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Abstract

This mini-dissertation is a qualitative oral history research project that deals with the
life stories of sixteen female teachers in gender specific schools of Lesotho. The
women who were interviewed represent the views of some professional Basotho
women who are caught up in private and public discrimination. In Lesotho, many
women face discrimination in their family life, but the same scenario also applies to

them in schools.

Women'’s life stories are centred on a series of constructions providing a general
overview about who they are. But in another important sense, they also provide clear
perspectives about how cultural and patriarchal values and norms influence their
choices and decisions in the way they live. In Lesotho, culture and patriarchy go hand
in hand and do not seem to favour women. These two components are reinforced by
families and households, the social environment and government bureaucracy.
Consequently, women find themselves in a dilemma in terms of life strategies because
they are pulled in different directions by contradictory issues and ideologies present in
their lives. As a result, they are consciously forced to construct identities that match

with their ways of living in their own specific social and cultural environments.

In what follows I hope to develop and expand on the above themes that emerged from
my oral history interviews. Chapter one provides an introduction to the theoretical
arguments that underpin the notions of patriarchy and gendered identities. Chapter
two focuses on the context of Lesotho’s history in relation to the position of women
from the late nineteenth century until the present. Chapter three discusses the

methodology used to collect the oral and written sources.
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I include a discussion of my fieldwork experiences and present my reasons for
choosing to interview teachers from four gender specific schools of Lesotho. The
names of the sixteen female teachers are introduced to readers. All of them were
proud of their stories and did not want their names changed. The following chapter
goes on to discuss gender issues in more depth, and investigates to what extent
women'’s lives are shaped by patriarchy and culture. Close reference to the teacher’s
stories and detailed quotes are included to provide support for my argument. My
findings and analysis in chapter five reveal that teachers’ lives are shaped by broader
social contexts. Women’s life strategies are centred around a series of constructions
that are influenced by contradictory factors such as families, social environments,
education and modernity. In the conclusion, I present a general overview of my
research findings and make suggestions about potential areas of future research

concerning the position of professional women in Lesotho.
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Chapter one: Introduction

“Teaching is the only available job in Lesotho. I have been searching from 1998
until now; and I haven’t found a slot anywhere. This is how I am stuck in this
profession”. These words, spoken by one of my interviewees, Miss Makhojane
Monyane, epitomise how women’s life strategies are restricted by patriarchy, culture,
social environments and government bureaucracies. The family is a primary
institution whereby patriarchal formations are instituted in the minds of children.
Children grow up knowing that their fathers are heads of the families and that they
have the final word in the decisions that are made (Phoofolo, 1980; Maqutu, 1992).
Their mothers tell them to respect their fathers. Hence children are brought up in

social environments whereby traditional norms and values still favour men.

As aresult, children grow up with this ideology in their minds, since they tend to copy
and internalise these family principles. This raises the possibility of a struggle
between conformity and change in their life strategies because their aspirations in life
might differ from those of their parents. External factors such as modernity and
education also transform them and will eventually impact on their life strategies.
They have to construct new ways of living, since their experiences can transform their
lives and consciousness (Bozzoli, 1991). For instance, the life strategies that women
adopt change with time, as various social and cultural settings influence experiences.
Consequently, their lives will be centred on a chain of constructions depending on

space and time.



With regard to the family, Basotho women who are married under community of
property are regarded as minors by virtue of custom and tradition (Phoofolo, 1980;
Walker, 1990; Mamashela, 1991; Posel, 1991; Maqutu, 1992; Eldredge, 1993; Letuka,
Matashane and Morolong, 1997; Epprecht, 2000). In actual terms, for women
marriage is a place whereby certain forms of life strategies have already been
constructed through the payment of bohali (bride price) by the parents of a young man
to the parents of a young woman. Therefore, it can be argued that the custom of
bride price is a license that gives men the right to dominate women in marriage. In
addition, married women have no rights to own property or to make independent
decisions in their families, as this is seen as the responsibility of their husbands
(Mamashela, 1991; Maqutu, 1992; Letuka et al, 1997). Moreover, married women
also have no control over their own sexuality, where custom demands that it is their
duty to bear children. Women are vulnerable to other things in their marriages such
as violence, abuse and HIV/AIDS, even though the issue of HIV/AIDS does not form

the main gist of my project.

Within the context of family structures, it is clear that many women are restricted by
male domination in their range of choices and decisions. This means that the
patriarchal terms under which they live are a burden to women and it is difficult for
them to take possession of their own rights in marriage. Basotho women are left with
few options to escape these oppressive norms and values, since most of them are
pressurised to marry by their families, culture and traditions. As Phoofolo (1980: 49)
states, “marriage was an intrinsically exploitative institution, and that women

perceived it as such, they were therefore pressured to enter into that institution”.



Women have to deal with these kinds of circumstances in their marriages and as a
result, they have to plan on how to survive these family burdens and responsibilities

(Bozzoli, 1991).

In public, women’s choices and decisions are further constrained by their
communities and government bureaucracies. The quotation at the beginning of this
chapter clearly shows that some teachers are not happy about the fact that they are
stuck in teaching due to the lack of other alternative professions. To some extent,
limited career choices also have to do with broader issues such as poverty and a lack
of jobs in the country. Possibly, women also tend to be faced with the same
problems and as a result they end up as teachers because there are such limited

opportunities for them.

However, the issue of why Basotho women become teachers in large numbers in the
country is open to debate and discussion. It can be argued that teaching is socially
constructed as a popular profession amongst women to make sure they get involved in
a job that is linked to socially ascribed norms about the proper role of women in
society. According to the norms that underpin patriarchy, a woman’s place lies in the
kitchen, since she is considered to be foremost a mother, a wife, and a child bearer
(Measor and Sikes, 1992; Eldredge, 1993; Hofmeyer, 1993; Darling and Glendinning,
1996). This implies that a woman’s primary career is that of mothering, no matter
how well-educated she is, and any career that she encounters in her life besides
nurturing is considered to be secondary. In a true sense, the pressures of patriarchal

structures are so powerful that they put women in certain positions within society.



As a result, they are pushed into professions such as teaching because it is regarded as

a profession that is closely linked to socially ascribed norms of motherhood.

This might be one of the reasons why the Lesotho government is not opening up
career opportunities for women in the other sectors besides teaching. Some of the
interviewees in my study report that there are more females teachers than male
teachers in their schools. However, most schools are headed by men rather than
women. To some extent it can then be argued that the Lesotho government is
embracing patriarchy in schools, in order to make sure that a male dominated society

does not disappear.

The life stories of sixteen female teachers from specific gender schools in Lesotho
form the backbone of this research project. They have narrated unique stories about
their families, culture, social environments and their own personal experiences.
Their stories and memories reveal how and why their identities have been formed, as
well as how this has shaped their lives. The stories of these sixteen female teachers
exist in fragmentary experiences and memories that are derived from their cultural
and environmental formations, the bits and pieces that are socially constructed by the
community. This brings about controversies about consciousness and the notion of the
self (Bozzoli, 1991). If women’s stories or memories mostly consist of a chain of
constructions, then the researcher’s work is to make sense out of these constructions.
Their stories have helped me to realise the complexities surrounding their choices and
decisions, both conscious and unconscious. This theme will be discussed in detail in

the following chapters.



1.1 Objectives of this study
The main objective of this research project is to show that culture, social
environments and government bureaucracy play a major role in enforcing the
patriarchal stereotypes that oppress women in Lesotho. [ will attempt to demonstrate
that patriarchy is not only practised in families, but is also experienced in learning
institutions such as schools. At home women are subject to men (Barrett, 1980).
That is, within the context of family, a male is supposed to be dominant while a

woman is a minor who needs to please him (Darling and Glendinning, 1996).

These cultural stereotypes are further entrenched in schools, whereby there is a shift
in the position of men from being heads of families to becoming school principals.
There is also a similar shift in the role of women from being minors in their families

to that of becoming assistant teachers in schools. Therefore, this shows that:

one of the characteristics of the current form of patriarchy is the structural shift
from the direct, private power of the father to the publicisation of such power, to
public or social patriarchy, to collectivised fathers, principally in the professions
and the state (Borchorst and Siim, cited in Hearn, 1987:43; See Eisenstein, 1981,
Laurin-Frenette, 1982; Brown, 1981, Holter, 1984; Burstyn, 1983).

This is supported by the fact that out of the sixteen women in my case study, four are

heads of departments, while none of the interviewees are school principals.

This indicates that women are doubly marginalised in patriarchal societies such as
Lesotho. Firstly, they are marginalised in families by their husbands who are the
heads of the families and secondly, they are marginalised in schools because they are
not given senior positions. Single women are also marginalised by their cultural and

social environments. As this study sets out to demonstrate, their marital status makes



them unpopular in their own communities because, according to tradition, they are
expected to be married. This is why the Basotho attach certain stigmas to unmarried
women in order to discredit them. As a matter of fact, in some cases women marry in

order to avoid being ridiculed by people from their own social environments.

However, this brings about many clashes or conflicts of interest concerning women’s
choices between their own personal desires and what their families and societies
expect them to do. Most probably, women make compromises, even though it is not
exactly clear as to what direction in life they would like to take. This research will
also examine the relationships between teachers and students as to how they interact
with each other in schools. This includes a discussion on how students in mixed
gender schools and in single gender schools behave themselves in class, as well as
how they discuss problems with their teachers.  For example, the opinions and
feelings of teachers concerning teenage pregnancy at high schools will be taken into
account. In Lesotho, teenage girls are at a risk of being expelled from schools due to
unplanned pregnancies (Njeuma, 1993; Kleinfeld, 1995).

As Fatou Sow argues, “gender analysis to the environment” refers to the relationship

of both genders to the environment and the spaces in which they are living.

This includes both women’s and men’s possibly different relationship to the
environment, and the impacts of different forms of gender relations on the
environment. Doing so reveals the different stakes, responsibilities and control
of women and men with their environments and has obvious implications for
environmental management and sustainable development (Fatou Sow in Imam
1997:13).

Issues relating to how these sixteen women decided to become teachers will also be

taken into account in this research project.



1.3 Theoretical and conceptual framework
Historically, women’s subordination in African societies began in the pre-colonial
period and was reinforced by colonialism as a result of capitalism (Hofmeyer, 1993;
Makoa, 1997). Men went to work in the mines in the nineteenth century, while
women were left at home to take care of the household duties. After colonialism,
women continued to be oppressed by their cultures and traditions that were

constructed in line with patriarchy.

Scholars such as Bozzoli (1983), Hearn (1987), Walker (1990), Posel (1991), Meryl-
Ekong (1992), Witz (1992), Hofmeyer (1993), Makoa (1997) have written extensively
about the history of patriarchy in Africa. However, most of these writings do not talk
about patriarchy in relation to professional women in general and in Lesotho
specifically. This is one of the reasons why I decided to write about the life stories of

professional women in Lesotho.

Posel (1991:5) states that “patriarchy was understood to refer in very broad and
general terms to male domination over women”. This usually takes place in the
families and some of the schools in Lesotho. However, this does not mean that the
patriarchal social practices between both genders are fixed because they are socially
constructed (Hearn, 1987). Posel (1991) further argues that in families, crucial
decisions are made by men, while women’s role is to choose food and clothes for the
family members. In my view, this issue is highly contested as there are some Basotho
women who are breadwinners in their families, while other Basotho women are also
working as teachers in order to help their husbands generate enough family income.

Apart from that, some Basotho women are single mothers, like Ms Maleshoane Qofa



and ‘Manalane Nalane (two of my interviewees) whose responsibilities are to raise

their own children.

Furthermore, Posel (1991) argues that women can only be freed from men if societies
go through both domestic (internal) and external struggle. The fact that women are
extending their duties beyond household duties is a sign of an internal struggle (Posel,
1991). Since, nowadays women are becoming professionals like teachers even
though they are married. With regards to external struggles, women need to challenge
their customs, traditions, social environments and government bureaucracies. These
are structures and institutions that impose laws and regulations that oppress women
and benefit men (Posel, 1991). However, there is hope that these social practices will
be changed with time due to the emergence of women who are lawyers and politicians
in the country. These groups of women will see to it that the government passes laws

that will improve their status in Lesotho (Makoa, 1997).

Writers such as Measor and Sikes (1992), Njeuma (1993), Kleinfeld (1995), Darling
and Glendinning (1996), have written about the history of female teachers in Africa.
They argue that pregnancy is seen as a handicap to career advancement for women
who are unlikely to occupy higher positions in schools because they may be absent
from work due to maternity leave. Moreover, women are not given senior positions in
schools because they are regarded as people who tend to prioritise their family
commitments over their work (Measor and Sikes, 1992). This arises from the concept
that they are mothers, they raise the children and they take care of their relatives.
Therefore, it is believed that a woman can’t be successful (for example as a Dean of

Faculty, Director or Principal) if she has to do:



... all the childcare, all the cooking, all the care of aged parents, all the housework,
and all the domestic planning on one’s shoulders... Woman’s place in education
will be nearer when Mothercare is renamed Parentcare (Delamont, 1996:18).

Finally, I would like to say that the literature of the cited academics will be utilized in
this dissertation to expand on information suggested in the interviews. That is, I will

analyse women’s life stories with regard to the history of patriarchy and culture.

A sequence of events relating to the lives of these sixteen female teachers was
revealed over the course of the interviews that will be elaborated in the following
chapters. Chapter two provides the context of Lesotho’s history in relation to women,
while chapter three introduces the methodology used to collect the oral and written
sources. It includes a discussion of my fieldwork experiences while conducting the
interviews (18th July- 28™ July 2004) in gender specific schools of Lesotho. Chapter
four deals with the conceptions and features that have shaped the lives of the sixteen
teachers. Chapter five presents the findings and analysis obtained from the
interviews.

Some of the ideas that were raised by the sixteen interviewees within the context of
professional women teachers working in schools in Lesotho will also be discussed. In
the conclusion, I present a general overview of my research findings and make some
suggestions about potential areas for future research concerning the position of

women in Lesotho.



Chapter two: Context of Lesotho’s history with specific emphasis on women

Patriarchy plays a major role in the marginalization of women in Lesotho. This is a
social system whereby there are unequal relations between men and women.
Patriarchy is a social concept whereby the upper positions or hierarchies are occupied
by men (Hearn, 1987; Posel, 1991; Meryl Ekong, 1992; Witz, 1992). In patriarchy
men are the heads of families and women are described in relation to them, as
daughters, wives, mothers and children who require men’s protection (Meryl Ekong,

1992).

Patriarchy does not only take place in families but it is also found in public
institutions, in social environments and in schools (Hearn, 1987). As Witz (1992:11)
states, “to speak of the patriarchal structuring of gender relations is to describe the
ways in which male power is institutionalised within different sites of social relations

in society”.

Patriarchy also allows men to dominate women as is the case in Lesotho. That is:

In a patriarchal society such as the Basotho, it is always assumed that men have
power over women and that for the latter to act, the advice or permission of the
former will be sought. This is the basic principle that governs relationships
between men and women under patriarchy (Larson, Mapetla & Schiyter,
1998:106).

This shows that a family becomes a private prison for women, in that they become
subject to the control of the men in the house (Barrett, 1980). Patriarchy is further
entrenched in the marriage negotiations between the families of the bride-to-be and
the bridegroom-to-be through the payment of bride wealth. In this chapter the

historical context of women and patriarchy in Lesotho will be discussed.
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2.1 Historical background on how patriarchy was enforced in the

1870s — 1950s
Historically women’s subordination in African societies began in the pre-colonial
period (Hofmeyer, 1993). This subordination coincided with the formation of a

patriarchal culture which shaped and moulded the ideologies of the Basotho nation.

In Lesotho wealth was controlled by men. For instance, women were not allowed to
own cattle which were a source of wealth. Rather they were seen as mothers who had
to take care of their families, nurse the children and deal with the domestic work
(Eldredge, 1993; Hofmeyer, 1993). They were also regarded as people who were
responsible for cultivation “while men controlled cattle keeping. Largely barred from
access to stock, the major form of storable wealth, women could never really
accumulate wealth nor trade in the products of cattle” (Hofmeyer, 1993:27).  This
cultural practice reinforced women’s subordinate relationships to men and in this
manner, women were obliged to depend on men for income as cattle were exchanged
for cash by the Basotho. As Eldredge (1993:40) says, “Men prevented women from
having independent access to material resources, especially land and cattle, to ensure

women’s dependence [on them]”.

Patriarchy was also enforced by colonialism as a result of capitalism.

In Lesotho, women’s subordination predated colonialism and capitalism, but the
intrusion of capitalism, aided by colonialism, both perpetuated and intensified women’s
subordination by creating additional incentives and opportunities for that subordination
(Eldredge, 1993:42).

Colonialism favoured men over women because it gave the former an opportunity to
get involved in the cash economy (Eldredge, 1993). Some men went to the South

African mines due to capitalism.
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They wanted to get money to support their families and to pay the bride price
(Murray, 1977; Walker, 1990). Moreover, they also went to the mines due to the high
rates of poverty that existed in the country. This was as a result of natural disasters
such as the drought of the 1930s and the rinderpest outbreak of 1896, when many

Basotho lost their cattle (Murray, 1977; 1981).

As a result, men went to work in the South African mines while women were left
behind in Lesotho with the responsibility of having to manage regular household
duties (Bozzoli, 1983). They had to plough the fields, send the children to school and
maintain the family at home. That is, “As the demands of the capitalist mode of
production for labour increased ... men were drawn into capitalist production, while
women performed the function of reproducing [and] maintaining [the families at
home]” (Bozzoli, 1983:143). Hence, this shows that to a certain extent migrant
labour gave a certain form of freedom to women since they had to manage the

household duties during the absence of men at home.

In Lesotho, the British colonial authorities empowered men more than women in the
sense that the latter were discriminated against in the employment sectors (Makoa,
1997).  For example, male civil servants were the only ones who were given
gratuities and pensions on retirement (Makoa, 1997). Furthermore, the colonial
government reserved certain type of jobs for men. For example, men were employed

in law enforcement and peace-keeping sectors by the colonial regime (Makoa, 1997).
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2.2 Marriage in Lesotho
There are two forms of marriage in Lesotho-the one 1s known as customary law and
the other civil law. Marriages that take place in court or in church fall under civil
law, whereas traditional marriage is referred to as the Sotho law or the customary law
(Duncan, 1960). However, a couple usually goes through the marriage of customary
law because negotiations between the families of the bride and groom in most cases,

takes place before a couple can either go to court or church.

Moreover, marriage under customary law is considered to be part of the social and
cultural heritage of the Basotho, since it distinguishes the Basotho nation from other
African nations. Poulter (1976) supports this statement when saying that without
customary law the Basotho would not exist as a nation. This form of marriage is not
only considered as an element that binds a husband and a wife together, but one that
binds their families too (Phoofolo, 1980; Mamashela, 1991; Maqutu, 1992; Epprecht,
2000). However, marriage negotiations between two families are only conducted by
men. This means that women are barred from taking part in negotiations that make

decisions about their own lives (Bozzoli, 1983).

Customary law negotiations between the two families also include a payment of
bohali or lobola (bride price), which is given to the family of the bride-to-be by the
family of the bridegroom-to-be. Murray (1977) and Coplan (1991) state that the
bride price is taken to the woman’s family and it can either be paid in the form of
cattle or money. Nowadays, bride price is usually paid in cash, where the money still

constitutes a certain number of cattle.
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However, in the past there was high bride wealth demand for the daughters of the
chiefs and it ranged between twenty to thirty cattle (Walker, 1990). Nowadays, high
bride wealth depends on the woman’s education. Parents whose daughters are
educated are at an advantage of claiming high bride wealth than parents whose
daughters are not schooled (Poulter, 1976). After the payment of bohali is settled the
two families meet and make arrangements for the marriage ceremony of their

children.

Bride wealth has a significant role in the marriage of the Basotho. It gives men the
power to control their wives. The bride price also gives the husband’s family the
authority to have access to the children who will be born after a couple has been

married (Poulter, 1977, Walker, 1990; Eldredge, 1993). That is:

The institution in which male control over women and over female fertility
specifically found expression was marriage, and the social practice which
legitimated marriage and the male transfer of rights over women (and their unborn
children) was that of bridewealth, which most characteristically took the form of
cattle (Guy quoted in Walker, 1990:7).

Moreover, bohali (bride price) is paid as compensation to the bride’s family for the
upbringing of their daughter. They might have encountered expenses for their
daughter’s education and so if they have to part or take her to another family they
need to be compensated for doing so (Poulter, 1976). Apart from that, bohali is paid
as a form of security for the bride, in case she is deserted or neglected by her husband,

she can still go and seek refuge from her maternal parents (Poulter, 1976).
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2.3 Family and patriarchy
Once married a woman is taken care of by her husband and she is always regarded as
a minor while her husband is considered to be the head of the family (Duncan, 1960,
Epprecht, 2000). That is, “under the customary law a woman, before marriage, is
under the guardianship of her father. Upon marriage she transfers to that of her
husband;” (Letuka, Matashane and Morolong, 1997:20). This means women have to
seek permission from their husbands if they want to make decisions about their
children, as children belong to the husband according to the Basotho custom
(Epprecht, 2000). Furthermore, patriarchy is also enforced by the elderly women,
whose responsibilities are to ensure that the young bride respects her husband, as well

as the elder brothers and sisters of her husband (Phoofolo, 1980). This means that:

the wife becomes a minor and her husband becomes her gunardian not only as
regards her person but also as regards her property. The guardianship which the
husband exercises over the wife’s property confers on him the exclusive right of
managing and administering all the property belonging to the joint estate [family].
He is in sole control of the assets of the joint estate and may ordinarily freely
alienate, pledge or mortgage them without her consent (Mamashela, 1991:198).

Hence, this indicates that in marriages women might be victims of exploitation,
manipulation and abuse. In real terms, this means that women’s control by their
husbands can either be good or bad as this depends on specific individuals. For
instance, women whose husbands are considerate, civilised and understanding might
enjoy their marriage life, whereas women whose husbands are barbarian and
culturally frozen are likely to be bitter and unhappy in marriage. They will also want
to free themselves from this burden. Therefore, this is why there are cases of family

separations and divorces in some families in Lesotho.
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However, the fact that some women are still oppressed by their husbands in families
shows that the process of modernity is uneven and has not brought about meaningful
improvements in social status to all women in Lesotho (Makoa, 1997). Women’s
freedom is still “...constrained by a battery of national laws, societal norms, taboos,
traditions, customs, institutions and the ideology of patriarchy” (Makoa, 1997:5). For
instance, women are expected to fall pregnant and give birth to the children in return
for the payment of lobola (Epprecht, 2000). This indicates that there is a possibility
that a woman who is barren may not be favoured by both her husband and her parent-

in-laws since:

Women were needed to reproduce and care for children, to care for the elderly, to train
children for the tasks they will perform as adults (Armstrong, Casimiro, Letuka,
Mamashela, Musanya, Ncube, Rwezaura and Stewart, 1995:7).

Guy (1990) and Eldredge (1993) share similar views to Armstrong (et al, 1995) when
they state that fertility was used as a tool in which women could preserve their

happiness in marriage.

A Mosotho woman who is married under customary law cannot inherit property

because it is inherited by the first son in every family. This implies that:

Customary law does not accord women the same property rights as men. Presently,
the customary position is that property rights of the family are vested in men. For
this reason, the heir, according to the customary inheritance law, is always a male
(Letuka, Matashane and Morolong, 1997:20).

As a result, it can be argued that marriage under customary law enforces women’s
oppression by men. However, statistics shows that 50% of the families in Lesotho are
ruled by women (Modo, 2001). This is a sign that Basotho family structures are
changing, because some families are becoming increasingly more economically
dependent on women, although the laws are not flexible enough to allow them to

inherit property (Modo, 2001:79).
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The fact that some families are dependent on women shows that important shifts are
occurring in social and economic structures, whereby women are increasingly
becoming the breadwinners and the heads of their families. This is a clear sign that
the ideologies and politics of patriarchy and traditional culture which enforce
women’s subordination in families are beginning to diminish. Some of the patriarchal
ideologies will change with time, especially because broader forces such as modernity
and better access to education are empowering women. Women will soon realise that

they can still be independent, regardless as to whether they are married or not.

2.4 The impact of migrant labour on women in Lesotho
Migrant labour resulted in the separation of many families, with men spending most
of the time far away from their families and children. Women were left at home and
they were faced with the responsibilities of having to look for work in order to
supplement the income of their husbands. In his statistical data, Murray (1977) states
that 70% of women in Lesotho, whose husbands are mine workers, are responsible for

managing the households.

Migration had a negative impact on marriage because it gave birth to illegitimate
children, ruined marriages, and led to loss of friends and relatives (Modo, 2001).
Men claimed to feel lonely while being away from home and most of them engaged in
bonyatsi-cohabitation (Coplan, 1991). That is, the absence of men from home for a

%

long time resulted in “...conjugal separation, which refers to an inevitable
demographic feature of oscillating migration, from conjugal dissociation, which refers

to the sociological breakdown of marriage” (Murray, 1977: 85).
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This might be true, because some men, who migrated to the South African mines with
the intention of going to work for their families, never returned (Walker, 1990).
Faced with these conditions women had no option but to find ways of eaming a
living, in order to support their children. As a result, some women also migrated to
South Africa to work on the farms, while others migrated from the rural to the urban
areas of Lesotho (Walker, 1990). These women were called matekatse; meaning

“runaway wives” (Walker, 1990; Epprecht, 1993; Makoa, 1997).

In the 1890s it was “runaway wives” who captured most attention. When the
Basutoland National Council proposed in 1914 that women be obliged to carry a
pass signed by their husbands or fathers and chiefs in order to cross the border
into South Africa, the commoner councillor Josias drew attention to their often
unhappy position: ‘Some will blame you, the sons of Moshesh, some of these
women will say they have no blankets, they have no homes, or they are denied
conjugal rights’ (Kimble, cited in Walker, 1990:235).

However, the failure of the state to control women’s migration weakened men’s

control over their wives (Walker, 1990).

Women’s migration to South Africa in the nineteenth century marked a significant
turning point in the history of Lesotho. Migrating to South Africa gave women the
opportunity to escape oppressive customs and traditions that placed them in
subordinate positions in relation to men (Coplan, 1991; Makoa, 1997). Therefore, it

can be appropriate to argue that:

The fleeing of married women from Lesotho was politically significant. It signified
the growing gender consciousness among Basotho women. Apart from providing
what we may call an “exit option” for a woman, “running away” (ho tekatsa) to
South Africa was a form of protest against patriarchy. Thus the runaway wives are
those women who voted with their feet against Lesotho’s state-fostered gender
inequality (Makoa, 1997:10).

While in South Africa the Basotho women lived in shebeens that were located not far
from the mines. They also managed to be independent because they eamed their

income through prostitution and brewing (Walker, 1990; Epprecht, 1993).
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2.5 The history of teaching as a profession for women
From 1870 to the 1970s, various job opportunities were given to men, while teaching
was seen as a suitable profession for women (Darling and Glendinning, 1996). In the
1920s, a female teacher had to stay at home and give up working after getting married
because “it was not considered correct that a married woman should work” (Elgqvist,
1994:119). Married women were economically dependent on their husbands at that
time. However, during the Second World War, female teachers got a chance to work
because they had to support their families while their husbands were at the war.
Therefore, during this period “it was considered correct to combine home, family and
teaching” (Elgqgvist, 1994:119). After the Second World War, married women who
were teachers faced criticism. They were seen as people who were less committed to
their work since they had other family commitments besides their profession (Darling

and Glendinning, 1996). As a result, they were not given senior positions in schools.

This ideology still has an impact in the way schools in Lesotho are administered
today. For instance, women are not given senior positions in schools due to their
gender. The main reason being that they may sometimes be unavailable to work,
since they might fall pregnant and subsequently take maternity leave. In fact,
“women are seen as a liability because they will either be away for extended periods
or work shorter hours” (Letuka et al, 1997:21).  This is also applicable to my case
study because out of the sixteen teachers I interviewed, four of them are heads of
departments, while none of the sixteen is a head teacher. That is, a ratio of senior

teachers to assistant teachers is 1:4.
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2.5 Lesotho’s history about women from the 1960s until the present
Women in professions have been historically affected by the cultural stereotypes
whereby a woman had to choose between marriage and education (Darling and
Glendinning, 1996). Before 1984, there were unequal job opportunities for men and
women in Lesotho (Letuka, Matashane and Morolong, 1997). Men received more
benefits than women. For instance, the employment terms and conditions of a single
man could not change after he got married, but a single woman forfeited her pension

once she was married. After marriage, she was also employed on temporary basis.

This shows that the Lesotho government also embraced patriarchy in the government
sectors by making sure that women were in the long run, economically dependent on
men. That is, for single working women, “becoming a mother often mean|t]
economic dependence on another person...and frequently reduce[d] women’s

income” (Nicolson, 1998:6).

This indicates that the government also oppressed married women in order to
reinforce their dependence on men. Since, “upon marriage [a woman] would be
deemed to have terminated her contract and could only be re-appointed on a
temporary basis” (Letuka et al, 1997:21). However, the government never
guaranteed these women that they would still be employed after marriage, but the
decision making was left in the hands of their husbands. Therefore, this implies that

it was risky for a woman to get married because she would forfeit her benefits.
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Women’s employment conditions in the civil service changed in 1992 due to the
influence of Women and Law in Southern Africa, whereby women pressurised the
government to review the status of women in the government sectors (Letuka et al,
1997). It was only after 1992 that all women in the civil service received benefits
such as pensions, regardless of their marital status (Letuka et al, 1997). Actually,
1992 is a key watershed year in terms of my argument because it marks a turning
point in the history of discrimination of professional women in Lesotho. For the first
time, Lesotho women were able to have access to what they never had before. Their
fears concerning their choices to be married which were a risk to their job security
came to an end in 1992. This period also helped married women escape from the
ethics and politics of their husbands, who made the decisions about whether they
could still go back to work or not after getting married (Letuka et al, 1997).
Therefore, it can be argued that the 1992 government changes concerning women'’s
status lessened men’s power over women in marriages. For instance, from 1992
onwards, professional married women were entitled to all the benefits when they
retired from work, whereas before 1992, their job benefits were determined by their
marital status. Before 1992, only single women could be employed on a permanent
basis and receive benefits, while married women were only employed on a temporary

basis (Letuka et al, 1997).

Apart from that, I would also like to point out that although there are equal job
opportunities for both genders in the government sectors, there is still a lack of
alternative professions opening up for women other than in teaching (Darling et al,
1996). As a result, most women are stuck in the teaching profession. This has been

revealed in the life stories of some of my interviewees.
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Some of the sixteen women who I interviewed said that they are teachers because it is
easy for a woman to find a job if she is a teacher. However, their stories will be

discussed in detail in the next chapters.

2.6 How patriarchy is enforced in schools
From 1836, when the first schools were built in Lesotho, up to 1995, a female teacher
in a church school was not allowed to have a child out of the wedlock and if that was
the case, she was subsequently expelled from school (Interviews with Mr Tiheli:
20:01:05). I would like readers to note that the four schools whose teachers have
been used as case studies in my research are all Christian schools. Mr Tiheli, who is
a member of the Teaching Service Commission, has also stated that before 1995, the
Education Act of the Churches never allowed unmarried teachers to have children
without being married. Hence, this shows that women’s choices were still narrowed
by the churches in teaching. This was done by the church leaders who owned the
schools and it was the responsibility of the Education School Secretariat, Mr Tiheli, to

see that these rules and regulations were put into practice in these church schools.

Hence, this meant that unmarried female teachers were left with few options. Firstly,
if they wanted children they had to be married, even if they never had any intentions
to do so. So the safest option for them was to be married, in order to secure their jobs
and avoid embarrassment (Interviews with Mr Tiheli:20:01:05). At this point, I
would like to tell readers that before 1995, Mr Tiheli was a member of the Education
School Secretariat of the Evangelical Church Schools in Lesotho, and at the moment

he is a member of the Teaching Service Commission (TSC) in Lesotho.
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Before 1995, the Lesotho government assisted the church schools by giving them
grants, and teachers were directly paid through the Education Schools’ Secretariat
(Tiheli: 20:01:05). The government never interfered with the management of the
schools as this was done by the churches themselves, with the help of school boards.
The chairmen of these boards were mostly priests from the Evangelical schools and
bishops from Catholic schools (Tiheli:20:01:05). By not interfering in the
management of church schools, the Lesotho government can be blamed for indirectly
supporting the terms and conditions that enforced limitations in the freedom of
women'’s choices within the employment sphere of teaching (Barrett, 1980). Hence,
this shows that the state played an important role in maintaining structures and
ideologies that discriminated against women in church schools (Barrett, 1980).
However, in 1995 changes were made by the government with regard to all the
schools in Lesotho. Mr Tiheli said that the Education Act of 1995, The Amendment
Act of 1996, and the Teaching Service Rules and Regulations of 2002 replaced the
church policies that were still practised in schools before 1995. These Acts stated
that all female teachers are entitled to maternity leave regardless of whether they are

married or not.

The main problem with these Acts is that even though teachers are directly paid by
the government, the schools are still owned by the churches. This is because churches
have not signed any contracts with the government that allows it to own the church
schools directly (Tiheli: 20:01:05).  Therefore, the possibility exists that these
government laws and Acts might only apply on paper and not in practice in the church

schools.
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This is because the church schools are still managed by the school boards, where the
chairman or deputy chairman are church priests and bishops as it has been the case

before 1995,

I am saying so because at the moment the Lesotho government has introduced free
education policies in all the primary schools across the country, but some primary
schools, such as the Roman Catholic schools and private schools charge school fees.
In my observations as a young Mosotho woman, free education seems to be mostly
practised in the government schools and not in the church schools. Therefore, on
these grounds, I cannot claim that the 1995 Education Act, the 1996 Amendment Act
and 2002 Teaching Service Rules and Regulations, will replace the rules and
regulations operating in the church schools, especially when some of the church
schools are not following government orders. As a result, I do not think that
unmarried female teachers in the church schools are able to take maternity leave,

without the possible threat of expulsion.

This is why I find it appropriate to argue that the government is adopting go-slow
strategies when it has to abolish the church’s rules and regulations that oppress
women in schools. In fact, if the government really wants the churches to obey its
orders, it can refuse to pay teachers in church schools. However, it seems as if the
government indirectly supports some of the church’s principles that are meant to
uphold and retain some of the Basotho’s traditional practices in schools. For instance,
churches embrace Basotho culture and traditions which condone the practice of
women having children outside of marriage (Poulter, 1976; Phoofolo, 1980; Posel,

1991, Nicolson, 1998).
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In conclusion, I would say that there are some families who are economically
dependent on women in Lesotho (Modo, 2001). This signifies an important shift in
the history of women who have experienced discrimination living in a patriarchal
society. This also brings about a sense of hope that patriarchal stereotypes will
gradually fall away. Hence, this might be possible because today out of one hundred
and twenty parliamentarians in Lesotho, seventeen are women, while out of thirteen
govermnment ministers, five women are ministers. Women now have a chance to vote
for the policies that will promote their rights and interests and help to change the
patriarchal social practices that oppress them (Makoa, 1997). The impact of
patriarchy on the lives of the sixteen women in my case study will be explored in
detail in chapters four and five. The next chapter will discuss the methodology that I

used to collect data for this research project.
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Chapter three: Methodology
3.1 Oral history

I used detailed oral history interviews as a research methodology for this dissertation.
These in depth, life history interviews enabled me to capture some fascinating insights
into the lives of the sixteen female teachers. These women used language to make
sense of themselves in relation to their own families, their social environments, as
well as their cultures. For instance, they explained how they related to the students
and how their experiences in teaching impacted on their attitudes and behaviour

towards other people in their communities.

Oral history sources are narrative sources (Portelli, 1998). Some narratives are
shaped by shifts in events and experiences, and by time and location. For example, an
“informant” spoke for a long time about certain events in her life, which were both
striking and touching. This is because “People remember what they think is important,
not necessarily what the interviewer considers most consequential” (Ritchie,
1995:12). In this case, I would like to agree with Ritchie (1995) because oral history
interview questions can be both direct, and indirect or open-ended, in the sense that
the latter are used as guidelines and prompts for the interviewee. This type of
questioning gives an interviewee freedom to say more about the things she thinks are
significant about her life. For example, a leading question such as, “Did you feel sad
when your mother died”? might be asked. Besides that, an interviewer cannot write
about everything that has been said by the narrator, but she or he will select stories

that form the main focus of her or his argument.
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In this dissertation, I selected stories in which the sixteen teachers talked about their
choices and decisions pertaining to different aspects of their lives, such as their
families, social environments, cultures and gender. As life stories “give the
interviewee enough time to relate what both the interviewer seeks and the interviewee
wants to tell” (Ritchie, 1995:16). Life stories allow people to talk about “their entire

lives, from childhood to the present” (Ritchie, 1995:16).

Field (1999) refers to interviewees as the ‘living historical actors’ and is depicted in
the dialogue between the interviewer and the respondent. Although oral history is
criticized for being unreliable since it is based on memory, the fact is that memory
gives valid information about the past and how past events are related to the present
(Thomson, 1998; Field,1999). As Portelli says, “Interviews often reveal unknown
events or unknown aspects of known events; they always cast new light on
unexplored areas of the daily life of the non hegemonic classes” (Portelli in Perks and
Thomson, 1998:67). Moreover, memories help us to see how people make sense of
their lives and their environments {Slim and Thompson, 1993). That is, how the
informants use language to narrate stories about their past and how the past has

influenced their choices, decisions and behaviours. As Field says:

Embedded in people’s life stories are their memories of everyday choices and
decisions, and the people or forces that intervene, influence or undermine their
decisions or decision-making. We need to understand the logic or lack of logic which
shapes people’s decisions within specific historical contexts and under particular
conditions of remembering in the present and in the past (Field, 2001:131).

For example when ‘Mamakotoko Moshe says “I got married because I wanted to
have children. So, I couldn’t have them without being married. In my culture it is
very wrong to have children out of the wedlock. It is illegal to have children out of
the wedlock. It is a Basotho custom”. This shows that culture has an influence on

women’s decisions in Lesotho.
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No matter how free and educated women are, they still fail to live beyond some of
their deep-rooted customs and traditions in terms of their choices. As a result, a
Mosotho woman does not think that it is logical and acceptable for her to have

children without being married.

Moreover, Slim and Thompson (1993) argue that oral history might also be
problematic because the interview questions might be structured in such a way to suit
the interviewer’s agenda. This means that the interviewer’s structure of questions and
motivations affects the character of the narrator’s story. This also involves power
relations. The narrator is an expert about his or her own story, but the telling of that
story is shaped by the demands and interests of the interviewer (Slim and Thompson,
1993). Therefore, this means that “[tlhe interviewers special interests, and ability to
question and to prompt will determine the interview’s flow and direction” (Slim and
Thompson, 1993:147). Oral history however is also subjective, in the sense that the
narrator will only reveal what she or he wants the interviewer to know, but not
everything about his or her life. Therefore, this shows that “oral history can never be
told without taking sides, since the ‘sides’ exist in the telling” (Perks and Thomson,
1998:73). Furthermore, “oral history changes the writing of history” as the narrator

becomes part of the story being told (Perks and Thomson, 1998:72).

Portelli (1998) also argues that distortions in the interviews also occur during
publication. Interviews take place as a result of a dialogue between a narrator and a
researcher. However, at the time of publication, the researcher’s voice is taken out

and distortion results.
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That is, “when the researcher’s voice is cut out, the narrator’s voice is distorted”
(Portelli in Perks and Thomson 1998:71).  As a result, the narrator’s voice will keep

on repeating the same story or words without questions.

Sometimes the narrator’s voice will constantly be saying the same thing even when it
1s unnecessary to say so. This tends to happen with interviewees who experienced
past traumas. Furthermore, oral history changes the narrative of a story and its
attitude as the narrator becomes part of the story that is “being told” (Portelli, 1998).
This is why I have included the photographs of some of the sixteen women I

interviewed in chapter four, which deals with their life stories.

Portelli (1997) also states that in an oral history interview, the first person to speak is
the interviewer who asks a question. This makes the interviewees narration appear as

a response to the interviewer’s question. Therefore:

There is no oral history before the encounter of two different subjects, one with a
story to tell and the other with a history to reconstruct. ... the first person who speaks
in an oral history interview is usually not the interviewee. In a very concrete sense,
the source’s narrative can be seen always as a response to the historian’s initial
questions: “When were you born?” “[Who are your parents]” (Portelli, 1997:9).

This also applied to me, because while I was conducting my research in Lesotho
between the 18" - 28th July, 2004, I was the first person to ask questions. After
introducing myself to the teachers, my first question was “when and where were you

horn”?
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Oral history also makes us aware of peoples’ historical experiences, as well as their
roles in the history of their own societies (Portelli, 1997). This generally applies
more to teachers who are teaching in schools that are located within communities
where they grew up. In most cases, these teachers are more committed to their work
than teachers who are foreign to the communities where the schools are located. They
feel that if they work hard they are helping to improve the standards of their own

people, as is the case with ‘Makhau Metsane when she says:

[ was born at Hleoheng in 1959. I attended my primary school at Hleoheng
Primary School. I still remember some of my primary school teachers very much
because they are also the village members. We still stay together even now I can
see them and we can still talk about the past when I was a student. I still like them.
I was very much impressed by their devotion; how much they were devoted. I was
a person who was a hard worker and I preferred devoted teachers. My principal
‘Me ‘Mathabo was very much devoted. My teachers Ntate Leketa and others were
also devoted, I like Hleoheng High school and I am trying hard to see how best
can we improve the school because you see my children are also attending school
here not only my children even those coming from the community. You know I like
the community around here so I am worried about how best we can do to improve
the school so that the output here can also be like in the other schools because we
would like to see our children joining higher learning institutions when leaving
this school. We would like to see them becoming better citizens of Lesotho in the
Sfuture,

Oral history is also a learning experience for the researcher or oral historian (Portelli,
1997). For instance, it allows us to learn about peoples’ ideas and opinions
concerning their relationships with the authorities and the public (Portelli, 1997).
That is, the life stories of the sixteen women also talk about teacher’s relations with
the administration of the schools, students and communities in which schools are

located.

I need to acknowledge that I have brought my own subjective experiences into this
research project, in order to gain clarity in certain issues. My personal experience as a
Mosotho female teacher helped me to frame the interview questions for the Basotho

female teachers in a certain way.
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As Slim and Thompson (1993:75) say:

Ideally, interviewers should originate from the same area as their subjects or one
similar to it, ... they need familiarisation with the project’s subject matter and the
issues likely to come up during the “listening” process. At the same time,
interviewers must not be tempted to feel that they already know many of the answers
they seek. Their purpose is to learn from someone who is better informed than they

are, and who may well have a different perspective on the issues in question.
Moreover, 1 shared similar experiences with some of the sixteen teachers I
interviewed. For example, out of the sixteen teachers who were interviewed, fourteen
of them are the products of the National University of Lesotho. This is the same
institution where I received my professional training as a female teacher. Apart from
that, the sixteen teachers are high school teachers in Lesotho and I was also a high
school teacher from 1997-2000. Furthermore, I also share the same family
background with some of the teachers. ‘Makhojane Monyane is my sister, while
Thabang Monyane is my cousin in the sense that our fathers are brothers and her

mother 1s a teacher too.

3.2 Life stories and constructionism
According to Miller (2000:139) a “life story is an active construction of the
respondents view of their life”.  There is no single formula as to how one must
construct a life story since in an interview, the interviewees are usually responding to
the interviewer’s questions. That is, “the interviewer’s special interests, and ability to
question and to prompt will determine the interview’s flow and direction” (Slim et al,
1993: 147). As a result, interviewers need to acknowledge their own subjectivity, but
need to remain objective or non-judgemental in an interview situation, since the
narrator’s utterances are constructed in line with what the researchers are saying.
When relating their life stories, narrators also select what they say to the interviewer

and in most cases this involves exclusion and selection processes.
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Therefore, this shows that “memory is notoriously selective” (Miller, 2000:133). On
the other hand, it can be argued that interviewees are justified in selecting what they
would like to say to the interviewer because they cannot say everything about their
whole lives. As, doing so “would literally take longer than the living of it” (Miller,

2000:133).

Furthermore, in life story interviews, narrators usually talk about their families,
siblings, work experiences and how their cultural and social environments impact on
their choices and actions. This was certainly the case in my research study.
Therefore, this shows that constructionism considers subjective feelings and thoughts
of individuals. It allows people to talk about things that are within their own social
framework and to make sense out of them. Moreover, it also allows narrators to use

different ways to interpret their own lives as:

There is no single *best’” or ‘correct’ construction. The content of a life story that a
respondent will give in an interview will be dependent upon how they see their life at
that particular moment and how they choose to depict that life view to the person
carrying out the interview. The information given when a person tells their story is
‘true’, but not in the sense of being a close approximation to a single omnipotent
reality that would be ‘truth’ in the life history collected by a realist or neo-positivist.
Rather, the life story is “true’ in that the story the respondent chooses to give at the

moment of the interview is, at that place and time, the one they have selected as a
genuine depiction of their life (Miller, 2000:139-140).

In an interview, the respondent’s stories may either shift or be contradictory due to
certain circumstances that have taken place in their lives. For example, one of the
interviewees, Ms Maleshoane Qofa, said that although she loved her father, she never
liked the fact that he had many wives. This indicates that life stories are significant
because they tell us more about people’s feelings concerning relationships with their

parents.
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Therefore:

when we listen ... to a life story, the manner of its telling seems to us as important as
what is told. We find ourselves exploring an interdisciplinary territory alongside
others for whom the nature of narrative is a primary issue (Samuel and Thompson
1990:2).

After the interviews, a researcher’s work is to deduce meanings from what has been
said by the respondents since “interviewees are not giving their accounts in a vacuum,
everything they say is being said with regard to how it will be taken by the
listener/researcher” (Miller, 2000:135). This implies that researchers learn a lot from

what is being said by the narrator.

A constructionist approach is relevant to my research because it is useful to oral
history. This is because oral history can be used as an epistemology in order to
acknowledge context specific environments, and within this discourse, individuals use
language to construct stories about certain realities in their lives. As human beings,
our knowledge is constructed and as individuals, we use language to make sense of
something that is almost there. This is why I am interested in exploring ideas in my
project about why women decided to become teachers, as well as how they make

sense of their actions in relation to their cultural and social environments.

I would like the reader to note that in my case study, the sixteen female teachers
talked about their own life experiences. This was an end product that came about as a
result of conversations between the interviewer and the interviewees.  That is,
through the interviews, the interviewer helps the interviewee to take part in the
construction and reconstruction of her personal identity (Coates, 1996). For instance,
the life stories of these sixteen female teachers explained how and why it is significant

for some women to make certain choices in life.
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This has helped me to understand that some Basotho women value their customs and
traditions, and this is why their choices are in line with the expectations and values of
their cultural and social environments. For example, some of the teachers’ life stories
have helped to find out that the teachers’ attitudes and behaviours are shaped by the
environments in which their schools are located. As Thabang Monyane says, “The
community in which the school is located is expecting you to behave in a certain
way. It takes you as an angel. It expects you to change and be different from your
other age mates. You can’t go to bars. You need to be respected”. Therefore, this
is why Bozzoli (1991:7) says “interviews reveal things about the women and their
mentalities that would otherwise remain opaque”, while Slim and Thompson
(1993:145) say that life stories also enable people to “give different accounts of the

reasons for change and of the impacts”.

The teachers’ life stories are also based on memory. However, the mind is not a
perfect machine because it cannot recapture all the individual’s past experiences, nor
return them to those original experiences (Slim and Thompson, 1993; Miller, 2000;
Buehler and Ross, 2004). However, the mind can tell us about how teachers make
sense of their pasts, as well as how and why they made certain decisions in their lives.
Actually, the stories that have been stored in the teachers’ memories are those that are

important and interesting to them, as memory is selective.
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3.3 Research design: Sampling
This is a qualitative project whereby oral history life interviews have been used to
collect data. The research is based on a case study of sixteen female teachers who are
involved in a professional relationship with high school students. These sixteen

women are between the ages of twenty-five and sixty.

The selection was made in such a way, that out of the four teachers that were
interviewed in each school, at least one of them was between the age of forty and
sixty, while the other three teachers were between the ages of twenty-five to forty.
These sixteen female teachers teach at four different high schools in Lesotho. These
schools are Morija Girls’ High School, Thabeng High School, Hleoheng High School

and Sacred Heart High School.

Thabeng H.S. and Morija Girls’ High School are found in Morija a small town that is
44 km away from the capital Maseru, as shown in the map in appendix 1. These two
Evangelical schools have become the focus of my study on the basis that they form a
specific history for me. My mother, my two younger sisters and myself are the
products of Morija Girls’ High School. My father studied at Thabeng High School
from 1965 to 1967, while it was still a boys’ school. These are some of the basic
reasons why teachers from these schools constitute my sample for the study.
Moreover, it is through my religious beliefs as a member of the Lesotho Evangelical
church, and my teaching experience at Hleoheng High School, that I chose this school

as one of my samples of study.

35



As Portelli (1998:70) says, “the content of oral sources, on the other hand, depends
largely on what the interviewer puts into it in terms of questions, dialogue and
personal relationship”. Apart from that, I have decided to interview female teachers
because I am a woman and I have also been a teacher. My personal choice for doing
so is supported by Slim and Thompson (1993:65-66), when they state that “gender
can also be an inhibiting factor and as a general rule interviewer and narrator should
be the same sex”. Furthermore, I interviewed the female teachers because I also
wanted to know the reasons why they decided to become teachers, as researchers
usually select to interview people who represent their own research interests

(Thompson, 1998).

I also interviewed women from Sacred Heart High School because it is the only boys’
school in the Leribe district and it is within the same vicinity as Hleoheng High
School. These two schools are found in the district of Leribe and they are located
near a small town called Maputsoe as it is shown in the map in appendix 1. Hleoheng
High School is found in Hleoheng and Sacred Heart High School is found in St.
Monica. The names of the female teachers who were interviewed, as well as their

ages, are provided in the tables on the following page.
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School: Sacred Heart High School School: Hleoheng High School

Name of teacher Age Name of teacher Age
‘Makhau Metsane 45

Mamotselisi Polisa 45

‘Maseabata Selialia 30

Maleshoane Qofa * 43

‘Malesitsi Lekoekoe | 40 Thabang Monyane | 27
E 3
‘Manalane Nalane 34 ‘Matoka Mochaba 25
School: Morija Girls’ High School School: Thabeng High School
Name of teacher Age Name of teacher Age
Moselantja Liphoto * 60 Mrs*Manapo 50
Rankoe
Makhojane Monyane * 30 “Malesitsi 36
‘Mabethuel Maphath 29 Matsaba
abethuel Maphathe ‘Mamakotoko 36
Mosh
Limpho Lehata * 25 oone
‘Makananelo 30
Matlole

e indicates that a teacher is not married; if there is nothing in front of a teacher’s

name, it shows that she is married.

3.4 Why my sampling is closely connected to my family and school

links
Although some of the schools that I selected in my sampling are related to my family
and work history, the fact is the teachers from these schools provide a general
overview about the experiences of female teachers in gender specific schools of

Lesotho. As it can be argued that:

qualitative researchers seek out individuals, groups and settings where the specific
processes being studied are most likely to occur. A process of constant comparison
between the individuals and groups is essential since the researcher is in pursuit of
understanding all aspects of his research topic (Denzin and Lincoln quoted in
Delport and Strydom, 1998:334).
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Moreover, a researcher needs to select a few rich sources that will best represent what
she aims to achieve in her study objectives (Yow, 1994; Durrheim, 1999). This
means that a researcher needs to choose people whom she knows will provide her
with the relevant information without too many difficulties (Yow, 1994). This is why
I chose to interview teachers from schools that constitute my family’s teaching history
as samples for my study.  Apart from that, Durrheim (1999) also states that
interviewing a limited number of people is a good idea as this allows a researcher to
obtain an in-depth study of people’s experiences within a specific context. This is one
of the reasons why I decided to interview sixteen women who are teachers in specific

gender schools of Lesotho.

Delport et al (1998) also states that it is easier for a researcher to conduct interviews
with people with whom she is familiar with. During the interviews I realized that the
respondents become more comfortable and relaxed when being interviewed by a
person who has shared similar experiences. The fact that the sixteen female teachers
knew that I was once a teacher helped them to talk to me in a more open and frank
manner. They said anything they wanted to say and sometimes they would just laugh
and say “you know, students are like that”.  Therefore, it is important for the
researcher to have these ideas in mind, since “the search for data must be guided by
processes that will provide rich detail to maximise the range of specific information
that can be obtained from and about that context” (Erlandson et al, quoted in Delport

el al, 1998:335).
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3.5 Data collection
Interviews took place on different days in the four different schools of Lesotho. Each
interview lasted for approximately one to two hours depending on how long the
narrator spoke. These interviews were recorded through an audio tape recorder. The
pictures of the teachers were taken. ‘Manalane Nalane who teaches at Sacred Heart
High School was interviewed on the 26™ July, 2004 in her own house. The other
three teachers who teach in the same school were also interviewed on the same day at

school.

The Morija Girls’ High School teachers whose names are ‘Makhojane Monyane,
‘Mabethuel Maphathe, Moselantja Liphoto and Limpho Lehata were interviewed in
their own houses from 6:00 p.m to 9:00 p.m from the 27" July - 28" July, 2004. 1
would like to acknowledge the fact that some of the teachers were interviewed in their

own homes, as this was more convenient. As it is suggested that:

Sessions should be held at a time convenient to the interviewee and in a suitable
location, preferably somewhere which offers seclusion, comfort and familiarity.
There is often no better place than the narrator’s home (Slim and Thompson,
1993:64).

However, the Hleoheng High School teachers whose names were mentioned in one of
the tables above were interviewed on the 29" July, 2004 at their school. Thabeng
High School teachers were also interviewed on the 28" July, 2004. The interview
questions were general questions that helped me to gain a broad understanding about
the life stories of these female teachers in their professional settings. These questions
were guidelines for myself and they made it possible for the interviewees to cover all

the necessary topics in their responses.
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3.6 Ethics appraisal
After the interviews, each of the sixteen women was given an envelope containing the
following documents: release forms, copies of tapes, transcripts and a summary of
notes that were taken during the interview. This gave them freedom to erase anything
they wanted. The women were also free to tell me if they wanted their names to be
changed for confidential reasons. However, all sixteen women said that they would
not mind if I used their original names while writing my project. After signing the
release forms I used their information for my research project.  Copies of the
transcribed tapes will be deposited in the archives of the Centre for Popular Memory,
after I have completed my project. Each cassette was marked with the interviewee’s
name, interviewer’s name, date of the interview and the place where the interview

took place.

I can honestly say that it was a privilege to work on this research project. I had some
wonderful conversations with some of the people who used to be my friends,
colleagues and teachers. For instance, Ms Liphoto was my Sesotho teacher when 1
attended school at Morija Girls” High School from 1985 to 1989. The Hleoheng High
School teachers, Mrs Selialia, Mrs Metsane and Miss Monyane were my colleagues
when I was teaching at that school between 1997 and 2000. In fact, chatting with
these women reminded me of my own teaching years. I began to miss teaching and 1

realized how important it was to me.

Besides that, I would also like to tell readers that one of the interviewee’s, Ms

Liphoto, was quite suspicious after I interviewed her. She said that I must show her a

letter from my supervisor confirming that I was doing research for the Masters thesis.
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I showed her the letter that was written by my supervisor Dr Sean Field (see appendix
2). Ms Liphoto said that she thought that I was going to give the tapes to the principal
so that her information could be used against her. I assured that her that as I indicated
in the release forms, the interviews would only be used for academic purposes. She
and Mrs Metsane requested that I must not display their pictures in my thesis and I
agreed since “[t]he essential purpose of ethical research ... is to protect the welfare

and the rights of research participants” (Durrheim and Wassenaar, 1999:65).

3.7 Fieldwork experiences
I was very unfortunate because when I went home to do my research in early July,
2004, schools in Lesotho were closed for the holidays. 1 started doing my research on
the 18" July, 2004, and I visited a number of teachers from Sacred Heart High School
at their homes, to see if I could find teachers who could be interviewed. I found Mrs
Nalane who told me to come back on Monday the 26™ July, 2004 when the schools

officially opened.

On the 26™ July, I then went to Sacred Heart High School at 8:00 am. and I
interviewed Mrs Nalane in her own place. Afterwards, I went to school and
interviewed the teachers while they were not teaching. The same scenario was also
applied to the Thabeng High School teachers, who were interviewed on the 28" July,
2004. The Morija Girls’ High School teachers were interviewed at night from the
27" July to the 28" July, 2004 because they were busy teaching the students during
the day. I never encountered any problems with the Thabeng and Morija Girls’ High
School teachers because my sister teaches at Morija Girls. She had already made

prior arrangements with the teachers in these schools on my behalf.
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She also accompanied me to Thabeng H. S. when I interviewed the teachers whom

she had already contacted.

The Hleoheng H. S. teachers were interviewed on the 29™ July, 2004. The four
teachers were interviewed at a time when they were free of teaching duties. Hleoheng
High and Sacred Heart H. S. are not far from my home, so I was fortunate in that I
stayed at my own home while doing research in these two schools. I did my research

at Morija for two days and during that period I stayed with my sister.

Lastly, I would also like to tell readers that during the interviews my feelings and
emotions were affected by ‘Makhojane Monyane’s story. Her story touched me
especially when she said, “my mother has died and I do miss her a lot. The mother
is the best thing that one has. So, her being not part of my life now, is a great loss
indeed”. 1In this case, I would like readers to understand that remembering my late
mother makes me feel the same way as my sister does. Life without a mother is not
easy. Sometimes when I encounter difficulties I really feel her absence. In fact, I have

not only lost a mother, but I have also lost my best friend.

3.8 Significance of the research
Talking about the life stories of sixteen female teachers in Lesotho is a way of
disclosing how and why their life strategies are interwoven with culture and
patriarchy. Their stories also reveal how their social environments and governments
have enforced culture and patriarchy in their lives, as well as how this has impacted

on their choices and decisions.
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This will be done through an analysis of their life stories since they are women
teachers from four gender specific schools in Lesotho, even though their memories do
not represent the views of all women teachers who are either married or single.
However, their stories provide a general overview about how, and to what extent
culture, social environments, government bureaucracy, gender and families affect

women'’s choices within a specific context.

Apart from that, the life stories of these women raise issues that are related to the lives
of other women in the country. Therefore, talking about the life stories of these
sixteen women could be used as an attempt to challenge the views of the other

Basotho women with regard to the issue of patriarchy in the country since:

once any story is told; ways of seeing are altered. The point of a story is to present
itself momentarily as complete, so that it can be said: it does for now, it will do; it is
an account that will last a while. Its point is briefly to make an audience connive in
the telling, so that they might say: yes, that’s how it was; or that’s how it could have
been (Steedman, 1986:22).

In Lesotho women’s choices are also restricted by their marital status. There is a
narrow space for married women compared to single women in terms of career
choices. The actions and decisions of married women are affected by broader social
contexts like family locations. Married women usually choose to teach in schools that
are either close to their homes, or close to places where their husbands are working.
As a result, they choose careers like teaching that are flexible enough to allow them to
stay in any part of the country because schools are found in almost every part of the

country.
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However, they are unaware that by doing so, they are choosing careers that are in line
with their primary roles of being mothers and nurturers, which is something that
culture and tradition expects them to do. This is why the teachers’ life stories have
been used as a study in order to show that “... their circumstances are not unique,
accidental, or the product of their own errors or short-comings [but they are the

products of the pressures from their social forces]” (Benmayor, 1999:162).

Single women are at an advantage as compared to married women no matter how
influential and powerful the cultural stereotypes are. Unlike married women, single
women have a right to make their own independent decisions in terms of their career
choices, although their options are still constrained by their gender, family
backgrounds and culture. Issues relating to how these aspects impact on women’s
choices are central in forming the gist of this research project and they will be

discussed in detail in the next two chapters.
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Chapter four: The conceptions and features that have shaped the lives of the

sixteen female teachers in Lesotho

Patriarchy has played a major role in shaping the customs and traditions of the
Basotho nation as I have already explained in the previous chapters. As a result,
women’s choices are still restricted by their culture, especially because the patriarchal
practices seem to be embraced by their family backgrounds and social environments.
Hence, this has created lack of choices for women in terms of decision making

because they are living in a context and space whereby patriarchy is still in practice.

As a matter of fact, women find themselves making choices that make them
acceptable in their own communities. However, they are not necessarily doing so
because it is natural and they love it, but they do so due to the demands of their social
contexts that constitute their primary roles and behaviours as women (Bohan, 1997).
Hence, this symbolises that women are trapped in life strategies that have been
created by their customs and traditions. These forms of life strategies are absorbed in

women’s minds because they connect with the norms and values of their societies.

Patriarchal concepts are also practised in government institutions such as schools.
This has been revealed in the life stories of the sixteen female teachers in my case
study. In schools, teachers are employed by the Teaching Service Commission, but
men are mostly principals, while women are assistant teachers even though both male
and female teachers possess the same qualifications. This might be one of the reasons

why women teachers are so critical about the ways schools are administrated.
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Patriarchal practices are enforced by communities for the continuity of culture and
tradition in the country. As a result, women are still getting married and they are
becoming teachers due to a variety of reasons. Some of them become teachers
because they want to work with children, while others join the profession because it is
easier to find a job when one is a teacher. The fact that some women like children is
an indication that women teachers can make good mothers and therefore, teaching can
be a suitable profession for women. This is why it can be argued that the government
is not opening up many career opportunities for women in other departments than in
teaching. This is strengthened by the fact that in most schools, there are more female
teachers than male teachers. For instance, in Thabeng High School there are twenty-
three teachers and fourteen of them are women, while nine of them are men. At
Morija Girls’ High School, there are twenty-two teachers, four are males and eighteen
are females. At Hleoheng High School there are twenty teachers, seven of them are

men, while thirteen of them are women.

4.1 How patriarchy is practised in schools
Measor and Sikes (1992) state that in schools men occupy higher ranking positions
than women. QOut of the sixteen female teachers that I interviewed, no one is a school
principal. The principals of Sacred Heart high school, Hleoheng high school and
Thabeng high school are men, while Morija Girls’ high school is headed by a female.
That is, the ratio of male head teachers to female head teachers is 3:1. Therefore, it
can be argued that patriarchy is also enforced in schools because the professional

power and control of schools lies in the hands of men (Witz, 1992). Actually:

before capitalism, a patriarchal system was established in which men controlled the labour
of women and children in the family, and that in so doing men learned the technique of
hierarchical organization and control. With the advent of public-private separations, such
as those created by the emergence of state apparatus and economic systems based on
wider exchange and larger production units, the problem for men became one of
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maintaining their contral over ... women. fn other words, a direct personal system of
controd way transtoated into an indivecs, impersonal system of comrol, medicted by soctery
— wide instinions (Hartmaon, quoted io Witz, 1992:21).

In schools, men’s roles are constructed in line with their patriarchal status in their
families. This ideology also influences their positions in scheels, whereby there is a
shift from them being heads of families to that of becoming principals. Similarly, the
same scenario also applies to women, whereby there is a correlation between their
roles of being minors and subordinates in their families, to that of becoming assistant
teachers in schools.  This point is confirmed by the fact that out of the sixtecn
teachers [ interviewed, four of them are heads of departments, while none of them are
principals. Moreover, even thuse who are assistant teachers do not want to be the

heads of departments. As Thabang Monyane says:

I don't want thei responsibidity of being fhe head of
department. It is toc mach for me, | am {oo young fo have
that responsibility. At the moment I am responsifle enough
at a feacher and class teaeher therefore, being a head of
departinent would be too much for me. Besides thot, I think
that if I can become ¢ head of department | might end up
concesttrating too much in this pesition than in leaching the
stdents. In fact, my role as a teacher hat nothing o do
with the discipline of the students as thiy is vinelly dealf
with by the administration.

Mekananelo Matlole also says:

No § would nct like to be the head of department
i becanse looking at their job and situation and the

sfress  they po throuph  when  they  reguive
professional docnments from other teachers really,
: it is not the challeage that T wenld Iike 1o go
through.
=% e
- AR
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Based on the stories of Miss T. Monyane and Mrs Matlole, I find it appropriate to
argue that some female teachers associate positions that are challenging and strenuous
with men. Miss T. Monyane feels that the discipline of the students needs to be dealt
with by the administration knowing quite well that members of the administration are
all men. Mrs Matlole is also scared of challenges and stress so, she feels that the
position of head of department is more suitable for men. As a result, one can dispute
the fact that women’s subordinate status within their profession stems from the fact
that “women are willingly compliant and tractable subordinates, ideally suited to the
role of ‘hand-maidens of a male occupation that has authority over them” (Simpson,

cited in Witz, 1992:60).

At this point, I would like to point out that in patriarchy, professional work is
considered to be ideal for men, whereas for women, any job besides mothering and
nurturing is semi-professional (Witz, 1992). According to Witz’s theory, a woman’s
primary role lies in a kitchen, while teaching is deemed to be their semi-profession.
This signifies that cultural and patniarchal ideologies have been imposed on women’s
consciousness and this has impacted on their attitudes and behaviours. According to
Basotho culture and traditions, women are taught to be obedient to their husbands
(Phoofolo, 1980; Eldredge, 1993). Women are also brought up in environments
where they are made to believe that jobs that require more effort and strength, like
ploughing are meant for men, while light jobs like domestic work are meant for them
(Eldredge, 1993). This concept is also applicable in schools where women like Miss
T. Monyane and Mrs Matlole still believe that jobs which are hectic and challenging

are meant for men.
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The subordination of women also occurs in schools whereby girls are expelled from
schools when they are pregnant, yet nothing is done to the boys who have
impregnated them. This exemplifies that girls are unfairly treated in schools as Mrs

Makhau Metsane says:

When a girl geis pregnant in our school she is expelled. You know it is very
painful but I think it is the culture of the school. Nothing happens to the boy
because there is no proof in these cases. The boy cannot show anything which we
can say now you are the culprit you see; because in most cases they deny. So, girls
are always victims.

Boys have the possibility of finding the easy way out of the problem because they do
not fall pregnant as Mrs Metsane has said, but girls have to remain at home and nurse
the children. This shows that in schools the two genders are not equally treated. Boys
are given advantages to study at the expense of girls. I am saying so because there
are some drastic measures that can be taken by the schools’ administration in order to
find a boy who has impregnated a girl. For example, the school’s management can ask
a boy who is a suspect for impregnating a girl to go for a paternity test and if the

results are positive both of them can be expelled from school.

4.2 Factors that restrict women’s power, attitudes and behaviours
Women’s attitudes and behaviours are confined by their social environments. A
young Mosotho woman knows that she has to be delicate and innocent in order to
eamn respect from the people (Darling and Glendinning, 1996). This also applies to
the female teachers since they need to behave themselves in the communities in which
their schools are located. These traditional roles are expected from female teachers.

As Mrs M. Metsane enunciates:

Yes, like I have said, as a teacher you have to be careful about what you say o
people and how to handle situations in different circumstances, even when you are
in the village you must know that you are a teacher the way you behave and you
handie the situation. The community in which your school is located is expecting
you to behave well because teaching is a noble profession.
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This also applies to single female teachers. The fact that they have chosen teaching as
a profession means that they have to behave themselves in the communities where
their schools are located regardless of their marital status. Single female teachers are
much better off than married female teachers in terms of freedom. They have an
opportunity to escape certain cultural stereotypes although their choices will still be
restricted by their gender.  For example, they can afford to make their own
independent decisions because they do not have husbands, especially in the case
where their fathers are quite flexible and liberal. However, in public their gender
does not refute their identity and culture. Therefore, they are still expected to behave

themselves like any Mosotho woman.

Women’s power is also restricted by the administrators in schools. Most of the
teachers complain that students are not doing well in their subjects due to the
problems that arise from the administration. They blame the administration which is
mostly male dominated, for admitting students who are either rejects from other
schools or pupils who are slow leamers. Some teachers also blame the school
management with the restructuring of the staff and they blame the management for
the poor performances of the pupils in their subjects (Gender Equity Project Teachers
1995:142). This is revealed in some of the teachers’ life stories, such as Mrs M.

Metsane, who reports that:

Some of the students do not perform very well in my subjects. I think the problem
is the school itself; the admission of students into our school; I think it is nof good.
For example, in Form D we admit studenis from various schools and most of them
are rejects from other schools and they are hopeless; and we have to deal with
such students you know. Inthe end they do not do well in Form E because we are
looking for the bigger number.
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Mrs ‘Maseabata Selialia sharcs the same views of her colleague when she says:

I am frustrated by the bad performance of the students which
can be improved by the provision of books and the good infake
of students in Form A and Form Ih In most cases those
stidents who are admitted are thove who faven't done well in
their standard 7 and Form €. Mow of them are already slow
fearners.,

Mizs ‘Makhoane Monvane also accuses the school’s munagement of hemng

responsible for the poor performance of the students when she remarks that:

Students perform well in Literatnre in English and in
Langnage there i sl @ prodlem.  They ore fondled by
different feachers af different levels. The problem fs wiffr the
adminisiration, You find that they affocate teaclivrs whe are
ROE specialists In certain flelds, ay o resalt, they miss some of
things and when you v to curb students of Foemr D fevel
o fined ot there is st a very by gap. Siruetaring of sfff
is the conse of the proflem.

Howcver, it might also be argued thal female wachers arc very critical about the
school’s management becavse they are bitter when they are not promoeted 1o semor
positions. Therefore, the only way in which they can cxposc their anger is to criticise
most of the things that are done by the admimstration especilally becavsc it is

dominated by men.



4.3 A generul overview of the teachers’ ideas about lamilies, marriage
and their profession
The sixteen female teachers all reported that they grew up in families where both of
their parents remained together. This mermory has been carried out in their daily lives

and forms a part of who they want to be like when one of the teachers’ says:

I am ‘Makhojane Manyone, I am oot marvicd but T ltke my fomily members
very much. They are cooperative, loving and caring. They are the treasures |
have on earth. AL the moment § am aot married but I just hope the same thing
could Bappen in my family, fust in case I get marvied.

That is, much as women value their teaching careers, they also aspire to marriage and
children, as their parents did. As Measor and Sikes (1992:111) state,“there 15 stll a
strong feeling within society thal the proper and prime role for a woman is that of

wife, mother and carer™.

The sixteen female teachers also grew up in societies where they are expected to be
married, no matter how educated they are. According to the Basotho culture,
marriage is seen as a rite of passage, whereby a woman can be a mother and have
children. Therelore. most Basotho women marry becavse they believe that it is the
right thing to do. They always talk about thernselves in relation to their [amilies. Ths

is reveated in some of their life stories below.  As "Mabethuel Maphathe says:

f was born of Sefikeng on the 12" January 1975. What I
fike most about ey fomily is being tagether with my husband
becanse when we are together it is always a good experientve.
My husband works in Bloemfontein and he comes home
during weekends. [ lke i when he iv aroond.
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Limpho Lehata’s statement also reads as follows:

¥

“I am single, but sometimes I feel like getting married”,

while Thabang Monyane agrees with her, by saving that:

I teach at Hieoheng Hight School My porents are ‘Mathubong and Tyvlame
Monyane, | haven’t decided nof fo pet married. I wunt to complete my studiey
SJirst, [ cannet be marcied while I still want to further my studies. Yes, § wondd
ltke to get married but ot now. I olse hope that my famidy would be like my own
SJamily. At the mement my pareals and siblings are loving and caring. We oll love
each other in the fosily.

‘Maseabata Selialia’s view about mamage reads as follows: “f gof married due to the
nature of the culture under which I way brought up. In my community I thought it

was a privilege to be married or something to be proud of and a need”.

Harding and Hintikka, (1978}, Richardson, (1981} and Narayan, {1989) state that
one's reality 18 shaped by cne’s beliefs and customs. This 1s why women’s lives and
choices are framed by their families, culture and traditions. For example, the sixteen
female leachers believe that marmage is good because they grew up in families and
socienes whereby people mamied. This has been indicated in the life stories of

‘Mubethuel Maphathe, Limpho Lehata, Thabang Monyane and "Muaseabata Selialia.

Therefore. it can be appropriate te argue that what these women seem to believe is the

truth:

is a construction, a best understanding, based upon and inextricably intertwined
with the contexts within which it is creared. Among the most forcelul of Factors
that shape our consiructions of knowledge are the modes of discourse by which
we exchange ouwr perceptions and descripiions of reality.
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Thus, knowledze is o prodoct of soeial intcrehange; what we call knowledgpe is
simply what we agreo to call duth (Berger & Tuckmann, 1967; Bohan, 1990,
Gerpen |985; Unger, 1983 cited by Bohan, 199738,

Chandler (1991) reiterates the same idea when saying that being without a husband

creates a gap in a woman s life,

In a patriarchal society such as Lesotho, custom expects women to be married and if
not, their commumties comsider them to be lonely and bitter. "Manalane Nalane agrees

that the absence of her husband makes ber to feel lonely when she says:

My family with my hushand and kids. What [ can say aboet my
Ausharnd iv when we lived together as o family, he, my kids and I
We had a wonderfud time; he was g very caring hushand even
thuiegh we gof married while I was young and now when I am
old § tend ty belteve e treated me Like o ki@ but I didn't feel i at
that time. I wondered for nothing. e went shopping for
groceries fur me; e boght clothes for me; he did evervihing for
me and § never hoad to make decisions, § pever hod to worry
about A, B, O, I} everything was there for me whenever [ Reeded
it even though § didn’t know that § needed i, but if was jusi there
to surprive me. fn fact, T o him. § misy that kind of beiny
taken care af He lefi me in Janwary the 16% TU46; it was
Tuwesday 2:00 o'clack. [ fosi cound of years, [ stopped counfing.
if it wasn'f 2008 and something § would go back o him becouse
that’s one man £ love i sure baf the problem 15 with AT and
everyifing I cannot oo back.

‘Mulesitsi I.ekoekoe agrees with Mrs Nalane when she says

“We are just that family that live happily although we are
Jjust three now that we have just lost our father that iy my

hushand. I misy him a lof; and I always cry whenever [ think

\ of him but I get the support from my kids”,

b

Chandler {1991) further states thal women mamed because they were scared that

their communities would attach certain sugmas to them when Lhey were ynmarried,



Mrs Nalane also supponts this statement when saying thal “7 fust gof married becanse
I was brought up in & culiwre whereby a0 woman gets married when she reaches a
certain age or ¢lse people attach stigmas like lefetoa to a woman when she does not
get married”. Lefetoa is a Sesotho word which the Basotho use to ridicule unmarried
women by saving that they are so unattractive that no men want them. As a result,
women are partly getting married in order to avoid being called mafetoa (plural of
lefeiow).  This shows that in Lesotho “the issue of reputation .., pushes back many
women into a safer and all-female world [of marriage]” (Chandler, 1991:73).
Therefore, this 15 a4 symbol that women are sometimes pressurised to conform to life

strategies that have been constructed for them.

Posel (1991) argues that a woman's choice not to marry 15 considered to he
illegitimate in a patriarchal society such as Lesothe. Her point is strengthened by the
fact that out of the sixteen teachers I interviewed, eleven of these female teachers are
married, while five of them are not married. Three of these unmarried teachers said
that they would like to be married. Their names are Limpho Lehata, Thabang
Monyane and ‘Makhojane Monyane. The two teachers whose names are Ms
Moselantja Liphoto and Ms Maleshoane Qotfa said that they never decided to he
single. Ms Liphoto is sixty years old, while Ms Qofa is forty-three years old with two
children. Ms Qofa also states that she finds it difficult to raise her two boys as a

single mother because most of the time they see things differently.

I have two kids. They are twe bovs, [ did not decide lo be
stigle. It s not a matter of decision; @ just happened,
Somctimes we fieht becajse they will arrive late when [
don’f want fthem to arrive fote and that will creafe a fiehe
and sometimey we simply dun’t see things the same way and
that creates a frictivn but otherwise we are okay. The last
Born is 21 and the eldest 1y 23.
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Ms Qofa’s ideas are confirmed by Granny (1994}, when she argues that it 1% difficult
for a single woman to raise boys and discipline them. Goode (1964} agrees with
Granny {1994) and Ms Qofa when he asserts that boys, whe grow wp iIn an
environment (family) where the father is absent most of the time, find it difficult and
strenuous to readjust themselves with their mother’s 1deas and behaviour. This 1s
because boys are naughty, cheeky and brave, therefore, they need a father who will
discipline them (Goodman, 1949; Measor and Sikes, 1992). Measor et al (1992) also
note that girls tend (o be more chedient and well-behaved than hoys. Hence, this

usually makes it easier for a single mother to raise girls rather than boys.

On the ather hand, Gbbo (1988) iand Granmy (1994) affirm that 1 woman who works
hard can still be independent on her own. However, Granny {1994} observes that an
unmarried woman is a potential home breaker to married couples. In order to
challenge the ideas of these two uuthors, 1 quote the words of Ms Moselantja Liphoto,
with regard to her views concerning marriage in general and how she perceives it

when she says:

I haven 't decided to be single. My parents were foving. [ syspect the love they gave
its influcneed me fo think af nothing of leaving them. Al of them when [ hod that
a pirt was getiing morried I asked kow a person could decide to gef married and
teave her purents. Another thing while I was old enough my father uved to talk
with orher people. He used fo vay gh! T wisk my doughier cannot marry the way
these educated bovy with whom | work with are drupnkards. He dide't fike
drinking aend other naughty thungs. So, he soid that the educated boys he was
working with were irresponsible and he didn’t want me fo be ill freated. And he
used o suy I vou could happen to get somebody T won't ask for lohola (bride
price); the only negottations T could make is that you take Rer; but really if you
feel thet she Is no longer satisfving you; just return hey.  Seo, [ think this was the
second influence, Another one ix during our dayy more girly were educated then
the boyy, vo, T am frum the village; so nagine i those days becoming the second
girl in @ village to be educated ot that level. 5o, the type of boys; most of the bovs
worked n the mines xo, they were nof my fype. And another one when I saw the
responsible women being fll treated for nothing because people used to say f am a
bay; [ have taken after my father in mony things, The features, the height and the
way I think., That one used to worry me; T used to yay how can pretty women;
responsible women pe il freated; can T affurd ugly as Tam. I peen il trear pretty
wemen what abort the ugly ones becanse they will po out with the other women.
So, [ ean be left immediately after marriage and they will go to the pretty ones.
Really, I used to say that.



There are many issues that can be deduced from Liphoto's words.  Firstly, one
realises that there 1s a possibility that Ms Liphoto has not marricd becauge she does
not trust men. Secondly, the fact that some women are still being tli-treated is a sign
that there are still cases of women’s emotional abuse m some families {Obbo, 1988).
This is one of the 18sucs that discouraged Ms Liphoto from getting married.  Thirdly,
Ms Liphoto is representative of the transitien that is taking place from traditional life
o western education, since she was only the second woman to be educated in her
village. She is an independent woman who has her own housc. Moreover, Ms
Liphoto feels that her looks have made her unattractive to men and this is why she is
unmarried. As a matter of fact, she secms to agree with Obbo (1988:107) that

“women who had failed to find husbands were assumed (o be sloppy in appearance”,

The life stories of some of the female leachers also show that their choice of schools
is morc influenced by practical considerations such as family locations and the
scarcity of jobs, than their own desires and wishes. This is wﬁ}f one finds that most
teachers prefer teaching in certain schools either because these schools are close to
their homes or because they were desperate for jobs.  “Malesitsi Matsaba agrees with

my statement when she says that,

& “I did not choose to teach in Thabeng High School. I wanted
tir have a grant. I don’t like teaching here. If I could get a
transfer to any other school may be I would feel comfortable

inlike here where I am frustrated by the administrators”,




Mamakotoko Moshe also indicates that,

“I chose to teach at Thabeng High Schoel because it is

near my place”

while “Manapo Rankoe reports thal, “fshe] chose to teach at Thabeng High School
because it is near [her] home as [shef stays in Phahameng. [She also saysf I just

applied and I got the job".

“Makananclo Matlole’s views correspond with those of Mis Matsaba and this 1s why

she notes that:

Fhere are moany reasons why Ihave chosen to teach af Thabeng High School. One
af the reasems @5 et gfter completing my Form E I was given o job here for 3
mosiths e replace a tegcher who weni on mefernity leave.  Sceondly, afier
completing my stedies ot the terfiory instfinfion there woas a vecancy here, | then
applied and | managed to be emploved.  However, 1 like teaching fere becanse 1
dee’t find the sindenis o be as rude as they uved to be during the dayy while I way
o sfudentt heve. Fhev are toially differest from us,

Mrs Motselisi Polisa says that she chose 1o teach at Sacred Heart High School due to
varous icasons. She says

“Reason number one: The first reason is that it i
near ny home, Since I like to work hard I came to
Sacred Heart HS. because siudents do perform very
well in this school. Sacred Heart Y. 8. is one of the

schools that are doing well. I found it a blessing to be

in this school”.
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‘Matoka Mochaba also shares the views of Mrs Poliza when saving that,

“I chose to teach at Hleoheng High School because it was
near my home. I live at Ha Nyvenye. Besides that, I was
here for my teaching practice and { decided I should come

back. I enjoved my teaching practice in this school”.

From the words of Mrs Rankoe, Matsaba, Polisa and Mochaba it 18 possible to
perceive that in terms of choices and decisions, women are prioritizing their families
over their professions (Measor and Sikes, 1992). This is why they chose to teach in
schools that are near their homes. Consequently, it can be argued that it is true that
women are more committed to their families than their careers, This is because their
lives are influenced by broader social centexts like social environments, families and
culture. That is, their choices are constructed in line with what ther famihes, cahure
and societies expect them to do, even though they still have the freedom to make their

own decisions,

On the other hand single female teachers are free to choose wherever they want 1o
work. However, they are restricled by their gender since teaching secms to be the
only available job for them. Thabang Monvane savs “No, neo, I didn’t decide to
become a teacher. I lacked career guidance. I knew only teachers. Therefore,
teaching was the only gption for me. My moiher is also a teacher”. "Makananelo

Matlole also says:

Actually T dide’t fike doing tcaching. The people who were raising wme were my
mother’s sister and fer husband who were also teachers.  They influenced me to do
teaching, They were trying to show me the benefits of being e teacher like job
opportunities but now that Fam a teacher I don 't think Treatly Kke if,
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‘Manapo Rankoe reports that

“I just decided to a teacher because it is easy for a woman

Lo get a job when she iy o teacher”.

While Miss ‘Makhojane Monyane states that, “teaching #s the only availabie job in
Lesotho, I have been searching from 1998 until now; and 1 haven’t found a sfot
anywhere. This is how I am stuck in fhis profession”. The interviews of Miss
Thabang Monyane and Mrs Matlole specify that they have been influenced by their
family backgrounds to do teaching as a profession on the grounds that it would be
easier for them to get jobs. Mrs Rankoe and Miss M. Monyane are quite explicit
when they state that teaching is the most available job for women in Lesotho. To
some extent, this shows that unemployment and scarcity of jobs do contribute in
narrowing women'’s career paths and choices. As a result, women find themselves
trapped in the teaching professien, as Ms Monvane states.  Therefore, lack of
employment opportunities in Lesotho bas resulted in women being comcered in
profcssions that are nearer to socially ascribed norms about women’s position in

society.

Teaching also improves the relationships between the pupils and teachers.  This

shows that schools can be used as official institutions whereby patriarchal stereotypes

are cnforced as illustrated in the previous chapter.
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In schools, women play the role of mothers and professionals at the same time.
Therefore, teaching is a suitable profession for women because it gives them
experiences that are similar to motherhood and this is good because the Basotho
culture expects women to be mothers. Mrs M. Metsane also agrees with this
statement when saying that “as a teacher you are a parent at home and you are a

parent at school regardless of your age”.

Furthermore, teaching also gives teachers the opportunity to learn a lot from the
pupils themselves, as they deal with children coming from different family
backgrounds and some of them might have family problems and a teacher will have to
counsel them as a mother. This point is substantiated by three teachers whose stories
are quoted below. Thabang Monyane says, “Yes, If I am a teacher I also need to
take care of students who have personal problems. Hence, if this is the case I need
to help them to solve their problems and continue with their studies”. Mrs M.
Matlole agrees with Miss T. Monyane when she says that, “when teaching as I said;
you are meeting students and some of them might be having different problems and
if you find that some of them are open to tell you their problems you are able to
devise the ways of dealing with them”, while Mrs M. Matsaba states that teaching has
helped her learn how to counsel children. This shows that there is an interrelationship
between teaching and mothering. Therefore, the chances are that a good teacher will

make a good family.

Darling et al (1996) argue that teaching is believed to be a well suited profession for

women because what they practise in this profession is more or less similar to what

they do in their families and this is something that patriarchy expects them to be.
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In schools, women deal with children’s problems in the same way as they deal with
their own children’s difficulties in their own families. In fact, teaching is closely
related to women’s socially ascribed norms of being mothers and caretakers as it has

been explained in the previous chapter since:

Once a person enters school ... she becomes a member of a social family where [she]
makes friends with other students and develop a long—term, loyal, and respectful
relationship with [them] (Xing Lucy Lu in Jackson and Jordan 1999:73).

‘Manalane Nalane also agrees with this concept when she says:

I am a mother of boys; I brought boys up and I tend to believe I understand
boys than girls. Where I have to deal with boys only I bring out what I
normally bring out in my family. It's not like I have changed the environment;
I am out of home or a smaller home into a bigger home. So, that is basically
what makes me comforiable with teaching boys. I love the student especially
boys. In fact, they are like my children and they can even call me mummy.

Moreover, in teaching, a teacher’s professional relationship with the pupils is affected
as she no longer sees them as students, but she also perceives them as her own
children with whom she can sympathise with in times of need. Hence, the more they
appreciate the children, the more they will believe in their roles as mothers. This
makes women naive, in such a way that they will be unaware that teaching has been
designed as a profession for women, in order to enforce the patriarchal ideologies that
marginalize them. This also affects them subconsciously, since they will have an

impression that teaching is an appropriate profession for them. In other words:

women’s experience, including their marginalization and oppression, becomes a result
of qualities within themselves, rather than a reflection of the social systems that shape
their lives ( cf.Fine 1985, Kahn & Yoder, 1989; Lott, 1985; 1990; Sampson, 1977,
1990; Sarason, 1981; Scheman, 1983, Squire, 1989 cited by Bohan, 1997:36).

4.4 Women and their memories
I would also like to mention that there is a strong inter-relationship between memory,
culture and gender. For instance, memory might help teachers refer to their past

personal experiences when they want to motivate students to work hard.
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This has been verified by some of the sixteen female teachers, for example when Mrs

M. Metsane notes:

Of course; there is something that I remember that I even talk to my students
now, It was the day when I was punished, You see in those days I think we
were different from our present students as we had to show some
responsibility. So, one day when I was doing Form D I came late to school
you know sister was very angry with us and she decided to punish us after
school. We were asked to clean the volleyball ground after school when other
students went to sports. That was one.

From Mrs Metsane’s words, one can deduce that she is drawing on her own personal
experiences to tell the students about the days when she was a high school student. In
other words, she is indirectly influencing her students to work hard so that they do not
experience the same kinds of things, such as being punished for arriving late at
school. She does so by drawing on her personal experiences. As Steedman (1986:21)
says “Case-study presents the ebb and flow of memory, the structure of dreams, the

stories that people tell to explain themselves to others”.

Hofmeyer (1993) and Buehler & Ross (2004) state that memories affect one’s
emotions. Apart from that, Buehler et al (2004:26) further assert that “peoples’
memories influence their well-being and behaviour. When individuals recall happy
episodes their mood tends to improve and when they remember distressing episodes it
tends to worsen”. This can also be observed through the interviewee’s facial
expression and tone of the voice. There were tears in some of the teachers’ eyes when
I asked them about their parents’ memories. These teachers are ‘Malesitsi Lekoekoe,
‘Makananelo Matlole, Thabang Monyane. Mrs Lekoekoe’s memories about her

mother reads as follows:

Yah! I do have more [memories] especially [about] my mother. The only thing I
can remember about her is that she died in an accident while I was six years and
I can siill remember how I felt in her funeral. I believe I was very much touched
by that because I can still remember that and when I encounter problems I
believe that I could have managed to survive some of them if she was still alive.
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Mrs Matlole says “my father passed away in 1994. Since I was the only child, by the
time he passed away I was still a student, then I felt like it was the end of the
world”. Miss T. Monyane also maintains that she never enjoyed her childhood years

because of the conflicts in her family:

I only have bad memories. There were family conflicts that disturbed me with my
school work. I was a lonely child and an angry and bitter one. May be it was
because of the conflicts in my family between my parents. I don’t remember the
year. We were in a house and my father came. It was very late at night and when he
came all of us were frightened. He was working at Maputsoe Police Station at that
moment. When he came we didn’t want to go out and my mother opened the door
Jor kim. And then my father nearly killed my mother. It was the year 1989,

On the other hand Ms Maleshoane Qofa was smiling and laughing while saying:

my father; first of all he had more than six wives which to me it was something very
unusual and some of the things I remember about him was that he used to wear
different shoes. If he wanted his shoes and he didn’t find any he would put the
brown and a black and go his way; that’s one of the things I remember well about
him.

The life stories of the teachers quoted in this chapter show that memories affect an
individual’s emotions either positively or negatively. This is confirmed by Hofmeyer
(1993) and Buehler et al (2004). Steedman (1986:21) also concurs with these views
when she states that, “case study allows the writer to enter the present into the past,
allows the dream, the wish or the fantasy of the past to shape current time, and treats

them as evidence in their own right”.

The sad memories of teachers such as Ms Lekoekoe, MsMatlole and Monyane have
also taught me that as individuals, we cannot avoid dealing with the past because it
come to us through memory which is something we cannot run away from (Goodman
1949). Their memories about their late parents signify that as individuals we cannot
live forever since there are different stages in life. That 1s, as human beings we know

that death is there, but we do not know how and when we are going to die.

64



We do not bother ourselves thinking about death, but it is only after we have lost our
loved ones that death, as a finished product of one’s destiny, will stay in our
memories.  As (Bozzoli, 1991:2) says “the raw material of “common sense” comes
to be shaped and moulded only at particular times into the finished product of social

ideology”.

However, what is important is that the memories of the dead will always be alive in
the minds of those who knew them. This is why Mrs Lekoekoe and Miss ‘Makhojane
Monyane still have memories about their dead mothers, while Mrs Matlole still has
memories about her late father. These three women will be the captives of their
parents’ memories as long as they are alive, since in most cases they will have to refer
to their parents whenever they talk about themselves. Moreover, there is a possibility
that their parents’ memories might also impact on their attitudes and behaviours. For
example, their emotions might be sensitive in such a way that they might even cry
when they encounter problems in their lives especially if they believe that something
better could have been done if their parents were still alive. Nonetheless, the
interconnections between memory, culture and gender will be further explored in
more depth in the following chapter, which deals with the findings and analysis of my

research.
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4.5 Commentary
Education has empowered women to regain their dignity within their own
communities (FAWE, 1997). This can only be done if women are willing to
challenge patriarchal stereotypes that seem to be fixed and unchangeable in their
customs and traditions. This is supported by the fact that there is an organisation
called Women and Law in Southern Africa, whose offices are in Maseru, that assists
women in the fight for their own rights (Letuka et al, 1997). However, most Basotho

women do not go to these offices because they value their customs and traditions.

The main problem is that women’s life strategies are interwoven with the values of
their own families and communities, which uphold the norms and practices of culture
and tradition. This implies that women will struggle for change in their lives, since
they have accepted and internalised the patriarchal formations of culture and tradition
that have already been transmitted to them by their parents. As a result, they conform
to these traditional practices that they acquired in their families. These patriarchal
formations of culture and tradition also influence their lives and consciousness
because in most cases, the concepts of one’s family upbringing usually overweigh

one’s personal desires in terms of choices and decisions.

Secondly, the life stories of these female teachers are more about their families,
culture and societies, than about themselves. This raises questions and issues about
whose stories are they talking about. However, this shows that patriarchy has had an
impact on the notion of the self. This concept of the self is a tool and knowledge that

people use to construct stories about their experiences (Osyserman, 2004).
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Furthermore, this notion of the self provides us with an opportunity to see how an
individual, whose life has been shaped and moulded by culture and tradition, reacts to
the same factors that caused these constructions. For example when ‘Makhau
Metsane, ‘Maseabata Selialia, ‘Manalane Nalane and ‘Mamakotoko Moshe state that
they got married due to the culture and tradition of their communities they were living
in. Therefore, this shows that women’s life strategies and choices are determined by

the norms and practices of their culture and traditions.

In conclusion, I would argue that women will never be liberated unless their customs,
traditions and societal norms are abolished (Makoa, 1997). However, this will take
some time to achieve because patriarchy as a concept seems to be inter-generational
phenomenon. That is, women who grew up in families and communities where
patriarchal ideologies were practised and embraced, might also practise the same
thing in their families, as one’s family background has a direct impact on one’s
decisions. The consequences of patriarchy and culture on the lives of the sixteen

women will be discussed in detail in the next chapter.
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Chapter Five: Findings and analysis
5.1 Background history

In Lesotho, women are doubly marginalised as indicated in chapter one. Firstly, they
are marginalised by their culture through marriage. Secondly, they are also
marginalised due to their gender. These are the results of patriarchy which has played
a major role in shaping the culture of the Basotho nation as I have already shown in
chapters three and four. In marriage, bride wealth is considered as a prerequisite for
women’s subordination (Meryl-Ekong, 1992). This is a process whereby women’s
rights and freedoms are transferred from their fathers to their husbands, as a result of
negotiations and agreements between the families of the bride and the groom. And, in
this process, bride price is used as a right and guarantee that men have legal and

traditional power over women (Segal, quoted in Nicolson, 1998:8).

According to the custom of the Basotho nation, marriage is also taken as a rite of
passage. This is also revealed in the life stories of the sixteen women, who all agreed
that marriage is very important, even though some of them are not married. In
patriarchy:

women who are not mothers are seen as [failures], achievements and pleasures
gained outside motherhood are condemned within patriarchy as substitutes for
normal feminity. For women caught up in the myths that accompany
motherhood, failure to achieve that imaginary status is frequently a ‘shock’
(Woollett quoted in Nicolson, 1998:7).

Therefore, this is why certain stigmas like of that leferoa (this is a Sesotho word that
is used to discredit an unmarried woman) are attached to women who are not married
as ‘Manalane Nalane stated in the previous chapter. As a result, women have to be
married in order to become mothers since bearing children out of the wedlock is

considered an illegitimate practice in patriarchy (Posel, 1991; Nicolson, 1998).
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This also shows that unmarried teachers might not be happy about their single status
due to pressures from their social environments, since they might be scared of being
called mafetoa (plural of lefetoa).  These are life strategies that women are
confronted with, especially in the rural areas. In the urban areas, this strategy has
shifted over time, even though the spirit and passion of women wanting to be married
still exists. Besides that, rural women are disadvantaged in comparison to urban
women. Most of them are uneducated and poor and for them, marriage is a blessing
in disguise. They know that according to culture and tradition, husbands have to
maintain their wives, and in most cases this does not happen (Phoofolo, 1980). This
is why most women leave their marriages and migrate to places where they find jobs

to support themselves and their families (Walker, 1990; Epprecht, 1993; Makoa,1997)

On the other hand, it can be argued that patriarchy has created unequal power
relations between women and men, whereby the former are unconsciously groomed
for marriage by their families, societal norms and social environments. I am saying
this because there are no stigmas attached to unmarried men in Lesotho and the
society says nothing about them. So, this gives me the impression that society itself
has been constructed in such a way that men occupy senior hierarchies in a
community. Therefore, they have opportunities to control and manipulate the
patriarchal system in order to suit themselves. This concept is also supported by
Bozzoli (1991:2) who states that patriarchy has “created ... views which coherently

and often successfully express [the interests of men at the expense of women]”.
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Unfortunately, patriarchal norms and practices have been internalised by women in
such a way that they have become part of who they want to be. As a result, societal
power relations are gradually pushing them into a marriage scenario. Culturally,
women’s purpose In marriage 1S to increase the lineage of their husbands, and

according to custom and tradition, they can only do so if they are married.

Fifty year old ‘Manapo Rankoe supports my argument when she says, “It is the
custom of the Basotho that a girl must get married when she reaches a certain age
in her life. Girls did not have a choice and they feel the pressure and living in an

»”  Rankoe’s words raise

environment where their age mates are getting marrie
issues and debates about the freedom of women’s choices. That is, are women
making choices that satisfy themselves or their societies, and if so, to what extent?

This point will be thoroughly analysed under the section ‘Interconnections between

memory, culture and gender’, where I discuss the notion of the self within women.

Patriarchy is also practised in public in the learning institutions, whereby key
positions are mostly occupied by men. A clear example of this is that out of the
sixteen teachers I interviewed, none of them is a principal, while four of them are
heads of departments. That is, out of the four female teachers interviewed in each
school, only one of them was a head of department. The ratio of senior teachers to

assistant teachers is 3-1.

As discussed in chapters two and four, women are not given higher positions in

schools because it is believed that they tend to apply more effort to their families than

their careers.
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Furthermore, women are also not given these senior positions in schools because it is
believed that they will be away from their school duties for sometime, due to
maternity leave. As a result, it can be argued that patriarchal exclusionary strategies
are also utilized in schools by the schools’ management in order to ensure that women

do not occupy administrative positions due to their gender (Witz, 1992:34).

To a certain extent, it can be argued that the Lesotho government also enforces
patriarchy, in the sense that it is not opening up many career opportunities for women,
other than in teaching. This shows that women’s career choices are restricted by the
government bureaucracy. As a result, women find themselves stuck in the teaching
profession, although they love dealing with the learners. In my case study, fourteen
women who were interviewed said that they liked teaching because they enjoy being
with the children, while ‘Mamakotoko Moshe and ‘Makhojane Monyane both stated
that they do not like the children at all! In fact Ms M. Monyane says, “I don’t like
dealing with students. I don’t like anything to do with teaching”. These two
women clearly stated that they became teachers because teaching was the only
available job for them to do, while other teachers argued that they never knew of any

profession other than teaching.

Limpho Lehata also agrees with these teachers’ views when she says that, “I decided
to become a teacher due to lack of a job. I don’t like teaching at all”, while
Thabang Monyane says, “No, no! I didn’t decide to be a teacher. I lacked career

guidance. Therefore, teaching was the only option for me”.
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As a matter of fact, women find themselves stuck in careers that are linked to socially
ascribed norms of being mothers and nurturers and unfortunately, these concepts have
become part and parcel of who they are. As females, their primary role is that of

being mothers other than professionals. Therefore, this shows that:

The role of ‘mother’ has not evolved in a ‘natural’ way, nor is it outside culture and
free from ideology. It has been socially constructed within patriarchy through a set
of power relations which ensure that women become mothers and practise
motherhood in narrowly defined ways (Nicolson, 1998:9).

This point will be reviewed later in the chapter under section 5.4 entitled “teaching as

a profession for the sixteen women”.

5.2 Interconnections between memory, culture and gender
Phoofolo (1980:43-44) states that, “whether the pressure was cultural, emotional-
relational, material-economic, the men’s world had been built around an
overwhelmingly successful edifice of social controls”. This brings about the notion of
the self whereby everything in this world ts about man and his desires (Goodman
1949).  According to Phoofolo’s view, men seem to have maximum control over
everything in the world. They hold control over their cultures and economies
(Phoofolo, 1980). Moreover, it can also be argued that women constitute a certain
part of men’s social desires in life. Women therefore, have to be obedient to men
because men are in control of almost everything, and in order for women to get access

to these things, they need to liaise with men.

In chapter two, it has been clearly shown that Basotho men migrated to the South

African mines in order to get money to support their families. Single men also went

to the South African mines so that they could get money to pay the bride price.
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This signifies that women were largely excluded from taking part in the cash
economy (Hearn, 1987). As discussed in chapter two, some women did manage to
find work in South Africa, but their numbers were always small in comparison to the
number of men who left Lesotho in search of work. Being a male was thus an
advantage in that men were given new opportunities to reap and access the world’s
greener pastures, while women only gained them indirectly through their husbands or
fathers. Hence, this is why Bozzoli (1983) states that patriarchy as a system enforces

women’s oppression and subordination and makes them dependent on men.

Bozzoli’s concept is seconded by Granny, when she says that “custom had taught me
to rely totally on a husband, to expect to be taken care of by him in return for my
complete devotion. It would take me a long time to overcome such dependency and
ways of thinking” (Granny quoted in Mathabane, 1994:115). This argument is also
strengthened by Gregory, when he maintains that young women need to be delicate
and innocent in order to attract men, since their best chance of security and happiness
lies in marriage (Gregory quoted in Darling and Glendinning, 1996:12). It is clear
that the main objective of patriarchy was to create certain cultural stereotypes in the
minds of women. Women perceived themselves in connection to men, instead of

seeing themselves as independent individuals.

This raises issues about the choices available to women, discussed in the first section
of this chapter. Out of the sixteen women that were interviewed, eleven of them are
married, while five of them are not married. Thabang Monyane, ‘Makhojane
Monyane and Limpho Lehata stated that they would like to be married. Maleshoane

Qofa says, “Being single is not a matter of decision, it just happened”.
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This indicates to me that traditional ideas in women’s minds still hold that marriage is
a great achievement in a woman’s life. Besides that, I would also like to remind
readers that Ms Liphoto’s reasons for not getting married were given in chapter four,

and she has also mentioned that she never decided to remain single.

On the whole, it can be argued that women’s choices to marry are shaped by family
backgrounds, social environments and societal norms. Marriage has been historically
created and internalised in such a way, that it has become part and parcel of their
aspirations and sense of self. Young women perceive themselves as potential wives.
They grow up in families and environments of married couples and somehow this
becomes their comfort zone. As a result, women are not keen to move out of this
zone. Instead they follow what they are familiar with, as one’s family structure and
society has an undue influence on one’s desires and feelings. But, these views come
with social and emotional costs, depending on an individual’s interests. Therefore, it
can then be argued that “people’s history have been developed as forms that allow the
individual and collective expression of these thoughts, feelings and desires about class
societies and the effect of class structures on individuals and communities”

(Steedman, 1986:13).

It can also be argued that women’s oppression has become a social, historical
experience that is inter-generational (Meryl-Ekong, 1992). That is, women who grew
up in families where their fathers were heads of the households will find it easier to
practise the same things in their own families. These women are good examples of
individuals who were brought up in patriarchal environments, where men were

symbols of power and authority.
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As Phoofolo (1980:43) states, “the ideologies of the men’s world were unmistakingly
transmitted to the young girls by the older women who had invariably accepted the
men’s superiority”. Phoofolo’s words show that patriarchy was also contained and
accepted by older women. As experienced people in marriages, older women
defended and upheld patriarchal ideologies of male domination by teaching young
brides to obey and honour their husbands. This shows that married women were
taught to respect their husbands. Therefore, this is why most mothers cannot allow
their children to do certain things in a family before seeking permission from their

husbands. As Ms ‘Makhojane Monyane says:

I wouldn’t like to get married because I want to be happy. I am tired of being told
what to do by my father. Every time when I wanted to do things like visiting my
Jfriends and relatives, my mother used to give me answers like ‘I will have to ask
your father first’ and then afterwards she will come and tell me that my father has
refused to give me permission to visit my friends. You know I would be so angry
but my mother would just tell me that there is nothing she could do if my father
doesn’t want me to go. And now that my mother is late he is worse. If’s like 1
can’t do anything without his approval. No! Ne! I don’t want a husband. I don’t
want the stress of having to consult someone before doing anything.

From my own perspective, Ms ‘Makhojane Monyane seems to be unhappy about the
fact that in her family, the final decisions are made by her father, but at the same time
she is not keen to disobey his orders. She wants to rescue herself from the family
complications which are male dominated. She also believes that she can only avoid
these complications if she is not married. The question remains however, that if she
happens to get married, will she be brave enough to liberate herself from her

husband’s commands?

I am saying this because Ms M. Monyane has not chosen to remain single, even
though she does admit to feeling negative about marriage. Furthermore, her
unmarried status does not put her in an advantaged position because her actions are

still controlled by her father.
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Therefore, it does not make a difference because even if she is single she is still under

her father’s control and authority according to the Basotho’s custom and tradition.

However, the experiences of ‘Makhojane Monyane can be used as an example to
show that women’s lives are under the control of an “already-evolved basic life
stance” (Bozzoli, 1991:237). ‘Makhojane’s words reinforce one aspect of Bozzoli’s
argument which exemplifies the part played by society and families in structuring
women’s life strategies. However, it is a pity because in most cases children’s ways
of seeing usually contradicts that of their parents as is the case with Ms M. Monyane.
Apart from that, the actions of Ms Monyane’s mother in the above quotation resemble

that:

in a patriarchal society such as the Basotho, it is always assumed that men have power over
women and that for the latter to act, the advice or permission of the former will be sought.
This is the basic principle that governs relationships between men and women under
patriarchy (Larson, Mapetla and Schlyter, 1998:106).

Moreover, the stories from some of the interviewees show that women are victims of
cultural life strategies that are constructed for them by their families. This can be
clearly seen in Thabang Monyane’s words when she says, “If was the year 1989. My
mother was strangled with a blanket by my father. They were in a kitchen and my
mother was highly pregnant”. It is evident that some women are still being abused
in their families and Thabang’s mother is as a disturbing example of this. In reality,
there are some Basotho women who are ill-treated by their husbands. Their
consciousness tells them that it is wrong to stay within such conditions, but the main

problem is that they do not want to defy the norms and values of tradition.
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Phoofolo (1980) states that according to the customs and traditions of the Basotho
mosali o ngalla motseo (a married Mosotho woman is not supposed to desert her
husband). =~ Women who are married under customary law have to conform to
traditional life strategies no matter how educated they are. For instance, Ms Thabang
Monyane’s mother knows that if she leaves her husband, she will have to leave the
children behind because bana ke ba likhomo (children of cattle). In simple terms,
this means that bohali (bride price) has been paid in order for a woman to be married
since she is expected to give birth to children (Phoofolo, 1980; Mamashela, 1991;
Magqutu, 1992; Letuka et al, 1997). So, if she wants to go she must leave the children
with their father or in-laws because bohali has been paid before she was married.

This point is explicitly elaborated by Phoofolo (1980:27) when he says:

A wife is married to establish a production unit. Cattle are exchanged to acquire her.
She will bear daughters who in turn will bring in cattle into the homestead when they
are exchanged for cattle in their own turn. Cattle and daughters are, therefore, in this
sense, surplus from the process of re-production and production.

Similarly, Ms T. Monyane is also an asset to her father because when she gets

married, her father will receive cattle in the form of bohali.

) 5.3 The impact of culture and patriarchy on the lives of women
A number of serious attempts have been made to promote the rights of women by
Women and Law in Southern Africa (Letuka et al, 1997) an organisation based in
Maseru. As a result, laws were passed for the betterment of women in Lesotho, but
these laws are not making any impact on the societal norms of the Basotho.
Patriarchy still influences Basotho customs and traditions. Modernity and colonialism

have failed to overcome the durable concept of patriarchy in Lesotho. For instance,

kingship is still inherited by males and not females (Meryl-Ekong, 1992).
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Moreover, migrant labour that took place as a result of colonialism and capitalism
forced women to be involved in other duties besides the household responsibilities
(Hearn, 1987, Posel, 1991). The impact of migrant labour in Lesotho has already

been explained in chapter two.

Modernity does not refute the idea that women are mothers no matter how educated
they are. This is also emphasised by Nicolson (1985:5) when he says “motherhood
remains central to women’s lives despite social and economic change”.  This
perception has been internalised by women in such a way that when talking about
themselves they like referring to their families. As Mrs ‘Matoka Mochaba states that
“what I like most about my family is the character of my husband. He is cool. He
is a deep-hearted man. He understands me a lot and he appreciates me the way I
am”. Goodman (1949:124) substantiates the views of Mrs Mochaba when he asserts

that:

A woman is part of a man’s anxiety. In order for a man to have a child he needs a
woman. Therefore, this ... woman describes herself in relation to her family
which automatically includes her husband. Moreover, a woman also needs to get
married so that ... he is not for himself alone ... for God forbids that ...

Goodman (1949) describes the significance of marriage as if it is something that is
naturally created by God. He seems to be unaware that “the ... self did not exist at
all, [but it was] invented ... and projected [on women]” (Buckley, 1984:97). This is
why it can be argued that in patriarchy, gender roles have been constructed and most
men and women believe and accept that these roles are fixed and unchangeable for the
sake and continuity of culture and tradition. For instance, women were equated with
the sex roles of being mothers and nurturers by Basotho custom and most of them

seem to enjoy it as it has been revealed in their life stories.
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On the other hand, there are women who are very aware that these patriarchal issues
are pressing them into marriage. Hence, this is why they argued that they did not get
married because they were pressurised by their cultural norms, but they said that they
got married because they wanted to do so. As Nicolson (1998:6) says “The reality of
[women’s] lives [sometimes] fails to match the [patriarchal] aspirations. ‘Mabethuel
Maphathe agrees with this author when she says “I got married because I thought it
was time to live with my partner” while Mrs ‘Malesitsi Lekoekoe’s words read as
follows “I felt that it was my time to get married and I loved my boyfriend very
much so that I wanted to be with him most of the time, so the only thing that could
make us to be together all the time was to get married. I was driven by love to get

marvied’.

These statements symbolise a shift whereby women are gradually struggling to free
themselves from the pressures of cultural stereotypes although their choices are still in
line with what their society expects them to do. Even though they are married for
their own specific reasons, they are still expected to become mothers at some stage.
Since, “under patriarchy, however, motherhood has a ... powerful status. Only
women are granted this status, and it is one to which all women have been expected to
aspire” (Nicolson, 1998:6). In a patriarchal society, marriage is regarded as a rite of

passage and therefore, women are expected to be married in order to become mothers.
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Besides that, when a woman gets married in Africa it is “also emphasised that it is for
children. It’s not like a duty — it’s part and parcel of being married” (Matilda quoted
by Nicolson, 1998:5). Therefore, this shows that women lose their independence,
since they do not even have control over their own sexuality. Eldredge (1993:40)
argues that in marriage, “women [are] valued largely for their reproductive
functions”. Hence, a woman who is barren might not be favoured by her husband and

her in-laws.

5.4 Teaching as a profession for the sixteen women
Teachers’ choices and decisions are framed by their culture, gender, social
environments and government bureaucracies. It has been discussed in the previous
chapter and in the introduction that there are not many career opportunities that are
opening up for women in the country other than in teaching. This gives the
impression that the government is indirectly forcing women to do jobs that are closer
to their traditional roles of being mothers and nurturers. Out of the sixteen women
who have been interviewed seven of the female teachers said that they chose teaching
as a profession because they liked it.  Four teachers said that they did teaching
because they like being with children. ‘Makananelo Matlole said that she became a
teacher due the influence of her family background while ‘Malesitsi Lekoekoe's

reports that she became a teacher due to the following reasons:

I think it is because my first experience of high school education was teaching. I
experienced teaching more than anything and that love of teaching developed
since then because my teachers were always telling me that I can make a good
teacher and I just decided to further my education up until I get my degree in
teaching.
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Mrs Lekoekoe’s life story is substantiated by Abraham (1995) when he states that in
patriarchal societies women received a form of education that prepared them for the
profession that was nearer to their traditional roles. This point is also stated in the

theoretical approaches of feminist writers when saying:

in school boys are oriented towards a lifetime of paid work and girls are oriented
towards the home and child-rearing, or towards the kinds of job that are extension of
nurturing and home-making roles (Measor and Siker, 1992:71).

Therefore, schools can be used as institutions whereby girls are socialised to take on
careers that are linked to their traditional roles. In order to clarify this point further,
Harding and Hintikka (1978) argue that in schools, women are encouraged to do arts
subjects, while scientific subjects are specifically meant for men. This is confirmed
by the fact that out of the sixteen female teachers in this research project, twelve
women are arts teachers (English and Sesotho), while three women are maths and
science teachers. Mrs ‘Makhau Metsane is the only woman who teaches commerce
and accounting. Overall, the ratio of arts teachers to science teachers is 12:3, which is

4:1.

Teaching is also linked to mothering. At home teachers are the mothers of their own
children and at schools they become the mothers of the students. This issue has been
proven by the interviewees - fourteen of them enjoy teaching because they love
working with children, while two of them said that they dislike being with the
children. In other words, the ratio of teachers who appreciate the children, to that who
do not 7:1. Most of the female teachers enjoy working with the learners, a sign that
in teaching, motherhood “is an experience which [will] be reproduced from
generation to generation of women, and women [will] continue to mother” (Nicolson,

1998:15).
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This is also supported by Mrs Motselisi Polisa:

To be a teacher is something important in one’s life especially when one likes her
Job as a teacher you have that transition of knowing a persen from the first stages
of development, now that we begin to deal with them from Form A up to Form E we
see how well a child is developing mentally, socially and physically. So, those are
the aspects that are very interesting when you get to see that at the end what you
have been observing as a teacher the student ends up being something that you had
anticipated for him.

Mrs ‘Mabethuel Maphathe who is a Morija Girls’ High School teacher shares the
same views with Mrs Polisa. “Being a teacher in a Girls’ School is an advantage
because you learn more about being a woman and you learn more about treating
other women and you get part of those people who take part in building the future

of other women” .

Moreover, a school can also be taken as an extension of a bigger family (Xing (Lucy)
Lu, 1999). Female teachers love their families very much and report that they have a
marvellous relationship with their own children. Hence, this might be the reason why
they also find it much easier to love the children at school too. This has been revealed
in the life stories of the twelve teachers who are mothers. For them, mothering is fun
and it brings happiness into their lives. Mrs Manalane Nalane, who is also one of the

interviewee’s in my case study states that:

with my kids in the absence of their father, it’s fun, my kids keep me going evenin
my lonely moments. I know they are there and it makes life easier for me and every
day I wake up I know it’s another day that I have to achieve something if not for
myself for my kids. Every fime I go to work there is meaning in doing that because I
know that I am doing it for my children. In fact, I have come to live for them,
everything I do is for them. Everything, my life, everything. I enjoy my relationship
with them.

Therefore, this means that:

motherhood can introduce meaning and purpose into life as well as bringing new
opportunities for exploring a woman’s own capacities, and forming relationships.
Having children can bring greater vitality, fun and humour into [theiwr] lives
{Richardson quoted in Nicolson, 1998:19).
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Furthermore, studies have shown that women who have studied at single gender
schools and colleges are more successful in their careers, than those who have been to
mixed gender schools and colleges (Kleinfeld, 1995). This is illustrated by the fact
that out of the sixteen female teachers that I interviewed twelve of them attended
single gender high schools, while four of them attended mixed gender high schools.
The ratio of teachers who are from the girls’ schools to that of teachers from mixed
gender schools is 3:1. Therefore, this confirms Kleinfeld’s argument that successful
teachers are usually those from the single gender schools. However, I would like

readers to be aware that these contentions differ from context to context.

In my case study, teachers indicated that they decided to teach in gender specific
schools, due to the outstanding academic standards of those schools. Interviewees
who are teaching at Sacred Heart High School and Morija Girls’ High School made
the following comments. For instance, Mrs Polisa says “Since I like to work hard I
came to Sacred Heart H.S. because students do perform very well in this school.
Sacred Heart H. S. is one of the schools that are doing well. I found it a blessing to
be in this school”. Mrs Qofa also says “I chose to teach in Sacred Heart because it
was doing well. I have been following its academic performance and it was
striking; that’s one thing I liked about it”. ‘Makhojane Monyane also says “But
academically, Morija Girls’ High School is one of the best schools in the country.

That’s the only thing that makes me to love the school”.
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Kleinfeld (1995:47) also argues that “studies have shown that girls [and boys] do
better academically in single-sex institutions”. Students in single gender schools
dedicate themselves to their assignments and achievements in contrast to students at
mixed gender schools, where students do not perform well because they spend their
time trying to impress each other. (Kleinfeld, 1995). ‘Malesitsi Lekoekoe claims

that:

Kids behave in the same level and they should be controlled and treated in the
same manner as kids. The only difference is that in a boys’ school, boys are
much freer to say anything they want and they learn easily. They are not afraid
that if they say anything wrong girls will laugh at them. So, they are free to say
anything and they are also competing unlike if it was in a mixed school it
wouldn’t be much easier, because girls will be afraid of boys and boys in the same
manner wouldn’t be free. Boys are able to do anything you want them to do
because they are not cautious about impressing the girls. So, they are a bit
independent when they are on their own unlike those who are in a mixed gender

school.
In chapter four, Mrs ‘Makhau Metsane and Mrs ‘Maseabata Selialia who both teach in
a mixed gender school, have clearly shown that they are not happy about the
academic record of the students at their school (Hleoheng high school). Therefore, it
can be argued that single gender schools are historically known to have better

academic records than mixed gender schools (Kleinfeld, 1995).

Besides that, it is also recognised that it is difficult for a teacher to teach students in
mixed gender schools because girls’ behaviour and attitudes differs from that of boys.
Boys talk more in class than girls because they are not shy, while girls are delicate
and a bit careful about what they say. Hence, this makes it difficult for the two

genders to work together as a group in class (Delamont, 1996).

In mixed schools, although boys and girls are taught in the same rooms and spend their
leisure time in the same playgrounds, the evidence is that males and females avoid each
other. Pupils do not sit together or work together, unless a teacher forces them te do so
{Delamont, 1990:40).
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In a response to what has been said by Delamont (1990) ‘Manalane Nalane notes that:

But one thing I will tell you aboui mixed schools is that you look at students in
class and you have to have varying attitudes towards them because boys need a
certain way of treatment; girls need a certain way of treatment and you always
have to be cautious of what you do; what you say and you don’t want to hurt one
group in favour of the other or vice-versa. And it has to be siraightforward. And
where you are dealing with boys you know you can say anything at anytime and
boys are more understanding than girls. If you are angry you can say whatever
as long as it doesn’t impinge on a very soft sport may be regarding family
background or about the way they look but you can say anything and tomorrow is
another day; they are happy again. They are not fragile, they are not moody; they
are cooperative. Sometimes, they are naughty yes but sometimes the naughtiness
comes just with them being boys and being a mother of boys I tend to understand
that and I don’t have a problem with it

Ms Maleshoane Qofa also asserts that “I definitely decided that I would like to teach
boys. First all, they don’t take offence easily; they are easy to deal with as

compared to girls”.

Slim et al (1993) state that collecting life stories is very important as this makes us
aware of peoples’ differences, aspirations and values. People use language to portray
their own subjective thoughts and ideas about themselves and their social

environments. As ‘Manalane Nalane says that in teaching one has:

the ability to enjoy the most taxing stress for instance, our children come from
different backgrounds; others do not expect teachers to do what they are doing;
and it is very different to keep yourself and not to snap and say something nasty.
Sometimes, children are such slow learners that you feel that your efforts are
Just wasted. One has to work to take out that idea to feel that I am succeeding
and if I am succeeding I am doing the good job with my children and that is the
most challenging of them all like being able to change the human being.

Ms Maleshoane Qofa also says that in teaching one learns “fo be patient and

understanding”. ‘Malesitsi Lekoekoe also enunciates that:

Some of the challenges [in teaching] are that sometimes the kids cannot do what
you are expecting them to do. The kids are sometimes asking questions to
challenge your knowledge and ability. So, they are this kind of kids who cannot be
naughty and sometimes one geis annoyed but all in all I am gaining a lot from
them and from my colleagues here are so interesting because they are devoted and
determined in their work.
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Moselantja Liphoto states that in teaching she has always been frustrated by the
administration. Liphoto Lehata asserts that in teaching “you meet different kinds of
characters coming from different families and you have to cope with all those
different characters coming from different family backgrounds”. Moreover,
‘Mabethuel Maphathe also argues that in teaching one has the opportunity of “passing
knowledge to somebody who has no idea about what it is going to be said or wants
that’s a great challenge. Sometimes having to change whatever somebody thinks is
the correct thing to what you think is correct”. ‘Malesitsi Matsaba reports that in
teaching one has “fo research and to mark a lot and to mark nonsense most of the
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time”. ‘Maseabata Selialia also agrees with the other teachers that teaching is

challenging when she says that:

One of the challenges of being a teacher is the individual differences among
the students. You have to deal with students who have different characters and
different learning abilities. Once more, the individual differences are also
SJound among the colleagues. I like some of my colleagues but not all of them.
Some of them do not have good relations with me. I take it as part of life.

However, it is sad that these teachers seem to be unaware that teaching has been
constructed as a career for them in order to make sure that they are kept in their own
place by the society and government. Tradition expects women to be mothers and
caretakers and fortunately, teaching seems to be a profession where these principles

could be acquired in a broader context.

In teaching, teachers deal with students coming from different family backgrounds
and use different skills and strategies while dealing with them. This is why Slim et al
(1993) assert that peoples’ testimonies help us to realize why people utilize different

strategies while dealing with different people in their lives.
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That is an individual, needs to make changes and decisions within a context that
allows some space for change over time. In other words, teachers need to have
advanced skills that will enable them to be flexible enough while dealing with
students, especially because some of the learners are very clever and knowledgeable

about certain aspects of life.

On the other hand, two teachers maintain that teaching offers them no challenges
whatsoever. ‘Makhojane Monyane and ‘Mamakoto Moshe said that they do not like
teaching the students. ‘Makhojane said that she chose teaching only because it was
the available job for her, while ‘Mamokoto Moshe said that she only became a teacher
because she did not know about other careers besides teaching. In fact, there is a
coherence of ideas in what these teachers said in relation to teaching. They hate
teaching and find the profession boring. ‘Makhojane Monyane reaffirms her negative

attitude towards teaching when she says that:

There are no challenges because the past tense of is always was. So, there is
nothing new; there is nothing interesting you know; you are so stereotyped. You
don’t even have to prepare anything. It’s just like in mathematics where you know
that 1+1is 2. You don’t meet new people.

However, the stories of these two teachers reveal that they are bitter and depressed
about making the wrong career choices. They are desperate to leave this particular
form of a life strategy (teaching), but unfortunately their chances of doing so are far
too limited. At the moment, it does not seem as if they will find a solution to their
problems because jobs are scarce in Lesotho. As a result, they are obliged to stay as
teachers, even though they are unhappy. But the point is, nothing can be done at the

moment.
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5.5 The findings of my research
Women in Lesotho seem to have very little room in terms of freedom to make certain
choices and decisions about their careers. Their choices are curbed by government
bureaucracy that makes sure that women are involved in professions that are related to
their primary roles as nurturers and mothers. In schools, women are teachers and
mothers (Xing (Lucy) Lu, 1999). They are the parents of the students. They counsel
them when they have problems besides teaching them. Hence, this explains why
most teachers do not mind being with the children at school. Based on these grounds,
I therefore find it appropriate to state that there are striking similarities between

mothering and teaching.

On the other hand, one can argue that it will take time before women are liberated
from patriarchal hierarchies because patriarchy as a principle is so powerfully
internalised in their consciences, in ways that influence their thinking. Female
teachers believe that they are mothers who need to set good examples to the children.
As ‘Makhau Metsane says “as a teacher you must know that you contribute a lot in
modelling the future of the students. As a result anything you do, anything you

talk, you must be very careful, you must know that you are role model”.

Furthermore, my findings show that this project has not covered all Bozzoli’s
arguments and concepts about life strategies This research project has emphasised
one aspect of Bozzoli’s theory, demonstrating how women’s life strategies are
restricted by traditions, families, governments and social environments, as well as

how these impact on their choices and decisions.

88



My material reinforces one side of Bozzoli’s argument, which talks about how
women’s life strategies are structured by social forces. However, Bozzoli’s (1991)
theory of life strategy also talks about the ways in which women fight to find spaces

to liberate themselves from the pressures of these social forces.

In Lesotho women’s resistance is not very powerful. This might be because there is
lack of collective resistance amongst women because there are no political
organizations in the country where women can openly express their anger and actively
resist the oppression of the social forces. The organisation, Women and Law in
Southern Africa has offices in Maseru. This is a legal institution that consists of
lawyers whose work is to address the problems of the Basotho women. Unfortunately,

it does not seem to have made much impact on the lives of women in Lesotho.

On the other hand, I cannot make the claim that Basotho women are suppressing their
feelings. Feeling of unhappiness and anger can be perceived in their words, even
though they do not necessarily engage in action. For example, when ‘Makhojane

Monyane says:

I decided to teach in this school because I thought it was a better place but then it is a
nightmare. Gates are closed; water is closed in the teachers’ houses. We are given
time restrictions. I mean we are just conirolled like prisoners here. So, there is no
difference between us and students. I don’t like anything about this place; people,
students, environment, nothing. If I had an option I would leave teaching today- now!

Miss Monyane’s words show that women are sometimes not happy about the way
they are treated, even though they do not express their anger and frustration in public.
In fact, their struggle is a struggle from within because it has more to do with their

feelings and emotions.
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I would also like readers to note that in the parliament of Lesotho, cultural diversities
are not represented as in the case of the South African parliament. Members of
parliament in Lesotho are only the Basotho. This is because most of the people who
are foreigners in the country represent their own countries through embassies, while
others are business owners who use permits to stay in the country. Therefore, it is
easier for the parliament to opt or implement the laws that will contain the Basotho
within their customs and traditions especially because the parliament of Lesotho is

dominated by male members, as I have already explained in chapter two.

My findings also show that the oppression of women in Lesotho takes place on two
different levels of the society. It takes places in families and in public institutions
such as schools. In families, men are heads of families while women are minors. In
schools, the majority of women are not given senior positions, few of them are heads
of departments, while none of them are principals. Moreover, those who are assistant
teachers are also not willing to be promoted to more senior positions because they feel
that if was the case, their choices would be limited by management structures. This is

justified by ‘Makhojane Monyane when she says:

No, I wouldn’t like to be a head of department. In my school heads of
departments are so stereotyped; they are sell outs; if you get a promotion is
because you are a puppet and I can’t afford to be a puppet of the Principal. You
have to speak ill of other people to get a promotion in our school.

Moselantja Liphoto also complies with ‘Makhojane’s words when she affirms that:

I am just an assistant teacher. The headship was imposed on me a few years
ago for what reason I don’t know. But due to frustration as I told you I just
decided to withdraw from being a head of department because the colleagues
couldn’t appreciate me. The same person who imposed it on me used o say;
‘vou don’t even gualify’, because I noticed why it was introduced. It might be
because the Ministry of Education said that it was going fo transfer some
teachers to other schools. So, she wanted me to remain here, this is why she
imposed it on me; while she was trying to find her favourites from the
university so that when they come back then, she contributed a lot on
frustrating me. And the way she talked and you find that sometimes you are
the head of department and she is telling the favourite teachers to do the work
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that is supposed to be done by the head. Or the favourites will be given the
necessary material and you don’t even know where you are going as the head
and she doesn’t give you access of going for training like the other heads of
depariments from the other schools and all other things.

Unfortunately, the fact that there are fewer women in senior positions implies that
women have less power to influence decision making in schools (Measor et al, 1992).
Hence, this makes it easier for them to be manipulated by the schools’ management

even if they can be promoted as Ms Liphoto and Miss Monyane are saying.

Both mixed gender schools and girls’ schools also have to deal with the problems of
teenage pregnancies (Kleinfeld, 1995). This has been revealed in the life stories of
the teachers of Hleoheng high school, Morija Girls’ high school and Thabeng high
school. These teachers explained that girls are expelled from their schools when they
are pregnant, while nothing happens to the boys who impregnated them. In order to
elaborate this point further, I have selected certain quotes from the interviews with
Mrs Selialia and Ms Liphoto. Mrs Selialia’s statement corresponds to Mrs Metsane’s
views concerning teenage pregnancies (mentioned in chapter four) when she says
“When a girl is pregnant she is sent home while the boy remains at school. This is
unfair but it seems as if there is no way out because the girl has to go and nurse a
new born baby”. Ms Liphoto totally agrees with the two Hleoheng high school

teachers.

Normally, if the teachers notice that a girl is pregnant they sent the child to the
doctor to confirm after which they will call the parenis io take their child. But
if the girl is noticed when she is about to write the external exam then the child
is normally taken away from the boarding and then she writes from home.
When you look at the attitude of our students nowadays the most preferable
thing will be to withdraw a pregnant student from school. The students don’t
like to see when a child is pregnant even if the child was not their friend they
seem to like her situation. Even when they talk to her they give you the
impression that they wish they can be like her. So, to me that has no future if a
child decides to be involved in outside sexual practices at a young age; it is
destroying her own future. To me, it is interfering with her academic
performance, so if children seem to like that situation better than the normal
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situation it is really a problem. Therefore, the school needs to get rid of a
pregnant student as soon as possible,

These quotes from the interviews of Selialia and Liphoto clearly exemplify that the
school’s management only oppresses girls at the expense of boys when it comes to the
issue of pregnancy because only girls are expelled from school. However, Ms
Liphoto does not seem to sympathise with the pregnant students. I believe that being
pregnant as a teenager is a stress in itself, and therefore, a student needs support

instead of being considered as an outcast.

Shifts have occurred in the lives of the sixteen women in my case study as a result of
their culture and professions. It is part of Basotho custom that a woman should marry
and as a result, it is very difficult for a woman to remain single in a patriarchal society
such as Lesotho (Posel, 1991). To a certain extent, culture and tradition still have a
very strong influence on people’s choices. This has been disclosed in the life stories

of most of the teachers, for example when Mrs Metsane says:

I'don’t know what I can say but I think I got married due to culture. If you live in
a community whereby you see that people get married at a certain age, they
become women and then they have their own houses, so if you are not married;
you feel as if you are left behind. However, there are special cases whereby you
Jind that people do not get married because they don’t meet appropriate people for

them.
Mrs Selialia shares the views of Mrs Metsane when she reports that she thinks that
she got married due to “the nature of the culture under which [she] was brought up.
I thought it was a privilege to be married or something to be proud of and a need”.
In fact, it seems as if the issue of marriage has quietly colonised some of the women’s
minds in Lesotho. These women view marriage as something they would like to

accomplish in their lives.
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The sixteen women in my case study generally agree that marriage is a highly valued
institution, favoured by most people, although there might be reasons why some

women are not married as Mrs Metsane stated in the above quotation.

In chapter four Ms Liphoto told us she that while she had nothing against marriage,
she chose not get married because most of the boys in her village were uneducated.
As an educated woman, she was not prepared to marry a man who was not schooled.
This shows that individuals make choices and decisions within a certain context, that

also allows for changes over time.

Actually, women’s choices are usually in line with what is happening in their own
societies. And as long as they live in such communities, they conform to acceptable
social practices and norms. This is because an individual cannot operate as a separate
entity in a community. Personal choices are therefore shaped by broader social
contexts which include culture. The values entrenched in Basotho culture expect
women to be married and most of them do so in order to avoid social stigmas such as
lefetoa being attached to them. Culture then, indirectly pushes women into marriage
and in fact, women marry in order to gain appreciation from their own communities

(Goodman, 1949).

My research findings show that teaching is a popular job amongst women in Lesotho.
This is one of the reasons why there are more female teachers than male in most
schools in the country. Moreover, women become teachers for a variety of reasons.
Firstly, some of the women that I interviewed became teachers due to the lack of jobs

in the country.
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‘Makhojane Monyane, ‘Mabethuel Maphathe, Limpho Lehata and ‘Malesitsi
Lekoekoe said that they chose to teach in certain schools because that is where they
got the jobs. Secondly, some women joined the teaching profession because they felt
they had a vocation and enjoyed working with children. Thirdly, women decided to
train as teachers because it enables them to work in places that are near their homes.
For example, ‘Makhau Metsane, Motselisi Polisa, ‘Matoka Mochaba, ‘Mamakotoko
Moshe and ‘Manapo Rankoe said that they decided to teach in specific schools
because they are close to their homes. Finally, some women became teachers simply
because of the limited career opportunities available in Lesotho. Teaching was the

only profession that was known to them.

My project findings also reveal that the Morija Girls’ high school teachers and Sacred
Heart high school teachers chose to teach in single gender schools because these
schools produce outstanding academic records, as compared to the mixed gender
schools.  This might be true because according to the 2004 Junior Certificate
Examinations results (see appendix 3) Morija Girls’ High School had a 93% pass
rate (out of 54 candidates, 4 failed, while 50 passed). Sacred Heart High School had
a 99% pass rate (out of 117 candidates, 1 failed, while 116 students passed).
Moreover in 2003, Sacred Heart had two candidates who ranked seventh in the top ten
students of Lesotho (see appendix 3). Thabeng High School had a 74% pass rate (out
of 102 students, 27 failed, while 75 passed). Hleoheng High School recorded a 63%
pass rate (out of 81 candidates, 30 failed, while 51 passed). In fact, the 2004 Junior
Certificate Examinations results verify Kleinfeld’s argument that single gender

schools have a better academic record than mixed gender schools.
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Hence, this is one of the reasons why single gender schools are more prestigious than
mixed gender schools. Kleinfeld (1995:47) also says “separate education for girls and

boys at high school ... has a venerable history”.

There have also been shifts in the attitudes and behaviours of teachers as a result of
the pressures from the environment in which their schools are located. These shifts
are a sign that social changes are taking place in many women’s lives. Furthermore,
my findings show that families play a major role in framing people’s identities and
behaviours. The family is a primary institution where distinctive life strategies are
transmitted to children. In real terms, children move along two stages of life
strategies in their lives. That is, the life strategies they leamn from their families
(which is consciously stored in their minds) and the ones they acquire in the outside

world.

This is inevitable, because people experience new things through education and
civilization that influence them in restructuring life strategies in order to keep up with
new ways of living. This usually brings about difficulties in children’s lives when
they have to make choices and decisions. There will always be a clash between what

their families expect them to do and what they would personally love to do.

Finally, I would like to inform readers that the stories of these sixteen women do not
necessarily represent the stories of all the professional women in Lesotho. However,
they are indicative of how culture and patriarchy impact on the lives of professional
women in Lesotho. This means that women’s consciousness is centred on what

Bozzoli (1991) calls a “life strategy concept”.
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Women’s lives are partly controlled by their families, culture and social
environments. As a result, their decisions are not independent because they are linked

to the dynamics of their culture and traditions.
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Chapter six: Conclusion.
6.1 Brief summary of the previous chapters

This mini-dissertation was divided into different chapters. Chapter one introduced
and discussed the main issues around patriarchy. It showed how patriarchy has made
an impact on culture, as well as how it has been enforced in the country by the
government bureaucracy and the social environments. 1 also discussed my personal
interests and objectives for doing research on issues regarding women in Lesotho and
more especially, women who are teachers. This chapter also made reference to some
of the key sources concerned with women’s issues with regard to culture, gender and

patriarchy.

Chapter two provided the context of Lesotho’s history in relation to women in the
country. It provided a brief historical background about the history of patriarchy and
how this has influenced the cultural norms and practices of the Basotho nation, as
well as how the government has attempted to reinforce these patriarchal practices in
the country. It showed how Basotho culture and traditions have been constructed in
line with patriarchy, as well as how this has impacted on women’s choices and
decisions. Chapter two included a brief historical background about patriarchy and
its impact on marriages and families in Lesotho. It showed that patriarchy is
practised in families and in the learning institutions, since men are usually principals,
while women are assistant teachers. Women are not promoted in schools because the
schools’ administrations believe that they prioritise more on their families than on
their profession. They are also not given senior positions due to their gender, one of

the main reasons being that they might fall pregnant and go on maternity leave.
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The fact that women are disadvantaged in schools is a sign that patriarchy is also
enforced by the government in schools. The government pays the teachers, but it
does not interfere with the rules and regulations that govern the schools. These
responsibilities are left in the hands of the school boards which are mostly controlled
by the priests and bishops in the church schools. Therefore, this gives the leaders of
the churches a chance to exercise their executive powers of upholding the patriarchal
and traditional ideologies in their schools. Firstly, women are not given opportunities
to occupy high ranking positions in schools and secondly, single women are not

allowed to have children without being married.

Chapter three dealt with the methodology that was used to collect oral and written
material. Oral history life interviews were used as the primary sources for this
research dissertation. Women used language to construct stories about themselves,
their families, culture and their own social environments. This chapter also showed
how the sixteen women used language to make sense of their lives in relation to their
own communities. It talked about the schools where these sixteen women are
teaching, as well as the reasons why I chose to interview women from these gender
specific schools of Lesotho. It also explained my fieldwork experiences, as well as

the problems that I encountered while doing my research.

Chapter four dealt with the conceptions and features that have shaped the lives of the
sixteen female teachers in Lesotho. It discussed the various ways in which patriarchy
shaped Basotho customs and traditions, as well as the results of doing so. For
instance, it discussed some of the factors that influenced women’s choices and

decisions, such as family backgrounds, culture and social environments.
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This chapter also explained how the teachers’ behaviours and attitudes are shaped by
their social environments. Since, women tend to tell stories about themselves in

relation to their own communities.

Chapter four also showed why the social environments expect women to be married.
It talked about the curses that society attaches to an unmarried Mosotho woman. This
chapter also provided a detailed description about how families and communities
pressurise women into marriage. Hence, this shows that an individual’s choices and

decisions are affected by broader social contexts.

Chapter four demonstrated that women have internalised cultural practices in such a
way that they have little influence on who and what they want to be. As a result,
women tend to appreciate careers like teaching because it is closer to socially
ascribed norms of being mothers and caretakers. They also like being with the school
children and they treat them like their own children. As concerned mothers, the
female teachers also care about the welfare of their students. This is why they
sometimes counsel students and leammers when they have problems. Besides that,
some of the teachers also sympathise with teenage girls when they get pregnant
because they know that they will be expelled from school. In fact, this chapter has

clearly indicated there are similarities between teaching and mothering.

Chapter five presented my research findings and analysis. It included a detailed

description about patriarchy and its consequences on Basotho culture and traditions

and how this has shaped and influenced women’s choices and decisions.
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It discussed the reasons why some of the Basotho women decide to marry, as well as
why most of them choose teaching as a vocation. Moreover, this chapter revealed
that some women do not like teaching. They are frustrated and bitter due to the fact
that they are stuck in a profession that they are not fond of. The reason for this state
of affairs being that the Lesotho government is not creating more career opportunities
for women in other sectors than in teaching. Some women become teachers largely

due to the lack of jobs in the country.

Chapter five included a brief account about how customs and traditions are
internalised in the minds of women, as well how this is kept as an on-going process in
families. The findings and analysis chapter discussed the reasons why the sixteen
women decided to teach in gender specific schools of Lesotho. The limitations of this

research project were also addressed in this chapter.

6.2 How do the experiences and memories of living in specific
communities, families and cultural formations shape the decisions
of women

As illustrated in chapter one, women adopt life strategies that are created by their
culture. These life strategies are transmitted to them by their parents in families.
Societal life strategies which impact on women’s actions and decisions are also
strengthened by the government and social environments for the sake of traditional
continuity in Lesotho. However, modernity and education have forced women to
make choices between assertiveness and conformity. This is because the ideologies
and values that they acquired from their families might contradict with their desired

preferences due to their experiences and educational levels.
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As a result, there is a clash of choices and decisions in their lives due to their

divergent strategies that have complex underlying ideologies.

6.3 Areas for potential future research
Firstly, this project should be broadened to include interviews with both genders. This
will assist in comparing the views of women and men in order to find out more about
the values and ideas conceming culture and patriarchy in Lesotho. Secondly, this
project can also be developed further if professional women in other government
sectors are interviewed. Their stories could provide a useful comparison with those
women who are professionals in the church schools. This will facilitate a much
clearer understanding about how professional Basotho women, who work in different
sectors of the economy, experience the pressures and influences of culture and

patriarchy, as well as how this impacts on their decisions and actions.
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metse ka hloko boeletsi mettuting eohle ka
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