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ABSTRACT 

THE NATURE OF MUSIC EDUCATION AT THE SOUTH AFRICAN 
COLLEGE OF MUSIC - AN INTERPRETATIVE INQUIRY 

MONTOCCHIO, Edouard Francis 
MPhil - University of Cape Town 

This project began with a. Preliminary Study, in l"•hich the 
members of . the 1985 final-year class at the SACM were 
interviewed to investigate their goals and the way in 
which these goals related to their curricula. 

The main findings of this study were that the students were 
unclear about their goals, their reasons for studying 
music at the SACM, and their future prospects. In 
addition, their perception of the SACM included 
criticism of items of curricular content and teaching 
methods. · 

These findings led to a central goal question which was to 
become the focus of a more objective, broadly based, 
interpretative study that would be more apposite for 
investigating a topic of this complexity. This goal 
ques.tion is: 

"WHAT ISSUES DO THE PEOPLE INVOLVED AT THE 
$ACM PERCEIVE AS AREAS OF CONCERN, 
H.,J RESPECT OF THEIR EXPERIENCE AT THE SACM, 
AND WHAT ARE THESE CONCERNS?" 

Accordingly, the main part of this investigation took the 
form of an attempt to sketch a collective perception 
of the nature of the education provided at the SACM. 
An institution like this is the thea .tre of numerous. 
simultaneous agendas and inte;pretations. Its 
activities, directions and the education which it 
provides wi i I appear· C11tterent trom different 
perspectives. It was thus decided to obtain responses 
from a range of people connected with the SACM, to 
reflect these different perspectives. 

The sample who contributed to this perception is drawn from 
among the teachers, administrators, students, past 
students, parents of students and others 
professionally connected with the SACM. 
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The research method adopted consisted of three main phases. 

The first phase was to estabish a framework of significant 
f e a. t u r: e s . t h a t c on '=· t i t u t e ctr e a. '=· o f i mp or t an c e i n t h e­
educ at i on a 1 a.ct i v i t i e '=· of ..a.Jl.L t er· t i ar y mu'= i c 
institution. This was accomplished b y the use of a 
modificct.tion of the "Delphi Technique" v..iith a panel of 
"expert" consultants. These ~e xperts" were people ~ho 
were approac~ed on a basis of being regarded to be 
suitably equipped to define the important issues 
applying to tertiary music education in general. A 
series of rounds of correspondence with these 
consultants resulted in two things: 

A hierar·chico.l 1 ist of 18 Key areci.: · (~(e >' -lssues) 
constituting the b~oad aspects that define any such an 
institution. 

A 1 ist of assert ic,ns made by the:.e cons.u1 tan ts. , · 
effectively describing their opinions of what 
constitutes desirable directions in various of these 
ar·eas. 

The next phase consisted of interviewing a sample of 54 
people, drawn from the participating population 
mentioned above. Interviews were semi-structured, the 
structure being derived from the results of the first 
pha-=.e, ie the fr·amevJorK of 18 Key-J':.sues. 

The results of this phase include a view of the frequency 
~ith which each Key-Issue was selected for commentary. 
This indicated which areas of concern were foremost in 
the minds of the peo~le in this sample. These areas 
of concern can be summarised to encompass the concern 
for the means that the SACM is providing to the end of 
graduates gaining employment. 
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The third phase consisted of an analysis of the distilled 
r esp on '=· e s : f i r s. t of a. 1 1 , t o .QO..f.. of t h e Ke >'- ·I s s u e s 
<namely, Curricula, Sy llabi and Aims of the 
Ins.titution) in sc,me detail. The anc<.lysis addressed 
this Key-Issue from various perspectives; those of 
the re<:.pondents, the resea.rcher· , the aveo.i 1 a.bl e 
literature and finall y , those of certain members of 
t he SA CM s. t a f f • 

The responses to the remaining Ke y-Issues were also briefl y 
r· e p or t e d i n an ct. t t em p t t o o u t 1 i n e h ow t h i '=· s am~· 1 e of 
participants views the numerous educational issues 
that need to be addressed b y the SACM. 

The results of this project do not take the form of 
statements in answer to an y hypothesis. Rather, they 
constitute a series of 20 or so questions that have 
bearing on the present and future direction of the 
SACM, in the areeo. of Curricula. , S::,. .. llabi and Aims. 

One of the questions, for example, I. C: • -·. 
Is the SACM addressing the apparent need for paying 
appropriate attention to skills in General 
Musicianship, particularly with a view to the apparent 
variance in a.bi 1 i tie<.:. of enter· ing s.tudents? 

The other question<:. a.r·e 1 i sted in the Summa.ry a.nd 
Conclusions on page 173. Man y other such questions 
could well be generated by further analysis of the 
remaining 17 Key-Issues, brief reports on which appear 
in Appendix VIII. It was beyond the scope of the 
project to attempt to find definitive answers to these 
que<:.t ion<: . • 

It is hoped that these questions will provide a meaningful 
starting point at which fut~re research into music 
education at the SACM (and at simila~ institutions>, 
may be ba.sed. 

/ 
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PREFACE 

This project was initiated by an interest in, and a desire 
to contribute to issues concerning the nature of music 
education provided by the SACM. This interest in 
th e s e rn a t t e r s a r o s e f r om p e r son a. 1 i n v o 1 v em e n t i n 
student repr~sentation and attempts at initiating 
"course evaluations" and curricular reform. Most of 
these attempts failed because of our (as undergraduate 
s t u de n t s. ) 1 i m i t e d K n ot,.1 l e d g e of t he p r· o c e s s of 
curriculum development and of how to produce credible 
"e v a 1 u at i on s." . 

After graduating from the SACM, I felt I should try and find 
a way to contribute to what I felt to be a College of 
Music with vast potential that, in m>·· perception c1. t 
the ti me of being a student the-r·e, was. , in some- a.rea.s, 
not be i n g f u 1 1 y re .;<.1 i se d. 

The problems which could typically give- rise to this kind of 
student dissatisfaction, whethe-r real or imaginary, 
elude accurate written description. They arise 
through some students having various negative 
perspectives of an institution as a result of 
incidents whose details fade with time. (Probably no 
institution is exempt from this.) 

Attempts at describing such incidents and the dissatisfation 
that results ma y appear one-sided, spectacular or even 
1 ibellous. They tend to imply that the shortcomings 
1 ie with the ins.ti tut ion or the stc1.ff, and the extent 
to which students may also be at fault is inclined to 
be overlooked. 
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This illustrates how it is possible that there may be 
various perceptions of "what is being done and what 
ought to be done" in an institution. Although this is 
not an evaluative scenario, Pastoll (1985:290) 
mentions how important it is to reconcile these 
perceptions: 

"Only when you have mutual respect for one another's 
evaluative criteria can you actually come up with 
ideas that can result in real improvements to a 
course." 

The awareness that possibly irreconci led perceptions may 
e xis t led me to want to investigate this phenomenon. 
This I did in the Preliminary Study, which served to 
suggest that further investigation was necessary. 
This led to the main research project reported in this 
thesis. 

It is well known . among the staff and students at the SACM 
that the continued future existence of the institution 
in its present form has been the subject of debate at 
administrative level. This has rendered the area of 
the "evaluation" of the institution a rather sensitive 
one, and it is acknowledged that this project may be 
seen in the 1 ight of an attempt to make such an 
"evaluation". 

It is to be emphasised, however, that the intention of this 
research project was not to evaluate, but rather to 
illuminate areas which are felt by a sample of the 
people involved with the institution to be areas of 
concern. Interview material from these people 
constituted the basis of a collective perception of 
the nature of the music education provided at the 
SACM. In the treatment of this material, no attempt 
was being made merely to pass Judgement on the 
institution or its staff or students, nor to prescribe 
solutions, but rather to identify, describe and analyse 
their concerns about the functioning of the institution. 
This analysis enabled me to phrase these areas of concern 
in the fbtm bf specific~guestions that future planners 
of the SACM may need to address. 

It must be stressed that the type of research comprising the 
main part of this study is not hypothesis-testing. 
It is more aligned with two other types of research, 
namely research of a theory-development nature (chapter 
two) providing a framework for further research of an 
Anthropological nature(Chapter three). 
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This project was undertaken in a spirit of open enquiry, 
freedom of expression and a sense of commitment to the 
future of the institution. 

It is also ackn0t,.,1ledged tha.t much of the material covered in 
this project deals with immensely complex structures 
and inter-relationships of people, ideals, values and 
goals. In this context it is more mea.ningful to pose 
questions rather than to prescribe solutions to 
perceived problems. 

Furthermore, much of what emerged could be considered to be 
"negative", as it is . inevitable that respondents in 
free discussion would focus on issues that are 
perceived to be "problems" and their possible 
so 1 u ti ons . . 

The reader is asked to bear in mind that it is easy to 
develop a. negative impression after dealing IA'i th a.n 
accumulation of criticisms. This is to be guarded 
against and it should be acknowledged at the start . 
that thE- SACM is <a<.n institution with a fine r·eputation 
and many real strengths. 

Although a lot of work has been done on tertiary music 
education (mostly abroad), I was unable to find any 
reference to research into the broad nature of TME 
either in Soµth Africa or overseas. This was even 
after I had done a computer 1 iterature search through 
the UCT 1 i brar i es ( see Appendix I I IA). As far· as I 
was able to ascertain, therefore, this research is of 
a pi~neering nature. 

Nc,te: Refer·ences made to "he" or· "she" in this work (in the 
general sense meaning "one") refer to an yone, 
irrespective of gender or any other characteristic. 
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Table 1: STRUCTURE OF THIS RESEARCH PROJECT 

Preliminary Study Generation of Student perspectives 
on various Issues and motivation 
for the main project in this 
research exercise. 

Delphi Phase 

Interview Phase 

Analysis Phase 

Scrutiny Phase 

Conclusions 

Generation of Criteria against 
which any institution such as the 
SACM may be viewed. 

Exposure of Issues to Sample 
involved specifically with the 
SACM. 

Analysis of Respondents' views on 
one of the Key-Issues with added 
arguments from appropriate literary 
sources and personal experience and 
view-points. 

The results of the above analysis 
presented to ·s~lected 
members of Staff at the SACM for 
scrutiny and further insight. 
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INTRODUCTION 

A brief outline of the history, course offerings, aims and 
complexity of the SACM, illustrating the environment 

of the resea.rch. 

History of the SACM 

The South African College of Music (SACM> is a Tertiary 
Music Education (TME> institution which is part of the 
Faculty of Music at the University of Cape Town (UCT). 
In response to a felt need for TME, the SACM was 
founded in 1910, independentl>' of any existing 
institution, 1Aiith an initial enrolment of 6 students. 
By 1914 this number had increased to 69. 1921 saw the 
introduction of a BA course in music in conjunction 
with the University of Cape Town (UCT). (Talbot, 
1987) 

For predominantly financial reasons, the SACM became part 
of UCT in 1923 and moved tc, its present 1 oca ti on, in 
Roseba.nk, in 1925. By 1927 the courses offered 
included the BMus, MMus and DMus degrees. During the 
period 1946 - 1965 the SACM continued to grow, 
incorporating the Opera School, gaining a reputation 
both locally and abroad. By 1973 the SACM had grown 
to need additional accommodation, and moved into the 
new premises in which it now is housed. (Floyd, 
1975). 

/ 
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Courses offered: Degrees and Diplomas (1985) 

The following information (including the stated intentions 
of each curriculum) was obtained from the 1985 Student 
Handbook. 

Degrees: Bachelor of Music 
Bachelor of Music (Honours) 
Master of Music 
Doctor of Music 

BMus 
BMus ( Hons) 
MMus 
DMus 

BMus students may major in one of the following areas: 

1. General: This curriculum is intended to provide a 
broad musical training. 

2, Education: This degree qualifies graduates to teach in 
.schools. 

3. Practical: This curriculum is designed for those who 
wish to specialise in instrumental or 
v oc a 1 stud i es, i n c 1 u ding ac comp an is ts 
and chamber music specialists. 

4, Musicology: This curriculum is intended as a 
preparation for a research degree. 

5. Library and Information Science: 
This curriculum is intended to qualify 
graduates. for car·eers in Library and 
Information services. 

It is noted that only the BMus Education and the BMus 
Library Science cur·r i cu 1 a. qua.1 i fy graduates for 
particular profes2 ions, whereas the others are wider 
in their application. 

BMus (Hons) students may major in one of the following 
area.s: 

M4s i col og>' 
Composition 
Pr·actica.1 

The SACM also offers the following diploma courses: 

Teachers Licentiate Diploma in Music 
Performers Diploma in Opera 
Performers Diploma in Music 
Graduate Diploma in Misic in Performance 
Advanced Diploma in Remedial Music (Music Therapy) 

/ 
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The SACM offers instrumental tuition on 18 different 
orchestral and non-orchestral instruments. It has a 
full-time teachino staff of 23 members and 32 
part-time staff-m;mbers teaching 31 different 
subjects. 

A complete table of the BMus degree curricula appears on 
page 95. 

The Functions and Aims of the SACM 

Although the functions and aims could not be found stated 
as such, they are implied in the 1985 Student 
Handbook, and appear to be as follows: 

To provide professional, academic and broad musical 
education in the form of degree and diploma courses 
offer·ed 

To provide single instrument tuition to suitably gifted 
t ind i vi du a 1 s of a 1 1 ages. 

To provide the university and the wider community with 
public performances and opp or tun it i es for peep 1 e tc, be 
involved in performing groups. 

To preserve and further knowledge of music and musical 
culture through research, composition and performance. 

The Complexity of the SACM 

The complex nature of the institution and its participants 
is evident from the variety of possible activities, 
aims, fun ct i on s, i n di v i du a 1 a.re as of spec i a.1 i sat i on 
<emphasis) and pFrsonal aspirations of each student at 
the SACM. 

It is not an ihstitution with a single goal with a 
corresponding set of resources and means towards its 
goal, but one in which a number of various perceptions 
of what is "right" or "real" exist simultaneously. 

Fr·om experience in attempts at course evaluations as a 
member of the student council at the SACM, I was made 
aware of various student dissatisfactions. I 
suspected that the reason for this d i ssatisfaction was 
largely due to differing perceptions (among students, 
and between students and staff) of the reality and 
purpose of the SACM ex per· i ence. It became c 1 ear that 
the course evaluation exercises were of no use unless 
seen against a backdrop of the various underly i ng 
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purposes and realities of the participants in the SACM 
milieu. 

Suspecting a variance in purposes and realities, I decided 
to attempt to determine whether such variance indeed 
existed in the very specific realm of student goals 
and the way the curricula and the corresponding 
learning activities related to these goals . 

• 



page 18 

CHAPTER ONE 

A PRELIMINARY STUDY 

This chapter deals with a study I completed prior to the 
commencement of the major research exercise reported 
in this thesis. In this smaller study, 14 out of the 
24 students in the final-year class at the South 
African Col 1 eoe of Music < SACM) in 1985 were 
interviewed t~ establish their perspectives on certain 
issues surrounding their studies. 

I undertook this study to investigate the extent to which 
the curricu1a were seen to be appropriate in the 
context of the goals and aspirations of the students. 
In it I attempted to answer the following questions: 

THE METHOD 

What were the students' goals? 

How did the curricula available 
relate to these goals? 

In terms of these goals, 
how important were the various 
aspects of the curricula seen to be? 

Did the treatment of curricular aspects 
(quantity and quality) ma.tch the perceived 
importance of these components? 

The data was gathered by means of a series of interviews 
conducted according to the structure of a 
questionnaire. The design qf this questionnaire was 
influenced by the experience and writings of my 
supervisor in course-evaluation questionnaire design 
< Pastol 1 , 1984). The dom.;. in < the issues under 
investigation) of the questionnaire emanated chiefly 
from a personal view (having myself recently been a 
graduate of the SACM>, augmented b>' a consideration of 
general problems in curriculum design defined by 
Pa.stol 1 < 1985). <This quest i onna. ire appears in its 
entirety in Appendix I and the respective questions 
together with their responses are given in Appendix 
I I , > 
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My target population was the final-year class as I wanted to 
establish these perspectives from a point of view of 
students having recently experienced the whole of 
their respective BMus curricula. 

There was no intention to seek a representative sample of. 
this population, as it was small enough for almost the 
entire group to be included. As it happened, only 14 
out of the 24 registered in the final year were 
contactable at the time. Part of the difficulty in 
contacting the others was that many students in the 
final year of the B.Mus Education curriculum complete 
their studies with the School of Education which is 
situated on a different campus. Furthermore, the time 
of year at which the interviews were conducted was the 
October/November examination period. Most students 
were no longer required to go to lectures and had 
therefore elected to stay away from the campus while 
preparing for exams. 

For a data-collection method I decided to interview the 
students personally. Experience in attempting to 
circulate questionnaires had revealed low 
response-rates as well as a lack of commitment to the 
questions and issues. In this case, the choice of the 
direct interview resulted in 100% response-rate and a 
high degree of intere?t shown in the interviews. 

The questions were read to the interviewee and the responses 
were tape-recorded (always with the permission of the 
interviewee), transcribed and paraphrased. No-one who 
was asked to participate elected not to do so, and all 
the participants were asked to comment as to whether 
they felt uncomfortable about anything in the 
questionnaire. The response t~ this was favourable in 
all cases. The anonymity of the respondents was 
assured. 
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The format of the questionnaire is as follows: 

SECTION IN 
QUESTIONNAIRE 

ISSUES DEALT 
1.,JITH IN THE 
QUESTIONNAIRE 

REFERENCES TO WHERE 
EACH SECTION APPEARS 

APPENDI X I APPENDI X II 

ONE A 

ONE B -

ONE C -

TklO A -

-

Tl.,.IO C 

BIOGRAPHICAL 
DETAILS OF THE 
STUDENTS 
I NTERl)I EWED 

ISSUES 
SURROUNDING 
STUDENTS GOALS 

ISSUES 
SURROUNDING 
CAREERS AND 
EMPLOYMENT OF 
GRADUATES 

CURRICULAR 
ISSUES: 
1 • IMPORTANCE 
2. QUAt,JT I TY/ 

QUALITY 

FURTHER 
CURRICULAR 
ISSUES 

LEARNING 
ACTIVITIES 

PAGE 1 

PAGE 2 

PAGE 3 

PAGE 4 

PAGE 8 

PAGE 9 

APPENDIX I - THE QUESTIONNAIRE AS IT WAS USED 
IN THE INTERVIEWS 

PAGE 1 

PAGE 5 

PAGE 8 

PAGE 13 

PAGE 53 

PAGE 63 

APPENDIX I I - THE QUESTIONNAIRE TOGETHER l,J I TH THE 
CORRESPONDING RESPONSES 

Figure 1. - STRUCTURE OF THE QUESTIONNAIRE 
UTILISED IN THE PRELIMINARY STUDY 
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The questionnaire used is divided into two parts. Part One 
concerns the students/ backgrounds and descriptions of 
their original goals before starting at the SACM, and 
how they felt about these goals at the time of the 
intervie1A•. The type of informct.tion I intended to gain 
here consisted of free format answers to direct 
questions. I hoped to be able to compare the 
students/ original goals and e xpectations with how 
they felt they and the institution had affected these 
expectations. Also in Part One I hoped to find out 
what the students Knew and felt about careers in 
music, and how they felt the SACM had helped prepare 
them for their careers. 

An example of a question and response from Part One follows: 

Q: What were your original reasons/conceptions/goals 
for wanting to study music? 

The response came in the form of two main reasons: 

1) Professional reasons: wanting to make a 1 iving out 
of working with music (10 students). 

2) "Liberal", educational reasons: wanting to expand 
on their general education and Knowledge 
(4 students). 

In Part Two A and B I in tended to compare the perceived 
importance of variou~ curricular aspects with the 
students/ view of the prominence of these aspects in 
the curriculum - in terms of both quality and 
quantity. 

My approach here was to point out a number of curricular 
aspects to the interviewee and, firstly, to obtain an 
indication of the extent to which the interviewee felt 
each aspect to be impor· tant (in terms of his/her .m:m. 
goals). 

After an importance rating had been given for all the items 
on the 1 i st , I got the i n t er v i ewe e to ex am i n e the 1 i st 
again, and to ektimate the prominence that each item 
had rec e i v e d i n the cur r· i cu 1 um, i n terms c,f g u a 1 it y 
(ie to what depth and breadth the aspect was covered) 
and quantity (ie whether there had been enough 
attention paid to the aspect). 
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By comparing the importance ratings with the 
quantity/qua 1 i h ' ratings, it was hoped that inferences 
could be made in terms of how the curricula met the 
students~ expectations. 

In order to guage "importance", I elected to use a 
four-option rating scale, eg. 

QUESTION: Using the following "rating scale" of options, 
how would you rate the IMPORTANCE of the subjects 
be 1 ow; w i th your goal i n mi n d? 

POSSIBLE OPTIONS: 1 -
2 -

'v1ITALL Y IMPORTANT 
FAIRLY IMPORTANT 

3 -
4 -

• 
NOT VERY IMPORTANT 
NOT IMPORTANT AT ALL 

This was felt to be an efficient format for a number of 
reasons. 

a) Responses would provide a general guide as to 
student opinion. The small size of the sample 
ruled out the necessity of attempting definitive 
accuracy through validation of the instrument. 

b) The existence of four options counteracts 
the tendency of respondents to opt for a 
middle option when undecided. 

c) Each option was labelled. I had greater confidence 
in the meaning of a response associated with a 
definite verbal description, than I would have 
in a response which selected a numerical position 
on a range of extremes, such as "rate the 
imp or tan c e on a sc a 1 e of 1 to 4" • (Pasto 1 1 , 1 984) 
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In order to gauge "quanti t>·/qual it>·", I used a three-point 
option rating scale. For example: 

QUESTION: 
With your goa.l in mind, would you say that over the 
f o u r ye a r· s a t t h e SA CM you r e c e i v e d , i n t e rm<: of 
QUALITY and QUANTITY: 

1. TOO LITTLE 
2. JUST ENOUGH 
3. TOO MUCH 

of the i terns on the 1 ist of curricular aspects? 

Part Two C was aimed at finding out what kinds of learning 
activities predominated at the SACM, and the extent to 
which these activities were seen to be appropriate to 
the subject content of each subject. A three-point 
option rating scale was used to find out whether the 
respondents felt they had received: 

1. TOO MUCH 
2. ,JUST ENOUGH 
3. TOO LITTLE 

of each of a 1 ist of learning activities used for teaching 
HI STORY OF MUSIC, HARMOt..JY AND COUNTERPOINT and FORMAL 
ANALYSIS. 

The Kinds of learning activities 1 isted included (among 
others>: 

Lectures 
Tutor i a.1 s 
Essays 
Formal Examinations 
Seminars 

For each subject group the possible kinds of activities that 
were 1 isted either are uied at the SACM or could 
conceivably be used in teaching that particular 
subject. 
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I did not consider alternative research methods at the time, 
as the Preliminary Study was essentially exploratory, 
and the approach seemed 1 ikely to produce the kind of 
information I was looking for. It is important to 
mention that the kind of information I wanted was not 
necessarily definitive, but that which could confirm 
my suspicions that there may have been discrepancies 
between what was happening at the SACM and what the 
students felt could be happening in terms of their 
goals. Further, I intended to gain experience in 
interview techniques and to explore the use of such 
1 imi ted-response evaluative techniques. After 
completing this study, a number of 1 imitations in its 
design were detected. These are discussed on page 55. 
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THE HAIN FINDINGS OF THIS STUDY 

These c~n be divided into two groups: the first (A) being 

what the study tells us about the students themselves 

and the second CB), what it reveals about the 

students' perspectives of the institution. I will 

first list the findings here and then further in the 
chapter I wil I present the data supporting these 

findings. 

A. FINDINGS CONCERNING THE STUDENTS 

1. A disturbingly high proportion 
unclear or confused about their goals. 

of students were 

2. Many students' reasons for wanting to ·study music were 
tenuous or otherwise controvertible. 

3. Their reasons for choosing to attend the SACH had more 
to do with convenience than with what the SACH is 
actually offering in teras of the curricula. 

4. There was a high incidence of lack of confidence and a 
display of very limited knowledge about career 
prospects and job opportunities in music in South 
Africa. 

5. Host of the students felt that It is important to 
undergo a period of transition between leaving school 
and coamenclng university. 

6. Host students indicated a deslre to continue studying 
at graduate level, but some of the reasons given were 
tenuous. 
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B. FINDINGS CONCERNING STUDENT PERSPECTIVES OF THE SACM: 

1. Hany subjects felt to be very important by the 
students were thought to be receiving insufficient 
treatment. 

2. Hany students thought that the subjects within their 
curriculum were too isolated and were not sufficiently 
integrated with one another. 

3. Non-pianists felt that their curricula were too 
"piano-orientated". 

4. The general feeling amongst these students was that the 
Aural courses were too basic and of too short a 
duration for their needs. 

5. The students felt that in the "academic" subjects of 
History of Husic, Haraony and Counterpoint and Form, 
they would prefer to have approached and dealt with 
these subjects in a more "active" way with regard to 
their participation in learning experiences at the 
SACH. 

6. An impression gleaned from this study is that the 
SACH's approach and style of education was seen to be 
rather teacher-centered, and the examination system to 
be fixed-response orientated. 

7. The respondents were critical of their 
teachers'/lecturers' attitudes towards teaching. 

8. The students felt strongly that the issue of the 
development of writing skills is not being 
sufficiently addressed by the institution. 

<Some of these main findings were corroborated by the main 

research project which fol lowed this preliminary study 
although the main project was not directly derived from 
this study.> 
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DATA SUPPORTING THE MAIN FINDINGS OF THE STUDY 

The main findings presented earlier in the chapter are 
restated below. Following each one are the questions and 
responses that have bearing on the particular finding. 

A. FINDINGS CONCERNING THE STUDENTS: 

1. A disturbingly high proportion at students were unclear 
or confused about their goals. 

QUESTION: 

RESPONSE: 

QUESTION: 

RESPONSE: 

QUESTION: 

RESPONSE: 

What were your original reasons/conceptions/goals 
for wanting to study music? 

10 STUDENTS - professional reasons; wanting 
to make a living out of working 
with music 

4 STUDENTS - liberal, educational reasons; 
wanting merely to expand on 
their general education and 
knowledge 

Before embarking on this course of study~ did 
you have any idea of what would be required of 
you to reach your goals? 

No ..• 10 Yes ... 4 

Before embarking en this course, did you ha ve 
any idea how the curriculum you chose would be 

suited to helping you achieve your goals? 

No ••• 11 Yes •.. 3 
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Has the "university experience" (the "hidden 
curriculum", etc) apart from the actual 
curriculum clarified for you what is required of 
you to acieve your goals? 

RESPONSE: No ... 7 Yes ... 7 

QUESTION: 

RESPONSE: 

Has the curricu l um itse l f created the opportunity 
for you to work through what is necessary for you 
to achieve your goals? 

No... 8 
Yes, to a limited extent - 1 
Yes •.. 5 

The above responses indicate a marked level of confusion 
about their goals. Students who have clear goals would 
be expected to have some knowledge of career prospects 
and job opportunities. This sample displayed a very 
limited knowledge of these areas: 

QUESTION: How confident are you about your career prospects 
as a result of having completed your "training"? 

RESPONSE: Confident - 4 
Not very confident - 4 
Quite confident - 1 
Not confident - 4 
It fluctuates - 1 
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RESPONSE: 
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What do you know about career opportunities for 
music graduates in South Africa? 

Nothing - 1 
Not very much/very little - 5 
Only teaching - 2 
Teaching and one other - 3 

Teaching and two others - 3 

The "others" that were mentioned included: 
Orchestral playing - 2 

Police band - 1 
Solo performing - 3 

Conducting - 1 
Opera - 1 
SABC - 1 

Recording - 1 

QUESTION: Do you feel that your original goals have 
changed? 

RESPONSE: No •.. 7 Yes ... 7 

QUESTION: Why do you think they have changed? 

RESPONSES: Those who said YES: 
- My goals have become more specific. My goals 

are "higher". 
- I have realised that the more l found out about 

music ~ the more fun it is. 
I don't want always to be a music teacher. 

- I have become more realistic. 
- They have became less impulsive. 
- They have become clearer. 
- Subtly; they have became mare specific. 
- They have became mare realistic. 



page 24 

Those who said No: 

- No reasons (two respondents) 
- But I have taken knocks that have made me come 

close to changing them 
- maybe they have been enriched. 
- my attitude towards my professional goals 

fluctuates continuously. 
I am only thinking of ways to broaden my 
teaching experience. 

Although some of the students felt that their goals had 
become more specific, or subtly changed in other ways , 
they were unable to be more exp li c it . 

Further, one respondent said that "The way the curriculum 
looks in the prospectus is fine - it's when you get to 
the nitty-gritty of it that you find the problems". 

This point was not pursued at the interview, but the 
statement seems to suggest that the prospectus 
represents the curricula differently to what they 
really are, and this may bear further investigation. 

The general picture here was one of vagueness in relation to 
their goals and marked uncertainty about the prospects 
of employment. 

2. Hany students' reasons for wanting to study music were 
tenuous or otherwise controvertible. 

Six of the ten respondents who indicated that their reasons 
f or wanting to study music were professional ! l ater 
s a id t ha t t he y wou l d c er t a i n l y cons i de r a c a r ee r in 
something other than music. The reasons given for this 
later change of heart are as fol lows: 

I have other interests. I am not 
completely dedicated to music. 

I have other interests. 
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Only if I could find something that gave me 
as much free time as music does. Also money. 

I have convictions about doing law. feel 
more strongly about justice than about music. 

One does not know what to expect financially 
and job opportunity-wise from music as a career. 

I have other interests. 

3. Their reasons for choosing to attend the SACH had more 
to do with convenience than with what the SACH is 
actually offering in terms of curricula. 

QUESTION: What attracted you to this particular 
institution? 

RESPONSE: It is close to home/Cape Town is my home town - 8 
Because of Cape Town as a City - 4 
Because of a particular teacher - 3 
Because of the reputation of the SACM - 1 

lt is clear that the majority chose the SACM for reasons 
other than professional reasons. Not one student based 
his choice of institution on the curriculum or anything 
else that the SACM actually offered other than a 
particular teacher. 
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4. There was a high incidence at lack at confidence and a 
very limited knowledge at career prospects and job 
opportunities in Music in South Africa. 

QUESTION: How confident are you about your career prospects 
as a result of having completed your "training"? 

RESPONSE: Confident - 4 

Quite confident - 1 
Not very - 4 

Not confident - 4 

It fluctuates - 1 

QUESTION: What do you know about career opportunities far 
music graduates in South Africa? 

RESPONSE: Nothing - 1 
Not very much/very little - 5 

Only teaching - 2 

Teaching and one other - 3 

Teaching and two others - 3 

The "others" that were mentioned included: 

QUESTION: 

RESPONSE: 

Orchestral playing - 2 

Police band - 1 
Solo performing - 3 

Conducting - 1 
Opera - 1 
SABC - 1 

Recording - 1 

Have you ever consulted a careers guidance 
councillor? 

No ... 12 Yes ... 2 
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RESPONSE: 
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Did you know about the facilities for career 
guidance at UCT? 

No ••• 5 Yes ... 9 

It seems that career and job issues do not play an important 
part in the students' thinking. 
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5. Host of the students agreed that it is important to 
undergo a period of transition between leaving school 
and commencing university. 

QUESTION: 

RESPONSE: 

Would you support the idea of a preparatory 
period between leaving school and starting at 
university? 

Yes .•. 13 No ... 1 

QUESTION: How do you see this period? 

RESPONSE: As a period of orientation to the new way of 
university life - 7 

As a period of academic and practical 
preparation - 3 

As a time when students can grow older 
and more mature, ie a matter of age - 2 

It depends on the individual - 2 

6. Host students indicated a desire to continue studying 
at graduate level, but some of the reasons given were 
tenuous. 

QUESTION: Do you intend to do graduate study ? 

RESPONSE: Yes ... 12 Maybe ... 2 No ... O 
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RESPONSE: 

Why do you intend to do graduate study? 

like varsity life. 
enjoy studying. 
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Why not? To stop with a bachelor's degree 
when there is the opportunity to to a 
Master's, then why not? 

(After some prompting to give a more acceptable answer this 
student said that job opportunities wou l d be better 
with a Masters Degree.) 

I'm not · sure 

<Becaus~ the student was not sure, the question; ttwhat would 
make up your mind?tt was put to him. The response to 
that was; ttJust out of interesttt) 

The rest of the responses were as follows: 

have an Education Department Bursary 
and have obligations to do an HDE. 

I feel that the BMus has not affo~ded 
me enough time to achieve what I want to. 
I havn't quite reached my goal yet. 
I feel it is necessary to continue from the 
preparatory BMus to reach my goals. 
To further my knowledge and get a higher 
salary. 
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am intersted in music therapy. 
did not learn enough at College, also 

I would like to specialise. 
I am not yet ready to stand up 
professionally; also I would like to 
gain the confidence to go further. 
It would be a fulfilling experience. 
I want to learn more, and post-graduate 
study would lead me to a higher standard 
of work. 
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The practical Master's is a good extension of 
the BMus Practical, and the standard is 
much higher. 

Where would you like to continue your 
studies? 

RESPGNSE: UCT ... 9 
Not UCT ... 1 
Overseas ... 2 
Natal ... 1 
Not sure ... 1 
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B. FINDINGS CONCERNING THE STUDENTS' PERSPECTIVES OF THE 
SACM 

1. Many subjects (curricular aspects> felt to be very 
important by students were thought to be receiving 
insufficient treatment by the SACM. 

QUESTION: Using the fol lowing "rating scale" of options, 
how would you rate the IMPORTANCE of the subjects 

below; 

1 -

2 -
3 -

4 -

with your goal in mind? 

VITALLY IMPORTANT 
FAIRLY IMPORTANT 
NOT VERY IMPORTANT 
NOT IMPORTANT AT ALL 

They were then presented with a list of curricular 
components to rate. These were arranged as follows: 

a. PRACTICAL STUDIES: - Defined as any activity to do with 
performing, including sight-reading on one's principal 
instrument. 

This included the following subdivisions: 

Studies, Works to be Principal Study (Technique, 
performed, Concerti, etc) 
Large ensemble (Orchestra/Wind 
Small Ensemble (Chamber Music) 
Performers Class CCrit Class) 
Sight Reading 

Ensemble/Chorus) 
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b. GENERAL MUSICIANSHIP: - Defined as any activity to do 
with development of essential musical skills. 

This included the following subdivisions: 

Ear/Aural training 
Ear/Aural training 

(In contact with an instructor ) 
(Programmed Self-Instruction) 

Keyboard Harmony 
Score-reading at the keyboard 
Sight Singing/Solfege 
Elementary Conducting 
Figured Bass at the keyboard 
Keyboard studies for non-keyboard majors 

c. THEORETICAL STUDIES INCLUDING NON-MUSIC ELECTIVES: -
Defined as the "academic" or "written" portion of the 
curriculum. 

This included the following subdivisions: 

Harmony and Counterpoint 
History of Music 
Ethnomusicology 
Formal Analysis 
Acoustics 
Non-Music Electives 

d. STUDIES IN MUSIC EDUCATION: - Defined as any activity or 
subject that deals (specifically) with the training of 
teachers. 

Th i s inc luded the follo wing subdiv i s ions: 

Skills in "school" instruments such as recorder, 
Orff Instruments, etc 
Practical Teaching Experience 
Teaching Method <Instrumental/Vocal) 
Teaching Method (Skills/Musicianship) 
Pedagogy/Methodology 
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e. COMPOSITIONAL STUDIES: - Defined as any subject that 
would relate directly to the activities involved with 
the study of Composition. 

This included the following subdivisions: 

Composition 
Instrumentation (Study of the Instruments) 
Orchestration/Arrangement 
Notation 
Calligraphy 

It is to be stressed that by no means is this a complete 
list of all the curricular activities that possiblly 
can be taken by music students, but an overview, in the 
view of the researcher, of the most important aspects 
relevant to Tertiary music education. 

QUANTITY/QUALITY RATINGS 

To find out what the students thought of the SACM's 
treatment of these areas (which can be compared with 
the Importance ratings) a series of "Quantity/Quality" 
ratings were elicited using the fol lowing question: 

"With your goal in mind, would you say that, over the four 
years you have spent at the SACM, you have received, 
in terms of both QUALITY and QUANTITY: 

1. TOO LITTLE 
2. JUST ENOUGH 
3. TOO MUCH 

of these subjects:" 

Exactly the same grouping and order of subjects was then 
read out. 
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"IMPORTANCE" VS "QUANTITY/QUALITY" RATINGS FOR GIVEN SUBJECT 

GROUPS 

GRAPHICAL REPRESENTATION OF RESPONSES 

A series of histograms follows, enabling these two sets of 
ratings to be compared for each of the subject groups. 

The vertical axis represents the percentage of the samp le 
choosing each option. 

Note: this data is non-parametric that is, the numbers 1 to 
4 in the importance and quantity/quality ratings only 
represent each individual rating as distinct from another, 
in a particular order assigned by the researcher. The 
difference between 1 and 2 is not necessarily equal to the 
difference between 2 and 3 - there is no arithmetic 
progression implied by the use of these numbers. They could 
have been replaced by other characters such as letters A to 
D. 

These histograms represent the views of the entire sample of 
fourteen students. 
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COMPARISON OF IMPORTANCE WITH QUALITY/QUANTITY RATINGS 
PRACTICAL STUDIES 
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IMPORTANT 

1-TOO LITTLE 
2-JUST ENOUGH 
3-TOO MUCH 

This is an example of a subject group that was felt to be 
very important, and yet which was felt to have been given 
insufficient treatment. 
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COMPARISON OF IMPORTANCE WITH QUALITY/ QUANTITY RATINGS 
GENERAL MUSICIANSHIP 
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Again, this subject group was felt to be very important, 
but was felt to have been given insufficient treatment. 
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COMPARISON OF IMPORTANCE WITH QUALITY/ QUANTITY RATINGS 
MUSIC EDUCATION 
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Again, while the importance of this area is acknowledged, 
the majority opinion is that it has been given insufficient 
treatment. 
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COMPARISON OF IMPORTANCE WITH QUALITY/QUANTITY RATINGS 
THEORETICAL STUDIES 
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Theoretical Studies are obviously viewed as important, and 
while most respondents indicate that this subject group receives 
"enough" attention, there is a significant num~er who would like 
to see it receive more. 
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COMPARISON OF IMPORTANCE WITH QUALITY/QUANTITY RATINGS 
COMPOSITiONAL STUDIES 
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RESEARCHER'S COMMENTS 

This was the only subject group that was regarded to be 
anything but "Vitally Important". The majority of students 
opted for "Fairly Important" and "Not very Important" ( tota l 
72%). Together with a clear rating of "Just Enough" in the 
Quantity/Quality ratings, it seems that, according to these 
students , this not so important subject group i s receiv i ng 
sufficient at t ention. 

This pattern of responses is different to those of the 
foregoing subject groups. Possible factors are: this 
particular group might have had a re l at i ve ly l ow aptitude 
for composition or perceived need for it in their projected 
careers; the lecturers might be unpopular or simply not 
perceived as good teachers by the students; the lecturers 
might be demanding a standard of work that may be regarded 
by the students as being unrealistic; or the status of the 
composer in the social structure of the SACM could be lower 
than that of the other major directions in which students 
could go. 
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A General Commentary on the Graphs: 

No more than 14% of the students, considering any single 
curricular item, ever opted for "Too Much" in the 
Quantity/Quality ratings. The highest percentage opting for 
"Just Enough" was 69% (with the next highest 51%) and there 
were two subjects that were rated "Too Little" by over 70% 
of the students. 

Th f s seems to show that the students genera ll y feel that 
they are receiving somewhere between "Too Little" and "Just 
Enough" of what they came to the institution for in terms of 
Quality/Quantity in their curricula. Although this does not 
show exactly what it is the students are not satisfied wi t h , 
it leads one to suggest that further research is needed to 
establish the nature of the discrepancies. 

Furthermore, an obvious limitation of these results is the 
small size of the sample. 
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DISCUSSION OF MAIN FINDINGS - CONTINIUED 

2. Many students thought that the subjects in their 
curricula were too isolated and were not sufficiently 
integrated with one another 

QUESTION: How important do you rate the inter-relationship 
between subjects within a curriculum? 

RESPONSE: "VITALLY IMPORTANT" - 13 
"FAIRLY IMPORTANT" - 1 
"NOT VERY IMPORTANT" - 0 
"NOT AT ALL IMPORTANT" - 0 

QUESTION: Were there any subjects within your chosen 
curriculum that supported/complemented/related 
to one another; which ones? 

RESPONSE: NO ... 3 
YES ••. History with Harmony and Counterpoint - 5 

Principal Study with Teaching Method - 3 
Music Education with Aural ... 1 
HOE Courses amoung themselves ... 1 
History of Theatre with Costume Design ... 1 
History with Form - minimal ly ... 1 

QUESTION: Were there any subjects that could have 
complemented one another in this way; which ones? 

RESPONSE: All sub j ec t s ... 8 
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Other responses indicated that the fallowing groups or pairs 
of subjects should relate more strongly to one another: 

Teaching Method & Principal Study/Harmony and 
Counterpoint & History of Music 
Form & History of Music 
Composition & History of Music 
Aural & Principal Study 
Harmony and Counterpoint & History of Music 
Aural & Opera Class 

Integrating aspects of a curriculum could be accomplished as 
follows. If one were to study, say, the Fugue of JS Bach: 
an integrated approach would comprise a look at the fugue 
from a number of points of view such as historical, 
harmonic, contrapuntal, formal, stylistic, performance 
practice, repertoire, instrumentation, and compositional 
practice. 

3. Non-pianists felt that their curricula were too 
"piano-orientated" 

QUESTION: 

RESPONSE: 

QUESTION: 

RESPONSE: 

Did you find the curriculum at the SACM 'geared' 
towards the piano? In other words did the 
curriculum cater more for pianists than other 
instrumental majors? 

&..LL the non-piano majors in the sample (ie6) 
indicated that this is the case. 
One said nTotally". 

Can you play the piano ? What grade? 

Yes ... All Respondents - the minimum grade 
attained was nthree" and highest was "seven". 
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QUESTION: Did you HAVE to do the piano? 

RESPONSE: 

(ie. was it a compulsory part of your course at 
the SACM) 

Only one student indicated that he had to do 
Piano - this was an opera student, within whose 

curriculum the piano is apparently compulsory. 

QUESTION: Would it have helped or hindered you to have 
HAD to to do piano as part of your curriculum ? 

RESPONSE: Only one student indicated that it wou l d be a 
hindrance. The reason given was that there would 
be too much work if this was the case. 

One other student, although indicating that he thought it 
would help, said that it would constitute "too much work" 
if they had to do piano. 

It would seem reasonable to expect that if a violinist was 
studing at the SACM he would not have to study music from 
the point of view of the piano, but rather of his own 
instrument. The majority of students at the SACM have 
always been pianists, and it is clear that the SACM is 
catering for this . majority. Five out of six non-pianists, 
however, felt that Piano work would do them some good. 
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4. The general feeling amongst these students was that the 
aural classes were too basic and of too short a 
duration for their needs 

QUESTION: Do you think that the ear training/aural courses 
were of sufficient quality to meet with the needs 

of your goals? 

RESPONSE: No ••• 10 

Yes .•. 3 
Maybe ... 1 

Of those who said "Yes" to the above, two of them have 
"Perfect Pitch". This is the ability to recognise 
pitches at random and name them by their letter-names. 
Possessing this ability obviates the need for basic 
development of the pitch sense by doing Aural courses. 

It would be more revealing to consider, therefore, only the 
responses of those students who do not possess perfect 
pitch, as they are the ones for whom aural training is 
a necessity. This means that out of an effective 12 
students, 10 felt that their Aural courses had been 
inadequate for their needs. 
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QUESTION: If you said "No" to the above, what do you 
feel was missing? 

STUDENT 

A -

B -
C -

D -

E -

F -
G -
H -
I -

J -

K -
L -

M -

N -

RESPONSE 

Most areas, 
NIA 

especially sight-singing 

More listening to music and an approach to 
listening to music. Too much emphasis on 
aural skills. 
The course should have continued for four 
years. 
The course should have continued for four 
years. 
NIA 
Dictation 
The course was not effective. 
The courses were not advanced enough. One 
should "live" with ear training. 
A total commit~ent to Aural; daily training; 
actual content; no link between programmed 
instruction and lectures. 
No comments. 
The course was "shallow". There should be 
more attention to rhythmic problems. 
The course is too basic and the level 
too low; intonation and fine tuning. 
NIA 



QUESTION: With regard to ear training/Aural, 
you received; 

1 - TOO LITTLE 
2 - JUST ENOUGH 
3 - TOO MUCH 

of the following: 
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do you feel 

a ) instructive training in the development 
of the ear/aural sense 

b) methodical instruction in sight-singing/solfege 
c) evaluation of your progress in this subject 
d ) aural training in stylistic identification 
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RESPONSE: 

STUDENT RATINGS OF ASPECTS Ca) to Cd) OF AURAL TRAINING 

(a) ( b ) ( C) ( d) 

--------------------------
A 1 1 1 1 

B 1 2 1 1 

C 1 .1. 1 1 

D 1 1 1 1 1 = Too li ttl e 
E 1 1 1 1 2 = Just enough 
F 2 I") 1 2 3 = Too much .. 
G 1 1 2 1 

H 1 1 1 1 

1 2 1 2 
J 1 1 1 1 

K 1 1 1 2 

L 1 1 1 1 

M 1 1 1 1 

N 1 1 3 1 

-------------

Clearly, the greater majority felt that all four aspects of 
aural training received inadequate attention. They 
also rated all four aspects to be of great importance 
to themselves~ as follows: 

a) b) c) d) 

TOTALS: 
VITALLY IMPORTANT 13 11 12 11 
FAIRLY IMPORTANT 1 3 1 3 
NOT VERY IMP ORT ANT 0 0 1 0 

NOT AT ALL I MP 0 0 0 0 

--------------------------
It is clear that the students feel that the SACM is not 

dealing effectively with this aspect of their training. 
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5. The students felt that In the "academic" subjects; 
History of Husic, Harmony and Coun~erpoint and Form, 
they would prefer to have approached and dealt with 
these subjects in a more "active" way with regard to 
their participation in learning experiences at the SACH 

The respondents were asked whether they thought they 

received 

1 - TOO LITTLE 
2 - JUST ENOUGH 
3 - TOO MUCH 

of each kind of learning activity in a number of subject 

areas. 

A. HISTORY OF MUSIC 

Lectures 
Tutorials 
Essays 
Formal Examinations <Factual recall> 

Listening assignments 
Seminars 
Informal discussions 

B. HARMONY AND COUNTERPOINT 

Lectures 
Tutorials 
Seminars 
Formal Examinations <Factual Recall) 
Aural Analysis of Harmonic Progressions 
Essays 

Keyboard Harmony <as a means to study H+C) 
Figured bass (as a means to study H+C) 
Performing works in class that are to be studied 
Composing in the style that is to be studied 
Listening to works that are to be studied 
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C. FORMAL ANALYSIS 

Lectures 
Tutorials 
Essays 
Formal Examinations (Factual recall) 
Listening to works to be studied 
Aural Formal Analysis 
Listening assignments 

For a convenient (if non-rigorous) index, the data was 
treated statistically - the "mean score" was derived 
from the arithmetic average of the ratings given. The 
responses below are arranged in order of "mean score". 

A score of 1. 00 would indicate that the whole Samele felt 
that a particular type of learning activity was used • too infrequently. 

A score of 3.00 would indicate that the whole samele felt 
that a particular type of learning activity had been 
used too frequently. 



A HISTORY OF MUSIC 
- Listening Assignments 

- Tutorials 
- Seminars 

- Informal Discussions 
- Essays 
- Formal examinations 

- Lectures 

B HARMONY AND COUNTERPOINT 
Tutorials 

- Seminars 
- Keyboard Harmony 
- Figured Bass 
- /erforming works in Class 

- Composing in Style 
- Aural Analysis 

- Listening Assignments 
- Essays 
- Lectures 
- Formal Examinations 

C FORMAL ANALYSIS 
- Aural Formal Analysis 
- Tutorials 
- Listening Assignments 
- Listening to works to be 
- Essays 
- Lectures 
- Formal Examination 

MEAN 
SCORE 
1. 00 

1. 07 

1. 07 

1. 07 

1. 86 

2.21 

2.43 

1. 14 

1. 14 

1. 14 

1. 21 

1. 21 

1. 29 
1. 36 

1. 43 

1. 57 

2.29 
2.29 

1. 08 

1. 15 

1. 15 

1. 31 

1. 62 

2.08 
2.23 

page 50 

It is acknowledged that these ttmean scorestt are derived from 
non-parametric data, but nevertheless they do give an 
idea of the relative order of preference that the 
students have assigned to the given list of learning 
activities. 

A major trend is evident here. In al 1 3 subject groups the 
activities which were felt by the respondents to have 
been used relatively infrequently (low mean "scores") 



page 51 

were the more p&rticip~tory of the activities. listed. 
Conversely, the activities used most frequently 
(having higher mean "scores") are more passive 
1earning experiences. 

In all three academic subJect groups, Lectures and ~ormal 
Examinations are regarded as the dominant activities 
at the SACM. These t1>.10 types of activities, in 
ge ner· c:1. l , enc our age pas.s iv e acceptance and rec a 11 of 
information as opposed to those activities more 
conducive to student participation. 

It appears as though the majority of learning experiences 
that the students were exposed to required relatively 
passive involvement and that, for· their 1 iking, far 
too 1 it t 1 e use was made of activities requiring active 
participation. It should be noted that use is being 
made of tutorials, but it seems from these results 
that the students are desirous of more participatory, 
active experiences such as more tutorials, seminars 
and 1 istening ~ssignments. 

This, of course, is not a clear-cut issue, on account of the 
flexibility in definitions of the various ~ctiv .ities. 
A lecturer may insist that his "lectures" are an 
active experience for the students, and that 
"seminars" are only active experiences for those 
deliver·ing the seminars. The issue of student 
activity vs. passivity would have to be dealt with in 
gr·eater detc:1.i 1 in further research. 
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6. An impression gleaned from this study is that the 
SACH's approach to and style of education was seen to 
be rather teacher-centered, and the examination system 
to be fixed-response orientated. 

To illustrate the basis for this impression, list here 
some of the free comments made by the students at the 
end of the structured part of their interviews. ( A 
wider range of such comments is provided in appendix 
I I > 

"It is scary to think that we are the products of the 
present educational system at schoo l s. I t is the 
responsibility of the University to educate young 
people to reject the school system and to learn a new 
approach." 

"There is far too much parrot-fashion learning required at 
the SACM - a bad balance between the active and passive 
learning experience." 

"The type of regurgitation exams we have at the SACM are 
bad. This is a 'power' system giving the examiners the 
power to dictate what the students learn and what kind 
of answers are expected in the examinations. There is 
no feed-back on the exams written at the SACM. One is 
kept in the dark - if one knew what was going on one 
could learn from it." 

"Too much emphasis is placed on marks in examinations rather 
than what you actually know." 



page 53 

7. These respondents seem critical at their 
teachers/lecturers' attitudes towards their work. 

ttLecturers at SACM are lazy.tt 

ttThere should be evaluation of teaching methods and of 
teachers at SACMtt 

ttThere should be more freedom of speech allowed for students 
at the SACM~ 

ttLecturers are more interested in their own lives than in 
their jobs." 

ttit is impossible to speak out or communicate with lecturers 
at the SACM." 

"The approachability of lecturers is bad.ff 

"The injection of a sense of responsibility into the student 
is the responsibility of the lecturers. The lecturers 
are unapproachable." 
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8. The students felt strongly that the issue of the 
development of writing skills is not being sufficiently 
addressed by the institution 

QUESTION: In terms of your goals, how important do you 
rate the development of the ability to express 
oneself eloquently in writing through essays, 
seminars, reports, theses, etc? 

RESPONSES: Vitally important .•• 12 
Fairly irnportant ... 2 

QUESTION: Again, in terms of your goals, do you think you 
have received, in terms of both QUALITY and 
QUANTITY; of the training described above? 

RESPONSES: Qualityand Quantity: Too Little .•• 13 
Just Enough ... 1 
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The Limitations of This Study 

1. The interviews were conducted according to the 
structure of a questionnaire derived on the basis of 
my persona.1 perspective. I would have preferr·ed, in 
retrospect, that the basis for the choice of questions 
had not been 1 imi ted to issues accruing only from my 
own experience. After completing the study , I 
rea 1 i sed the need to 1 ook for· a mor·e compr·ehens i 1v•e, 
less subjective way to choose issues to be 
i n vest i ga. t ed. 

2. Most of the questions required the respondents to 
choose from a range of options. Although I conducted 
the research in the form of an interview rather than 
by postal survey to ma x imise free discussion, I feel 
that I restricted myself in that I did not allow the 
respondents. tc, res.pond in more deta_il than tha.t which 
was as short and to the point as possible. This has 
restricted the depth to which interpretation and 
analysis of the responses can be made. 

Although some very interesting trends emerged, 
especially from the Importance and Quantity/Quality 
ratings, I did not feel that I could expand on what 
the ratings evinced without speculating. 

3. Another important realisation is that results 
comprising numerical/statistical data restrict 
int~rpretation of the data in this type of 
"sociological" styled education research. The 
individuality of each s.tudent is unique and it is. ha.r·d 
to make substantive inferences from statistics that 
generalise trends v.•ithout looking carefully at ea.ch 
i n d i v i du a 1 ( an d t h e o t he r· i n d i v i du a 1 s w i t h w h om t h e y 
come into contact) more closely. 

4. The size of the sample of students was too small to be 
of statistical significance. This difficulty is 
implicit in the size of the gr·aduating classes at the 
SA CM • I t w o u 1 d poss i b 1 >' be of v a 1 u e to r· e p 1 i c a t e t h i s 
study over a period of a few years. 
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5. I re-al ise that it is poss i ble thc..t these ratings ma>' 
not reflect the students ' considered opinions, but 
rather a trend as a result of the students imagining 
how they were "supposed to" respond to those 
questions. <Rather like some aptitude tests). This 
is a weakness of an y investigation which requires 
responses in the form of a choice of options. 
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ADDITIONAL OBSERVATIONS AND COHHENTARY ON THE PRELIHINARY 
STUDY 

1) The students comprising the sample were relatively 
mature. 

The average age fer these graduating students was 26.23, 
which is relatively high. Even without the two 
students over 30, the average was still 23.53. (Both 
the students over 30 were vocal majors ( ma l e ) . It is 
an accepted phenomenon amongst singers that the voice, 
especially the male voice, "matures" fairly late in 
life.) A majority (eight out of fourteen) of the 
students interviewed had been involved in some sort of 
activity such as other fields of study or employment 
Conly one with National Service) before enrolling at 
the SACM. 

It would be interesting to find out why it is that some of 
these students who were previously studying or working 
decided to study music at a "late" stage. 

2> There was a remarkable variety among the biographical 
characteristics of the students in the sample. 

There were only four students that displayed more than five 
common biographical factors linking one another. The 
six common factors were: 

sex (female), 
age under 23, 
no pre-SACM experience, 
English speaking, 
from Cape Town, 
piano majors 

Any other attempt to find students with more common 
biographical factors led to fewer than four students 
and any attempt to find more students with common 
factors resulted in there having to be fewer common 
factors. 
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This lack of commonality of background is especially to be 
anticipated among music students on account of 

- the wide variety of instrumental directions available to a 
music student 

- the wide variety of teaching and performing opportunities 
that may be pursued, teaching at school, university 
or privately and performing at solo instrumental, 
orchestral, studio, chamber, or amateur levels. 

- the wide variety of non-performance oriented 
activities/professions open to the music graduate such 
as: administration in the performing arts and 
broadcasting, journalism, 
orchestrating, conducting, 
engineering and advertising. 

composing, 
producing, 

arranging and 
sound 

These biographical differences could account for much of the 
variability in the data, and hence it would be 
reasonable to adopt a research approach which is 
capable of taking them into account as much as 
possible. 

3) The lack of clarity of goals among students has 
implications for the collective ethic of the SACM. 

This lack of clarity was discussed in my first main finding 
concerning the students. This is a disturbing state 
of affairs because there must be very many young people 
in this country who would find great difficulty in 
accessing such education. Mast people in this country 
are not in a position to be able to afford ta go to 
university , are not aware of the educationa l 
opportunities and suffer from inferior school eduction. 

It seems appropriate to ask why a student who has spent four 
years at an institution would indicate that she has not 
reached her goal or that the SACM has not contributed 
in any way towards helping fulfil that goal. We need 
to ask why the student has let these four years slip by 
without questioning why she has stayed there. Why too , 



page 59 

has he or she not bothered to approach the SACM for 
assistance with this predicament? Does the fault lie 
with the students or with the institution? Or both? 

If the SACM were clearer about what its goals were in terms 
of the needs of the community at large, the process of 
education at the institution would be more relevant to 
their needs and students would learn to accept 
responsibility for the part they could be playing in 
this larger sense. 

Surely it must be the responsibility of the university to 
cater for the needs of the community at large and not 
only for a few privileged individuals. Many of these 
students seem to display an attitude towards education 
such that it is a commodity that is easily purchased, 
and easily dismissed. 

It appears from the students' responses that the staff of 
the SACM do not address the issue of goals (whether 
those of the institution itself or those of the 
students) in the curriculum. 

It would be expected that an institution such as the SACM, 
being part of a greater university and social 
community, should have a particular collective ethic 
relating to its own future and that of its graduates 
and the musical community as a whole. In this respect 
some of the SACM staff (in the eyes of these students) 
appear somewhat aimless and purposele~s and do not seem 
to know what their role in this greater context could 
be. 

4) The problematic nature of goals and motivation in 
tertiary music education is further emphasised by the 
particular circumstances of one of the interviewees. 

This student indicated that "None" of the courses related 
strongly to her goals and that her principal study 
related least of all to her goals. This astounding 
assertion might have meant that none of her courses 
related more strongly than others or that she may have 
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misunderstood the question, or that she may have been 

taking the interview less seriously than would be 

desired. On closer inspection of this student's 
responses it was revealed that she had changed her 
goals from wanting to be a professional musician to 
that of wanting to "do Law", and admitted that her 

original goals were based on "impulsiveness". 

What had happened to this student was that she had started 
off doing music (no doubt a talented student -
possessing perfect pitch) with the view to becoming a 

professional musician of some type. Somewhere along 
the way, for reasons unknown unless she were 
re-intervie~ed, she changed her mind. Thus nothing 

she was doing was goal related other than, one may 
presume, the goal of completing her undergraduate 

degree. 

This case, while presumably not typical (and not restricted 

to Music students) creates concern for the 
defensibility of providing an expensive education for 
the privileged few, further underlining the necessity 
of establishing institutional priorities. 

5) Practical studies are perceived to be not as important 
as may be expected. This may be because of the low 
emphasis on them in the present curriculum 

It was to be expected that the performance students would 
rate the practical s~bjects highest and also higher 
than did the others, but it is noteworthy that the 
performance students still did not rate the practical 
subjects as being close to "Vita(ly Important". 
(See graph - p26e 38, Appendix II). This slightly lower 

rating than "vitally important" may have to do with the 
attitude of the practical students towards activities 
other than pure instrumental work, like Large and 

Small Ensemble, which they rated as relatively less 
important. 

In the interviews, I sensed a trend for the students to rate 
something as "not important" if it was not in their 
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curriculum. But then, on the quantity/quuality rating 
they would indicate that it was given insufficient 
attention, suggesting, perhaps, that it ought to be in 
the curriculum. 

For example, 
at all", 

student "J" rated Large Ensemble "not important 
but regarded the quantity and quality of that 

aspect of the curriculum as being "too little". In 
fact the average importance rating score f or Large 
Ensemble is 2.285 (close to "not very impor t an t " ) and 
the corresponding quantity/quality score is 1.357 
(closer to "too little" than "just enough" ) . This 
could mean that the students are not very sure about 
the matter of Large Ensemble, and led me to question 
whether in fact it was actually in the curr i cu l um. 
On checking in the prospectus, I discovered that it 
was not. 

Of the five subjects included in Practical Studies, the one 
rated the next lowest in importance (after Large 
Ensemble) was Small Ensemble (according to the 
Performance students). The corresponding 
quantity/quality rating was low (very close to 1), 
again indicating that this area may have been given 
inadequate treatment in the curriculum. The same 
conclusion can be drawn for Small Ensemble as for Large 
Ensemble. Since Small Ensemble, however, does appear 
in the prospectus, it would not be a matter of newly 
including it, but rather of upgrading its status to 
that of an examinable subject to give it a little more 
importance. 

feel that the importance of both large and small ensemble 
cannot be under-rated if a student in tends to b e a 
succes f u l per f ormer. I t seems ~ ha t ~h e s t uden t s 
interviewed tend to agree with this and would welcome 
the inclusion of large ensemble. This could be 
researched at a future date. 
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6) Students place a surprisingly high value on the 
acquisition of writing skills. 

Only two students indicated anything else than that they 
felt that this was a vital issue and that the SACM was 
not addressing it sufficiently. It seems reasonble to 
assume that the student viewpoint is widely shared, 
and that the issue could be further investigated. 

In the case of the "General" and "Education" majors it is 
clear that they may need these skills in their work as 
teachers, journalists, and administrators, for 
example. If, however, students intend to major in 
musical performance , it is hard to see why they need 
to develop writing skills. This unanimity accross the 
board may have something to do with the emphasis placed 
on development of writing skills by the "powers that 
be" during the students' education both at school and 
at university, supporting the notion that students' 
importance ratings could be affected by the 
institution's emphasis. 

7) Among Education majors there was a tendency not to list 
Educational issues as relating most strongly to the 
students' goals. 

Of the three Education majors in the sample it is 
interesting that only one mentioned that "Music 
Education" courses relate most strongly to her goals. 
The other two mentioned that "Teaching Method" did. 
Other courses like Harmony, Practical work, History 
and even Non-Music Electives were mentioned. There was 
definitely not a strong bias towards courses that 
involved issues in Education. Could this possibiy mean 
that their goals do not centre around being educators, 
or does it perhaps mean that the subject of "Music 
Education" does not really meet with their approval in 
terms of the popularity of lecturers, or subject 
treatment and content? These are questions that cannot 
really be answered without further research. 
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CONCLUSIONS 

(Conclusions to the Preliminary Study leading towards the 
specific focus of the Main Study) 

The aim of this Preliminary Study was primarily to 
investigate the extent to which the curricula were seen 
by a group of final-year students to be appropriate to 
their goals and aspirations. This was done by 
investigating four basic research questions: 

a - What were the students' goals? 

b - How did the curricula available relate to these 
goals? 

c - In terms of these goals, how important were the 
various aspects of the curricula seen to be? 

d - Did the treatment of curricular aspects 
(quantity and quality) match the perceived importance 
of these components? 

Specifically, the answers to these questions (derived from 
the Main Findings on pp 20e and 20f) are: 

A - Although the students stated their goals (10 wanted to 
make a living out of working with music, and , 4 wanted 
to study music for general educational enrichment), 
when asked, they were vague about them. Various indic­
ations such as their lack of knowledge of career 
possibilities and opportunities, as well as their lack 
of knowledge about how they or their curricula would 
contribute tb reaching these goals implied that they were 
unclear or confused about their goals. In addition, 
their reasons for intending to study music, and their 
reasons for choosing the SACM seemed unrelated to their 
goals. 

B - The majority (11 out of 14) of the students were 
apparently unaware of whether their chosen curricula 
would be suited to helping them achieve their goals. 
Eight of them stated that their curricula did not create 
the opportunity for them to pursue their aims.~-
It is noteworthy that none of these respondents, having 
realised this on completion of their studies, seemed 
to be disturbed by it. I infer this from the fact that 
none of the respondents were critical of this disparity 
in the interviews. 
Accordingly, it seemed that the students were, on the 
whole, unaware and uncritical of the way their 
curricula related to their goals. 
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C and D - In terms of individual goals many subjects felt to 
be important by the students were thought to be receiving 
insufficient treatment. 

Residing among these conclusions is an apparent contradiction. 
If the students were unclear about their goals, and 
unaware of the way in which their curricula related to 

_their goals, on what basis could they criticise the 
quantity and quality of the treatment of apparently 
important curricular aspects? Yet the respondents' 
critical appraisal of the curricula must surely have 
had some basis, and leads one to question what this basis 
may have been. This, as well as the Main Findings 
(pages 20e and 20f) and the additional observations 
(page 57) suffice to suggest that further research into 
the state of music education at the SACM seems indicated. 

Although none of the Main Findings of the Preliminary Study 
are irrefutable, the study has highlighted some areas 
of concern that would be worth investigating. In addition 
to these areas of concern the students interviewed 
seemed to want to express their opinions and ideas even 
when not prompted by the interview questionnaire. 
There seemed to be a willingness, even desire, to 
talk about and contribute to this project on a broader 
and more detailed scale than the questionnaire had given 
them a chance to. These two considerations, in broad 
terms, define the problem to be dealt t with in the next 
part of this study. 

Given that the research design of the Preliminary Study had 
exhibited the shortcomings noted on page 55, I thought 
fit to set aside (for the mean time) its findings, and 
to develop a different research approach to address these 
problems. 

It was at this stage that I needed to focus on a specific, 
fundamental question that would illuminate the perceived 
nature of the institution and its functions in terms of 
the interpretations of participants in the institution. 
This question is: 

"WHAT ISSUES DO THE PEOPLE INVOLVED AT THE SACM 
PERCEIVE AS AREAS OF CONCERN IN RESPECT OF 
THEIR EXPERIENCE AT THE SACM, AND WHAT ARE 
THESE CONCERNS? 

I have referred (page 8a) to the lack of literature about 
Tertiary Music Education research in Music. This lack 
made it impossible for me to derive my main research 
question from a literature survey. The Preliminary study, 
by leading up to the main research question, has thus 
taken the place of the conventional literature survey. 
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Such an open question would obviously need an open 
treatment, and I felt it could most effectively be 
explored by means of personal interviev-1s, But hm,., 
could I ensure that the interviews would focus on 
meaningful aspects of the SACM's functioning? 
Completely open interviews could lead anywhere and 
make the assimilation of data difficult. Accordingly, 
I felt it would be useful to formulate a finite 1 ist 
of mean i ngfu 1 issues which cou 1 d be used to structure 
interviews with participants in the institutibn • . The 
following chapter describes how I arrived at such a 
finite list of issues. 
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CHAPTER 2 

THE DELPHI PHASE 

In the preceding chapter I described the need for 
constructing a 1 i:-t of meaningful is-:.ues tha.t could be 
used to delineate the functioning of the SACM. l>.lhere 
would such a 1 ist originate? I thought to get 
guidance from the 1 iterature - perhaps material 
developed in other· contexts would shed 1 ight on the 
general structure and function of Tertiary Musical 
Institutes. However, a computer 1 i terature search 
conducted through the UCT Libraries revealed not one 
single account of such an exercise. I realised tha.t I 

, wou 1 d ha.ve to deve 1 op such a 1 i st from scratch, and it 
seemed reasonable to begin from a more global and less 
subjective perspective. Accordi .ngly, I felt it would 
be appropriate to develop a set of issues which could, 
in the first instance, be used as the framework for 
discussion of any tertiary music educational 
institution. I would then be able to use this set of 
criteria to examine more closely the curriculum of a 
specific institution: in this case, the SACM. 

For such issues to be widely applicable, they would need to 
be generated by a. group of peop 1 e from di verse 
geographical and institutional settings, who would be 
recognised as authorities on music education in their 
respective fields~ In. order to gather and interpret 
coherently the opinions of such a diverse group of 
people, I elected to maKe use of a research method 
called the Delphi Technique. 

Description of the Delphi Technique 

The Delphi Technique is a research tool, developed by the 
Rand Corporation in the 1950's CAckerman,1974:6), for 
gathering specialist opinion on matters of concern and 
distilling possible areas of interest in the hope of 
predicting changes, futu~e developments and isolating 
possible problem areas. 
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This is achieved by a series of questionnaires administered 
to a select group of experts in a field of endeavour. 
The procedure normally comprises the following steps; 
(Ackerman,1974:7 & Allen,1978:123-125) 

1) Development of an Opinion Seeking Question - the Delphi 
Question 

2 ) Selection of Panel of Consu l tants 

3) Provide the panel with First Questionnaire asking them 
to list opinions on a given subject. 

4 ) Provide a second questionnai r e with a list of a ll the 
opinions asking for a rating of these opinions. 

5) A third round - listing a summary of the 
rating-responses to all the opinions and giving the 
panel an opportunity to revise their opinions in the 
light of all the responses and to give reasons in 
support of minority views. 

6) A fourth round, which lists the ratings, the consensus 
of opinion, and minority opinions, given the panel a 
final chance to modify their opinions or reasons. 

"This procedure usually succeeds in gaining convergence of 
opinion and provides a clearly defined minority 
opinion". (Pheiffer,1968:152-153; quoted in 
Ackerman,1974:8) 
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Modifications to the Delphi Technique 

Rather than attempting to distill convergence of opinion 
resulting in a consensus , as is the normal aim of the 
Delphi Technique, it was decided that , for the purpose 
of this project, it would be sufficient to require the 
experts to generate a list of succinct opinions with 
clarity of meaning so that these asser t ions / opinions 
cou l d be r evea l ed to a l arger popu l at i on i n a la t er 
part of the study. Therefore the De lp h i Tec hni qu e was 
modified to suit the requirements of t h i s study. Th i s 
modified procedure was carried out as follows: 

1) Selection of panel of Experts. 

The criteria for selection of this pane l of 
experts/consultants were that they shou l d be 
ttacknowledged leaderstt (Ackerman,1974:8) in the field 
of music education, broadcasting, publishing and 
performing, and that they would have the necessary 
motivation, information or know-how, and have the time 
to take part in the project. Participation was, of 
course, voluntary. 

Twenty-nine people who were regarded to be suitable 
consultants were approached by means of a letter 
describing the project and the Delphi Technique 
(Appendix IVA) and asked to take part. Nineteen agreed 
to participate. Of these nineteen, five needed to 
ffdrop out" for various reasons, mainly lack of time, 
leaving fourteen consultants who went through to the 
"final round." 

It i s int e r es ti n g t ha t fiv e of the tw e nty - nine expe rts 
app r oached did not r ep ly a t a l 1 a ft e r ha ving b ee n sent 
four letters including two reminders -
( Appendix IVD & IVE) - it i s hoped that this was due to 
the fact that these five may have moved or were out o f 
town at the time. It would constitute a disturb i ng 
state of affairs if these " l eaders i n t heir f ie l ds " ha d 
simply ignored four letters. One hopes that this i s 
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not an indication of a lack of concern for the subject 
of this research. 

may have had a more positive response from certain 
individuals if, as Ackerman (1974:26) suggests, a 
letter of support from a leading figure in the field of 
music had been used to help give credibility to the 
proposed study. 

The fourteen consultants that participated in the Delphi 
phase are: 

TABLE 2. LIST OF DELPHI CONSULTANTS 

Ms J. Barnes 

Prof G. Bon 

Mr G. Bierman 
Mr J. Felice 

Prof A. Gobbato 
Ms M. Kelemen 
Prof R. Masin 
Mr T. Moore 

Mr A. Parsley 

Prof S. Paxinos 
Prof B. Priestman 
Dr M. Rink 
Mr H. Roosenschoon 

Ms A. l.J i um 

Head of Music, Diocesan 
Preparatory School 
Head of Music Department, 
University 
Head, Music, SABC, National 

Natal 

Seniox Lecturer, New England 
Conservatory 
Director of Opera Studies, SACM 
Violin/Kodaly teacher 
Professor of Violin, SACM 
Violinist, Leader of CAPAB 
orchestra 
Ex-SACM Administrator <Faculty 
Officer) 
HSRC 
Dean and Director, SACM 
Head of Music Education, SACM 
Composer and Head of Music, SABC, 
Cape Town 
Chief Music Inspector, 
Education Department 

Cape 
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2> Development of the Delphi Question: 

An initial question, very broad and open to individual 
interpretation, asking for the expression of personal 
opinions, inclinations or feel ingc.:. on a subject,wac.:. 
sent to the consultants. 

The initial Delphi Question in this project was as follows: 

PLEASE LIST ANY AREAS/ISSUES/OPINIONS TO DO WITH THE , 
EDUCATION OF MUSICIANS OF ANY TYPE AT TERTIARY LEVEL 
THAT YOU MAY CONS I DER l.JORTHY OF INVEST I GATI ON/ENQUIRY. 
IN OTHER l.>-IORDS, LITERALLY ANYTHING THAT YOU MAY THIN~( 
OF THAT COULD CONCERN THE WHOLE PROCESS OF EDUCATING 
YOUNG MUSICIANS TO ENTER SOCIETY AS PROFESSIONALS, 
AMATEURS AND EDUCATED AUDIENCES. FEEL FREE TO INCLUDE 
ISSUES THAT YOU MAY FEEL ARE SPECIFIC TO YOUR 
SPECIALITY. 

Also - "Your responses may be many or few; important or 
trivial; positive or negative; merely thoughts and 
not thoroughly considered or carefully thought about 
concepts or ideas. They do not have to be in any 
order of preference or importance." 

The reason for asking for statements on any possible issue 
was to cast the net as wide as possible to begin 
forming the theoretical description of the general TME 
institution. The aim was to clarify the 
interconnectedness between the myriad of activities 
that are seen to take place in order to conceive of 
the (gener·a.1) institution more fully. 

3 > Di st r· i but i on of In i t i a.1 De 1 p h i Qu·e st i on n a i re • 

The Initial Delphi Question was sent by ma.il to all those 
experts who agreed to participate. A copy of the 
letter containing this question appears in Appendix 
IVB. 

4) Analysis and paraphrasing of the initial responses. 

The responses to this letter (which often took the form of 
rather loose, conversational letters) were analysed 
and the main points of the responses were paraphrased 
and put into a~sertion form. 
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5) Second Delphi Questionnaire 

The consultants were asked to scrutinise my paraphrasing of 
their initial responses and either to agree with my 
interpretation of their responses or to amend the 
wording accordingly - emphasising that what was needed 
was a. 1 i st of terse, cone i se, succinct 
assertions/statements that reflect their thoughts, 
that could easily be read, understood and commented on 
by other people involved in the project. (A copy of 
the letter accompanying the paraphrased assertions 
appears in Appendix IVC.) 

An important aspect of this phase was that the consultants 
were asked if what they had offered as assertions 
reflected and summed up those issues that _ they felt to 
be the most important and the most foremost in theit 
minds with regard to Tertiary Music Education in 
general. They all responded c1.ffirmatively, They were 
also asked to add any other assertions or points to 
their existing assertions. 

6) Categorisatibn of the Assertions. 

This final phase of this modified Delphi Technique 
comprised grouping the 1 ist of 141 Delphi Assertions 
(see Appendix V) into categories or KEY-ISSUES. The 
resultant Key-Issues are as follows: 
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TABLE 3. LIST OF KEY-ISSUES 
A CURRICULA/SYLLABI/AIMS OF THE INSTITUTION 

B GENERAL MUSICIANSHIP 

C EVALUATION AND ASSESSMENT OF STUDENTS 

D FACILITIES 

E ENTRANCE REQUIREMENTS/ADMISSION 
PROCEDURES/STANDARDS 

F 

G 

H 

J 

K 

L 

M 

N 

0 

p 

Q 

R 

THE TRAINING OF SCHOOL TEACHERS 

CAREER PROSPECTS IN MUSIC IN SOUTH AFRICA 

THE TRAINING OF ORCHESTRAL MUSICIANS 

THE CONCEPT OF THE UNIVERSITY MUSIC DEPARTMENT 
AS OPPOSED TO THAT OF THE CONSERVATORY 

MUSIC AND THE EDUCATION OF MUSICIANS AS PART 
OF CULTURE IN SOUTH AFRICA/ SOCIAL AND 
SOCIOLOGICAL ISSUES SURROUNDING MUSIC AND 
MUSIC EDUCATION 

PRIVATE MUSIC TEACHING 

COMMUNICATION WITHIN AND BETWEEN MUSIC 
DEPARTMENTS 

VOCAL MUSIC/OPERA 

nEXTERNAL~ EXAMINATION SYSTEMS SUCH AS UNI SA 

TEACHING METHODS 

ADMINISTRATION 

COURSE EVALUATIONS 

THE TRAINING OF UNIVERSITY LECTURERS/TEACHERS 
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Each Delphi Assertion was then converted from assertion form 

into a neutrally phrased "issue form". For example, 

the Delphi Assertion": 

"Private teaching by students should be discouraged." 

was changed to read: 

"The issue of students' involvemen't in Private 

Teaching." 

and called a "Sub-Issue". The Sub-lssues are thus the issues 

or "areas of concern" generated by the Delphi 

consultants that may apply to any tertiary music 

institution. 

(The Key-Issues and their corresponding Sub-Issues appear in 

Appendix VI.) 

These Key-Issues and their Sub-Issues were then used in the 

next phase of this project to structure a 

questionnaire, to be admiriistered to a sample of people 
involved with the SACM. (See Chapter 3). 

Advantages and Weaknesses of the Delphi Technique 

The main advantage of this technique is that opinions from 
people who are geographically widespread can be 
collected. <Pfeiffer,1968:152, quoted in Ackerman, 
1974) Other advantages include : 

the participants remain anonymous to one another 
preventing personalities from affecting people's 

opinions, and preventing the fear of victimisation or 
incrimination. (Allen, 1978: 120> 

it does not allow hidden agendas to enter the argument 
<Al l en, 1978: 120) 

it allows for considered opinion 
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it focuses on the main issues without "side-tracking" 
(Allen,1978:126) 

it is economical (Uhl,1971~ quoted in Ackerman, 1974) 

it generates a wide range of responses and expert 
judgement (Allen,1978:126) 

it reduces the "band-wagon" effect of majority opinion; 
<Helmer and Rescher, 1959:40, quoted in Ackerman, 1974) 
thereby effectively fostering independent and 
considered thought. 

The main disadvantage of this technique ( which relates 
specifically to the type of modification I used) is 
that there may be "a sterility in the process of 
summarising mass information into numerous narrowly 
terse statements." <Weaver, 1970 - quoted in 
Ackerman,1974:8) This implies that summarising dilutes 
the depth that a more comprehensive discussion of an 
issue could provide. It was, however, the purpose of 
this study to generate areas of concern, and then later 
to isolate those areas of most concern at the SACM. It 
was thus useful and necessary to narrow the field in 
order to produce discrete categories, and later to 
expand these categories by obtaining in-depth responses 
to these categories. 



page 74 

AN OVERVIEW OF THE RESULTS OF THE DELPHI PHASE 

The results of the Delphi phase, namely the list of 

categorised assertions <Key Issues>, provide a 
comprehensive picture of the important elements or 
components of any institution involved in tertiary 

Music Education. This list identifies the majority of 
what could be cal led essential Institutional Components 
intny tertiary music education set-up. 

THE HIERARCHY OF INSTITUTIONAL COMPONENTS 

Certain of these components and groups of components seemed 
logically subordinate to others, and a hierarchy was 

inferred. This hierarchy is based on the premise that 
the primary requirement of any institution would appear 
to be to establish consciousness of the demands that 

society places on it. This determines the philosophy 
of the institution which, in turn, determines the 
planning, the structured mechanisms and the outcomes of 
the mechanisms. Hence the resultant hierarchy of the 

four major component groups. (page76- figure 3) 



pr.ge 7S 

Figure 2 - Hierarchy of Major component Groups. 

DEMANDS OF SOCIETY 

SOCIOLOGICAL ISSUES 
CAREER PROSPECTS 
FACILITIES 

Determine ...... 
PHILOSOPHY 

AIMS OF THE INSTITUTION 

Determine ... 
STRUCTURED NECHANISH 

CURRICULA/SYLLABI 
ENTRANCE RcQUIREMENTS 
TEACHING METHODS 
ASSESSMENT 
ADMINISTRATION 

Th i s i s a I i n ~ a r progresSIJ)n read i n g to t he outcome s of t he 
structured mechanism. However, the dynamic nature of 
cultural and sociological factors must obviously put 
pressure on an institution to review its various 
components in an ongoing fashion. By introducing the 

component, EVALUATION, the loop essential to the 
existence of a continuous flow of communication from 
the top to the structured mechanism and back is 
created, 
dynamic. 

rendering an otherwise static process 
(As illustrated in diagram over leaf.) This 

makes it possible tor practices to evolve in an 
informed, rather than haphazard fashion. It also 
emphasises the vital role which evaluation of the 
structured mechanism plays in such an institution. 
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Determine 

• 
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IN TERMS OF 

PHILOSOPHY 1 

___ A_1_M_s_o_F_T_H_E __ 1N_s_T_1T_u_T_1_o_N_:~ 

Determine .. NEED 

STRUCTURED HECHANISH 

;cuRRICULA/SYLLABI 
ENTRANCE REQUIREMENTS 
TEACHING MET!-iODS 
ASSESSMENT 
ADMINISTRATION 

l NEED. 
: : EVALUATION 

Determine 

• 
OUTCOMES 

OF THE 
STRUCTURED 
MECHANISM 

Figure 3. - HIERARCHY OF MAJOR COMPONENT GROUPS 
WITH EVALUATION ADDED; 
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As a result of considering necessary relationships between 
the components, a flow-chart (comprising the 
institutional · components identified in the Delphi 
phase) was beginning to evolve . This flow chart was 
developed further in order: 

1) to be able to visualise the various 
components and their relationships with 
one another 

2) to compare the "natural" hierarchy of 
the various components with the perceived 
level of importance gleaned from the 
interview phase of t he p ro j ect. 
(See Figure 6 in Chapter Three - page88 

It is clear that the starting point for any educational 
institution is consciousness of the demands of society 
that govern the philosophy of such an institution, and 
the only way to keep abreast of these demands, which 
are constantly changing, is through research. Further, 
evaluation of a programme can only take place in terms 
of research results that point to changing sociological 
and philosophical factors. With this in mind I decided 
to include the element of RESEARCH as a vital 
institutional component. 

also added 5 other subordinate components: my additions 
have all been placed in circular enclosures on the 
flow-chart. (See overleaf). All rectangular 
enclosures contain components that were identified by 
the Delphi consultants. 
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CHAPTER THREE 

THE INTERVIEW PHASE 

Having established a framework for the analysis of an y 

• 

< g e n e r a. 1 ) t e r t i a r >' mu s i c i n s t i t u t i on , i t was. t h e n 
possible to use this framework as a basis for the main 
part of this research project, namely to address the 
central GOAL QUESTION defined at the conclusion of the 
pr e 1 i m i n a r· ;,' s t u d >' • Th i s i s : 

t, .. IHAT ISSUES DO THE PEOPLE INl.}OL'-JED AT THE SACM 
PERCEIVE AS AREAS OF CONCERN IN RESPECT OF 
THEIR EXPERIENCES AT THE SACM, 
AND l,JHAT ARE THESE COhlCERN~:? 

RESEARCH STRATEGY 

1) The Research Perspective 

Verma and Beard (1981:1) begin their book "What is 
Educational Research" by saying: "there is no 
universally acceptable, infle>:ible meaning of 
research." However, the 1 iterature seems to be in 
general agreement that there are four accepted 
perspectives or paradigms in which research may take 
place. These are: 

PSYCHOLOGICAL/BOTANICAL 
PHILOSOPHICAL 
POLITICAL/HISTORICAL 
ANTHROPOLOGICAL/SOCIOLOGICAL 

(Rochford in Steinberg, 1983:46) 

In the case of this research the only two clearly 
appropriate options were the Psychological/Botanical 
(also referred to as the Scientific or Narrative 
Paradigm), or the Anthro~ological/Sociological 
perspective (often used in social research and 
referred to as the Interpretative Paradigm - Cohen and 
Man i on , 1 980 : 38) , 
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The scientific perspecti ve i s described by Parlett and 
Hamilton (in Tawne y , 1976:85 ) as being 
" ..• Hypothetico-deductive methodology derived from the 
experimental and mental traditions in Ps>·chology ... " 
which is usually used for testing hypotheses and 
isolated variables using numerical analysis. 

The reasons why I felt the Scient i f i c Paradigm would not be 

' 

appropriate in this research are as follows: 

I d i d noi set out to test an y h ypothes i s 

people s ' opinions and Knowledce are not 
quantifiable (Heyns in Steinberg, 1983:35) 

i t i s di ff i cu 1 t ( or per hap~- imp oss i b 1 e) to c c,n tr o 1 
the variables being studied in this t ype of research 
(variables such as temperament, per·sonal i ty, 
or a different sample) 

Other features which ma ke the Scientific Paradigm unsuitable 
for the purpose of this research include: 

in the Social Sciences (of which Education is a part ) 
one deals with " ••• events or occurrences which are not 
repeatable ••. " (Verma and Beard,1981:14) 

that there is the " ••• tendency for the investigator 
to th i nk in terms of 'parameters' and 'factors' 
rather than 'individuals' and 'institutions' 
••. divorcing the study from the real world." 
(Parlett and Hamilton in Tawne y , 1976~87). 

there is also the danger of neglecting certain Kinds 
of data if one is restricted to quantitative data. 
(Parlett and Hamilton in Tawney, 1976:87) 

the researcher may be 1 imited to seeking 
generalisations among pre-determ i ned 1 ines 
and not allowing for "accidental" 
da. ta that ma.>' be of interest or· va 1 id i ty. 
<Parlett and Hamilton in T~wney, 1976:88) 
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I decided at the outset of this research project not to seek 
generalisations based on statistical methods, but 
rather to glean "direct e xperience taken at face 
value" <Cohen, 1985:31) describing the recdity of a 
situation in terms of the perceptions of the people in 
the s i tu a. t i on • 

Accordingly, I elected to work within the 
Sociological/Anthropological perspective. This is 
defined as such, as it is rooted in Sociology and is 
compared with Anthropology in that it " •.. seeks to 
describe and interpret .•• " rather than to quantify 
(Parlett and Hamilton in Tawney, 1976:84). According 
to Parlett and Hamilton (in Tawney, 1976:84) the usual 
pr·ocess in Anthropological resea.rch i '=· " •• , (by) 
observation, further inquiry and explanation, the 
investigator's focus is progressively reduced and 
concentrated on the issues that emerge." For the 
purposes of this re~earch I applied this process in 
the following ~ay: 

INQUIRY 

! 
FOCUS 

J 
FOCUS 

INTERVIEWS 

AREAS OF CONCERN 
<EMERGENT THEMES> 

- - - ANALYSIS AND DISCUSSION 
OF EMERGENT THEMES 

SCRUTINY OF ANALYSIS 
BY INDEPENDENT 
SUBJECT SPECIALISTS 

CONCL_US IONS - - - - QUEST I Ot~S EMANATING FROM 
EMERGENT THEMES 

Figure 4A ~ DESCRIPTION OF RESEARCH PROCESS 
IN MAIN PART OF RESEARCH 
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2) The Research Approach 

Having established the research perspective within which I 
chose to work, it seemed neccessary to consider the 
type of data I was looking for as well as -what would 
be done with this data. This is what is often 
refi::, -red to as the re:ear·ch apprc,ach. 

The research approach I have elected to employ comprises 
elements from three types of generally acceptable 
appr·oaches: 

1. The Interpretative Approach 

Cohen and Manion (1980:39) define Interpretative 
research as being characterised by concern for the 
individual and to " ••. understand the subjective world 
of human experience." 

2. The Desc~iptive Approach 

Best (quoted in Cohen and Manion,1980:68) defines 
Descriptive research as being concerned with "what is" 
or· "what exists" or· "practices that prevai 1; beliefs, 
points of view, attitudes that are held; processes 
that are going on •.• " 

3. The Illuminative Approach 

Parlett and Hamilton (in Tawney, 1976:59) describe 
Illuminative research as " ••• whether as teacher or 
pup i 1 ••• (one di scer·ns and discusses) .•• the 
(institution's) most significant features, recurring 
concomitants and critical processes (and) 
illuminate(s) a complex array of questions." 

The descriptions of these three research approaches identify 
the Kind of da.ta I intended to investiga.te, namely: 

What the individual participants' subjective 
experiences of the institution were, through their 
descriptions of their own beliefs, points of view and 
attitudes. This would hopefully reveal (illuminate) 
significant features <emergent themes) of the 
institution on which I could focus. 
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3) The Research Instrument 

I chose the interview as a data-gathering instrument for the 
following reasons: 

(After Smith in Steinberg, 1983:20) 

the dialogue situation usuall y results in accurate and 
detailed data being obtained 

issues can be probed when and where necessary 

it fac i 1 i tates a good r·esponse rate 

rapport and credibility can be established 

respondents are not e xpected to have to w~ite responses 
which is often seen as a burden 

open-ended questions can be used 

Some disadvantages of using interviews are: 

they are time consuming, 1 imiting the number of 
interviews that can be completed 

the personal interaction between the interviewer and 
interviewee may bias the data. To minimise this 
requires great self-control on the part of the 
inlefviewer~ However, an interviewer has to recognise 
that it is not possible to avoid affecting the way the 
interview is conducted, because of the unique way any 
two people interact. Interviews could thus be 
criti~ised as .not being replicable, but there appears 
to be no substitute for them. 
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4) The Sample 

Verma and Beard (1981:34) suggest that two important factors 
should be considered when determining the sample of a 
population: adequacy and representativeness. 

Adequacy 

According to Steadman (in Tawne y , 1976): 
"The notion of what constitutes an 
"adequate" sample ...• is a tangled one. 
Whenever the intention is to ascertain 
numerical levels .••• the r·equirements of 
classical sampling theory apply." 

Cl ass i ca 1 samp 1 i ng theor y a.ppear·<:. tc, revel ve ar-ound 1 arge 
samples yielding large quantities of numerical data, 
from which statistically rel ia.ble generalisations rncc.>' 
be inferred. <Ta.vmey, 1976:19). The literature seems 
to be in agreement that the use of "classically 
adequate" samples normally apply to research of a 
numerical/statistical nature. The question of 
adequacy would appear to be somewhat different in 
non-statistical research. 

Harlen (in Tawney,1976:48) suggests that the adequacy of a 
sample be seen in terms of scale and scope of the 
research. The question Harlen asks is whether one 
should decide at the outset what kind of data one is 
looking for and glean a large quantity of this data 
from a large sample (scale), or whether one should 
al l OvJ f or· " u n i n t e n de d d a. t a" < f 1 e x i b i 1 i t y ) and 1 o o K f or 
a wide range of different kinds of data from a smaller 
sa.mple (scope). He thus implies that the adequacy of 
a sample is determined by the nature and context of 
the research. He continues by stating that scope is 
" ••• vast 1 y more important .•• " in de sc r i pt iv e types of 
research. 

Accordingly, it seemed appropriate to aim for scope, 
intensity and fle x ibility because of the deliberately 
non-statistical, descriptive and illuminative nature 
of this research, as well as the intention to glean 
narrative as a data form. 
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Representativeness 

Because of the variety and complexity of personal 
backgrounds, activities and goals of each individual 
at an institution such as the SACM, the education 
provided would be seen by these individuals from 
numerous different perspectives. Therefore, in 
selecting the sa~ple to be studied, I decided that a 
priority would be to attempt to represent as many of 
these different perspectives as possible. 

With r~presentativeness as a priority, it was decided to 
look to standard sampling techniques for guidelines. 
According to Verma and Bear·d ( 1981: 92) a re 1 i able 
technique in terms of representativeness is 
stratification (Stratified Sampling). Cohen and 
Manion (1980:99) define Stratified Sampling as: 

"dividing the population into 
homogenous groups, each ~ontaining 
subjects with similar characteristics." 

With this as a guideline I decided to divide the target 
population (defined a.s all those involved in the 
educative process at the SACM) into categories, and 
interview a number of respondents from each category. 
One difficulty in categorising this particular 
population was that there was a relatively low ·number 
of people involved in each of a large number of 
various activities. In 1985 there were 55 
staff-members teaching 31 different subjects to 84 
undergraduate students registered for degrees or 
diplomas (informa.tion from the SACM Faculty Office). 
Furthermore, it was found in the Preliminary Study 
that very few students at the SACM shared common 
biographical or curricular characteristics (pp 57 and 
58). For these reasons I decided to categorise the 
population of participants in the educative process 
into their'respective conventional educative roles in 
this process as shown in Table 4. 

My original intention wa.s that four to five respondents in 
each category would be interviewed. This would 
represent the category but not render the total number 
of interviews impractical. 
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In order to avoid the risk of having respondents with any 
particular non-random attitude towards the SACM, 
the respondents were selected randomly from alpha­
betical lists of present and past students and 
staff. After compiling a master list of possible 
respondents (names and telephone numbers were 
obtained from the SACM) this list was categorised 
into the various strata (categories) in Table 4 
and the names within each stratum arranged in 
alphabetical order. 

Every second name -from each stratum was taken to compile 
a short-list. If any person on the short -list 
was not readily contactable I attempted to contact 
the person whose name appeared immediately after 
the short-listed name on the alphabetical list. 

Because of the varying numbers of names on the different 
lists it was sometimes necessary to deviate from 
this procedure. For example, from an alphabetical 
list of only four possible respondents in the 
category "Full-Time Administrative Staff" (past 
and present), one of them was a Delphi Consultant 
and therefore could not be approached again. 
Of the remaining three only one felt that she 
had the time to participate. 

In order to minimise the risk of the findings of the 
study being biased by a predominantly undergraduate 
student perspective, it was decided that a 
proportionately higher number of staff members 
would be interviewed: 

Undergrauate students interviewed: 20 out of 84 
Staff-members interviewed 17 out of 55 

In some strata, thus, I interviewed fewer (or more) 
than the four respondents per stratum that 
I had originally envisaged. This technique 
represents an attempt at random selection within 
each stratum. Only one person who was approached 
elected not to participate. The final sample 
was constituted as in Table 4 overleaf. 

(24%) 
(31%) 
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NUMBER OF 
RESPONDENTS 

Ex-students; professional players 7 
Ex-students; school music teachers 4 
Full-time academic staff 5 
Full-time practical staff 7 
Part-time practical staff 4 
Full-time administrative staff 1 
First-year students 5 
Second-year students 6 
Third-year students 5 
Fourth-year students 4 
Post-graduate students 2 
Parents of students 2 

TOTAL 54 

TABLE 4 CATEGORIES OF RESPONDENT IN INTERVIEW PHASE 
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THE STRUCTURE OF THE INTERVIEW 

After thanking the interviewee for agreeing to participate, 
a brief description of the research project was given. 
The detail given depended on the extent of the 
interviewee's interest in or questions about the 
project. 

The interviewee was then assured that all that was to be 
said would be treated confidentially in that he wou l d 
remain anonymous. The participants would only be 
identified in terms of, for example; "a first-year 
student". 

The interviewee was then asked if he objected to the 
interview being tape-recorded. No-one objected to 
this. 
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Then the actual interview procedure was described to the 
interviewee and the interview preceded thus; 

A list of the Key-Issues (see Delphi phase - page 71 
and also Appendix VI,) was shown to the interviewee. 
(I did not include in this list the five components 
which I myself had added to th~ flowchart). The 
interviewee was then asked; 

PLEASE SELECT ONE KEY-ISSUE THAT YOU FEEL TO BE THE AREA OF 
MOST CONCERN THAT YOU HAY BE QUALIFIED OR INCLINED TO 
TALK ABOUT IN TERMS OF YOUR EXPERIENCE AT THE COLLEGE 
OF MUSIC. 

It was emphasised that the responses to the issues must 
refer specifically to experiences at and to do with the 
UCT College of Music (the SACM). 

When the Key-Issue had been chosen, the question: 

IN TERMS OF YOUR EXPERIENCE AT THE COLLEGE OF MUSIC, PLEASE 
WOULD YOU GIVE HE YOUR THOUGHTS, COMMENTS, IDEAS AND IN 
GENERAL, YOUR FEELINGS ABOUT THE ISSUE OF .•• " 

and the Sub-Issues were read out one at a time. The 
responses were tape-recorded. 

An example of a complete question follows: 

"In terms of your experience at the SACM, please would you 
give me your thoughts, comments, ideas and in general 
your feelings regarding the issue of the place of 
Composition in a Curriculum." The entire question was 
repea~ed ior each Sub-Issue. I found it necessary to 
repeat the entire question each time because 
respondents tended to lose track of the actual question 
- especially the emphasis on the " ... in terms of your 
experience of the SACM." 

The respondent was then "guided" through his thought process 
by the interviewer, specifically by preventing him/her 
from diverging from the issue at hand, and generally by 
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clarifying comments made and attempting to come to the 
point of an argument or comment. 

The recorded interview was then transcribed and the 
main point of each of the responses was paraphrased and 
typed out using (as much as was practical) the words of 
the interviewee. 

The paraphrased transcriptions of the interviews were 
then sent to the respective participants asking them to 
react to the paraphrasing in terms of whether they felt 
I had correctly represented what they had intended ta 
say. Only three respondents felt they needed to 
respond to this opportunity and al l misunderstandings 
were corrected to their satisfaction. The final, 
corrected versions of these transcriptions appears in 
Appendix IX. 
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AN OVERVIEW OF THE RESPONSES TO THE KEY-ISSUES 

Some interesting observations emerge from an overview of the 
responses to all 18 Key-Issues. They concern: 

1) The frequency of selection of Key-Issues. 
2) The distribution of the Key-Issues that were selected 

by respondents. 

1) THE FREQUENCY OF SELECTION OF KEY-ISSUES 

In the interview each respondent was asked to make a "main 
choice" - that Key-Issue that was of most concern and 
which was discussed in detail in the interview - and 
also asked to point out any other Key-Issues that they 
felt were additional areas of concern in their minds at 
the time. 

The ensuing histogram indicates the range of frequencies of 
selection of the Key-Issues based on the main and 
additional choices. 



KEY ISSUES 

H: Training of orchestral musicians 

F : Training of school teachers 

G : Career prospects in music in South Africa 

A: Curricula/syllabi/aims of the SACM 

B: General musicianship 

E : Entrance requirements/ admission procedures/ 
standards 

J : Music and the education of musicians as part of 
culture in SoutW Africa/social and sociological 
issues surrounding music and music education 

I : The concept of the University music department 
as opposed to that of the conservatory 

C : Evaluation and assessment of Students 

M: Vocal music/opera 

L: Communication within and between 
music departments 

D: Facilities 

N : External examination systems such as UNISA 

Q : Course evaluation 

K: Private music teaching 

0 : Teaching methods 

P : Administration 

R: Training of University lecturers/teachers 

page BS · 

NUMBER OF RESPONDENTS 
EACH ISSUE 

I I 

MAIN CHOICE 

ADDITIONAL CHOICE 

15 

:~ 

GRAPH 6. CUMULATIVE FREQUENCY OF MAIN AND ADDITIONAL SELECTIONS 
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Although of some significance, the frequency with which the 
respondents selected particular components may not 
necessarily be an indicator of the IMPORTANCE of these 
components. The issues that were chosen by the highest 
number of interv~ewees will be seen simply as those 
that are foremost in the minds of the sample. 

Furthermore , as can be seen from the relationships between 
the components on the flowchart, none of them is 
independent of the others. The components are so 
interdependent that if any particular component is 
perceived to be an area of concern. it may be that the 
difficulty lies not on l y with that component and 
"visible" aspects of that component , but wi th it s 
"structural" aspects: that is, other closely linked 
components. 

It is felt that inferences concerning levels of importance 
based on the frequency of responses cannot justifiably 
be made. For example, "evaluation" clearly plays a 
vital role in the dynamics of an institution, and yet 
only one respondent chose to discuss it. 

The most frequently selected Key-Issues (based on the 
cumulative frequency of main and additional choices) 
simply delineate MAIN AREAS OF CONCERN, and they are: 

FIGURE 5 

1) 

2) 

MAIN AREAS OF CONCERN 

The Training of School Teachers 
The Training of Orchestra l Musicians 
Career Prospec t s in Mu s ic in Sou th Afri ca 

The Curricula/Syllabi/Aims of the College 
General Musicianship 



These have been "boxed" into two main groups: 

1) Concern about employment and 
2> Concern about the means to gaining skills and 

knowledge. 
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In other words, 
this sample 
providing to 
employment. 

the overall concern among the people in 
is with the MEANS <2) that the SACM are 
the END (1) of graduates gaining 
I would take this further and suggest that 

this overall concern points to the need to establish 
clarity about the place of professionals and graduates 
in any - but speci f ical l y our ( rather comolex ) ­
society. 

It appears necessary to establish clarity about questions 
such as: 

why music graduates and professionals are needed in 
society, 

how many are needed, 
what kind of graduates are needed, and 
how they can contribute to the improvement of the quality 

of life for all in society 

This will require further research and it is hoped that this 
project will point the way for future areas of 
research. 

At this stage of the project it was thought that it would be 
interesting to juxtapose the "natura l " im portance or 
hierarchy of the inst itutiona l components with the 
areas of most concern implied by the frequency of 
selection. <Figure 6 Overleaf) 

Figure 6 snows that there is at least one area of concern 
in each of the major institutional component groups. 
This indicates that every major aspect of the SACM's 
institutional composition contains elements of concern. 
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............................................................ sociological 
Issues 

r----------

I • • 
Career 

Prospects 

... 
EVALUATION 

•-

.... 

the 5 areas of 
most concern 
in terms of 
frequency of 
selection 

other areas 
selected by the 
respondents 

KEY 

A I A 
Communication ~ University 

within & ~............................................. or 
without the Conservatory 
Institution 

PH:t:LOSOl?HY 
OF .. 
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______ ... 
• Curricula / 

Syllabi / 
Aims 

Teaching 
Hethods Entrance 

Requirements 
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··, . 
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• 
General 
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-----... • • Training 
of 

School 
Teachers 

Orchestral 
"Training 

Assessment 
of 

Students 
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Training 

Other 
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Orientated 
Course 
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of 

University 
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Need 
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Affects 

Figure 6. 
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Teaching 

FLOWCHART OF INSTITUTIONAL COMPONENTS 

External 
Examination 

Systems 

(INDICATING FREQUENCY OF SELECTION OF EACH ISSUE) 
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2) THE DISTRIBUTION OF THE KEY-ISSUES THAT WERE SELECTED 
BY RESPONDENTS 

A salient feature of the selection of Key-Issues by the 
respondents is the wide range of choices made. Every 
single Key-Issue that emerged from the Delphi phase was 
selected by at least one respondent. Furthermore, 
within each particular category of respondent, the 
choice of Key-Issue was also varied. For example, the 
respondents who are members of the SACM's ful I -time 
practical teaching staff (3 Pianists, 1 Vocal, 1 Organ, 
1 Aural Skills, 1 Chamber Music) all selected different 
issues. Also, out of the 54 respondents, only 10 
(1 8,5%) of them selected (as their main choice ) the 
most frequently selected Key-Issue (H - The Training of 
Orchestral Musicians). 

This is in keeping with the impression gained in the 
Preliminary Study that the wide range of individual 
v:ews, needs, aspirations and philosophies of any group 
of people institutionally involved with the teaching 
and learning of music, creates particular difficulties 
in setting goals, standards and curricular content, as 
well as in conducting research within the institution. 
This emphasises the importance of a central 
philosophical viewpoint that an institution should 
have. It also points to the need for sufficient 
curricular choice to cater for the variation in student 
needs. 

The fact that every one of the Key-Issues was chosen by at 
least one respondent suggests that all of them may be 
areas of concern at the SACM. 

It is, however, not my intention to make c l aims based upon 
the statistical representativeness of viewpoints. 
wish rather to establish a broad, thinly spread view of 

the institutional character in the eyes of this sample 
population. In the analysis, ~ views need to be 
considered, whether or not they appear to be majority 
opinions. 
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CHAPTER FOUR 

ANALYSIS OF THE REPONSES 

Graph 6 on page 85 of Chapter 3 shows that, in terms of 
the frequency of responses there are at least five 
possible areas of concern which could constitute the 
subject for detailed analysis. These are: 

Th~ Training of Orchestra l Musicians 
The Training of Schoo l Teachers 
Career Prospects in Music in South Af rica 
Curricula/Syllabi/Aims of an Institution 
General Musicianship 

It was decided to concentrate on on l y one o f these fiv e 
prominent Key-Issues, since a detailed analysis of more 
than one of them would lie beyond the scope of this 
project. 

The treatment of the remaining Key-Issues will comprise only 
brief reports (and comments where appropriate) on the 
responses to these issues, as it was felt that a 
detailed analysis of all of them would comprise a 
volume of work beyond the scope of what is required in 
terms of this dissertation. This, however, does not 
detract from the importance of the issues discussed in 
this section. The intention of including this material 
is to lay the foundations for a framework within which 
future researchers and administrators concerned with 
the SACM may base their work. These reports appear in 
Appendix VI I I. 

Of the five prominent Key-Issues. Key-Issue A, name l y 
"Curr i cu l a / Sy ll abi/ Aims of an I ns titu tion", wa s 
chosen t or tho r ough anal y s is . a lt hough i t ha d on ly been 
selected as a "main choice" with the third highest 
frequency. 
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The reasons for this were es fol lows: 

Of the three most frequently selected "main choices" -

the Training of School Teachers, the Training of 
Orchestral Musicians and the Curricula, Syllabi and 
Aims of the Institution - the last lies highest in the 
Hierarchy of Institutional Components, and comprises a 
vital stage in the planning of an institution's 
Structured Mechanism. 

The spread of · categories of respondent constitutes a 
representative cross-section of the sample:- Key-Issue 
A was represented by 1 student from each year, two 
ex-students (one who is a school music teacher and the 

other a professional pianist>, a member of the 
part-time practical staff and a full-time member of the 
academic staff. 

It seems to be a practical and "tangible" issue as well 
as being a prominently "visible" element - it was the 
most prominent issue refered to by the Delphi 
consultants as well as being a prominent issue in the 
view of a high number of respondents. 

It was decided that the other three Key-Issues that featured 
most prominently in the interviews would not be 
analysed in detail for the following reasons: 

The Issue with the highest overal 1 response rate, of 
The Training of Orchestral Musicians is an issue that 
can only be related to the SACM in terms of the need 
for such a course to be established. The responses to 
this issue comprise suggestions and ideas about the 
possibility of including such a course at the SACM as 

. well as pointing to the demand and need for such a 
course. This issue was also selected by a rather 
biased group of respondents comprising 4 ex-students 
who are professional players <~ orchestral 
musicians>, 3 part-time practical staff members (all 
orchestral players> and one 2nd-year student (Cello). 

The Issue with the second highest frequency of 
selection, The Training of School Teachers, was decided 
to be too vast and controversial an area to be 
appropriately treated in this study. Also, the 
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majority of respondents to this issue (8 out of 10) 
were students, which would possibly result in an 
unevenly represented view. However, it must be 
stressed that this seems to be a major area for concern 
at the SACM and it is suggested that it become an area 
of research. 

Although the issue of Career Prospects is a vital 
sociological issue, it is beyond the scope of this 
study. Furthermore, the number of "main choices" for 
this issue (6) is less than the number of main choices 
for the issue concerning Curricula/Syl l abi / Aims of an 
I nstitution ( 8 ) . 
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THE DETAILED TREATHENT OF KEY-ISSUE A - CURRICULA/ SYLLABI/ 
AIHS OF THE SACH 

The Delphi Assertions that gave rise to these Sub-Issues 
appear in , Appendix V. Please refer to this Appendix 
while reading this chapter for a broader perspective of 
the possible arguments concerning each issue. 

The Sub-Issues were categorised into groups dealing with: 

curricular aims <A1-A4) 
management of curricula <A18-A23) 
curricular content (A5-A14) 
syllabi 
sociological factors 

(A15-A17) 
<A24 ) 

I have dealt with the interview responses as follows: 

Firstly, 

• 
for each Sub-Issue, have 

summarised the overall impression of the 
interviewees 

where appropriate, quoted salient excerpts from 

the interviews to this issue as well as others 

introduced the views of respondents to other issues reported 
elsewhere in this study where apposite 

referred to the findings of the Preliminary Study 

showed, wher~ possible, how problems mentioned 
have been addressed by other writers, and 

provided my own interpretation of the evidence 
<and offered suggestions where appropriate). 

The material resulting from the above steps (this procedure 
varied in accordance with the context of each 
Sub-Issue) was then shown to certain members of the 
SACM academic staff who were felt to be knowledgeable 
in the relevant areas. These staff members were asked 
to criticise the material, to provide 
counter-arguments and generally to illuminate the issue 
under discussion. 



page 94 

This step was felt to provide a certain balance in 
perspective on the issues discussed. 

SUB-ISSUES CONCERNING CURRICULAR AIHS 

The overall impression gleaned from the interview material 
under this heading bears out what was suggested in the 
preliminary study; that the SACM is seen to lack 
goal-orientated curricular structures and that there is 
concern that there should be more professionally 
goal-orientated curricular choice in the prospectus. 
The present curricular structures are seen to be rigid 
and too similar to one another to be significantly 
different in terms of goals. CA table of the 
curricular choices appears overleaf). 
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The issue of the aims of a curriculum is of concern not only 
at the SACM. It was, for example, the issue most 
frequently alluded to by the Delphi consultants. 

Also, during the First National Music Educators Conference 
held in Durban in 1986 a group of twelve heads of 
department from various tertiary music education 
departments in South Africa were invited to participate 
in an " ... exchange of ideas concerning programmes for 
music education •.. " at tertiary level. (Jackson, 
1986:147-168) One of the topics they were asked to 
address was that of the ma i n 
Music Educat i on programmes. 
only three articulated clear 

goals o f their respect i ve 
Of t he t we l ve par ti c i pan t s 
goa l s for their 

programmes, and six of them did not mention goals at 
al l . This may mean that the issue of programme goa l s 
or o b j ec tiv es ma y genera lly no t b e seen to b e of mu c h 
significance to the success of education programmes . 

A discussion of the separate issues treated in the 
interviews follows. 
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THE AIH OR DIRECTION OF A CURRICULUM < A 1 > 

The respondents agree that a curriculum must have an aim or 
a direction and that there are two major directions 

that a curriculum can take: 

1> a professional direction or training (mentioned by 7 
respondents) 

2> a direction serving to give greater knowledge 
(mentioned only by 1 respondent> 

Two of the Delphi consultants made assertions to this 
effect, namely: 

'An institution's curricula 1ust have focus 
or ai1, ie, an institution is either: 

and: 

1l ••• preserving a culture ••• , 
ie, to train perfor1ers, whether 
solo or other or an institution to train teachers, 
or concerned with: 

2) a broad intellectual discipline , 
training .individuals to cope with 
anything In the future.• 

'So often there is confusion a1ongst students 
and staff because they do not know what they 
are ai1ing for. There 1ust be 
(professional) thrust and direction in 
tertiary 1usic education.• 

The latter Delphi assertion was corroborated by the 
Preliminary Study, namely that a disturbing number of 
students were confused about their goals. (It is 
possible that the curricula at the SACM may not be 
sufficiently goal-orientated. On the other hand, much 
o f the confusion may be of the students' own doing>. 

Various sources confirm the importance that should be given 
to curricular aims . Ole Sand (1965:71-72) states that 
the curriculum maker's first task is: 
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• .•• the building of objectives for the curriculu1. These objectives or state1ents of ends 
should be constructed in a syste1atic aanner that consciously uses appropriate data sources 
and screening devices.• 

The data sources and screening devices presumably refer to 
research that would reveal an appropriate philosophical 
basis for the objectives. This underlines the need to 
include research in terms of the model of Institutional 
Components. ( See figure 4 , page 78 ) . 

Further, a general impression among the respondents is that 
the SACM does not seem not to be particularly 
successful in either direction mentioned by the Delphi 
consultant above ... especially not in the "professional" 
direction. 

It has been said that the SACM is trying to achieve both of 
these broad goal-areas and achieving neither as a 
result (although one respondent, a senior lecturer, 
feels that both are successful areas). Elsewhere in 
this project (see Key-Issue I in Appendix IX) a 
respondent has suggested that the institution needs to 
look "long and hard as to where it is going and what 
its aims are" because the SACM does not fit into the 
definition of either a conservatory (graduate 
professional training) or a university department 
(general musical education). 

It appears vital that there should be a carefully formulated 
and justifiable philosophical basis to an institution's 
curricular aims. 

The need for a philosophical basis for the objectives of any 
music education programme is emphasised by House (1959: 
238): 

"Any music progra11e 1ust exist in unity with its setting; the admini strative philosophy, 
the needs and purposes of the co11unity ... • 

The dependence of curricular aims on the demands of societ y 
was illustrated in the diagram of the hierarchy of 
institutional components. <See Delphi - page 78) 
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To illustrate an example and to present a model for thought 
about such goals, the goals of the Music Education 
courses at Natal University (broadly stated by Dr E. 
Oehrle at the National Music Educators conference) are 
as follows: 

wrhe goals ot the courses are to initiate thoughts on the part of 
the student concerning their philosophy of ausic 
education, to acquaint thea with philosophies and 
processes of creative 1usic educators, to encourage 
students to judge their own abilities, to acquaint 
students with different types of 1usics and thus develop 
an interest in other 1usics, 
both an art and a science.w 
1986:159-160) 

and to look at teaching as 
(Oehrle quoted in Jackson, 

A further point to consider is the difficulty of setting up 
evaluative criteria for the assessment of students if 
there are unclear curricular aims. The respondent to 
Key-Issue C <Assessment of Students) seems to feel, 
however, that evaluative criteria are not necessary as 
long as the evaluation (of practical performance) is 
done "democratically". (See responses to Sub-Issue C6 
in Appendix IX>. The respondent did not indicate how 
"democratic" evaluation of student performance might 
answer the criticism of being haphazard or subjective. 
Clear curricular aims, leading to clear evaluative 
criteria, would probably be a more secure basis for 
assessment. 
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FLEXIBILITY/CHOICE IN THE CURRICULUM CA2> 

Most of the respondents feel that there should be more 
choice or flexibility in curricular content at the 
SACM. It was suggested that this could be done through 
a "credit" system based on a "core" curriculum in the 
first year or two of study and more choice thereafter 
as to which subjects students could choose to ma j or in 
and which they would have as "electivett or "non-majortt 
areas. The notion of such a ttcore" curriculum was 
mentioned many times under the heading of curricular 
content (page 118) as we! I as in reference to curricular 
a i ms and the issue of pro f ess i ona lly or i en t a t ed 
curricula. 

The only curricula with a professional aim that the 
respondents mentioned are the Education, Library 
Science and Opera <Diploma> curricula. The Practical 
degree curriculum was thought to be "limited" and 
"vague". No mention was made of the various 
undergraduate diploma curricula Cother than Opera) 
which, by virtue of requiring less "academic" content, 
could be seen to be more professionally orientated. 
This may indicate that students are less interested in 
diplomas than degrees. 

The respondents seem to feel that there should be other 
professional directions open - such as musical 
journalism , broadcasting and conducting. 

One of the respondents (senior lecturer) suggested that 
there is relatively li t t l e choice or f lexibilit y at 
p resent because of t he li mi t ed number o f s t af f a t th e 
SACM and the lack of necessary funding for more staff. 
The same respondent has suggested that a way out of 
this problem would be to introduce a system where the 
various universities in the Cape could share resources; 
students could register for courses at other 
universities and receive credit for those courses. 
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Having the choice of a variety of curricular structures 
would imply not only that there would have to be a 
greater variety of curricular items and areas of study 
available, hence necessitating a greater number of 
staff (be they full-time, part-time or on contract), 
but it would mean that students would need to be of a 
required standard in General Musicianship so that they 
can cope with these specialised areas. 

The need for greater levels of skills in General 
Musicianship at the SACM (as discussed in more detail 
in Issue AB on page 137) is seen to be an issue of 
concern. The discussion of General Musicianship 
(page137) points towards the need for a basic core 
curriculum that would offer students with differing 
musical backgrounds the opportunity to prepare 
themselves for a more specific approach. 

Also, the respondents have indicated the need tor many 
items to be included on a "core" curriculum: 
Conducting, "Non-Western" musics including Jazz, 
Popular and African Musics, Large Ensemble, Chamber 
Music, a Second Practical Study, and Composition. If 
there were to be so many items on a core curriculum it 
would not be possible for the varying students' needs 
and hence curricular structures, to be implemented in 
any other way but by introducing a preparatory course, 
or by expecting students to specialise on a 
post-graduate level. 

Personally, I can see more advantages in the latter. 
feel that specialist training in professional 
directions lies in the domain of post-graduate work -
after a core curriculum of two or three years -
post-graduate diplomas should be availab l e in practical 
areas, such as solo and orchestral playing, 
accompaniment and repetiteur work, sound engineering, 
studioisession-work training, chamber music and opera. 
Post-graduate degree work would be more appropriate to 
areas such as musical journalism, research, 
education. lecturing, musicology, library science 
and music administration. 
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Alternatively, students could be encouraged to register for 
undergraduate diploma courses in the practical areas. 
These courses would not require the same level of 
academic training implicit in a degree course, and 
could, possibly be part of the function of the 
Technikons or the "Conservatory" side of an institution 
such as the SACM. More discussion of the role the 
University should play in being an institution for 
education or training or both appears in the brief 
report on Key-Issue I. <The Concept of the University 
Music Department as Opposed to that of the Conservatory 
in Appendix VI I I ) . 

However, there seems to be something of a vicious circle. 
More curricular choice would neccesitate the need for 
more staff, which would mean that there would have to 
be higher student numbers to justify the numbers of 
staff. 

Some respondents feel that the SACM is lowering entrance 
requirements to maintain student numbers. (See 
Key-Issue E, Entrance Requirements and Standards in 
Appendix VIII). If this is so, admitting students who 
need remedial help in areas of general musicianship, 
limits their capacity for coping with more specific 
areas, especially those of professional training, and 
would necessitate employment of more staff to cope with 
the load of this remedial work. A more thorough core 
curriculum would also be needed, which would not leave 
much time for the student to work on his specialised 
area. 

So, the so l ution seems t o cons i s t o f finding wa y s to 
increase student numbers, and it may j ust be that 
introducing more choice and professionally orientated 
curricula would be one way of attracting more students. 
This is something of a "catch 22" situation. 

As has been suggested earlier ( and by other respondents to 
Sub-Issues H2, 11, 12 and H10), a certain status seems 
to b~ attached to having a degree, and that students 
want degrees and not diplomas. If this is so, student 
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numbers might drop if the profe9sional curricula led to 
a diploma and not a degree. 

As an alternative point of view, one of the Delphi 
consultant9 goes so far as to speculate that the 
bureaucratic and authoritarian attitude of South 
African officialdom may have contributed to a certain 
inflexibility among curriculum planners. 

would agree that at school level this authoritarianism 
exists, and re9tricts the feeling of individuals to be 
in a position to question authority, thereby playing a 
part in deciding on issues that affect their futures 
(such as curricular issues). It may be that, because 
of this, historically, students have never 
questioned what is offered or how things are done at 
the SACM, never really having put the staff under any 
pressure to consider this issue. Of course, many of 
the staff have also been educated in the same system, 
and may not expect these questions to arise. It would 
seem that under these conditions, it would be very 
easy for an institution to continue for a long time 
without a sense even of the need tor curriculum 
development, let alone substantive curricular change. 

This change, or process of curriculum development, ought 
to play a primary role in the administration of any 
institution such as the SACM. 

THE ISSUE OF PROFESSIONALLY ORIENTATED CURRICULA CA3> 

The responses to this issue serve to confirm the responses 
to the previous issue - that respondents feel that 
there should be more professionally orientated 
curricula available in the form of a wider choice of 
subjects which students may take. 

One of the respondents to Key-Issue I (Appendix Vlll) feels 
that there are student9 who are interested in studying 
music and who do not want to perform. This respondent 
also feels that student9 may be being "sent away" from 
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the SACM because they are not of a standard to perform. 
She goes on to suggest that career-orientated 
curricular structures may help the SACM through 
financial difficulties by attracting more students. 
and possibly even investment from the music industry. 

Another problem mentioned by respondents to Sub-Issues G6 
and G7 - Career possibilities - (it was also a finding . 
of the Preliminary Study) may be that students are 
generally unaware of career possibilities in music. 
Career-orientated curricular structures would help 
students find and develop their strengths, and direct 
them into finding suitable employment. 

Two of the respondents mentioned again the problem of the 
introduction of a wider range of choices for students 
to major in, which would necessitate additional staff. 
This would obviously be financially prohibitive in view 
of the recent state cut-backs on university subsidies 
and the generally unfavourable economic conditions at 
present. 

It appears that what needs to be investigated is whether the 
present curricular structures really are as 
insufficiently professionally-orientated and limited in 
terms of choice as they are perceived to be, and also 
whether the present economy and the actual "market 
place" for employment and consumer needs may preclude 
the need for more music-professionals in society. This 
can only be done through researching the needs of the 
students, the needs of the country as a whole 
(economically and socially) and the needs of the more 
immediate university and city community. 

suspect, in view of our dynamic socio-political climate, 
that such research would reveal the need for major 
curricular changes - not necessarily only in the area 
of professional-orientated courses - but in areas of a 
more "liberal" or general educational nature too. This 
would apply not only to the SACM, but to other 
tertiary institutions. 
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While it is understandable that changes on such a scale may 
be seen as threatening to staff and students alike, it 
is nevertheless clear that these questions will have to 

be addressed. 

THE STYLISTIC AIM OR DIRECTION OF THE INSTITUTION CA4) 

The general view of the respondents is that the stylistic 

aim of the SACM is limited to the "Western", 
"classical" idiom and that people involved at the SACM 

would benefit from "expansion" to other areas such as 

Jazz and African music. 

These respondents have recognised that whether this 
expansion could take place would depend on the size and 
versatility of the staff, and on funds available for 

hiring specialists in these other fields. A point made 
by one of the respondents (and also by one of the 

Delphi Consultants) is that, considering the 
University's limited financial resources, "to fix on 
one style (rather) than to blow it by trying all 

styles •.• " would be more economical. 

As discussed previously, the curricular objectives must be 
outlined in terms of various cultural and societal 
demands. The so-called "stylistic aims" of an 
institution based on these demands would surely dictate 
appropriate curricular structures. This relates, of 

course, to the need for an appropriate philosophical 
basis for all the activities of the institution as 
discussed in the beginning of this chapter. 

An argument against the id ea of "fixing" an one sty l e for 
reasons of economy relates to the multi-cu ltural needs 
of our society. This would necessitate complying with 
both the needs of the various sectors of society, and 
the need for development of inter-cultural awareness, 
which is felt to be a vital "direction" in which all 
education in this country should turn if prejudice and 
oppression 
page 119of 
this). 

are to be curtai l ed. ( see Sub-Issue AS, 
this chapter for further discussion of 
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Furthermore, I feel that revision rather than "expansion" 
is the key word to finding appropriate directions in 
music education. "Expansion" implies that the present 
situation (which is already seen by these respondents 
to be somewhat inappropriate) would remain in force 
merely with the addition of other subjects or 
activities. 

The idea of revision encompasses the questioning of present 
philosophical viewpoints - especially at individua l 
level. This is acknowledged as being very difficult to 
do, but I feel that every South African will one day 
need to revise his or her philosophical outlook. Th e 
universities are probably in the strongest position ( as 
communities of educated people) to lead the way to 
understanding and tolerance. 

One respondent suggested that the SACM " ... will have to 
become more of a South African institution and cater 
for the whole population •.. " 

Just how and when this could take place is a vital and vast 
issue beyond the scope of this project. However, 
future researchers are urged to consider this issue as 
one of priority. 



• 
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SUB-ISSUES CONCERNING HANAGEHENT OF CURRICULA 

INTEGRATION OF OR INTER-RELATION BETWEEN PARTS OF THE 
CURRICULUM (A18) 

At the interviews it was explained that integration of or 
inter-relation between parts of the curriculum referred 
to the degree to which, for example, the study of JS 
Bach from a point of view of the History of Music was 
presented concurrently with a view of the same composer 
or period in the other subjects such as Harmony, Form, 
Performing Literature and Chamber Music. 

All the respondents indicated or implied that this 
"coherence" or a "connection" or "integration" between 
aspects of a curriculum is important. 

The students interviewed felt that a limited number of 
aspects of their curricula at the SACM did 
inter-relate, but the general impression is that most 
subjects are dealt with in a fashion that does not 
emphasise or exploit their connections with other 
subjects. It seems that some aspects of the curricula 
did inter-relate, probably because different topics 
complement one another by their very nature, or that 
planned learning activities may have focused, by 
chance, on coinciding phenomena. As one of the 
respondents has put it: it is hard to ignore the way 
in which the different aspects inter-relate . 

The reasons put forward as to why there is felt to be 
insufficient inter-relatedness between aspects of the 
curricu l a include that: 

there may be little communication between 
lecturers 

it may be difficult to synchronise activities 
of different lecturers 

there may be too few staff to implement this. 
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It is generaly felt by the repondents that the work in what 
seems to be mostly an administrative and communicative 
effort to introduce this concept would be worthwhile at 
the SACM. I feel that the idea of the shortage of 
staff (as suggested by a senior lecturer) is unfounded. 
More staff would probably lead to greater difficulties 
in communication, and it would also imply that each 
member of staff would become more specialised in what 
they teach, leading, possib ly, to f urther 
compartmentalisation. 

Other important points mentioned by the respondents are 
that: 

the integrative disposition cultivated by 
learning in this fashion enhances the 
development of the "whole" musician 

the students and the~r needs should be the 
centre of a more centralised, integrated 
curriculum 

lecturers should give the students the tools 
to access and integrate information rather 
than giving them isolated fragments of 
knowledge 

the study of music can be seen to revolve 
around the study of the HISTORY OF MUSIC. 
This view could comprise the central point of 
such an integrated approach. 

The need for curricular items to re l ate more c lo se ly t o one 
another was revealed by the findings of the Preliminary 
Study. ( See Appendix I I pages 57 and 58 ) • The 
respondents to Key-Issue B (General Musicianship) have 
also indicated the need for integration of curricular 
items. 
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THE ISSUE OF WHETHER PRACTICAL ACTIVITIES SUCH AS LARGE 
ENSEMBLE (ORCHESTRA OR CHORUS> SHOULD BE COMPULSORY, 
AND IF SO, WHETHER ACADEMIC CREDIT SHOULD BE DUE FOR 
PARTICIPATION IN SUCH ACTIVITIES CA19) 

Two of these respondents as well as one of the respondents 
to the issue of the role of the SACM (Key-Issue I) felt 
that "academic" credit should not be due for 
participation in Large Ensemble. The reasons given 
were that it is not an academic activity and that there 
are difficulties in evaluating these activities. 

Al 1 but one respondent felt that participation in Large 
Ensemble should be compulsory. The majority view was 
that, at the SACM, the students are mostly concerned 
with solo performance. Compulsory Large Ensemble would 
involve these students in collective music-making which 
is likely to be beneficial to them. 

Those in favour of compulsory participation suggested that 
such participation should earn credit, 
necessarily "academic" credit. 

although not 

The prospect of assigning "non-academic" credit to learning 
activities may not appeal to some educators, because 
a) it demands the fulfilment of an arbitrary condition 
and b) the value of the experience is difficult to 
assess (but has to be assumed). CPastoll, 1988) 

It needs to be recognised, however, that any given 
examination requirement is also arbitrarily selected, 
in a sense. Any apparent objectivity in deciding on 
academic criteria resides in the strong likelihood of 
agreement by co l leagues in simi l ar institu tions . But, 
in the end, it is sti ll up to the teachers to decide 
what requirements to impose, and what kind of 
performance criteria to use. Teachers similarly have 
the right to decide on what kinds of learning 
experiences may have merit, even if they find it 
difficult to assess the extent to which someone has 
benefited from those experiences. 
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THE ISSUE OF THE STUDENT WORK-LOAD CA20) 

All the student respondents and one lecturer interviewed 
felt that the work-load for students at the SACM was 
light, and that more coverage of material could be made 
in the given time. Two other respondents felt that the 
work-load depends on factors such as individual 
students' abilities, what they make of their courses, 
and the problem of students l eaving assignments. exam 
preparation and rehearsals to the last minute, 
creating unnecessary pressure for themselves. 

This notion that the work- load i s l igh t i s supported b y th e 
observation of one of the respondents discussing the 
issue of entrance requirements (Key-Issue E>. This 
respondent noted that " .•. the content and the structure 
of the courses (at the SACM) are designed in such a way 
that you can get away with doing the minimum of work." 

One of the student respondents felt that the reason for the 
light work-load is that lecturers and students are 
"apathetic". 

It was felt by the respondents that an increased work-load 
at the SACM would help to motivate students, help 
raise the standards; thus helping students to prepare 
for careers. 

Some furth•r suggestions from the respondents are that the 
work-load should be weighted in the first year so that 
students would have more time in later years to 
specialise; that an integra t ed approach ( as discussed 
ear l ier in A19 ) wou l d he l p t o i ncrease t he work- l oad: 
and that the work-load should be increased in such a 
way to emphasise the major area of study . 

A possible reason why the workload may be perceived to be 
"light" may be that the curriculum planners at the SAC M 
have deliberately allowed for sufficient time for the 
students to practise. If this is so , it seems that the 
student respondents are unaware of this intention. 
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Furthermore, this relates to whether the courses are 
intended to place emphasis on the practical or the 
academic side of the students' activities. This in 
turn depends on the central ethic or goal of the 
institution. 

If students are able to leave assignments and exam work 
until the last minute, there can be two explanations: 
either there is too much work so that things inevitab l y 
get left to the last minute. or because students may 
become accustomed to not having to apply themselves 
constantly. I would interpret the tone of most of the 
responses to this issue to indicate that the latter may 
apply in this case. 

The level of ambition and ability to cope with pressure of 
individual students may affect their perceptions of 
this load. 

Another factor fuay be that because of the varying musical 
backgrounds of students, varying perceptions might 
well exist as to how difficult or how pressured the 
work to be covered actually is. 

For example, if a person with perfect pitch and a highly 
developed sense of aural perception were expected to do 
Aural I and II, they may perceive the work-load to be 
light in comparison with someone who may need remedial 
work in this area. 

Furthermore, it seems logical that the way a curriculum is 
presented (ie set out and clearly described) and 
evaluated can affect the work-load. It seems as though 
a curriculum with a demand for consistent app li cat i on 
would benefit students and the standard in general. 

It appears that there will always be varying perceptions of 
the work-load, but that there are means to optimise it 
(at least to the extent that there is not too wide a 
spectrum of dissatisfactions). The questions that need 
to be asked concern whether students are sufficiently 
prepared to cope with the level and the pace of the 
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work; whether consistent demand for good work and a 
sufficient level of energy and inspiration is injected 
by the staff, and whether enough is being done to bring 
al 1 students to an equitable level of theoretical 
knowledge and literacy. 

THE VALIDITY OF STANDARDISATION OF CURRICULAR CONTENT 
COUNTRY-WIDE <A21) 

Half of the respondents indicated that they feel it would 
benefit things such as "transferability" of students 
from one institution to another and to guide employers 
<country-wide) to know what to expect from graduates if 
all the graduates had done a universal curriculum. 

The other half of the respondents felt that this 
standardisation would imply "politicisation" of music 
education and that it could become government 
controlled. It was also felt that it would be more 
important to standardise standards rather than content. 
One respondent (student) was under the impression that 
the curricular content~ standardised - perhaps this 
respondent was referring to being able to qualify as a 
teacher in the Cape and work in the Transvaal. 

A point made by another respondent <part-time practical 
teacher) is that, in practice, if curricular content 
(or, in my view, even . performance criteria) ~ to be 
standardised, a degree or diploma from a more 
"recognised" or reputable institution such as UCT or 
"Wits" as opposed to "lesser" institutions will 
probably still be regarded as superior. This is an 
unfortunate, but probably widely accepted view. There 
ought to be no reason why a degree in music from one of 
the more "recognised" or larger Universities - that 
have often their Medical Schools or other Faculties to 
thank for their reputation - should be superior to one 
from a smaller university. 

It seems as though a solution to this issue would be that 
each individual institution sets as high a standard -
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in terms of bath curricular content and performnnc0 

criteria - as possible. 

It has bee~ suggested under the section dealing with the 

Training of Orchestral Musicians, that a centre for 

this training be set up somewhere in South Africa. 

This suggestion seems to have been prompted by the 
realisation of the shortage of players - especially 

string players-in any one center in South Africa • 

• 



page 114 

THE EXTENT TO WHICH PROFESSIONALLY RELATED EXTRA-MURAL 
ACTIVITIES OF STAFF HEHBERS SHOULD DISRUPT THE 
TIHE-TABLE CA22) 

Three of the four respondents felt that the time-table 
should not be disrupted at all, but it was unanimously 
acknowledged that teaching staff, especially performing 
musicians, should have the opportunity to find time to 
perform and gain experience in order to attract good 
students. The three respondents who felt that the 
time-table should not be disrupted were of the opinion 
that this had been a problem at the SACM. The fourth 
respondent associated this problem specifically with 
the activities of the <now previous) director~ rather 
than with those of the teachers/lecturers. 

In this connection, an interesting historical perspective 
was provided by a respondent to another issue (that of 
the desirability of a resident string quartet - H13). 
I feel it appropriate to quote this respondent Can 
ex-student who is now an orchestral player ) : 

This would be the ideal situation. The string 
quartet is extre1ely vital as a starting point 
to a College situation. It used to be like 
that at the College and it worked. On a 
regular basis they provided chalber concerts 
and did their individual teaching and 
pertor1ed individually. This did a lot to 
inspire the students. I think that when CAPAB 
started, the players were paid to do tours and 
the focus - instead of being 'in-house• at the 
College - was an 1akin~ extra 1oney outside. 
The staff at the College got to a stage when 
they stopped playing extra concerts without 
being paid and this "protessionalis11 was the 
beginning of a 'rot• that set in. The general 
feeling beca1e that at only doing a 1ini1u1 
a1ount of actual teaching activities and only 
doing other things for extra 1oney. So, 
historically, the attitude ot the teachers has 



deteriorated. 1 think that teaching contracts 
1ust include the require1ents that the staff 
are to perfor1 solo, do chaaber recitals, and 
not be allowed to do outside professional 
engage1ents that disrupt the ti1e table in any 
way. Staff are given vacations and sabbatical 
in abundanc! to fit in these things. 
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It seems reasonable to expect that the full-time academic 
and practical staff of an i nstitution would consider 
their teaching as their first priority. There ought to 
be sufficient time for them to do so: the academic 
year consists at most of eight to nine months of the 
calendar year. Also , t enured sta ff of the Univers ity 
have the opportunity to take advantage of sabbatical 
leave which is a right to any productive member of the 
academic community. There is thus sufficient 
opportunity for the staff to find time to prepare for 
and participate in professional music-making without 
detriment to their obligation to the institution. 

The Preliminary Study also revealed concern about the level 
of energy and interest some of the SACM staff may 
invest in the activities and the students. Taken 
together, these concerns imply that there may be 
members of staff whose interests and priorities do not 
coincide with those of the institution. 

It is clearly important for the staff to be involved in 
professional activities to develop their own skills and 
research as well as to attract students. It is felt, 
however, that such activities should be undertaken at 
appropria t e times and shou ld be of direct benefit to 
the students and th e institution . I wo uid sugg~st tha t 
a system of staff accountability be considered, that 
would set out clear requirements for the balance 
between teaching load, 
extra mural activities. 

research, performance and 
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THE ISSUE OF THE DURATION OF THE ACADEMIC YEAR <A23) 

Two respondents (an academic staff member and an ex-SACM 
student who is now a professional pianist) feel that 
the academic year is of appropriate duration and both 
indicate that vacations could be viewed as not being 
holiday ,time, but time for work on one's own. This 
relates to the previous issue in which it was suggested 
that staff use vacation time for performing as we ll as 
research. 

The other three respondents feel that the academic year i s 
too short, mainly because they feel that time is wasted 
on ttHo l idays" and that some vacation time could ei ther 
be included in the academic year, or that students and 
staff utilise vacation time more productively. 

The present Director of the SACM was asked to provide a 
commentary on the preceding issues <Al to A4, as well 
as issues A18 to A23). He has responded by making the 
following observations: 

Because the interviews took place last year (1987), 
much of how the respondents feel about the situation at 
the SACH reflects what is now very different. The 
views of the respondents may well have been true last 
year, but it is felt that changes - those that have 
already taken place as well as those that are planned -
render much of what the respondents have said to be no 
longer valid. 

It is felt that if the interviews were to be 
replicated at the beginning of next year (1989) - when 
these changes are expected to be implemented - a much 
more positive picture would result. 
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Examples of the type of change this contributor is referring 
to are: 

Curricular structures will be professionally 
orientated and goal orientated - this will not allow 
for students to be unclear about their goals. It will 
become the prime objective of the curricula to prepare 
people for jobs. 

There has been a change of "spirit" at the SACM, 
with students and staff showing a more cooperative 
attitude than what is reflected by the responses. 

There will be no lowering of admission criteria in 
the future - even if student numbers drop, the 
standards will remain. 

It is felt that in this country, the universities 
have to fulfil the roles of both conservatories and 
university music departments. The Pretoria Technikon 
Music Department is closing down because it cannot 
sustain the role of a conservatory. We cannot rely on 
the Technikons to provide this service in the same way 
as we cannot rely on the universities to only deal with 
a musicological, academic education. There are 
insufficient students interested in Musicology for such 
a department to survive. 

There is the difficulty of stating exactly what 
changes will take place as much of this change is 
presently being negotiated and much of it is still to 
be tabled, but it is important to realise that change 
is occurring and that there is support from the 
students and from the administration of the university. 
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SUB-ISSUES CONCERNING CURRICULAR C~NTENT 

It is noteworthy that al 1 the curricular items discussed 
under this heading are either not presently curricula 
or are felt by the respondents to need some attention. 

The items were: 

- Non-Western, Popular- and Jazz - musics 
- Chamber Music <Small Ensemble) 
- Large Ensemble - (Chorus, Band and 

Orchestra 
- General Musicianship <Aural training and 

other skil Is pertaining to musicianship) 
- A second practical study 
- Composition 
- Conducting -
- Experiential/Creative Activities -
- Music Technology - <T.V., Radio, Recording) 

Those marked with a"-" are not presently (1987) examinable 

curricular items at the SACM. 

Furthermore , these repondents (as well as respondents to 
other issues) indicate the need for most of these 
subjects to be in a "core curriculum" that all students 
would be required to complete. The main reasons given 
for · thi:::; suggestion are that: 

there is felt to be a need for a curriculum to 
have more "educative" properties 

the variety <and perceived low) level of general 
skills that many students display on commencement of a 
course of study indicates the need tor more general 
training and background work. 



page 119 

THE PLACE OF NON-WESTERN AND POPULAR-MUSIC CAND HOW THEY 
RELATE TO WESTERN HUSIC> IN THE CURRICULUM (A5) 

Most respondents (7 out of 8) indicate that these items 
deserve a place in the curriculum, both as elements of 
a core curriculum and as major areas of study. 

One of the respondents feels that inclusion of these items 
would use up valuable time in a curricu l um for the 
professional training of orchestra l musicians, but 
that they would be vital to composers, conductors and 
arrangers. 

It was mentioned that the study o f music of l oca l c ulture 
does indeed form part of the Music Education curriculum 
at the SACM. According to the 1987 prospectus, 
Ethnomusicology I does form a mandatory part of the 
Library Science, General and Musicology curricula, 
and Ethnomusicology II is an elective part of the 
General and Musicology curricula. 

The respondents feel that at the SACM, the courses offered 
in Ethnomusicology were "interesting" but do not relate 
to the rest of the curriculum. It is not an area which 
can be majored in, and these courses do not relate to 
the study of Western music. 

Many respondents (6 out of the 8) felt that the study of 
music of non-western musical cultures could indeed be 
related to the study of Western Music. Another of the 
respondents makes the observation that one cannot make 
judgements on one type of music without knowledge of 
others, and that one's judgements are based on 
"habitual, traditional approaches". 

Three respondents feel that the study of Jazz should also be 
made available as part of the choice in the curricu l a, 
and one person feels that popular music should also be 
included as it is "music of an era" and is a part of 
our culture. 
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The respondent to Sub-Issue D3 (Facilities) has indicated 
that the SACM is " ... specialising in African Music ... ". 
This assertion seems to conflict with responses to 
other issues which imply that the strengths and 
specialities of the SACM lie in the area of the Piano 
and Singing. 

In the interviews, most of what was discussed by the 
respondents concerning this issue dealt with the value 
of Ethnomusicology and the study of African Music. Two 
reasons given for the importance of studying African 
music are that: 

it is important t o be aware of 
the "merging of cultures", and 

the only music that "makes sense" 
in our context is African Music, as the 
University will become more "Africanised". 

This issue probably encompasses one of the most pertinent 
aspects of music education in this country at present, 
as much attention appears to have recently been given 
to fostering an awareness for the need for a 
multi-cultural and inter-cultural approach to music 
education. For example, it was one of the primary 
themes of the First National Music Educators' 
Conference. (Lucia, 1986). 

An inter-cultural approach may plausibly contribute to the 
potential for the peoples of South Africa to work 
towards more harmonious co-existence. If this were to 
be done thoroughly , curricula would need to inc l ude 
not only various African, Indian and even Chinese 
musics (as these are among the peop l e thaL make u p our 
society) but the many forms of popular, folk. rock 
and jazz music as elements of the study of the history 
of music (in an overview). All these idioms and styles 
(including Western "classical" music ) have their roots 

. in social realities - involving and reflecting 
aspirations, needs, behaviour patterns , 
and historical events. 

political 
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would like to stress the importance of not excluding any 
aspect of the study of music that would enhance an 
overview of what music may mean to all people . 

It is obvious that South Af r ican society is made up o f man y 
cultures. The idea of a university dealing with the 
study of an overview of the history o f mus i c continuin g 
to emphasise any one of these man y cu l tures could be 
seen to be an oversi g ht i n t erms o f th e c omp l e t e 
picture of all music that wou l d seem necessary to lead 
to an educated overview of music. 

wou ld lik e t o c l ar if y th e n o tion of wha t I mean by 

"educated" in this intercultura l sense by quoting Dr MM 
Mboya of the University of Cape Town CMboya , 1987 ) on 
the meaning of the concept of being educated: 

1Beco1ing educated is an ongoing process of 
develop1ent ••• <leading tol ••• the understanding 
of truth, freedo1 and justice ••• a result (of which) 
people are better equipped to coexist and huaanity 
therefore beco1es elevated. An educated person has 

co11it1ent. This requires firstly that he 
recognises what would be 1ore to the 
good of hu1ankind (both for now and for the futur.el. 
It requires secondly that he co11unicates this 
vision to others, and thirdly that he stands up 
for what he believes in. This needs courage, 
and often sacrifice. An educated person displays 
a love for hu1anlty. It 1akes litt le sense to 
extol the benefits of individuals beco1ing 
•educated" without any reference to the net effect 
thi s iay have on hu1anity.tt 

It is in accordance with this holistic view of education 
that I predict the va l ue of an inter-cultural approac h 
to the study of music in South Africa. In my own 
experience music was studied a t the SACM f r om a ch i e fly 
Western perspective <ethnocentric ), with a possibl y 
exaggerated v i ew of the vi rtues of indiv i dua l musica l 
achievement, prestige and status ( egocentric ) . Th e r e 
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was very little in common between this value system and 
that described by Dr Mboya. 

Without ignoring the role of the individual and the need far 
· excellence , I feel that the prevailing system of values 
over-stresses individual benefit. often at the expense 
of others and even of humanity in general. It promotes 
the tendency to judge others and t heir needs to be 
inferior to one's own. 

This is what the respondent quoted above was implying by 
suggesting that these " j udgements are based on 
habitual, traditiona l approaches". I see these 
traditiona l approaches as subsc ri bing t o thi s 
particular set of values. If we are looking for a more 
community-centered, outward-reaching humanitarian way 
of life, it would be appropriate to consider an 
inter-cultural approach to~ education <especially in 
the Arts) to lead towards understanding and tolerance 
of the various cultures in this country. We need to 
work towards a set of values that would embrace the 
needs of the whole community. 

According to Dr Oehrle, <in Lucia, 1986:8), the aim of the 
First National Music Educators' Conference held in 
Durban in 1986 was to promote the idea of a 
multi-cultural approach to music education: that music 
educators must develop a "conceptual approach that 
leads to the adoption of a wider view of "music"." 
Although she is referring mainly to school music 
education, I feel that what is being said is relevant 
to the present discussion. 
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Oehrle then continues (in Lucia, 1986:10-18) by presenting 
various references to international views on 
multi-cultural music education, and has indicated that 
many of these relate to our situation. A major problem 
she has identified in the implementation of such a 
principle is that of teacher education; that teachers 
are not presently ready to apply this principle. This 
problem is accompanied by the feeling that: 

• ... we do not have 'coapulsory, free, public instruction' ••• nor does the saae degree of 
educational coaaitaent exist here (in South Africa) that educators and children now 
experience in the 'States .•. w (Oehrle in Lucia,1986:11) 

feel that it is possible to overcome these problems in the 
realm of tertiary music education. The first problem 
in educating tertiary level teachers would be that 
these teachers would have to be convinced of the need 
for such a principle. Once their awareness creates the 
demand, training courses for lecturers and teachers 
could be devised. 

Oehrle may be correct about the lack of educational 
commitment in this country. Some support for this was 
evidenced by one of the findings of the Preliminary 
Study. <Page 53 ). Commitment is obviously important, 
as is underlined in Dr Mboya's definition of being 
educated. 

Another problem that Oehrle identifies which has been 
encountered in the USA, is that of accessing players, 
instruments and literature on the various different 
cultures. This would not apply to South Africa as we 
have a wealth of cultures on our doorstep fro m which to 
draw. She feels that: 

• ••• the cultural plurality of a multicultural society is to be welcomed far its potential 
contribution to 1usic education.• (Oehrle in Lucia,1986:13) 

Further discussion and a case for a more ttrelevanttt approach 
to music education at tertiary level appears under the 
heading of Sub-Issue A24 (The issue of the curricula as 



they are relative to our social and cultural 
infrastructure) on page 161 of this chapter. 
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Criticisms of this principle may include that (as one of the 
respondents has suggested) professional training in 
music such as orchestral training may not leave time 
for the inclusion. of inter-cultural studies in such a 
curriculum. I feel that because most orchestral 
training courses I know of include courses in the 
history of music, a mu l ti-cultural overview could be 
incorporated even into specialist professional training 
curricula (as a means to enhancing the educative 
properties of such training). 

This issue is relevant to whether professional training 
should be taking place at a university (the traditional 
function of which is to educate) or at a conservatory 
(the function of which is to train at post-graduate 
level), and how much 
the other. (This is 
heading of Key-Issue 

the one relies on and complements 
discussed further under the 

in Appendix VIII). 

A part-time lecturer in the department of Music Education at 
the SACM was asked to criticise the foregoing arguments 
(Sub-Issue AS). He has offered the following 
commentary. 

A point made on the issue of how non-Western music relates 
to Western music is that music can be seen to merely be 
music relating to other "music" as such, 
intrinsically valuable for being so, and that music 
partakes of all worlds and all people. This 
realisation can be seen as a process of acculturation -
the view of adaptation to a universal view of culture. 

However, it is felt that the inclusion of the curricular 
items mentioned under this Sub-Issue can only be done 
on a voluntary basis. Although it is agreed that all 
music is worth discovering and that people may be 
influenced by the study of various different musics, 
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one cannot expect gtudentg who are not interested in 
these mugics to be forced to participate. It is felt 
that only people equipped with willingness and humility 
are going to benefit from understanding the musics of 
other cultureg, and it seems that one would need to 
realise the need for this understanding before it can 
be achieved. Merely knowing of the exigtence of other 
musics does not necessarily imply this understanding. 
In other words, it is felt that an institution such as 
the SACM can do little to change the programmed nature 
of people, except perhaps marginally. Thig change 
seemg to have to come from individuals. 

This change relates to the primary need for a renewed look 
at the principles of teacher education. It may be that 
teachers do not want to change. It ig felt again, that 
if there is no inner (sic) motivation, teacherg will 
not change their views. It is felt that this inner 
motivation constitutes the search for and commitment to 
beauty, truth, reality, and a willingness to look for 
ways to impart these ideals. This means years of work, 
self-assessment, self-development and a degree of 
resignation and sacrifice in order to negotiate all the 
obstacles of life. 

This contributor continues by suggesting that the imposition 
and prescription of any philosophy will result in 
resistance, and that resistance is destructive. Only 
by example will slow and sure pursuasion take place. 

The contributor agreed with most of the foregoing arguments, 
especially that: 

Popular music is a music of our culture. 
It is important to be aware of the merging of 
cultures in South Africa. 

We ghould not exclude any aspect of mugic that 
would enhance an overview of what music may mean 
to all people. 

Studying music from an ethnocentric (in this 
context Western> point of view, extolling the 
virtues of individual prestige and achievement 
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may be a reflection of a set of values that may 
judge others' needs to be inferior to ones own. 

The understanding of music of other cultures can 
be used to lead to understanding and tolerance 
of the people of those cultures. 
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THE PLACE OF CHAMBER-MUSIC IN THE CURRICULUM (A6) 

There is unanimity among the repondents on the 
indispensibility of chamber music in a curriculum -
particularly in the "performing" curriculum. It was 
also mentioned that it should comprise a major area of 
study and could be a career option. 

One of the respondents, in discussing the issue of entrance 
requirements, has suggested that a test in new 
students' abilities to play in ensembles be 
administered, as he feels that it is a vital part of 
the practical development of instrumentalists. 

A further two respondents, in discussing the training cf 
orchestral musicians (Key-Issue H), have added that 
there may be greater value in involving prospective 
orchestral musicians in Chamber Music than in Large 
Ensembles. 

One of the respondents to the issue of whether the SACM is a 
"conservatory" or a "university music department" feels 
that there may not be enough students at the SACM to 
effectively structure a Chamber Music programme, 
although he implies that it is important. <See 
responses to Sub-Issue 11 in Appendix IX). 

The situation at the SACM is that chamber music is a fairly 
new part of the curriculum and is only mandatory and 
examinable in the last two years of the Practical 
curriculum. It seems that the respondents feel that it 
does not yet play as important a part in the 
insti tution as it could do. It seems , far instance, 
that there are not enough string/wind students for an 
effective chamber music course at the SACM. 

Other perceived problems are that some students are thought 
not to be of a sufficient standard ( practically) to 
effectively participate in chamber music - especially 
in the first year, and the question is asked why mare 
staff are not involved in the playing of chamber music. 
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The respondents noted some of the benefits of participation 
in chamber music. They are: 

- the value of familiarisation with a wealth 
of repertoire 

- the value of learning to p l ay with 
other people 

- it is seen as being more important for 
orchestra l p l ayers than is orc hestral 
experience 
it leads to more practical experience 

- it is a way to learn about other 
i nst r uments 

- it is a way to learn to listen 
- it constitutes a realistic way to find the 

opportunity to play in public. 

Other advantages of involvement in chamber music mentioned 
by . Stubbs (1983: 36-37) are: 

that several players to a part (as in Large Ensemble) 
can " .•• mask mediocrity to an amazing degree ... " and 
that chamber music exposes the individual player in the 
texture of the ensemble which, if treated in a positive 
way, will lead that player to improve in this role. 

chamber music helps with performance confidence as 
there is the element of the soloist in a chamber music 
performance. 

it encourages intimate interaction with the other 
performers and the audience. 

that the repertoire of chamber music represents about 
half of the Western music heritage. 

that if chamber music is not a requirement <this also 
applies to other important curricular areas) the 
graduating students - most of whom will be teachers -
will place as little emphasis on chamber music in t heir 
teaching 
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it improves the quality of Large Ensemble participation 

it will motivate the student to organise chamber music 
in later life 

I would like to add that involvement in chamber-music 
comprises a valuable social activity. Television and 
video have (and continue to) render people less capable 
of entertaining themselves - what amounts to a 
"passive" rather than "active" leisure-time culture. 
The value of an "active" activity such as the playing 
of chamber music leads to personal interaction and 
communication with others, 
quality of life. 

resulting in an enhanced 

The present (1988) head of the SACM Chamber of Music 
programme was asked to scrutinise the preceding 
section on the issue of Chamber Music at the SACH, and 
has offered the following commentary: 

Chamber Husic as a Career Option 

Contrary to the view at the respondents, it is felt that 
Chamber Husic as a major area of study or a career 
option is impractical, because ot the rigorous demands 
on a group (rehearsing for many hours every day), as 
well as the primary importance at the development of 
individual instrumental facility and technique before 
being able to play chamber music. 
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It is suggested that training tor practical students should 
coaprise three coapleaentary areas in order of 
importance: 

Pianists: Solo Work 
Chamber Husic 
Accompanying 

Strings and Wind 
Players: Solo Work 

Chaaber Husic 
Orchestral Training 

The effectiveness of the Present Chamber Husic prograame 

It is felt that an ideally effective Chamber Husic programme 
depends mainly on the availability of string players; 
both staff and students. It is felt that there 
presently 11!. an ·effective programme at the SACH, 
although not ideal as there is a shortage of "in-house" 
string players. The string players employed in the 
present prograame comprise people who are ex-students 
who are now young professionals who have not had the 
benefit of the study of Chamber Husic in their 
training. Thus, these players are benefiting 
themselves and the prograame, and the programme is 
thought to be "alive and well." 

The Perceived Problem of Students not being of a 
sufficiently advanced technical standard to benefit 
from training in Chamber Husic. 

Last year, a high-schools' Chamber Husic prograame was 
instituted which is preparing prospective students for 
participation in the SACH programme. This year some of 
the first year students are involved in the SACH 
programme, having been prepared in the high-schools 
training. 

It is felt that this not only encourages young people to 
enrol at the SACH, but will enhance the standards of 
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the SACH programme of Chamber Husic. There are 
presently (1988) 17 students enrolled in Chamber Husic 
and this number should, apparently, increase. There ls 
a definite sense of optimism for the programme. 

The ideal situation (as seen as a solution to the present 
problems of the lack of string players) would seem to 
be the development of a strong string programme at the 
SACH - primarily by the employment of a dynamic violin 
teacher/leader to attract students. Also, because 
there is a need for string players for Opera School, 
Orchestral Programmes, Choral Programmes, Accompaniment 
Programmes and Chamber Husic, the success of much of 
the institution depends on a strong string department. 

The need for better string teaching in the schools has also 
been referred to. 

The Reason why more Staff are not involved in Chamber Husic 
at the SACH. 

Host of the practical staff at the SACH are pianists. As 
string players are required for most chamber music, 
more string staff are needed - especially a 'cellist 
and a violist - before the existing staff have someone 
at the SACH with whom they may play chamber music. 

The Value ot Chamber Husic 

It is felt that, apart from the factors already listed, the 
value of participation in Chamber Husic lies in the 
emphasis on, as a result of this participation, an 
increased musicianship and awareness. This implies the 
development of Dual Concentration - the development of 
the ability to concentrate on ones own playing as well 
as listening, blending, matching and phrasing. 

It has also been suggested that a local and then, later, 
National amateur Chamber Husic Society be instituted 
for the furtherance of Chamber Husic as (in the words 
of this contributor) the "ultimate form of 
communication." 
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THE VALUE OF PARTICIPATION IN LARGE ENSEHBLE <A7) 

The respondents generally feel that participation in Large 
Ensemble is important. <The responses range from "it 
depends on individual priority" to "fairly valuable" to 
"very important" - four out of eight respondents said 

"very important">. Only one respondent suggests that 
involvement in Large Ensembles should be a matter of 
personal priority and choice. 

The repondents indicate that there used to be a Large 
En~emble (chorus) at the SACM but there is not now. It 
is clear, however, that they feel that Large Ensemble 
is an area of neglect at the SACM. The reasons put 
forward for this include: 

the absence of a sense of commitment 
in staff as well as students 

insufficient opportunities for performing 

the difficulty and tedium of enforcing 
participation 

the problems with transport for students to 
have to attend evening rehearsals 

These arguments imply that the neglect of Large Ensemble is 
due to an apparent lack of energy and commitment, as 
distinct from any real practical obstacles. One would 
hope that the reasons for such an important curricular 
item being neglected at a tertiary institution would 
have more substance than this. 

One could speculate on the implications of one of the 
respondents' <senior lecturer) reporting that 
"policing" or enforcing participation in large ensemble 
is a "bore". Does this mean that if it is believed 
that the study of the History of Music (for example) is 
important, but that enforcing participation and the 
satisfaction of certain requirements in this subject is 
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viewed as a "bore", 
discontinued ? 

that it should therefore becom e 

This, again , corroborates one of the main findings in the 
Preliminary Study; namely that some staff members ma y 
not be as committed to their work as they could be. 

The role of the teitiary level edu~ator, (discussed with 
other respondents under Ke y -Issue Rand Sub-Issue F7 -

the Training of Tertiary Level Teachers/Lecturers - ma y 
need to be addressed as a matter of priority at the 

SACM. 

The main theme of the policy for attendance at Large 
Ensemble (chorus) at the New England Conservatory of 
Music in Boston, Massachusetts, is as fol lows: 

•The conservatory has established an attendance policy designed to 
reflect the responsibilities of professional 1usicians towards 
ense1ble rehearsals and pertor1ances.• 

This rigorous attendance policy <appearing in full in 
Appendix X) indicates that the institution takes the 
responsibility to ensure that pa r t of the students' 
education encompasses the learning of the need for 
commitment to such an ensemble group, in preparation 
for a professional attitude to ensemble work after 
graduation. 

Only one respondent suggested that Large Ensemble in the 
form of choral singing be compulsory, and even that two 
periods a week be set aside for this activity. The 
Delphi Consultant who gave rise to this issue agrees 
with this and thinks that participation in Large 
Ensemble <Chorus> should be on a compulsory, credit 
basis so that music students are not isolated in their 
practising and that non-performance majors get the 
opportunity to perform. 
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The respondents feel that the value of participation in 
Large Ensemble lies in: 

the sharing of musical ideas 
working together 
the joy of collective music making 
the importance of learning to listen 
and hear. 

Much of this relates to the importance of participat i on i n 
Small Ensemble - the difference being that Chamber 
Music affords a more intense, intimate experience with 
playing of a more soloistic nature. 

Another important advantage of participation in Large 
Ensemble is that it fosters a sense of group-identity 
and personal contribution to a central goal ( that of 
the performance). 

What has also been mentioned by the respondents is the value 
of learning to sing per se. Personal experience of 
chorus-singing has been one of the most rewarding and 
instructive aspects of my own musical education. It 
teaches: 

intonation, 

sight-reading and score-reading, 

awareness of harmonic and melodic progression as well 
as counterpoint, 

sty l e. 

how to follow a conductor, 

it fosters discipline and independence by teaching one 
how to hold a part against others, 

knowledge of the repertoire from ancient vocal 
homophony and polyphony through symphonic and a cape ll a 
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music to contemporary styles and idioms es diverse as 
the twentieth century hes to offer, 

as well as enhancing social and community benefits 
similar to those of Small Ensemble. 

Many respondents have indicated their belief in the 
difficulty of evaluating individuals in large 
ensembles. This may appear to be a problem but Paul 
Drummond (1984: 59-60), when writing about grading 
(evaluating) large performing groups, suggests that 
there are three areas in which students in Large 
Ensemble can be "graded": 

attendance 

performance 

a subjective grade from the conductor 

and proceeds to give a detailed account of how these areas 
can be broken down into a point system leading to a 
final mark at the end of the term. 

Paul Formo (1984: 61-62) takes this further and has 
isolated categories from which he grades each chorus 
member as "excellent, good or needing improvement." 

The categories are: 

1. Musicianship 
a. Skills- . rhythm, pitch, expression 
b. Knowledge - scales, intervals, historic styles 

2. Voice 
a. Range 
b. Flexibility 
c. Quality 

3. Attitude 

4. Leadership 
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According to these authors, evaluation of these areas~ 
possible. The respondents who feel it is difficult are 
justified, but the effort involved would lead to an 
improvement of each individual's abilities and 
enjoyment of a broader musical experience. 

A senior member of the SACM's practical teaching staff and 
acknowledged choral conductor, has of f ered a 
contribution to this issue. 

This contributor has indicated his agreement on the 
arguments pres-nted but has added that Large Ensembles 
need accompaniment (orchestral or chamber) so as to 
enable oratorios, cantatas, etc to be performed. The 
lack of accompaniment is seen to be a problem at the 
SACH. 



page 137 

THE EMPHASIS ON ACQUISITION OF GENERAL MUSICIANSHIP SKILLS 
CA8) 

All but one of the respondents seem to show scepticism about 
the emphasis, level and content of the training in 
these skills presented at the SACM. Specific areas 
mentioned that need attention were sight reading and 
ttsight-soundtt skills. 

One of the repondents ( first-year student ) felt that too 
much emphasis was placed on the acquisition of these 
skills. The reponse may have been made without 
sufficient qualification - th e s tudent may have had 
other skills in mind, or may have an advanced level o f 
these skills rendering the treatment of them tedious. 
It may also be that the student could have felt 
critical of the lecturer, the material covered or the 
method used to cover this area. 

Other respondents have said (and I agree) . that it is not 
possible to place tttoo muchtt emphasis on these basic 
building blocks such as aural skills at a tertiary 
music institution in South Africa, given the perceived 
varied and low level of entering students in this area. 

There seems to be a problem with prescribing the appropriate 
level of such skills for entrance and completion of a 
tertiary course in music. Key-Issue E (Entrance 
Requirements and Standards ) deals with the problem of 
entering standards, and it seems that the entrance and 
continuing standards in General Musicianship at the 
SACM are areas that n eed attention. (S ee Sub- Is sue E17 
in Append ix VII! ) 

The concern shown for this area of musical training is 
further emphasised by the results of the Preliminar y 
Study (Page44 ) in which it was found that the Aural 
courses completed by this sample were felt to be of an 
insufficient standard and duration for their needs. 
They also felt that certain areas of instruction were 
receiving too little attention. The Delphi consultants 



page 138 

(Delphi Assertions in Appendix V, page 6 ) also show 
concern for attaining higher levels of musical 

literacy. 

Furthermore, the SACM provides only two years (with an 
additional year for "introductory" or "remedial" 
training as well as special skills classes for opera 
students) of tuition in this subject. It seems 
inconceivable that General Musicianship. being: 

• ••• probably the aost tiae consuaing tasks 
whtch ausic theory teachers pertora 
(ear-training and sight-singing) ••• ' 
<Carlson,1965:33) 

can be dealt with in sufficient depth and breadth in two 
hours per week for only two years - particularly 
because of the apparent need for more work in this 
subject at the SACM and the varying levels of students' 
skills on entrance to the SACM. 

It seems that what needs to be drawn up is a set of criteria 
or requirements in which students have to demonstrate 
proficiency. The recommendations of Basset, Carlsen, 
Logan, et al, (1965:15), amount to a list of such 
criteria. Their five recommendations concerning aural 
training are as follows: 

1 1. Materials aay be drawn froa any era and culture. The 
value of aaterials such as non-Western ausic, jazz, folk 
ausic and electronic 1usic should not be overlooked, nor 
should aaterials be so liaited as to exclude ausic in a 
variety ot textures and aedia, or student-coaposed 
materials. 

2. There should be continuing investigation of advances in 
the field of learning psychology, and it is urged that 
far tore research in ausical learning be undertaken. 

3. Greater eaphasis should be placed on individualised 
learning of aural skills, particularly through the use of 
progra11ed instruction and audio-visual devices. 



4. Effective 1eans tor developing aural sk!lls include 
singing and playing instru1ents, in a variety cit 

situations. 

5. Whenever possible, the repertoire u9ed In aural training 
should be actively related to the repertoire heard ln 
perfor1ance; consequently, the literature to be 
perfor1ed should provide 1aterials representing all 
periods and styles. 
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The skills end proficiency that this group of writers feel 

should comprise the criteria tor effective aural 

training are: 

1. the ablllty to notate properly any 1usic he hears or 
conceives 

2. the ability to recall 1usical patterns, both vocally and 
lnstru1entally (to the degree that they can be reproduced) 

3. the ablllty to conceive the sounds represented by a score 

4. the ability to apprehend significant structural 
relationships within the listening experience 

5. the ability to co11unlcate vhat he hears, through the 
co11and of a technical 1usical vocabulary 

This implies training in: 
dictation: the writing down of musical sounds 
heard es single or more voices, homophonic and 
polyphonic, tonal and atonal, instrumental and 
vocal 

elementary composition/transference of conceived 
musical sounds to paper 

vocal and instrumental imitation 

sight-reading <sight-singing, reading in various 
clefs, and reading on one's own principal 
instrument) 
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score-reading (at the keyboard) 

listening to music from a point of view of 
structure, form and style and critical discussion 
of these elements 

would like to add, on the basis of personal experience, 
that other valuable activities which could enhance the 
above training include: 

improvisation (creative music-making involving 
contemporary, popular or jazz sty l es and 
practices) 

involvement in ensemble singing and playing <small 
and large) 

keyboard harmony and figured harmony at the 
keyboard (this would require the development of 
keyboard skills by non-keyboard majors) 

the study of a second instrument that needs 
attention to intonation for keyboard and fretboard 
students 

playing of instruments of indeterminate 
pitch (percussion) for development 
of a keen rhythmical sense 

The responses to Key-Issue B, General Musicianship, add 
further tight to the perception of the state of the 
needs of this area at the SACM. The main findings from 
t he i n t erviews under Ke y - I ssue Bare as f o ll ows: 

that the emphasis on aural training and other 
general musical skills is such that it is an examinab l e 
subject and therefore an end in itself rather than a 
means to the "end" of integrating al I musical know l edge 
and skills to a unified "whole" of being a musician 
< B 1 ) 
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that the level of these skills that students have 
on entrance to the SACM varies, and the SACM seems not 
to be addressing this issue. even from a point of view 
of testing incoming students and streaming them into 
appropriate levels (82 and 83) 

concern is shown about the level and emphasis on 
development of pianistic skills for piano students at 
the SACM. (88) 

In the light of all the above, I would urge future 
researchers and the administration of the SACM to 
consider this area to be of vital importance in the 
planning and execution of the institution's curricula. 

A professor at the SACH has scrutinised the above arguments 
and feels that he has no further points to add. He 
disagrees, however, with the point made by one 
respondent that too much emphasis is placed on the 
acquisition of these skills at the SACH. 
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THE PLACE OF A SECOND INSTRUHENT IN THE CURRICULUH <A10) 

All the respondents feel that the study of a second 
instrument is important. Two possibilities emerge 
here, and they are: 

1) that pianists should be studying an orchestral 
instrument and that 

2) non-pianists should study a keyboard instrument. 

In addition, the value of learning to play a second 
instrument (particularly an orchestral instrument) would 
enable students to play in large ensembles. 

1) The reason given for this is that pianists would learn 
about problems such as intonation, and would add 
perspective and another important dimension to their 
knowledge and experience. Another reason given is that 
non-performance majors (particularly Education majors) 
should do a second instrument to learn a little more 
about music and not only technique. To expect 
performance majors to study a second instrument may 
diminish their valuable practice time. One of the 
respondents, however, feels that a second instrument 
should be compulsory for all non-performance majors. 

2) That non-pianists should study a keyboard instrument is 
a vital issue - the keyboard is a very useful tool for 
teaching and for accessing music. Being able to play 
the keyboard . at a level at which one could do harmony 
exercises, keyboard harmony, elementary score-reading, 
etc would be very useful to any student of music. 

According to the SACM prospectus information since 1984, 

all BMus students are required to study a keyboard 
instrument as a second study, and since 1985, 
non-keyboard students have been required to pass the 
equivalent qf the Grade V examination of UNlSA. 
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Some respondents argued against the notion of the study of a 
second instrument (especially piano for 
non-keyboardists). Their main objection was the lack 
of time. This objection, however, could well be 
overshadowed by the advantages. A difficulty that has 
been mentioned, however, is the cost of every student 
studying a second instrument, and thus having a 
teacher on a one-to-one basis. This difficulty is 
overcome in some institutions ( eg, the New England 
Conservatory of Music ) by offering classes in piano an d 
other instruments such as viola-class for violinists. 

A Professor in the practical teaching staff at the SACH has 
considered all the foregoing arguments and agreed with 
them. She would like to emphasise the importance of 
the study of keyboard skills for non-pianists as a tool 
for studying keyboard harmony. 
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THE PLACE OF COMPOSITION IN THE CURRICULUM <All> 

All the respondents feel that the study of Composition has a 
definite place in a music curriculum. Some have 
suggested that the subject should form part of the 
ttcorett curriculum and also be one of a choice of 
options to major in. One repondent (a senior lecturer) 
feels, however, that the study of Composition shou ld 
only be reserved for creative people who intend to 
become composers. 

This respondent feels that the study of Compostion could 
also be seen from the point of view of composing in a 
certain style for the purposes of understanding that 
particular style (harmonically, structurally, etc ) . 

Another respondent has suggested that inclusion of 
Composition in the curriculum should depend on the 
priorities of the individual student but goes on to 
contradict herself by saying that one cannot call 
oneself a ttreal musiciantt unless one can write music; 
she feels that the process of analysis is made simpler 
by the understanding of the compositional process. 

The importance of including this subject in a curriculum is 
mentioned by three respondents. They feel that 
Composition is linked with all aspects of music, that 
it would expand one's mind, and that we need to foster 
the development of local composers because of the 
difficulty of acquiring music from abroad. 

Two of the respondents feel that it is not necessary to have 
to compose in a tttwentieth-century sty l ett, and that 
the student should be ab l e to choose the style in which 
he may wish to compose. 

This appears to be a criticism of the situation at the SACM , 
in that one of the respondents feels that the 
composition in 20th Century style is over-emphasised. 
The same respondent, however, feels that the study of 
Composition in general is ttunder-rated" at the SACM. 
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The regpondents have thug indicated that they 9ee the 9tudy 
of Compo9ition in three ways: as part of a general 
mugical education (General Musicianship), a9 a subject 
of major study, and as a way to gain understanding of 
various musical styles through stylistic composition. 
I would like to discuss the~e three in more detail. 

Composition as a part of General Musicianship 

The study of Composition 19 not required by all students at 
the SACM. It forms only part of the General, 
Mu9icology and Library Science curr i cula , and on a 
seeming ly l imi t ed sca l e. For these c u rricula 
introductory courses in Composition and subsequently 
only Composition 1 are required. Composition II 19 
offered a9 an elective only in the General and 
Musicology curricula. It is of concern that neither 
the Practical or the Education students are required to 
study Composition at all. 



page 146 

feel that Composition is the basic creative process from 
which all music stems, whether it be notated, 
improvised, structured or unstructured, or any 
combination of these. It seems logical that the 
understanding and experience of this process should be 
a vital part of every music students' education. I say 
this because it leads to the understanding of the 
organisation of vital rudimentary elements of music 

such as: 

colour 
form 
texture 
melody 
harmony 
rhythm 
timbre 
dynamics 
pitch 
duration 
tempo 
articulation 
notation 
phrasing and syntax 

feel that all the above could most effectively be 
developed (in addition to the rudimentary ability of 
being able to conceive and articulate a musical idea on 
paper) through the study of Composition. I was 
personally not required to take Composition at the SACM 
Cl did so at another South African university). ln my 
experience, very few of these concepts were discussed 
in much detail in th e other courses which I did at tend 
at the SACM. 

In other words, the study of Composition is felt to be 
part of the necessary means to reading, writing and 
hearing skills - music literacy. 
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This is in keeping with the belief expressed by Arnold 
Schoenberg in his book Style and Idea (Schoenberg, 
1975: 377-382) in which he makes a case for 
ttEartraining through Compositiontt. 

Composition as a major area of study 

It is self-evident that gifted, creative people in the 
field of musical composition should be encouraged to 
major in Composition. I also feel that prospecti v e 
conductors should study composition for as many years 
as their training lasts. The training of teachers also 
necessitates the inclusion of experience in 
compositional techniques. as teachers may be required 
to teach gifted pupils to compose, and to compose 
suitable material for their classes if necessary. 

According to the 1987 Faculty Prospectus, students do not 
appear to have the option to major in Composition. 

Composition as a means to understanding various styles 

The process of composing "in a style" for reasons of aiding 
the development of understanding of harmonic, 
contrapuntal and even melodic, orchestrational and 
formal properties of style, as distinct from composing 
as a creative art-form, is useful and could form part 
of the appropriate courses. 

However, feel that the practice of studying contemporary 
compositional techniques leading to an understanding of 
contemporary practices, should be part of every music 
students' basic education. 

Two of the respondents have indicated their 
to the tt20th Centurytt style or idiom. 
of concern. This disinclination seems 

disinclination 
This is a source 
to indicate that 

the SACM may not place sufficient emphasis on the study 
(and therefore) understanding of contemporary music. 
There seems little point in emphasising the music of 
certain ttperiods" and not others. in the same way that 



it is restri cting 

others. 
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to study music of some cultures and not 

As a student at the SACM I felt that, in general~ there 
needed to be more emphasis on the detailed study of 
20th Century and contemporary music and of a wider 
variety of important composers than those that were 
set. For example, I felt that works by composers such 
as Bartek, Boulez, Britten, Ligeti, Feldman, and 
others, were not required to be studied in sufficient 
detail in any of the courses I was required to take in 
the BMus Practical curriculum. There may well not 
have been the room for detailed treatment of these 
composers in the Harmony and Counterpoint or History of 
Music courses, but I feel that these important 
composers could well have been dealt with in 
Composition courses. 

It is noteworthy and of some concern that the results of the 
Preliminary Study to this project indicate that the 
students interviewed assigned a lower level of 
importance to the study of Composition than to other 

curricular areas. (See pages 39 and 39A). 

In the light of this discussion I would suggest that the 
followJng issues be addressed by the SACM: 

the inclusion of the study of Composition for all 
students 

why the students in the Preliminary Study rated 
Composition lower in importance than other subject 
areas and 

why some students at the SACM may not be interested in 
contemporary music, 
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A senior lecturer in Composition et the SACM hes offered the 

fol lowing commentary on ·the various preceding 

arguments. 

It is felt that the present courses in Haraony and History 
of Music are sufficiently detailed in the treatment of 
20th Century and contemporary music. Also, that the 
conceptual elements mentioned above, although they may 
not be dealt with in other courses, are indeed done so 
in the Coaposition courses. 

It is agreed that Composition is a valuable part of every 
music students' education. This lecturer added that the 
study of Orchestration -1.l!_ a part of the Music Practical 
curriculum at the SA.CH. 

It was also noted that the study of Composition ·deliberately 
does not form a major area of study, because it is 
felt that a composer aust know "everything there is to 
know" about music, and that specialising in Composition 
would be more appropriate at Post-Gradute level. 
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THE PLACE OF CONDUCTING IN THE CURRICULUH (A12) 

All the repondents feel that the inclusion of the study of 
conducting would be of benefit to music students. All 
but one imply that it should form part of the core 

curriculum. 

Conducting is not at present in any of the SACM curricula, 
and it is fe l t that it should be . One of th e 
respondents states that he thought it strange that the 
SACM had a conductor on the staff Cthe previous Dean of 
the Faculty) but that this option had never been 
i mp l emented. 

The advantages to be gained by the study of Conducting as 
mentioned by the respondents include the fol lowing: 

it is a way of sharing ideas; 
a means to access choral and symphonic literature; 
a means of understanding the language of the conductor; 
teachers would benefit by being able to conduct 
ensembles in their work. 

Most musicians of any description play or sing under the 
leadership of a conductor - learning basic conducting 
skills would seem an appropriate way of understanding 
the language of the conductor. 

One of the respondents feels that the SACM would benefit by 
offering courses in conducting, particularly as a 
major area of study, as it would attract good 
students. 

The senior lecturer interviewed feels that it is a ski l l 
easily learned and that the teaching of conducting 
could take place alongside the development of other 
skills. For example, piano students cou l d develop 
their sight-reading or score-reading whi l e the 
conducting students conduct. Also that they could all 
sing the various parts of a score and thereby deve i op 
their sight-singing. 
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Through personal experience of having studied conducting, 
agree with the above respondent in that basic 
conducting skills are easy to acquire, and that 
conducting does indeed improve one's other skills such 
as reading and singing. The converse is also true: 
reading and singing skills improving one's ability to 
conduct more musically and accurately. Obviously not 
every student wil I be a professional conductor, but 
most students will be teachers and at one time or 
another wil I be required to conduct ensembles. 

Furthermore, the study of Conducting fosters a feeling of 
confidence, and it is a language that is important for 
every musician to understand. Students who intend to 
be professional players, whether orchestral or solo, 

need to understand this language. 

There seems to be a need for locally raised conductors in 
South Africa. Also, the need expressed earlier for 
more student involvement in large ensembles implies the 
need for conductors to run these ensembles. 

There may be the perceived problem of financing a 6onducting 
instructor/teacher. Perhaps this area could be dealt 
with by a part-time member of staff as must be done in 
most instrumental departments other than the piano 
(especially wood-winds) as and when enrolment demands. 

This leads to the consideration of the number of part-time 
staff needed at an institution such as the SACM. The 
wide variety of instrumental specialities as well &s 
personal goals that may exist among a student body <see 
Preliminary Study, page 57) necessitates a large 
part-time or semi-part-time or contractual staff body. 

It seems that having a large part-time staff body would be 
an appropriate method of coping with all the individual 
needs of full and part-time students, and that such a 
system would expand the options open to students and 
attract more students. The SACM is acknowledged to be 
in a position of needing to attract students. Perhaps 
if the numbers of part-time students and staff were 
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increased, it would enhance the possibility of the 
introduction of a part-time preparatory programme that 
could encourage young part-timers to enrol for 
full-time study. 

A senior member of the practical teaching staff at the SACH 
who is also a well-known conductor has contributed to 
the discussion of this issue by adding that student 
conductors eventually need an orchestra to work with. 
The question asked was: which orchestra? 
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THE PLACE OF EXPERIENTIAL, CREATIVE ACTIVITIES WITHIN THE 
CURRICULUM (A13) 

There are varied reactions to this issue, ranging from that 
it should be part of a "core" curriculum to being a 
non-examinable option. One of the respondents 
<student) suggests that it is essential for Opera 
students and Music Therapy students - ie that it is 
more important in some fields than others. Another 
field in which it would be important is that of teacher 
training - school music teachers often have to set up 
creative and experiential music making experiences for 
their pupils. 

One respondent mentioned that involvement in these 
activities forms part of the existing BMus Education 
curriculum. 

Susan Muller (1984: 54-55), in an article entitled "What 
Dancers can teach Pianists" suggests that " ... some 
aspects of dance are very helpful in improving 
performance skills at the piano .•. " She divides the 
discussion into that of physical skills and musical 
skills and feels that experience in dance can enhance 
both areas in the following way: 

Physical skills: 
posture 
breathing 
muscular skills 

Musical ski i ls 
pulse 
rhythm 
tension and release in phrasing 

A member of the part-time teaching staff in the Music 
Education department at the SACH has added that most 
students strongly resist involvement in this sort of 
activity. He also adds that he agrees with Muller in 



page 154 

that involvement in some aspects of dance may enhance 
performance skills, both musical and physical. 

THE PLACE OF COURSES INVOLVING TECHNOLOGY IN THE CURRICULUM. 
(FOR EXAMPLE: TV, RADIO AND RECORDING) CA14) 

These respondents generally indicate that courses involving 
technology could well have a place as peripheral 
electives as well as possible major areas of study in a 
professionally-orientated curriculum. Three of the 
respondents feel that music technology could be an 
essential feature of teacher training. One difficult y 
foreseen is that such courses would involve expensive 
equipment. A way of overcoming this problem would be 
to offer such training in conjunction with an 

institution such as the SABC. 

A point made (by a full-time academic staff member) is that, 
with the high rate of illiteracy in our country~ the 
use of electronic media in teaching would find a "real 
place" (sic). 

The idea of the introduction of courses such as have been 
suggested above relate very closely to the discussion 
of career opportunities under Key-Issue G, as well as 
to the perceived need for more 
professionally-orientated curricular structures. 

The technical officer at the SACH has pointed out the recent 
introduction of courses in "electro-acoustics" leading 
to a diploma or degree qualifying the graduates as 
"tonmeisters", or sound engineers. These courses are 
offered at the University of Surrey and City 
University, London, and may well serve as models for 
future thought at the SACH. 

He has also provided the following perspective on the need 
for the inclusion of a component of Music Technology in 
undergraduate courses: 
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Introduction 

It is probable that the average graduate of a music college 
will encounter technology in some form or another in 
the pursuit of his/her career; it could be as simple 
as the record/tape equipment used in schools or in the 
home, or as complex as that found in a modern 
recording studio or performance environment. 

We are living in an increasingly technology-dependent world; 
the advent of digital micro-circuitry has 
revolutionised Husic Technology as well as computing, 
the field for which it was originally developed. This 
has resulted in electronic keyboards/synthesisers of 
ever-increasing versatility and the advent of Compact 
Disc as a medium for music playback in the home. 

Husic Technology - Basic 

It would be in the interestes of a more complete music 
education to introduce one or two lectures on the 
basics of Husic Technology including, for example, 
the principles of recording and playback and 
maintenance and operation of audio equipment : 

Emphasis should be placed on a "workshop" method with 
practical demonstrations and question-and-answer 
sessions; if necessary, classes could be split up 
into smaller groups to allow the necessary "hands-on" 
experience. 

It has been demonstrated that this method yields a higher 
interest/retention of information rate than mere 
recitation ot relevant facts, particularly to a 
predominantly "non-technical" audience. 

These lectures/sessions could be performed by the SACM 
technical officer at a suitable time, bearing his 
other duties in mind. 
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Husic Technology - Advanced 

Allowance should also be aade for those students needing a 
more advanced knowledge; those seeking a possible 
career as studio producers or as composers/performers 
in the electronic milieu. 

This, however, presupposes the availability of studio 
facilities to provide practical training and a staff 
member to supervise these activities, 
the SACM possesses at present. 

neither of which 

It is hoped that an electronic music/recording/technology 
studio could be established at some point in the 
future, together with the appointaent of a suitably 
qualified staff-member to run the facility • 

• Visiting lecturers from, and visits to, professional 
broadcast studios would of course be beneficial, but 
practical training reaains paramount; this can only be 
achieved with permanent facilities on the premises. 

The introduction of a Ja22 course in the near future will 
undoubtedly increase the demand for modern recording and 

performance facilities; it is hoped that the financial 
aeans can be found to give concrete form to these very 
necessary requirements for an education in music 
relevant to this day and age. 
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SUB-ISSUES CONCERNING SYLLABI 

<A syllabus defined as a course descripti on) 

THE VALIDITY OF DETAILED SYLLABI - AND JUST HOW DETAILED 
THEY NEED BE <A15) 

There is agreement among the respondents in that they feel 
detailed syllabi (both ttpractical" and ttacademic") are 
valuable to the students and to the teaching staff. 
The respondents indicate that in some courses the SACM 
does not provide detailed syllabi. The respondents 
seem to feel that the amount of detail in the syllabus 
differs for each subject, but that all subject areas 
would benefit from more detailed syllabi. Specific 
mention of problems encountered at the SACM in this 
regard include: 

some courses' syllabi are harder to design 
than others; for example, how is a 
Composition syllabus set up ? 

some respondents have implied that some of 
the syllabi drawn up at the SACM may not be 
strictly adhered to 

a syllabus is hard to adhere to if the 
standards of the students varies from year to 
year (as does occur at the SACM) 

there is no string syllabus at the SACM 

One of the repondents has stated that any college must 
define course objectives by outlining the syllabi. The 
lack of detailed syllabi at the SACM may contribute to 
the feeling expressed in an earlier finding (Al - A4) 
that the SACM is seen to have no real "aim" or 
"direction". Furthermore, the procedure of working out 
a syllabus is conducive to an objective look at 
curricular aims, content, workload, standards, teaching 
methods, inter-relationships, examination and 
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evaluation. If the syllabus is clear from the outset, 
all the above areas become simpler to define. 

THE STANDARD OF PRACTICAL SYLLABI (A16) 

During the interviews the concept of the ttstandardtt of a 
syllabus was taken to refer to the appropriateness of 
its content to a tertiary level course of instruction. 

The general impression from the responses to this issue is 
that the standard in the piano and singing departments 
is higher than in the other instrumental departments. 
However, wi t hin t he piano department there are sti ll 
varying views on the standard of the syllabus. 
Criticism of the piano syllabus comes from two 
repondents in that the volume of repertoire is felt to 
be insufficient, and that the standard is not high 
enough to prepare students for a performing career. 

The point was made that, at the SACM, the practical syllabus 
is set by individual teachers to suit individual 
students. This could explain the varying views on the 
standards of the syllabi. 

This system may have merits in that the teaching process is 
enriched by a more individual treatment of each 
student, but has limitations in that setting overall 
performance criteria would be difficult. A further 
limitation may be that students affect ·their teachers' 
decisions as to whihch works they would set or that 
teachers may choose repertoire according to their own 
interest rather t han the rea l needs o f t he s t ude nt. 

In my own undergraduate experience I noticed that students 
were often evaluated at the same course level on 
prepared works of differing standards. This 
exacerbates the problems of subjective assessment: as 
one of the respondents has said tt ... I often wondered 
why it was that two people would get the same results 
when one of them was infinitely better than the 
other ... tt 
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One of the respondents (a senior lecturer) feels that there 
is "not much sense" in setting up practical syllabi. 

The reasons given are that there are not only technical 

but musical problems to be dealt with, and that it 
would be a "bore" for the examiners to have to hear the 

same pieces year after year. Neither of his objections 

appear to be substantive, and may wel 1 prove to be 
surmountable. 

THE VALIDITY OF ORCHESTRAL SYLLABI BEING BASED ON ORCHESTRAL 
AUDITION REQUIREMENTS WORLD-WIDE CA17) 

Although no degree or diploma courses in orchestral training 
are offered at the SACM, there is general agreement 

that it would be useful to introduce them. Many 

students eventually seek employment as orchestral 

musicians, and it would be hoped that their 

undergraduate experience has prepared them for such 

auditions. If . one is planning to train people for an 
orchestral job, the most effective way would seem to be 

to train the students to cope with the audition for the 
job. This would be in terms of technical ability, . 

sight reading, excerpt playing, a concerto and an 
interview; it seems that this should be the starting 
point o 'f an orchestral syllabus. Further discussion of 
orchestral syllabi may be found in Key-Issue H 
<Appendix VI I I) <Fol lowing from this, one 

respondent went as far as to prepare a syllabus tor 

or _ch e s t r a l t r a i n i n g . Th i s f o rm s Append i x XI> • 

If present students of orchestral instruments were expected 

to prepare for "mock" orchestral auditions through a 

rigorous syllabus, even if there were no actual 
diploma course in orchestral playing, it seems logical 
that they would be in a much stronger position to 
compete for a job than at present. This applies to any 
professional direction; the syllabus simply needs to 
embrace the needs of preparing the students for their 
chosen professional directions, and be rigidly adhered 
to. (This relates to the apparent need for more 
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professionally-orientated curricular structures at the 
SACM). 

One of the respondents to the Key-Issue dealing with 
orchestral training, an ex-student who is now an 
orchestral player, states that the emphasis at the 
SACM in the wood-wind field is that of solo work. She 
also mentioned that in the seven years of having 
studied an orchestral instrument at the SACM she was 
only required to p l ay two orchestra l excerpts. 

One of the respondents to this issue stated that in Sa l zburg 
(at the Mozarteum) players of orchestra l instruments 
are expected t o tra i n as or ches tr a l p l a y e r s fir s t, a n d 
then, as soloists. She went on to say that, at the 
SACM, it is the other way around. 

It is to be expected that most students of orchestral 
instruments will be orchestral players and not 
soloists. It seems logical that the training of 
orchestral players should come first and those students 
who show exceptional promise should only then be 
encouraged to apply themselves to solo work. 
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SUB-ISSUES CONCERNING SOCIOLOGICAL FACTORS 

THE ISSUE OF THE CURRICULA AS THEY RELATE TO THE CONTEXT OF 
OUR SOCIAL AND CULTURAL INFRASTUCTURE CA24) 

Six out of the seven of the respondents have indicated that 
they feel that what is happening at the SACM does not 
relate to the needs of our societ y as a whole. 

As these respondents have previousl y indicated, it was felt 
that the the SACM is dealing on ly with issues relating 
to ttwhitett Western European Culture and that this cou ld 
be regarded as "irre l evant" to most of o ur so c i a l and 
cultural context. 

The respondents point to the need for the SACM to change so 
that more of what is taught and studied there relates 
to a greater extent to the needs of our society. ~hey 
have pointed to sever~! areas in which this change 
could take place: 

1 ) The study of jazz and, to a degree, 
music, could be included. 

contemporary 

2) The study of African music could have a more prominent 
place at the SACM. 

3) In teacher-training, only ttcoloured" and "white" 
schools are being catered for and, in the white 
schools, the practise of ttclass musictt does not relate 
to the needs of the children; 

4 ) The SACM wil l have t o change as t he country chan ges, i n 
that an increase in demand by black students for p l aces 
at universties will need to be catered for; 

5) That the idea of introducing of orchestral training 
( which appears to be an area for concern a t the momen t 
- see Key-Issue H) may be less relevant than other 
areas of change. 
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6) We live in a "third-world" country and South African 
culture is "underdeveloped" and "primitive" compared to 
that of "overseas" culture. 

7) Western music is seen to be part of the culture and 
society being discussed, even if it only relates to the 
heritage of a minority of the population. The problem 
at the moment seems to stem from the almost exclusive 
treatment of Western music at the SACM, and that 
Western music should both lose its elitist posit i on and 
become more accessible to the community. 

1) The study of jazz and contemporary music 

The present syllabus of the SACM does not include the study 
of jazz and certain other forms of contemporary music. 
Jazz~ in fact a contemporary style of music, so 
when writing of contemporary music this would encompass 
jazz, popular music and contemporary art-music - in 
fact, all the musics that we are involved with in 
contemporary society. 

All these styles are art-forms that reflect contemporary 
ways of life, philosophies, values and social 
realities. The need for and importance of these areas 
of . study have been discussed in more detail earlier in 
terms of an inter-cultural or multi-cultural approach 
to education (AS) aas well as the need to look at a 
greater variety of important contemporary composers 
(A11). 
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The study of these areas may enhance the understanding of 
social and cultural phenomena, thereby rendering the 
curriculum more relevant to contemporary living and our 
present heritage. In the background information to the 
1965 Contemporary Music Project report on Comprehensive 
Musicianship (no author) it is stated that: 

" .•• the existence of a living 1usical culture depends not 
only on the preservation of past herita~e, but also requires 
constant rejuvenation and creation of its own heritage as 
wel 1." 

This implies that, because our particular heritage is so 

2) 

richly varied and of such a multi-cultural nature, 
none of these contemporary elements can be omitted from 
an overall view of our complete musical heritage. 

The study of African music 

The repondent has suggested that more prominence placed on 
the study of African music at the SACM would render the 
curricula more relevant to our social and cultural 
context. This view is shared by other respondents 
elsewhere in this project (eg. Key-Issue J -
Sociological Issues) and, in principle, I agree with 
this, but would like to express my personal views on 
the issue. 

It can be envisaged that increased prominence of African 
music and the study of Ethnomusicology could contribute 
to increas i ng the l evel of inter-cu ltura l awareness. 
This might a l so encourage pa rti c i pa tion in mus i c 
education programmes by peop l e from various ethnic and 
cultural backgrounds. In addition, this may reduce the 
association with elitism that the study of mainly 
Western music may have created. 
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However , the inclusion of African mus i c wou l d be senseless 

unless: 

it were done in such a way to lead to a break-down of 
the separatist feeling of "us and them" which is so 
much a part of the South African way of life. One of 
the respondents suggested: what is needed is ttthe 
addition of Ethnomusicology courses to cater for the 
needs of black students.tt Such a v i ew has t he danger 
of be i ng separa t ist , prescriptive and " a rtifi c i al tt -
as another respondent put it. I think that people 
often consider themselves to be ttconce r ned t' and 
ttreformis t tt with the bes t of intentions, but f ind it 
ha rd t o see tha t th e ir views are sti ll s epa rati s t . 

or if: 

it were motivated by a sense of guilt or fear or 
condescension. Much talk of "africanisation" of 
university education has the danger of being unclear in 
terms of what it actually means - it ma y tend to 
constitute superficial or artificial change with i t s 
parallels in many facets of political and social 
"reform" in this country; 

or if it were studied from a Western, ethnocentric 
point of view. What can so easily occur is that we 
view inclusion of the study of other peoples or 
cultures as being "outside" of our culture. 

The need for the inclusion of the study of Af rican music 

3) 

must come from a genuine desire to understand, 
and co-ex i st through a r ev i ew of o u r basic 
p h il oso p h ica l p e r s p ec tive s and v a l u es . 

Teacher Training 

share 

The repondents have claimed that teacher training at the 
SACM i s only catering for the needs of a l imited 
section o f society: the white schools , 
limited extent , the co l oured schools. 

and to a 
One of t he 

respondents has mentioned that there are insuf f icient 
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facilities at the black schools to include music as a 

subject. 

It is well known that there is a hierarchy of government 
priority as tar as which "race group" receives the most 
support and funding, and that the black schools 
receive, per capita, the least support. 

In addition the black schools are struggling to deal with 
basic necessities such as classrooms, books and 
general teachers in other subjects, attempting to 
fulfil the requirements of a rather prescriptive 
syllabus that leads to the matriculation. For these 
reasons, there might be neither the energy nor the 
money left for attention to the Arts. 

<Although this is not a reason why the SACM is not providing 
music teachers for these schools, it is a problem 
that needs to be addressed at the highest level.) 

Another respondent has suggested that the introduction of a 
single education department catering for the needs of 
all of society would be a possible solution to this 
problem. I do not belive that the government will 
introduce a single education department unless the 
general level of inter-cultural education and awareness 
in this country i~ first dealt with. This is where the 
SACM could play a role; by educating future teachers 
in this awareness and ensuring that they go out into 
the schools and spread this awareness. This may be 
viewed as only a small contribution to the essential 
change in attitude needed in South Africa, but 
nevertheless a small contribution is a worthwhile one. 

The issue of "class-music" and the possibility that this 
practice does not relate to the needs of the children 
in the schools has also been mentioned. Elsewhere in 
this project <Sub-Issue F3 - the methods of training 
teachers), other respondents have mentioned that they 
feel that children in the schools generally disl .ike 
"class-music" owing perhaps, to the way it is taught. 
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They also feel that class-music, in the way in which it is 
presently approached (class singing around a piano), 
does not seem to inform, educate, inspire or lead to 
an appreciation of the music that is taught. Further , 
it has been said that the children are not interested 
in the type of music offered them, and generally see 
class singing as a break from "normal" school 
activities. 

By contrast, however , if music were studied in the way 
literature is - leading to an appreciation of the human 

4) 

condition, (especially if were done on an 
inter-cultural basis) it wou l d contribute to the 
educat i on o f the chi l dren and enhance thei r 
appreciation of their cultural heritage. 

The increase in demand for places at University for 
black people 

It has been suggested by one of the respondents that the 
SACM will have to "change" to accommodate this 
increasing demand. It is not merely an increase in 
numbers, but an increase in the number of people who 
may have to undergo preparatory and support programmes 
as most black people suffer from an inferior school 
education. 

It may require a preparatory department of some kind to dea l 
with this. I feel that the part-time or preparatory 
department (as discussed under Key-Issue E - Entrance 
Requirements) could be expanded to encompass the needs 
of prospective part-time students who may not have 
pianos or v i olins. This cou l d be done in such a wa y 
t hat t hese s t udents wou l d be i nv ol ved in communi t y 
music-making. This could be implemen t ed by offering 
theory classes (basic musical literacy - the need for 
which one of the respondents has indicated) group 
singing, instrument making and playing, and having 
students going out into the community , playing concer t s 
and giving demonstrations. These classes could 
possibly be given by students as part of their 
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teacher-training, an education enhancing awareness of 
the needs of the community. 

5) The Priority of Orchestral Training 

One of the respondents has pointed to the possibility that 
the introduction of orchestral training at the SACM ma y 
be of a lower priority than other areas such as those 
that may be more relevant to the needs of the communi ty 
at large. 

It is acknowledged that the most frequent l y responded ta 
Key-Issue in the interview phase of this pro j ect was 
t hat of t he training o f orchest r a l musicians, wh i ch 
shows that this issue is much on the minds of the 
respondents. It is also been said that the majority of 
the players in our orchestras are imports and that 
there is a need for locally trained musicians to fill 
posts as they become vacant, and to fill the gap that 
has been created by the cultural boycott. 

A vital question that has to be asked concerns the future of 
our orchestras. These are very expensive entities, and 
the maintenance of the orchestras and introduction of a 
suitable training scheme for orchestral players would 
not only cost a great deal of money, but imply that 
orchestral instrument teaching and playing as well as 
an appreciation of orchestral music wil 1, as it is in 
most European countries, have to become more of a way 
of life for everyone to make it worthwhi l e to the 
community. 

As i t has been put by one o f th e responden t s, it is ha rd to 
expect t he ma j ori ty o f th e popu l at io n t o b e c ome 
interested in orchestra l music without a massive 
education and socialisation programme that would 
constitute the expectation that more black people in 
this country would become interested in orchestral 
music. The time of prescribing to b l ack people wha t 
they should or should not like, listen to or not 
l isten to has come to an end. It seems that the 
maintenance of orchestral music in our society may have 
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to find a more realistic position in the priorities of 

the general public. 

This is not to suggest that the orchestras do not have a 
place in our heritage, it is merely a questioning of 
what may be present priorities, and whether orchestr&l 
training would be relevant to the needs of society in 
general. 

This may constitute one of the realities of a changing South 
Africa for the white people; part of the sacrifice 
that Dr Mboya mentions (page 121> as part of . the process 
of becoming educated and standing up for what one 
believes in in the interests of humanity. 

6) The view that South African culture is "primitive" 

One of the respondents Ca 3rd-year student> has suggested 
that we live in a »third-world country" and that loc&l 
culture is "underdeveloped" and "primitive", implying 
that a musical future could only exist in Europe, or 
"overseas" as it was put - a vague term often used in 
reference to "some place better than here" where 
"culture" is highly developed. 

Interest in and preference for only one particular style is 
every .person's prerogative; what is disturbing is the 
attitude of this respondent that puts local culture in 
an inferior light. 

feel that if this student had been through an educative 
process of understanding the various cultures . of this 
country, she would have been in a stronger position to 
judge these other cultures~ While she might still 
retain an exclusive interest in Western music, she 
would have developed more respect for others. 
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7) The place of Western music in our heritage 

It is agreed that Western music indeed has a place in our 
collective heritage, and that it is as valuable part 
of this heritage as any. A case for a multi-cultural 
approach to the study of music has been made under the 
heading of Sub-Issue AS, and it is felt that this 
approach would put all musics and the place that each 
one has in our culture i nto a balanced perspecti ve. 

The point made by one of the respondents about the elitist 
aura that Western music may have must certainly be 
considered. It is well known that some music in the 
genre of ( especia lly 20th c e n~ ur y ) Wes t e rn mus i c is 
difficult for the average ear to assimilate at first or 
even subsequent hearings~ 

This phenomenon has resulted in some people who have 
acquired this taste (often to the exclusion of other 
musical styles) to indulge in musical snobbery Cor 
elitism) which reflects social structures and 
behaviours. I believe it is not the music that has 
resulted in this elitism, but the need for elitism in 
these people that has resulted in their using musical 
taste and knowledge (as some do with other tastes and 
knowledge such as fine art or politics ) to perpetrate 
this behaviour. 

Restricting the curriculum exclusively to the study of 
Western music may have contributed to this elitist 
attitude the respondent has mentioned. 



page 170 

A member of the teaching staff at the SACM has offered the 
following commentary on the discussion of the preceding 
issue (A24). 

It is agreed that more of what is taught and what is studied 
at the SACM could be made to relate, to a greater 
extent, to the needs of society. It is also agreed 
that the areas pointed out by the respondents in which 

1) 

this change could take place are valid. Commentary is 
provided for each of the areas discussed by the 
respondents. 

The study of Jazz and Contemporary Music 

It is felt by this member of the SACH teaching staff that 
the teachers at the SACH are not equipped for the 
addition of the study of Jazz and more Contemporary 
Music, and that the students are not willing to 
explore much else than what is presently being taught, 
although the idea of the importance of a constant 
rejuvenation of our heritage through the study of these 
areas is acknowledged. 

2) The Study of African Music 

It is agreed that the idea of the inclusion of African Music 
has to come from a genuine desire to understand and 
coexist with people of other cultures through a review 
of personal values; one cannot expect people to be led 
to this understanding unless they desire it. 

3) Teacher Training 

The problem of there being insufficient facilities at black 
schools is felt to be one that could be overcome by the 
realisation that imaginative musicianship has nothing 
to do with facilities - if one has a voice and limbs 
and an innate desire to be creative, then one should 
be able to make music. This "lack" of facilities and 
funding is felt never to have stopped people without 
facilities from making music. 
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Black People 

It is agreed that the establishment of preparatory 
programmes, both at the university and in the 
community, would be a starting place for coping with 
this increased demand. 

5) The Priority of Orchestral Training 

In the general terms of this issue it is felt that there is 
a problem in who should decide what is important, or 
what is of priority for the wider community. The Cape 
Town Symphony Orchestra as well as the defenders of 
"Africanisation" both feel that they are making an 
important contribution to the community and to 
education, but may be following visions that are 
meaningless to one another. 

6) The view of South African Culture as "Primitive" 

It is felt that it is common for people to view cultures 
outside their own in an inferior light, even ,among 
some people who profess to hold the contrary view. 

It is also felt that respect for another person or culture 
cannot be guaranteed or commanded through education or 
exposure, it must come from individuals. It is hoped 
that it is not too late for individuals to realise 
this. 

7) The place of Western Husic in our Heritage . 

It is believed that it is not so much the exclusive focus on 
Western music at the SACH that leads us to question 
this, but the isolation and the prograamed nature of 
the people of the SACH which is at fault. 

It is felt that musical elitism is indeed not a result of 
the music, but of the people who use ausic as & 

vehicle for elitist behaviour. How can we approach 
music from a new perspective unless we ourselves are 
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going to be prepared to deal with our programmed 
patterns of behaviour? We cannot hope to make headway 
as musicians if we are trapped as human beings. 

If education would effect a transformation in people, they 
would become more responsive and creative as musicians. 
Yet, people defend their positions and it seems that 
what is needed is courage and perseverance to become 
more fully "human" and more fully aware of our 
surroundings. It would be ideal if the SACM could 
realise only a fraction of its potential as a true 
transforming power within the community. 

This transformation would have to take place in the form of 
an ongoing process of active self-analysis for staff 
and students. A process like this could probably lead 
to a group of committed, dedicated teachers. Students 
admitted to the institution would need to be willing to 
grow, as people and as musicians in a similar way - a 
process of introspection. Only people of integrity 
make musicians of integrity. 



CHAPTER FIVE 

SUMMARY & CONCLUSIONS 
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This project has differed from much conventional research 
in that it has not aimed at producing definitive 
answers to any hypothesis. Ratht!'-r,- , it is a. imed a. t 
producing a broad description of how the participants 
saw the SACM with the intention of establishing and 
focusing on emergent themes. 

The Pr·el iminar,., Study wa.s a.n attempt a.t an .3.l ysing the 
perceptions of final-year students <1985) at the SACM 
about their goals and how these relate to their 
e x per· iences at the institution. The ques.tions the>' 
were asked were generated b y myself and I acknowledge 
the subjectivity of this focus. Nevertheless, the 

t study produced some interesting results, namely that 
the students were unclear about their goals, their 
reasons for studying music at the . SACM, and their 
perception of the SACM included criticism of i terns of 
curricular content and teaching methods. 

These findings led to the central goal question to be 
investigated in the main part of this research, 
namely: 

"WHAT ISSUES DO THE PEOPLE INVOLVED 
AT THE SACM PERCEil)E AS AREAS OF CONCERN, 
IN RESPECT OF THEIR EXPERIENCE AT THE 
SACM, AND WHAT ARE THESE CONCERNS?" 

Before this goal question could be investigated, I made use 
of the Delphi Technique to establish a 1 ist of 18 
Key-Issues that could be used as a basis for 
describing the significant features of tertiary music 
educ at i on a. t any i n st i tut i on • 

I then used this framework as a basis for an investigation 
of the goal question and hence the nature of the 
education at the SACM specifically. 54 interviews 
were held with a mixed population of peo~le connected 
IAJ i th the SACM. 
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Each interviewee was shown the list of Key-Issues and asked 
to select one as a Main Area of Concern to be discussed 
in the interview. They were then asked to point out 
additional concerns. All of the 18 Key-Issues were 
selected as main choices at least once. Accordingly, 
all the Key-Issues can be identified to have been Main 
Areas of Concern. 

Having answered the question as to what the sample perceived 
as areas of concern it was necessary to establish what 
these concerns were, and to analyse them. It is clear 
that to have analysed all of these concerns was beyond 
the scope and purpose of this study. In an attempt to 
select issues for further analysis it was decided to 
examine the frequency with which the Key-Issues were 
selected by the respondents. The five Issues most 
frequently selected (as main and additional choices) 
were as follows: 

KEY-ISSUES NUMBER OF SELECTIONS 

AS MAIN/ADDITIONAL 

CHOICES 

The Training of Orchestral Musicians 

The Training of School Music Teachers 

Career Prospects in Music in SA 

Curricula/Syllabi/Aims of the SACM 

General Musicianship 

9/6 

10/4 

6/6 

8/3 

3/7 

I justified the selection of one of these five Issues for 
in-depth discussion in this report. This was Key-Issue A, 
the issue of "Curricula/Syllabi/Aims of the SACM". 

The material collected on the other 17 Key-Issues has not been 
ignored. A brief report on each of them appears in 
the Appendices (as do all of the interview transcriptions). 
Much of this material has illuminated the in-depth analysis 
of Key-Issue A. 

This in-depth analysis took the following form: the Sub-Issues 
were categorised into groups, namely those concerning: 

Curricular Aims 
Management of Curricula 
Curricular Content 
Syllabi 
Sociological Issues 
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From each group of Sub-Issues, arguments from the salient 
interview material were presented and discussed in the 
light of references to current practice elsewhere 
(where possible) and my own interpretation of the issues. 
These discussions were, in turn, submitted to members 
of the SACM staff for their scrutiny and commentary. 
(In all, nine members of staff were involved). Their 
commentary follows the material that gave rise to it in 
each case. 

This resulted in a comprehensive discussion of all the 
issues that surround the Curricula, Syllabi and Aims 
of the SACM in particular, and the specific concerns that 
emerged are as follows: 

CURRICULAR AIMS 

The impression gleaned from the interview material and the 
findings o f the Preliminary Study suggest that the 
SACM is seen to lack goal-orientated curricular structures 
and that there is . concern that there should be more 
professionally goal-orientated curricular choice in the 
prospectus. The present curricular structures are seen 
to be too rigicl ~ and similar to one-another to be 
significantly different in terms of goals. 
Concern is expressed about the stylistic aims of the 
SACM curricula. They are thought to emphasise the stud y 
of "Western, Classical" music largely to the exclusion 
of other styles. (It can be noted that between the time 
of the interviews and the time of the printing of this 
conclusion a course in Jazz has been established at the 
.SACM.) 

MANAGEMENT OF CURRICULA 

Concern is expressed that there may be insufficient related­
ness between the various aspects of the curricula. 

The issue of whether practical activities such as 
participation in large ensembles should form a compulsory 
credit-bearing part of every curriculum appears to need 
consideration. 

The findings of the Preliminary Study and the discussions in 
the Main Study concerning the issue of the activities 
of the SACM staff members imply that there may have been 
members of staff whose interests and priorities did not 
co-incide with those of the students and the institution 
in general. 
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CURRICULAR CONTENT 

It is felt that if the various curricula were to contain 
elements of the study of music of various styles and 
ethnic origins, the educative properties of the 
curricula would be enhanced. This implies that students 
would be given the opportunity to learn about themselves 
and about others, leading to understanding and tolerance. 

It was generally felt that the study of Chamber Music could 
play a more prominent role in the curricula, on account 
of the many advantages associated with participation in 
it. The chief obstacle to expanding this area of study 
is the lack of sufficient numbers of competent string 
players among the staff. 

Concern has been expressed that the issue of the role and 
importance of participation in Large Ensembles may need 
attention at the SACM. Reasons given for the apparent 
neglect of this subject .included the absence of commitment 
on behalf of staff and students alike, as well as 
insufficient performing opportunities and the difficulty 
and tedium of enforcing ,participation. 

There appears to be consensus that the study of a second 
instrument should be included in the various curricula, 
especially that non-pianists be required to acquire 
basic pianistic skills. 

It is of concern that the study of Composition is not 
required b.y students in the BMus "Practical II or II Education 11 

streams, as it is felt that it is necessary for the 
development of musical understanding. It is of further 
note that although it seems self-evident that gifted 
people in the field of musical composition should be 
encouraged to major in Composition, undergraduate students 
at the SACM do not appear to have this option. 

According to the apparent need for local conductors and for 
music students to learn to understand the language of 
theconductor, it is felt that the · introduction of courses 
in conducting would be of general benefit. 

Varied reactions to the issue of the role of creative and 
experiential activities in the curricula imply that 
it may be an important part of the curricula worthy of 
consideration, especially for students of Opera, 
Music Therapy and Music Education. 

It has been suggested that courses in Electro-acoustics 
and/or Sound Technology be introduced at that SACM. 
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SYLLABI 

It seems that, in some courses at the SACM; sufficiently 
detailed syllabi are not provided and that some existing 
syllabi are not strictly adhered to. However, it is 
felt that although detailed syllabi would be of benefit 
to staff and students, some course syllabi may be 
difficult to outline. Varying abilities and standards 
of entering students from year to year are seen as 
possible obstacles to adhering to syllabi. 

The syllabi outlining the practical, instrumental (notably 
orchestral) programmes appear to be biased towards 
soloistic work, apparently at the expense of orchestral 
work. Noting that it is reasonable to expect most 
players of orchestral instruments to become orchestra 
members rather than soloists, it seems logical that 

' 

the training of orchestral players should come first 
followed by the selection of excellent students for focus 
on solo work. 

SOCIOLOGICAL ISSUES 

The respondents were concerned that what is happening at 
the SACM may not relate sufficiently to the needs of 
society as a whole. Specific areas of concern that 
emerged are: 

1. That the study of African, Jazz and Contemporary 
Musics could play a more prominent role at the SACM. 
(It is noted that by the time this volume was printed 
a course in Jazz had been established at the SACM). 

2. That teachers were being prepared only for the 
"white" and "coloured" schools and that, in its present 
form, Class Music may not relate to the needs of the 
children. 

3. That the SACM will have to take note of the increased 
need among black students for places at university. 

4. That the notion of introducing orchestral training 
courses may , be of less importance than other areas 
of change. 

5. Western Music (and thus the SACM, as this is where 
the focus is seen to be) could lose its "elitist" 
position and become more accessible to the community 
at large. 

6. It is of concern to the author that one of the 
respondents has compared local (South African) culture 
with "overseas" culture and described it as being 
"underdeveloped" and/or "primitive". This is, perhaps, 
an attitude that is fostered by our society that could 
be helped by the SACM. · 
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It should be noted that the above "conclusions" are simply 
areas of concern perceived to be as such by a sample 
people involved at the SACM, and that the concerns 
that emerged were derived only from the analysis of 
Key-Issue A - concerning the Curricula Syllabi and 
Aims of the SACM. 

The material gathered on the other 17 Issues (briefly reported 
on in Appendix VIII) if subjected to similar analysis 
may give rise to a number of similarly important 
emergent concerns. 

This project was not intended to constitute an evaluation 
of the SACM. Its purpose was to explore, through the 
interpretations of people connected with the institution, 
a number of neutrally phrased issues, in order to throw 
light on the perceived nature of the education provided 
by the SACM. What, after all, is a College of Music, 
other than what it is seen to be by its participants? 

Many of the findings of the Preliminary Study were 
, corroborated by the statements of the interviewees. 

This, it is felt, confers some credibility on the findings 
of that study, despite its acknowledged limitations. 

It is important to mention that, as a result of the process 
of consulting those members of SACM staff who agreed to 

contribute to this project after the Analysis Phase, 
it appears that many of the concerns that have emerged 
constitute issues that, indeed, are in the process 
of being addressed, or are to be addressed in the near 
future. Furthermore, it seems that since the interviews 
in March to October 1987 much of what the respondents 
have said that may be felt to constitute a "negative" 
attitude towards the SACM seems to have changed. It 
is to be kept in mind that the contribution of the 
respondents, especially the ex-students, refers to 
a reality as perceived at a particular time. 

I decided to regard the chief outcomes of this research, 
not as any statement of fact, but rather as a focussing 
on questions that have been derived from the uncovered 
concerns which would give rise to further researc~ 
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These questions are as follows: 

* Could the flow chart showing the hierarchy of the 
various institutional components be of use to 
institutions like the SACH in guiding their 
planning? 

* Is the SACH aware of the role of evaluation and 
research in this hierarchy? 

* Does the SACH have an institutional ethos that 
gives rise to specific goals? Especially 

does what is being taught and studied relate to 
the needs of the community and society in general, 
and, 

does it relate specifically to the needs of the 
students? 

* Is there sufficient emphasis on the study of musics 
other than Western "classical" music, and does 
such study encompass the educative process of 
enhancing inter-cultural and inter-personal 
awareness? Is this educative process sufficiently 
introspective, ~ddressing the need for 
self-discovery - telling us more about ourselves? 

* Are the staff of the SACH committed to their work 
and to optimising their investment of effort 
towards a better future for the SACH? 

* 

* 

What is at the- root of the apparent need for 
and better string students and teachers? 
these realistic needs and priorities 
context of our socio-cultural setting? 

Is it feasible to introduce a chorus 
Ensemble), at the SACH? 

in 

more 
Are 
the 

<Large 
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* Is the SACH addressing the apparent need far paying 

* 

* 

* 

appropriate attention to skills 
Musicianship, particularly with 
apparent variance in abilities 
students? 

in 
a view 

of 

General 
ta the 

entering 

Is there sufficient awareness of the importance of 
issue of pianistic skills, both for pianists 
development in sight-reading, score-reading, 
improvisation and accompaniment and for 
non-pianists - basic skills to facilitate keyboard 
harmony, visualisation of the keyboard, 
score-reading and sight-reading? 

Is the apparent need for all students ta study 
Composition being addressed by the SACH? Also, 

of is there sufficient emphasis on exposure 
students ta 20th Century and contemporary music? 

Should students at the SACH 
conducting techniques and the 
language of the conductor? 

be exposed 
study of 

ta 
the 

* Is sufficient emphasis placed on involvement on 
experiential and creative activities within the 
curricular structures at the SACH? 

* Would it be feasible to consider the introduction 
of courses in Music · Technology and 
Electro-Acoustics <sound engineering)? 

* Are the practical and academic syllabi Cle course 
descriptions> at the SACH of sufficient detail to 
be of use to staff and students alike? 

* Do the various items in the curricula relate 
sufficiently to one another? 

* To what extent are the staff {and to what extent 
should they be) accountable for thier activities, 
and is the issue of the role and priorities of the 
staff-members at the SACH being addressed? 
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• Is the SACH aware of and planning for the increase 
in deaand for places by black atudents, and are 
the staff and the students ready for this change? 

• Has the need for introducing training for 
orchestral musicians received sufficient attention 

and research? 

It should be noted that the above questions were derived 
f r· c,m t h e i r, -de p t h a. n a 1 y '=· i s of f< e >' - I s '= u e A .Qb!1Y • 

The material gathered on the other 17 Key-Issues (briefl y 
rep or· t e d or, i n Append i x l,)I I I ) i f '=·U bj e ct e d t c, c1. 

similar analysis might give rise to a number of 
'=-imi 1 a.r·l y impor·tc.<.nt question:. , 

It i<.: a.ppr·opr· ic1.te to mention thc1t, c1.: · c1. result of the 
• process of consulting those members of the SACM staff 

that agreed to contribute to thi~ project after the 
Anal ysis phase, it appears that many of the questions 
tha.t ha.ve beer, po-=-ed c1.r·e, indeed, in the pr·oces:. of 
being addressed, or are to be addressed in the near 
futur·e. Further·mc,r·e, it <.:.eems. thc1.t <.:-ince the 
interviews (March 1987 to October 1987) much of what 
the respondents have said that may be felt to 
constitute a "negative attitude" towards the SACM, 
seems to have changed. It is to be Kept in mind that 
the contribution of the respondents, especially the 
ex-student<.:. , refers. to c1. r·eal i ty as per·ceived at c.<. 
pa.rt i cu 1 a.r· t i me • 
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