
Univ
ers

ity
 of

 C
ap

e T
ow

n

AN INVESTIGATION OF PRAGMATIC 

COMPETENCE AND PERFORMANCE IN THE 

LANGUAGE-IMPAIRED LEARNING 

DISABLED PRE-EARLY ADOLESCENT 

POPULATION 

A DISSERTATION ON A STUDY PRESENTED TO THE DIVISION OF 

COMMUNICATION SCIENCES AND DISORDERS 

FACULTY OF HEALTH SCIENCES 

UNIVERSITY OF CAPE TOWN 

IN PARTIAL FULFILLMENT OF THE REQUIREMENTS FOR THE COURSWORK OF 

MASTER OF SCIENCE DEGREE 

SENLIKA NAIDOO 

SEPTEMBER 2002 



 

 

 

 

 

 

 

 

 

The copyright of this thesis vests in the author. No 
quotation from it or information derived from it is to be 
published without full acknowledgement of the source. 
The thesis is to be used for private study or non-
commercial research purposes only. 

 

Published by the University of Cape Town (UCT) in terms 
of the non-exclusive license granted to UCT by the author. 
 

Univ
ers

ity
 of

 C
ap

e T
ow

n



Univ
ers

ity
 of

 C
ap

e T
ow

n

I 



Univ
ers

ity
 of

 C
ap

e T
ow

n

I 

emlOarke:Q on a 

it 

same 

me 

an ear." 

me 



Univ
ers

ity
 of

 C
ap

e T
ow

n

vv, ..... u a COlnpretitenSl 

a 

was ad.IJnmLstered. 

two 

or 

assessment 



Univ
ers

ity
 of

 C
ap

e T
ow

n

1.1 

1 

1.3 

1 

1 

2 

6 

13 

1 ................................................................................ 18 
.;." 

.......................................................................... 18 

1 18 

1 

1 

.1 

1.2 

.3 

CONTENTS 



Univ
ers

ity
 of

 C
ap

e T
ow

n

1 

3.1.1 

3.1.2 

1 

1 

3.1.5 

1 

1 

CONTENTS 

51 

51 

51 



Univ
ers

ity
 of

 C
ap

e T
ow

n

1 

1.1 

.2 

1.3 

1 

1 

1 

CONTROL OF ... n.:.nUlln CONTENT 

FLUENCY 

COHESION 

SOCIOLINGUISTIC SENSITIVITY 

I Hn1mnl 

NON-VERBAL BEHAVIOURS 

CONTENTS 

Kelrerencetolmen()CUIOr 



Univ
ers

ity
 of

 C
ap

e T
ow

n

1 

1.1 

.2 

1 

.2 

..... ""** •• ~ .. "' .... "" .................... "'''' ...... ~ ........................... .. 

1 

APt)en<1rx B -EJi;amlP!eS 

v 



Univ
ers

ity
 of

 C
ap

e T
ow

n

TABLE l.l 

TABLE 2.1 

TABLE 2.2 

TABLE 2.3 

TABLE 2.4 

TABLE3.l 

TABLE3.2 

TABLE 3.3 

TABLE 3.4 

TABLE 3.5 

TABLE 3.6 

TABLE 3.7 

TABLE 3.8 

PATTERNS IN THE OF FUNCTIONS 

DEMOGRAPHIC DATA OF LILD SUBJECTS 

DEMOGRAPHIC DATA OF NON·LILD "'U.LJ'~""'-' 

VARIABLES CONTEXT AND MESSAGE 

ADAPTED PROFILE OF COMMUNICATIVE APPROPRIATENESS 

RAW SCORE AND PERCENTILE RANK COMPARISON BETWEEN 

LILD AND NON-LILD GROUPS 

CHRONOLOGICAL AGE COMPARED TO r1"-,, ... -.w'''''' .. H 

ON TEST OF PRAGMATIC LANGUAGE 

SCORES OF LILD AND 

'lLJrlU"-'-' SCORES OF LILD AND NON-LILD GROUPS 

ITEM ANALYSIS OF TOPL RESULTS 

PERCENTAGES OF LILD SUBJECTS' USE OF BEHAVIOURS 

: FORMAL CONTEXT 

PERCENTAGES OF LILD SUBJECTS' USE OF BEHAVIOURS 

:INFORMAL CONTEXT 

COMPARISON OF LILD EYE ONT ACT AND EYE GAZE "',,",J""-"JU 

A FORMAL AND INFORMAL CONTEXT 

TABLE 3.9 LILD AREAS OF WEAKNESS WITHIN THE TOPL 

TABLE 3.10 SUMMARY OF LILD BEHAVIOURS 

TABLE 3.11 LILD GROUP DIFFERENCES ACROSS TOPL AND APCA 

FIGURE 1.1 TRIAD OF DISCOURSE RULES 

FIGURE3.l MAIN STATISTICAL DIFFERENCES BETWEEN LILD AND 

NON-LILD GROUPS ON THE TOPL 

FJGURE3.2 TURN TAKING OF LILD GROUP BETWEEN FORMAL AND 

INFORMAL CONTEXTS 

FIGURE 3.3 OF SEMANTIC CONTENT IN A FORMAL CONTEXT 

FIGURE 3.4 LILD CONTROL OF SEMANTIC CONTENT IN A FORMAL CONTEXT 

CONTENTS 

5 

21 

22 

26 

30 

42 

44 

45 

46 

49 

54 

55 

70 

71 

72 

74 

2 

47 

58 

60 

6] 



Univ
ers

ity
 of

 C
ap

e T
ow

n

a nOl~lce:al:)jle 

la.rJllZualZle. more rec:errtl 

use as nr/lur.nnl'il'!!: 

use 

beC:OIrle a mu.cn-aet)ate:a 

out 

contexts 

Imlparffillent over 

assessment 



Univ
ers

ity
 of

 C
ap

e T
ow

n

detl.nes pra:gm:UIC C01nm~te;'lce as 

occur. a preSU1JiPo~iiti()n 

1.1 

events to occur a two 

pragmatl(~S as an 

.,,,,,,t,,,.,,,,, at:::cc~rdilnQ: to 

om·m1..!nU~nti'nn to 

to 

2 



Univ
ers

ity
 of

 C
ap

e T
ow

n

can 

1 

a Snt:cltlc 

to 

a narrower n""ClTl1'Tu"n 

an awareness 

at 

context." 

context 

to as 

a 

agrnatlcs are 

nrflgnlatj,cs, it is to /1",1'","'1"1 

a context one "' ...... ,,!::;,""'" 

3 



Univ
ers

ity
 of

 C
ap

e T
ow

n

Clel,eIllCl1I1J!; on 

1 1-.,,, ... "''1", ..... '" a lanQ1Ume user 

over 

one must 

orc)ce:ss can 

over ex1trernel 

IS 

as 

content acc;::or0lI1l2 to ""''4'''''£6'''''' 

~ asun(lermanolng 

must 

to 

"&!.uu" ...... ., as a PfC)Ce:ss 

to 

two 

norms a Ia(;e-:[O-Iac:e ..... ",w.vu or aitiernlatIveJ 

pelrtOJrm:anc:e ~ " a .. ,"""" .... ",. 

are 

to IUIIClllun as .., ... ,,~,~u 

mt~;::ra(:tlCln IS ""-r"..-',/,...,, 

IS 

4 



Univ
ers

ity
 of

 C
ap

e T
ow

n

cornmurucatlon are 

1.1. 

me ... ) 

5 



Univ
ers

ity
 of

 C
ap

e T
ow

n

I"ur,u'"".." disabiliti.[?s on not 

as U.U,lS"''''''E,'''' use are 

sure to '"'u .. "'" ....... .,.u context 

to 

.......... AUIJ ... to 

statement 'h,"1"h~'" IJVIJUj'UU,UH IS a 

are as 

COlrltlltlU(~S to 

one or more 

6 



Univ
ers

ity
 of

 C
ap

e T
ow

n

consensus 

COJrtO,flllJ'nS or '1l1IU~m,:es. 

../ It is 

It is 

../ It spe'Clnes 

../ It 

../ It 

are 

../ It 

to 

Conu:nit1tee on L,; ... ',,"UllL.6 

nn~n,.,flpl~1i.' are inJrinf!&ic to 

occur COl'lC"nlltOI:!tly 

reasons: 

can occur 

1 

pra.gIDlaw:s current dlscmlSlcm 

7 



Univ
ers

ity
 of

 C
ap

e T
ow

n

Df()DOIsaJ. on 

argumlent was corlslClen:~d a leaJrmrlg .... "' ... '>.-"u it 

must meet 

are responsIble 

IS 

as pelrCentl:uz,e once 

cannot out to 

reSl)on:se to 

OplpOrtuI1ntH~S to 

on 

own terms .. rn ......... u .... """UJ'5 fc~tererlce to ..,."',,'uv'u .... 'v."" causes as ....... J,JUI;U nervous 

suggests a 

8 



Univ
ers

ity
 of

 C
ap

e T
ow

n

an 

versus nature 

UU""U.llS CIOnC1ltlll'>OS <l ....... l""'''' it exl:rernel 

to content areas 

IS a 

...... JlIU.UVJU, as to T'",'Tn,>£,,' ... ' ...... ,,. ... " relneUH:l1!Cm 

to 

Latlamlt, 1 1 

to 

... "' .... "",n areas 

is 

9 



Univ
ers

ity
 of

 C
ap

e T
ow

n

as Cllangulg or anew 

area UflieXt)ec"ted oelnrulos are '"'At .• ' .......... on 

• 

• as 

DelCOlne more 

as inti;:re11ltiaI proces!nng 

etc. 

was a 

to 

to 

to an 



Univ
ers

ity
 of

 C
ap

e T
ow

n
returns to 

was out over a 

113 to 

to 

were more 

...,v •. Mn.,....,'.u across gr<loe:s 

was .. "" .. ,,,,.,.1-<,,11 

one or more UU"""""'" a 

to use a 

to 

15 

are not 

11 



Univ
ers

ity
 of

 C
ap

e T
ow

n

as 

as 

to aetlerrnlme 

warns res,eru~hisnot~u,'~j,~L~.U 

on 

non-

stulal(~S were out on 

"''''1'''''''''' was not as co:mtHe1te or as UI.~~all,l;:'<;;;U 

as COlrlVe:rsaltlonal 

even it was 



Univ
ers

ity
 of

 C
ap

e T
ow

n

uonoltlUe et 

as COlnvc~rSaUODiaI ... "'''''' ..... , ... 

L 

nU)mlatllOn to 

an vIJ'u .. e,",u 

statements 

11. 

as 

or gramIlnatJicalJ) 

vs. * * * 

tests 

test 



Univ
ers

ity
 of

 C
ap

e T
ow

n

are to areas 

1m()wledge(1, a:ssessrnellt measures 

assessment 

1 

on more 

IS UU"U,",UH to Drc~al~:::t a true 

1 

now 

areas 

to a 

it 

tester 

test 

across a 



Univ
ers

ity
 of

 C
ap

e T
ow

n

serve to u.J.E,lJ.J.',&,u prftgnlatllc 

"" ... ,tll"' ...... is .. ""rl1n1"""'rI abs:em:e or pre:seJICe 

to 

sc(mI1l!Z as on 

assessment. 

as 

concern 

assessments are op,npl'!'I 

are 

........... VU U .l'1TI''I1n a 

15 



Univ
ers

ity
 of

 C
ap

e T
ow

n

Ml111tl.QllnelnSlon.a1 assessment cmU'al:::tell1Z«~S not 

as 

on 

is a 

to 

some recent 1"'1'\'''1"'".,.,." 

across more one context. 

" ..... uu' ..... "" ... ",....... assessment 

assessment assessment 

once 

''''''''UU.'''''''·"," can prc)grarnmt::s 

16 



Univ
ers

ity
 of

 C
ap

e T
ow

n

perl[Omlanc:e IS mtluenCeO 

17 



Univ
ers

ity
 of

 C
ap

e T
ow

n

a ael5CTlptJlon 

are 

are 

was 

1. 

to mVjestlj~ate pragm.atlc COl1npeten«::e 

across a lonnal 

terms sex, 

ec()nC)mllC status 

18 



Univ
ers

ity
 of

 C
ap

e T
ow

n

• were 

team. 

• to 

• to 

are 

• 
• 
• 

• 

were 

• 

• 

• 

test 

a 

COltlstltutes a /Oflrrnlrno 

or 

a 

test. 

were 

are 

to 

l!"1t"'!"!''':! were 

so as not to 

19 



Univ
ers

ity
 of

 C
ap

e T
ow

n

.. 

• 

• 

• 

• 

• 

• 

• 

sex, 

were nOnIl,atl 

to no 

.... "h' .. ',..,.'" were to as 

1n1P£'1'<> were not to 

were to 

"'UI,"'~1'" were to no 

n:::~;t:aJrcn was VULUJ.U",,,, 

,",UJWU •• "' .. n",nn/P'" as 

consent was 

....... 14'-'1,'"' to 

as 

nrc~-earIV aaoles:cents ~'.~'~~llJ'~ a 



Univ
ers

ity
 of

 C
ap

e T
ow

n

more 

1 

2 118 1 

3 113 1 

4 5 117 

5 y3m 6 

6 ySm 6 

7 y2m 6 110 

8 y4m 

9 y6m 

10 13y3m 

11 y3m 

y3m 

13 y 11 D1 

y2m 

stratelZlles over an 

seen were 6 

21 



Univ
ers

ity
 of

 C
ap

e T
ow

n

7 

7 

7 

7 

can seen 

to some 

to 

to a PS)i'CncHOIl(lS on 

UU'.AU!;"'U • .,,,,, tests are """"",'" .. , 



Univ
ers

ity
 of

 C
ap

e T
ow

n

a 

assessment 

assessment 

METHODOLOGY 

a (l1agn()SlS 

a 

nv,nHfPn were 

were as 

spe:eCJ1-lamgua~te tilen.'mis,ts at 

,,"V1"'''''''''''''''''''" L ... .u;;;. ... ' ... ~ .... assessments 

never .. "",.,.<>",,,,,,-1 

were 

or 

'-'v', ....... '"'y was not 

was .... "' ..... ""'ti out to 

a 

... ",uvu across numerous 

was ti""'!-,,, ... nlr,pti as a 



Univ
ers

ity
 of

 C
ap

e T
ow

n

nature 

extent 

on pr,:lglnanc assessment J.V',""U"",., on 

at 

was 

score on a stannare 

assessment 

an am~m])t to 

to 

or a more 

resl,ect to 

score can 

to 



Univ
ers

ity
 of

 C
ap

e T
ow

n

to an 

assessment measure as it n .. n,u", 

a 

recorrunjenCleaas~n1~rnn"~tp 

state 

1. are ,U.!",uU,.",,,,.,uu 

3. serve as a measurement 

aOI01e~SClen1CS are 

eII<eCIIVe assessment 

contexts 

was ,..", .... ,,1', ... ,..'t,:>l'1 as a tnree··OllmenS1,Oflru. 



Univ
ers

ity
 of

 C
ap

e T
ow

n

two 

* 
* 

1. 

test a 

pragmatIc CmnD()neuts are context 

Audience No Variables 

No Variables 

No 

Abstractions No Variables 



Univ
ers

ity
 of

 C
ap

e T
ow

n

voc:aDUlao cJlanges were to 

uestlol1S were apl)rOpnate a 

• 
• 
• 
• 
• 

res;earCller was 

was ""''''''-''1','''''' to 

was accordmg to 

to 

to 

was an ..... ...,"'.""~"' ... 

was .,,,, ... ~vu. next to 

ensure 

to 

a non~ 



Univ
ers

ity
 of

 C
ap

e T
ow

n

on~ve~satilonal QJlsc()un;e was across two Qltterlent sel1nm.rs 

a 

assessment 

• 

• cateQ:()rv .... ,J ....... u'""'1.& was 

to a 

METHODOLOGY 

"'u'e............ awareness 

a cat:eglDry 

are an 

agrnatllc areas 

is a 

was "' ........ "" ... 

was mc:re:rOI'e 

was 

are 

two 

as a 



Univ
ers

ity
 of

 C
ap

e T
ow

n

a 

was 

au;at:!:rec::men1[S were 

M!;I,""'t"I1lPTP1"<>: are m~lfk:ea "' ........ "' ....... 

versus 

as 

!;Il"','n ... r1,1"I('r to cate2()rl~~s 

were: 

comments 

occur. 

are 

were 

ppro~)mltelt1e~;S across a 'VVjtAUJLLV.'.uU 

a 



Univ
ers

ity
 of

 C
ap

e T
ow

n

to 
Intertocutor 

Fluency 



Univ
ers

ity
 of

 C
ap

e T
ow

n

1. ae:spllJmie to 

categc)ry as CODvers:atloln. It 

measures res·pOIllSes to 

a 

III as 

resPo]nse:s to .. ",rI11"'''+''' 

or 

III as 'COltnmlent / reSl)Om:;e It 

to 

III to 

III as 

etc. 

III 

context on 

nature 1 

31 



Univ
ers

ity
 of

 C
ap

e T
ow

n

III 

III 

III 

III 

III 

III 

measure 

to 

",h.",.-1" or event. 

to 

IS 

new 

on 

an 

COllvf:rS~lt1(],na1 context. 

Inn''U'"lrr two par'ameters 

un~der'standmg or 

to 

a ~Vl':,J."''''' manner 

to sentences 

set 

new 

to 

over a 

over 

to ensure 

to 

a 



Univ
ers

ity
 of

 C
ap

e T
ow

n

• 

• 

• 

• 

• 

• 

to use gramnllatllCal 

UHJL"'''U is not aware 

events 

n-rr,ni"mn or .v .... ",.., to a pn)ll(JUll. 

to 

to 

rate 

a 

utterance manner 

one or more 

1J''''....,Jt~.]t; to 

• 

• conS(~CUltl"re uses 

nht"~"p "T1Tn .... an utterance ( 

• 
• mdIcates an ....... V.LH.J to Df()(lllCe an utterance on 

• uJ. ... ' ..... evu two 

a an utterance 

........ ...,Jt .... .1 to 

a 

eX1DaIJlU a 

a 

ear. 

a 

same 

to 



Univ
ers

ity
 of

 C
ap

e T
ow

n

II' 

II 

II 

II 

II 

• 

II 

II 

utterance is nrC)QUlCecl. 

uUerancle, "'.,"" .... , ... or pllrru;e 

to rurn*taKlLng cue, 

a 

"'-"""'1"'''' name 

or ""0'"_'7"'''''''''''' 

restate or a 

statements or 

or reSPOlnse 

over 

to cornpl'ellt~nd 

utterances 

hlr,cnener, 1 

an 

a le)(lC'll 

1"""~nc\nc!'" to 

utterances or 

act or 



Univ
ers

ity
 of

 C
ap

e T
ow

n

III 

III 

III 

III 

to COltlll'lJl .... >.J' .... l",.u.;> or actlOilS 

Sp(~ClrlC "''''''A.'''',A.. event or "'"""'<1'"",,,,1" 

own or all()ID(!r C'OrnIIll1mlcal:or- utterance. 

to or COIDnlUnllcaltl 

use 

graLnllmattc,al structures. 

expre)ssjion IS 

.. "' •. ""u'.... or sPI;!aJeer 

or 

movements 

or .... ""u ....... 

cues 

was 

or 



Univ
ers

ity
 of

 C
ap

e T
ow

n

III 

III 

III 

one an()thc!r 

III 

III 

1 

III 

III 

paramete:rs are 

Inte:nucm to cotlnITIllll1ic:ate 

~mnomllmeis?pl~~~~ 

movements 

LOOKllne: at 

is a occurrence, 

to 

context conv~ersatlon." states 

an 

to 

.... "' •. '"'u ...... move 

"''''''''''''CLI..I''''''' as 

manner. 

must 



Univ
ers

ity
 of

 C
ap

e T
ow

n

"'~'':M""n out to ""',,,-.,n 

manner 

n"' ...... ,t contexts . 

• 

a 

a 

re~;earcller was not ore:sel1t.. ....... "ui'> 

an .n1'",1"1"'" a or 

rp(~p~l' ... tl"'r was n1'''''''''''11' 

to converse an1longst .. u., .... ,,"'. 

it 

were 

occur at own 

a naturallstlc test to 



Univ
ers

ity
 of

 C
ap

e T
ow

n

• 

• 

was 

• 

as 

as 

to 

a serm~Clr'Cle 

as cornto,rtaltHe. 

was """"""'C'T"'" 

to 

ease 

test en1/1nmn[lern;. 

not mtt:rtelre 

seat 



Univ
ers

ity
 of

 C
ap

e T
ow

n

• 

stnllcture'd S(~SS:Lon was ... VJu .... , ........... u <ll'f'''' ... rh.,.n to 

was 

• 

ensure a 

across a 

was uu.u .. ' .... to 

test as 

to ...... vu ....... context <>1'(,,,,,,,,('1, 

as 

to 

to 



Univ
ers

ity
 of

 C
ap

e T
ow

n

test was :seu,reu 

was ....... r'u"'''''' 

score was ob1tauled 

was to ael:enmrle 

across 

to 

not to deltenmrle 

raters 

to 

were 

as as asr)ects urn.'"',, 

an 

mtiornnal COllte;l{t was 

was not comll11Clea 

or 

same ""in,.'''' same 



Univ
ers

ity
 of

 C
ap

e T
ow

n

raters were 

to rate 

raters were two 

occurrence 

consensus re£l!ar(ltnR 

across a 

METHODOLOGY 



Univ
ers

ity
 of

 C
ap

e T
ow

n

3. RESULTS AND DISCUSSION 

In this section the findings of the LILD and non-LILD subjects' performance on the 

standardised Test of Pragmatic Language (TOPL) as well as the ratings of Adapted 

Profile of Communicative Appropriateness (APCA) are presented. 

3. 1 PERFORMANCE OF THE LILD GROUP AND NON-LILD GROUP ON 

THE STANDARDISED TEST 

The results of the LILD and non-LILD subjects' performance are displayed in Table 3.1. 

A discussion of each of these measures follows. 

Table 3.1 Raw Score and Percentile Rank Comparison between LILD and 

Non-LILD Groups 

LILDRAW LILD NON-LILD RAW NON-LILD 
SCORE PERCENTILE SCORE PERCENTILE 

TOTAL = 44 RANK TOTAL = 44 RANK 
25 1st 42 69th 

37 50th 44 91 st 

34 2ih 41 62"d 

35 31 5t 39 57th 

35 25 th 36 33 rd 

35 31 st 41 69 tn 

32 lih 38 46th 

36 38 tn 40 69 th 

33 14th 40 57th 

35 3 1st 41 69th 

37 40th 39 50th 

35 31 st 36 33 rd 

37 40th 39 50th 

38 46tl1 38 50tn 

______ ------------------__________________________________ 42 
RESur:rs AND DJSCUSSlf)N 
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No. 

1 
2 
3 
4 
5 
6 
7 
8 
9 
10 
11 
12 
13 
14 

Table 3.2 Chronological Age Compared to Age-Equivalent 

Scores on the Test of Pragmatic Language 

LILD Group LILD Group NON-LILD NON-LILD 
Chronological Age- Group Group Age-

Age Equivalent Chronological Equivalent Scores 
Scores Age 

11 Y 1m 8.6. - 8.9. 11 Y 11m 14.9. - 15.6. 
11 y 10m 10.9. - 11.6. 12 Y 1m 14.9.-15.6. 
12 Y 6m 6 12 y 7m 12.9. - 13.6. 
12 y 4m 9.0. - 9.6. 12 y 6m 14.9. - 15.6. 
12 Y 3m 9.0. - 9.6. 12 Y 6m 14.9. - 15.6. 
12 y 5m 7.9. 12 y 7m 11.9. - 12.6. 
12y 2m 9.9. - 10.6. 13 y 5m 14.9. -15.6. 
12 y 4m 9.0. - 9.6. 13 y 8m 14.9. - 15.6. 
l2y 6m 9.0. -9.6. 13 y 9m 9.9. -10.6. 
13 y 3m 9.0. - 9.6. 13 y 2m 11.9. - 12.6. 
13 y 3m 8.0. - 8.3. 13 y 7m 12.9. - 13.6. 
13 y 3m 10.9. - 11.6. 13 y 6m 9.9. - 10.6. 

13 y 11m 10.9. - 11.6. 14 Y 2m 12.9. - 13.6. 
14 y 2m 11.9. - 12.6. 14 y7m 13.9.- 14.6 

Two of those subjects in the non-LILD group who did not score age-appropriately scored 

within six months of the results appropriate for that age group whereas subjects in the 

LILD group scored at a delay of approximately two to three years. 

This discrepancy in age-equivalent scores supports the findings by Phelps-Gunn (1983) 

who investigated the change in pragmatics over time in both LILD and non-LILD 

subjects. Phelps-Gunn's (1983) results revealed minimal difference between the chosen 

subject groups at the age of six years, however as the subjects grew older the difference 

in communicative ability became large and significant. When the LILD group were aged 

between seven and eight years they were still functioning at a six-year-old level of 

pragmatic competence, while their peers were acquiring complex pragmatic skills. 
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3.1.4 Quotient 

The calculated quotients of both groups are presented in Table 3.3 below. 

Table 3.3 Quotient Scores of LILD and Non-LILD Groups 

LILD QUOTIENT LILD RATING NON-LILD NON-LILD 
QUOTIENT RATING 

90 Average 107 Average 
65 Very Poor 120 Above Average 
92 Average 105 Average 
84 Below Average 103 Average 
83 Below Average 93 Average 
100 Average 107 Average 
98 Average 107 Average 
95 Average 103 Average 
96 Average 107 Average 
92 Average 100 Average 
91 Average 93 Average 
92 Average 100 Average 
92 Average 100 Average 

The quotient is constructed to have a mean of 100 and a standard deviation of 15 

(Phelps-Terasaki and Phelps-Gunn, 1992). The results of the LILO group is equivalent to 

a quotient of 84 which is scored as 'Average' and the non-LILD group quotient 

equivalent is 96 which also produces an ' Average' score. Although the quotients for both 

groups reflect an 'average' performance, other TOPL measures showed poorer 

performance in the LILO group. 

3.1.5 Standard Scores 

A standard deviation of 1 and a mean of zero were used to calculate the standard scores 

from the percentile rank (Howell, 1989). Hammill (1982) suggests that standard scores 

are the clearest indication of an individual's performance as they are transformations of 

raw scores that establish a common mean score and standard deviation. The range of 

standard scores on the TOPL is one to nine with nine at the top ofthe scale. Subjects 
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scoring below five are considered below the normal for that age group (Phelps-Terasaki 

and PheJps-Gunn, 1992). 

TABLE 3.4 STANDARD SCORES OF LILD AND NON-LILD GROUP 

LlLO GROUP NON-LiLO GROUP 
Standard z-Score T-Score Standard z-Score T-Score 

Score M=O, M =50, Score M=O, M=50, 
M=5, SO = 1 SO = 10 M=5 SO = 1 SO = 10 

SO = 1.96 SO = 1.96 

1 -2.33 28 6 0.5 55 
5 0 50 8 1.34 63.4 
4 -0.61 43.9 6 0.31 53.1 
4 -0.5 45 5 0.18 51.8 
4 -0.67 43.3 4 -0.44 45.6 
4 -0.5 45 6 0.5 55 
3 -1.18 38.2 5 -0.1 49 
4 -0.31 46.9 6 0.5 55 
3 -1.08 39.2 5 0.18 51.8 
4 -0.5 45 6 0.5 55 
4 -0.25 47.5 5 0 50 
4 -0.5 45 4 -0.44 45.6 
4 -0.25 47.5 5 0 50 
5 -0.1 49 5 0 50 

The standard score measures for both subject groups are presented in Table 3.4. These 

scores clearly reflect the difference in performance between the two groups. Only two 

subjects in the LILD group have scored above four, whereas only two subjects in the non­

LILD group scored below five. This indicates that 86% of the LILD group and only 14% 

of the non-LILD group scored below the expected age for their group 

3.1.6 Time 

The TOPL test manual suggests an optimum time of 35 - 40 minutes for the 

administration of this test. The LILD group took approximately 5 - 10 minutes longer 

than the non-LILD group to complete the test. Although both groups completed in the 
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suggested time limit, the increased length in the LlLD group time is thought to be due to 

the time taken to answer each question and the tester repeating the questions in order to 

clarify the required response. Smith (1998) notes that children with language impairments 

take longer to acquire various aspects of communicative competence and seem to also 

take longer to access the information once it is acquired. 

3.2 SUMMARY OF TOPL FINDINGS 

A summary of the TOPL findings mentioned previously are illustrated in Figure 3.1 

below. 

120 ~ ________________ ~ ____________________________________ ~ 

101.2 
100 +-----------------------------------

80 r--------------------------------

60 +---------------------~r_------

40 +---~-

20 

3.9 5.2 

Raw Score Percentile Rank Quotient Standard Score 

Figure 3.1 Main Statistical Differences between LILD and 
Non-LILD Groups on the TOPL 

. LlLD 

. NON-LILD 

When interpreting the scores of any test it is important to note that language is a complex 

issue to measure. Therefore a single statistical measure can prove misleading. For 

example if the quotient is taken as the only measure both the LILD and non-LILD groups 

appear to be functioning within an 'average' level. However if the overall performance of 

both groups is examined is using all four variables, of raw score, percentile ranks, 
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3 20 
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3 20 
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Formal 

Informal 

Figure 3.2 Turn Taking of LILD Group between a Formal and 

Informal Context 

3.4.2 CONTROL OF SEMANTIC CONTENT 

The control of semantic content was one of the sub-components of the profile where the 

LILD subjects had difficulty across all aspects. Although not measured their information 

on both the given and initiated topics was perceived by the raters to be uninformative and 

lacking in Grice's (1975) four principles of quality, quantity, relevance and manner. 

They were not able to elaborate on a topic possibly due to limited vocabulary or to a lack 

of general knowledge 

3.4.2.1 Idea Completion and Sequencing 

The LILD group appears to have major difficulties in this area and subjects presented 

with a scatter of scores. Wiig and Semel (1984) state that children with learning 

disabilities often have difficulty sequencing speech acts when they are trying to express 

communicative intent. After maintaining a discussion on the given topic of sport, the 

non-LILD group appropriately initiated and shifted to relevant, mature topics such as the 

restructuring of their school in terms of being co-educational. Their ideas were well 

presented and sequenced as well as completed before moving to the next topic. 
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3.4.2.3 Topic Adherence and Shift 

Silver (200 I) suggests that the central pragmatic language difficulty in LILD individuals 

is producing language on demand and fitting that utterance into a particular context. 

Silver (200 I) mentions that children with learning disabilities can generate and speak on 

topics of their own choice but cannot generate pragmatically appropriate language, on a 

topic given by an outside source. The results of this study partially support these findings 

as the LILD group were able to contribute to the given topic in the group discussion, 

although minimally. Topic adherence and shift was observed to be at a faster, 

inappropriate pace in the LILD group as compared to the non-LILD group, who 

appropriately completed ideas before initiating and swititching to a new topic. However 

the LILD subjects were unable to appropriately initiate or shift to other topics which were 

relevant. Bryan, Donahue, Pearl and Sturm (1981) investigated the conversational 

competence of children with learning disabilities and found that although they were often 

willing conversational partners, their strategies for initiating and maintaining interaction 

was deficient. 

The LILD group were better able to respond to language on demand in the classroom 

when a specific topic and outcome was required. 

Figure 3.3 LILD Control of Semantic Content in a Formal Context 
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Figure 3.4 LILD Control of Semantic Content in an Informal Context 
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3.4.3 FLUENCY 

No changes were evident in the fluency of subjects between a formal an informal setting. 

The majority of the LILD group were rated appropriate with regard to their fluency. 

Inappropriate interjections, repetitions, incomplete phrases, false starts and pauses were 

absent in both groups. 

3.4.3.1 Word-finding Difficulties 

Children with learning disabilities are often unable to use associative grouping strategies 

in order to categorise information for easy retrieval at a later stage (Stackhouse and 

Wells, 1997). However the subjects in the present study revealed no evidence of word 

finding problems. Whether this was due to the absence of word finding problems, 

effective therapy methods or the limitations of the testing environment in observing these 

difficulties remains unsure. 
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3.5.2 Adapted Profile of Communicative Appropriateness (APCA) 

Table 3.10 highlights the LILD groups performance of pragmatic behaviours across 

contexts. 

Table 3.10 Summary of LILD Pragmatic Behaviours Across Contexts 

Informal Formal 
Response to Request X '" 
Interlocutor Reply X '" 

Clarification Request X X 

Acknowled2ement X '" 
Turn Takin2 X '" 

Control of Topic Information X '" 
Semantic Content Topic Adherence X '" 

Topic Shift X X 

Lexical Choice '" '" 
Idea Completion X X 
Idea SeQuencin2 X X 
Otber: Topic Selection X X 

Cobesion Tense Use '" '" 
Reference '" '" 
Lexical Substitute Forms '" '" 
Relative Clause X X 

Prenominal Adiectives X X 

Coni unctions X X 

Fluency Interjections '" '" 
Repetitions '" '" 
I ncom plete Pb rases '" '" 
False Starts '" '" 
Pauses '" '" 
Word Finding Difficulties '" '" 

Sociolinguistic Polite Forms X '" 
Sensitivity Reference to Interlocutor X '" 

Placeholders, Fillers, Stereotypes '" '" 
Acknowlede.ements X X 
Self Correction X '" 
Comment Clauses X '" 
Sarcasm I Humour X X 
Control of Direct Speecb Acts '" '" 
Indirect Speech Acts '" '" 
Other:-Obsession Compulsion '" '" 

-Echolalia (+delayed) '" '" 
- Splinter Ski Us (Accents) '" '" 
- Attention X X 

- Activity Level X X 

Non - Verbal Vncal Aspects: - Intensity '" '" 
Cnmmunication - Pitch '" '" 

- Rate '" '" 
- Intonation '" '" 
- Quality '" '" 

Non-verbal: - Facial Expression X X 

Aspects:-Head Movements '" '" 
- Body Posture X '" 
- Breatbin2 '" '" 
- Social Distance X '" 
- Gesture X X 

- Pantomime '" '" 
Otber:-Foot, Arm, Lee Movement X '" 

- Eye Contact X X 

- Eye Gaze X X 

- Pbysical Contact X '" 
- Rockiu!!: X '" 
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Table 3.11 highlights the similarities and differences obtained within the LILD group 

across the standardised test and the profile. 

Table 3.11 LILD Group Differences Across TOPL and APCA 

TOPL APCA- APCA-
INFORMAL FORMAL 

Requesting Clarification X X .; 

Making Inferences X - -
Describing / Informing X X .; 

Sequencing X X X 

Polite Forms .; X .; 

Requesting .; X X 

Expressing Emotions X X X 

Fluency .; .; .; 

Sociolinguistic Sensitivity .; X .; 

Table 3. I I highlights the areas of difficulty apparent in the formal and informal setting as 

rated on the APeA as well as with regard to the standardised test. This includes the LILO 

groups' inability to sequence ideas and information, and express their emotions 

appropriately. Aspects related to requests, polite forms and sociolinguistic sensitivity 

were initially appropriate in the TOPL test indicating an ability to acknowledge that 

pragmatic norms exist in certain contexts. However these rules were not adhered to or 

applied in the informal setting with peers. A shift to being appropriate one again was 

evident in a formal class environment with an adult facilitator present. Areas of pragmatic 

competence which were inappropriate in both the TOPL and the informal context, such as 

requesting clarification, describing and informing, were also positively influenced by the 

effect of a teacher and the implemented structure of a classroom. These areas were rated 

as appropriate in a formal setting. 
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APPENDIX B - SUBJECT ONE 
EXAMPLES OF LILD RATINGS ACROSS A FORMAL CONTEXT 

I SA A CNE 

Response to Request / / / 
Interlocutor Reply / / "" v 

Clarification Request v v v' 
Acknowledgement V'v"""""-
Turn Taking V' v v 

Control of Topic Information / v ......... 
Semantic Content Topic Adherence ""v 0./' 

Topic Shift V' / v 
Lexical Choice ./ .,/' v-
Idea Completion v / .......... 
Idea Sequencing ""-V v 
Other: Topic Selection ./ .r- .......... 

Cohesion Tense Use ".,- 0/ .......... 

Reference / / .......... 

Lexical Substitute Forms v V ......... 
Relative Clause V " ../ 
Pronominal Adjectives v" v v 
Conjunctions V ./...--

Fluency Interjections v V' ...--
Repetitions y' v .............. 
Incomplete Phrases v V- ........ 
False Starts ~,/ .......... 

Pauses iv v V 
Word Finding Difficulties ...... v' v 

Sociolinguistic Polite Forms v v ...... 
Sensitivity Reference to Interlocutor / , V-

Placeholders, Fillers, Stereotypes "",.r- v 
Acknowledgements .." ./ V-
Self Correction / ...... -Comment Clauses v / y 

Sarcasm I Humour "" v · 
Control of Direct Speech Acts Iv' v v 
Indirect Speech Acts """'v ' _ 
Other:-Obsession Compulsion V'.,/ ....-

-Echolalia (+delayed) v v ...__ 
- Splinter Skills (Accents) v ........ .,.-
- Attention v ....- -
- Activity Level v ........ ...---

Non-Verbal Vocal Aspects: - Intensity ........... / ....---
Communication - Pitch V ./ .,/ 

- Rate ~ v 
- Intonation V'/ v 
- Quality v / v" 

Non-verbal: - Facial Expression 
v,, ____ 

Aspects:-Head Movements v""/ ~ 
- Body Posture ·o// v 
- Breathing /./ ~ 
- Social Distance i/,/ ...-
- Gesture v v ../ 
- Pantomime v / .......-

Other:-Foot, Arm, Leg Movement v v' v 
- Eye Contact v v V 
- Eye Gaze ../ v v 
- Physical Contact / v v 
- Rocking , ...... ~ v 
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APPENDIX B - SUBJECT TWO 
EXAMPLES OF LILD RATINGS ACROSS A FORMAL CONTEXT 

I SA A CNE 

Response to Request v /' V"""' 
Interlocutor Reply ./ //' 

Clarification Request .r-......... ........-
Acknowledgement v V""v 
Turn Taking v V""v 

Control of Topic Information ./ /,/' 
Semantic Content Topic Adherence v Vv 

Topic Shift t/ ./,/ 

Lexical Choice /' V"" ...... 

Idea Completion r- /.,.--
Idea Sequencing v ""'- .,./' 

Other: Topic Selection v-V'v 
Cohesion Tense Use "r/.r 

Reference / V"".......-
Lexical Substitute Forms ;/ .......-........ 
Relative Clause v o/'/ 
Pronominal Adjectives ./ ./ v 
Conjunctions ...... tI' ./' 

Fluency Inte~ections / // 
Repetitions ,/ /'r 
Incomplete Phrases .,/// 

False Starts / v' ...... 
Pauses / / _0/' 
Word Finding Difficulties / /,/ 

Sociolinguistic Polite Forms / v/ 
Sensitivity Reference to Interlocutor ./ ./' ,,-

Placeholders, Fillers, Stereotypes v-vr 
Acknowledgements v V' ./" 
Self Correction ./ I,' V 

Comment Clauses ...... "'.,...... 
Sarcasm I Humour I ...... v v 
Control of Direct Speech Acts .,//./ 

Indirect Speech Acts / v"""'-
Other:·Obsession Compulsion v V""F 

·Echolalia (+delayed) / v ........ 
• Splinter Skills (Accents) .,/ // 
• Attention ./,/,/ 

- Activity Level or /-/ 

Non-Verbal Vocal Aspects: • Intensity ./,/,,-

Communication - Pitch v .,/v 
• Rate L . 

,./ V "" 

• Intonation ./'-./ .....-
- Quality ""'-V""/ 

Non-verbal: • Facial Expression / ./v-
Aspects:-Head Movements / // 

- Body Posture v V"-
. Breathing / /'F 
- Social Distance o./ v·/ 

-
- Gesture v '/./ 

- Pantomime L--
,/ .....-V 

Other.·Foot, Arm, Leg Movement ,/ Iv '" 
- Eye Contact ./0.// 

- Eye Gaze .. / // 

- Physical Contact ./ /~ 
- Rocking ,./ ./ ...... 
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APPENDIX B - SUBJECT THREE 
EXAMPLES OF NON-LILD RA TINOS ACROSS A FORMAL CONTEXT 

I SA A CNE 

Response to Request 
Interlocutor Reply 

Clarification Request 
Acknowledgement 
Turn Taking 

Control of Topic Information 
Semantic Content Topic Adherence 

Topic Shift 
Lexical Choice 
Idea Completion 
Idea Sequencing 
Other: Topic Selection 

Cohesion Tense Use 
Reference 
Lexical Substitute Forms 
Relative Clause 
Pronominal Adlectives 
Conjunctions ~ 

Fluency Interjections r 
Repetitions L 
Incomplete Phrases 
False Starts --""-
Pauses ..P' 

Word Finding Difficulties ~ 
Sociolinguistic Polite Forms ~ 

Sensitivity Reference to Interlocutor -~ 
Placeholders , Fillers, Stereotypes ~ 
Acknowledgements 1i 
Self Correction !, ... 
Comment Clauses ),. 
Sarcasm I Humour --=l 
Control of Direct Speech Acts ~ 
Indirect Speech Acts 'I 

Other:-Obsession Compulsion 
-Echolalia (+delayed) 
- Splinter Skills (Accents) 

~-.I\ttention 
- Activity Level 

Non-Verbal Vocal Aspects: - Intensity 
Communication - Pitch 

- Rate 
- Intonation 
- Quality 

Non-verbal: - Facial Expression 
Aspects:-Head Movements 

- Body Posture 
- Breathing 
- Social Distance 
- Gesture 
- Pantomime 

Other:-Foot. Arm, Leg Movement 
- Eye Contact 
- Eye Gaze 
- Physical Contact 
- Rocking 
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APPENDIX B - SUBJECT FOUR 
EXAMPLES OF NON-ULD RATINGS ACROSS A FORMAL CONTEXT 

I SA A CNE 

Response to Request 
Interlocutor Reply 

Clarification Request 
Acknowledgement 
Tum Taking 

Control of Topic Information 
Semantic Content Topic Adherence 

Topic Shift 
Lexical Choice 

I Idea Completion 
Idea Sequencing 
Other: Topic Selection 

Cohesion Tense Use 
Reference 
Lexical Substitute Forms 
Relative Clause 
Pronominal Adjectives 
Conjunctions ~ 

Fluency Inte~ections 1:. 
Repetitions ..c 
Incomplete Phrases I 

False Starts 
Pauses .}. 
Word Finding Difficulties -.:!1 

Sociolinguistic Polite Forms 11 
Sensitivity Reference to Interlocutor i\'l 

Placeholders, Fillers, Stereotypes n 
Acknowledgements ~ 
Self Correction v 

Comment Clauses (V 

Sarcasm I Humour --"t. 
Control of Direct Speech Acts L;,J 
Indirect Speech Acts In 
Other:-Obsession Compulsion 

-Echolalia (+delayed) 
- Splinter Skills (Accents) 
-Attention 
- Activity Level 

Non-Verbal Vocal Aspects: - Intensity 
Communication - Pitch 

- Rate 
- Intonation 
- Quality 

Non-verbal: - Facial Expression 
Aspects:-Head Movements 

- Body Posture 
- Breathing 
- Social Distance I 

- Gesture 
- Pantomime 

Other:-Foot, Arm, Leg Movement 
- Eye Contact 
- Eye Gaze 
- Physical Contact 
- Rocking 
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APPENDIX B - SUBJECT ONE 
EXAMPLES OF LILD RATINGS ACROSS AN INFORMAL CONTEXT 

I SA A CNE 

Response to Request ,I"/./ 
Interlocutor Repl~ ..... ......... / 

Clarification Request IV v ""-
Acknowledgement , .... ,/ v 

Tum Taking v ,. I/' v · 
Control of Topic Information ~/ / 

Semantic Content Topic Adherence I/ vv 
Topic Shift V' /,/ 

Lexical Choice v · ..,/../' 
Idea Completion "'- v"",/ 
Idea Sequencing ...... ,/ y-

Other: Topic Selection V ·· ...... 'v 
Cohesion Tense Use v v' .......... 

Reference / vv 
Lexical Substitute Forms / v,.....-
Relative Clause v """-or 
Pronominal Adjectives / vv 
COnjunctions v' v v 

Fluency Inte~ections / y-V' 

Repetitions , ....... Vv' 
Incomplete Phrases V v or· 
False Starts .............. Vy 
Pauses v ..... _v 
Word Finding Difficulties ........... .". v 

Sociolinguistic Polite Forms ,/1/' ,/ 

Sensitivity Reference to Interlocutor ...... / .,/ 

Placeholders,. Fillers, Stereotypes v"v .......... 
Acknowledgements V .......... ,./" 

Self Correction ./vv 

Comment Clauses V r ,/ 

Sarcasm I Humour - /" 
Control of Direct Speech Acts ~/ ,/ 

Indirect Speech Acts v v"v"" 
Other:-Obsession Compulsion .......... v"'/ 

-Echolalia (+delayed) \,/ /v 
- Splinter Skills (Accents) v .,.r 
- Attention .,.-,/./ 
- Activity Level y / ./ 

Non-Verbal Vocal Aspects: - Inten~ity v ./.r 

Communication - Pitch / ,/,/ 

- Rate / // 

- Intonation ./ ./,,/ 

- Quality 1/ /./ 
Non-verbal: - Facial Expression v ./I/' 
Aspects:-Head Movements v ,/ ...... 

- Body Posture v /o/ 
- Breathing V V,/ 

- Social Distance -/ v/" 
- Gesture / vy-

- Pantomime v ./ / 

Other:-Foot, Arm, Leg Movement ./vv 
- Eye Contact .,/// 

- Eye Gaze IV // 

- Physical Contact V '/ /v 
- Rocking Iv .". v 
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APPENDIX B - SUBJECT TWO 
EXAMPLES OF LILD RATINGS ACROSS AN INFORMAL CONTEXT 

I SA A CNE 

Response to Request / /v 
Interlocutor Reply 1 ...... /..;..-

Clarification Request 1/ VV 

Acknowledgement / v"''''''''-
Tum Taking ....- / /' 

Control of Topic Information """,- i/"-/ 

Semantic Content Topic Adherence ....... ..,/'.......-
Topic Shift /v ........ 

Lexical Choice '--vv 
Idea Completion ....... ..",,-v 

Idea Sequencing / ..,/'r-
Other: Topic Selection / ' v;"""-

Cohesion Tense Use ....... v'v-

Reference ./ /V 

Lexical Substitute Forms v V-/ 
Relative Clause / // 

Pronominal Adjectives 1,/ V""? 
Coniunctions ...... V'1f"" 

Fluency Inte~ections ....... /v 

Repetitions v ..,/'7 

Incomplete Phrases ;./ .",// 
False Starts v v' If"" 

Pauses 'V ' v" ~ 

Word Finding Difficulties .......-vy-
Sociolinguistic Polite Forms v V~ 

Sensitivity Reference to Interlocutor --- .......- v" 
Placeholders, Fillers, Stereotypes v v"" 
Acknowledgements - / \7' 
Self Correction / -"" .,. 
Comment Clauses - v vv 

Sarcasm / Humour " v/ 
Control of Direct Speech Acts v """ V 
Indirect Speech Acts ......-V-r/ 
Other:-Obsession Compulsion v -/ v 

-Echolalia (+delayed) / -7 _v 
- Splinter Skills (Accents) .....-- v 
- Attention " vV' 
- Activity Level -./ v.,...-

Non-Verbal Vocal Aspects: - Intensity y ,/ v 
Communication - Pitch .......-.,/7 

- Rate ...-- -;7/ 

-Intonation ......- -/~ 
r 

- Quality ..,-;7 ....-
Non-verbal: - Facial ExpreSSion / ./r/ 
Aspects:-Head Movements [V -v./' 

- Body Posture / // 
- Breathing ./Y'/ 
- Social Distance IV' v v 

-- - v vi' ¥ 
,,-

- Gesture 
- Pantomime , .....- __ V' 

Other.-Foot, Arm, Leg Movement / V- ....--
- Eye Contact ,/7......-

~ 

- Eye Gaze -" ~ 
- Physical Contact , ....... Vv 

- Rocking , ...... /,/ 
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APPENDIX B - SUBJECT THREE 
EXAMPLES OF NON-LILD RATINGS ACROSS AN INFORMAL CONTEXT 

I SA A CNE 

Response to Request I 
Interlocutor Reply 

Clarification Request 
Acknowledgement 
Tum Taking 

Control of Topic Information 
Semantic Content Topic Adherence I 

Topic Shift . 
Lexical Choice 
Idea Completion i 
Idea Sequencing 1 
Other: Topic Selection , 

Cohesion Tense Use 
Reference 
Lexical SUbstitute Forms I 
Relative Clause .:h. 
Pronominal Adjectives .L: I 
Conjunctions r 

Fluency Inte~ections 

Repetitions ~ 

Incomplete Phrases .,J>< I 
False Starts '\J 
Pauses _'! 
Word Finding Difficulties ~ 

Sociolinguistic Polite Forms U 
Sensitivity Reference to Interlocutor \J 

Placeholders, Fillers, Stereotypes ~ 
Acknowledgements ~ 

Self Correction ..P' 
Comment Clauses .:j 
Sarcasm I Humour ~ 
Control of Direct Speech Acts 
Indirect Speech Acts 
Other:-Obsession Compulsion 

-Echolalia (+delayed) 
- Splinter Skills (Accents) 
- Attention -_. 
- Activity Level 

Non-Verbal Vocal Aspects: - Intensity 
Communication - Pitch 

- Rate 
- Intonation 
- Quality 

Non-verbal: - Facial Expression 
Aspects:-Head Movements 

- Body Posture 
- Breathing 
- Social Distance 
- Gesture 
- Pantomime 

Other:-Foot, Arm, Leg Movement 
- Eye Contact 
- Eye Gaze 

. - Physical Contact 
- Rocking 
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APPENDIX B - SUBJECT FOUR 
EXAMPLES OF NON-LILD RATINGS ACROSS AN INFORMAL CONTEXT 

I SA A CNE 

Response to Request 
Interlocutor Reply 

Clarification Request 
Acknowledgement 
Turn Taking 

Control of Topic Information 
Semantic Content Topic Adherence 

Topic Shift 
Lexical Choice 
Idea Completion 
Idea Sequencing 
Other: Topic Selection 

Cohesion Tense Use 
Reference 
Lexical Substitute Forms 
Relative Clause )., 
Pronominal Adjectives ~ 
Conjunctions '.-

Fluency Inte~ections 

Repetitions 
Incomplete Phrases 
False Starts P-
Pauses \1 
Word Finding Difficulties \J 

Sociolinguistic Polite Forms li\ 
Sensitivity Reference to Interlocutor ~ 

Placeholders. Fillers, Stereotypes '! 
Acknowledgements ~ 
Self Correction I\) 
Comment Clauses -
Sarcasm I Humour .P. 
Control of Direct Speech Acts """1 

Indirect Speech Acts fn 
Other:-Obsession Compulsion 

-Echolalia (+delayed) 
- Splinter Skills (Accents) 
-Attention 
- Activity Level 
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Communication - Pitch 

- Rate 
- Intonation 
- Quality 

Non-verbal: - Facial Expression 
Aspects:-Head Movements 

- Body Posture 
- Breathing 
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Other:-Foot, Arm, Leg Movement 
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