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Abstract

The dissertation investigates the development gifidri education in Africa and points
to the phenomenon of migration of African acadentsdestinations overseas and
more recently to South Africa. The research intedesives from South Africa’s unique
position on the continent to attract academics frowerseas including African

academics who left their home country. Thereforet®dfrica’s universities play a

significant role in return migration of these aagadtss to the continent.

This research follows an explorative approach Hiats to capture the trajectories of
African academics in present day South Africa. Tntitative research provides a
picture of the origin and proportion of African demics at South African universities
while the qualitative research explores the trajees of eleven African academics who
were at the time of the study employed at the Usitieof Cape Town in South Africa.
The research question focuses on the question ‘@ayacademics from other African
countries than South Africa leaving their countrdy asigin?’ and ‘What motivates
African academics to come to South Africa?’ Amornigen, the research also uncovers
whether academics who once immigrated to Southcafhiave intentions to return to
their country of origin. The core part of the disaBon contains the presentation of the
findings of in-depth interviews with eleven acadesnifrom the University of Cape
Town. The research also includes the analysisld@3alSouth African universities for
the year 2011by accessing information from the liega of HEDA (Higher Education
Data Analyser) with the assistance of the Insttutof Planning Department (IPD) of
UCT. Here the proportion of academics coming frotheo African countries, are
presented, for the year 2011.

Drawing from the literature on higher educatiorAfinica as well as from the interviews
with eleven academics, the dissertation illustréites in regard to the ‘brain drain’ of
African academics, the overall post 1980s imposeotliberal regulations set by the
World Bank and IMF which channelled public spendamtd foreign capital towards
primary and secondary education, was an importiof leading to the degradation of
African universities and consequently contributenl the migration of African
academics. The trajectories of the academics rdltestthat the majority of the
academics left their country of origin for postguate studies overseas or in South
Africa. However, after the completion of their dies these academics were eager to
build an academic career in Africa, whereby SoufiicA of them became the preferred
destinations. Return migration to the country afioris in most cases only considered
after retirement. Nevertheless, they are all endage building relationships to
institutions or civic organisations in their homeuotry as well as enabling
postgraduate students from their home country tmecéo South Africa for further
studies The dissertation suggest further reseasclkexamine to what extent these
‘knowledge exchanges’ and ‘educational transfeetiWieen academic diaspora in South
Africa and other African countries are fertile fdevelopment in the country of origin
and in which ways, universities and academicsheirtrole as ‘ideological leader’ can
contribute to socio-economic and cultural developim®y establishing sustainable of
relationships which are of mutual benefit.
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Introduction

“In higher education, the recipients of the educatare expected to take on the role
and responsibility of contributing effectively teetsolutions of Africa’s problems”

(Lungwangwa 1991: 24)

The dissertation is originally inspired by Coopenerk which emphasises the crucial
role of universities and academic research in secamnomic and cultural development.
According to him fnnovations are major drivers of international econic growth and
well-being (Cooper 2009: 45). He illustrates throughout fesearch that the (third)
industrial capitalist revolution in Europe and tHaited States after the 1970s would
have been impossible without university-based rekeaut of which new technological
innovations derived. Since back then he argues,uhi@ersities have become a much
more integral part in the economic development ggedn the industrialised ‘North’,
i.e. Western Europe and North America. Cooper arrdrgues that national economies
(with industry and government as main actors) wamgy able to utilize university-
based research because of what Cooper (2009) akoviitz (2013) call the ‘First
Academic Revolution’, which describes a shift fromversities first academic mission
of teaching (1800s till early 1900s) to universteecond academic mission of research
(Cooper 2009: 59).

However, Cooper argues that the northern-academsimourse was mainly focused
around university-industry research linkages white role of civil society was
neglected. He demands therefore that the concemtewélopment has to take the
dimension of social and cultural development intocaint in a sense that it contributes
to a growing Strength of civil society social movenie(@ooper 2009:178). Hoogvelt
(1978:9) defines development in a similar wags 'an autonomous process of societal
growth and chande The university can play here an important rtdeenhance
citizenship ‘based on its ability to expand the discursive cépaof society as
Delanty (2001:225) states. Buraway (2004: 7) arghes it is the purpose of ‘public
sociology® to initiate public discourses, in a sense thatasacientist address the wider

public (i.e. mainstream) to generate debates withiu between publics. Public

! Buraway (2004:4) defines the function of publicistogy as the engagement of sociologynmltiple
publics in multiple way% He divided sociology in four different dimensmrprofessional, critical, public
and policy. However, these are only theoreticatgaties and a sociological practice might involve
different aspects.
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sociology in that way can facilitate that proce§sdemocratisation” (Buraway, 2004).
Cooper (2012:1) underlines in this context the ingott role of academics in terms of
“Community-Engaged Scholarship [...] to the specifite rwhich university-based

academics can and should play

Considering Africa’s young national independentestal argue that, university-based
research and ‘engaged scholarship’ have to becooentaal part within national and
international development agendas, whereby univessiare taking a key position
within the transformation process. Secondly, ineortb strengthen the society in their
capacity to perform active citizenship, academispeeially (but not only) from

humanities (social sciences and arts) are encoditagestablish a culture of knowledge
exchange and public discourse (‘public sociologyhhis requires that African

universities are equipped for the second acadenssiom of research, which will only
be possible if they have the intellectual capital terms of socio-cultural and
institutional well-integrated academics who have thpacity to perform their roles as

‘engaged scholars’.

Research problem

In Africa every year an average of 20 000 academmckother highly educated Africans
leave their country of origin to migrate to ‘the Mo (Zeleza 2005). The African
academic diaspora [...] has never been larger thais mow and it continues to grow
rapidly” as Zeleza (2005:209) pointed out (see sub-ch&oge).

The migration of highly skilled people such as pssionals and scientists around the
world is not a new phenomenon, as Meyer et al (Z1@) states nbound talents no
longer contained within national borders by sociakganisational or other tiés
However, while highly industrialised countries ihet ‘North’ simultaneously are
sending and receiving ‘talents’ from all over therld, the developing countries are
losing constantly highly skilled personnel (Altba@®13). Considering the large
investment in education in African post-colonialuntries, the emigration of highly-
skilled emigrants in effect cost developing cowedra huge amount of money every
year which are additionally faced with the probledreplacing these people (see
chapter 2). Particularly institutions of higher edtion struggle to recruit personnel for

higher professional academic ranks. According tdistics, African universities will
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have a shortage of 450 000 faculty members by 401Be trend in postgraduate
enrolment continues (Hayward, 2012:3). Mkandaw2806:16) points out that the
“capacity to undertake cutting-edge resedrelithin African universities will continue

to shrink, following the trend of emigration of Adan intellectuals.

Since 1994 South Africa has increasingly becomesreld destination within Africa

and created a ‘regional brain drain' from its nbmlring countries but also drawing
new migrants from all over Africa (Adepoju, 2008gdatti & Landau, 2011).

Nevertheless, since the end of apartheid, a latgaber of South African Ph.D.

graduates have left the country which affects #mearch capacity of South African
universities (see section 3.2.3.).

Migration of academics from African countries has e acknowledged as a
contemporary phenomenon which is inevitable inabalized world and necessary to
gain international expertise and to build a intéomal network of academics. However,
| argue that this trend is only fertile for Africamiversities as long as a considerable
proportion of these academic migrants return at teegn academic institution in the
home country or any other institution in the coetih to strengthen the research
capacity of African universities; but also to talke a position as ‘ideological leader’
within the society and to stimulate public deb&ermanent emigration out of Africa by
a vast number of African academics is in my viewhpematic as African universities
are not be able to grow a sustainable knowledgeg bod thus are not able to deliver
solutions for socio-economic and cultural changethat way African countries are
depend on international research institutions aeeeldpment agencies from outside
who have the research capacity (in terms of manpa@and knowledge) to undertake
research and formulate development policies. Thmigration to South Africa is
assumed as rather positive acknowledging that &fri@cademics return to the
continent and contribute to Africa’s intellectua@pttal. However, it is to question that
South African universities are able to absorb a@rdigortion number of those academic

migrants who are in competition to internationa@emics from elsewhere.

2 Currently there is a shortage of faculty membetsreby fewer than 34 % of the academics have
Ph.Ds. (Hayward, 2012:2).
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Research interest and questions

The actual research interest derives from the tsntuaf South Africa’s ‘brain gain’ of
academics from other African countries. The quatiié research question of my
dissertation is concerned with the number and ptapoof African academics at South
African universities in comparison to other intdraaal academics from overseas. Here
| used the data-base from 2011 provided by HEDA amalysised the proportion of
international academics and academics from otheicakf countries at all 23 South
African universities in 2011. In a second steprhpared these national figures with the

figures generated from UCT to get a picture ofditeation from the site of research.

The qualitative research looks at; ‘Why are acadsrftom other African countries than
South Africa leaving their country of origin?’ anglibsequently | asks ‘What motivates
academics from other African countries to come aatB Africa?’ Other sub-questions
are concerned with their migratory experiences & was their social as well as
academic integration in the host country. Questiminmterest are here, whether these
academics holding any kind of relationship to theme country in terms of ‘engaged
scholarship’ which stimulates knowledge exchange sinengthened the capacity of
research and teaching at other African country ensities. Last but not at least, | am
interested to know whether academics who once ateigrhave intentions to return to
their African country of origin. It needs to be edthere, that my research focus lies
here on “black African academics, however later on in this disg®n | only refer to
‘African’, highlighting their indigenous positionnothe continent in comparison to
residents with European roots (categories in SAfriban context as ‘White’) .

The empirical research seeks to explore the pexdereasons and motivations of
academics to migrate to other destinations by applg preliminary narrative approach.
This has been be done by in-depth interviews ofegleAfrican academics who are
currently employed at the University of Cape TowrSouth Africa (see Chapter 4 for
further discussion of methodology). Acknowledgimg trole of particularly academics
from humanities for socio-economic and cultural @lepment in Africa (as explained
above), | have chosen to select only academics thenfiaculty of Humanities of UCT.

Thereby | hoped to gain a deeper understanding hof @specially those academics

3 | use here the historical racial categories of ApeEid of white, coloured, black not to give them
credibility but because they still have an impacthmw people in South Africa think about and cligssi
people in their minds — and this impacts, in coogikd ways, also on the lives of black academa® fr
other African countries, as my dissertation wilpkate in the next chapters.
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migrated and what are their perceived preferenteésrms of the place to work and to

live.

The primary purpose of the research is thus toriauie to a better understanding of the
academics’ experiences of their career paths, lamdhoices they have made regarding

their place of work and living (see further in Ctepa for this ‘narrative approach’).

Structure of the dissertation

The paper is divided into to two parts. The firattgprovides a theoretical framework
and background information while the presentatiod discussion of the quantitative
and especially qualitative research findings heecore components in the second part.

In the first chapter | discuss the concept of huraad intellectual capital whereby
Mincer's (1981) understanding of human capital lemalvledge as its core function for
transformation provides the basic argument for nsgeftation of the significance of
Africa’s intellectual capital. In order to undenstbthe extent of the consequences of the
emigration of African academics for Africa's devmitent, the role of universities and

academics for socio-economic and cultural develayirhas also been looked at.

In order to place the individual experiences ofititerviewed academics intdroader
transformation processég¢De Haas, 2008:11), it is important to understémel broad
development patterns of higher education in Africageneral, and particularly the
overall transformation of higher educatfdn South Africa, which both has been done
in the second chapter. Emerging issues at respetithes which had a fundamental
impact on higher education and subsequently foratimn of students and academics

will also be uncovered in this chapter.

In the third chapter | discuss relevant theoretmahcepts on migration and provide
some statistical figures on the migration of higldkilled people in Africa and

particularly on South Africa. Chapter three therefgrovides the theoretical and
empirical background for the subsequent chaptershiygresent the research design and

the research finings.

“In my paper | use the term higher education terrekplicitly to universities and colleges, i.egoe-
awarding institutions which perform the role ofdbeng and research. However, in the context of ISout
Africa higher education, refers to further educati@yond high school, after matriculation qualifica.
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The chapter four of part two outlines the resealesign and methodological approach
of the quantitative and qualitative research of thissertation. With regard especially to
the in-depth interviews, the details of data caitet and analysis as well as ethical

concerns have been discussed .

The findings of the research empirical researchpaesented in chapter five. Starting
with a statistical overview of the proportion andgm of international academics at
South African universities this is then comparedh® data of the University of Cape
Town which has served as the research site of ttaditative research of in-depth
interviews. The findings of the interviews are thpresented and discussed in the
subsequent sections. The career trajectories of ieéerviewed academic are grouped
in three main themes: (1) Socio-Demographic Baakgtoand Early Education, (2)
Migratory Trajectories and Career Paths, and finglB) Reflection & Future

Perspectives with respect to their career trajexgor

The final chapter six gives a brief summary of timelings by placing the individual
experiences of the interviewed academics backartioader framework of the process
of transformation of higher education in Africa. bddition, it discusses a few
limitations of my dissertation and suggest somestjoles for further research. Finally |
close the dissertation by giving a viewpoint on tBoéfrica’s position in higher

education and the immigration of African academics.
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PART I. Theoretical Framework & Background

1. Intellectual Capital - Knowledge and Development

In order to understand the extent of the conseaqsiné the emigration of African
academics for Africa's development, it is necessariake a look at the concepts of
human capital and intellectual capital. Furthermoxell look at the role of universities
within the society and their contribution to deymltent, particularly in relation to
academics as ‘engaged scholars’ and also ‘idealoliaders’ (especially in the

Humanities).

1.1. Human Capital and Intellectual Capital

In “The Economic value of EducatioSchultz (1963) describes human capit@as a
stock of educated people, i.e. people who recebasic educatich who can write and
read and therefore will reach a higher ‘value’ ténms of income) within a (capitalist)
society. In contrast Mincer (1981) defines humapiteh as the entire human capacity
(of a person, a group or a countryd ‘produce new knowledge which is the source of
innovation and of technical change which propeldadttors of productioh(1981: X).
The component ‘human’ is not any longer reducedomdy ‘function’ within the
capitalist system (within economic organizatiortgptigh skills and education. In his
concept the ‘human’ becomes an active agent whdvedofrom ‘possessing’
knowledge to ‘creating’ knowledge and thus becomesucial component within the
process of socio-economic transformation. Minceoacept of human capital hence
moves beyond income distribution as the core ohewroc growth by highlighting
knowledge as the key for innovation and transforomat In that way he distinguishes

between human capital and knowledge by treatingvledge as an independent factor.

® The concept of human capital was developed wittinonomic mainstream in the early 1960s and
analysed in regard to its function to contributeetmnomic growth. The main concern of economist
analysis was to identify the determinants of hurpaoductivity measured in (individual or national)
income.

® In his later writing Schultz (1981) extended hisw on human capital and considers schooling ab wel
as work experience, the acquisition of informatéomd skills and even investment in health as means t
improve the Quality of Human Agenitgp. 7) or as Becker (1962) calls it thecbnomic well-beirig(p.

9) of people. While Becker looks closer at orgatiires and investment in workers skills, Schultz
perspective refers to an overall ‘population qyakimphasizing basic education for people to maxémi
the national productivity.
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In his book fintellectual Capital Stewart (1997) assumes all kind of knowledge that
can be ‘capitalized’, i.e. that can be turned ipotofit and hence is of value for
economic purposes. Stewart (1997) speaksimtelfectual materidl (1997:.x) and
refers to different kind of knowledge such as skilinformation, or scientific
knowledge. In his concept of intellectual capitéviart (1997) therefore stresses the

fact that knowledge is not exclusively embeddeduman beings.

In this respect the interrelation of knowledge edd=®l in human beings as well as
knowledge materialized and hence independent framam beings needs to be taken
into consideration. In that sense human capitabnbtt creates new knowledge but also
is built on materialized knowledge. Higher educatend research relies heavily on

knowledge (materialized and embedded in people) fndnich it draws new knowledge.

Mincer's concept of human capital and the concdghtellectual capital provide the
basic argument for my dissertation of the signife@of Africa’s intellectual capital and
therefore the need to support African academicsstey or to return at African
universities to foster knowledge production on andAfrica. The neo-liberal term
“capital” is used in this dissertation to emphadize developmental role of academic
knowledge which requires investment as explaineMimcer but which will eventually
lead to greater benefit for society. Therefore, then “intellectual capital” in this
dissertation goes beyond the pure capitalist notibrknowledge as ‘capital’ which
generates profit and leads to economic growth.Idb acknowledges that academic
knowledge, to be of true value, needs to be degglied in the cultural context where it
seeks to lead to development, i.e. "socio-econauiithal” development. Furthermore
only academic knowledge, | would argue that incaapes indigenous knowledge can
truly benefit the people.

Thus in the following section | look at these aspen regard to university’s function
as a knowledge producer and as institution for lmppoal leadership as suggested by
Castell (2001).
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1.2. Universities and their Role within the Society

Universities as social institutions perfordasic functions that are implicit in the role
that is assigned to them by societ@€astells 2001:206). Castell (2001) identifiesifo
basic functions which define the role of the unsigr within the society. Firstly, he
argues university play a role within the formatemd diffusion of ideologies. The task
of the university is it to express those often caditting ideologies. Lungwangwa
(1991: 23) emphasizes here thatigher education institutions also encourage
indigenous self-expression, conserve and adapt! loceditions and values and

constitute important symbols of national prestige attainmerit

The second function of the university is to sebad (re-)produce a dominant elite in a
sense that universities as social institutions hHaeetask to socialise the new elite in
regard to the historical and cultural characteristics of easbciety (Castell 2001:
207). The third function according to Castell ie tmiversities task of teaching, i.e. to
train the labour force such as engineers, econsrarsaccountants. The fourth function
refers to the university changing role from a pyrptoducer of knowledge to an
increasingly consumer thereof, i.e. the productima application of knowledge, i.e.
conducting research (Castell 2001: 210).

Cooper explains there have been two transformatio@Eademia. The first marked a
shift from universities academic mission of teaghia universities ‘academic mission
of research’, which kicked off in the early 1800#iuearly 1900s in Europe and was
important for the second industrial revolution kg Germany (Cooper 2011: 92). The
second academic transformation took off from 1980d describes a shift from basic
research to use-inspired-basic researttwould like here to stress the interrelation
between those four functions but also to highlityle role of academics within those.
The university as social institution which is emtbed in a specific historical and
cultural context is tied to universities leading guiding) function within the realm of
conflicting ideologies. Universities, and in thisnse academics, take a responsible
position within the society in a literal sense &spond to conflicts emerging in the
wider society. The intelligentsia is expected, and sees itselhagng to provide

explanations for what is happenin(all, Lebeau and Kassimir 2002: 5). A task which

" Cooper argues that theecond academic transformation, have been fundahenthe third capitalist
revolutiori’ after 1970s led by the USA (2011: 92.).
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is connected to the third function, especially hie social sciences and arts fields i.e.
humanities as defined here, to provide knowledgadach or to educate) in a way of
‘offering’ an understanding of social interactiorsd present, but also to make
predictions of future developments which subsedyenitl become a matter of debate
themselves. In that way academics are influentiaghaping public opinions through
public discourses but also by the research thegamying out about the conflicts and
hence produce knew knowledge. In that sense uitiesrsole in producing human
capital (through teaching) is closely linked to freduction of intellectual capital in

terms of materialized knowledge that derives fraademic research.

Taking Castells and Coopers perspectives on uriesrgunctions/ or missions in the
society for socio-economic and cultural change,iddntified the following three
academic functions with regard to Africa’s intetigal capital, (1) tseminating
knowledggto teach) i.e. transmitting knowledge to the next generatmprepare them
to take up responsible position within the privated public sector, (2producing
knowledge (to conduct researchg. developing solutions and technologies foraegl
and national development - including socio-cultudgvelopment - to foster an
integrative society and economy and finally éXchanging knowledge (to outreach)
l.e. to engage with the wider society, to stimulptéblic discourses hence taking a

‘guiding role’ in ideological debates and sociahfiizts.

In that way academics take a core position to ladé@she role of the institution into
meaningful actions. Consequently, only an acaddrady which is deeply anchored in
the cultural and historical context and thus stciak well as politically integrated
within the society, will have the sense of respbitisy (and motivation) to ‘respond’ to
conflicting issues within the wider society, in teense to engage in academic and
public debates. Secondly, humanities and in pdatilyusocial sciences, need to be
strengthened in their research capacity and hepaogiloute to the restructuring of

African societies.

In conclusion, the emigration of African academiggl inevitably affect African

universities in a way that they are limited to peni their functions of teaching and
producing knowledge with respect to the societwinich they are embedded. Secondly,
academics who are not well integrated in the caltand historical context of the host
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society will be limited to perform there role ‘idegical leadef® to facilitate a growing
“strength of civil society social movenigi@ooper 2009:178)

2. Historical Development of Higher Education in Afica

In order to understand the trajectotie$ African academics in South Africa (SA) it is
crucial to understand the development of highercation in Africa, with the 1960s
being a historical period with universities openifog the first time since colonisation.

The 1980s, on the other hand, will be rememberedeasrisis of universities’.

In this chapter, after a brief portrayal of highedtucation in Africa before political
independency, the development of higher educatiompdst-colonial Africa will be
examined. The study will also uncover emergingeassat respective times which had
(and continue to have) a fundamental impact ondrigllucation and subsequently for
migration of students and academics due to pdlitacal economic shifts during the
different periods. In its final section, the tramshation of higher education since 1994

in South Africa will be observed.

2.1. Higher Education in Colonial Africa (pre-1960)

“As far as education is concerned, Britain’s coldmecord in Zambia is most criminal.
This country has been left by her as the most wsdd and unprepared of Britain’s

dependencies on the African contirigitaunda cited in Lungwangwa, 1991:19).

President Kaunda of Zambia expressed his frustratith Zambia’s colonial education
in 1966. At the time of independence Zambia hadimeersities. Education in general
was a privilege during colonisation which only vdeyw were granted. A report on
Southern Rhodesia (today Zimbabwe) in 1954 showatidnly 16.5% of the children
at school-going age were enrolled. In Kenya, theegament provided hardly any

8 In Castells (2001) sense of a mediator betweefiicimg ideologies.

° As the research took an inductive approach, tteniiews were conducted before intensive literature
review has been done in order to keep an open mddavoid leading the interviewees in a particular
direction. After the interviews were conducted tfea revealed some pattern such as that neartf all
my interviewees left their home country to pursupoatgraduate degree outside of Africa. In order to
understand this phenomenon it was necessary to hamde closely at structural developments which
affected individual choices. In order to locatestnéndividual experiences in the broader timeframe
periodical analysis has been chosen to identifyomahanges in each period within development of
higher education in Africa. Nevertheless, in thenteat of this minor dissertation and its limited
timeframe the ‘periodical analysis’ is necessardyy brief and in effect fairly limited.
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schools for Africans until the 1930s (Nkrumah, 19@&3. In terms of higher education
(advanced academic education) access to universias even more harshly restricted
for black Africans, if not denied. Nkrumah (1963y4the first president of Ghana from
1960 to 1966 as well as the first African presidenffrica saw the reason behind the
neglect of the provision of educational facilititsr African people, as the fear of
colonial authorities of an emerging intelligentsrhich “becomes the vanguard of the

struggle against alien rufe

The Makerere College, founded in 1922 in Uganda, te first and only institution for
higher education (university, college or polytechi the African continent at the time
Nkrumah, 1963; Mamdani, 1993). Even a country agelaas Nigeria in which
approximately a quarter of Africa’s population kvbad only one university (Mamdani,
1993:8). Until 1955, there were approximately sewetitutions as colleges or schools
for further education after high school. In additim Makerere in Kampala, three other
colleges were founded in the British coloffesSouth of the Sahara, in the French
colonies, there was only one and, in Portugueseafthere were no higher education
institutions. The Sudan and the Congo (DRC) eaadth twae institution of higher
education (Nkrumah, 1963:44).

In search of higher education, an elite class ofcAhs went overseas and often to the
‘mother country’ of the colony. Castell (2001:2X%3)esses the fact that the selection of
a social elite for the colonial administration aiater to create a political elite after
independence was a practice of higher educatiorountries under foreign rule.
Nkrumah! describes it asa‘ policy of assimilatiofy through the exposure of the
dominant culture of the authority with the purpase “avoid the rise of African

nationalism in the territories under her riléNkrumah, 1963:9).

In this sense higher educational migration has hesed as an integral tool by former
authorities to colonise the African mind. While thiican elite was exposed to western
higher education, the overwhelming majority of Afms were largely excluded from

any (western) education.

19 Achimota in Ghana, Ibadan in Nigeria, and Fouraly B Sierra Leone.

* Kwame Nkrumah (born 21 September 1909) left théd @mast in 1935 to study in the United States
where he received his degrees in education, sagidod theology. In 1945 he went to Great Britain f
further studies (Fitch, 1966:16). In that sensesuRiah not only confirmed his own argument of taking
leading position in the struggle against the Briteolonial rule but also illustrates the phenomenbn
elite migration.
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2.2. Higher Education in Post-Colonial Africa
2.2.1 The Expansion of Education — the 1960s to tlearly 1970s

During the first years of independence, the newdgted African leaders faced the task
of promoting rapid economic growth and buildingational unity to bring about
“national developmeht(Mohan, 1966:220). Among other challenges, theicah
leaders had to turn a state apparatus which wagnaéeisto serve an elitist minority, into
an “efficient instrumeritthat would be capable of serving a historicallgadivantaged
majority (Mohan, 1966:220).

Considering that the new independent countrieshaadly any capital, neither financial
(as it was quickly taken out of African countriesfdre and after independence) nor
human capital, i.e. skilled staff, the reconstruttof the state apparatus was a daunting
task to tackle (Rodney, 1972). In addition, notyowhs there an extreme shortage of
skilled manpower in the state apparatus in terma lafcal bureaucracy, the economy
also suffered from actitical shortage of professiondlsand thus was highly dependent
on “expatriate manpowé&ras Lungwangwa (1991:22) describes in the caséaaibia.
Therefore, with the event of political independeappeared an urgent need for skilled

manpower for higher positions in the public sprerd the private sectSr

Considering, that there were no universities in ynaAfrican countries, and if they
existed they were not accessible for the majorityAfsicans, the demand for higher
education rose steadifywith the event of political independence. Instins of higher
education such as colleges and universities beeadesired public good and thus many
African government$ heavily funded university expansion (Varghese, 2013:1).

Access to higher education was viewed by governrasnwell as by the population as
key for rapid development and was celebrated asréoalic act of their newly gained
freedom (Sall, Lebeau and Kassimir, 2002; AdepdQ08). ‘We in Zambia are
immensely proud of our University. This pride ig sonply that this is our first and

12 according to David Cooper the creation of locadfessionals was at least partly achieved in thdigpub
sector of most African countries by 2000, but ia ginivate sector this has still not been achieved.

13 Figures of enrolment in higher education incredseah 21 000 in 1960 to more than 430 000 in 1981
in the Sub-Sahara (Lungwangwa, 1991:16).

4 During this period the relationship between sttel intellectuals was goodA“period of mutual
tolerance and amicable co-operation between thedagac community and the policy-making entities
(Rashid cited in Makandawire, 2005:17).

'3 Education was also funded by foreign donors.
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only University. It is also because the UnivergifyZambia is our own University in a
real sensé (Kaunda cited in Ajayi, Goma, Johnson and Mwattaal., 1996:1). This
quote from July 1996 is an extract from Presidepnieth Kaunda’'s speech as he
addressed the installation of the University of Ban It illustrates how the physical
rehabilitation of universities and the opening bé tinstitution became a symbol of
“communal pride(1996:1) and hational identity (Lungwangwa, 1991:16).

Nevertheless, African universities had to face rttoglonial legacy, including their
historical linkages to universities in Europe whistimulated a debate onwhat
constitutes the African UniversityAjaya et al., 1996:1). It also raised the quastof
personnel recruitment which was often respondecd wiite ‘“Africanising of the
academic and administrative staff at universi(amdani, 1993:15). In consequence,
expatriate academic staff was replaced by locdt @tzough not every country) even
though those people did not always have the negesslcation. The implication of
these ‘affirmative actions’ were thus a matter ebate in regard to quality of teaching
and research but also in terms of their impactMasndani (1993:15) pointed outDe-
racialisation is an important demand [...] but is rtbe same as de-colonisatioie,

as well as others, criticised the fact that intlus of higher education inherited a
“Western style of civilizati6r{Ajayi et al. 1996:3) and thus &hied the interest granted
to other indigenous or incorporated social instibms’ (Sall et al., 2002:13ff). In that
sense the profound question was how to adopt aicahfrculture %o it can provide

African development (and) not westernisatib(®aya et al. 1996:3).

The first years of independence were a period phena for higher education which
led to a tfemarkable expansion in all levels of educatjaas Mkandawire (2005:16)
points out. Independent universities started to hraem across the continent and
higher education became a national good. But @ alas a time where questions were
raised not only with respect to ownership of thstitntions themselves, but also in
terms of knowledge production which is groundedAifinican culture to respond to
African issues. The significance of producing aaloprofessoriaté became a

developmental goal for many African countries.

'® The late 1970s was when the first African profeisse emerged (Mkandawire,, 2005:17).
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2.2.2. The late 1970s to the early 1990s

The late 1970s to 90s manifested in the beginning political and economic crisis
within the African continent (Obong Oula, 2002; I1S4lal., 2002)The declining world

economy in the late 1970s hit the economies ofnaely independent African states
harshly and cut into the budgets of young goverrimemhich were still in the process
of defining their national goals and setting upgdarm developmental plans for their

economies and societies.

“Faced with growing deficits, one African state efi@other capitulated to the harsh
regime of structural adjustment as defined by the&erhational Monetary Furid
(Mamdani, 1993:8). The enforcement of these pdigias intended to oppose to some
countries’ political agendas and thus inevitablglead political shifts. As Shivji (2001)
describes in the case of Tanzani@inte Mwalimu Nyerere stepped down in 1985, the
various policies of his government have been redesder pressure from the World
Bank, the IMF, and the donors, particularly fraMestern imperialisin As in the case
of Tanzania, many African leaders had embraced goomsocialism as their chosen
path to socio-economic development in their respectountries and then were
undermined by the neo-liberal regulations set l®y\torld Bank to restructure public
spending. Public investments and foreign capitalewahannelled towards primary and
secondary education which was regarded as moretigeto address poverty and
inequality (Obong Oula, 2002; Sall et al., 2002hivérsities in contrast were seen as
elitist and too cost-intensive. It was argued ttie investment in higher education
yielded much lower social returns than in comparido primary and secondary
education (Chitonge, 2012; Obong Oula, 2002). TherldlV Bank suggested that
“African countries were better off closing univeestat home and training graduates
overseas(Mamdani, 1993:10).

In consequence, African universities were trimmed &estructured to produce only
market-relevant skills and had to focus dactities of commerce and the professional
faculties became much more domina(®hivji, 2001) hence neglecting faculties such
as humanities including the Social Sciences. Mainda893) speaks here of the

“university crisi$” and points out that, through these interventimsn government

" These developments were often accompanied byicoofl boycotts initiated by student bodies and
other faculty members. Thus African universitiesraveot only subject to policies but also became
heavily involved in the post-conflict transitiorSg(l et al. 2002:5).
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and donors, academic freedom and university autgneas no longer guaranteed,
which became a matter of debate in academic cifcles

The worsening of the financial situation of univees made it increasingly difficult for
them to meet the increasing demand for higher eitucaDeclining budgetg and
growing student numbers led many African institagip‘to larger classes, declining
real income for faculty and staff, and falling figumorale’ (Hayward, 2012:2). Obong
Oula (2002) describes in his research on the siuait the Makerere University in
Kampala how the standard of facilities, and theliuaf teaching and scholarships
deteriorated drastically due to the introductiomeb-liberal reforms. Furthermore, he
states that due to relatively low salaries and rawtging working conditions,
academics spent much of their time on consultartoiesiprove their income, left the
institution completely for positions in the private public sectd’, or went abroad in
search of greener pastures. As a consequence, riiverslty of Makerere ended up
employing academics at lecturer and senior lectienezls even if they did not hold a
Ph.D. degre®. Lungwangwa (1991) states that the University afmbia has lost more
than 100 Ph.D. holders since 1978 due to deteiigrabnditions in higher educatitn

In regard to such drastic changes, Obong Oula (P8)Zoncludes that,Such lack of
experienced and highly trained academic staff iegplthat research, intellectual
reflection and postgraduate training and supervisere drastically affected due to lack

of academic leadership

The ‘university crisis’ and period of SAPs alsoeated graduates. The re-prioritisation
of primary education clashed with the continuousigreasing demand for higher
education which resulted in destinations such dmlbecoming increasingly appealing
as a place to study abroad. Between 1990 and 1&@lnd 48% of the total

8 A continental response to the developments iritinilsns of African higher education was given in
November 1990, by Kampala at the symposium on ‘@&céad freedom’, organised by CORDESRIA, the
Council for the Development of Social Research fricA (Mamdani, 1993:10).

19 public spending per capita fell from US$6 800 @80 to US$1 200 in 2002, and by 2009 to US$981
(Hayward, 2012:2).

% In the case of Uganda, the salary levels in thi# sérvice and other state agencies were highean th
those of university professors (Obong Oula, 200R:14

?1 Statistics reveal the lowest share of academit with a Ph.D. was found at the Business School
(2.5%) while the Department of Psychology had tighdst share (58.3%). The highest number of Ph.D.
holders could be found at the faculty of Sciencihwi7 academics (Obong Oula, 2002:9).

22 At most African universities a serious lack of emals could be found, such as textbooks, journals,
laboratory equipment, chemicals and other equiprfiemtgwangwa, 1991:24).
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international student population in India came frawer 35 African countriéd
(Lavakara and Powar, 2013). However, middle-classilfes, who used to send their
children overseas for higher education, found éteasingly difficult to finance this as
business and local currency decreased. Familieankiegseek local opportunities which
were often met by private colleges financed by aigvinvestors. The role of the state
became increasingly undermined within higher edanatwhile the private sector
gained more weight (Varghese, 2013).

Furthermore, an increasing influx of skilled penseinfrom outside the countries eroded
the local employment market through internationgbaisations, hence making it more
difficult for university graduates to find a jobamicularly in the social and public
services sector (Sall et al., 2002). One can speeuhat this, in turn, has hindered
graduates from universities overseas from returnimgheir home country due the

negative perspective of finding employment.

The 1980s thus marked the beginning of a downggagnocess of higher education
while simultaneously enrolments at local univeesitstill rose. The pressing need to
produce graduates was at the expense of qualitghwdiffected the quality of teaching
as well the capacity for research in a negative,wagulting in large classes of
undergraduates and weak research capacity.

2.2.3. From the late 1990s and 2000s to today

The years of the late 1990s and 2000s have beekethdry post-adjustment and
political and economic liberalisation. The trarmitito a neo-liberal market system has
been largely completed in many African economieas$ sotialist ideas have been almost
eradicated. Higher education in many Africa co@strias described earlier, fell subject
to these market reforms mainly because of the iitipnsof SAPs policies. These

stimulated a trend towards the privatisation ofheigeducation and expansion of
private institutions. In Nigeria for instance, teehad only one university before
independence, today there are over 100 univers(treguding private and public

institutions) in the country.

% However, the number of African students declir@@ 700 in 2009, forming only 15% of the
international student population. Reasons can bieddn Africa’s development which might be enabling
families to send their children to more developedrtries (Lavakara & Powar, 2013).
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Through the considerable expansion of higher edutatince the 1990s, due to an
increasing number of private investors, the numbkermrivate institutions created
competition between private and public institutig8sll et al., 2002; Varghese, 2013).
In the case of Kenya, private institutiéhbave gained considerable weight in the battle
for students and academics. As Mumene (2013) des;rthe government attempted to
re-adjust this development by implementing a new”laon higher education which
“seeks to level the playing field in quality enfoneait between public universities ...

and private universitiegMumene 2013:1).

On the positive side of this development, univegsithave gained more autonomy as
their financial dependency on government has deerkaccording to Varghese (2013).
He also states that by adoptingieWv structures of governance and accountability
measures at the institutional leelnstitutions become more efficient and effective
with a prime focus on local market requirementsr@¥iase, 2013:3). Nevertheless, he
also points to the fact that the turn to markeemed reforms of higher education

institutions also raised the level of inequalityasby institutions became increasingly
and exclusively accessible to those who could dffadmission fees and other costs
during the years of study. Such a system therdireurs a middle and upper class,

such as state bureaucrats, while children fronwitiking class and subsistence farmers
will either be denied any higher educatidor tend to opt for undergraduate degrees

only.

Research shows that even though postgraduate egueapanded in African countries
since the 19834 only 7% of the higher education students are lEmutdn graduate
education (Hayward, 2012:2). This will undoubtedBad to negative long-term
consequences for the development of higher edurcatd the research capacity in and
on Africa, as there will not be enough academi@néd for higher positions in

academia and research. According to statistichéw¥orld Bank, African universities

2 Private institutions often focus more on the fietd Business Administration and technical educatio
which tends to skew towards to commerce fieldsthedsciences and away from arts and social sciences
(humanities).

% The Universities Act 2012
% This applies especially if there are no publicadatship schemes in place to subsidise such fanilie
" By 2001, 82 African universities reported theyeoéd a Ph.D. (Hayward, 2012:2).
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will have a shortage of 450 000 faculty member2®y5 if the trentf in postgraduate
enrolment continues (Hayward, 2012:3).

Secondly, the market orientation promoted entrepreneurialismuniversities and
academic capitalism in higher educatiofHayward, 2012:6). The question here is
whether such a trend cause institutions to view hithmanities (Social Sciences and
Arts) as less valuable in terms of their profitapidnd led to underfunding or even their
eradication. If so, what will the implications be the long run for socio-cultural
development in Africa in terms of Cooper’s (201éngaged scholarship’ with the civil

society?

2.3. Higher Education in South Africa

Since 1994 South Africa has increasingly becomesreld destination within Africa

and created arégional brain drairi, not only from its neighbouring countries butals

drawing new migrants from all over Africa (see g&tt3.2.3. ‘South Africa as a new
destination’). Within South Africa the University Gape Town takes a leading position
as research institution on the continent and agtracademics from all over the world
(see Part Il). Therefore UCT has been chosen aetitesearch for this dissertation to
explore the reasons and motivations of African ap@ds to come to UCT in South

Africa.

In the following sub-chapter | look at the situatiof higher education in South Africa
before and after 1994 which marked the end of gaetheid era. This is been done as
preparation for the Higher Education Data Analy§dEDA) dataset analysis (see
Chapter 5, section 5.1.) and also to locate UCThiwithe context of the South African

higher education system as a whole.

2.3.1. Historical Development before 1994

Higher education in South Africa was profoundly s by policies of segregation
which not only distinguished between historicallyhite’ and ‘black’ universities, but

28 Currently there is a shortage of faculty membet®reby fewer than 34 % of these have Ph.D.s
(Hayward, 2012:2).
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also institutionalised huge gaps in quality of eion between these institutions
(Badat, 2007:6).

The history of universities in South Africa cantbeced back to the 1850s, when in the
Cape Colony a Board of Examiners of Candidates Gowvernment Service was
established. 23 years later, in 1873, the Univwersitthe Cape of Good Hope was
founded as anéxamining and degree-granting body for various @nsity College’s
(Cooper & Subotzky, 2001:4). These universities enistorically heavily restricted
against non-white South Africans as well as wontémtil 1948, collegeswere almost
entirely white male in compositibr{2001:7). Before 1945, in the ‘Union of South
Africa’ (Republic of South Africa) there were onfgur universities and university

colleges which accepted very few non-wfiit8outh African.

When the National Party gained power in 1948, usite colleges for different ethnic
groups were gradually established in the ‘apartheisielands® (Cooper & Subotzky,
2001). The National Party ironically provided, ftwe first time, institutions of higher
education for all non-white groups in South Afrit@the aftermath of the Extension of
University Education Act of 1959, three universtieere established for blacks with
different ethnic backgrounds; in 1959 the Univer€ibllege of Fort Hare (for Xhosa
and South Sotho designated groups), 1960 the UsityeCollege of the North (for
Sotho, Venda and Tsonga groups) as well as, irsdhee year, the University College
of Zululand (for Zulu and Swazi groups). Despite #mergence of these colleges (later
in 1970s universities) Technikons were also esthbll for the black population. In
total there are seven historically ‘black’ techmko with the first being established in
Durban in the late 1920s (Cooper & Subotzky, 200)L:1

2.3.2. Higher Education in Post-Apartheid South Afica

In the aftermath of 1994, the idealistic view foed®n the developmental role of higher
education institutions in South Africa. In this sent was seen as the responsibility of
universities to address social, economic, as veefiditical issues (e.g. restructuring the

economy, facilitating the process of democratisatsmcial equity and inclusiveness).

29 Non-White were everyone who was according to fetheid system classified as ‘black African’,
‘Coloured’, ‘Indian’ or ‘Asian’.

% Homelands were rural areas specifically assignaitain designated ethnic groups.
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In order to meet these developmental objectivest-gpartheid policies on higher
education aimed for the restructuring of the instinal landscape of apartheid (Badat,
2007). In a relatively short period of time, unisiéies and technikons were reduced in
number through merges and closures (Cooper, 20bing so was intended to reshape
the segregated higher education system in suctydhagit would be more inclusive in
terms of historically designed apartheid racialup®y and also create an African upper-
middle class including professionals for the Soafinican economy (Badat, 2007,
Cooper & Subotzky, 2001).

In his assessment, Badat (2007) regards the iredeaarticipation of the historically

disadvantaged groups of all non-white and womerhiwithigher education as an

achievement of the post-apartheid restructuringigiier education. A year before the
end of apartheid, the proportion of non-white shideconstituted 52% of the student
body and, in 2005, they made up 61%. There haskssa some change in regard to
gender equity. While 43% of enrolments in 1993 wereale students, by 2005 they
made up 54.5% (Badat, 2007:10). The student Afiszdion, as Cooper and Subotzky
(2001) explain, comes from a higher demand from-wbite families who seek better

life opportunities through an academic qualificatitiowever, Cooper and Subotzky
describe a tendency of students classified as rotewo enrol for technikons instead of

universities and also to settle for an undergraggatlification.

Furthermore, these students tend to choose hialigritesirable subjects such as law or
medicine instead of subjects in applied science mathematics such as computer
science or civil engineering. Cooper and SubotZ2§0() emphasise that both have
implications for the developmental goal of promgtsocial mobility amongst African
families, as professional upper-middle class emplayt will remain dominated by
graduates from white families due to higher posigete qualifications and subject

choices.

Overall, institutions of higher education, evereaftears of restructuring, face criticism
that they $till bear their racial birthmarks in terms of domaint traditions, symbols and
patterns of behavioly and, as Jansen predictgletp-rooted beliefs and behaviours

will take some time to chang@ansen, 2004:311).
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2.3.2.1. Neo-Liberal Reforms: Commodification of Kiowledge and Teaching

The process of restructuring the higher educatemddcape in South Africa also
affected the internal structures of administratibnowledge production and teaching.
The national process of minimising the number atiintions of higher education was
connected to the idea of turning them into morécieffit institutions in terms of cost
effectiveness. Due to this, institutions of higheztucation became more and more

subject to neo-liberal reforms.

The fewer number of universities and the free ithigtion of students, who could now
choose their institution (without being restrictied their ethnic background) sparked
competition among the institutions. As Jansen (28103) points out, Universities now
have marketing directors to recruit students anchetbmes staff, something unheard of
in the 1980s. Large budgets are set aside for ntisnggecommunication and publicity
on a scale not yet s€krin this sense, higher education is treated asramodity and
became a subject of market regulations which &afféhe quality of teaching and

research.

With the higher number of students, more acadeamcsother staff are required which
limits available recourses for teaching and acadesnipport (Cooper & Subotzky,
2001; Badat, 2007). Faculties and academics haventiergo regular performance
measurements to contest their ‘market value’ antioNal Research Foundation (NRF)
rating which will determine promotion, remuneratiamd research funding. These
changes will not foremost affect weaker facultieghvesser student and on the national
level entire institutions which attract fewer styafin terms of matric grades) studéhts
Thus such developments generate a downward spiraidtitutions in terms of revenue

but also in terms of quality of teaching and reskeaapacity.

The transformation of the higher education landscep South Africa, including the

reduction of institutions, the increasing numbestofdents (local and international) and
the adoption of neo-liberal market reforms withime thigher education landscape,
created a culture of competition between instingjofaculties and students, and

especially competition for academics, the cruaatdr for researcf

31 Additionally such institutions tend to attractdmts who did not perform very well during matritda
fewer students from the middle or upper class.

%2 Jansen (2004) emphasises that the transformatidmedSouth African higher education landscape is
not a local phenomenon and has to be analysedlobal context.
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Coopet®, emphasized that the South African government doépromote a policy of
privatisation of institutions of higher educatios ik have been done in other African

countries.

Statistics from the Department of Arts, CultureieBice and Technology (DACST) state
that research production in South Africa remaiow I(Jansen, 2004:311). In this
context, Badat (2007) points to the challenge &ate a new generation of academics
due to an aging, mainly white and male, academic force, widarrently shoulders
much of the postgraduate supervision and accouotsaf growing proportion of

research and scientific publishirig

The low remuneration of academics “generally haskept apace with the middle and
senior levels of public sector remuneration and [priyate sector remuneration”, says
Badat (2007:21). This creates increasing competifa@ emerging scholars but also
might attract established scholars especially wkearamarket-relevant fields of applied
sciences. In the ranking of South African univeéesitUCT was part of the five elite

universities in South Africa in 2005, an assessmehich based on their research
expenditure, the number of researchers and PhDugresl as well as the number of
accredited publications (Cooper 2011). In ordekdep it position among the first five.

Academics from outside the country can thereforeotyee crucial for ‘brain gain’ at

UCT but also for other universities in South Afriwhiereby especially academics from
the rest of the continent will play a significaote in terms of knowledge body build by

African intellectuals.

% Reference: from personal conversation.
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3. International skilled Migration: Theoretical Concepts and Findings

This chapter is divided in two sub-chapters. In fivet sub-chapter outlines the
theoretical framework of this dissertation. Herensodefinitions and general terms for
migration are described. Subsequently, conceptstsaties on the motivation behind
the migration of skilled people are observed. Teeoad sub-chapter provides some
general research findings on skilled migration welasrthe two section focus especially

on migration in Africa and South Africa in partienl

3.1. Theoretical Framework
3.1.1. Migration: Terms and Definitions

“Migration is defined broadly as a permanent or s@@imanent change of residence.
No restriction is placed upon the distance of thevenor upon the voluntary or
involuntary nature of the act, and no distinctienmnade between external and internal
migration’ (Lee, 1966:49)

According to Lee (1966), whose theory on migratimtame a milestone within its
field, every kind of movement from A to B that irlves the resettlement of a person (or
group), is considered migration. Oswald (2007:E¥¢ns to Migration als Versetzung
des Lebensmittelpunktgmigration as relocation of the centre of lifehieh affects
different aspects of life, e.g. workplace, sociatwork, family. In my analysis of the
eleven academics | will therefore not only lookhatw the migration of academics
affected their career and workplace but also totveliéend other elements of life have
changed and altered the decision for moving orirslagomewhere. In general, theories
on migration distinguished clearly between différéypologies of migration such as
internal (e.g. rural-urban migration) and interoatl; temporary and permanent;
voluntary and involuntary (or forced); and regudad irregulat* (De Haas, 2008; King,
2012).

In my study | focus exclusively on internationalgmation, i.e. migration that involves
crossing national borders within the African coatihas well as migration which lead
out of the African continent. In my analysis, tlattér will be referred to as ‘overseas’,

% Immigration into another country includes the dsijion of immigration documents, legally or
illegally (regular and irregular migration), whegelsometimes the migration status is not clear as
immigration regulations can change over time ang thay alter the immigration status of the migrant.
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and the term ‘abroad’ will refer to a destinatiamside of the interviewee’s home

country but within Africa.

In terms of skilled migration, it is assumed thhe tmigrants leave their country
voluntarily as well as enter another country aceowdto legal regulations. The
threshold for the statistical recording of tempyprnagration is usually set at one year in
the host country (King, 2012:7). However, the timmafe might deviate from study to
study, as temporary migration either leads to retaigration (to the country of origin)
or further migration to another destination. Peremmmigrants are assumed to establish
a permanent residence in the host country and mwey seek national citizenship. In
this study, temporary as well as permanent mignasancluded. Regarding temporary
migration, it was significant whether the migratiovas done for career or work
purposes, i.e. family visits are not of intereshdt connected to any educational or
professional purpode Considering that most of the interviewees havenbiéving in
South Africa for more than seven years (see supteh&.3. for the characteristics of

the sample), their migration to South Africa carrégarded as permanght

The criteria for defining an immigrant are sometmmet very clear and can vary from
country to country. Deviations may occur dependingwhether definitions are made
on the basis of citizenship (or nationality) of fhegents or the place of birth. On the one
hand, immigrants who adopt citizenship of the fomatntry may not be recorded in the
statistics as migrants while those who were borth@country but grew up in another
might be considered as immigrants. In this contéegjuently used terms in research
such as ‘home country’ or ‘country of origin’ (glace of origin’) and ‘host country’ or
‘host societies’ are used (Adepoju, 2007; Kingl&QD8).

In my research, the terms ‘home country’ and ‘couraf origin’ will be used

interchangeably to refer to the place where theruntwee holds his nationality (which
is in all cases of my research the place where ¢gnew up). The term ‘host country’
refers to the place of residence other than tharnttg of origin’. For instance, South

Africa is for interviewees the current host coun#yl interviewees hold a permanent

% In one case an interviewee followed his brothep stayed overseas. However, his intention was to
pursue a postgraduate degree.

% However, as it will be discussed, most participaptan to return to their country of origin for
retirement.

|Page 32



residence permit, and are consequently still reisegh by the South African

immigration laws as immigrants.

Also in this context, terms which frequently appeae ‘sending’ and ‘receiving’
countries (Adepoju, 2007; Hagen-Zanker, 2008). €hterms derive from macro-
analysi€’ on migration which categorises a country whichldsing’ more people to
other countries than gaining people into itselfaasending’ country, opposed to a

country which ‘receives’ more migrants than hasgbeemigrate (‘receiving’ country).

Studies on migration look at different groups obple. In regard to labour migration,
there has been a distinction between unskilledskaittd people (Adepoju, 2007). The
latter may refer to professionals who are educated trained, or even hold higher
education degrees, as well as have some yeargefiexce in their field and who have
therefore acquired a certain expertise in theildfi&ometimes studies also refer to
‘highly skilled’ migrants without defining this ter and thus the line between skilled
and highly skilled remains unformulated and oftenred.

For instance, it is not clear how to categorisalatis who have not yet acquired a
higher degree and do not possess any professigpatience. On the one hand it can be
assumed that they will acquire certificates which acknowledged in the market; on
the other hand their academic degree is no guaaftemploymerit. Nevertheless,

skilled or highly skilled migrants often becomeya@nym for the ‘desired workforce’

of governments in the ‘developed north’ whereaskiliesl migrants are described as
undesired migrants as their economic value is deghas low or even negative, i.e. the

cost of immigration to the host country exceedssigal-economic returfi

3" Traditionally, studies looked at north-south labaigration where developing countries of the South
are regarded as ‘sending’ countries and the inidlised countries of the North are perceived asrelgs
destinations

% Some research has shown that migrants with higtiecation, specifically from developing countries,
could not capitalise their education e.g. in the ®@UJSA due to immigration regulations which regtri
legal entrance to migrants from developing coustoe offer other forms of discrimination within the
host society so that migrants are forced to seeledgobs or even informal employment situations.
Women are often forced into informal employmenthsas domestic work. From the early 1980s
onwards, publications revealed an underestimatibthe number of women who actually migrated
(Casas & Garson, 2005). The researcher emphasiaed/dmen often played a leading role in setting up
migration trajectories which would lead to chairgration. Nonetheless, the "hidden presence” of wome
in migration studies, as well as the actual intégnaof skilled (or non-skilled) migrants often rams
uncovered in quantitative data. Therefore reseasclas well as policy makers, have called for qatilie
research to gain deeper insight into the expergmuetivations and diversity of migrants.

%9 Assumptions of the economic value of ‘unskille@ople are questionable as they provide the main
workforce within industrial production, manufactgiand agriculture. Research over time, and onge la
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In my research the focus is on the migratory ttajges of academics who can be
categorised as highly-skilled migrants. Howeveg thigration to other destinations
outside of their home country has often alreadstesieduring their higher education, i.e.
they migrated while they were still students. Hoemreuhe categorisation of ‘highly
skilled’ seems justified, when one looks retrospety at their careers, starting from
their employment status today as a highly rankeadewmic (professor, associated

professor, senior lecturer or lecturer, at UCT).

3.1.2. Theories and Concepts: Skilled Migration

Explanations as to why skilled people migrate depen the level of analysis, i.e.
macro-, meso- or micro-level (King et al. 2008; #ir2012; Hagen-Zanker, 2008). The
research question of this research paper aimsderstand why academics migrate or,
more precisely, why do they leave their country dmv do they choose their
destination (in particular that of South Africahél following section discusses the core
theoretical approaches to migration, how theseagéxghe migration of skilled people

and what the crucial social determinants of migratre.

Neo-classicalmigration theory regards migrants as rational ractevho decide to
migrate on the basis of a cost-benefit calculagbtheir future. For instance, benefits
such as higher income must exceed the cost oflliray@and resettlement. Within the
framework ofhuman capital theorymigration is seen as an investment where the cost
of migration will finally lead to an increase ingaluctivity and hence to higher income
and a better standard of living (De Haas, 2008)-blassical theories argue that the
benefits of migration depend on levels of educatjmofessional skills and personal

knowledge.

De Haas (2008:10) points out that skills and knogéehave to be assessed in regard to
the “specific economic sectors where they are seekiqgogment both at the origin
and destinatioh The concept has frequently been criticised f&suaning a free flow of
capital in an unrestricted (unregulated) market Hzas, 2008; Hagen-Zanker, 2008).

Here critics point to the imperfection of marketsdathe regulation and control of

scale, about the economic value of unskilled labisutacking as migrants are often illegal and not
documented.
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capital (including people). Of particular interesthow the flow of humans is heavily
regulated through immigration regulations and matidorders, as King explains:

“Immigration controls and regulations have major liog@tions for migrants in terms of
the right to enter a country (through a visa fostance), to reside for a given length of
time there, and to access citizenship rights suelkducation, employment, healthcare,
political participation etc’ (King et al. 2008:5). Despite these official végtions, King
also points to linguistic and cultural barriers which play a significant role in

international migration.

Assuming that human capital, in terms of skillebdar, will move to places where the
expected benefit is at its highest in relation heirt investment, market regulations
which channel access to education as well as tdoyment, and also restrictions such

as migration laws and language, all need to beidsa in the cost-benefit calculation.

Moreover, neo-classical theories have been crfitss they assume that migrants have
unrestricted access to information on the costs l@mkfits of migration (De Haas,
2008; Hagen-Zanker, 2008). According to Wolpertiess-threshold model, knowledge
is incomplete and depends on individualpefsonal characteristics, the environment
and life-stagé (Hagen-Zanker, 2008:11n this regard neo-classical migration theories
do not consider other aspects of life such as fannilsocial networks as determining
factors for migration (or settlement) as pointed by Oswald (2007). Also, Browles
and Browles and Gintis (1975) critiqued the humapital concepf for treating labour

as a commodity and therefore ignoring social aspgath as class relations which are
significant in terms of social relations and incostreictures.

Lee (1966), who takes a more geographical perg@eofidestination and origin (rather
than costs and benefits) argues thHatdiwledge of the area of destination is seldom
exact ... Thus there is always an element of igmmgar even mystery about the area of
destination, and there must always be some uncgytaith regard to the reception of
a migrant in a new aréaLee, 1966:50ff). He further explains that itnst actually so
much the knowledge about the destination, or in-classical terms, the expected
positive outcome of migration but rathéhé perception of these factors which results

in migratiod’ (Lee, 1966:51). The perception of benefits of ratqng to another

40 Despite their critique, Browles and Gintis (19%:Gtate that this conceptejects the simplistic
assumption of homogenous labblny acknowledging differences between people’satédjiies and
skills (Becker, 1962).
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destination, so he argues, depends, among othtardamn the evaluation of the
situation at origiri (1966:1).

Adding Lee’s framework to the neo-classical modwigration is not only based on
economic factors in terms of a cost-balance caticulabut also on a benefit-benefit
calculation whereby benefits of the situation agjiarwill be balanced against benefits
in the destination country. Benefits in this regeath refer to various factors, depending
on an individual's value system. De Haas lists,ifigtance, individual freedom, safety,
education, health care, paid labour, entrepreneurectivities and amusemeént
(2008:10). The social-economic background of thgramts is therefore significant in
order to understand the choice of destination asdgived benefits of migrating to
another country. In order to capture all these etspéused in-depth interviews to grasp
the complexity of my interviewee’s situation aneithdecision for migration (for more

information on method of data-collection see sectid..1).

Despite knowledge and perceived benefits, the gnoh migration has also been
acknowledged as a significant aspect within thastlme-making process. Within the
human capital model, physical attributes such &sadfgct the cost-benefit calculation.
Consequently, the model predicts that educatedyandg people are more likely to
migrate than uneducated and older generations (Hageker, 2008). Lee provides a
broader concept in regard to the factor of timepbynting out that the likelihood of

migration depends orcértain stages of the life cy&ld.ee, 1966:57). Important stages
of life could be schooling, access into the uniigrdirst employment, marriage, the
birth of children and, later, retirement. Interveevin my research were therefore
conducted in a form of telling one’s life story, i however focused more on certain

stages of my interviewee’s academic career (mooetaidethodology see chapter 4).

De Haas (2008:11) states thahe& propensity to migrate crucially depends on the
aspirations of people He emphasises that aspirations alter over tim@sponse to the
socio-economic setting (education, family settiwgrkplace) as well as other external
factors, for instance exposure to media or persooalacts with people from a higher
class. In the context of timing, it can be assuried the aspiration to migrate may
change, become stronger or weaker, or the percepfica destination and assumed
benefits might be re-evaluated according to theetiiife stage of the individual.
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While aspiration might be equated with the motiwatio migrate, it does not involve a
decision to actually migrate. Literature on migvatiemphasises the significance of
migration networks as,séts of interpersonal ties that connect migrants)-migrants
and former migrants in webs of kinship, friendsaqa shared origih(King, 2012:22).
These networks form a crucial support system bypihgl individuals to find
accommodation, or even provide financial supportiical situations. In addition,
King (2012:22) notes here thathty direct migrants to particular destinatidnby

providing information and contacts.

With regard to the neo-classical perspective, it lba assumed that social contacts are
therefore an important source for the cost-bergitulation and, according to Lee,
social contacts will definitively affect the per¢em of the destination (or the general
opportunity to migrate). Migration networks, as &i(2012:21) arguescbnstitute the
‘crucial meso level’ between micro and macro foratians of migratioi Migration,
whether studied from a micro-perspective or ma@sijpective needs therefore always
to be analysed asah integral part of broader transformation processéDe Haas,
2008:11) which includes social-economic and pdalitichanges within the country of
origin as well as in relation to the destinatiorumies. To conclude, Hagen-Zanker
(2008:18) states thatlrddividual decisions are made in specific sociattexts that feed
back into the economic and social structural enviment and affect future migration

choices.

The focus of this research is on understandingrziddal choices rather than explaining
migration streams on a macro-level. However, asgK{@012) and Hagen-Zanker
(2008) point out, in order to understand the situabf an individual, changes on a
macro- and meso-level need to be taken into acc(me# chapter 4 for Research

Design).

In the following sub-chapter research findings v discussed from other studies on
international skilled migration from, firstly, aaial perspective and then in the context

of Africa.
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3.2. Some Research Findings on Migration within andut of Africa
3.2.1 International Migration of Skilled People

“The migration of skills has become multilateral apdlycentric, though not
multidirectional, as the flows seem to always gmfrthe less developed to the more

competitive places in the world knowledge-baseteay (Meyer et al., 2001:309).

According to statistics from 2000, one third of stlentists and engineers who are born
in a developing country work in the North, inclugiNorth America, Europe and Japan
(Meyer et al., 2001:317). Meyer et al. refer heoethe ‘hegemonic triad’ which
compromises of the upper ranks of destinations.raMiign streams of highly skilled
personnel are however far from a one-way roddouhtries [are] simultaneously
sending and receiving qualified professionals aesearchers points outMeyer et al.
(2001:317).Canada, for instance, receives foreigners from ldpugy countries while
at the same time Canadian researchers leave fdd.®eln Europe, France became a
destination for highly-skilled foreigners who filhe gaps of French researchers who
have left for the U.S. In the case of South Afritehas been reported that significant
numbers of doctors have left for New Zealand, white the other hand it receives

scientists such as physicists (Meyer et al., 2001).

However, these flows of qualified professionals &nghly skilled researches are not
occurring at random. Studies point to differentoextinvolved in the process of
channelling migrant streams to particular destorei or setting up regulations to
prevent ‘undesired migrants’ from reaching themcrmgment agencies, companies,
employers and the government are actively involwvethis process, and in this way

“migrants are organised, selected and contrdligbhen, 1987:39).

Many OECD countries have beeprémoting selective immigration approaches and
policies as Meyer et al. (2002) noted. The U.S., for insg has expanded the number
of visa authorisations for skilled migrants in gfiecareas of national interest. The
governments of France and Germany have put rawgudirategies in place to lure IT
experts from developing countries to them. Germsetyup the website ‘make-it-in-
germany.com’ to facilitate the immigration of skil people and developed the ‘blue
card’ for highly qualified migrants from non-Eur@recountries. The objective of the
implementation of the blue card is not only to etdeprocess of immigration but also,
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from a long-term perspective, to hold highly-quatf workers within the country by
providing residence permits for them and their sesuBmbf, 2013).

The regulations on foreign immigrants, however, paty target professionals and
experienced researchers but also foreign graduate§&erman universities. The

recruitment of international students has been rebdeas a phenomenon affecting
different countries from the south and north (Attha2013; Meyer et al., 2001). In his
article “Brain Drain or Brain Exchangé€? Altbach (2013) states that highly

industrialised countries are increasingly concerrambut skills shortages due to
demographic changes. Efforts to hold internaticsialls are not only happening in

Europe but also in North America to attract theghiest talents. Efforts are made at
different levels and do not only compromise thexation of visa regulations but also
involve “cooperation between the universities, governmemtd, industry to open up

employment opportunities for graduates (AltbacH,20).

According to statistics, over 80% of Chinese andidns who have studied in the
United States have remained in the country, aratgelmajority of doctoral recipients
from developing countries plan to stay in the Uteratheir graduation (Altbach, 2013).
Studies on the migration of researchers also aorifrat academics who have migrated
to other destinations are less likely to returrhigr country of origin (Halevi & Moed,
2013). In contrast, researchers from the U.S. tendnigrate less frequently than
researchers from European countries (Halevi & M@&d4,3). The U.S. is recognised as
the only country with a positive net migration,. ireceives more skilled migrants then

loses academics and professionals to other cosrfiMieyer et al., 2001).

Nevertheless, immigration of skilled people seemdcur in industrialised as well
developing countries. In general, skilled migratéead to move mainly from less
economically developed places to higher ones (Meyeal., 2002:314). In this regard,
Altbach (2013) noted thatttfe losses for developing countries are huge f@adamia

in particular, in research and teaching talent, nand innovative ideas that might have
been cultivated from overseas experience, practioeaniversity management, and
many others(Altbach, 2013:4).

This internationalisation skews the human capitalthe developing world in the
direction of the countries which have the capaaitg resources to host students and

researchers at world-class universities. On therottand, Postiglione and Altbach
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(2013) point out that in most western counffiésearly all academics are citizens of
the country (2013:4). Moreover, Meyer et al. (2002) noted thatelatively high
number of researchers are employed in the econodiie®veloped countries. This
indicates a ‘double skew’ of intellectual capital @ne hand, going from the developing
countries to developed countries and, secondlyy fuaiversities to the economy (in the
home country and overseas). Especially in Africanntries, where the payment for
high-ranked academics is relatively low in compamiso salaries in the private sector,
highly educated people tend to be employed withedrivate sector (see chapter 2 for

information on Higher Education in Africa).

In conclusion, and based on the above, the follgwassumptions can be made
regarding the migratory trajectories of academrosnf African countries. First of all,
academics will tend to migrate to the developedntes of the ‘hegemonic triad’,
however, the position of South Africa, as the aotrrkost country remains unclear.
Secondly, destinations of academics will be higelyulated and channelled by agents,
such as universities and visa regulations. Finalyl most importantly, academics,
once having migrated to a more developed destmaticluding South Africa, will be

less likely to return to their country of origin.

The next section looks at the international migratf Africans and, in particular, at the

growing popularity of South Africa as a destinatfonskilled migrants within Africa.

3.2.2. Brain Drain in Africa

Migration of highly-skilled Africans has been recigged internationally since the
political independence of African countries. Reskawn skilled migration shows that
between 2000 and 2001 around 55% of 247 497 Nmgeliging in one of the OECD
countries were classified as highly skilled (Adepd007:26). In regard to the 342 947
South Africans living overseas, the proportion kifled migrants is nearly 48%. Since
1990, every year an average of 20 000 academicotied highly educated Africans
leave their country of origin to migrate to ‘the Mo, i.e. Western Europe and North
America. Zeleza (2005:209) concludeshé African academic diaspora [...] has never

been larger than it is now and it continues to gmapidly.”

41 Academics at universities in the United Kingdoma 9% non-citizens, in Canada these are 12% non-
citizens, and Australia these are 12% non-citizErseptions are found in small European countiies s
as the Netherlands and Norway (Postiglione & Alth&013).
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Skilled migrants from Africa can be found in diféett professions in the private and
public sectors in Western Europe and North Amerdast concern and research has
been focused on the loss of health workers suatoetors, paramedical personnel and
nurses. Other professions recorded are engineetmadlogists, scientists and teachers.
In 2003, the UN estimated that there are 100 OOlegkprofessionals from Africa
living in Europe and North America. As Adepoju (3)O0pointed out, This is
ironically, about the same as the number of exptrprofessionals employed by aid
agencies [...] at a cost to the region of about US#Hon” (Adepoju, 2008:29). Brain
drain, i.e. the emigration of large numbers of édns with high levels of education and
skills, is a recurrent phenomenon across the centirEmigration streams of highly
qualified professionals were first recognised inmbers in the 1970s and then
intensified later in the 1980s and 1990s (Adep208:29).

Skilled people who migrate to ‘the North’ come frauoross the continent. Statistical
data of migration has recorded streams from NoffticA such as Nigeria, Ghana and
Senegal. Ghana, for instance, has suffered fromassive outflow of health workers
who have been trained in the country between 19@52802 (Adepoju, 2007:25). But
other regions such as East Africa (e.g. Ugand&onthern Africa, including Malaw,
Zambia and Zimbabwe have also experienced an wouttd skilled personnel to
industrialised countries outside of Africa (Adepd®07, 2008).

The destination of the skilled labour force fronriéd varies according to the country
of origin. “African migration flows to OECD countries ... remainongly marked by
cultural links and the colonial pas{OECD, 2004:56). According to the OECD report
of 2004, Africans can be found in great numbergramcé®, the United Kingdorff and,

to a lesser extent, in Belgium and Portugal (Adep@007). Significant numbers of
skilled migrants from Africa have also been obsdrireNorth America and the Middle
East (Adepoju, 2007; Shimeles, 2010). While thet&thiStates attracts more highly-
skilled migrants than Europe, African migrants fe tU.S* have the highest level of

2 According to UN statistics there are more Malawdaetors practising in Manchester, UK, than in
Malawi itself (Adepoju, 2008:31).

431n 2002, around 76 200 Africans entered Franc&Bof whom came from Sub-Saharan Africa.

“41n 2001, the United Kingdom reported approximaty000 migrants coming mainly from Ghana,
Botswana, Nigeria, Zimbabwe, Kenya and South Af(@&CD, 2004:56).

“5 In 2003, Ethiopians were the second largest gofimmigrants to the US (Bakewell & de Haas,
2007:9).
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education among all migrants (Bakewell and de H2@87:17) which clearly identifies
the U.S. as a desired destination for highly-s@tiheigrants from Africa.

Even though in small numbersbrain circulatioi’ also took place, predominantly
between countries withshared colonial legacié® (Adepoju, 2007:25). The overall
intra-continental emigration rate for Africa is aihd2% (Shimeles, 2010:8). Popular
destinations for African immigraritsare Céte d’lvoire (16%), South Africa (12%) and
Burkina Faso (6%) (Shimeles, 2010:14). During t880k, new destinations emerged
such as Libya in the north, and Gabon and Botsvesneell as post-apartheid South
Africa in the South. Botswaffa for instance, which has developed economically as
well as politically, attracts highly-skilled prof@enals from all over Africa and most of
the skilled labour force is employed in the privaeztor as well as at the university
(Adepoju, 2007:16).

Intra-continental migration between countries irbS&aharan Africa is at the highest
with nearly 65%° and hence has become a significant region foratiar within the
continent (Shimeles, 2010:8). In comparison todterall number of intra-continental
migrants, however, other regions in Africa recemere migrants e.g. five million in
Eastern Africa and eight million in Western Afriga 2010 (Segatti & Landau,
2011:12). However, whether these numbers are ggnif for the study of skilled
migrants and specifically academics is doubtfuk tluthe rather degrading situations at
African universities in terms of research capaaityl salaries seeming less attractive

(excluding South Africa and Botswana).

Mkandawire (2005:16) points out that amcreasingly prominent feature of African
intellectuals is their diasporic positiérwhich stresses the assumption that academics
are still found in large numbers outside of Afridedepoju (2008) suggests that the
emigration of academics starts from an early palating their higher education.
Especially students from science and engineering wiere sponsored to do their
postgraduate studies abroad have remained in stechantry upon completion of their

studies. In the case of the emigration of Ghanaidnsimbila et al. (2008:05) point out

46 Skilled migrants move for instance between Gh&gsanbia and Nigeria, or between Togo and Cote
d’lvoire or between Burkina Faso, Senegal and @dt®ire (Adepoju 2007:16)

“"Whereby it is not clear whether these immigrangsskilled or non-skilled migrants.

8 Since the early 1990s Botswana has altered its tawesidence and entry in favour for immigrants
(Adepoju 2007:16).

4965% of the immigrant population in Sub-SahararicAficomes from another African country.
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that “‘the desire to improve upon knowledge and skatswell as the lack of working

equipmeritcontributed to the loss of Ghana’s human capital.

The impact of the of the ‘brain drain’ for sendinguntries therefore is estimated as
huge, considering the large investment in educatiofiffrican post-colonial countries.
The emigration of highly-skilled emigrants costittmuntries a huge amount of money
every year and these countries are additionallgdawith the problem of replacing
these people. Especially within African universti¢he ‘tapacity to undertake cutting-
edge research(Mkandawire, 2005:16) will continue to shrink wehi will in turn
negatively affect the emigration of academics teeotlestinations outside the continent.
But Africa’s ‘brain drain’ is also driven by political ‘push’ at home and economic
‘pull’ from abroad’ says Mkandawire (2005:16), who states that thees lof African

intellectuals has hit Africa hard.

3.2.3. South Africa as a New Destination

Since 1994 South Africa has increasingly becomesreld destination within Africa
and created arégional brain drairi, not only from its neighbouring countries butals
drawing new migrants from all over Africa as wedl faom Bangladesh, China, Eastern
Europe, and even Pakistan (Adepoju, 2008; Segdta@au, 2011).

The development of migration to South Africa is e by different factors. Firstly, the
political change as the end of apartheid openedhepcountry. Secondly, stricter
immigration controls in Europe make it increasinglyficult and cost-intensive to
migrate, thus South Africa becomes an alternatiestidation or a transitional place
between the home country and the desired locatiothe north. Thirdly, economic
development and structural changes in the econmugh as the expansion of the
construction and the tourist industry, attract pe@md also lead to a higher demand of
labour in old and new emerging sectors. Lastly,goimg conflicts and political
instability in other regions of Sub-Saharan Africeluding in the Democratic Republic
of Congo, Zimbabwe, and the Horn of Africa is pushpeoplé® towards South Africa
(Segatti & Landau, 2011:12). The rising number rmfmigrants, particularly refugees

¥ people from conflicts zones are particularly vehide as they are often left without means. In
desperate situations they become victims of humafficking where some of them never reach their
destination.
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and asylum seekers from conflict zotte®.g. inflow of Zimbabweans in 2000) placed
pressure on the young democratic Republic of Soéftica which eventually

surmounted in xenophobic riots in the country iIB(Segatti & Landau, 2011).

The South African economy, nonetheless, is highfypehdent on skilled labour
(Adepoju, 2008). Since the end of apartheid, aelamgmber of people with a high level
of education and skills have left the country. Doewhat were viewed as sceptical
prospects under black majority rule, between 1988 4992 about 70 000 people,
mostly skilled whites and their families, emigrafeain South Africa, and another 166
000 emigrated from 1998 to 2001 (Adepoju, 2008:Zihce then South Africa has
become a sending country of people with higher atio. In total, statistics from 2001
showed that about one half of South Africans livialgroad had higher-education
degrees (Adepoju, 2007:26). According to internalcstatistics, the number of Ph.D.s
listed in skills networks abroad was counted asdwas high as the Ph.D. graduate
population in South Africa. According to estimasofrom 2006, South Africa might
face a net skills deficit of 1.2 million positionstil 2014. However, between 1994 and
2004 only about 15 000 permits have been issued fegal immigration applications
from the Southern African Development CommutfittfSADC) (Segatti & Landau,
2011:24).

On the other hand, Altbach (2013:05) points out tBauth Africa, which has, in
comparison to the rest of Africaa ‘relatively advanced higher education system and
pays more attractive salaries, also lures taleminirelsewhere in Africaln regard to
higher education, South Africa is perceived to hatdoutstanding position within the
continent and hence attracts international academn students (Sall et al., 2002).
Since 1994, the number of foreign students froneroifrican countries registered at
South African universities rose from 12 600, to @® in 2001 (Adepoju, 2007:26).
However, the question will be whether those stuglenitl stay in South Africa, leave
for richer countries outside of Africa, or evenuret to their country of origin.
Considering the number of South African Ph.D. gedds who left the country (and

*1 Until the mid-1990s civil conflicts in Angola, Mambique as well as on-going conflicts in the DRC or
Zimbabwe.

®2 Southern African states first united as a coalitid independent ‘front-line’ states under the $eut
African Development Coordination Conference, whiafier the end of apartheid, became the Southern
African Development Community (SADC). In 1992 th&XC treaty targeted migration within the
region. Segatti and Landau (2011:23) point out thaere was clear reluctance from SADC's ‘richest’
member states (South Africa, Botswana, and Namibiajstitutionalise the principle of free movenient
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probably are going to leave), institutions of higleelucation will face shortages of
personnel to meet their teaching and research.tasks

PART II: Key Research Findings and Conclusion

4. Research Design
4.1. Methodology

This research follows an explorative approach #iats to capture a picture of the
career trajectories of eleven African academicprasent day South Africa. Instead of
testing hypothesis it is my intention to collecdaanalyse data in a way in which the
topics will emerge throughout the research proeskictive approach). The research is
divided in two methodological sections; a qualitatand a quantitative section. In each
section | seek to answer different questions tevdaaithe end a picture about African
academics in present day South Africa, with paldicueference to UCT and
specifically its Humanities faculty. The aim of thygantitative research is to provide
some background information on the proportion andgyiro of all international
academics at South African universities. Specitdrest lies here on academics from
other African countries whereby the analysis inekidocio-demographic attributes for
the purpose of comparison of the national data Wi academic data from the
University of Cape Town.

As noted in chapter 2, the University of Cape TasvSouth Africa’s oldest university
and eventually is ranked as one of the best intits on the African continent. In fact
it is the highest ranked African university in imtational rankings of QS World and the
Times Higher Education world university rankingsCUtherefore attracts international
academics from Europe and America but especiallgamics and researchers from the
continent. The interest of the qualitative reseanas to understand why academics
from other African countries who are currently eaygld at UCT in the Humanities
faculty left their country of origin and came toulo Africa. The research focuses here
iIs on the motivation (pull factors) and constrafpsish factors) which led to their

current position as permanent Humanities staff@T lds a case study.

In the following | will discuss the research metbtogy for the quantitative (more

limited) and then the qualitative (more extensagproaches.
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4.2. Quantitative Research: HEDA Database 2011 Anadis of 23 Universities

This section deals with some limited statisticsrfrine database of the HEDA. With the
assistance of the Institution of Planning Departn{g#?D) of UCT | analysed the most
recent (at the time of 2013) 2011 data in ordeskitain some descriptive profiles. The

main research interest of the quantitative reselaasled on the following questions:

(1) The proportion and origin of Non-South Africacademics, at 23 South African

universities in 2011

(2) The proportion and origin of Non-South Africanademics from other African

regions, at 23 South African universities in 2011

(3) Socio-demographic characteristics of acaderfrms other African countries

i.e. gender, race and age, at 23 South Africaneausities in 2011

In this way, these three leading questions whepdiepto analyse the data nationwide
across all 23 universities in South Africa. It wierefore also possible to compare
these 2011 findings of UCT with the national ddtaposition UCT in the national

context.

4.3. Qualitative Research: In-Depth Interviews witheleven Academics

The research methodology of the qualitative resefoitowed an empirically analytical
approach, i.e. was strictly oriented to the emplrexperience of a selected sample. Due
to the limited sample of eleven African academigsvall as the little which is known
about their career path and migratory experientesyresearch was orientated towards
grounded theory, as it collected and analysed flata interviews using an inductive

and explorative perspective.

4.3.1 Method of Qualitative Data-Collection

The aim of the data-collection process was to retreareasons why academics left
their country of origin and went abroad. In orderunderstand the meaning of their
explanations, it was essential to acquire a morkstlwo picture of the interview

situation.
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Due to the above, a narrative approach has beele@pphis approach,makes a
biographical process and experiences in one’sHitory accessible(Flick, 2002:11).
From this narrative, | attempted to understand deeper meanings behind the
respondents’ perceived motivations and the reafmmiheir actions. For this purpose,

the technique ofdouble hermeneufi¢ (Giddens, 1987:18) was applied.

Semi-structured interviews were facilitated by tfesign of an interview schedule (see
Appendix) which contained the themes of interest fmtlowed the historical sequence
of events in the participants’ academic career fiath applied a narrative approach).

Each interview was divided in three main parts:
1. Socio-economic background and early education;
2. migratory trajectories and career paths; and
3. future perspective and reflections on their eapaths

The interview began by requesting a family backgtbfrom the interviewee, including
their family’s living situation and their early espences of school in their home
country. This was followed by questions regardihg hext steps of their academic

career, from their entry into university up unkietr current position at UCT.

Using this method, | was able to ask specific qaast which were essential for
comparisons, while granting respondents freedorortmulate their experiences in an
as unrestricted way as possible. All interviews evaudio recorded so that the
researcher was able to fully concentrate on thexvigwee, ask more focused questions,

and not interrupt the process of storytelling.

The interviews were aimed to retain a natural flowhe interviewee’s story but with a
focus on educational and migratory stages. At titek each story would ideally be able
to be reconstructed to depict the trajectory of ititerviewee’s point of leaving their
country of origin to the point of them going to SwuAfrica and applying at the

University of Cape Town.

*3 The researcher seeks to interpret and thus torstaghel the interpretation made by his/her research
subject in regard to their own interpretation af #ituation.

** The interviews were conducted in length (up to Brepand the transcription of the interviews was
done by myself, whereby the quality of the transtowsn could thereby be ensured. Secondly during the
transcription of the interviews | was able to takirst analysis of the data and hence to idewrtiferging
themes and patterns.
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Information was collected to assess and understesgiondent’s motivations, in the
context of each respective period of their livas,relation to their pursuit of an
academic career, and behind their migration toewbfft destinations abroad (within
Africa) and overseas (outside of Africa). In regéodtheir migratory experiences, the
focus was placed on their expressed reasonshee.reasons as perceived by them, for
going somewhere and the sequence of these diffdestinations. Experiences abroad
were only discussed to a limited degree (in ordéeetep the length of the interviews, on
average, at one hotly and mainly targeted the significant events whehto the next
step in their career. In this way the interviewsaleped naturally, following a sequence
of educational and migratory stages.

The final part of each interview included refleasoon their own experiences which
were based on the claimexplanatory models of sociology may [have] not chly
categories of an observer included, but must beethas subjective expectations and
assessments of the actof&sser, 1993:82). In this sense, the final secgiave the
interviewees space to assess their own experiasfcd®ir past and future. Regarding
the latter, preferences were perceived in termgheir career as well their preferred
place to live and work. In this section respondet&liefs of why it is important to
pursue an academic career, as well as any intenteomigrate to other destinations or

return to their country of origin, were revealed.

After the completion of all interviews, similariseand patterns between them were

examined as well as individual differences ideatifi

4.3.2. Method of Qualitative Data Analysis

The data analysis followed an inductive and contparapproach. The purpose of the
analysis can therefore be described in qualitavens as to not only understand the
individual situations (hermeneutics theory) andgslar events (events with fixed
space-time coordinates), but also to condense ¢selts in order to emphasise
commonalities across all experiences and thusifgerpeated events or general trends
(Esser, 1993).

*® The interview lengths ranged from 45 minutes to hours but on average each lasted one hour.
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The data analysis followed an inductive approachaimvay which drew common
explanations from all participants of the sampléerEfore the analyses were done
individually and across all interviews. Additionagllthe individual’'s experience was
placed in the context of broader developments imttempt to identify some general

trends.

The findings of the interviews are presented irfed@nt ways in the next chapter.
Applied techniques are groupings of similar expwés to highlight patterns and
common issues, using quotes, as well as tellingstiiy of a single case. The analysis
therefore includes descriptive as well as analypeats. While techniques which seek
to condense information often exclude some valugibbemation and involve, to a high
degree, interpretations by the author, storyteltinges space for readers to reach their

own conclusions.

4.3.3. Ethical Considerations

Before initiating the interview process, particifanvere asked to sign an informed
consent form (see Appendix) in which the topic @mel purpose of the research was
clearly described. All of the interviewees wereommfed of the researcher’s intention to
audio record the interviews

As the participants consist of a select group ajhlyi ranked people from one
institution, they could easily be identified by eth including readers of my
dissertation, based on their country of origin asddemic field. It was therefore, for
these ethical considerations, decided to avoidert® to their country of origin in the
analysis section of chapter 5. Instead, in chaptprovides participants were grouped
together by region (West, East, Central, and SAB§ion) to provide some information
of their origin. The specific country is thus rekghonly occasionally and if deemed
necessary for an understanding of a specific stimatind done in a way as still to
preserve anonymity. It is also worth noting tha thterview transcripts were only read
by myself. My supervisor, also a person from UC3ad the final analysis but it was
agreed by me and the interviewers that he would heote access to the actual

transcripts. In order to conduct the interviewshwihe academics | presented my

%6 None of the interviewees declined to be audio need.
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research in front of a ethical committee which tigeanted me access to UCT data to

draw my sample.

In addition to this concern to maintain anonymdiher ethical considerations including
that the disclosure of some sensitive informatidnciv might threaten the position of
the academics within the current or a former ingtit’. Therefore too sensitive issues
have been excluded purposefully in order to prateetinterviewees as a group.

Last but not at least, ethical considerations mhestacknowledged regarding the
relationship between interviewer and intervieweereH different theoretical power
dimensions were present which may have influenbedoutcome of the study in one
way or another. One of these may have existedaltlgetrelationship between me, as a

student at UCT, and the interviewees, as lectaedsprofessors at the same institution.

In two instances, | knew the interviewee prior be study through the attendance of
university courses. It could be assumed that therviewees may have excluded
information to me due to their former authoritatnade in this relationship. Despite not
being able to control this aspect, these particgparere perceived by me as being open
and responsive in regard to my questions. Congdidesalso need to be directed to
socio-demographic differences in regard to genage, race and origin. Me, myself a
32 year-old white woman from Germany, could perh@gssome of at UCT be
considered to physically embody the complete opeosi the interviewees. The
question of concern is to what extent did thised#hce in demographic characteristics
influence responses, i.e. tell the story in anrattevay which they assume a foreigner,
non-black and woman would understand, or whethey timtended (perhaps even
unconsciously) to create a certain image of thevesglaspect of social desirability) and
thus omitted relevant information. On the otherdyahcould also be assumed that in
some cases respondents easily disclosed informatganions or views, as they did not

expect social-cultural judgment from the researcher

The crossover analysis of all interviews and exgaes was a helpful technique to
identify hints of social desirability. By analysirige meaning of individual experiences

and then comparing these to others’ experiencaslasisituations and hence different

" For instance, if some persons gave very negaéispanses regarding their current UCT position this
could threaten this group in terms of UCT’s ovepadtception of their attitudes to their employmiént
included and discussed in the findings.
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subjective interpretations were identified. Thoughwhat extent the way of storytelling
was consciously altered or was situational caneatdbculated with certainty.

4.3.4. Qualitative Research Sample

The sample was purposefully drawn from UCT’s Farefgcademic Humanities Staff
Data-Set’ of July 2013. The selection is based on the thigateconception of African
academics, i.e. black academics from other Africaantries than South Africa, who
are involved in the different roles of universitmsch as teaching, research and outreach
(outlined in chapter 1, see especially the disamsen Castell’'s concept of universities
role in society). Therefore the participants haeerbselected according the following
criteria during 2013:

* The participant originates from an African countther than South Africa, i.e.
they held the nationality of another African coyraind their country of birth is
other than that of South Africa

 The academic has been categorised according t&J@ie Foreign Academic
Humanities Staff Data-Set as ‘African’ in the catggethnicity. Despite African
the category included; White, Indian, Coloured, Netlared and Other.

The participant held a perman¥mposition as lecturer, senior lecturer or professty
selection criteria using ‘permanent’ UCT staff wassed on the assumption that an
academic who is employed in the status of ‘permgninstly has been working for the
institution a number of years or if the person gt recently employed as ‘permanent’
had a reason for long term intentions to stay; sélgpoUCT ‘permanent’ staff are
assumed to be more integrated in the institutiang involved in the universities
functions of ‘ teaching’, ‘conduct research’ armltreach’ in a sense of ‘engaged

scholarship’ as in comparison to academics whaooahg employed as researcher who

%8 The process involved the presentation of the rebeproposal to a committee for ethical clearance.
Furthermore | had to sign a form to access UCT &tafesearch purposes.

¥ From the UCT staff data | selected therefore awécte whose ‘country of birth’ as well as their
‘nationality’ was another African country as Souftirica. In this way only those considered as
immigrants by the legal South African system werlected.

® permanent academic staff members (including tosprobation to obtain tenure/permanency after 3
years of appointment) are those academics whostinfyrcomes from the core UCT funding called
“GoB" (General Operating Budget) while other nonfpanent academic staff like full-time researchers,
even those with say 20 years of work at UCT, areléd from what is called ,soft —-money“ of funding
raised from non-UCT sources.
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are then employed as non-permanent staff. In aadito these categories from the
dataset other criteria have been included in #rapée such as gender, age, marital
status and date of employment at UCT. With refezdncthe Figure 4.3.1. an overview

is given of the characteristics of the selectedpam

Figure 4.3.a.: Socio-demographic data of the sample of Humanities Faculty
academics of UCT

year of Gender Marital Region of Ethnicity employment Ranking years in
birth Status  origin status at South
UCT Africa
1982 Male Single  Eastern Africa  African Permanent Lecturer 3
1961 Male Marrd Middle Africa  African Permanent Professor 8
1978 Male Single  Middle Africa  African Permanent Lecturer 4
Senior
1965 Male Marrd SADC African Permanent Lecturer 4
Senior
1973 Male Marrd SADC African Permanent Lecturer 10
1973 Male Marrd SADC African Permanent Lecturer 16
Senior
1975 Male Marrd SADC African Permanent Lecturer 11
Western Senior
1957 Male Marrd Africa African Permanent Lecturer 4
Western
1958 Male Marrd Africa African Permanent Professor 10
Western Senior
1965 Male Marrd Africa African Permanent Lecturer 1
Western Senior
1967 Male Marrd Africa African Permanent Lecturer 5

Source: UCT Foreign Academic Humanities Staff Dagdifor 2013

In total, eleven academics from the UCT FacultyHommanities met all the criteria set
for the research. All eleven academics have beelndad into the sample. A striking
feature is the fact that all of these participartssmale. None of the female staff met the
criteria of being ‘permanent’ and ‘African’. The athnumber of ‘African’ female
academics among the higher ranks (senior lectysesgessors) is a phenomenon which
is not an exception of this faculty when compa@ather institutions nationwide (see

for the analysis of all 23 South African universgtisub-section 5.1.1.).

The age of the interviewees ranged from 31 to Sikewive out of eleven were in their
40s (between 40 and 48). The rest were equallyildised within their 30s and 50s.
Thus, some interviewees were still at the beginrahgheir academic career while
others had already established an academic prafite worked in other institutions
before (more information on the findings in chaggr
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As aforementioned, the disclosure of the specifiontry in the analysis in chapter 5
had to be rejected due to concerns of anonymisyn laware that in consequence this
will lead to the inability to contextualize withthe broad category of African academic
migration, but reason of the ethics establishedhiwithe interviewees have made this
necessary. In total, the academics were from seiféarent countries, with countries
from the SADC region and Western Africa being dasmnin
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5. Key Research Findings
5.1. Background: Some Statistical Data for 23 SouthAfrican Universities in 2011

5.1.1. International Academics at South African Unrersities

In order to get a picture of the situation in thaoke country | looked at all South
African universities by accessing information fraime database of HEDA (Higher
Education Data Analyser) from 2011 with the assistaof the Institution of Planning
Department (IPD) of UCT. Here | am mainly interelsie examining the proportion of
academics coming from other African countries comgao other parts of the world,
and how can they be characterised in terms of gerat=e and age.

In 2011 South Africa had 23 universities (since £Qhere are 25 universities, the
analysis only included the 23 of 2011, see theadistll universities in the appendix).
Across all 23 universities there are 28,778 emmey®ho are classified in the ranks of
professors, associate professors, senior lectulectures and junior lectur®s
According to the statistics, only 8.6% (2,476)f these academics possess a nationality
other than South Africdi Considering that South Africa is facing a defigithighly
skilled people and especially Ph.D. graduates &dechapter 3.4. and 3.5) to fill
position at universities the number seems implaeiddav. The question here is whether
South African universities generally do not attracademics from outside or whether

international academics have difficulties to gebaition at a higher rank at university.

%1 |n HEDA they are grouped undestruction/research professionalA position in which (a) at least
50% of time is spent on instruction and/or reseautivities, and (b) the position requires a higher
education qualification equivalent to at least drgeof higher education study./ Other ranks whieh a
categorised in this group but are not included ynamalysis are ‘Below junior lecturer' and
‘Undesignated instructional/research professioaaimiversities'.

%2 As this number seems relatively low the followingpects need to be considered; of 801 (2,8%)
academics the data on the nationality is ‘missi@f.another 358 academics there is ‘no information’
available, which might be the case when the datm'h®een collected in the respective survey. For
another 443 academics the information is categrése ‘unknown’. The reasons for that can only be
speculated, for instance the respective acaden@sndo have a South African nationality or theaitas
hasn’t been clear at the moment of the data calledie.g. in the case of application of citizenghip
Which brings us to the second aspect that theceraight be a number of academics who have acquired
South African citizenship but held originally anetmationality. However, as this remains all sabje
speculation it has to be kept in mind that the @ctwmber of foreign academics across all univiessit
might be slightly higher than the given number here

%31t does not mean that those who hold South Afriiimenship are born and grown up in South Africa,
i.e. the number does not reveal who has adopte8dhth African citizenship.
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Figure 5.1.a: Origin of Non-South African acadesic
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A majority 1,533 (62%) of the international acadesnivho were employed in 2011
hold a nationality of another African country (degure 5.1.a) which confirms the trend
to international migration within Africa (intra-ctnental migration). The second
largest group (546, 22%) of international acadenhielsl a nationality of a European
country followed by academics coming from Asia, #aka or New Zealand,
categorised here as ‘rest of the world'(213, 9%gademics who originate from
America, are the weakest group (188, 8%) amongrnatmnal academics. The
strongest sending countries overseas are U.K wnh dcademics, U.S. with 128
academics from there and India with 111 academicsking at South African

Universities.

Figure 5.1.b: Origin of Non-South African academiicsm other African regions

SADC 931

Western Africa 228
Eastern Africa 164
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The South African Development CommufiftySADC) is the strongest sending region
of international academics at South African Uniutezs (see figure 5.1.b). The majority
of the academics (541) were from Zimbabwe, whicliolowed after a huge gap by
Botswana (69), Zambia (68) and Lesotho (66). Acadenirom other boarding
countries such as Swaziland (26), Namibia (23) &tmzambique (12) are only
represented in small numbers at South African usitres.

From Western Afric¥, the largest group of academics are coming frogeh& with
168 academics. The majority of academics (110) wdme from Eastern Africa hold
the nationality of Kenya. Cameroon dominates asraliag country for academics in
Middle Africa (62).

Nearly 88% (1347) of the academics who came fromAfitan country other than

South Africa were racially classified as ‘Afric&h’ Only 2.5% (39) were classified as
‘White’ under the category race. However, of 7% QiLbf the academics there is
information of their ‘race’ available. It might@smed that citizen of African countries
which are classified as ‘White’ are more likely nagrate overseas to Europe or the

United States due to former colonial ties.

In terms of gender, 22% (331 all race, and 290 Ohlsican’) of the academics were
women who hold the nationality of another Africaountry, i.e. 78% (1202 all race,
1057 only ‘African®) are men. As shown in Figuré.®. women (61%) and men (57%)
are predominantly found in the rank of lecturerwdger, men are stronger represented
in the higher ranks of associated professor antegsor with accumulated 14% (170)
while only 4% (14) of the women are found in thoaeks. The reason as to why black
female academics are underrepresented among acadeom other African countries
needs to be explored in the context of South Africegher education and also in regard

to the migration of academfts

%4 Member states: Angola, Botswana, Democratic RépolbiCongo, Lesotho, Madagascar, Malawi,
Mauritius, Mozambique, Namibia, Seychelles, SoufticA, Swaziland, United Republic of Tanzania,
Zambia, Zimbabwe.

® The regions, Western Africa, Eastern Africa, M&dfrica and Northern Africa, are classified
according to the United Nations classification @jon region of the Africa. SADC countries are not
included.

% HEDA Race category description: A code indicatingerson’s race according to the categories used
for the 1996 Census. Classification: A African, Gldred, | Indian, W White, Z no information

67 Questions of interest here are to what extent woewer higher education in other countries and
whether female academics also migrate, where thgsate to, and in what positions they can be found.
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Figure 5.1.c: Gender proportion of academics frotines African countries

Gender Female Male
Professor 4 79
Associate professor 10 91
Senior lecturer 52 236
Lecturer 201 691
Junior lecturer 64 104
Total 331 1202

The majority (41%, 627) of the 1,533 academics ognirom other African countries
were between 30 and 39 years old, which seemsrtelate with the ranking as lecturer
as strongest among men and women. Nearly 31% @& in 2011 between their 40s
and 49" birthday and only 14% (211) were older than that {0 71 years old). The
strongest age groups, in terms of numbers per sgggwere found from 30 years up

to 45years, which make 64% of population.

In conclusion academics from other African coumstrigho were employed at South
African Universities in 2011 were predominantly t&fans’ from Zimbabwe, Nigeria
and Kenya, male, between their 30s and mid-foeres found in middle rank positions

such as lecturer or senior lecturer.

5.1.2. International Academics at the University oCape Town

At the University of Cape Town were in 2011 accogdio this same HEDA database
2,485 academi€® employed. 80,2% (1,993) of these were of SoutficAfr nationality.
Thus the share of nearly 20% (492) of the acadamaif coming from other countries

than South Africa lies over the national share.688(as noted above).

To answer these questions, it is important to geolastic picture of academics in Africa as well tas
foster a strong academic base in Africa.

% Ranks: Professor, Associated Professor, Seniturksc Lecturer and Junior Lecturer.
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Figure 5.1.d: Origin of Non-South African academatsJCT

152

B Unknown

M Rest of the world 6

. 62 32
America

m Other African countries

M Europe

The share of academics who are coming from othecaf countries, however, is in
comparision to national statistics (62%) lower wat® (152). The dominant sending
region is Europe with 49% (240) which lies sigrafitly over the national share of
22%. Equal to the national statistic SADC is algwehthe dominant sending region
(68.4%) with most academics 56 (37%) coming frormiZabwe. The second largest
group holds the nationality from a country from \Wes Africa (15.1%), then Eastern
Africa (9.2%) and only a small numbre of acadenocginate from Middle Africa
(5.3%) and Norther Africa (1.3%).

83% (126) of those coming from another African doyirwere racially classified as
‘African’, 7.9% (12) as Indian and the rest werasslified as white (4) amd colored (3).
31% (47) of the 152 academics from other Africarurtdes were women which
therefore lies over the national share of male fenthle academics from other African
countries. Here as well women (64%) and men (44 )Yaminantly found in the rank
of a lecturer position. However, men are found moraumbers and proportion in the
higher ranks, such as senior lecturer with 25% (@&)5% (7) of the women. Only one
woman at UCT from another African country was il2@mployed as a professor and

only 5 men.

The age group between 30 and 39 is the strongéstilviacademics (36.2%) while the
age group between 50 and above is the smallespgrith only 21 acadmics (14%)

which indicates that UCT seems formost attractiveatademics who are at the
beginning of their academic career. However, ib alsows that either UCT on one hand
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fails to attract more established African acaderoicthat young academics maybe also
leave the institution early and either go into frévate sector or migrate to other

countries either within Africa or overseas.

In comparision to the national analysis UCT atganbre academics from Europe than
from other African contries. Among African academigZimbabwean represent the
strongest group of international academics whavamly found in the ranks of lecturer

and senior lecturer. However, the general small bemof academics from other

African countries as well the underrepresentatibprofessors among male and female
academics as well as the relatively young age gadugcademics indicates that UCT
has not significantly established a Pan-Africanybofintellectuals.

5.2. Key Interview Findings of 11 Academics from Hmanities Faculty at UCT

5.2.1. Socio-Demographic Background and Early Edut¢@an

Empirical studies have found that beneficiaries hafher education in Africa are
explicitly from families of upper socio-economicasises (Lungwangwa, 1991).
Previous studies on higher education in Africa haiieer ignored the social origin of
students, or assumed these students telte-based without empirical eviderid¢&all

et al 2002:14). The interviews with the selectechga of eleven Humanities faculty
academics has, however, illustrated an existingotoation of determinants which play

an important role in early education and the way imgher education.

Growing up in a rural setting and working on a famas, for the majority of

interviewees, part of their childhood experienae.térms of parental occupatiis

their fathers were in most cases formally employdtreas their mothers primarily
stayed at home, looking after the children and swnes also working on the farm.
Nevertheless, most of the parents (or other redajivhadn’t received any higher
education despite professional training or goingadeges, e.g. for teacher training.
Being a teacher was one of the desirable profession black Africans during the
period of colonial authority and was thus assodiatéth a higher socio-economic

status. Another participant whose father was a mioker explained that working for

% |t must be considered that the parents of thoseviilewed still lived under colonial authority witkery
little opportunity for social-economic mobilisatiorMany only received primary education up to
secondary or high school. Some received occupdtitaiaing at colleges, such as teacher trainimgn&
of the parents were school teachers.
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the mining company was perceived in his countrpa gsivilege®, because it meant a
secure job with additional amenities such as adwoess-called ‘mining schools’, which

guaranteed better education in comparison to gihielic schools.

Describing his childhood, one participant statedirdy his interview that he felt
privileged® in comparison to others, as didn’t realise people were so poor. | was
quite privileged. My parents were quite, they wiexachers, they could afford thirigs
However, in this study it must be considered thiahterviewees came from fairly large
families with more than three, and up to eleveblirgjs. This means that in some
families the available income had to be shareddaredto this sometimes not all of the
children benefited. As one interviewee explairthpse days my parents didn’t see the
need for everybody to go to school, they had tooyneaildren and needed the children
to work as a labourer on the fafnHe adds, I'was the only lucky onehls he received

the privilege of attending school.

In all cases there was an extended family situatibich played an important role in the
provision of emotional care as well as in termdim@ncial support. Sall et al. (2002)
point out that research on higher education ofggmoried the aspect ofsélidarity

networks$ which students fobilized to gain access to higher educdatidrhe outcome

of the interviews, illustrated that the financing tbe education of children was an
extended family effort. As one interviewee explaitiEhere was an extended family
situation for us ... they were also contributing tp welfare, to my education. So | had

a whole support systein.

The majority of interviewees attended school aftieeir country gained political
independence, so only their first years of schgpliere attended when their country
was under foreign authority As one describes] fvas one of the first to actually get
into mix-schools and that school that | went tchigh school was formerly a ‘White-
only’ school. This indicates that higher education was thelh @tly for the minority

who were actually able to pursue an academic dépostgraduate and higher).

0 During this participant’s youth, mining (or a greashare of mining) was in the hands of the
government. Nowadays mining is privatised and atiensuch as schooling for workers are no longer
included.

" This respondent came from a family where the pganeere teachers, and the uncles also had positions
in schools and university. Becoming a teacher waes af the desired professions during the period of
colonial authority for black Africans as it was asisted with a higher socio-economic status.

"2 Before this the school system was stratified lmg rahich would classify schools int8tack Schools
for black Africans andWhite Schools accessible only for children from European faesil
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Attending a missionary school as well as boardicigosl was a common experience
during the first years of education for nearlydlithe respondents. In some cases they
attended schools which they labelled pse$tigious or “elite”, as the following quote
exemplifies; 1t was one of those elite boarding schools that teen set up by
government, specifically for that purpose of maksoge that they would produce the
next generation of educated (people). So whilewere there it was taken for granted
that you were going to go to higher educatiohhe experience of boarding school,
which was in most cases during secondary or higlo@c was for many interviewees
their first experience of ‘being away from home’aiy developed their interest in
learning here as well as the idea of attendingersity.

Nearly all interviewees were the first generatiafter their parents, to go to
university>. Nevertheless, when asked why they decided tmdttmiversity, it was
often responded thateVeryone was doing "it Hence, going to university was
experienced as a collective choice among their ggeup which emphasises the
importance of boarding schools, at which peer gsquipyed an important role. Despite
the interviewees experiencing it as a natural E®d® go to university after high
school, higher education was still not accessibteelveryone as the following excerpt
illustrates.

Question So was it normal at your time that everyone waado university?

Interviewee No, no, no. | mean there is no normal for everydoeparents to compete
to have their children go to school. It is normat them to do their best to have them
go to primary school, it is normal to see the vatiieschool. It is normal. But it is not
normal that everyone would go to the university it.i§ normal that everyone would

want to go the university, but it is not normaltteseryone ends up in the university.

Some interviewees emphasised that they were the @ in their village to attend
university, which indicates that, even though the@es a common aspiration for higher
education, it was still the minority who actuallyrpued a degree (postgraduate and
higher).

However, after the years of independence, acceBg@r education was less a matter
of socio-economic status than expected. Some ietgees stressed the fact that, at

their time of entering university, governments weambitious to raise the level of

3 Most participants went to university straight afiegh school/secondary school.
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quality of educatioff and to expand the school system. As one staf@s, rhy class,
things were beginning to open”up

The newly elected government also invested heawilyeducation. In many cases
interviewees described a situation where the gomem subsidised their higher
education by providing grants or bursaries as a&lnaking loans available to students.
It was a fantastic systetnas one interviewee says, which opened up oppitigs for
the formerly disadvantaged population. think during our time [...] that system
enabled very poor people from very poor backgrowakds couldn’t have afforded to go
to university, they were really poor pedplEvidence of this statement was provided by
interviewees who said that their families wouldméve been able to afford their higher

education but could do so because they receivet@asship to go to university.

Some interviewees experienced a second shift watesghool or at the university, fees

were introduced. One of the interviewees from SewrttAfrica explains:

“By that time my country was going through diffiduthes with the IMF and World

Bank. So economically the country was not doind aved that also affected the pay for
the teachers [...] the other side is they startedonhiicing fees [...]. At high school we
started paying. | remember in one of these yearshae to go on the streets,
demonstrating against the introduction of scho@sfebecause that was an IMF idea,

saying you have to recover money from the uset fees

In some cases, as in the above, interviewees wgmved in demonstrations against
the introduction of fees. These were sometimesviad by the closing of the university
for up to a year or longer. In one case an intarge could not finish his studies at a
university as it was not clear when it would re4opk another instance, the participant

continued his studies at the same institution @tene year break.

5.2.1.1. Some Conclusions about the Background aidiucation

In the debate on higher education, the argumertt hifigher education would only
benefit the elite was often used in favour of pmyeducation. Consequently, students
of higher education were considered as ‘a privilegeoup’ (Castell, 2001; Sall et al.,

2002). Privileged groups are assumed to have adoesapital (income or property).

" One respondent’s parent was actually a schookitepwho would monitor that the standards of
quality set by the government were met at the dshoo
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Some interviewees certainly enjoyed an upper secanomic status in terms of access
to material wealth and of an income above the @eéftaLungwangwa points out that,
“students from such families experience very lggportunity costs especially in terms

of income forgone because families are economigaly off’ (1991:13).

However, as other examples illustrate, there wasenab ‘privilege’ which referred to
actual capital. The perception of ‘being privilegacs drawn from a comparison to a
specific reference group from a close environmerg, siblings, fellow students, other
families from the village. Considering that the oréy of interviewees grew up in rural
settings after independency where the majorityhefrural population was involved in
subsistence farming, small differences such assaceincome or, as in the example
above, access to schools, was perceived as alggevi In such cases | like to use the

term ‘symbolic privilege’ as the value is more swtibthan the actual material value.

Regarding the socio-economic status of each irgesee’'s family, this was only
partially responsible for their way into higher edtion. What was significant,
according to analysis, was a combination of evemd attributes which can be

differentiated according to their occurrence onahalytical levels:

On the macro level:
» Political shift after independence which led to essible, free, or at least
government-supported educational systems.
* National aspiration for higher education and thugppert (even if just

symbolically) from communities.

On the meso level:

« ‘Real’ higher socio-economic status, e.g. parergsevworking for government
or in higher ranks in the economy, or ‘symbolicatlsivilieged’, e.g. parents
possessed historically privileged professions sagleacher, miner etc. In both
cases education was valued by the parents and\alddged as key for a higher
living standard.

* An extended family: access to shared childcareigpimv and financial support

to send children to boarding school.

"5 For example, in one case the participant’s fatieked for the government and the interviewee
described a situation of financial security andifgged amenities.
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» Boarding school as first experience of ‘being avileyn home’ and positive

peer pressure at school in regard to learning eekiisg higher education.

On the individual level
» Excellent educational outcomes at high school gwesequisite to entering

university.
* Ambition to attend university, and the perceptidngoing to university as a

‘natural process’ following success at school.

Thus the way into university was not just an indial or structural matter, but was
influenced by political aspects, socio-economid¢ustaand individual aspirations which
all influenced each other and eventually led to theividual's pursuit of higher

education.

5.2.2. Migratory Trajectories and Career Paths

As mentioned in the research design, the intervievese conducted applying a
narrative approach which requested intervieweegsaribe their individual educational
history and career path up to their point of empgiegt at UCT. The aim of this section
is thus to reconstruct the trajectories of the rineavees by identifying significant
determinants which led to their emigration fromithemuntry of origin and finally to
their immigration to South Africa.

This sub-chapter is divided into two sections. Thet part aims to explain why
interviewees left their country, i.e. what are fherceived reasons for migration to
another country. The reasons and circumstanceshvdre perceived to be influential

when leaving a country will be observed.

In the second section, it will be examined why iviwvees initially decided to come to
South Africa, what their motives were and at whstéige of their career path they were

during that point of movement..
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5.2.2.1. Leaving the Country of Origin

Excluding one persdfy all participants acquired their postgraduate elegyr including
Ph.D.s, somewhere other than in their home cour@gnsequently, migration to
another destination was already part of their highducation. Interestingly, all
interviewee§ commenced their undergraduate studies in their eh@ountry but
studied their postgraduate degree in another,renitgin Africa (abroad) or outside of

Africa (overseas).

The majority (six out of ten) left their home cognto begin a master’'s program at a
university outside of their home country. All obe who did their master’s at a foreign
university also acquired their Ph.D. abroad or seas. Only three academics left their
home country after having completed their mast#egree to do their Ph.D. at a foreign
institution. Thus, among interviewees, internatlomaigration (or intercontinental
migration) was a common experience which suggeststhe migration of interviewees

was to a great extent a structural matter rathaar #n individual decision.

The majority of interviewees went overseas, i.gsiole of Africa. Destinations where
an academic degree was pursued were those whickrMegplan and Charum (2002)
call “the hegemonic tridd referring to Western Europe, North America opda

Altbach (2013) argues that, due to demographic gésyrthe rich countries of the north
experience a skills shortage and thus try to dttiaternational students from

developing and middle-income countries.

However, despite destinations being available dat#ihe continent, some interviewees
also pursued their higher education in countrighiwiAfrica, namely Botswana, South
Africa and Zimbabw®. In regard to Botswad Adepoju (2007) observes that the

country became a major destinafibfor immigrants from the continent in recent years.

® This participant received all his academic degnedss home country, but went overseas for one yea
to conduct some research for his Ph.D.

”In one case, the participant commenced an undergrachrogramme at a university in their home
country but wasn't able to finish it and had toviedhe country. As a consequence, he receivedsll h
academic degrees abroad.

8 The interviewee who went to Zimbabwe restarteduagiergraduate programme, as he wasn't able to
continue his studies in his home country. Zimbalawghat time (1996) was a stable country with a
flourishing economy. The University of Zimbabwe veasespectable institution with high standards.

" Botswana was the destination of choice for threerviewees. One acquired an academic degree and
two others worked there, one as a teacher anothepeofessor at the university.

8 However, he also points out that Botswana is alstigrant-sending country, not only attracting Ikl
professionals but also skilled migrants who ledeedountry for other destinations (Adepoju, 200Y.:30
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Contributing to this phenomenon is rapid econonmmagh, stability and relaxed laws

on residence and entry which were introduced iretiréy 1990s.

Adepoju states, thathfghly skilled professionals have found politicaltansformed
post-apartheid South Africa and the booming econoohyBotswana attractive
alternatives to Europe, North America and the Gilite$ (Adepoju, 2007:27). This is
especially true of South Africa which has generatedgional brain drain by attracting
skilled migrants from its neighbouring countriescg 1994 (more information on South

Africa as new destination see section 3.2.3).

5.2.2.2. Economic Crisis, Political Conflicts andristitutional Change

The causes of Africa’s ‘brain drain’ is argued ® driven by political ‘push’at home

and economiull’ from abroad’ (Mkandawire , 2005:16).

Interviewee (Af: “You could be a graduate and still couldn’t find @j[...]the

economy was not expanding. It couldn’t absorb ttaelgates so | applied to so many
universities. | remember that year | got a schdi@sto go to the university of Oslo in

Norway. | also got a scholarship for Canada andJapari.

Interviewee (B):*Because of the conflict [in my country] and Botsaaras doing well,

the economy was strong. | mean teaching wasn't kimat of job [...] the government

pays you minimal and you can’t get yourself oupaverty even though you have an
undergraduate degree. So it was the only way. Bigd believed | had the potential for
postgraduate studies. There were hardly postgraglsaidies in my home country, so

my main motivation was to do a master’s and Botswaas offering master’s

In both cases a negative perspective of the jolixebas well as at the political situation
in the home country pushed participants to lookofitver opportunities to continue their
studies abroad. In the second case the interviealse mentions the lack of

postgraduate studies which will be discussed imthe sub-section.

In the case of interviewee (A), despite a weak eoonthe political situation in his
country was stable. In contrast, the situationiricerviewee (B) was quite different. He

explains that, at the time he was living thereglehvere fighting the government and

8. The analysis and presentation of the findingkige all 11 interviewees. The labelling A, B; C au
forth is used to distinguish the different intewiexcerpts in each sub-section. Therefore the dadrat
refer to different persons, i.e. do not indicate and the same person across the whole chapter 5.
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put the country into a very politically and econoally unstable situation. Due to the
marginal payment he received from the government fthend himself in an

economically insecure position where his capaaitgdt was very limited. Nevertheless,
he exploited what was accessible to him in the fofris aspiration for a higher degree
and a friend (who left the country earlier due lhe tonflict) who helped him go to

Botswana.

In another instance, an interviewee described aatsin whereby a fairly well-
functioning educational system in the form of avensity which existed in his country,

initially funded by government during his undergratk studies, was later closed down.

“They were closing because students were riotingrellwas violence because they
wanted more money, they had a bursary system whergovernment pays you money
but then they said they are not going to pay angm8p they closed the university and
so of course it was a year of elections so theydediuopen it because they knew when
they open it they bring trouble for students. Se whole year [...] so | skipped the

border and | went to [a neighbouring countri].

Institutions of higher education were clearly dréoadly affected by economic crisis
and political shifts in several ways, such as ttothe recruitment of acadenfitss

well as general staff payments which in turn a#ddhe quality of teaching (as well as
the quality of their management) and thereforeaim®Iment of students, which clearly
affected lower class students at most instituti@m&l reinforced a more unjust

educational system.

As shown in chapter two, from the late 1980s onwaidrican governments were
forced to align their education policies to the tdoe of an expansion of primary
education at the expense of higher education.drcise of Zambia, as well as in many
other countries, the World Bank endeavored to gtepexpansion of student enrolment
“to avoid costs of university educatiofChitonge, 2012:47). Thus, the situation for
universities changed drastically after the intrdauc of Structural Adjustment
Programmes (SAPs) which placed institutions of @iglkducation in a disastrous

financial position. Obong Oula, in his research tbe University of Makerere in

8 As mentioned in chapter two, African universitfest went through a phase of Africanisation which
involved the recruitment of black African academicater, during the years of SAPs and economidscris
as well as political unrest, academics and intells (both black and white) went overseas to ¥ollo
their relatives while others were forced into exile
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Uganda, pointed out that as a consequence of thepnbcies, so much concern has
been placed on generation of revenue and reduadiospending to the extent that
teaching, learning and scholarships have been mégle in favour of explicitly

quantifiable and valued educational objecti/€4002:11).

Due to various crises of a political-economic natufollowed by international
interventions and SAPs, the deterioration of thecatlonal system became a condition
with long-lasting effects in those countries ashia case of West Africa and Southern

Africa.

5.2.2.3. Lack of Postgraduate Programmes

The lack of postgraduate programmes at home uriiesrsvas a central reason why
students decided to study at a foreign institutidhus, leaving the country after
undergraduate studies were completed seemed terbeiyed as the ‘norm’ especially
for those coming from small countries in which oolye or two universities existed at

the time. For example:
Question Was there no opportunity to do your master’s innfsome country?

Interviewee (A) No, not really. Because you would do general sogwland not rural

sociology, that's what | was interested in. Thambined, that was interdisciplinary.
Besides | was not interested to do a local programas always interested to go
outside the country. Because the subject | wasgddirey [the home university] were
not doing it, in terms of research but in termstloé courses. Ja, that's why | went

elsewhere.

The reason why this participant attended a foreigmersity is argued in relation to the
research he wanted to conduct but which wasn't @@able at his home university.
However, even though he went overseas for his masiegree and Ph.D., in both
cases he conducted field research in his home gourturning from overseas several

time<®. His perceived wishtt go outside the countryor further studies was therefore

8 Nearly all of those interviewed wrote their mastesr doctoral thesis on a subject relevant torthei
home country.
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motivated by a lack of postgraduate programmes e(aaslty interdisciplinary

programmes) rather than an interest in exploriraiteer countrs’.

A major aspect of this development, or lack of depment, of teaching programmes
was the introduction of SAPs in the late 1980s,clwhwithdrew public funding from

African universities but also proposed neo-libeebrms (Chitonge, 2012).

As explained in chapter two, these policies in arsities were imposed with cost-
savings which came at the expense of quality tegchnd learning and, as Obong Oula
pointed out, transformed the university more into a revenue ge®, rather than a

knowledge producing and transmitting instituti¢@002:3).

Undergraduate studies are, first of all, more ganand unspecialised than advanced
postgraduate studies which are more intensive persision (lower student-to-lecturer
ratio). Secondly, postgraduate studies often regasivanced equipment to conduct
basic research. One of the interviewees described experience when initially

studying medical science:

Interviewee (B) “When | went there they didn’t have any equipmentit Svas very

discouraging ... Most of the things you learnt abiuhey would say, ‘this is on the
market now but you only get it if you go to AmeriGarmany or England’. In my home

country it was all in books [...]laboratories weretrveell equipped.

Particularly in science, research can become #tisy if the right equipment is not
available and this can stimulate the idea of gaibmad for further studi&s It can be
argued that teaching and research in humanitielesseexpensive and this department
should thus be less affected by these policiestHautontrary is the case as emphasised
by Oula (2002). As explained earlier, African unisiges were adapted to produce more
market-relevant skills and thus focused on facsilsach as commerce and business
administration. Humanities was not a priority fanéling which meant that institutions
lacked money to acquire literature and to pay atédetaff such as professors and
lecturers (Oula 2002). Considering that postgrasluedining is much more capital
intensive in regard to physical capital (e.g. ademhequipment, literature, facilities)

and human capital (professors for supervision) tivatergraduate studies, master’s and

8 After his studies, this participant returned ts home country and only reluctantly came to South
Africa due to political upheavals.

8 In this case the interviewee could not continieshidies as the university closed for a year.

|Page 69



particularly Ph.D. programmes were not availableahe universities or only offered

for a few select courses as in the case of interse(A).

The focus on undergraduate studies rather thangqamktate, and foremost Ph.D.,
programmes at African universities was a very sigamt aspect for the migration of
my interviewees. Leaving the country after the wgdeluate studies were completed
became a perceived ‘norm’, as the following intewwiexcerpt illustrates.

Interviewee (C):“It's always good to go out. Once you did your ugdaduate

[studies] some people prefer and | really bind teatf if you do your entire
undergraduate [studies] somewhere go and do yostgraduate at another institution,
if it's the same country or another country. Thaaswalways the practice. You go

somewhere and then you can go back if you waht to.

The perception of this participant of going away'rammal’ was stimulated by other
lecturers and professors from his university in lagne country. Some students went
abroad or overseas to pursue further studies (nedigree or Ph.D.) but then returned
to the institution. Whereas interviewee (C) onlyntnenced his studies in 2002, his
supervisors must have studied ten or even twerdysybefore this, during the time

which Mamdani (1993) calls theifiiversity crisis.

As the interviewee described, the situation stitgists in his country due to economic
downturn and political instability. This makes ikdly that students will seek the
opportunity to pursue their desired education aareer path elsewhere. As in the case
of the interviewees, opportunities were found ogasswhere they received very good
supervision (many interviewees emphasised theirdgoelationship with their
supervisor), an enabling work environment, very l\@guipped libraries (one
interviewee went overseas especially because ofntpeessive collection of African
literature at an overseas university), and alsoprder-related resources such as access

to internet.

5.2.2.4. Contacts and Funding

Movements aredemand-driven by the recruitment counttfiasgues King (1998:269).
He points to the different actors involved withihet migration process, such as
companies, employers and the government, who regthiase migrants (Cohen, 1987;
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King 1998). According to the perspective of theemitewees, contacts and access to

funding played a significant role in their careatis.

Regarding contacts, the following pattern emergBelationships are established
through personal contact, for instance studenbvied| friends, academic staff or other
people inside or outside the home university (eafjeagues, former teachers) who are
related in some way to an institution abroad (ursi or funding organisation). Meyer
et al. (2002) find thatscientists from the academic research sector manaeigh quite

personal networKs These people have two main functions:

1. They inform the person about the destinationoadbras well as about the
institution (or a certain faculty) and provide krledge about the procedure

behind the application for admission and/or funding

2. They establish contact with the institution et 8p contact with other key persons

abroad.

After they applied to their selected universitfeshe final decision was in most cases
based on funding. In some cases the preferred nsitiveould not be attended due to a
lack of funding’. The following interview excerpt illustrates theportance of contacts

and funding.

Interviewee (A) “I planned to do my Ph.D. in England ... but theyenmeoking for

scholarship funding and before the funding coulthea different thing came up which
was easier, in fact | did my Ph.D. in [another ctynin Europe] simply because |
didn’t have to look for funding. | would be empldy® | would have some income to do
my Ph.D. in-between [...]. So when that came throufyingot about England. So the
funding was ready available. It wasn’t circumstahtit wasn't deliberately a decision
of choice, | have to choose between three univessito it was simply a very pragmatic
decision [...] the money was there ... the provisioa pbsition as research assistant
which included doing fieldwork in certain reseaildcations. The focus was on Africa,
they would do fieldwork in Africa ... so it was a éatsier for me. Language wasn't a

problem, because everything was done in English.

% In most cases either the home university providétmation on universities abroad or the person
contacted the local embassy to get information.

87 Sometimes a scholarship was granted for tuities faut when no funding for living expenses was
offered, the choice was given to attend the iniituwith a full scholarship.
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This interview excerpt illustrates that a combioatiof different reasons led this
participant to a certain destination. The accedmtocial means is emphasised as the
most significant consideration when selecting dagerinstitution abroad. The research
focus on Africa as well as the absence of a languzayrier was considered not as
decisive, but rather convenient. However, these@span be linked to the existence of
contacts with people linked to certain institutioRelationships are built on a common
language as well as common areas of interest. itfh diase different contacts were
established with people from academia who havelaimesearch interests (e.g. a focus
on Africa) and who are linked to certain instituisoand thereby provide access to this
institution by establishing links to key persons, iholders of key position within the
institution. In this way language and common irges€or area of expertise) function as
prerequisites for the establishment of contactslenifinding remains as the last

determining factor.

However, in the excerpt the participant furtherlakys that he initially planned to go to
a different country abroad, which he got in contaith during his studies in his home
country as well as during research journeys to peirds in this case, many of the
interviewees hold contacts at more than one urityeasd their final decision was often
based on the availability of funding. Funding, #fere, determined which university
interviewees attended despite contacts in otheitutiens. Nevertheless, contacts are
important because they often initiate the ideatoflyng at a foreign institution. The
first contact is often in the home country and iprafessor or fellow student who
studied outside the country (or conducted somearekehere) and then functions as a

positive ‘role model’ when going away.

The observation of contacts also indicates to sextent the return migration of
academics, as one interviewee describgsmie of my teachers, they left when | was in
first year, they went there to do their Ph.D.s [by] the time | was finishing they are
actually coming back to take up positibnSome of them studied abroad in places such
as South Africa, the United States or in Germansyeraphasised by an employe8p“it
was not uncommon to go and come Bakekthis instance the interviewee comes from a
fairly economically and politically stable countrgntaining more than 20 universities.
Return migration can be lesser expected in smalinttees which have very few

universities and/or where the economic-politicalaiion is uncertain.
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However, even visits (a return for a short perididhm academics to their home
institutions could inspire students to follow tleofsteps of these people who have had
positive experiences of certain destinations andjuiaed respected positions
abroad/overseas or in the home country, for exanglerofessor, dean or even vice

chancellor.

Considering that some of the interviewees' postgatalstudies were not, or only to a
limited degree, available, especially in small does with only one or two universities,
going abroad or overseas was a common practicehwleid to a kind of chain
migration, i.e. students or academics who migm@atereign destinations set the path for

the next generation.

Meyer et al. (2002) states that thadbility of high skilled people is everything, It
simple result of push and pull factors operating atglobal scale [which are]
intermediary actors and mediators — human as welhan-human — make the transfer

possiblé.

Countries, especially from the hegemonic triad, ehélve capacity to easily attract
students with their adequate funding programmesticpéarly those from countries
which are economically as well as politically ufdéa From this perspective,
institutions of higher learning in Africa which lathe means to provide a postgraduate
programme as well as scholarships to support Isttadents lose the competition of

preserving their students and lose them to othreido institutions.

In the context of ‘brain drain’, Meyer et al. (2Q0Q&int out that the outflow of skilled
people (here academics), will hit small countriesg( Zambia) harder than bigger
countrie&€®, who have the resources and can more easily caafgefor the outflow of

skilled individuals by attracting skilled labouonfm other countries.

5.2.3. Coming to South Africa

As mentioned earlier, it will now be examined whyerviewees came to South Africa.

Firstly a brief overview will be given of when thayrived and from where they came.

8 Additionally, emigration of skilled persons oftalso leads to an outflow of private wealth. Meyeale
(2002) point here to Sub-Saharan Africa with lamggration flows of skilled and middle-class people,
where an estimated 34% of its wealth is abroad.
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All of the interviewees in this study migrated touth Africa after 1994, the earliest
being in 1998, to take up a position at a SouthcAfr university. The last to move did
so to South Africa at the beginning of 2013 to utales a lecturer position at UCT. The
majority of the interviewees arrived between 20088 2006, some of them to take up a

position. Others came to South Africa to study trah stayed on.

The reasons and time of each participant’'s moven@rSouth Africa differs, but
commonly all attended university either as a sttdera member of the academic staff.
It has been mentioned here that not all particpameére previously employed at a
university; some were working within the privatecteg or were employed as a
researcher at a national organisation. It is alsstiwnoting that nearly all of the
participants stayed in the country after comingStmuth Africa. Only two of those
interviewed returned to a previous destindtipwhere they took up a position for one

year. After that they returned to South Africa.

From this information South Africa seems attractive those who wish to pursue an
academic career as it offers positions for peopith Wmigher educational degrees
(Ph.D.s). Considering that post-1994 many membietisechighly-skilled South African
labour force immigrated to other destinations overseas, the demand fopleesith
higher education has increased (Adepoju, 2007)or8lg, South Africa has become,
for some interviewees, a second home where sontleeai have lived for more than
fifteen years (and on average seven years). ThmgthSAfrica is for the interviewees
not experienced as a transition country, servin@g agestination between Africa and
those overseas. Contrary to this, all interviewlees overseas did not return (to their

overseas destination) but instead remained in Shiuita.

The following sub-section will describe the diffetgperceived reasons and motivations

behind the interviewee’s decisions to come to Sdéutica.

8 One of these returned to a university in Europenethe pursued his doctoral degree, the otherupok
a contract position at an international organisaiioEast Africa, where he did his post-doctorate.

% Adepoju, states that about one half of South Afric(mostly ‘white™ South Africans) living abroassh
higher-education degrees (2007:26).
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5.2.3.1. Escaping Economic-Political Crisis
In a few cases interviewees expressed their remsaoming to South Africa because
of unrest and political instability in their homeuntry. This is illustrated in the

following two interview excerpts.

Interviewee (A):“Most of the universities were closed because tlas & period of

military dictatorship. There was an election andytithe military] refused to hand over
power [...] there were always strikes and demongiretiand in 1996 the university
was closed for ten months of the year [...] | workeda newspaper house and after

that | just decided to confe.

In this case the interviewee acquired all his pesigate studies in his home country

(West Africa) but went overseas for a year to cahdesearch.

Interviewee (B):“They were looking for someone [...] but this frierfdnone came

literally to my house and said ‘hey you can be l[ldmaire in Irag but what does it
matter’. So in my home country things were turrimghe worst, so he said ‘what are
you doing, come’. Ja. It was an income lost forbaeintellectually it made sense and

my wife also pushed me ‘let’s go, let's go’. Tisatvhy | came to South Afri¢a.

In this case, interviewee (B) studied overseasrbturned to his home country (in
Southern Africa) after completing his Ph.D. In 20@®en he left his country, he was

working for a respected research institution.

In both of the above cases the situation in the enoountry worsened politically and
economically. Both interviewees were also reluctamtleave the country but were
convinced by a friend who was already working abauth African university and,

through this person, they gained employment. Contta the neo-classical main
argument of migration higher income was not theseining factor in regard to their

choice of the destination. Instead, the wish tqy stathe continent as well as the
perception of South Africa as a stable environmeme more prevalent among the

interviewees.

The outflow of intellectuals from a home countrysadescribed on a bigger scale by

other interviewees. For example:

Interviewee (C)“What was happening is that we lost a lot of skilesdurers, that was

when there were a lot of political problems andgeavere moving out. So most of our

professors were relocating, some were going toralist some to England, some came
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here [South Africa]. So | was doing my studiesthenh my supervisor went away, so |
had to stop and look for some stable place to detugies’

Interviewee D emphasised that his countogt their intelligentsia and educated middle
class during the time of political unrest. This is aopess which still continues as the
situation of this country has not yet improved. tAs participant statestifat’'s quite

sad, because you lose this intellectual investnidiie country] invested a lot in my

generation and now to lose it to the world is qusidel”

In regard to the study, the loss of intellectuatsrf other African countries turned out to
a brain gain® for South African universities whichceived highly skilled people.

Nevertheless - as it will be seen in sub-chapt@ér 5.professional relationships of the
interviewees to the home country at least to a lsexaént compensate the lost of these

intellectuals.

5.2.3.2. Job offer from UCT

In six cases the interviewees came directly to W@iEn they moved to South Africa.

All had previously been outside of Africa for styolyrposes.

In one case an interviewee had completed his Pimn.lEurope and held a lecturer
position at the same university. When asked whgdme to South Africa he responded
that he always wanted to teach in Africa. He adsdithaving applied to the university
in his home country but not having received a pmsit. His perception of UCT’s
reputation as the best university” led him to apply there when a position became
available and he was encouraged by his supenfigon the university in Europe).

A similar situation is described by another intervee who lived for over eight years in
Europe (completing his master's degree and PhVi2hlen having nearly completed his
Ph.D. he looked for a position in Africa or Eur8peHe emphasises that he wanted to

return to Africa and didn’t hesitate when he reedian offer from UCT.

1 No reason was stated for this decline of positiart,as mentioned at another time, he was prewiousl
perceived as too critical at his home university 8o radical in his thinking, an aspect which rhaye
influenced the application selection.

92 L ater this respondent argued against the reputafi?)CT as the “best university”, stating that his
income as well as academic support is not as geehé expected and not satisfactory.

% The interviewee received an offer to work at geesed university in London but decided againit it
favour of UCT/South Africa.
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In three cases, interviewees were working in Af{icaa country other than their home
country) at the time of their application to UCTelBw are two interviewees’

descriptions of how they came to South Africa.

Interview (A): “When | was thinking of finally retiring back to [m@ country] just
reasserting myself again, then comes a phone rcati fJCT: we are headhunting for a
professor and your name has come up and we woalty lé&ke you to apply [...] then |
send in my application reluctantly and came forigerview and the next day they say

you've got a job. You see how they ... don't allowtgosettl€.

Interviewee (B):“l glaringly wanted to come to South Africa [...] teewas no way |

could go back [home country], there was still cantf...] so If | am in the continent |
could be monitoring from the horizon, seeing howmgk finally go, | wanted to go
back’.

Interviewee (B) did his entire postgraduate studwsrseas. After he finished his Ph.D.
he could have remained overseas, as part of hislyfanas there, as well as
opportunities for him to work. Despite this, hissite to return to his home country was
strong, so he took up the opportunity and did luistyoloctorate in East Africa. After
this, as illustrated in the interview excerpt, haswooking for a position in Africa and
South Africa became a desirable alternative tohbimie country in which the political

situation still was unstable.

Interviewee (A) returned to his home country atempleting his Ph.D. in Europe and
began work at a university. Before coming to Sodéfinca he had several other
employments in different African countries. So, dontrast to interviewee (B), he
already had an established academic/professionéleprNevertheless, UCT was once

again able to gain him for a highly-ranked position

Interviewee (C)*Lesotho is a small country, and | knew that | neledecome. In fact,

from Lesotho | almost went back to the US. The ygat here | also got the option to
go back to Japan but then | had two kids. | thowddut it, but you know sometimes, if
you reach a certain age your movements are coetidtly your family. So they told me
the English schools are very expensive, so | loaliedy salary and 50% of my salary
would go into school fees and this was not a paldidy good idea. In South Africa |
wouldn’t bother about the language of instructidns English, so that also made me to

choose heré.
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In this case, interviewee (C) also came from oade Africa, where he did his post-
graduate studies. However, in contrast to the oéxamples he wanted to stay but
couldn’'t find a job there. Postiglione and Altba¢k013) point to the myth of
internationalisation and argue that, in most westeuntries, fiearly all academics are
citizens of the counttywhile the percent of non-citizens are in the sindigits.
Therefore they state that theacademic profession globally seems to be less
internationally minded than might be expeétedhus the likelihood of finding
employment as an African acadeffioverseas at a university seems rather small which

makes it difficult for academics to stay oversaas pursue an academic career.

In the case of interviewee (C), who went to Lesptiie intention was not to come to
South Africa but to return overseas. However, déifeé reasons led to the migration to
South Africa. His wife convinced him to stay in & and the expected cost of school
fees were much higher overseas. He also raisedemm@bout visa applications,
explaining that he once tried to bring his wife ®&as while studying but experienced
major difficulties. His wife, who had already moviedm his home country to Lesotho,
also wasn’'t eager to go through the same procedscamvinced him to stay on the
continent®. Migration with family involves responsibilitieshich require consideration
in terms of costs-benefit for its different membensaddition, it becomes a matter of
negations with the spouse and the other family negsmbwho are involved.
Consequently, in the case of interviewee (C), cgminSouth Africa (UCT) was opted
as the alternative to going overseas due to thie bagt of migration (including visa
applications, schooling for children, income redtuttand emotional costs) and due to

the preference of his partner.

Reasons for coming to South Africa may thus difetween individuals and according
to each participant’s personal family situatioraget of career and current location.
Nevertheless, all of these African academics erpedad a strong attraction to South
Africa from within and outside Africa. UCT in pastilar was able to attract academics

due to its reputation as a respected universithiwiffrica and due to its recruiting

% All interviewees who went overseas for their Phdidl not remain there longer than a year. Fromithis
can be assumed that they did not receive an ateajcth offer from an institution. However, it idsa
unclear whether they intended to stay in the cquag many of them emphasised a wish to return to
Africa.

% Bringing a spouse into their country of abode ais® mentioned by other interviewees as a matter of
difficulty which is connected to administrativelgigles and a painful experience of separation.
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power (as illustrated through the contacts of acace who came before them to South
Africa). UCT was also in the fortunate position ledving the financial resources to
employ academics as well as to organise their miigrao South Afric&’. Altbach

(2013), who emphasises that in South Africa, wheee higher education system is
relatively advanced in comparison to other Africauntries, universities who are able

to “pay more attractive salaries, also lure talent freteewhere in Africq".

On a macro level contributing factors are, in congma to other African countries, the
economically and politically stable environmentSauth Africa. In comparison to other
destinations outside of Africa, a fairly affordabiell-structured public service sector
(education and health care were mentioned by iile@ees) could also be attractive,

5.2.3.3. In the Pursuit of Higher Education

The Economist states thathe number of foreign students from other Africanrdries
registered for degrees in South African universitiese from 12 600 in 1994 to 35 000
in 2007 (The Economist, 13 August 2005 in Adepoju 2007:26

Three of the interviewees in this study came to toAfrica to pursue their
postgraduate studies. Two began their master'soaedheir Ph.D. While two of these
students studied at the University of Witwatersramdlohannesburg (Wits), another
commenced his degree at the University of Natadlayocalled the University of
KwaZulu-Natal (UKZN), located in Durban. In all #& cases, the interviewees arrived
from other African countries with the intentiondomplete their degree and then return

to their home country.

In two cases, the interviewees were working inrtl@me country as professionals
before going to South Africa to study. One left job to deepen his expertise in a
certain field. His country at that time only hadeamiversity which only offered very

few postgraduate studies and, consequently, aaitié¢fer master’s at that time people

% As one interviewee emphasised, UCT covered dliméxpenses to come from Europe to South Africa.
Considering that students overseas are fundedweithlimited financial means, such financial sugpsr
very attractive and lures academics back to theiroemt. However, institutions from other African
countries might not be able to cover such expenséstherefore lose in the competition for their own
former students.

" A development which would be interesting to obeeover a longer period would be to see whether
there is a trend over the last years for acadetoicome to South Africa and whether this existossr
faculties or is only a partial phenomenon.
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went outside. He believed thatSouth Africa was much cheaper than to go td' @K
he would be financing himself and funding wasn’aitable. Additionally, he learnt
about the postgraduate programme at a South Afucaversity which was of great
interest to him. The lack of postgraduate prograsimgthin home countries was
discussed earlier, but in this instance it illustsaSouth Africa’s popularity in contrast
to a destination in Europe.

In the other case, the interviewee left his job aeht to the United States for six
months on a fellowship program. While he was thaseformer supervisor contacted
him from South Africa and asked him to submit alRproposal. When he returned to
his home country, the political environment becam®,he describes,ntreasingly

reckless, so when he received positive feedback from hisnsission and was asked to

come to South Africa, he decided to leave his hooumtry.

In the third case, the interviewee was still stadyat his home university when advised
by academic staff to do his postgraduate studi&outh Africa.

In all three cases, coming to South was linked toegain institution (university)
through contacts, i.e. people who held a positi@ne or used to study there and are still
linked to the institution. Secondly, their coming $outh Africa was connected with
financial loss and an initial downgrade of thearstard of living until they could only
improve their economic situation by taking up set@bs. However, coming to South
Africa did grant them advanced higher educatiorhivitan enabling environment (i.e.

economic and social infrastructure within a clossxpnity).

5.2.4.Reflection and Future Perspectives on their Care€efrajectories

Considering that all of the academics being intam&d held a permanent position at
UCT at the time of the study, the underlying asstimmpis that they plan to stay in
South Africa for the near future, of five to terayg, depending on their career plans. In
this sub-chapter, the question is twofold. In théerviews, academics were asked
whether they originally planned to stay in Southiéd long-term. The answers show
that many perceived their stay in South Africa eswgorary before staying longer.
Consequently, the question of interest here wastterstand what changed since their
arrival to extend their stay in South Africa andativere determining factors.
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The second question of interest featured a disoassi their relationship with their

home country and their perception of themselveteims of their future work place as
well their role as an academic inside (or outsiligica. It was also of interest to see to
what extent they practice ‘engaged scholarshiphwgtgard to their home country and
their host country. In both sections, the questbndentity, i.e. how the participants
perceive themselves in regard to their home coufdryAfrica, depending on their

location), played a central role. However, while first question asked for a reflection
on their experiences, the second question takgpathetical notion, i.e. it looks at how

interviewees see themselves in the future

5.2.4.1. Staying: Identity and Integration

“When | came, just like many other Zimbabweans va@htecat that time, my sense was
this is temporary. Eventually one will get back leomnd stay there for longer

permanently.

All of those who were in their home country beftltey came to South Africa regarded
their stay in South Africa as temporary. In patacuhose who came because of an
unstable economic situation or political crisis threir home country assumed they
would return to their country sooner or later. Heeme those who moved to South
Africa in order to do their postgraduate studiesogberceived their stay initially as

temporary.

Interviewee (A):“l came to do my master’s, that was what | cameototdwas tunnel

vision ... | didn’t know that | was going to do my.[Ph[...] maybe go back home and

start teaching, get a tutorial positidn.

Interviewee (B) “When | was doing my Ph.D. my thing was to go backta teach in

[home country]. And | desperately wanted to go eadtribute through teaching and in
actual fact when | was doing my Ph.D. they (theversity from his home country)

started calling me, saying when you have finishmd ¥h.D. come and help Us.

Both of these interviewees were considering retgmo their home country either after
their master’s or, at the latest, after they fieltheir Ph.D., to commence an academic

career in their home country.
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The question of interest is therefore why theserim¢éwees stayed in South Africa, even
though perceived opportunities to return home wtrere. When attempting an
understanding as to why academics (as in the daseas well as others) who initially
perceived their stay as temporary remained in SAfriba, two aspects prevail: firstly,
a successful academic and social-cultural integmawithin the institution as well as
within the wider society, and secondly, their petmn of UCT as an enabling
environment within which to build an academic card&oth aspects are elaborated

subsequently.

5.2.4.2. Social-Cultural Integration — ‘feeling athome’

The decision to remain in a country is connectedh® extent to which a person is
social-culturally integrated within a specific seigi. A significant indication of social
integration is the existence of an emotional refehip. In this study, one interviewee
mentioned that, after he graduated, he receivet affer from his home university but
did not accept it, as he explains:jdst couldn’t do it. | declined [...] wanted to give
the relationship a chanteln both cases the interviewees met their lifetqer during
the period of their Ph.D. programme in South Afritaus, throughout their stay at the
same university in South Africa they became indregyg socially as well as
academically integrated; building relationshipshwétcademic staff at their institution
through teaching and their research, as well asalbgci.e. finding a partner and

building a social network with people outside af tiniversity.

In contrast to those who went overseas for theidiss, these interviewees were in
some cases already in a romantic relationship vitney left their country. In two cases
interviewees tried to bring their partner overskasfailed due to visa regulations. In
both cases the separation from their partner, dsase¢he application process, has been
described as traumatic, which negatively influenttesir view of the host country. For
those who came to South Africa after their studoemging their partner with them was
less difficulf®. Those who came directly to UCT emphasised the@atighey received

when migrating to Cape Town and settling in toittsitution.

% One interviewee confessed that he experiencedvittde process of applying for a work permit as
frustrating, especially in regard to his wife whadhdifficulty finding a job. Nevertheless, theresmao
long-term separation of spouses and them and ehildhus it was easier to ‘bring’ the family ‘down’
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The successful integration of a person into a $pa@e institution is dependent on the
degree of openness that society (including thatutisin) has towards foreigners, as
well as the openness and capacity for adoptionhbyfdreigner himself. Considering
that the university is the place where the mosthef academic’s time is spent, the
social-cultural environment of the institution specially important for the determining
of the stay.

Academics who studied overseas and then came tilh 3drica were academically as
well as culturally socialised into western socitéftsough the institution they previously
attended. Thus fellow students and academic stajfed a central role in the life of
interviewees. Overseas universities were often ritet as very international, i.e.
consisting of students from different countries.véi¢heless, negative stereotypes or
ignorance of Africa (and being African) was a conmmexperience by interviewees
which stimulated their ‘Africaness’, in a sense téomg a conscious feeling of
belonging to Africa and particularly to their homauntry.

Interviewee (A):“l became more defensive of my country, because Whess in

America, | thought the Americans, they were vepe rpeople, but uninformed, they
knew very little about the world out there. So urfd myself supporting our president

many times, something | would never do at Hdme

As a consequence of such experiences, some inte®s who had been overseas
described a situation where they found themselgetated’ from the activities of local
fellow students and outside of the institution, evhreinforced their desire to return to
Africa. The interviewees described this phenomeanaeflection on it as ‘romanticising

home’'.

Interviewee (B):I think you start to romanticise a lot of thingsoalb your background

when you are in a foreign environment. Things {hatve been] overlooked could be
music, types of food, they really start to becoromes meaning and that's what

happened and that probably is part of the nostalginen you are in foreign societiés.

Despite a rather unsuccessful socio-cultural imatiégn, interviewees described a

positive academic integration within the institutiorhey built close relationships with

% In reality this participant was very much agaitiet politics of his president at the time and haene
previously been arrested in his home country fecldsing information that was critical of the stakais
example illustrates the magnitude of confrontatiam, terms of negative stereotyping, which he
experienced during his stay in the United States.
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their professor or supervisor and adopted the atalsdof the western institution in
terms of technologies (e.g. computers) and faedi(e.g. well-equipped libraries).

However, those who went home for a visit, or afi@mpleting their studies, recognised
that their perception of their home country hadnbskewed towards a very positive
view which overlooked negative aspects of theimtoy particularly as a place to build

an academic career.

Thus two aspects became prevalent through thevietes: firstly, the stimulation of
identity, i.e. the feeling of belonging to a home f{erms of the home country or
continent) and, secondly, socialisation into a esstacademic institution. Together
these created an ambiguous relationship betwedéidraan identity and an institutional
westernised socialisation which South Africa, aadipularly UCT, seems to provide a

space for both ‘ideologies’ to exist.

In conclusion, the socio-cultural integration withihe institution and outside of the
university, in terms of a social network as wellthe presence of a partner, was a

determining factor for the stay of interviewee$swuth Africa.

5.2.4.3. Academic and Institutional Integration —building a career’

Interviewee (A):It almost became natural that | had to go and doRhyD. afterwards

and when you are registering for your master's peopsk ‘what next are you

registering for? Your Ph.D.?’, so you start thingialready’

The interviewee quoted above describes a situatiomhich many interviewees found
themselves; a situation where they had to decidstlven or not to continue their studies
and pursue a Ph.D. and thus pursue an academer.cereontrast to those who studied
overseas, interviewees who studied in South Afaicquired their master's degree and
Ph.D. at the same institution. In nearly all caslesse who studied overseas went to a
different destinatiol®. Consequently their relationship with the destoratvas limited
from the beginning. In contrast, those who studiedSouth Africa often held an
academic job at the university or outside the fastin and thus were more independent

from external funding and more integrated intogbeiety.

100 1he main reason for this was funding. Considerivag scholarships are often restricted to one study

program, interviewees had to apply for another kehbip or to another institution to fund theirdies,
thus they ended up going to another country.
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Building an academic career was not only an ohjecfor these interviewees at the
beginning of their academic career, as those wimeece South Africa later in their
career path emphasised their objective to estabhsficademic and research profile. An
enabling and supportive workplace was stressedagesion which finally convinced

them to stay longer than planned.

Interviewee (B) “After | had come and found that the teaching didmidude a lot of

undergraduate classes, | thought, OK, | could staye for a while and then go back.
But then after staying here for five years [thgn you know how it is, after a few years

you keep saying ‘Ah a few years’ and then somelstayed on.

While teachind’* seemed more accepted by young academics, seminirdes and
professors argued strongly against teaching, tasfanore on their research. Overly
heavy teaching loads, as illustrated in the caseeggbwere stressed as an argument for
or against a certain institution or destinatfdn A balance between teaching and
research was emphasized as important for estatishresearch profile by many of the
more established academics, i.e. the publishings#arch articles and books, and thus
determined the attractiveness of an academic positUCT as a workplace was, in
general, appreciated for its supportive structuhenwbuilding an academic career. In
this context, comparisons have been made to #testheir argument.

Interviewee (C)*“In a lot of ways UCT is very similar to any Europeaniversity, |

think, and at the same time it is different. It hlagt mix, it's not what you would find
typically in African universities and there is & lof benchmarking against European
universities here. But at the same time we donvelthe human and material resources

to actually match what we are finding in the West.

Interviewee (D) “I had been studying in the US so when | first cdmeee for that

conference | checked out the facilities. | thoughgw, okay’. The library at UCT is
even better as [a university in the U.S.], in terafgnfrastructure. So the motivation

101 As explained earlier, in other African countrié® tfocus of universities is often on undergraduate
studies which involves a higher degree of teachimn at postgraduate or at the Ph.D. level. This
example illustrates the perverse effect of the ibgpreent of higher education in Africa; due to aklad
postgraduate studies, students who are performgigamd have access to funding leave their cowtrie
for other destinations overseas or abroad to purglrer education. On the other hand, academit attaf
African universities also find themselves in ditfic situations where they are limited in building a
research profile due to the high teaching load.

192 Eor instance one of the interviewees argued thavduld not like to go the US because the teaching
load is very high there (as he heard from a frieoitéague).
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was to be somewhere that is closer to my home gowat | can do my work effectively,
| cannot go to any university in the country whgoe hardly can have your computer
working. So the motivation about South Africa wiasw that’

Both interviewees perceived UCT as an institutidriclv is comparable to institutions
overseas and has a higher standard than otheraAftiniversities (or compared to the
universities in their home country). As interview@ emphasised, he wanted to work
in Africa and perceives South Africa, or UCT in fi@rlar, as an enabling work
environment where he can build a research profildeu conditions which he is used to

from his former institution overseas.

As the previous two interviews also illustrate, Boafrica has become an alternative to
staying overseas or in the rest of Africa. UCT helearly takes a key position which

provides a bridge between African universities argfitutions at overseas destinations
in terms of an enabling environment to establishaeademic career. In this regard,
staying in South Africa is connected to the intewges’ own career plans. Thus, as
they became increasingly academically integratatiinvithe institution, i.e. by taking

up teaching positions and research projects, tsgayi South Africa’ became less of a

question and more of a reality.

Interviewee (E):*My future plan is to establish a solid academicfiep | am not

planning to move any time soon because | think W&3 the incentive for you to
establish that profile. So | am taking advantag¢hat. | don’t know how long that will
take. | am not at a point where | am looking fojoé, because | have a permanent
position, and my kids are going to school here mrydwife is also working here. So that

gives me a bit of stability.

As mentioned earlier, the interviewees are alséalipdntegrated, thus the partner or
family play an important role in the decision tognaite. As explained earlier, the more
socially integrated into society people are (imterof work and social networks) the
less likely they are to migrate. In this study, mheall of the participants were married
at the time of the interview and also all have diigih, hence considerations regarding
migration also have to take into account the saniaigration of other family members

(e.g. workplace, school, friends and colleagues).
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5.2.5. Returning: Perspectives and Engagement
5.2.5.1. Retiring Home

Question:Can you imagine going back home?

Interviewee (A):Yes, of course, and | did it before and as | sadmatter how long a

crocodile stays in water it never becomes a figter& will come that point where | say

well it's time to go home.

Many interviewees stressed their nationality irpcese to the question of where they
feel they belong to (in terms of a country). A®iniewee (A) most interviewees agreed
that they have intentions to return to their homeeintry. Thus going back home is
considered as going to occur at some point by widte interviewees.

Nearly all interviewees emphasised a plan to rehome after retirement when they
won't be academically active at the university anyen An earlier return was, in their

perception, not possible, due to the situationhim home country, e.g. in cases where
the political-economic situation is still not stabjor there are conflicts) a return at
present seems impossible, or as, mentioned eabkequse of their career plans and

social integration in terms of partner and children

A lack of academic or professional opportunities hso been listed as a reason why a
return to an earlier point is not realistic. Somguad that they would consider going
home if there were professional opportunities, éa.work in national research

organisations.

Interviewee (B):*I would like [to work there] because it is purelgsearch, you know

and they pay. But international NGOs, these ardétdich You know which ones you can
work for. Because | want to be involved in somegtiimat engages me [...] not that

management type stuff.

Institutions of higher education in particular hdeen criticised (as mentioned earlier)
in regard to their culture of management that ragainst the principles of academic
freedom, i.e. interviewees feel they would be rettd in their research as well as
teaching in these places. A poor infrastructure aasther reason mentioned against

employment at a university in a participant’s haroeantry

Interviewee (C):*For me it's the research infrastructure. You arerkiog and then

your internet is not working, there are no mecharssn place. So it’s difficult. | see
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South Africa like an entrepreneur base [...] | amdzhdere and reaching out to the
different parts of the continent. Just like there a lot of businesses they come and

make their head offices in South Africa and reachb@cause of the infrastructute.

As the interviewee emphasises, South Africa offersenabling environment for him
where he can pursue his research ambitions witta@uapromising his connection to the
rest of Africa.

Halevi and Moed (2013) found, in their study onkglb migration that only a small

percentage of scholars return home after migratregmore developed country. Instead
researchers are more likely to move permanentlye Hegative perspective of
opportunities in the home country, as well as aberang that all of the interviewees
hold a permanent position at UCT, makes returnimgé during their academic active

period rather unlikely.

Interviewee (D)l am still really Zimbabwean, | don’t really feeb&h African, | can

stay here its fine, | mean | like it. It's a vergautiful environment, but in my heart of
hearts | am still Zimbabwean. | play Shona musimincar, when | drink then | like to
drink with guys who speak the language that | speakst of my friends are
Zimbabweans, also academics here, but at the smneeltam in Cape Town and | am

enjoying it. It's a state of being Zimbabwean beitly away from Zimbabwe.

This interviewee, and many others, describes agtemnotional connection to his home
country. However, as explained earlier, such feelibhases on a conscious
‘romanticisation’ of the home country (or a partaruplace in the home country e.g. the
rural area). The perception of home seems to beci@ted with childhood experiences,
family and friends as well cultural traditions (ergusic and food). The celebration of
traditions and well-defined social activities (esgyping with family members, having a
drink with fellows from the same country) are tHere important practices to create a
feeling of home in the host country. However, tluestion is to what extent it limits
their social integration within the society anditrecademic engagement outside of the

university, in terms of Coopers ‘Third Universityiddion’.
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5.2.5.2. Academic Engagement and Conclusion

Interviewee (A):*lI am still involved in a couple of things therermy home country,

activities there, not political | can assure yousit on a board of a civic organisation, |
also do consultancies in a civic society organisatijust finished a report [...] for an

organisation [...] so | am really involved.

Nearly all of the interviewees emphasised that thelyl some kind of professional/
academic connections to their home country. Somiherh emphasised that they are
eagerly building long-term relationships with othafrican academic institutions,

setting up transnational research projects, ornptgnexchange programmes which
enable students from an institution in their honoeintry to pursue their academic
degree partly in South Africa. In this sense thesademics perform what Postiglione
and Altbach (2013) stressed as strategic role efpitofessoriate in internationalising
academic institutions but also in terms of ‘outtédo civic organisations whereby the
focus lies clearly on establishing (or keepinggatiehships to the home country rather

than the host country.

Interviewee (B):“l personally feel that being on the continent isatvhwant, working

from the continent and being able to negotiate fhyeeother continents but from the
position of my continent [...] go for a fellowshipns®where, spend six months, one

year, come back. But | always felt it is what Idhedo be in the continefit.

Interviewee (C):*No, | don’t think I am going. If | am going anywbkethen it is

probably Australia. | went there and | loved ityzhs). But | don’t think I'll even go to
Australia, I'll stay on the continent. | believe @ontributing to the continent, building

research capacity.

Like those two interviewees many others expreskent belonging to Africa and their
ambition to play an active role in the developmehtAfrica in their position an as
academic, where South Africa takes a key positioterms of their socio-economic as
well as regional placement between Africa and #& of the world. Nevertheless,
intentions to explore other places (outside of BoAfrica) were also expressed,
especially among the younger generation of academibo perceive themselves as

“global citizens as one of my interviewee called himself.

Interviewee (D):*We, as academics, we recognize ourselves, notnystrson but if

there is someone you read or have been reading fehile so you know their work it
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doesn’t matter whether they are in a different cwent, [because] we all speak the
same kind of language. So wherever you are youdimbme an academic home at

least”

The interviews of the sample of eleven Humanitiasufty African academics from
other African countries illustrated that the mayof the academics left their country of
origin for postgraduate studies overseas or in IsoMftrica. However, after the
completion of their studies these academics wegere® build an academic career in
Africa, whereby South Africa became the preferredtishations. Return migration to
the country of origin in most cases is only consdeafter retirement by these eleven
academics. Nevertheless, they are all engagedilsirfiurelationships to institutions or
civic organisations in their country of origin agllvas enabling postgraduate students
from their home country to come to South Africa forther studies. The dissertation
suggest further research to examine to what exterge ‘knowledge exchanges’ and
‘educational transfers’ between academic diaspor&auth Africa and other African
countries are fertile for development in the cowyndf origin and in which ways
participating actors (universities and academies) contribute to establish sustainable

of relationships which are of mutual benefit.

However, as the findings of the interviews havesiitated the migration of the selected
number of these eleven African academics is nohfddo one event but rather caused
by a complex interplay of several factors. As Da$lf2008:11) emphasised migration,
studied from a micro-perspective needs always tarmysed asdh integral part of
broader transformation processes

In the following concluding sub-chapters | am phacthe findings of my interviews in
relation to the development of higher educatioinca and relate the findings to the
assumption of human capital and intellectual camatad its implication for socio-
economic and cultural development in Africa. | ajsmnt to a few limitations of the
dissertation and suggest some questions for furtbsearch. Finally, | give a brief
personal viewpoint of South Africa’s position inetltontext of the development of

higher education in Africa and the immigration dfiéan academics.
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6. Conclusion — Africa’s Intellectual Capital

6.1. Summary: Key Arguments and Findings of the Disertation

On the basis of the concept of intellectual capithke dissertation illustrated the
significance of constant knowledge production facis-economic and cultural
development and highlighted the significance ofdacaics in their role as ‘teacher’,

‘knowledge producer’ and ‘ideological leader’.

The investigation in the development of higher edion in Africa pointed to the

phenomenon of migration of African academics totidasons overseas and more
recently to South Africa. The research interesBonth Africa and more specifically on
academics at the University of Cape Town (UCT)\dstifrom the recognition of South
Africa as a new destination within Africa and UCTéading position on the continent

to attract academics from all over the globe andhfother African countries.

Drawing from the literature on higher educatiorAfnica, it was argued that in regard
to the ‘brain drain’ of African academics, the dédxeral regulations set and imposed by
the World Bank and IMF, which channelled publicrsgieg and foreign capital towards
primary and secondary education led to the degdatf African universities and
consequently was one of the contributors to theatign of African academics.

6.1.1. Higher Education in Africa and Migration

The most serious incision for the development ghbr education in Africa can be
traced back to the late 1970s to 1990s which msieifethe beginning of political and
economic crisis within the African continent andigfhwas followed by international
interventions, most prominently by the World BamkddMF. Neo-liberal regulations
set by the World Bank and IMF which channelled pubpending and foreign capital
towards primary and secondary education contributedhe limitation of African

universities postgraduate programmes and consdguémir research capacity.
Thereby the significant function, of what Coopef@2) called universities second
‘academic mission of research’ has been neglectddmdevelopment frameworks of
international actors, such as the IMF and World lBand hence degraded African
universities very much to their ‘first academic s’ of teaching. Through the

respective policies which limited universities firegal means, African universities
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could no longer maintain their support structure $tudents as well as to pay for
teaching and research facilities which contributied conflicts on campus and
subsequently to the migration of postgraduate stisdas shown in the interviews.
Undergraduate teaching became the prime focus oicakf universities which in
consequence struggled to attract postgraduatergsuded foremost doctoral students.
My interviewees who pursuit an academic degreendutie time of ‘university crisis’,
between 1970s and 1990s made use of internationdirfy to get into postgraduate
programmes at foreign institutions overseas. Wegaltbuntries from the ‘North’
benefited therefore from the World Bank/ IMF infed ‘university crisis’ to channel
excellent postgraduate students from Africa inw@rthiniversities. By the end of 1990s/
beginning of 2000, as shown in chapter two, thezeevonly 7% of the higher education

students enrolled in graduate education (Haywati22).

From my interviews the lack of postgraduate progres affected African universities

in two ways;

() it reinforced the migration of African students other destinations, mainly

overseas or later after 2000 to South Africa and

(2) it prevented academics, i.e. post-doc studemdslecturers to return to universities
because of the high teaching load and the lackeséarch capacity (mainly in

terms of human capital).

Considering the significance of socio-professiomatwork between ‘outgoing’
postgraduate students/ academics and studentsraicadin the home country, these
dynamics seemed to establish at African univessiiéculture of migration’ whereby
‘going out’ of the country became normalized or revdealized. This circle of the
migration of ‘talents’ can expected to result miled human and intellectual capital, in
form of a lack of experienced academics as well naaterialized knowledge
(‘intellectual material’), which are essential #frican university to perform their three
functions of teaching, conducting research andeawtr (‘engaged scholarship’).

Drawing from the literature on higher educatiorAinica as well as the interviewees of
the eleven academics trajectories, | argue therdfat in regard to the ‘brain drain’ of
African academics, the overall imposed restructuohthe educational system and the
induction of neoliberal policies at African univiss have been at least complicit for

the emigration of African academics and may alsalypée hold accountable for the
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absence of returning academics to Africa or moezi§ipally to their country of origin
in Africa.

6.1.2. Human Capital and Migration

"The host countries benefit from an immense amotintellectual capital from some
of the brightest young people from the developinogdv At the same time, the losses for
developing countries are huge—for academe in paldi¢ in research and teaching
talent, new and innovative ideas that might havenbeultivated from overseas

experience, practices in university management,raady others(Altbach 2013:4).

The common assumption of human capital theoristsasassociation of human capital
as investment, i.e. expected costs and benefitskéBel962, Mincer 1981, Schultz
1997). Considering the large investment in highduwcation of African post-colonial
governments the emigration of academics (and padigite students), so it can be
speculated, cost African countries a huge amoumadey every year. Host countries
on the other hand benefit from the influx of acadmsnirom Africa and the knowledge

they carry with them and produce at institutionshsas universities or research centres.

In order to create human capital large investmantserms of financial and physical
capital are required (Mincer 1981). Weak econonmassseen in the interviews, struggle
to hold their ‘produced’ human capital which is dee to stimulate socio-economic and
cultural development. As Mincer (1981:16) pointst dwman capital i$ both a
condition and a consequence of economic growtt€.also emphasizes the connection
between physical capital and human capital, i.gsjeal capital in terms of technology
and equipment which is required to exploit the latygower of human capital. As some
of my interviewees emphasised, sometimes requicgdpment was not available at

universities to conduct efficient research.

Additionally, in countries with political unresteéhracademic campus becomes a place of
struggle over resources and power. Consideringpilatic universities are financed and
controlled by the state, academics and studentgamiioned in an ambiguous position,
seeking academic freedom on one hand and beingciadly dependent on state power
on the other hand. Universities and academicseas 8 the interviews were always
directly affected by political shifts in regimeshd intelligentsia is more likely to leave

the country during political turmoil and economigsts than unskilled people. First of
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all, academics are more mobile than other peopéetda wide social network outside
the country of high school and university friendé¢ are likely to be in higher position
overseas) as well as through contacts from soditegsional networkg® as seen in the
interviews. Secondly, recruiting agents such asriational student funders and 'head

hunting' faculties are luring Africa’s intelligeisnto foreign establishments.

6.1.3. Africa’s Intellectual Capital and Personal \fewpoint

“Knowledge matters for a range of socio-politicalues that play out in public sphere

— an informed citizenry, independent media, a sgaceublic intellectual debate, the
forging of social networks that facilitate cooptom and collective action, the forging
of a ‘human rights culture™ (Sall et al. 2002:21).

Academics, as knowledge holder, have a responpitdéion in public discourses to
strengthen democratic citizenship. As seen in nigrirews academics demonstrated
eagerness in building relationships to institutionstheir home country as well as
enabling postgraduate students from their courftiyrigin to come to South Africa for
further studies or research. They use South Alitacal position on the continent to
put themselves in an advantaged position to keepectontact with other African
academics on the continent. Specifically UCT fumtsi as a platform for meetings and
collaborations between African institutions anddaaics from overseas. In that sense
the interviews indicated South Africa’s central iios in the facilitation of academic
networks throughout the continent. Meyer et al @Qfbint here to the phenomenon of
knowledge exchange as well as transfer of trainihgpugh academic diaspora
networks. Nevertheless, the question remains, wehdtiose activities of academics
tend to be sustainable for long-lasting effectshwegard to the research capacity and
the management of postgraduate programmes at tWddean universities™
Unfortunately, this question couldn’'t be answeradthe interviews with the eleven
academics from UCT as the design of the intervigidg't incorporated this aspect as it

the significance of this part of their career tcapeies only revealed during the

103 Especially academics move through quite persosiabarks as theyHave their own ad hoc networks,
where cognitive proximities and prior social cortsaare crucial (Meyer et al 2002: 316).

194 As long as the students stay abroad and othereagadstaff is not involved it can be suspected that
significant contributions may remain marginal atiédin universities
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analysis®. It therefore requires further resedféhto examine to what extent these
‘knowledge exchanges’ and educational transferasdxt academic diaspora in South
Africa and other African countries are fertile fdevelopment in the country of origin

and in which ways participating actors (universitend academics) can contribute to

establish such kind of relationships.

Another question which could not be answered byritexviews | have conducted, is to
what extent these academics practice ‘engaged asshgd’ or what Buraway (2004)

calls ‘public sociology’, in terms of stimulatingiplic debates in their host country, i.e.
in South Africa. So far, it can only speculatedtttiteese academics are not strongly

involved in such activities due to their positian‘@reigner'®”,

As highlighted in the introduction of my dissertatithe historical-cultural background
of academics plays an important part in their gbiddo communicate knowledge and
ideas in public. Especially academics from the huties are requested to bring ideas
of ‘Pan-African higher education development’ fordiaThe analysis of the database of
HEDA from 2011 confirmed South Africa as a desidestination within Africa for
academics since the majority of the internatioredda@mics who were employed in
2011 at the 23 South African universities origingtfrom another African country. The
South African Development Commurit§ (SADC) was found to be the strongest
sending region of academics from Africa and hemadedines the significance of intra-
continental migration between countries in Sub-&athafrica within the continent, as

other studies have shown (see 3.2.2. above ‘Braiim ¢h Africa’).

In summary academics from other African countridsowvere employed at South

African Universities in 2011 were predominantly t&fans’ from Zimbabwe, Nigeria

1951 retro-perspective the interviews would haverbeesigned in away to focus less on the background,
i.e. early education in the home country and t@ gihore weight on the current position of the academ
and their scholarly engagement on the continent.

19 |t also the question of the nature of these exgasnwhether they go beyond knowledge in terms of
access to material (e.g. research papers etc.hether they also facilitate postgraduate programates
other African universities as well as provide leatigo training for high-ranked positions in the deaic
and administrative field.

197 All of my interviews still hold their national iaity, i.e. they haven't adopted the South African
citizenship and are therefore still recognizedhsy $outh African immigration law sa ‘immigrants’.

198 Member states: Angola, Botswana, Democratic RépolbiCongo, Lesotho, Madagascar, Malawi,
Mauritius, Mozambique, Namibia, Seychelles, SoufticA, Swaziland, United Republic of Tanzania,
Zambia, Zimbabwe.
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and Kenya, male and between their 30s and midefortiho were found in middle rank

positions such as lecturer or senior lecturer.

In comparision to the national trends UCT attrantsre academics from Europe than
from other African contries. Among academics fronthen African countries,

Zimbabweans represent the strongest group of Afracademics at UCT. However, the
generally small number of academics from other cafni countries as well the

underrepresentation of professors among male andléeAfrican academics as well as
the relatively young age group of academics indgdhat UCT has not been able to
attract intellectuals from other African countritss the same extent as other South

African universities were able to.

However, in total there are only around 1,533 acade from other African countries
according to the HEDA statistics from 2011, who malp 62% of all international
academics in South Africa. If South Africa’s unisiies seek to provide innovations for
socio-economic and cultural development, intellalstdrom the continent need stronger
to be included. In my view, instead of ‘siphonimdf academics from universities from
other African countries, South African universitigisould rather build on short term
exchange programs, where not only students andeatesl from other African
countries come to South Africa but also South Asnischolars and students go to other
African countries. In that way contacts are builtitoally on both sides which will

contribute to a pan-african network of scholara iong run.

Secondly, African-based universities should essaljibint research centres which bring
together academics from all over the continent aith focus on research on the
continent. These research centres could providearels places for postgraduate
students and especially doctorates from univessiié over the continent. Especially
for universities which struggle to offer postgrashsastudents, the support structure to
conduct their research could benefit from suchbdistaments. In general | think that
African universities need to pool their recoursesan efficient and sustainable way to
bring their intellectual capital in form of peopéd hence knowledge back to the
continent. In that way they not only strengthenirtioevn research capacity, they will
become more independent from research establisentant funders) outside of the
continent; moreover they also provide an enabling aesirable environment for
graduates from African universities and thus bul@ next generation of African

academics.
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Appendix

Al: List of all 23 South African Universities

Cape Peninsula University of Technology
Central University of Technology

Durban University of Technology
Mangosuthu University of Technology
Nelson Mandela Metropolitan University
North West University

Rhodes University

Tshwane University of Technology

© 00 N OO 0o A W N P

University of Cape Town

[EEN
o

University of Fort Hare

[EEY
[EEY

University of Johannesburg

[EEN
N

University of KwaZulu-Natal

[EEN
w

University of Limpopo

=
~

University of Pretoria

[EEN
a1

University of South Africa

[EEN
»

University of Stellenbosch

[EEN
\I

University of the Free State

[EEN
(oe]

University of Venda

[EEN
O

University of Western Cape

N
o

University of Witwatersrand

N
=

University of Zululand

N
N

Vaal University of Technology

N
w

Walter Sisulu University
In 2014 twi new universities opened in South Afyitee University of Mpumalanga

and Sol Plaatje University (both universities anéincluded in the data analysis of the

quantitative research).
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A2: Interview Schedule

Marital status:

Children:

Current Profession at UCT:
Nationality/ Country of birth:

SA Citizenship or Permit Residence:
note only if information is not provided from the datse

» Socio-demographic background
Please before we start can you give me some backgnal information such as
where you grew up and your family?
where did he/she grow up; rural or urban area,
how did he grew up?
what kind of child he/ she was (interest, friends)
how was the situation at that time in the country

O O O O

» Higher Education and academic career
Let us now talk about your academic career. Pleasstart from the point you
decided to go to university, what motivated you andhen describe in chronically
order where and what you studied. | am particular nterested in your reasons and
motivations
» Reason/ Motivation for Higher Education
o What or who influenced him/ her e.g. parents, fitiezareer aspiration
etc.?
0 Has it been clear to him/ her that he/ she wantsrt@in in Academia?
» Higher Education in home country
o Was it difficult to get access to university (cortipen/ restrictions)?
o How was the academic landscape at that time icdhatry?
o Could he/ she study what they wanted to study?
» Higher Education abroad
0 Reasons/ motivations to study abroad e.g. Did keggperience any
difficulties which hindered him/ her to study inyracountry?
o What he/ she perceived as advantages to studydibroa

» Migration to SA
Please describe now how you came to South Africale@se start from the first time
you were thinking about coming to SA , please desbe chronically from the first
time you came here until you immigrated to SA.

o Was South Africa an Alternative to another coumtryvas SA the
preference ?
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0 Has there been any kind of connections to SA b@&fore

o

How difficult was it for you immigrate here in SAiga etc.)?

» Academic career in SA/at UCT
Please tell me now how did you come to UCT? | am wointerested why you
decided to come to UCT?

o Was UCT his/ her preference in SA?

o Did he/ she applied somewhere else in SA?

o How did he/ she work for UCT, e.g. got advice freameone to apply, got
to know someone here at UCT?

o When was it clear for him/ her that she wants &y &inger in SA/ have a
permanent position at UCT?

o How does he/ she perceive the career opportunitietd what they value in
his/ her profession as academic (in comparisohdmther places he/ she
has been)?

o Does he/ she perceive any constrains as foreigreada in South Africa/ at
UCT?

> Reflection

In reflection on all of your experiences abroad howmportant has it been for your
academic career to leave your country?

O O O O O

What he/ she perceives as greatest gains to gaabro

What role do academic connections from abroad playéis/ her career?
Does he / she also have academic connections fisdrhdr home country?
Is he/ she sometimes working in his/ her home ag@nt

Could he/ she imagine if he/ she would get an @stiang job offer to go back
to his/ her home country? / Under what circumstaneeuld he/ she go
back?

What he/ she perceives as the greatest consteamgsue an academic
career in his/ her home country?

From his/ her perspective has the situation infms/country changed to
better or worse for academics?

Does he/ she thinks he/ she as academic has &mgrioé of the situation in
his/ her country of origin/ in South Africa?

How does he sees his/ her academic future (iny&&8)?

Recorded Interview END
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A3: Informed Consent Form

Information and Purpose: The Interview for which you are being asked tatipgrate

in is part of a Master research study that focusesexploring the reasons and
motivations of African Academics to leave their lrountry and to come to South
Africa and eventually take up here a permanenttiposiat one university in South
Africa. The purpose of my research is to exploogvhmany academics from other
African countries are coming to South Africa andyvihey left their country of origin
and to come to South Africa.

Your Participation: Your participation in this research will be consi$ an interview
lasting approximately one hour. You will be askepem questions about your
background and experiences in education with fecugour academic career. You may
reject questions that make you feel uncomfortablgoa don’'t want to disclose for any
other reason. At any time you may notify the reseer that you would like to stop in
the interview either to continue another time owithdraw completely from the study.
You also will have the right at any time after therview to withdraw from the study.

Anonymity and Confidentiality: Your name will not be recorded and |I commit
herewith that the record will only be listened byself. Even my supervisor David

Cooper, Head of the Sociology Department will hageaccess to the audio files nor the
written transcripts. The analysis of the interviesml also only be done by myself. The

analysis will be done in a way which ensured thatsdive information are treated

carefully and presented without to harm the per3twe. researcher will avoid any form

of bias which will mainly ensured through discussiavith the supervisor. However,

the discussions with my supervisor will happen waithexposing name, nationality or

academic field in a way in which the reader miglanitify the person.

By signing below | acknowledge that | have read anderstand the above information.

Signature date
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