel f -study. 
Adjusting teaching strategies to: match the developmental stages of learners; meet the 
knowledge requirements of ~he particular learning area; cater for cultural, gender, 
ethnic, language and other differences among learners. 
Adjusting teaching strategies to cater for different learning styles and preferences and 
to mainstream learners with barriers to learning. 
Creating a learning environment in which: learners develop strong internal discipline; 
conflict is handled through debate and argument, and learners seek growth and 
achievement. 
Creating a learning environment in which: critical and creative thinking is encouraged; 
learners challenge stereotypes about language, race, gender, ethnicity, geographic 
location and culture. 
Using media and everyday resources appropriately in teaching including judicious use 
of: common teaching resources like text-books, chalkboards, and charts; other useful 
media like overhead projectors, computers, video and audio (etc); and popular media 
and resources, like newspapers and magazines as well as other artefacts from everyday 
life. 

(Where the learner demonstrates an understanding of the knowledge and thinking 
which underpins the actions taken.) 
Understanding different explanations of how language mediates learning: the 
principles of language in learning; language across the curriculum; language and 
power; and a strong emphasis on language in multi-lingual classrooms. 
Understanding different learning styles, preferences and motivations. 
Understanding different explanations of how learners learn at different ages, and 
potential causes of success or failure in these learning processes. 
Understanding the pedagogic content knowledge - the concepts, methods and 
disciplinary rules - of the particular learning area being taught 
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Understanding the learning assumptions that underpin key teaching strategies and that 
infonn the use of media to support teaching. 
Understanding the nature of barriers to learning and the principles underlying different 
strategies that can be used to address them. 
Understanding sociological, philosophical, psychological, historical, political and 
economic explanations of key concepts in education with particular reference to 
education in a diverse and developing country like South Africa. 
Exploring, understanding, explaining, analysing and utilizing knowledge, skills and 
values underpinning ETD practices. 
j~j~~!,··:qiI1)i{: ;I~t;:~,,~")-,'r" .... '-;::i'" . .. ~ ~:'·_\.'!ri~t ~',:~;~.t . .j.j.~ )rfi~,. 1t';"·ri.~~~ ~:"'5't" ... 

___ ! . "'-........ .. .:. -!'.'"".t_ •• !~ .~.;.. ,.~. ".~r', ~._ ~, .... ! ...... ,_.".~''4 ..... 1;, ,"" ~" • xl'!...::...· 

(Where the learner demonstrates the ability to integrate or connect performances and 
decision making with understanding and with the ability to adapt to change and 
unforeseen circumstances and explain the reasons behind these actions.) 
Reflecting on the extent to which the objectives of the learning experience have been 
achieved and deciding on adaptations where required. 
Defending the choice of learning mediation undertaken and arguing why other 
learning mediation possibilities were rejected. 
Analysing the learning that occurs in observed classroom interactions and in case 
studies. 
Making judgements on the effect that language has on learning in various situations 

. and how to make necessary adaptations. 
Assessing the effects of existing practices of discipline and conflict management on 
learning. 
Reflecting on how teaching in different contexts in South Africa affects teaching 
strategies and proposing adaptations. 
Reflecting on the value of various learning experiences within an African and 
developing world context. 
Reflecting on how race, class, gender. language. geographical and other differences 
impact on learning, and making appropriate adaptations to teaching strategies. 
Critically evaluating the implications for schooling of political social events and 
processes and developing strategies for responding to these implications. 
Critically reflecting on the ways barriers to learning can be overcome. 
Critically reflecting on the degree to which issues around HIV / AIDS have been 
integrated into learning. 
Analysing the strengths and weakness of the ways in which environmental, human 
rights and other critical cross-field issues have been addressed. 

INTERPRETER AND DESIGNER OF LEARNING PROGRAMMES AND MATERIALS 

(Where the learner demonstrates the ability, in an authentic context, to consider a 
range of possibilities for action, make considered decisions about which possibility to 
follow, and to peifonn the chosen action.) 
Interpreting and adapting learning programmes so that they are appropriate for the 
context in which teaching will occur. 
Designing original learning programmes so that they meet the desired outcomes and 
are appropriate for the context in which they occur. 
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Adapting and/or selecting learning resources that are appropriate for the age, language 
competences, culture and gender of learning groups or learners. 
Designing original learning resources including charts, models, worksheets and more 
sustained learning texts. These resources should be appropriate for subject; appropriate 
to the age, language competence, gender, and culture of learners; cognisant of barriers 
to learning. 
Writing clearly and convincingly in the language of instruction. 
Using a common word processing programme for developing basic materials. 
Evaluating and adapting learning programmes and ~esources through the use of learner 
assessment and feedback. 
~~~~~~: \ 1.,: l' 1. ! - .' . 

) .' ~ , . I:. :'_.: ' . , a • - .. ~ ... 4 :.: ;;,'. :--..:.. ", \.~ .r .. :j!t.;I:,' ~, ,',.- ..... • a.. - __ 
~ •• 1 

(Where the learner demonstrates an understanding of the mowledge and thinking 
which underpins the actions taken.) 
Understanding the principles of curriculum: how decisions are made; who makes the 
decisions, on what basis and in whose interests they are made. 
Understanding various approaches to, curriculum and programme design, and their 
relationship to particular kinds of learning required by the discipline; age, race, culture 
and gender of the learners. 
Understanding the principles and practices of OBE, and the controversies surrounding 
it, including debates around competence and performance. 
Understanding the learning area to be taught, including appropriate content 
knowledge, pedagogic content knowledge, and how to integrate this knowledge with 
other subjects. 
Knowing about sound practice in curriculum, learning programme and learning 
materials design including: how learners learn from texts and resources; how language 
and cultural differences impact on learning. 
Understanding common barriers to learning and how materials can be used to 
construct more flexible and individualised learning environments. 

~r~~ .. ~·~.~·! •. ~.~)i:r;. ~-.!,t~"a.': " ., .... ! .... : ',~ : ... ... ~:kt .;:'~ ~~V" ~ .~.~:. ,,:;", .. : ~.~ !I .. ;~~~', ~ 1,~ ~:l_:' 
• 'J 

I- f i;'~ 

(Where the learner demonstrates the ability to integrate or connect performances and 
decision making with understanding and with the ability to adapt to change and 
unforeseen circumstances and explain the reasons behind these actions.) 
Reflecting on changing circumstances and conditions and adapting existing 
programmes and materials accordingly. 
Critically evaluating different programmes in real contexts and/or through case studies 
both in terms of their educational validity as well as their socio-political significance. 

LEADER, ADMINISTRATOR AND MANAGER 

(Where the learner demonstrates the ability, in an authentic context, to consider a 
range of possibilities for action, make considered decisions about which possibility to 
follow, and to perform the chosen action.) 
Managing classroom teaching of various kinds (individualised, small group etc.) in 
different educational contexts and particularly with large and diverse groups. 
Constructing a classroom atmosphere which is democratic but disciplined, and which 
is sensitive to culture, race and gender differences as well as to disabilities. 
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Resolving conflict situations within classrooms in an ethical sensitive manner. 
Promoting the values and principles of the constitution particularly those related to 
human rights and the environment. 
Maintaining efficient financial controls. 
Working with other practitioners in team-teaching and participative decision making. 
Accessing and working in partnership with professional services and other resources 
in order to provide support for learners. 
Respecting the role of parents and the community and assisting in building structures 
to facilitate this. 

(Where the learner demonstrates an understanding of the knowledge and thinking 
which underpins the actions taken.) 
Understanding approaches to problem-solving, conflict resolution and group dynamics 
within a South African and developing world context characterised by diversity. 
Understanding various approaches to the organisation of integrated teaching 
programmes and team teaching. 
Understanding various approaches to the management of classrooms, with particular 
emphasis on large, under-resourced and diverse classrooms. 
Knowledge of available professional and community support services and strategies 
for using their expertise. 
Understanding current legislation on the management of learners and schools. 
Knowledge of educators' unions, the South African Council for Educators and other 
relevant professional bodies. 
Understanding constitutional commitments to human rights and the ~nvironment. 

(Where the learner demonstrates the ability to integrate or connect performances and 
decision making with understanding and with the ability to adapt to change and 
unforeseen circumstances and explain the reasons behind these actions.) 
Reflecting on strategies to assist educators working on integrated teaching 
programmes and in team teaching. 
Critically examining a variety of management options, making choices based on 
existing and potential conditions, and defending these choices. 
Adapting systems, procedures and actions according to circumstances. 

COMMUNITY, CITIZENSIDP AND PASTORAL ROLE 

_ •• '" ',' . ·_.··· ... ~ ... 'f-~ ... '~ 
:~- '\' ................ ~-, ..... r-..:n It, -~·" .. ·',.· .... 1· "~A1 ... 
~U:t.:.·~~~:...';,'L~.: ;~-~J.;:..~~'l~~~... 4l: :J 

(Where the learner demonstrates the ability, in an authentic context. to consider a 
range of possibilities for action, make considered decisions about which possibility to 
follow, and to perform the chosen action.) 
Developing life-skills, work-skills, a critical, ethical and committed political attitude, 
and a healthy lifestyle in learners. 
Providing guidance to learners about work and study possibilities. 
Showing an appreciation of, and respect for, people of different values, beliefs, 
practices and cultures. 
Being able to respond to current social and educational problems with particular 
emphasis on the issues of violence, drug abuse, poverty, child and women abuse, 

~ .. -. 
~ ---..; 

~ -= 
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HIV/AIDS and environmental degradation. Accessing and working in partnership with 
professional services to deal with these issues. 
Counselling and/or tutoring learners in need of assistance with social or learning 
problems. 
Demonstrating caring, committed and ethical professional behaviour and an 
understanding of education as dealing with the protection of children and the 
development of the whole person. 
Conceptualising and planning a school extra-mural programme including sport, 
artistic and cultural activities. 
Operating as a mentor through providing a mentoring support system to student 
educators and colleagues. 

(Where the learner demonstrates an understanding of the knowledge and thinking 
which underpins the actions taken.) 
Understanding various approaches to education for citizenship with particular 
reference to South Africa as a diverse. developing, constitutional democracy. 
Understanding key community problems with particular emphasis on issues of 
poverty. health, environment and political democracy. 
Knowing about the principles and practices of the main religions of South Africa, the 
customs, values and beliefs of the main cultures of SA, the Constitution and the Bill of 
Rights. 
Understanding the possibilities for life-skill and work-skill education and training in 
local communities, organisations and business. 
Knowing about ethical debates in religion, politics, economics, human rights and the 
environment. 
Understanding child and adolescent development and theories of learning and 
behaviour with emphasis on their applicability in a diverse and developing country 
like South Africa. 
Understanding the impact of class, race, gender and other identity-forming forces on 
learning. 
Understanding formative development and the impact of abuse at individual, familial, 
and communal levels. 
Understanding common barriers to learning and the kinds of school structures and 
processes that help to overcome these barriers. 
Knowing about available support services and how they may be utilised. 
Knowing about the kinds of impact school extra-mural activities can have on learning 
and the development of children and how these may best be developed in co-operation 
with local communities and business. 

(Where the learner demonstrates the ability to integrate or connect performances and 
decision making with understanding and with the ability to adapt to change and 
unforeseen circumstances and explain the reasons behind these actions.) 
Recognising and judging appropriate intervention strategies to cope with learning and 
other difficulties. 
Reflecting on systems of ongoing professional development for existing and new 
educators. 
Adapting school extra curriculum programmes in response to needs. comments and 
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criticism. 
Reflecting on ethical issues in religion, politics, human rights and the environment. 
Reflecting on ways of developing and maintaining environmentally responsible 
approaches to the community and local development. 
Adapting learning programmes and other activities to promote an awareness of 
citizenship, human rights and the principles and values of the constitution. 
Critically analysing the degree to which the school curriculum promotes HIV/AIDS 
awareness. 
Critically analysing the degree to which the school curriculum addresses barriers to 
learning, environmental and human rights issues. 

SCHOLAR, RESEARCHER AND LIFELONG LEARNER 

(Where the learner demonstrates the ability, in an authentic context, to consider a 
range of possibilities for action, make considered decisions about which possibility to 

and to the chosen action.) 
and media literate. 

appreciation and understanding of current affairs, 
various kinds of arts, culture and iticaJ events. 
Upholding the principles of academic integrity and the pursuit of excellence in the 
field. of education. 

(Where the learner demonstrates an understanding of the knowledge and thinking 
which the actions taken.) 
Understanding current thinking about technoJogical, numerical and media Iiteracies 
with particular reference to educators in a diverse and developing country like South 
Africa. 
Understanding the reasons and uses for, and various approaches to, educational 
research. 
Understanding how to access and use common infonnation sources like libraries, 

resource centres, and infonnation systems like the internet. 

the learner demonstrates the ability to integrate or connect performances and 
decision making with understanding and with the ability to adapt to change and 
unforeseen circumstances and explain the reasons behind these actions.} 
Reflecting on critical personal responses to, literature, arts and culture as well as 
social, political and economic issues. 
Reflecting on knowledge and experience of environmental and human rights issues 
and 

---
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ASSESSOR 

J~ ~ ' ~ ~" If ... ~;"' ;'I;(~"':::-(;'" ... ~ ". ........ ~- ... ~: - ... . ·r-,.l' -1- •. t\-..... ,._ , .. .;..·~~~ _ ... : - ~)I~. ,.'·"l:; :· ~··J·~ V1~'Yar·;~) , ",~~"::.ll'{t~. '.', .':"+! ,,:~':', .... ,_»~""':~ '. ",""'';--'\'':; ''': '" :''-'-· ' :.'~!'''I'~~<1:101,,~r~''''~~''n-~.dIi.:l.'''iUt ~ 
(Where the learner demonstrates the ability, in an authentic context, to consider a 
range of possibilities for action, make considered decisions about which possibility to 
follow, and to perform the chosen action.) 
Making appropriate use of different assessment practices, with a particular emphasis 
on competence-based assessment and the formative use of assessment, in particular 
continuous and diagnostic forms of assessment. 
Assessing in a manner appropriate to the phase/subjectJIearning area. 
Providing feedback to learners in sensitive and educationally helpful ways. 
Judging learners' competence and performance in ways that are fair, valid and reliable. 
Maintaining efficient recording and reporting of academic progress. 

(Where the learner demonstrates an understanding of the knowledge and thinking 
which underpins the actions taken.) 
Understanding the assumptions that underlie a range of assessment approaches and 
their particular strengths and weaknesses in relation to the age of the learner and 
learning area being assessed 
Understanding the different learning principles underpinning the structuring of 
different assessment tasks. 
Understanding a range of assessment approaches and methods appropriate to the 
learning area/subject/discipline/phase. 
Understanding language terminology and content to be used in the assessment task 
and the degree to which this is gender and culturally sensitive. 
Understanding descriptive and diagnostic reporting within a context of high illiteracy 
rates among parents. 

(Where the learner demonstrates the ability to integrate or connect performances and 
decision making with understanding and with the ability to adapt to change and 
unforeseen circumstances and explain the reasons behind these actions.) 
Justifying assessment design decisions and choices about assessment tasks and 
approaches. 
Reflecting on appropriateness of assessment decisions made in particular learning 
situations and adjusting the assessment tasks and approaches where necessary. 
Interpreting and using assessment results to feed into processes for the improvement 
of learning programmes. 

LEARNING AREAiSUBJECT/DISCIPLINE/PHASE SPECIALIST 

(Where the learner demonstrates the ability, in an authentic context,to consider a 
range of possibilities for action, make considered decisions about which possibility to 
follow, and to the chosen action.) 

Selecting. sequencing and pacing content in a manner appropriate to the 
'ectllearning area; the needs of the learners and the context. 
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Selecting methodologies appropriate to learners and contexts. 
Integrating subjects into broader learning areas and learning areas into learning 
programmes. 
Teaching concepts in a manner which allows learners to transfer this knowledge and 
use it in different contexts. 

(Where the learner demonstrates an understanding of the knowledge and thinking 
which underpins the actions taken.) 
Understanding the assumptions underlying the descriptions of competence in a 
particular discipline/subject/learning area. 
Understanding the ways of thinking and doing involved in a particular 
discipline/subject/learning area and how these may be taught. 
Knowing and understanding the content knowledge of the discipline/subject/leaming 
area. 
Knowing of and understanding the content and skills prescribed by the national 
curriculum. 
Understanding the difficulties and benefits of integrating this subject into a broader 
learning area. 
Understanding the role that a particular discipJine/subject/learning area plays in the 
work and life of citizens in South African s'Jciety - particularly with regard to human 
rights and the environment. 

(Where the learner demonstrates the ability to integrate or connect performances and 
decision making with understanding and with the ability to adapt to change and 
unforeseen circumstances and explain the reasons behind these actions.) 
Reflecting on and assessing own practice. 
Analysing lesson plans, learning programmes and assessment tasks and demonstrating 
an understanding of appropriate selection, sequencing and pacing of content. 
Identifying and critically evaluating what counts as undisputed knowledge, necessary 
skills, important values. 
Making educational judgements on educational issues arising from real practice or 
from authentic case study exercises. 
Researching real educational problems and demonstrating an understanding of the 
implications of this research. 
Reflecting on the relations between subjects/disciplines and making judgements on the 
possibilities of integrating them. 
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Cape Times, 11 June 1996, p. 3 
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EDUCATION MINISTER Sibusiso :'" 
Bengu has lashed o4t at teachers ;',i);,' 
who arrive at work ditu1k,-' ,.if.~hey:.·,;~;; 
arriveat all. ~ " ... .: . ... ; '.~ 

. He told the Senate yes'ter'day- .: 
that "significant numhersllof '.:,2 
teachers were neglecting tpeir::':: 
work. Introducing the edil,cati'on .'; 
policy review, Bengu said, the~/~.;< : :: 
cuI ties and uncertainties of trans- '. ' :': 
formation ... provide no justi4~a': 
tion whatsoever for teacher's to . 
neglect their basic duty; to put in a . 
full day's professional work on 
behalf of their learners.' . 

"Yet ... I amappall~d by tile '·APPALLED: Education tv1inister 
reports I receive that significant .'. Professor Sibusiso ~engu .. 

: .. 

"'" 
, .. 
. . 
,. 

t . 
. ,it 

numbers of teach~i:s are bri.~ging , . . .. . 
their professiori and their 'ownmajority of teachers w()rk, in tax- . 
integrity into disrepute by chrd~ic . . ing circumstances, and when I con­
absenteeism, late reporting for . sider the sacrifices weare asking 
duty, early ~nocking off arid dis- . those teachers who face the 
reputable behaviour such as ~nk- prospect of redeployment to make, 
enness. . . I say again: The educator profes-

': " ~ t:: 

II I wan t this message to get .16. . -sion cannot. tolerate ill-diScipline. ' . 
the guilty ones Oindthey k~6w '.< ' II If you have. no priqe and no 
who they are): Clean. upyour.act,· ··· sense of responsibility, 'you do not ''-'''' 
or get out of education. '. :"".:<'; '.::. . belong in teaching: So gO!1I -

"vVhen I know~howhafd the' P()litical Staff- ... ... ,' . 
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Media representation of teachers 
The Teacher, October 1998, p. 4 
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TEACHERS REEL AS THABO MBEK. LABELS THEM DRUNK AND UNPROFESSIONAL 

Mbeki 
lashes out 
Ajith Bridgraj 

T
he keynote address 
deUvered by Deputy 
President Thabo 
Mbekl during the reo 

• cent naUonaI conler· 
ence of the South Afrtcan Demo· 
craUc Teachers. lJnlon (Sadtu) In . 
Dwb:ln has stlrRd a hornet's nest 
am:mgsl educators and educator 
bodies In the province. 

In his controversial address. 
Mbek! slammed Sadtu and Its 
mcmbernhlp for-being unconunlt· 
led to the culture of learning and 
teachlng. and of being too prone 
to resorting to strtke action. AlIe· 
gatlons of high absenteeism. un­
punctualily and drunkenness were 
also levelled against educators. In 
addition. Mbekl praised the memo 
bershlp of other teacher unions. 
onen labelled as "reactionary" by 
Sadtu. for their commitment and 
conllibutlon to education. 

The execuUve director 0( the Na· 
tal AfrIcan Teachers' Union (Nalu). 
Ellam Blyela. states that hi .. or· 
ganlsatlon was one of the "reac· 

: " . '. \ '-. 

tlonary unions" commended by as outside our ranks. that deservo: 
MbekJ. "We have a profess tonal the sharp rebuke from the deputy . 
approach to ~chIng which Is In· president. we beUeve that the de­
spired by the chlldren's rtght to panment should also shoulder the 
learn. and not given to sudden blame for the fact that we have 
strike action. "comments Blyela. such low morale and W·dlsdpllne 

He adds that the problems - In our SChools: says Bobal 
drunkenness. absenteeism. de· Staling that the Sadtu constl· 
moralisatioD and the lack of a lotion provided for e.'qJulslon If a 
work etblc - are partlc:ularly rife member refused to become dIsc1-
In township schools and require pllned. Bobat stressed that there 
urgent attention. "How" ~ __ . ,~.," 'J' .. " ;:!;:~~ were thousands of 
ever. I'm not too sure of ~.~. ~.::~~;.~.;; educators around 
the sttuatlon In the for- .: CG".i.ents·:..;,,~ the rounby .. many of 
mer white. indian and ~ __ ·~Oi::·:::.:::.-::i:!% whom belong to her 
coloured schools. Also. .'. , nb..noUnt : . .'~ union. who perform 
It would be unfair of me ~.~ •. _ . . ... • ,):;:~ trojan work against 
to say that all the~· .~~4-~ serious odds and 
ers who behave Irre· ~~ • .$ very difficult clr­
sponslbly belong to 
Sadtu: concedes Blyela. 

Sadtu's KwazuJu-Natal vice pns­
Ident. Rashlda Bobat. acknowl· 
edges u.at there Is a need for con· 
structive crttldsm and that Mbe· 
kJ had the rtght to express con­
cems about the progress of edu­
cation In the counby. 

"WhIlst we accept that there are 
educators WIthin our fold: as .Well 

!.'\ 

cumstances. 
"Many 0( Ola' educators - some 

of whom teach under trees and In 
other makeshift environments -
are educating their learners 
against a background of crlUcal 
shortages of basiC resources. As 
a rank·and·fIle educator myself. 
It Is 01fens1ve that the deputy pros­
Ident did not find It In his heart 
to thank those who are con-

Allin a day's work: Teachers have come under fire for 
unacceptably low levels of professionalism 

lIibuling to natlon·buUdlng de· 
spite such severe shortCOmingS: 
says Bobal. 

Elldllng response from Sadtu 
members proved difficult as many 
are also membern of the ANC. An 
Urnlazj educator. whose working 
day oftm extends beyond the nor· 
ma! hours because or his =ensIve 
Involvement In extra -<:UI11cu1ar ac­
tlvttles. beUeves that Mbekl owes 
the teaching fraternity "a pubUc 
.apology" for the "embarrassment" 
that his comments have provoked. 

"MbekI Is not pari of the educa­
tion ministry and his comments 
are therefore tantamount to 
hearsay: said the educalOl'. speak. 
Ing on condition of anonymity. 

"What gIveS me sleepless nights. 
though. Is that we were not af· 
forded a platfonn to respond to ai­
legatJons." he added. 

A190 expressing his outrnge was 

another Sadtu-a1lgned educator 
from G section In Urnlazt. Prefer· 
rtng to remain anonymous. he Is 
concerned at the Umlng of Mbe· 
kI's scathing attack on educators. 
"The countdown to the COWltry'S 
next elections has already start­
ed and such comments are cer· 
taInly W·llrned: he stated. 

WhlIst admItttng that there were 
educators In Umlazl - South 
Al'rtca's second-biggest townsh.ip 
- goUty of Mbekfs allegations. he 
maintains thal such lnJdvlduals 
constitute only a tiny mlnor1ty of 
the tmchlng profession In his area. 

"Mbekfs c:omments were there· 
fore s"""'plng gener-allsaUons and 
only provide anulllUlltion for those 
who perceive Sadtu as being a 
union that Is prtmartly drtven by 
the motivation to secure salary In­
creases for Its members." he con· 
duded. 
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Community activism around ELRC Resolution 3 of 1996 
Cape Times, 28 May 1996, p. 8 
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TeacherS"soldLouiby leadership 
CURRENT proposals for rationalisation and 
redeployment of teachers In the Western 
Cape debase the education of communities 
which fought long and hard against 
apartheid, argues EVERARD WEBER. 

T! 
IE Soutilern Suburbs (rarent Teachers Assocla· 

tlon/rarent Teachers Student Association) 
rTMPTSA Forum wIshes to respond to Randall 

. vall den Hcever's article (Cape nmes, May 20) 
by dIsputing his claim that the agreement between the 
state ami various teacher Ixxlles In the EuucationLabolll 
RelatiollS CounclllYas "legitImate", by disagreeing with 
his lallure to relate ratlonallsallollto debasement In 
black education, and by queStioning his understanding 
of·~ulty·. 

The agreement was illegitimate. Sadtu's 
mem~rs, at mass meetings throughout the 
Western Cape over the past month, have 
dissociated themselves Irom their leadership 
because proper mandates were never collect· 
ed. School communities, which Include 
IlllpOltant cOllstltuencles like parents, wele 
never consulted (but are now charged with 
Implementing ratlonaUsatlon). . 

The measures themselves attack teach· 
ers' rights and the educatlon 01 the 
oppressed. Our Forum supported Sadtu's 
opposition to shnUar plans by the Nallonal 
rartya lew years ago - we marched with 
them, went on strike with them; today we 
ask, as one poster aptly put It, "Et tu 
Sadtu?"· . 

Van den Heever reviews ·the problem 

agalllSf rationalisation or redeploymcllt illl"illdl"r. We 
arc opposoo to II III irs prtSi'IIl (o,ml>ccause It dcbases the 
education 01 comlllllllilles which loughtlollg and hard 
and sacrlrtced much lor btlftr education, In opposltloll 
to the Nl"s gulter education. We must therelore link the 
present altemllt at ratlonalBatioll to one of the key fea· 
tures of black education under the Nals: "Millder moei/ilt . 
olldmvys. " 

Glance at the recent American, British ami French \It· 
erature on the "new sociology of educallon" and, apart 
from being embarrassed by how conservallve It makes 
one leel, one Is struck by how unlmporlant the Isslle of 
access to schools Is to them, and how c.ruclallt was­
and remains - to all black people In South Africa. 

The number of black pupils who gained access to 
schools - and remained Ihere until Standard 10 - has 
Increased dramatically over the past 20 years. In 1992 

call be said ahoutthc lluailly 01 cducatlon rccclvcd? 
School budgets have becn cut, fewer text hooks are avail­
able, alld so 011. Twenty five ,,('rcell tIs enough hI a I'a~s 
III allY sublect at high school. It Is nlltuncomlllOIl fur 
whole classes to score averages of aroulld 20% In lIIallY 
sublects. 

Every year lIIany rejulce over the matrlc results. It Is 
time our country stops deluding Itsclf and COIIICS to 
terllls with the tlllth. Any tcachrr at a hlack schoolllr 
allY university; collpge or technlkonlcclurN, wllllcsllly 
to the fact thaI the lIIalorlty of inatrlmlrinls leave school 
not knowing IIIl1ch and having aCtJulred very few aCildc· 
mle skills. 

Milch, IIIl1ch 1II0re can he 5011d. 111e Nr start~d It al/, 
hence It was the only party lhat lYas - rell<'atcdly, and 
at Icngth - condcllllled over mcgaphoncs for Its oppur· 
tunlstlcattettlpts to he associated with the protest lIIarch 

to parliament on May 23, 1996. -
From this qUick look at acccss to schools alld 

thc quality of education rccclycd, It Is clcar thaI 
"equity· ra/tllotlle reduccd /n a pll(lll·tcilchcr 
ratio and that any attempl to allaln ItIllUSt 
entail ""dtJ/IIS thc work of the Nats .. 

Surely we canllot, thClI, get rid 01 12 OUO 
teachers, closc down teacher training col/eges, 
toy with the Idea of feIVer years of free schools, 
making It easlcr and easier fot pupils tl? pass; . 
etc. Wt ""lSI 1/I01'f III Ult orposile di'f(tioll .. -.. J.: 

Let us remember also thateducallonls 
, soclally determined a point Val(~en Beever 

lrom the perspective 01 teachers only. 01 
course, teachers are a/(ected. First, because 
they can Jose their lobs. As Sadtu has 

RASHBACK: The story which appeared In the Cape TImes on May 20 and 
which prompted a response from Everard Weber. 

. Ignores completely. Hence racl:tl and pther 
Incqualltles prevalent In the world outside· !.lur 
schools _will he renectcd Ii Isldc Its classroollls :...:, 
some say' our schools reprodllceHleill. (Thus 
when we ask, for example, how illuch mOle · 
there Is for the education of poor cOlllmunltles, . 
wc are, slmultancously, asking fumlamcntal 
questiom about who determines economic aud 
fI~callxllklcs - to whosc ildvantagc; to wh(l~c 
dlsadvantagr?). explained to Its memhers: You are gullty 01 

"mIsconduct" and will be sacked 11 you refuse "volun· 
tary" se\'erance packages or "rooeployment", once your 
post Is scrappt·d. 

Who Is to hclp carry out this dirty work7 Alllun!(oth· 
ers - your colleagues! Secolld, tht' working conditions 
01 those who remain In teaching - a kind of crowd con· 
trol- will dcterloratt' fmthcr. (l'sydlUlolilsts say that 
t~achcrs predominate 81110n8 theIr rllent~.) 

Mure IlIIportantly, the measlll~ col\slllute an attack 
0(\ the education 01 our children. Our Forum Is lIot 

the Nr I,ubllshed a poliCY documellt, the "EducathlJl 
Rencwa Strategy",ln whleh It recommcmlcd cOlllpul~o· 
ry schooling for all chlldrrn III' thc St~lId~J(1 7 - aftrr 
that thclr parents IIIl1st pay tl) ket-p thcm ,1t SdllM11. 

In suhsclJllrnt policy statcments the ANC aWI'cd 
with this, In fact III 1994 It asked voters tu votc fur It, 

I,romlslllg themlewer ycars of frct- sch(MlllnR th~1I IYh~t 
hey hnve at prest-nt.The ANC has yet to IlIIplement thl~ 

craT.)' Ideai one hopes It never does. 
Once a chlltlls Inside a school what happens7 Whnt 

Yct, as the hlstlll)' of tI* coulltry sitllws, slnlAAll's III 
edllciltlon also detcrtnlne, atllldt'Clslvely 100, what goes 
on III till' hlllaller SIICk·ty. 

(lUI thll1klng Is ",lIi,,",/' illI<I """-'IId"I. So arc the 
prohlt'lIIs oUtllrlClI. We tntclld to do cvcrythlng III (JIll 

power tn fight thc war 1111 uur dllhlrclI's ellutallon. WI' 
!'xtclld n hand III 'cllow~ltll' 10 ~II Soulh Ah!rallS to lotll 
us. Rut whclI \\'t- light, we IIghtllot tl) I 'dray, hut tn IVln! 
UF.IY·',IItI'VdlC·' II " ml''''/~'' ,,(fI/(' s/,'('Jjrr,f Cl~"~iII''t. (I(II,r 
S",,/I,ml 5"/,,,,III/'1i\;1'I'5.o\ 1"'"1111. 
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KWAZUUJ.NATAL DEPARTMENT OF EDUCAnON CRACKS DOWN. ON CREDENTIAL fRAUD 

To catch a bogus teacher __ of the IaJ<e eduaU.on ~ opo::fto 

IIICS for us ID hire ~ IadIen 
wIIh proper quaIUIcaIIana ... a pamabOIIl 
bMIa. • added MatIlI. 

AdjiIh Bridgraj 

T;e KwaZulu·Nara.\ Department of" 
Edu_ met Culture baa made 
good Ollila po-. 01 ................. 

far hud aDd cunqiaoft by umg 46 b0-
P tadIa's. .-Jy.61lm !be Empanp!I 
aDd UIuDdl ..... wbaw 1011 c:.- oIfaR 
a:rttlk:ata More ella-
cuvon:d. ... - • 

0( Ibeoe ab::aIIn.,. 
41 ba10e aIradr been'-C 

COIlYId.ed.. 48 c:ua . 
are ewrenlly Under 
poI1ce'lImsUpl1mr' 

- aDd I60dui:a11n~ 
ICIII JftII1ag cnaI. AD 
!be~<duca. 

· lin bad faIoIIIod dIdr-' 
...nc c:trIIftcaIm. cleo 
.,.. ... dq>Iomaa; ;'. 

__ loIaudIa MIIbI. rq>-. 

""mtaUve for the 
KwaZulu·N'alai De­
partmCDt 01 Educa· 
tkm.. oald that more 
huduIaIl ..... ..., 
be .-dxII1>IaIa: 
~ dcputmeat ... 
IIIIIlIIthe_f1I 
awIIt1ng !be 85 000 
OI:l'IIIIcaIasaDddlplo­
IIIU CDIIected cIur1ng 
tIIe~oIed· 
\ICIImL -We ant CUI"-­

rauIy buoy WlIIl the 
~"",aDd 
may be polHd to 
...... p on more of 
Ibeoe 0CH:aiI0d lqus 
teachen.· be dJa· 
cIaoed. 

MIIIbI ..... .......Jed I 

!bat after Ia.It year' a 
'-Icount 01 dcput. 
maJtII mq>Iay<a. the 
saIaI1cI 011 015 per­
sonnel baY<: been 
frozen. ·A physical 
CXlUIll of aD eduaU.on _ 
and ctha- departma>­
IaI employee. wIIo 
had ID produce 0rigi­
nal documontlUlOll 01 
aD quaIIlItauons ob­
tained WIll carried 

· ouL· he cq>Ialned. -
"In audIIlng !be a:r. 

Ufic:.a.les. we an 
· chcclOng With our 

compuurs. People' . 
_ paaaed Ihdr ma· 

ate c:xam!DatIom are 
.on the deputmeDt's 
dltabaIe. We .... al­
so logging on \0 the 
dI1abues of wuver­
sllles and eon...- \0 

axaI3ln If poopIe R" 

aIIv studlcd and ac-
quir.d Ihdr quaIIlk:a. 
tIanS at thoaelnSlllU· 
!IOns.. SlId MIlbI. . 

-We are even con­
I&eung overs ... in­
stItUtions ID fiIld out 
II emptoyee:s on our 
payroll have really 
studlrd at those 
places: he added. 

Msibi aIao IsSued • 
stem warning to all 

He aid !bat !be prabIaD 01 faR <:aIDI. 
_ or ClClIIUp( o6::IaIa .... DIll _ .... 

. cIepa1mmtaI a1IkIaJs aDd ~ ""'" . . 1lmdaIual """""" .... uaelhlnRllkallo . 1IIlnaI .... Mob paid 1rIbuIe ... -..,. 01 
knew that lIley ""'" guilty. oc wbo had lbJ~. SlldMslbl.1be-mcCllltlle tile public -<IpOISIlIy !be~""" 
'1lought" IjIeIr ccrtI&:ata. ... bmd Ibem· IIm1 edIQrIn IIIIIOUIII«IID ~ -... gow<mDlC badIea aDd ~-
__ ....... 1I1a beIII!r ilI-}'OU III ame ilI-. _.Iy Rl.2-1IIIIIIoa poI' ......... M* ..... 1DdI- . --wIlD beIped III apaoe bud...,. CIIIrUpIIon . 
_ !baD ill- us III !let,...,. BrCllllllDg ilI-. <*BIlbattlledq.rlme:at _ ........ a:. WIIbIn his dopanmenL .....,.,... ..... talar· 
1IVII you WIll a100 help us III deal WIth - j,aq..,. 0I1'OO1111p1DC ...... 1bat bad _ cauId a:IIDI:lthe~CD tile 
tIDe from wbom }'OU are obIaaIID& y<»r ... -bem paid III the bcCua tach ... oa !be IbIIooIInt IDII-he 1IUIIIbr_ 0IlOO 3132 33. 
6IJge c:auIk:aIta. - . . .. ~ 0I1bo1r IIIIIIIod cIoa.aDmIa. MaIIlt ..... be"'-dIrecdr CD ~ 

'Ihesavlllgwbl<:b -.modiaD tIIe_· "III addIIIaa. !be _ 01 !be ..... 874-3423 ar 083 461~ 




