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of V3.rious, sOJ:OE\tiJK~s controversial, appJx:.ad:1es to rnod.e.::T1 g<~o:;raphy 

teaching. This reseax-ch ai1rs to evaluate and sugqest \';a:_y-s of iro~':lsrniz:i .. n9 

high school geog'..caphy tea.ch_i,:ig in Soud1 J.\.-::cica • 

.Aspects of "ne;q" gecg.ca.phy c.re e.xploinad; ~ .. - . 
:'...l"iCl\J.'."tU~lg: 

conceptual awroadl, a m..ring away from factual memorizat:..ionr bv.ilding 

and use of all types of models; simulatiom; c:md g-artY.~s, a rei.x·nt 

innovation in teaming geography; tl1e inquiry n1'-2tl:od 'Whe.:cs th:: pupi.1 

learns by 11 di.scoverfr!q" for ~, im.self; problsra solv:l .. ng by the u.s-3 of t..11.e 

scientific rre-J1od of hyp:::ri::.hesis te:..:;ting; statisi:ical a.nd. qi..::_ar.litative 

methods used i.11 :measuring and testing ~!COJY.'<lphic tl1.e:ori.es, ar~::-3 va.d:.ous 

types of fiel&vork. 

eva:luatedo European school qeasrraphy tea.d:::_ng i~-; ce::;crfr.;2c1, p::ri:icula.rly 

Belgium, Austria, Si:Jeden ar:':~" Wc~;;t Gel.11TU1).7 also show i:n£lue..1css of r,t:xl~:.::·n 

trends, though :r1ot as markedly as Lust:calia, Nev1 Zealand.- CaTk:2d.i:L a.nd fh.e 

U.S.A., where H.S.G.P. started a r:1pate of: simila-r- attemJ.:-:its at 

modernization, e.g. MACOS, G.Y.S.L., Gecx:-.rraphy 14-18, O.G,P. 

A 1-bdel for renewal of geography teaching in Soutb Africa. 1s 

suggest.c--d. It :pJrtrays the \ra.r.ious teachtn9 strateqies available, 

with exan:ples of thej_r inpl~~~rrentat:Lon. 

The fincltngs of the· 1977 sun1c:y of geography t.each:i.n.g in 

South African high sei"lools are presented tracir,g t.h."!:'ee th2'res. 

1977 finc1ings are o...'YL'pared. with the 1966 H.S.R.C. find5.-t.'1gs. Le:mguage 

group responses are con:trastGCl. 2 .. nd the extent of use of "new" gE:o:;rraphy 

in South 1~..frica is describsd. 

Conclusions are drawn f:i:.·()ill thr::~ firdings, and rea.:::m112ndatio:1s 

for c..isseminat.i.ng 11new11 geograp..1ly approa.d1es .in South Africa are rr:a.de. 

(i.i) 
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PRETACE 

'J.he orig.in of this m:muscript lies rrD:;:·e than a decade ago 

··.;,..en ·L'-he wr+t-er D. '°'<~""11 '=• lct-"'1r::-usE" c·l•r·'.r•""Y ,,f-· ·P-L:, ·v1"'~ .,.1 P=··~,..,. Ili' \•P··· ·v-, 1 }c·'" W.ll . L ..... ~ ~ .... - _o;;,::.. . .:;;c"' c..,_ ... -~'\."" ... , ...... t..- \ ._. . . ._1,.. Ul.~. _\. ,.,..J.._i. .. .. ....r..:;;L':::> . . ...... .L . c~ ..... ·-· .. t 

as part of a Master 1 s degree J.:>rograrrn:e r bti'f:'. circttnst:1no::!S w,::;rE: cc"'GtJ.nuaJJ..y to 

.interrupt researches. 

A. c,3x accident. put t11e wr:L h=.r on cn:rtches for seven ::TDnt-.hs 

leave of absence st:cetc!1ed :Lnto three. 0ecam:;f> of the invall.··.&'Jle 

exp=rience to b2 ~Jained frcrri Y:eaching on both s:i..C'.es of the l-;tlanb.c, 

in addition tc vL;J.ting Japan a.nd rrost :i::~rrop.::'a:J. and le.tin .~ .. rner.ican 

COW1tries. 

71 ""t0 r .,., \/Pa·,~ 1 •:: .i-e-- "'"13' '"JCT b"? r,;,. '.r1 Sc·,.. ,.u· .. n :»·Fri' C"' 1' )"· 10 "7] ·,.> . .,..,C'lJciht'-..:-u ~ .. a ...... -· J.- ......, i.-_.ct'-" ~ ·:J J, c_._,\, J. .,\A ..... u~~-- .a . . 1 ... ..i 1. _ ,... ..i.. , ·_;',...-

his service wi t.'1 the Ca-pe Edu::ation J)2.partr:l':::n:t to }:he fi.ve~y'°-' .. a.r 

requirement for e<:Ln1j_11g· study 1'.::!ave r t..Yi.e vff:l. ':er '1,·as dimia;yer3. to 

discover tl~at the small pri..J.t .:>ti.pt<lalsd _c;:o_!1t~:~1E?t.m_ SEO:rvice lx::tore 

study leave ·woi.JJ.d be g-ra.nb:;d. It vJa.s not th:::n:fore; unti.l 1975 theod:. 

full-tine rese<:<rch work could contiilU2, thot-:.gh urist::.ccessful va.catton 

attempts were made. In 1976 a new Professor of C.eo:J:caphy indi.cats.<1 

a land-use survey was no longer accept<:-1ble for a M.A. degree. 

Ho:10ver, changing vi12-ws and circumstances in geog-..:aphy te.aching 

'Which had ~aught his a,ctention over.seas, pro::n.:r;ted the vr.citer to try to 

exau:iine the~ situation j n South Africa and evaluate local geog-.caphy 

teach.L"1g in o::xrrpariscn with de\relorrnents :l.n the 11 new1
: geography 

overseas. 

{:Lii) 
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l~CN'JO'NIEDGf.::MEN'l'S 

Tne w::.ite_r. 1 s apprecic..ticn goes to the 270 g~;;c .. 1rapi:y teachers 

who too': the t.irre a.nd trocb:le to ccmplete the q112st.ionnain~ sent than, 

thus providLng the data for this research. He is c:Llso greatly 

indebted to the fcJ.lcwing for their c::orrmei'l.ts a:ru::1. suggestions jJr:ple.men.t.L-<l 

in the canpilation of t .. J1e qu.estionnai.re~ Al.an Webste.r (Inspector of 

Geography, Natal), ,John Earle (University of tl1e Witwatersrand 

Geography Deparl".:.rrent), - ""(' , .Lan ~\Jl.CO.J.. (u P 
.,.., 

• - • .C.1 fl Dep;:iJi::rrl8nt of EducatioJJ.) , 

Schalk van der Me::._-;,-ve (Inspector of Geography, Coloured Educetion 

Departnent), Si.P.r.:r Nightingale (R.ondebosch Boys' High Sc':licXJl), Tony 

Rimer (Westerford High Schco1) r and the cape Geography St·.d:y C.br;ni.tts>e 

Chairman, vlillem Diepevsen 1 vJho proved a O)ntinuous source of 

inspiration, giving of h.is t:i1re and p~:-ovid.i.ng constructi v~=; .sug9estion;;; 

throughout the ped.od of r.ese~C\11. 

Valuable personal assistance in cbtaining information on 

geography education oversr-~as was provided by numerous most he1r.i:fu1 

geographers. 'Ihey include: Professor l'.:igu.s M. Gv.nn (U.B.C., Canada) r 

Alan Taylor (1'.\JlJerta}, Professor c . .Merwin (Florida), Professo:i:- Herb 

. Gaede (Wisronsi.n) , RP...x Walford (I.Dndon) , Fra..'lk rr.,"'.:llyne2J1x {Nottingl.12.rn) , 

Laurie Dicker. {N.S.W. Geo9raphy Curriculurn Conrnitteer Australia), 

J. '11. Young (National Geography Curriculum Cour1cil, Nev1 ZeaJ.and) , 

Professors RciJel.'t G-=ipel and Sievers (West C-e.rrna:ny). 

For their encouragerrent, criticism, ca.Tpanio:n.ship and help 

over th'~ broken two and a half yea.r period ccupletion of tlds thesis 

entailed, the writer wis..1-ies to thank all the merrbers of the U.C.T. 

Geography Department staff, GSJ?2cially Dr Laurie Impey and Professor 

Ron Davtes 1..f10 s~1pen1ised the work and provided innumerable 

constn:.ctivE~ ideas and suggestions. 'Ihe assist2nce rendered in 

nurrerous diverse ways by t11e Headm::lster and boys of S.A.C.S. :Ls also 

greatly a:pprE!Ciated. 

Grateful ac1m0Nled9ei-rent of their financial assistance . . 
ta11ards the research goes to the Stella and Paul lo=:-wenstei.n Chari.table 

and F.c1ucati.cnal •.rrust cmd the Cape Educatio~ r:.epartrrz:1t. Without..: 

thej .. r assistc1nce the resecn:n1i. coL1_ld i1ot have bse.'1 nnd.E:J::taken. 

(j_v} 
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Fxiendly apprc'?.cic.tion goes to J·an Este1i1uyse for translation cf 

the questi.onn?.J..re lnto l~frik.D~ans and to J·ohn Tindall.for construc+---ive 

suggestions for i.nprovenent of the final· drai:t. ~ft1an~s also to my friend 

and typist, Roza.rm E1gie 1 for patiently and effici.ently pic.1<ing her way 

through IT!Y first draft under tr_{ing circumstances and to Jeanette Wcx:x:l 

and Mrs Neilson for typing the final corrected version. 

Last, but not least, mJ gratituO.e goes to n~r long-sufferir..g 

family, to my mother for her help with the proof-reading and to my 

wife, Sue, for br.::r unflag,;ring help and suppoit. 

Ric..1-iard ledger 

Octa.'Jer 19 78 

.. (v) 
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C.i:-F\PT'ER I 

INJ'RCDUC'rION WI-IA.T IS 'YtfE "N:SW" SID3RAPHY? 

Since its development nearly twenty years ago the "riF~w" 

geogTaJ?-_1y lk-i.s perneated g·,~og-ra.phy teaching to such an c~'{tent that 

few who teach the subject today cc:Jl still be 1 . .maware of its impli­

cations. Lr.:;-- l-S~ 

Durii1g the tv10 decades after the second world war, content -
1 
and pedagogical]_y ·- ba.sed teaching ideas were applied to curricuJ.ar 

prograrrmES i..1 science and mathematics tea::.:htng which resulted in a. 

new approach and. the use of different techniques in teaching these 

subjects. What has been referred to in t.li.e U.S.A. as "new ma.th" 

emerged. Likewise the Nuffi.e1d Foundation in the U.K. sp::insore,d 

research into new rrethods of science tec....:::hinJ which lead to t..l-ie 

changed approach, mod:i .. fications and .improvements manifest in Nuffield 

Science. Ceograp.11.e:r:s on the research frontiers of the.ir subject in 

the late 1950' s and espec:Lally the sixties, found the traditional 

approach and methods of geography wanting. They began to adoFt a 

::nre scientifiC"! approach, r.r.?Jdng use of t..echriiqt.1es and rrethods 

developed in :!::Dth the physical a.11d social sciences in an atternpt to 

introduce greater rigour in the discipline. 

According to Dunlop ( 19 76 1 p. 3) three trends were discenlible: 

1. A theoretical approach that sternrred frc.m the identification of key 

concepts and ideas in t.J.1e structure of geoqraphy and tl1e use of nod.els 

and hyr.:otheses ~-mi ch f lOVJ"ed from models. 'I'he movement parallel led 

development j11 educational thinking (typified by Bnmer, J. 9 60) which 

emphasized the value of VJOrking in a sequential way with central i.deas. 

Acceleration in the accumulation of factual knc:wledge required the 

develop:nent and application of TIOre advanced techniques of analysis and 

interpretation. The need to build geography curricula ·whic..11 introduced 

conceptual t..11.inking and h.i9her levels of technical skill and interpre­

tation in place of the conventional to~aphical classification and 

description followed. 

2. A behavioural approach in geography that can be traced to a seminal 

paper by Kirk .in 1951 (further developed in 1963) whia.11 first set out 

the links between geography and psychology. Since that tir:'e the approach 

to teachi.rig in several branches of geograPf1y has swuI1g prog-.cessi.vely 

towards using the techr1iques of the behavioural sciences. 
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An emphasis on the use of garoes, simulation, role-play decision­

mak.ii1g and perception studies has errerged. 

3. A quantitative approach to the analysis of geographi.cal data 

bec~-:re ernl:xx'hed in the increasing use of st.:1tistical methods. 'I'hese 

seern2d to introduce greater rigour in hi.e development of technical ar1d 

practical skills in the subject. Measuring and testing techniques ·;,·Jere 

moved closer to those used in the physical, social and biological scieno2s. 

These elements vlhich became characteristic of geographical 

research and teaching, induced a growing u.nderstanding of the nature 

of scientific inquiry in geography and a belief that, in a rapidly­

f'llanging world, styles of learning will prove m::>re important than 

facts. The precedent set by British cind Arrerican curricular develop­

ments emtx::x:rying these trends has led to tJ:'1e growth of the use of the 

term "new" geography, a term which, according to Walford 0 9 7 2, p. 2) , 

"is usually applied to that loose collection of ideas which revolve 

around nod.els, hyp::.)'theses, quantitative techniques, concepts and 

percepts." 

Although widely used, the term is a. misnomer, for geography 

has,always had aspects that were "new" to the subject. This was par­

ticularly true in the first half of the 19th century whe..'1. Von H1.mboldt 

and Ritter securely laid the foundations of rroden1 geography. During 

the early part of thi.; cent.my much t:hat was nev1 to geography appeared 

in the writings of, ' for exan1l_::ile, de la Blache, Ratz el, Herbert.son, Davis, 

and later Hartshorne, but in the last two decades, partly as a by-product 

of the 11 knowledge explosionn, so much 11 new 11 geography has been developed 

that fe:w can r..ow claim to be 'au fait' ',vith the whole subject. 

According to Thomas (1970 ,p. 275) 

"'rhe fundc-:.rnental Characteristic of the 'New Geography' seerns 
not to be, as is often. thought, the use of quantitative methods, 
but rather its changed attitude to the region within geographical 
studies. Thus, ti'1e study of the particular region as a unique 
entity.ha.s been superseded by the search for patterns cormron to 
many re·:;ion.s, in which the particular case is only significant 
as a source of data used in the process of generalization". 

This altered via-7J.?0int has been. accompanied by the develop:rent of a 

profusion of techniques including the discovery approach to learning, the 

method of problem solving using hypothesis-testing tecl:utlques, role playing 

in simulation 9arnes, the building and use of rrodels, the use of statistics 

and quantitative methods, and the practical stucr1of geography out in t.11e 

field.. 
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All these approaches of the ''nc-'\.v" geography had, to a limited 

extent, been prevj_ously used in geography teachinq 1 but j_n the sixties 

especially, their protagonists, mainly in universities, emphasized them, 

often to the exclusion of the traditional approaches to geog-:r.aphy. 'J.1"1e 

result was tl1at traditional rec3ional geographers and teachers gajned 

the impression that t..'1.e "new'' geog-raphy was virtually another subject. 

Hence the r:olarization of views on the nature of modern geography and 

the dichoto~- b2tween the uold" and "new" geographj_es which Tnomas 

declares is: (a) missing the r:cint that both generalizations and stndi0s 

of particular cases are necessary if knowledge is to prcgress; and 

(b) making it ITDre difficult for .ti.'1ose "Who teach the 11old" geography to 

adapt to the "new". He believes that the objectives of schCDl and 

university geography are diff2rent and that consequently the subject 

matter taught in each will differ. He declares, 

"the t::l.sk of the teacher is clearly to distinguish between 
those aspects of the nevJ doctrine w:-:.ich. have a bearing on his 
awn work and those which do not, firmly rejecting that which 
is irrelevant while at the same time welco."'Td.ng that which can 
help him to tead1 effectively". (Ibid p. 277) . 

He contends that the •.•... 11rift bel."Ween old and ne,.1 is narra11er than it 

is often made to appear ... 11 In other wards, while there is much of worth 

tJ1at has come out of recent developre..nts i.t1 gc..:.ographic education, the 

fotmdations of the subject were well laid and even m:xler:n pupils should 

be e_xp)sed to tJ1e traditional intellectual derr.ands of having to present 

observations accurately and concisely Lri. cle.ar descriptive prose. 

'What the "ne-r.v" geog-raphy has done is to brcaden the i:ossibilities cf: 

approach providing the teacher with a batte:ry of excellent techniques 

with wnich to var:1 his presentation and enable him to eh.'Ploi t the }?Oten­

tial in his pupils. Thorms believes that yotmg children need to lear.:i 

by proceeding from the particular to the general. Thus he finds the 

view of Haggett {1965,p.-1.) that regional geography is the "laboratory 

side of an essentially theoretical subject" as carrplerrentary to the 

plea of tradj_tionalist Fairgrieve (1936,p.382) for the teacher "to 

start from particulars and to proceed to generalizations 11 
• James 

(1967 ,p. 52) however warns: 

"Let us not forget the overriding importance of using geography 
t.o teach people aL"'Out the \.\Drld t.1-iey occupy. And let us not, as 

·professional gE.ographers, become so entranced with the cxmterrplation 
of the methods of our field, and its lLriderlying t.1-ieory, that we 
all forget to face tJ1e challenging job of teachLDg about the world." 

, 
-' · 
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According to Gross (1970,p.516) 

"Geography is basically not a research subject. Rather it 
is pedagogic and philosophic. It is primarily interpretive. 
It provide..s a way of thinking about t"...i.11e world and its component 
parts . . • • (and a) u.'1ique perspective of the world. • ••.•. The 
basic purpose of geographic instruction is to produce kna:Tledge­
able citizens, not professional geographers." 

A ·varied approach to geography teaching is t..rm.s to l:.e 

encouraged. The '{Uality of geography teaching of the great teachers 

of the past is reflected in the eminence that the dis9ipline now 

enjoys. •fue subject could not have develor:x=;d without them. Never­

theless, it is true that, in the hands of some teachers, the subject 

has seemed to pupils to be dead and irrelevant and rrany have bene-

f itted little from years of its study. 

'1111.e deVE-!loprrent of ne-ti a11d varied techniques na:v gives 

ordinary teac.1-iers tJ1e means of ma.king geography interest:L'l.g to all 

members of t.'11eir classes. A natural outcon:ie of interest, once 

captured and sustained by a varied approach, is the disapp2arance of 

boredo.-n and therefore an increase in understanding and appreciation 

of our world. 

The ·v:....ew adopted in this thesis is that geography is not. 

only a worth'While subject in the school curriculum but that it shuu.ld 

be taught in such a way that it becorres an effective tool in 

brir.ging pupils to a greater awareness of the environment L1'1 which 

they must live. Because pupils are all inCli.viduals with widely 

differing interests, backgrounds and abilities, it is only thrOl.i.gh 

errploying a variety of techniques that t11e interest of the majority 

will be captured and sustained. 

In 1961 the Association of ]}..merican C':ieographers (!;..A.G.) and 

the National Council for Geographic ~ucation (N.C.G.E) set u-p t.he 

Airerican High School Geography Project to investigate ways of de­

veloping an entirely new conceptual approach to school geography 

teaching. Their v.ork continued through the decade, finally prcx.1ucing 

a complete one-year school geography course described in d-1apter 3. 

The first l:xxi.Y in the U.K. actively and intentionally to 

take 'up the task of fostering the developing of the "new" gea;jraphy 

at schc:x:>l level was the Standing Ccmnittee on the Role of Models and 

Quantitative Tecl:miques in Geography Teaching. It was set up in 1967 

with a fivefold purp::>se: 

4, 
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1. to gather infor:rraticn and opinions on (a) the desirability and 

(b) the practical implications of increu.sing the role of rrodels 

and quantitative techniques in geography teaching; 

2.. to encourage and assist investigations into teaching methods 

and tecl:n1iques by r">hich such changes nay be effected and to 

help evaluate their effectiveness at various age-levels; 

3. to publicize the teaching materials , data resources and publi­

cations available-to teachers; 

4. to stimulate awareness cmd understanding of relevant concepts 

and tec..."miques by lectures, meetings and publications; 

5. to encourage publishers and examiners to consider ways 'Which. can. 

help the development of the subject along conceptual and quanti­

tative lines. 

F.ducational bodies , as well as .rrenv geographers, Ct.re con­

cen1ed abo'Jt the developnent of geography teaching at sd1ool level, 

for as Cooke and Johnson (1969, preface) put it: 

"Tec.hniques of study are changing more rapidly in TIY".)dern 
geography than at any previous ti.me in the subject 1 s history. 
As a result there is a great need fo~c a dialo~.rue between researc..11 
workers and those being admitted to the mysteries of the subject.. 
Teachers provide the necessa_ry link; and it is dangerous for 
the vitality and future health of g?Ography that so:rre teachers 
find current developTIBnts either incc.:llprehensible or unacceptable." 
(Walford, 1972, :!J.97). 

It is because the author is at one w"i th these sentinEnt.s 

that this piece of research into geography teaching was Ull.derta ... 1.cen. 

It is hor:ed ·t:-i.at the results of the s-l:udy will play some part in 

contributing i::o t11e dialogue and in ca."'Pbatting the "incomprehe::::.sibilH:.y" 

or "unacceptability11 referred to, in a South Africar. cont.ext. 

5. 
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CHAPTER II 

LEADII.\TG ASPEC':I'S OF 'I'HE "NE.Wu GED3RAPHY 

The. aspects of the "ne-.v11 geograph~: receiving the rrost 

attention in the sevent:i.es and thus developing fastest are: the 

conceptual approach to geography teaching, the building and use of 

ITDdels, role-playing and simulation games, the inquiry method and 

discovel."Y learning, problem-solving and hypotJ1esis-testing, the use 

of statistics and qL1antitative methcds and fiel&..-ork. This chapter 

provides a brief reviEW of e..ach of these. 

A. THE CONCE!?'I'U?\L APPROACH. 

With the exr:onent.tal ;i,.nQ:r:~SLinJsncwledge_ many teachers have 

found conventional content-orientated school geography syllabuses in­

adequate. The syllabus, in their view, often tends to concentrate too 

heavily on a m:.-'lss of facts t'f-iat have to :;_-,e passively rnercorized for the 

examination, but are of little use or rel_evance thereafter. ~.! the end 

of the fifties and increasingly in the sixties, an influential b:Xly of 
I -

opinion had swung a:way from' content orientatelsyllabuses to what becarre 

knCMn as the conceptual approac~ to geography teachir.g. Stress was 
'~ 

increasingly l;:.id upon the :L1portance of concentrating on basic central 

::..aeas or concepts ir1 geography, rather than l!p::m rrere facts. It was 

realized however, that the two approaches cannot :t2 entirely clLv0rced 

fran one another; for facts must remain part of any geog-.caphic concept, 

even if only to illustrate it. 

According to Graves (1975 p.154), 

·"A concept is basically a classificatcry device which e.'lables 
the mind tu structure reality in a simplified manner by 
concentrating on the essential attributes of certain experiences." 

Broek (1965,pp. 72-5), a leading figure in the new ITDVe.T!12nt, 

suggeste9 that the basic geographic concepts were t.1le follcwi;:-ig: 

the cultural appraisal of the earth; the regior1al concept; areal 

coherence; spatial interaction; localizci.tion; the significance of 

scale; the concept of change. Since then, a wide array of other concepts 

of varying magnitude has been added by rreny geographers and there is 

divergence of opinion on the relative i.Irp:)rta.."'lce of eac.11. Prunty' s 

articl~, "What Concepts and What Sequences?" (1966,p.30) captures the 

feeling of dilermna well. 

"It. seems we need research, including research in t'1e classrocm 
and experirrentation with rraterials, to establish at least tt-ie 
following:-
1. what concepts are intrinsic to a full-fledge:1 backgrour:d 

in geography in the secondary sch.ool mind; 
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2. what concepts are desirable at given grade levels; 
3. what are the alt.erna.th"'E! - and best·-substa.ntive 

beginning p::iints foI· il.'.i tiating each concept-structu:n:~; 
4. what is the relative efficiency (ir.,tellectual 

productivity) of alternative substantive approaches 
to th..s build-up of pre-identified concepts in the 
child's mind; and 

5. arrong various p:;ssjJ)le options , what spiralled 
sequence of concept-develoµrents by grade levels 
could be the rrost productive one?" 

Nishi'f] article (1966,pp.328-31) entitled "Geographic Guidelines 

for Reconstructing the Social Studies OJ.rriculu.1111 represented another 

American approachi vmile Kohn (1966 ,p. 356) errphasised that, in adci­

tion to cfla:)sing the concepts for study, ari.y balanced geography 

curriculum .must take .into account the needs of society, the needs of 

the subject natter and the needs of the learner. 

What has emerged is that there is a range of inpJrtant 

geographic concepts such.as scale, distance, :region, distr:b"Jtion, 

diffusion, location and others, the geographic :rrea.ri.ing of which the 

pupil should grasp clear 1 y. These ma.y re broadened out in class as 

the child matures, for some young teenagers have difficulty coping 

with abstract ideas. According to Graves (1~75,p.182) the pupil 

may ilearn the s.irrpler concepts that describe features or processes 

which can be personally observed by the process of cli.scovery. or 

simulated discove:ry. The rrore abstract ccncepts which express rela­

tionships not co'l.fined to the learners' experience might have to be 

taught in soITe rrore direct rri.anner. These concepts partic11larly, are 

dependent on t-J1e use of language, so that it is as vital to geographic 

education as to ariy other, that the pupil be able to understar1d the 

language used a.1d be able to e.xpress himself clearly through its .ITEdium, 

whether it be the language of ma.thematics, science, logic or geography. 

By the end of his school career the pupil should be able: 

1. to t.hjrJ;. lcgically and to reason about geographical phenorrenq.;. 

2. _ to I!Bke abstract generalizations f~qn concrete ins~c.§5; 

3. to perce:i ve the characteristics of an abstraction (e.g. 90r.!S~zyg.tion, _ 

under-developrrent); 

4. to extract relevant data pertaining to a concept from an u.11.Sorted mass; 

5. to rea)•:JI1ise cause and effect; 

6. to fuaw inferences and make rational_p_!~dictio~; 

7. to have a clear idea of t.11.e structure of geography and a farniliari :!;.'] 

with the world in which he lives. 

To satisfy these objectives the "ner.v" geography offers the 

range of teac.11.ing techniques to 'Which the rest of the chapter is devoted. 

7 
I• 
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B. BUIIDII\13 A1'ill THE USE OF 1'CODEIS. 

M:xlels hav2 besn used to aj_d exp).anati.on .. in geography 

teaching from its earliest inception. 'Ihey are idealized sfacplified 

~presentations of reality. In sii11plifying reality and e:hi:ra.ct; ng 

arid ei:iJ>hasizing the essential ca.1T1pOnen.ts cf a part of reality 

needing explanation, they make the pJ:ie!:l9~..,nQp _easier_ to explain 

for the teacher and :more easily understcod by the p~ipil. 

According to Harvey (1969,p.158) "there are a multiplicity oi: 

m:xlel types perfonuing a multiplicit:'.f of functions associated '1',..;rith 

a multiplicity of definitions." Although Chorley (1967 ,p.61) developed 

·a detailed "Map of Georrorphic Activity" attempting to classify the 

various types of m:rlels involved in gearorphology, for school purposes .. 
it is sufficient to divide m:x:lels into three broad categories each 

involving an increasing degree of abstraction, as Haggett (1972,p.20) has 

done. Iconic rrcdels are scaled da..m vers5_ons of reality whose properties 

are the sane as in reality, only the sea.le is cJ1anged e.g. photographs, 

relief nodels. Analog rrodels rrak.e use of syml:ols to simplify a..11d 

represent reality, so their properties are 61.fferent from those they 

represent e.g. topographical maps. Syrnlx>lic rrodels also make use of 
i 

symbols, either verbal or abstract matherratical expressions, to r~present 

far nore abst.ract concepts e.g. Von Thunen's land-use rrodel. 

It is important that node~ i_s be .sirrq:>le 51ough to be understood 

arrl used by pupils, but that they are able to be re-applied Jp tpe real 

w:>:r-1~ 1:1F?n which they are bas:=~ without undue distortion. M:x:i·2ls make 

the ~oj,s;_e_ -~j...~e_en _r~levap_t anc1 irreJ ev?Pt much easier for the pupil by 

l.i.mi ting attc,"ltion to a small number of i terns - the essentials. Tney 

provide mental structures for pupils to recognise and use at increasing 

degrees of eoitplexi ty as they :rrove up through the sch(X)l. According 

to Duniop (1976,p.24) they also "encourage an awareness of arrangement 

and system which should facilitate transfer from one spatial setting tu 

arother." Fitzgerald,· (1969,p.63) like rrany other nodern geographers, 

sees the building and testing of nod.els as one of the no.st iII"lpOrtant 

aspects of teaching the "new" geography. 

Though often an effective and useful aid, nodels are not 

without their darigers, as illustrated by the dependence which 

geonorphology te..achers and pupils placed.on the Davisian Cycle of Normal 

Erosion. 
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During the first half. of the . 20th century wi:1en the tenets of this 

geonorphol~"Y. rncx1el becarne accepted as t.l-ie \vhole tr.J.th, misooncep­

tions arose. later invest..i.gations revealed the inaccuracies and 

inconsistencies in this generalized explan~tion. 

Crisp (1.969,p.14) dra.ws attention to four dangers in the use 

of m:xlels. He felt that they may be oversimplified or too complex; 

and that t..hey ma.y be used to make unreasonable predictions; or unwisel::z· 

to draw definite conclusions. In Australian matriculation examination 

answers Forster (1973,p.13) noticed the cognition of abstcaction to be 

·a difficulty in that students we.re unable to relate rrodels such as the 

zone, sector or multiple nucleii theorieB on the structure of cities 

to actuality. He warned that this danger might worsen in the future 

as greater use is ma.de of nodels, unless great care is exercised by 

educators. Previously Scarfe (1971,p.199) warned,"Let us, therefore, 

bsvare of excessive emphasis on rncrlels. We can be taken in by them • 

. They are useful technology only . 11 Braithwaite (1953) pre-empted t..Yiis 

warning by insisting that t.Yie price of the ~se of rrodels is eternal 

vigilance. As Crisp (1969 ,p.13) says, mcrlels "are not mea..'1t to be ends 

:i:-11 themselves, but rather a means of understanding aild merrorizing 

generalities about the reality they repr:=sent. " As long as they are 

used. as a tool they will oontinue to prove, as they always have done, 

of inestirrable value to both teacher and learner, because of their 

advantages in expla.l'lation and the for:mulation of hYrothesP.s. 

a _, . 
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10. 

C. EDUCATIOJ\.17\L SJMJLATIONS 

Real life situations are simulatE.<l and pupi..!s play out 

decision-rnakin;- roles according to rules s:L"'Ttulating the constraints of 

reality. Walfo:.-d (1969) , w7lo has done rrore than anyone to publicize 

simulation gc;nBs in the United Kingda.Ll, sees in sir,1ulaticns human d~cisj..gn­

makers being confronted with varying situations to test their reactions 

to them. According to Gunn ( 19 70, p. 3 38) ·who has wide experience with 

simulations through his involvement in ·foe Arrerican High Schcol Geography 

Project, " 'Educational S.imulations' simply rreans the harnessing of 

.simulations for educatio:nal purposes - for organizing info:r:ma.tion, for 

p:>sing problerrB, and for . stimulati.11g interest.!.~ 

They have been used educationally ]n one fonn or another over 

the centuries as exernplif ied in the war garres that nineteenth century 

Prussian generals used to train their officers and ]n the ousiness 

gaires that .:::i::mtemp:>rary industrialists use in rranage.'11erlt training. It 

was only with the further d.ei/eloµrent of Dewey's principles of 

vrogressi ve education in t.tie 1960' s that the technique was accepted 

into school education. As stated b.t Boooock and Sdlild (1968,p.57) Y 

"The core principles of the technique - e.g. the active and 
simultaneous pai_-ticipation of all students in an educational 
garre, with the teacher L.-i. the role of aid rather thai1 j~..idge ; 
tjle internal rather than e.xter!l.al locus of rsv.rards, a'1d thus 
notivation, in & game; and the linking of the student to t.11e 
outside world through the simulated environrrent ... car1 all 
be traced to one or another of Dewey's works~" 

Esp2cially during the last decade, greater use of the 

technique has led to increasing numbers of simulations develo:r;.ed b-y 

educators appearing in periodicals, joun1als and in kit fonn, ready 

for use in class. 

Si.rnulations are rrodels of reality which V'filY_W d~ee of 

abstraction from the reality of the case study to the abstract 

mat.l-iematical m:Jdel vihere all variables are quantifiable, as illustrated 

.in figure 1 . 

J 
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FIGURE 1: TYFOLOGY OF SIMUL.."l\.TIONS 

SIMUIATIONS 
I 

Oferating m::x:lels of physical 
and social situations 

Decreasing abstraction . I Increasing abstraction 
IN GEJXPAPHY 

11. 

r------ -
CASE STUDY ROLE PIAY 

Real world 
situation 

S'JXX:HASTIC HARDWl\RE OPERATIONAL 1 f>".iATHEMA.TIC..i\L 

Informal .Mainly chance Use of fairly Role playing All variables 
group factors sophisticated in a structured quantifiable 
interaction involved e.g. kit e.g. environment e.g. Reilly 
e.g • .Metfab Lobster Fish- Portsville e.g. Railway 
(H.S.G.P.) ing(Walford) (H.S.G.P.) Pioneer~ 

Iondon Prairie Farm \Walford, 1969) 
A.irpJrt - Garre (Dunlop, Colonization· 
:cearon and 1976) of Australia 

I.e.t1is, 1972) (Dalton, 1972) ____________________________ _..;.. ____ __, _______ _.... 

SIMULATION GAMES 

·I 
.·-. 

Play (contest) arrong participants (adversaries) making 
·decisions under constraints (rules) for an objective (winning) "./. 

OR(after Walford) 

by Topics: Farming, Location, Routing, Tcw1i Growth, Resource Exploration, 
Underaevelc::;:rrent, Conservation/Pollution. 

According to Dunlop (1976,p.60) simulation garres fonn 

"a continuum fran the open-ended bjpe of role-play in 'Which 
outcomes are unpredictable, to the fully qua!itified set of 
variables which might ey..ist in a farming garre. Personality 
and force of argurrent are J_X.Jt1erful weapons in shaping decisions 
at one end of the spectrum, but not at the other.n 

In brief, simulation garres enable stm1egt~: 

1. to be trwol"'.ed. in __ deqision-J.'!1'3king activiti~s; 

2. to make closer conta,c:t_with_r_eaJ=J._ife_$.:!.1:.~tiqns; 

3. to ~~rie..nce the larg~nymber _ qf_ illt:~-related factors that 

are involved in the processes wi,th 'Which geography deals; 

4. to realize that gllance fact.qr~- q~ate iI} rrost: _ sii;ua~ions; 

5. to realize that there is often rrore tjlan g~~ssible solution 

to a problem. 

They also vary an often highly structured and repetitious teac..'tlng 

style. 



Univ
ers

ity
 of

 C
ap

e T
ow

n 

The theoretical aspects of simulation have not as yet been 

fully researched, but Sprague and Shirts. of the Westen1 Behavioural 

Sciences L'1Situte's Project Simi.le (1966 quoted by Gunn 1970, p.339) 

give a clear indication of the advantages of using the technique in 

the form of the folla.ving hypotheses : 
111. Maybe .simulations are ":rrotivators." Their main payoff 

may be that they generate ent.husiasm for or carrmitrnent 
to: (a) learning in general, (b) social studies or 
~ other subject area, (c) a specific course, or 
(d) a specific teacher. 

2. Maybe a simulation e..xperience leads students to :rrore 
sophisticated and releva..11t inquiry. That is, i:;erhaps 
the important thing is what happens after the simulation 
is over. 

3. Maybe sirrru.lations give participai.J.ts a :rrore integrated 
view of some of the •.va.ys of mm. Maybe they see the 
interconnectedness of :p:ilitical, social, inter-personal, 
cultural, economic, historical, etc., factors. 

4. .Maybe participants in simulatiori.s learn skills: 
decision-making, resource allocation, comnu."'1.ication, 
persuasion, influe.'l.ce-resistin~. 

5. Maybe sirrru.lations affect attitudes: (a) maybe partici­
pants gain empathy for real-life decision-~.akers; 
(b) maybe they get a feeling that life is much rrore 
c::orrplicated than they ever imagined; (c) maybe they 
get a feeling that they can do sorrething impor~t 
about affecting their personal life or the nation or 
the w..--.:>rld. 

6. · Maybe simulations provide partici:pants with explicit, 
experie.1tial, gut-level refere..11ts about ideas, . concepts;, 
and "WOrds used to describe hurran behaviour . 

. 7. Maybe par'""L-icipants in simulations learn the form and 
content of the rrodel v.hlch lies behind the simulation. 

8. Maybe the main importance of simnlations is their 
effect on the social setti.11g L"l Which learning takes 
place. Maybe their physical forr;iat alone, which demands 
a significant departure from the usual setup of a 
classroom (chair shuffling, grouping, possibly room 
dividers, etc.) produces a :rrore relaxed, natural exchange 
between teacher and students later on. 

9. Maybe simulations lead to personal gra-rth. 'Ihe high 
degree of invol ve.rrent may provide sorre of t.'1e outcanes 
hoped for from•r-groups, sensitivity training, basic 
encounter groups, etc." 

Simulations might also encourage rrore pupil participation 

and involverrent in real w:::>rld activities. ACcording to Kasperson 

(1968,p.420) t..'1ey might help socialize the child in that 

"·inter-action with. other players, the gane rules· and enviro:nrrent, 
'and the player objectives all contribute to the student's 
acquisition of society's values and nonn.5. 11 

l '") 
L.. 
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the social an(_1 i:-1b:ysic::1.l envi.ronm:=cnt.:;:. 

the t;pr::ortunity cf prt.>.S(-?tr1.:lr:r3 ?, c<::1::-;e ve:i:~oa1}y, either witl:in tt1e s11Ct1J_ 

group, or before the class, s:im~'.lat.ions probably be1p achieve a bettc;r 

balance J::ietv;een oral and ~.;ritten v,Drk arrong~;:;t pu;:-1ils . 

. Unlike ra:x;t other processes :i.n teach:Lng ·where ~in(Q1::cl2:ll'e.nt. 

is delay•2d r the outcome of a playe:c 1 s decision c·ften follov1s a1Jw:Y3t 

i.InrrecUa.tJ.::~y :in th,~ garn'~ ar:dr if unfavow..-abler it :Ls ofter. _rx;;ssi.hlc-? 

to make anotl1Eor choice shortly afterwards. The· whole range':! of piJIAls-,_ 

from the slow learner up, 1my lx! fully involved a .. 'l.d lx:!ne:Ut, for torJ 

perforrrers do not necessarily fare best even in corrr._:cti i::Lve games .. 

silnulc-,tions provide prc:.ctice in the proble.~solvi.nq sk:Llls essentia.l in 

conterr1:x:ira..ry society and according to Ga.gn2 ( 19 '70 r p. 214) ~ 

"the individu:;.l' s capability is rrore or less p2rm~merrt:.::.y ch<·1uj<e::d •••. 
Q)y a) process by which the learner discovers a co;rbin::Ltio~-1 of 
previously le0.r11ed rules t11at lie 0,331 apply to achieve a. sol,:rdon 
for a novel proL,lem situ.a.boa " of the futw::·e. 

d1erryholmes (1966,p.6) rep:irts that sim0l2tj_ons have a 

p:r.Nerful rroj:'.~yationa1 effect, arousing int.2rest in pupils normally 

indifferent to lea.rn:in9 and increa.sing th.e attention span of oU-icrs. 

'Ihey tl-:.us provide a wa.y of involving bright under--achievers viho :rr:s:Lst 

exp'.)Sitrn:y tec~hJ.1igues. 't-'\s Ws.lfo:cd (1972,~.163) says, 

"pupj_Js lY2oon;3 irr>U_vated to n.~a.~ frn:t"her in ti t8 subje:-Y::t 1 to t:cy 
tbc sii:1uJ2;_tion a;:.d.n a:cid i::e:rhaps to clesign rncdif:Lcations a11d 
improvements i.n the light of -:.:I1eir knowledge, subseg:uerrt.ly 
gained ·- the la.tter being an imp::::ii_--tant extra use of s:;.mu la.ti.on 
itself. 11 

Finally as far. as the teacher is concerned, variation in tsc~1n:i.que 

should prove of mutual benefit to educator and lec>J:ner ,, 

The use of simulations is fraught with proble:11s as \·.Jel1. 

Perhap::: t..1--ie leading one for SouL'ri African teachE:rs confined to a set 

externo_}J.y c~xam:iJ1ed syllabus, is that of time. Galle co~11pilati.on :Ls 

extJ:'."EJ1Y21y tiIL12-consuming and as veiy few South P:.frican-orienta~cd 

simulations e::::::-e available, they either have to be developed, or at 

least ada.pted, by local teachers. Evt.~n those available j_:n. kit forn: 

require a f2.ir an-01.mt of preparation and can seldom be played in less 

than a fr:fii p.--:;r:i_o,,.is , which arrounts to a v,1-iole '1;,ieek ' s -work in the lcwer 

standards. The arrount of time devoted to the technique is often 

considered to() great for the arrount of geographical knowledge acquired 

13 .. 
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by the pt1pils, but .c;::a.1.buck and. Kobrov1 (1966 .. p. 28) fu.md tJ1.at the m:;e of 

advisers to pup.i.l b2c=,1T1s or groiJps rnight. enhance leaxning and u contrjJ)ut.0 

to a greater baJ.anc.e l:ietwt-=en learning and enjcyrnent.. :: 

Ovcr-.. exciternent ca:n d:istort thE"; Q..ffer:ts cf t.i1ie qam::: for soro...~ 

pupi.ls, ·while 0H1e:rn i.nigh~:exrx:::ciencc &~·creased rrDt.ivat:k;n 'ir1en the 

classroom returns to no:nw::;.l. 

impression th.::;.t :rc::in.ipulating. people or tl1.e envi:ccmrncnt, J.eads to succes2 , 

It is vital that adoption of a role :i.s rr12rely a prelude to crj_ticism 

of it .i.ri p::>st·-pla.y discu.ss:Lon v.zhen pJ_r:\yers V·Ji.tharaw from b~e:i.r rcles. 

'l'h.is requ..i.res a mature obje•:'.ti·v.i.ty unusua1 in yot:L'1ger pupils r AnotJ-1er 

ove:c .. -6.e.tT.::.1.n:; ·u·:sj :r.:~q iireme.nt for so1Tc pupH.~; j_s the i.tTL3ginat.i 7\~ leap 

required of them when they play for example the role of a c.ompaEy 

managing directr.x , 

Educat].ona.l sirnulati.on.s are pro9r.::,.rni2d to analyse the reason 

rroving inmecliately on c.orrpJ.•2tion of the game to cons.1.der:Lng and n:d.riforc:Ln(~ 

its real world applications, thus er.,suring that transfer from the s;:arn0 

to reality does take place. If tl1e post-·play dl.scussio~1 is effectively 

handled, the teacher cc.r1 rninim:Lze these problem areas a...s Hall (J.9'76,p.lll) 

indicates:. 

"The units of the High SchO'.Jl C-'soq:~apny Projc:•-:;t. stress the 
ixnr:ortance of ade?,Uate d\.:ibrief ing after a simulation or gan\E~ 
be it Ports ville, i'-12tf ab or the Ga. .. 'Tie of Farming. In tl"lese 
circrnnstances, also, childr.:en 1"7ill prov:i.de feedback cu1d 
thereby analyse a..'ld reflect en the activity a11d reinforce 
le2.rnj_r:.g at a p2rsona.l level: ws teacher can feed into the 
O.is,::l1r.:;sion \·Jhat ssenl to him ·tc' be th.e sigr1~Lf ic'.arrt asr)ects, 
ini.~icat:ir-. .;r vk1y ::ie selected the simulation as wm:thy of their 
U1ne and energy. In all ca.~;es r the gan<es ari-::1 simulatio:;is 
.fo:aned rxirt of a unit; they S'J.pported other fonns of leani.in.g 
o!)d were t11E"luscl ves supported. 11 

Ab0tl1er problem is the d:Lff iculty of developh~g 0. gams to fulfill 

the d.::'f~ired ~10o:::D:·aphic ed1xationc1_l objectives. Hm~e (1969 ,p. lV,) fou:n.6 

in his investi.gation into the use of Iro:iels and qJanti.tative techniques 

that pupils and teachers placed the desired gEcgraphic objectives of 

the 9aiTes low on their J.j_st.s of what the garres had taught. 

Evaluati.on of simulations is extrern'2ly di.fficult because of 

the nurrrer of interacting variables - p.ipils , asp2cts of the garre, 

envi.rornnent. aJK1 teach.er. As K:.i.sperson (1968 1 p.420) noted, 

'
1Sinc'!e s1arnes are not cl.c)sed. syste1ns, players n"By introduce 

lmanU.c.i . .pab~d and often ·unrec·ognisable values r be...'1aviours 
and ru.l~::s 1 thus thwc=ix'-....in9 evaluation efforts. " 
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Cherryho:lrnes {J.966,p,6) conc1udc:d after revi(':w:i..r11; a :1urcJ::.21:· of studies 

that 
11 sirnuJ ... ation do~c:s. Dro::luce rro:ce :::;t1Jds·nt r'.ot:l.vat.io:l a'1d inte::ost 
c~onq;;cr·ce.c1 to ot:ne:r teacr-~irJ.9· t<~~c~l1rLLc;~1c~.e; l-JiJ.i: i.:.hc:rc-.: a1:-f::: r:t~)t:, 

consistent or .~.:Lgn..:Lf.i.cant 6.:i.f~:'"en:.:r:ceE3 u1 1earning 1 ::-etenU .. (:::m, 
c:dbca.l tJrL:nkirY.J" or a.:.:.t.itud.e chaTqe." 

1".\ i +}>(")11(1}1 nrrJ:t;··l)'L' -7 :~n 1.ll"JC•('•n·r·,,·ino' ,~ •,,7,;-... ''.·,_1·· ( , .... (-. 'L·.·"'::,c_J_·;.-i.·.·.· ... (_'1 3- - .............. ~ _1... J- - .. • ..Jc::.J • -~ . ,_, .. , ~ ·~· ...... ~ ........ \ ...... 1.J........ .,, .. ~-- ~ ~ 1 

HLight cJ.ari..fy concepl.:.s \<:Lv.t.dJ .. y. Good s.i.Inulc.1.U.cns of t.he r:ea} world 

shouJ.d J~esult in givinq tJ1e sti;r1ent a. clea.:ccr :lx:tSiS)-!"c .into rea:~ityr 

butr acco:n::L"i.ng to Gon'lon (1972) , they are i . .rrpc.J::tc-u1t for ho~v-1 rat11er 

than wiJ.atf they teach, for th::::y <=~re unique in ']·ivi.n~J the student prc=,.,ct:.ics 

in decision·· rnalcing. 

French (1975) f aft.er ·working witJt simulations for fi'/e year.s 

amongst students of all age groups, found that nearly everyone could. 

benef:Lt from tJ1em. Bright stcd.entl:; absorbed the 2.ssentials of 

sirnulat1ons,. expJ..orir.g their relat:Lo:ns vJj_th reality rap1dly, tho~11..;h 

the.i..r inten:~st also often wanEd ra.pi.o_•_:l • 

descrilx~d as "disadvantaged" er "slvvJ lec.rners:f might l::.\~e:'Cit n:Jst from 

simulations. ·.i11i~; is )~cause of the skill cha.racterh;tics Ki.E::Esrnan 

(1962,p. 72) found "di.sadvarrL:agt:;d st..udc.nh>" t:..:~!nd to <lispJ.3.y~ vi.:,:;, 

"l. 
2. 
.. 
~. 

4. 
5. 
r o, 
7. 

Physical ar<d visual .ra.t.J·:ti:,,::· tha.:.1 a~tJJ. 
('"n+- 0-·r t·-''0'""··rea~ :ra-t--t..n-,., '-"i.,.::»1 '.0ryr·~---c·-o."-1i-r1-:.c"'1 -· 1 ~-C l -"-~.1L. ,_. ~. \,..ll.~ L. .. J ••. ~.. -~- ...... Lill. i..::.~J. ... -

Ext-erna.lly orient:Ex:i :cathc~c than intrcspecti·ve 
Problrn1-~.~'1.tred ra.ther than abstract-centreci 
Inductive rather than dsducl:..i.ve 
Spa.ti.al rather then: tenip:iral . 
S1cll1, careful, pat.1.ent, fX."'r.sevenng (in a.rea.s of 
j.mp:)rtance) rather than qu:Lc}'; / clever, facile 
and flexible." 

r-1any of these ski .. lls may be used in s:L.rnllat:Lor.s j_1.1.volving and lx:mefi.ttJng 

the "slow learner". 

Ingbar and Stoll (1970,p.53) reported that 

"scattered evj_de~~1ce available on the effect of gam2s and 
s.Lllulations en socia.liz.at.i..on and in the classro:::>rn indicates 
that at least a few of the far·-reaching hypoth.eses wout 
the ef fee ts of games might have some validity. At the sarre 
time, we are ve:ry far from having anything resembling·a 
systematic i:ody of knawledge." 

Nevertheless SC".zrf e ( 19 71 , p. 20 l ) m.."lin.tains that 

"the general pur_tDsE: of a. game is to avoid states of 
IIDnotony, and at present, as far as research is concerned, it 
is -Unwise to cla.L.ll 1rore than di version or variety as the 
justification of games. " 
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Furthe:crnore f 

"unless simulations cffE: the reconstruction or reprcduction of 
actual si tuat:Lons; subse1.r~1ent :role pla:y ing .:Ls purely fantasy. 
If dec~isic11-.rrak:i11g i.~:-; to J:>e of c:.r1y signif icui1ce then. it hcJ3 ·to 
be about. ali. actual happ2nj_ng whid1 ha .. s e~":.i.st:ed 1 " 

so that the pupil 1 s dec:L:::ion can be compared w]_th reality, for 

n'dlere is little O:C EO evidence that sii-nulc:.tion.s c!J1d role-playin9· 
techniCJ.'11es train r::eople in decision-making ~k:Llls, or .Lnflneno2 
their abj_li ty t.o resist propaganda. " 

He agrees with W.?.1ford (1969 ,p. 30) that 
11 garn2s in them.selves do not offer a panacec-i in dissident 
geography classes that allow sweetness and light. to reign.; 
they are ::;.i.111ply extra tedmiqiJes wh~l.ch niay help on occasion 
in developing nndern geographical tcacliing. " 

Perhaps Walford, ( 19 7 3, p. 220) one of the leading e.x[XJnents and develop::::rs 

of sin1ulation..s should ha.«..re the last word: 

"Their success in rrntivating students to real inh.?.1:0',:; t. 
j_n topics offers botJ-1 encouragerrent ana .::. wider horizon 
for th~d.r fu.tm:e. 11 

1-\n 8X2tlrp1e of tlir~ way a. s:Lrrrple si111ulatj_on ba::;ed en a South 

African situ;;i.tion rna.y be developed, is i11ustrated in i':.ppenoix C. 
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Discover1 .lea:rn.in~r is the :rv:nne given to the way J.n ;.,fuj_ch a 

great deal of. le.::n:ning ta::ces pl.a:::e 1
· naturally. i From b:~rth on :for 

example, the d-:..tld 'd]sc:-)>.;·1-:C!r~> 1 for hilnself, tfu:rt sucking h:J.s rrother 1 s 

nipple satisfi.e:.:; hj.s cravj_ng fer fox, and lat.r-:~1~, that touch.i.n.g fire 

causes pain. Wt1en transferred to the school situation discovery lean1ing 

is perhaps cne of thso most de::;irable ways of: pupHs acquir.ing J<--J1:0\".'leclge, 

especially for t:be bright or gifted child .because: 

I . pupils are 8.elf-rnoti vatE<l; 

2. their interest often re~·mlts in ra.p:i.d learning·;, 

3. they c::m v1ork j:n their c;:,m tirne ( evr=r. beyond school nours) 

and at their awn. pace (a.llowin3" for ..i.ndividual differer...ces}; 

Li 1. there will be· 1ess re:qimentation and pooling of knrn,1lec3ge by 

in-class and ex+.:ra· .. class discu.:.-:;sion IP.ay have a broader..::.ng e:'.:'fect. 

The inqui1::,· rnethod 1 as :Lt is sometimes callsci, rn.ay ra.n9e fro111 a.n 

unstru.ctnred si t.uat.i.on, to a h:Lghl )_; structuted teachcr--di.rcct.e::C1 i.nqu:Lry 

worksheet. 

'The .inquiry rnet..11od stL~rns originally from the i.deo.s of Dc::vvey 

and Piagetf developed more rec:er1tly by Brun.t::r. They stres;.3 pupi.1 inwil.ve-

ment as active a')ent..s in the learning procc-ot::s. Tney insist that t.he 

pupil r p::xss:Lbly 911ided by th3 t·2acher, ir1Jst be free to delve by 

hj_i:r.seJ.f: into resrn.rrcP•-:;, 1:/h~t.her i.n :-11e c1assrorn:-i, the library c:i::- out 

in the fi.eld. 'J.'.he indi.vidual :ce::.>e::r ... 1.rch ex_per1cnce so gainedr they co':1tend 1 

wiLL r~::sult in more effective and enjoyablE~ learning and i.g;tte:c cc:inc_ep"i;. 

fo:rnation. 1I.:1if:'., j_s not to say that -C1e pupils should c.t'::E.-'Ti!p"t. this 

without preparation. J)e-v1ey, Piaget and Bru.'1er all stress a deve1op:nental 

sequence in concept forn1ation as pupjJ_s mature which the C.ec.clK"r nn1s t 

take .in.to accou11t in guiding t.ii.em tov1ards discovery. H0nce t.he researcb 

tasks set rrn.:.1.St be carefully graded to the pupil 1 s ability. 

DiscoveL-y lea.ming is inductive. l>.ccon'li.ng to Kasperson 

(1967 ,p.291~ ]_t is difficult to "find .:Lrn.agina.ti.ve classrco:;n experiences to 

transmit. ideas inductively" so that students may discover ,for thernselves. 

Pupils should bG e.i.1couraged to use the fullest p:issible range of resource 

materials and techniques in their researches,including for example, 

pro}?l~r.!_1_~9~ving.. role _p~aying and simulation, fieldwork: m:x.1e1 building 

and audio visual materials and techniques. 

I 
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'Ihere have been feiV d.ef initi vs a•.1d ex-;:::e:i.::irn211'c.-1.ll y designed 

n~searc .. 11.es into tJ-;.c i nquJxy m2t-J1·:X:l .. I ts corn;_)lex nature is pa.rt.1:y 

responsible for tJ1j_s, allowing· 0:11 y certa.:L11 of the a.spects of the 

metJ1cx:J. to be fr1ve.stj.1.y::ted at one t:i me. Ker:sh and \'Ett.rcx:::k ( 1962, p. 1161-ei 

did find, after revie,·1inq researchss, ·(:hat discovery learntnq _e_nhance(3 

tran~.fer. and long-term i:etention. It c~lso reinforces the technj.q-12.s of 

inqu:i_ry--th.e strategies of proble.rn..,-s·:i-hing and productive "search". 

Kagan 's (1965,p.553) researchE!S demon.str~ted that 5.mpulsive children 

were net well suited to the delays :Lmrol 'Ied in research usiTKJ tJ1e 

·h_ypothetical-lE;ar:n:Lng m-:XJ.e, but Crabtree (197l!p.38) rnaintai.Ds that 

this is no reason for not using the inquiry :method in ccnju.llction with 

others. She in,c.:;ists, 

"'rhere is no absolute dichotomy between exp::;-sitory telling 
and non-·directed discover;_/. 'Jl1e:re are n:.::::.ny stages of 
guideG. or directed disc..uve:ry in bsi:vJee;1 r stilges in which 
teachers set more and .re.ore limitations on tl1e cr .. 12stion 
reseaxched, the nuinbers of choices Ul1 for discussion, or the 
defir1ing criteria by which hyp'.)theses ~re accepted; c.md in 
which nore aJ1d 1rore suppor l'..ing .inst:ruct:!..on .. -'il aids are 
introduced to help young learners grasp the cri_ tica.l 
relationship::.; involved ( 1 ili.scover 1 them, :Lf you will) tr. 

'Ihe e::lcourag-eJnf.Ttt of this approach to learning and its 

.Ll1p1ementation by teachers is still very rnuch in its infanc_f. A 

wide range of resom.::·c2 materials is a prers·quisite. WhethE:0 1'." it. \1.:Lll 

ever be totally implernented to the e.xclus.ion of other teachinq methcxJs 

as advocated by Postman and Weingartner (1971) is doubtfu.L and rennins 

to be seen" Certain aspects of the 1'11cw" geog-.caphy nevertheless 

shaw the grow::.ng j_nf luence of the inqutr_J method in geograpi·;ic education 

(e .. g. fieldi.vork and problem-solving). 

.'. ;"'\ 

.L0., 
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E" PR..)BT...LfM SOLVIl~ l"-ND HY.l?Cfl'EE'SIS TE:'"{i:'ING 

scientifi.c methcd in teaching t.'1.e 11 ne11i~ geog-i.:aphy. .As a result of 

the 'r}c.nowledg-e explosion° it :Ls increa.singly be5-r1q realized, as 

rnhom:>.~ (10-1'0 p ·7-1) r·11•-c ~_,__ +t:J··at .ll ~l!U.•.':) -' f " i / ..l\o.A:..A:.:) • .1. Lr J. • 

l!w'nat wi:a ultj1nately prove to be critical is t'J.e ability 
of the in di vidua.l to think in a flexible way v,".hen confronted 
by an ur1iam:i.1iar probl0m, an abilit'J which will only be 
developed through regular involvement in problem solv:.tng 
rather tJ-!an m-?Jrorization as th::: basic operati.o::-i in the 
process of education. 11 

HYI?Jthcsis-testing tech.11.iques have :been req1Jirc:d by 

generations of geography teachers in their class questioning, but 

only very recentJ_y has this rroie of i.nvestigatJo,1 canp::cehe:ns'ive:Ly besn 

:1Sed by a 1aroer number of teachers. 'Ihis j_s pa-ctly a result of the 

influence of Brur:er's educational :i.deas 0n the advantages oi the 

hyr:xJthetical teaching mode where tea_chsr 2..:i.d pupil co-q:-era.te to solve 

problems by meaD.s of con-jecture. Bruner believed that a }.)up.i.1 1 s 

participation arouses cu:::ciosity 1 and he learn.s to assess infrn:m3tion 

according to :L·c.s PJSSi.bJ.e contrib.:r::.J.on to the testing o:f: an hypothesis. 

Hyr:xJthesis testj_ng arid discovery can result in inc:ceassd inte1lect.u..::i.1 

t h • fi: f' ' . . t ' ' . . ;:i tl·i.<~ '1"""<~··.·i~·: ,..., •C'- ,,_f' 1:--v_:i ency, a s L. ·: ~.rorn ex:::.riIJ.SJ.c .o incrJ.nS}.C rewan . .s_,_ -- ··'- ._, 1j·-"J ~ 

the heurist.tc :method a11d nDre effic:Lent mc:.'!Driz0.ti0y1 (BrunGr, 1~03, 

p.425). Greater intellectual p;::Jten0.1 is ach-Leved because pupils gradu_cd .. J.y 

lean1 to examine evidence· by the economic use of hyp0theses. '.Yney 

come to e..Apect regularity and relatednes.3 iJ\ j_nforrnation and use hyJ:'.Otheses 

cun:rulatively in tackling proble.ms. E\rentuaj ly pr_9.gtic2 enables t.1!.e.m tcJ 

discard irrelevant information, preventing flooding and encouraging 

persistence. Bruner believes t.'fie child derives satisfaction from this 

method of problen1 solving. Bruner (1966,p.96) also claim.s that a child 

should be gi \fen exrerience of using a theoretical nodel and wb.at is 

involved in trying out a theory, for 

"a good. theor:.1 is a vehicle not only for understar1dil19 
a pheno~non na.;, but also fer reme'Tibering it to-morrcw11 

(Bruner, 1960,p.25). 

JXbre teachers are setting -U1eir pupils problems of a geographic 

nature, solutions to which are hypot.hezised b-y the pupils. Relevant 

geographic data is then collected for testing the h:vpothesis. 
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If borne out by the evidence, iJ1.e hypothei3i::-; is tentatively a.ccept.ed 

as an explanation or solution t.o the problem. If not, it is rejectc-od. 

and anotl1er formulated and tested in a like manner, as illustra.ted in 

figore 2. 

F.'IGUPE 2: THE HYPC!I'HESIS - 'I'ESTING T.EC"HNIQUE : 

(according to EVerson 1 1973,p.110) 

·Chance idea from anywhere Observa:U.on 

. ·-~\ j 
(rx:issibly in field) 

False 

PROBJ».1 

J: 
~-~ HYPO'E.HESIS 

! 
\~ --'l 

DATA COL.'LIX'TION 

1 
RB:ORDING 

I 
.J, 

i----<.;:,--~ TES'TJl~G 

J., ~eruc 
GEJ.\TERALIZE FUHrHER 

(p.:.issibly in field) 
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F. S~'.h'l'ISTICAL 1".\ND QUANTl'fA'l'IVE 11E.'11I-10DS 

As geography increz,singJ.y adopted the scientific approach 

and method, it ha_d to employ m:n.·e stri.ngEmt me&s urerne.:nt techniques • 

For som-~, t1112 nnew" ge~'"'raphy was synonynous wi U1 tlie nqtianti tcJ.ti. ve 

revolution" characteristic of the 1960's. l'lt that ti.i:n2 some 9eog­

raphers felt that quantification would c01rpletely re-orientate the 

discipline and claimed that anything not quantifiable was not geography. 

To-·day, with a rnore rnature approach, qe.ographers see statistical 

m:~thcds only as· a useful tv->1 in weighing the irnr:-crt.ance of factors, 

test.ing hypotheses and helpiJ19· to solve geographic prob1e.:.rns. 

These methods allav a geographer greater precisi.on and 

facilitate comparison, p3.:cticularly wnen distinctions axs fine. By 

t..11e use of sarnpling· procedur·es the confidence li.-rni ts ·v.ri thin which an.y 
1.;onclusions are dravm rna.y be stated. Tne J11'~thcxls can also provide a 

bas.is for the development of geographic dx.:ory for use in help.i..ng to 

tmderstand t-11.2 c-,::;mplex world. Fo:c iJ1StanCs'r conclusions ab::iut a 

relation.ship between geographic phe..nomena which have been tested :m:·J.y 
J 

be tr2 .. nsferred elsewhere and tentatively used for prediction. 

Accent in the "new" geography is increasingly on 11 ~~er_ac-y"_ 

and 11g:raphica07," two nei'l te:rrns coined t:o represent long used, but 

seldom emphasize."l., asr---.ectf_:; of the subject. 'l~1r.::y are an effective 

way of p:."li::traying geographic infm:ma.tion and ?ccora.i.ng to Dunlop 

(1976,p.46) numeracy and graphica.cy a.re as irrpc)rtant in t..1--ie education 

of the child as literacy. He defines graphi.cacy as i;the ability to 

cormnmicate spatial a:wa:i'."ene;:,s, particularly by reference to maps and 

diagrams" o Bald1in (1972,p.185) contends ti1at Engl~Lsh, Mathernc.1.tics and 

C'£'0graphy should be regarded e:1s the three foundation subjects in 

teaching, since each encompasses one of t.he basic group.:; of skills 

needed by m::xlern children. In addition to being usc.<l in testing ideas 

and concepts / m:rrneracy provides scope for a. variety of ways of presenting 

geographic informat:i.on in, for example, histograms, graphs and dot or 

choropleth mcl.ps • 

2J." 
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G. FH::ID\l\DRK 

Fieldwork is, and always has been., a bar.>i.c cornpcnent of 

geography, for geographj_c information generally has to be collected 

throurjh. persona . .l observation by g2..ogr2.phers. Unfortunately the 

educational value of pL1J?ils b2vinq this exi:.12rience theroselves was 

not widely recognised until t112 inter-wa.r p2rio'i, when Fairgrieve 

(1936) rnade a. plea for the personal .:'...nvolvernent of pupils in field-

work. Nu geograph2rs did more to est-.abJj_r3t--_ fi.elciwm:-Jt~ as a metho::J. of 

teaching ;.JE.Vg:i::-aphy as well as of collecting inforrn.J.tion, than 

W<XJldridge and Hutchings. The result was that f ic:.ld:r!Vork becarne 

increasingl;,• an estabJ.ished part of geography teaching in many 

British schools, t.11.ough not in A'Tterican schools. Fieldwork is to-day 

considered so i.my::lrtant that hundreds of field study centres have 

been set up all over Britain; and in s6me 2Xanunations, evidence of 

fieldwork is r3qu:LTed. 

Fi.eldwork is anoth.er ITP..nifcst-:i.tion of tl1e old adage, 11hear 

and forget, see and :rarrernl:.ier, do and u'lderstand." In fieldwork the 

pupil learns not only how to obtain geographic infoi-:nation, but 

some of the problems of obtaining it and sane of its l:Lrrrl tJ.tions. 

It is only in the field that pupils can full:_' jJnplement a.nd test t.peir 

ability to :i::-ead a map 1 pe..rhaps the rrost basic f:~kill of any gE:C1Jrapher. 

There i.s no better way of giving pupj_ls an appreciation of their 

envj_roDll-ent th.:m j_nvolv:i.ng the.m J?2rsonally i11 direct obse.nrati.on. 

Jn so doing, the teacher often acgu_Lres a new insight into his char:~s~es 

in a rro:t.·0 relaxsd abrosr::here. There are also· indications that f:Leld1;1ork 

improves the attitude to;.1ards geography of 'ch"!.J.dren of average ability 

or below, as many t<:::achers have found after a field excursion. 

Involverrent in practical v1ork a-£Ql!S_e_s_pupils 1 curiosity and may give 

them the pleasure of discovery. 

Tne brC'...ad ter.m fie1&\Tork, while still often used, is 

increasj_ngly being seen to include dj_vergent apprcx.>.ches. 'Field 

teaching' is the term t.hat has be<.:"..11. used to denote the approach ma.'1.y 

teachers use, at least initially, to involve pupils in thelr 

environment. Tnis often takes the form of a guided. walk or bus tour 

through an are.-:i.. At specified places the teacher stops to point out 

phe.11omena, either by rreans of the lecture or the question-and-answer 

methcd, before allm1ing the pupils t.he opportunity of sketching, 

}±lotographing, map- or note-i:na1<.ing, or collecting sarnnles. Depending 
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on t.i.'1e desrrs2 of pupil parti.ciriation, tJ-Li.s might v.1ell be called 

fieldwork: if the acti·vJty is pupil-()2ntrec1; 

advisory or information role [)n..ly. 

the teacher plGys an 

H. 11 (•o-r 2~1) .. a .1.3 lo ,p. _;.._ :i:e-classin.es the rcost frequently used 

dlvergent approaches to fieldwork, as shewn in figure 3. 

FIGURE~ 3: 

F:r;w 
D£MONSTRA TlON 

FJELD 
STUDY 

FIELJ), 
TESTING 

rIELD 
DISCOVERY 

GB)GBAPHY FJELDWOHK CL!'.IBSJI'ICATION 

(according to Hall (1976,p.251) 

---~-------_!,~~'!_s _________ 1)•pe o,~§__l!_l!_f_!!'_f!_____ Tca~~-!J!!!_ _____ ,, __ f!.!_-~!!!__ 
!(a}Tet.chrr Jn (~} previ0us das'.•\\'•H'< i~ T\thtly structu;_j !in~·:i.r pro- CJo~,i;o :>Jpcrvision of ~fass :?Sa Co:;H·.r~r.in r.nrl j 
I reinforce:; fr>lfo·,v1:d up i1H:ludi1:g 5lnn:.· p:u;.m~ prcpa:~~ by teacher: cla~:; t1~a.~hc·r - l•usy kaGUig dosed J 

I
i . l;.ted fk:.1·.i;od: !,kills (Le. 'p:i.i.:se ::.nd move on' by foot and t.:ilking; pupils - pa.~sive • 

ori~~at~fr:'!n of rr;:..p to g1y~n.:.t, O! \'chicle in (:iJ ~:n'1 irnitatiYe in (b) 

I 
s!c·pc a:;d contours. i;1tervisi· 
bil:t)') 

(b) Teacher In (b) now p!1c1wm•:.no ond 

I 
<:cr,frnn~s n.:w skills a:e in:r-:.duccd in I 

\he f:.cl1 for th~ .!irsi time. ! 
S1uc1c-r.~:1 re1.:0r.;l what :c.;.~h:::r I 

! ot>~~r-'CS ;or fll:ure class'.rNk ,i 
I or c~;~.r.: s~uCy 

' )" d u ·r } · · • · ·t <l b ··· b f · I 1 · · t (" k Open supcrvi!:ion wi~f. pupils Com·ert;!er:t rcin1 I 
'1 CiXifl'clc>

1
•
0
a.t'Otl d' ' •• 'IPC~,'.·,'n~i1JYbUCU'l t--.iCno1'n\.·r1·'J'·C··•b!ye Ls'

3
cn•t 

0c,f 3o11"~·~·',·~·~s' l.oer. v.,·-
0
,orr.e. "'0!',·,·,·,·1.•_- ,-., 0,IO"pS or '""~IY· ,·. c'1u.• d h·u·t r.::;r;,-,", ,! 

JI~ l 1 '-, ._:) 1:- ... :-. 11.- 1..1-..~1.<,.>,o J 1 '" "11 .,, .... ,<~ v.--.... • --

1 

autcnorny o~rnovcment. What loo::icly ph;s.cd ~round .a re.ries du<:li;" T<".:,chCi cont1ol by for a m2rr;in ol ! 
is d.isccv~:cd, mc:1:.;:.irtd, c!c., cf guideiJnc:s. effr.;.!i\-'1.· pr~p:uation p~1:.c'r1al infer· i 
is ty t~ad1cr in1 .. ·,1ti,.H:, bL:t 'Ccionb.I e!ep}:a;:· hunt' en~ Dnd envr I 

I

I, t:i.c proce::s is pu;>ii-c1:nac<l wl~c:c p;.;pils pt::ic.-:d ad·1:i:r.ta· I 
scvusly to fall vvc; th~~ vv n 1' 

J c1wiror.ir,1~1: ht:t shvvt :ht:ir 
1 -J-.vn q\l:i.r;y I 

. '
1
1 ~or.t_T01k<! Ncs..'~·~ch into a !'=p.:c.ific Op<:ra;ion::il!y ti~)1: (.:".cc..i;;..icy Pupil J:> H:~c:inJ1cr :ind tc.:1.ha Orr:;, 1.mkss p:e· ~ 

a.qu1ry .hy1,oth~!.is or r.i.c-d•!l a.iO:ib css.cn~ial in reco;din~ d:i.ta). es hhor<ltory "iupcr:isor · . .1,:ith vious!y \~·v:kecl; 

l 
c.ncfo!ly c::>r.irc•l:r-<l lii~'."':S. i!l 'Degre.; of st:-Jcluxe and duty h .. 1 i.3fo[!Uard data from Ot.<t \\:.- teach~r. I 
~cco;J;mc;- with the cc.rwcn· :liaount of cm-::1p:..&t.'.'.1ion a c.Jr,t4.1~1ir:;.itio11 b.r ii:cgub.rif.ic:: ortt-.e hypc'J:r.'..is I 
thins of dcdl.icti\'i:- ~~ience. fonctio:-i o: h·•potl:c:.i:i rind of C'O!"!dlt<:t in Nsc:.i~cn ;;nd ovc7co1nrivcd by I 
r;ot:ic:n-s.:.dv•ns do:ni:1:i.al tt:chrJqucs c:nplo:1~d n~i:;1",,1kut:~;.iunsin \7iH~lp:J" tion him I 

I O;)c.r. iu1..1rricy int<: the •;n~:~:own, Loose. E[;:htly c ins' :ah~ed to O ... ~yrc~pon:;iLnitiesoft>ast'.'.H~J Dive:"ger.t 4\nd. ! 

I
I in;u.iry where !ht"m.z. &U!C·::lincs, 1.in'Jom. ca . .:, whjr;ct con!n1J~~rnt by ;,;.1p:-..:-cli1..-!.~1hh: ,i 

hr;>~.::csi~., rr.f1de of wc-rkir:~ pupil r\:4'.tcst. Main wo;:k ii: to 
j ::t1~ • 1-~ cl:.:,ic~ :;f th(o 111.:r:iL p;lJvidc. the !'o:.:::i(,iUy ~nd I 
I 'Dis(LWt::y, Expluation, G·c'1· cnroma&c inquiry 

fr,.·ity~ r.·us~iblr.: ir. the widest I 
L_ _________ r:_~-~------- --·----------·--------------·--··--·--· ·---·-----· -· -----··--··--··--} 

He sees fieldwork being approached in four different ·ways ·which he 

refers to as 'field demonstration' , 1 field study' , 'field testing' , 

and 1 f i.eld discovery' (or ·what A.merican teachers call · 'field researCi'l. 1 
) • 

The latter t::,10 use the scientific method or problem solving by involving 

hYIDthesis-testing teclmiques. The IIDre advanced and older pupils in 

British scho:)ls are increasingly being involved in the latter approach 

to fieldwork. 'lraining in the methods of field research is needed so 

it is usually preceded by field teaching (derronstration) or field study. 

As the average pupil nay be lx>red by the saneness and rigour of 
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measurc::r112nt often needed in testing an hypothesis, the most effective 

'Vlay of doing fieldwc•rk may be to combine field study and field research. 

According to -F.itzgerald (1969 ,p.63) th~ best method of testing t..he 

concepts learned and m:::xlels creata-J .in the classroom is out jn the fieki, 

usir1g field research rnetJi.ods. 

FieldvK)rk in schools is not entirely without opposition 

even in its stronghold, t.he United I<lngdom. Mottershed and OtJer1 

(1972 1 p.232) mention the annoyanc·? caused .. to people such c~s fanners 

and shop proprietors by pupj_Js fr·om various schools requesting infonrat.i.on 

or leave to survey thr,~ir estabJ..j_shrcents to:) often. 'Ihey consider 

· that much urban fieldwork might seem ii.-r1.::levaI1t and useless to the duller 

pupil instead of giving a deeper understanding of the subject and they 

suggest that a more productive use of time 1t10uld be to present· pupils 

with data whid1 could t.1-ien be u.sed for making g&')graphic j.i tf e.rences. 

l'_n Tu1doubted strength of fieldwor~c is ils versatility, 

enabling the effective teacher to use it for the integration of numerous 

branches of the discipline, as indi.cated in chapter IV. 

South Africa.'1 syllabuses require . that at least one fielC..ly..iork 

exercise be completed e.ach year, but do not stipulate the form it should 

take. Its form will be deterrn.ine.:lby var:i..ous fact.of.l?r inclndjng: 

1. the g.ge and abLU.ties of ti.11e pupils~ 

2. the 0 .. x:peric;nce _ of the teacher; 

3. the g·eographic location of t..he school i and 

4. t11e physical resources as well as relevant fieldwork material to 

which the teacher has access or -,-Jh:Lch ~it:>. can develop, 

Sorre ~:r.eas l~r_d them.selves more _!:o field-teaching ti.11.an field-research 

methcds and vice versa for other areas. Personci,lities of so::ne teachers 

are alsc rrore suited to field-teaching tb.cu1 to the use of field research. 

'11his m~y also be true for pupils according to their previous eA.-perience. 

Obviou:::;ly then, teac..1-iers should make use of the resources available in 

whichever way they consider the. rrost advantageous. 

As fieldwork becorres :rrore widespread, nanuals, sample fieldtrips 

and various approaches to conducting fieldwork are being written up by 

teachers and ethers with practical e..'{perience. An example of a one-day 

field excursion using a co:rrbination of field study and field teaching 

techniques for the integration of various branches of geography is 

presented in appendix c. The V,.7riter hopes it may prove useful to teachers 

in tJ1e Western Cape. 

24. 
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25. 

0:-l'l-\I''I'ER III 

S"lJRVEY OF 'I'HE "NEW" GEDSRl~P.HY F...!BE,\iEERE 

In this cha.pter the writer ~:rives an indication of the degree cf 

diffusion of the appr.oach and rrethocls associated with tJ1e "net.'11 geography. 

After examining the reliab:ility of the resources used, he describes the 

position in Europe generally, eY • .arnines the situation in the United Kingdorn 

arid selected other r.uropean countries in greater depth and then port.r&ys 

the position in the other countries sho;.1:Lng :marked influences of the 

"new11 geography. Finally an accou.11t of selected geography projects 

showing intensive use cf the "newn geography approach and methods is g::..ven. 

INI'RJDUCI'ION 

'I'he South African geography tead1ing situation shouid lx~ 

viewed in the context of recent overseas developments if it is to be seen 

in perspective. This chapter concerns, in general terrrr::> only, tJ1e 

approximate r..x::isition of geographic education in t.he first half of the 

present decade in ITDst countcies where geography plays an irrll.::ortant role 

in the education system. It is not J;X:>Ssible, from the lirni.t.ed infonnation 

~vai.lable, to pJ_2ce any country in an exact i::osition along a continuum 

stretching across the range of geography teaching from exclusive use of 

the "old" to exclusive use of the "ne'.'l'' geography, were it PJSsible 

strfctly to define these two positions. What is needed is a vie:1 of 

geographic education elsewhere, against wh:_sh South Africa's relative 

position can be gauged, 

An overall estirnation of t11e relative p::>sition in various 

OJuntries can be obtained fran a critical evaluation of such aspects 

as syllabuses and teaching rrethods, techniques and aids used. 'I'he 

generalizations made can be no nore than carefully considered judgerrents. 

Geographic educational literature abounds in value judgements and 

unsubstantiated theories. These are sometimes the result of the extreme 

difficulty of measuring, for example, the attai:nm2I1t of educational 

objectives in the evaluative process. There is no saying that Ui.ese 

judgerrents or intuitively felt theories are invalid. Just as traditional 

geographers were able, through observation ar.d study, to develop a feel 

for the character of a region no less accurate perhaps in depicting 

that region than the rrodern urban geogr~phers' quantitative rendering 
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of a ffi2galopo1is, so an t:::cbcat:LonJst 1 s judgements regarding l:J_s 

subject, gained thrm~gh long experience of teachi.'1g it, might not be 

as far from the truth ~'Pressed in a scientific law as :night sorre.tirres 

be suspected. 

Relph (1970 ,pp.193··201) clai..TtS that the world can cnly be 

understood fully by exa.11i.Jl..i..ng rren' s 5.ntentions / at-i:itudes and value 

systems which are not easily testable by E.::::ient:ific laws. Like 

Spiegelberg (1960,p.668) he sees the world 

"as being essentially sub:jecti.ver and no errpirica.l knovvl.edge, 
however purged and 'objectified, 1 can get away from t11is 
subjec"'::ive rratrix of all e.xperienc..."€. ii 

Thus he, like Tymieniecka (1962,p.127) believes 

"the world is understood not as a sum of objects or as 
matter, ••.•• but as a ••••• systern of relations between 
man and his surrrnmding::.1. 11 

This view is obviously opp'.)sed to Harvey 1 s ( 1969 , p. 4 86) claj_m tJ1at 

through the testing of explanatory hypcJtheses it will be p:::issil)le 

to develop a controlled, consistent and rational explanation of 

events, for man does not alv:rays behave rationally and predict:ably in 

an objective w::>rld. 

These are proble.rns v'Uh ·which soffi2 educationists such as 

Kurfman (1970) are trying to grapple, but w'nich are likely to continue 

to plague them for the forseeable future. As stated by Fernald 

( 1970, p. 76) , there is a need for rJeographers to see.1<. help from people 

trained in evaluation to assist in setting up "measurable objectives, 

develop curricula to meet these objectives 2nd to build evaluative 

insti1.....-rrnents to test the effectiveness of the "!;)rcx;rarn, 11 for very little 

has been done in this field. It is paradoxical that rrost work on 

evaluation of school geography ha.s been clone in North Arr.erj_ca where, 

traditionally, geography :has tended to play only a Cinderella. role ir1 

secondary education. 

Thus, while lacking the rigour and exactness of scientific 

neasurement not pJSSible Within the constraints Of this investigation, 

26. 

an attempt to gain an,objective and balanced evaluation of overseas 

geography education has been made. Published resources as well as material 

elicited from co-operative personnel involved in geograr;hic education 
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in Australia, Canada, Gf:>_.TITir"111J, New Zealand., t.l-ie United Kingdon and U.S.!'... 

have been consulted. Although tJ1ere is little basis for precise and 

&..;tailed corrlJ?or1_son, it has been possible to obtain an ove:rall jJIDression. 
~ . 

of° the extent of influence of the "new" geography in schools jn these 

countries" su£f.icient to make m1 evaluation of the South Africa.11 position 

in the oontext of world geographic education. 

'IHE POSI'rION IN EURJp[; · 

rl"ne Council for Cultur:al Co-operation of the Council of 

Europe in 1971 published 'fne _Teaching o~-~graEh~?-t · Scho:J~ __ };eveJ:r 

a report on the findi.ngs J:-esulting frorn questionnaires retun:ed by the 

eighteen member countries, together with essays portraying the cultural 

and physical backgrounds i11fluencing geography teaching in these countries. 

In his int·uluction Marchant 1 the editor, indicates tl-iat 

"the analyses are not the result of precise statistical 
processes: few of the questions the1.11Selves - rightly 
or wrongly ·- are susceptible of such treatment." (p.10). 

Nevertheless he considers 

i "it remains true ti.11at questionnaires anc1 essays taken 
together do seem to give a balanced picturi.:o of 
geography teaching in each count...ry, ·: 

for the shortened versions publishe\f were scrutinized by the individual 

contributors to ensure their accuracy. Virtually all the information 

on the European countries in this chapter (unless otherwisE:.: indicated) 

was taken fro::, this s~urce, to which r;age references in brackets refer. 

Of the dozen u_usstions included in the questionnaire (sorre sub-divided), 

half were relevant to th:Ls exaniination of the use of the "new" geography 

in European cou.i"1tries . 

Ahns a.11d Syllabuses 

The findings of the re~rt showed the gei1eral aims of geography 

teaching in a 11. countries to be similar. These aims have not been 

noticeably i::-lfluenced by the "new" geography (p.17-18). Except in the 

United Kingd:::m, syllabuses are prescribed everywhere tllough "there seems 

an increasing tendency to leave choice withir1 the general frame-work to 

the in.m.viduaJ. teacher" (p.39), particularly in the Netherlands and 

SwitzerlaTYJ. Some countries have differences of syllabus even within 

their avm boundaries as a result of federalism, but in Germany ministers 

2 '7 
I • 
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of education collaborate to some extent. In the United Kingdom the 

only syllabuses laid down are those of the external exa.'Trinat:Lon boards, 

"but these occur only inf n:quer.tl y in the total course, and they of fer 

wide choices 11 (p. 39) • All countries treat geography both regionally 

and systeil'la.tically and most me..ke provision for the cltscussion of hurr.an 

proble.'11S of national or inte:cnational concei."11 at same stage in tbe 

curricvium. 

TeacJ1er Training 

There j_s g-.ceat variation in initial teacher trahling between 

countries. Nowhere n is there a regular ca.-i:r)ulsory sys te:m of refresher 

courses for those already teaching," though many countries "have shor.t 

voluntar.y courses organized either by the central or local. authorities, 

or by teacher or subject associations" (p.29). France epitomizes the 

pos.ition by re~rting on its awn situatLm: "refresher cmrr.ses are 

absolutely esser:.tial - but seldom happr~n. 11 (p. 30j. In Iceland and 

Switzerland respectively sabbatical leave of a year after ten yec1.rs 1 

and six nxmths after t.VIelve years teachjng e".1ables geography teac'1.ers 

to update t.1leir geograph .. ~_c kno:tlledge and teach.ing methods. 

'1'eachlng Methods 

•reaching methods are still traditio11al in rrost cotmtri.es. 

Though teacher explanation and presentation of the te:Kt is u .. sual / 

many countries concur that the scientific :;:-.ethcd should be used, 

working· ~rom observation of the concrete tu interpretation~ 

deduction and generalization, i.e. inductively. This is, of course, 

the weaker d1annel of the 1 scientific method. ' 

A m.i.nori ty of teachers in some countries is begiw..il~g to 

use other na:::!thcds associated with the 11new11 geography. Tne need for 

fieldwork is subscribed to by ITDst, though only seven countries 

actually encourage it e.g. by prescription (Belgium, Ireland, 

Switzerland and the United Kingdom) or having carrp schools {Denmark, 

France and Germany) . None approaches the degree of develop.rent of 

fieldwork e..usting in the United Kingdom where there are hundreds of 

field centres and v.tlere evidence of fieldv10rk rrrust be presented in 

some examinations (p.24). Increasingly individual assignte.'1ts or 
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projects are required of pupils· using arange of resources (p.24). 

Sweden particularly emphasizes independent :::tudy m2thods. 'I'rairLing 

in geographic· techniques such as map-dravring and -reading, statistical 

interpretation and prese .. ntc.tion and foe use of di.a.grams and charts 

is provided in rrost countries, though only the United Kingdom refers. 

specifically to the increasing use of s21nple studies. 

Facilities and Aids 

S_pecia.list geography rooms ere fmmd in nearly all schools 

·only i.n the United Kingdom and SWitzerland, though Austria, Belgium, 

Denmark,. Finland, SWeden, t.he Nether lands and to a lesser extent 

Ireland, France, Porti.::.gal and Luxei-nburg have th2111 in rllal1y secondary 

schools, I_:B.rticularly the larger ones (p.26-7). 

"-Most cou.11tries now seem to provide a. re.::tSonable collecU.on 
of photographs or wall pictures, to equip their school 
adequately with slid.e and/or filmstrip p:::-ojectors, and 
to provide or loan coll2ctions of transparencies" (p.25). 

All countries supply wall maps a..1d an 1ncre3"' ing nurrber supply large 

scale toFQgraphic m::i.ps, but other resource material such as statistics, 

rronographs f arid specialist reference bcoks is only beginning to accumulate 

in school or class libraries in rrost cou..ritries. '1~1e United Kingdom 

is once again t11e exception, for rna:-.y schools 11 r....rP building up quite 

large reference ~ibra..cies which include a nurnber of professional 

' .l " ( 2c) JOUD1a. S • p. o, • 

2'0. 
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GIDGPAPHY TFACHING IN TI-IB Ui.'\JITEO KINGDOM 

It is worth examining in more detail the teach.i.ng of g3ography 

in the United I<ingdom, which remains in the ;;anguard of development 

and where much of the unew" geograph~/ origh:.ated. The intrcxluction to 

the essay on geography teach_ing is quoted verbatim for it presents a 

clear picture: 

"S5..nce evecy school in England and Wales is free to choose 
its own curriculum and schemes of work, it might be 
supposed that geography teaching reflecting af; it does 
the p2rsonal ideas and inc1inations of rnany individuals 
and offering a wide choice of topics for study, would 
lack a11y pattern of cohesion. This is,. however, far 
from tru.e 1 for although there is scope for great 
variation fro.'Tl school to school, there are also concepts 
about school geoqraphy wr.J.ch receive widespread 
acceptance and ·which find general expression in 
trairu.ng courses for teac11ers and in text'cx::>oks. It 
is thj_s comrronl y accepted bod:_y of c~ctrine which makes 
it fA.'lSsilile to discern both the roots of our present­
day geography tead1ing C'Jl.d the new grovJtli~s vihich are 
naw revealing thernselvesn (p.116). 

'I"nese roots lie in the pleas for realism in geoc_.rraphy teaching 

by Fairgrieve and Stembridge in the inter-war period and the ernph3.Sis 

rlaced by Bri ti.sh teachers on the ilrportance of experience in th('! 

learning process, as advocated by educationists such as Froo---bel and 

Pestalozzi. 'Ihus "firsthand e.,"q?2rience where'.'er f.DSsilile has l!O/J' 

beco:r.e a necessary prelude to dealing wit.i.11 abstract ideas': (p.118). 

Fieldwork of all types is considered an es.'.:-'°-ntial pai'i: of geosrL"aph.i c 

understanding. To cate:;.- for this hundreds of field centres hdve been 

established all over the country. They have a corribined capacity of 

10 000 people and are used by all levels of education. School parties 

visit them over week-ends and during vacations, or conduct extensive 

surveys from them, lasting a week or IIDre, during term tirre. 

Wide use is made of sample or ca.se studies of, for example, 

foreign fanns, mines or cities which cannot be visited. By means of 

radio, television, films, slides, novels and reference works ili. the 

libraries, distant places are brought into British classrcoms. To gain 

a more accurate picture of 'hum3.n geography, the study of t.li.e traditional 

'natural region' is giving way to a cxmsideration of p.)li tical, cultural, 

economic and social factors affecting foreign countries. 

30. 
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Attention is also being given to applying geograpr1ic 

skills to the solution of prcible.i."lls in la."ld-use, co.irrnercia.l undertakings, 

tcmn and count1.}r planr.1il1':J cind such world i?roblet.T.S as the food shortage, 

under-development, pcwer resources and the p:.pulation explosion. 

The concludinrJ paragraphs. of the essay evaluate the p:::>si lion 

in British schoQls at the beginning of this decade well: 

"Thus the two main strands of geographical thought - systematic 
and reg:i.onal - are closely woven into the texture of school 
geograp~iy. But the emphasis has· been placed on enriching 
the mea.'15 of study by direct experience, sample studies, and 
:m:Xie:m visual and aural aids. To the well-established themes 
of economic geography have been added a rroYe sympathetic 
treatJtv::>......nt cf human ca.'Ufauni ties as social, cul tl~ral , and 
political groups. V'vhlle geography continues to be pursued by 
some pupils as a rigorot'S acadei.'l1ic discipline, it is hoped 
that for all it will pro\Tice a richer personal life and at 
least part of the found-Ttion for greater internatiori..al 
harm::my ••••• 
In a good rnany secondary schcols te::ic.l-iers are devising 
carefully graded courses which empl0y statistj_cal analysis, 
sampling, regression techniques, the study of networks, 
and simple topological map transformations. Bxri...€riments 
are taking pl.ace with gecx._Jraphical gares involving 
decision-rnaJdng and role-playing. Descriptive geography 
in the classroom and ti~e field is being s~ppleme.~ted by 
theoretical. m:dels, problem-solving and hy1_:0thesis-testing. 
Urban stur ... :.ies include traffic-flows, the supply of gocrJs 
and services, functional zones and plan ... 'Ling problems. 
On the basis of earlier work older pup.i.ls are dealing 
with such concepts as Central Place theory, ti:120retical 
rrodels of lar1d-use, urban-grOl-l"'-Lh ITDdels, theories of diffusion, 
and similar aspects of locational analysis. It is, as yet, 
too early to assess the effect of these new develoJ?I112nts 
in geography-teaching, but they are a::tracting Lh.e 
attention of many i.:eachers wno are set:0kiTlg to reduce the 
load Of fa:'t'Ual ffiEILOrizatiOn and inCrE!aSE! their pUp.ilS I 
understanding of general principles jn geography." (p.121). 

This suggests that the "new" geography is being used in Britain; 

statistics frcrn a sample survey provide an indication of the extent. 

(see Table l,p.33) 
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BRITISH GIDGAA.PHY '11E.Z\CHTI;;c; SURVE'f. 

The· need tO discover, for planning purposes, the rate at 

which certain 11
ne1J

11 geography innovations were being taken up in schools, 

was one of the chief reasons for the Departrner.t of lliucation and 

Science munting Etlucation Survey 19. The findings of this survey 

were published in 1974 by Her Majesty's Stationery Office under the 

title _?chool Geography in the Changing Cun'.'iculurn vlhich gives valuable 

addi tiona.l specific information on geography tea chin; in British schools. 

The rep:>rt is the result of a sample survey conducted in 1971-2 by 

twelve H.Me Inspectors who investigated geography tea.dung in 217 

schools, recording on questionnaires the infonna.tion gained from 

discussions ~rith teachers and seeing than in action. A perusal of 

the report gives an indicatic:-i of just how rapid and widespread 

the adoption of the 11new11 geography in Britain has been, for British 

schools of the 'early sixties still foHaved the patterns and rnethods 

of traditional geography. Ch<mge gathered momentum over the decade 

and is continui:'1g so rapidly, th.:lt nnst schools seem likely to be 

using the "new" geography approach and methods by the early 1980's. 

'Ihe follawing summary tablei:; arid ccrnments, based on the f indi.ngs in 

the re}X)rt, (to which page references refer) indicate the stage of 

acceptance and implerrentation of the "new" geography in British scho..')ls 

by 1972. 

Syllabu.s2s 

In 1972 o:lly 45 percent of sc.l-iools -in .the sample still 

1JSed a traditional regional type geography syllabus, vJhile a further 

6 percent used the other traditional typ.~ syllabus consisting of 

topics handled successively and concentr~cally in greater depth with 

advancing pupil age. Fully 18 percent of schools were already using 

conceptually based syllabuses built around a skeleton of key ideas 

or concepts springing from the "new" goography; 17 percent were using 

an unstructured, but often intuitively arranged new type topical 

syllabus; while anot.'1er 13 percent were using corobinations of the . 
above. Thus nearly half the schools shOiNed some influence of the 

"ne-w" geography in their syllabuses. 



Univ
ers

ity
 of

 C
ap

e T
ow

n 

"The analysis shows that while regionally based syllabuses are 
still very comrrDn, especially in gramnar schools, there is a 
widespread move particularly in ccrcrprehensive schools, tov.Tards 
new kinds :)f syllabus, including those which incorporate sorre 
of the rrost m.:Xl.ern ideas current in school geography / 11 (p.10). 

r.rABLE l : BRITISH SCrICOLS USING ASPB:TS OF 'rHE "NEw" GEDGRAPHY. 

(Figures in percentage of schools in sample, N=217) 

1. Methods of enqui:r:y: (a) case stuilies 71% 
(b) proble..rrrsol ving exercises 34 % 
(c) Open-ended enquiries 22% 

.2. Sosial applications: 
study of :- (a) 

.(b) 
(c) 
(d) 

local probleillS 
British problerns 
other countries' 
world problems 

69% 
62% 

problems 60% 
68% 

3. Garnes c:md simulations JS% 
4. Quantitative rrethc<ls (newer only, e.g. scr.ttter graphs, 

rank correlation, etc.) 29% 
5. Theoretica.1 rroclels (e.g. Chris taller 1 s, Von 'l'hunen' s 

Burgess:) 24% 
6. Networks analysis 

Two or rrore c0JJ1binations of nurribers 3 ·- ti 
11% 
21% 

Sare of these percentages may see.rn reJ.atively lCM, but it 

must be remerrbered. that the irrple.rnentati -::m of change was acL-DrrIJ?lished 

largely without supporting publishea. materials (tr~ere was little before 

1971) nor in-ser1ice ::.raining which occurred on a scale sufficient 

to influence only a. srrall prq:ortion of teac11ers. From this information 

it seems 

"some sc;:ools graft ne-w subject-matter and met.11ods on to 
older fo:rnis 'of syllabus, while others give precedence to 
new syllabus stn1ctures with relatively minor chai"1ge3 cf 
contei1t an.d rrethoQ. Ea.ch approach represents a11 ear 1 y 
stage in the innovation process, which perrni ts teachers 
to adjust their thinking to the more searching task of 
rec:oncilj_ng ne.;r syllabus patterns wj_th related changes 
in skills, methods and subject-matter." (p.12) 

The tr8nd tGw:.>rds applying geography to socially meaningful ends is 

partly because an investigation of real problems is claimed to 

rr6tiYate rrore highly than academic studies and partly because 

"geographic knowledge will have little value in the 
lalx>u.r rrarket (so) teachers must justify the.subject 
in terms of it? relevance to social values and understanding." 
(p.14) 

33. 
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11The emphasis on the acg:uisition of skills of learning 
(open ended ei.'1quirie.s), a.11 increasiYig avJa:reness of the 
value of rrotivation (problem-solving exercise and ot..."1.er 
items) and the need to rn.::i.ke education sod.ally relevant, 
were sha .. m by the survey to be very mu.c.:::1 in the minds of 
geography te..achers." (p.15) 

TABLE 2 : P.Pi.Rl'ICLY.Ll'.RS REX':J-IRDIN3 FIET .rn-VJRK IN BRITISH SCHOOLS 

(figures in percentage of schools in sample, N=217) 

Schools considering fieldwork yery irnr:ortant · 51% 
Schools considering fieldwork fairly irnp:)rtant 29% 
SchOJls with only a small proportion of pupils doing 

fieldwork 11% 
Schools not doing fieldwork 8% 
Schools providing field teaching and traditional fieldwork 

done by pupils 91 % 
Schools doing problem-solving in conjunction with 

fieldwork 30% 
Schools doing hypothesis-testing in conjunction with 

fieldwork 15% 

("It is drn.:;btful whether any schools could be found 
using hypothesis-testing exercises in geographical 
fieldwork some five yea.rs before the survey. 11

) 

Fully 80 percent of schools surveyed, regarded fieldwork 

as ~rtant o::- very important, wfl..ile only 8 percent did no fieldwork 

at all. 

All schools surveyed doing fieldwork useci their local areas; 

in a.dclition, over 57 percent provided residential fieldwork courses 

further afield. '11hus, 
11 the new ways of t~aching geography in the classroom are 
being paralleled by new kinds of f ielawork and these 
often refl:;ct social objectives (as in some problem-­
solving exercises) and gra.ving competence in 
quantitative techniques (as in hypothesis testing)". (p.18) 

Only 13 perca-r-it of shools surveyed experienced no difficulties in the 

organization of fieldwork. 

TABLE 3: DEI'ERRENI'S 'lU FifilDhORK IN BRIT::LSH SCHOJIS. 

(figures in percentage of schools in sarrple, N=217) 

'I'inetable (schools lmable to organize field"..,,urk without 
much dislocation) 53% 

Finance (so:rre pupils unable to pay bus fares) 42% 
Staffing (insufficient teachers for the required ratio 

of 1:20 pupils) _ 27% 
Uncertainty of teachers (e.g. arr.ing to lack of training) 26% 

3,, .. 
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"fewer t.han hc;_lf the ;.;cli.ools possessed suff.tc:Lent 
fJ..ex.thHity in timetabling to i;x-::rrnit educ-Cltional 
o.ctivit:i.cs widely acclaimed to be vci.luah1e for pupi.ls 
Of ;::, i ·• cly r'e''~ of ~f-i' 11' t:y Ii (p , 7) - C... .• _J_ -Ld.-J ""'\:J: Q;..) -L o _ " ~ 

Fa.ci1.itier:; and Aids 

.lJ.though all scho..')1.s theoretically 0.ave specialist geogrnp.:J.y 

rooms, me survey found that in 28 percei1t of schools less than 60 

percent of lessons took place in satisfactorily equip:r:-"'E:d rooms and 

. in a furtl-ier 34 percent belween 60 and 80 pc~:::-cent of lessons were 

adequately accomnodated. Thus in 011ly 3~ percent of sch::ols could the 

accornrrodation be regarded aB satisfactory. On the whole, schools were 

wel1·-equipps<l w:Lth geography teaching aids 1 only 8 pe:r:cent of schools 

classifying their resources as I.:Dor or very JXX)r. 

Conclusions 

As a result of the rapidity of cha.uge to the "new" geography, 

the :report concludes D.11at Hie specialist gec•graphy teachE.r of the 

1970's needs to be more vex.-satile, more open-rT'inded about 1'1is sub~ject 

and rrore re.ceptive to in-service trairu.ng than his counteq,:::.rt of 10 

or 15 years ago" 

Th:; Uru ted Ki.ngdcm is the lead5.ng country in t.h.e developme .. .nt 

and general implementation of the ideas of the 11ne-w" geog:;:ar:">l1y. T'nis 

can be deduc2'.:1_ from the evidence quotsd from the rep::>rts of tb.e COlm.cil 

of Eurcpe and Education Sm1Tey 19, from the wealth of "new" geosp:aphy 

rnateriu_l recently published in the United Kingdom ooth in professional 

joui-:m_ls &'1d in book form, and by noting· the p::>pularity and status of 

the s1Jbject in comparison, for example, with tha.t of geography in 

Amer:tcan schcxils. Bri.tish, and to a lesser e...-xtent_. American publicati·:::n:::>, 

are mo.inly resp::>nsible for the disse..!lination of the ideas of the "new" 

geography to other P3-rts of the world where their accepta.rice is highly 

v0xiablrc~ -· some countries absorbing them into the system imrediately, 

others rnore sla,1ly, and still others not at all. 
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J .. n contrast to the Brit:.i.sh p:.isition, an eJ:c.unination of 

the answers of the 'JaJ.:'ious Bu:ropea.ri countries to the question 

regarding· gt-X)graphy teaching methods pla.ces British developnent in 

European P2rSF.)C d ve. Tne responses shrn"7 the tre.rcendous conb:-asts 

in EuroJ?2i::U-i tJeography teaching. · Quotation of a S1Tlall cross-section 

of resp:mses on geography teaching metho:3.s r Marchant ( 19 71) r illustrates: 

France 
(p.176-177) 

Turkey 
(po 178) 

Switzerland 
(p.178) 

Portugal 
(p.178) 

n (a) 
(b) 

{c) 

(d) 

(c) 

Oral question and an3\ver, short and pertinent. 
Precisely planned. lessons ba.scd on concrete 
observations or pictures; then conventional 
representation on black]:x)ard f ollaved by copying 
in notebcok and learning by he,art. 
Facts and figures must be made real by comparison 
with the known. - e.g. height of a bai.--rage 1;<rlt:h 
the Notre-D&l"l2. · 
In the first cycle pupils will writ.2 only definitions 
and a few statistics. All else ·will be as rri.aps or 
diagrams. 
In the second cycle le.ss talking by 1..he teacher e:md 
nore discriminating noi:e-·tak inq by the pupil. 

'Ihe xrost fruitful methods axe those which encourage 
pupils to study features at first. hand. But th.is 
has been made d..i..fficult awing to increasing numbers. 

(a) Stuc"ly of :Lmportant countries and of the rnain aspects 
of physical and hmran geography wj_th the help of 
fi]ms, transparencies r various kinds of I[\nps and 
textbcok..s . 

(b) 
(c) 

Many pieces of v.rvri: done by b'l.e pupils themselves. 
Excursions wh12:r:-e possible. 

I"'iod.ern activity met.hods; direct observdtion in outdoor 
lessons and excursions; . samples; S1nall regional 
monographs; use of library; documents; phot:...>graphs, 
etc. 11 

It i3 t.hus clear that most Eurofx:!an countries WE:re still 

traditional in their geography teaching methods, some markedly so, 

at th<=~ beginn:Lng of this decade. There are, however, signs of the 

influence of Lhe "new" gecgraphy bej_ng felt. 
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Belgium e.,'{e.mplifies "new" geography influences by insistence 

that geography should be regarded as a sciendfic training i:wolving 

inv2stigation, analysis, synt.hesi.s a11d induction of general ideas. 

Education authorities rea.1ize t.11at geograpl1y, liJ~e the other sciences, 

i.s conti.nUcl.lly changing with the progression of kno;.vledge. Teachers 

are traJned for this, so that they can use the most effective rnethods 

for making classwork constructive as a result of pupil participation. 

With a wide range of teaching aids pupj_J.s learn to express l:he..welves 

during investigation which leads ·to analysj_~ f explc.:natory research 

and general concepts. 

AUS'TP.IA 

Austrian pupils are required, _;_n the last but one year of 

school, to wrj_te a rronograph on their countly, working from their 

previously acquired kncrwledge, available maps, slides and films. 

'!hey should include information on geology, cl:iJnate, morphology, 

phytogeography and the econon-iic trends (trade ba.lance, prices arid 

wages, competit:Lon, fiscal pJlicy, etc) and p'.)rtray the natural 

regions of their land. 

THE NETHERLANDS 

Parts of the Netherlands' essay speak for L'1emselves: 

"Our ta..c;k in schc.ol geography is not to nurture future 
geographers; it is to prepare our chilJren, for a society 
v~1ich can no longer be self-contained, but that every day 
is more dependent on co-opc._ration wi.th, and rmderstanding 
of, other societies in other enviroPments • 

Daily our children are eA"J?OSed to an 1minter.cupted 
flew of impress.ions and infonnation from the vlorld outside: 
in the papers, over the wireless, on television, in the 
cinena. Our task is to help the.111 bring some order i..11to 
these impressions. 'lb achieve this, we ca.nnot leave out 
those natters that particuarly attract them; their :t::Dints 
of interest have to be reconciled with ours. We 
certainly cannot leave out a subject :because it does not 
-fit into some academic conception of geography. Schc.ol 
geography is a subject i..11 its rnm right. We must not 
·neglect or ignore the advances of geography as a science, 
but we have to decide on their appropriateness to schcol 
geography by their relevance to our educational needs. 

Our teachers enjoy great freedom in fulfilling 
their task. In t:...11.e higher forms they of ten lX)Se sare 

... 

37, 
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ba.sic problem: under-develorment,. rc.ce relations, 
world fCpnlation, and >:.vorld f.ocx:1 sup111~y, or they 
discuss the geographical aspscts o:C some inten1atioraJ. 
situatio!'1... · 

'Ihe world for y,,ih.ich we are preparj_ng our children 
is their world, a world in the making. Let us hope 
that ow: teaching may so cxmtribute to it tl1a.t they wiil 
enter th.is world of the future in a spiri.t of international 
understanding, with an outlook that is global but 
nevertheless (and nohe t11e less) rooted in their avm 
cultural heritage". (f:P· 88 and 89) 

'Iteirs is a view subscr.ibed to by other countries too, 

though not as expressively, :perhaps because not so clearly seen .. 

The Swedish teacher has considerable freedom in choosing 

methods and rna.teriaJ.s for dealing with the pre.scribed syllabus and 

also encourages the independent study methods so well suited to geography . 
• 

l:!i. quotation fro11. t.he' curriculum of tJ1e Sv.Bdi.sh Gymnasium (senior 

secondary schoul) indicates the influence of di.scovery learning a1Jd 

selJ':;_activity, c::1d the wi.de range of teaching aids and resrn.rrces used 

in B<...vedish schools. 

"The deITu.:u11d for jncreased independence ili pupils' stcdy 
accentiJates the need for C.2a.ching aids. 'l'he central · 
a2..ds are t.he teacher' s tuition and ti'l.e printed study 
rrateric3.l, but the pupil sl-:ould become accustorred to 
studying on his OND ·without conti.nued reference to 
these C:t.ids. For this purposE it is .importa.11t that 
pupils ·-should learn to gatl1er infonnation from sources 
vvhich they will encounter in the.i.r professions, as 
students or citizens : the dai.l y ne\,.rspar..r..;rs, journals, 
naps of different kinds, statistics, different kinds 
of infornu.tion .issued by rxiblic authorities, fir.ms, 
organizations, r:olitical pa.J~ties, national and local 
gove:L11ment. Works of reference such as the SWed.ish Official 
Yearbook the State Budget, U.N. Statistical Yearh....10k and 
SWedish Corporations are i111p8rtant sc'urces. For many 
sections of the t:eaching it is essential to use visual aids. 
These include not only photographs of human activity in its 
natural or cultural environ'"n2.tJ.t, but also special maps 
and di.agrarrs. The teaching aids should be used throughout 
the work, whether by the teacher for going through the 
subject or by the pupils in their studies. T.ney must not 
be reserved for particular sections of a subject, particular 
exercises, or particular lessons. 'l.'hey should be precisely 
aids, rna"'tns of building up presentati.on and inf onnatj_cn -
i.e., the natural tools that are put to constant use. lm 
imJ:ortant r:o.int is that, ir1 their otm derronstrations and 
exi:ositions h~fore the class, t.he pupils should learn 
to make use of several instrurrents." (p.103) 
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These .121st foi.:t"r c~our~trJ_e;.:: togd:her ~1.rit.:h West Gerrr.cui.y 

sec.Yo to have felt the inf.iuence of the 11ne-w" geography rccJst on tl1e 

Eucopear1 mainland, 

WEST GERMl-\NY 

Though there is Httle evidence of change in t.i-ie West Gernan 

report, this is pc.~rh.J.ps because sen.i.cr geoo:raphy J.s gh1en vet::y limited 

time in cu:r.:;,.:icula.. Development is linuted, .accordin~.J to Ceipelr (1972.rp.32) 

by U1ree factors~ 

(a) the vested interests i.n traditional ge<')gL•.phy of p--.:lrents 1 

teache,:-s and the text:IY.X)k industry; 

(b) the soJid bastions of u.:-:iversity opinion in favour of regional 

geography curric-ula; and 

(c) the lack of Gennc.n cJ~'Jeloprrent of educational rese.'1rch and 

lean1ing theory. 

Neve::t:heless C-e.ip-21 believes young geographers ha.ve been 

sufficiently imr:cessed by the 11newll geography to be intole:1:-ant of 

opposition to its d~velopme.nt in Ger.many in the future. In 1971, 

sorre young C-.ernHn geography tenclx,rs follav!eG. the l\merica11 lead :Ln 

trying to re~uvenate the subject atschool leve:L 1 by setting up their 

own geography project. RaUtTivlissenschaftliches C:Jrriculum­

ForschUJ.19sp:cojekt (H.C .F .P.) ain18<3. to :iJuprove and modernize geography 

teaching. Geipel and his team rreet at lea.st tr.d.ce a year, and have 

publi.shed four or more 1mits for use in GennaJi schools. Tneir reso'Jrces 

are very linuted so progress is likely to be :::;low in contparison with 

the American High School Geogrcphy Project (H.S.G.P.) completed in a 

rrore prosperous era. 

Geography education in Australia which ste.113, like that in 

South Africa, originally from the Un.i..tefl Kingdom, shows marked influences 

of the "new" geography. This is particua lr ly tiue of South .A.ustralia, 

Victoria and l~ew South Wales. Western Australia has no geography as 

such in its junior schools and Queensland is in the process of changing 

from a traditional systematic approach to a rrore flexible curriculltTI, 

South Australia has designed a course based on a conceptual approach 
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(a) princ:tpDJ.s; 

qeogTaph.y teachsrs (div:Lded into !::d:rgroups -standards 

6-8 and st<::tndards 9 arid 10);: 

(c) standard g and 10 pupiJ.;;:.;,; and· 

(d) unive:tsit"y lecture:rs and professors. 

is a great deal rno:re infonnation re~ra.:r.:ding· the nne;vi; geography th~:!~ doe~:; 

not appear in the H. S. H. C. ~:mn.IE:y,. It was felt that thi::; infonnat:Lcx-1 

should be .·i .• ncltrled in the :J.'977 r-rw:vey effer:i:~.vely to evaluate the .S·outh 

l'.\frica_n situation rela::.::Lvt~ to the pcsiti.rni cJsswhe:re. 

'I'.his study da;;[; not set out t0 1Y2 ::it:d:in:i..tiv0 or even ort,;in::~L 

Mo:...;t of the ideas it contai.ns a:re gleaned fn:rn th~ w:dt:Lngc a)id. 

·expe::::ience of others. 

:l..nch1C'le all aspects of geograp.-1y teacih:Lng ·with particuJ.ar ::2fori::,:r1c;e to 

. the nne;11•·1. ~;eog-raP,1y, yet had to :be '_)f a 1r::.ngt.J1 wld.ol. teo.d;.er:E: wovJ.d not: 

constder burdensone and it had to arous? their interest. 

a.tt:errptc-:!d in the prearrble to the questi.onna:lre (see l':.ppr.:;1"'.:.U.x. D). 

Dur.i.ng August and Septer.ber 1976 the q1Jestionnaire ·was 

conpiled. It was circulated to geographer fr:Le::-ids and &CXfJ.ainta.no=o:s 

throughout the country :for their carments an~l suggestions. Many 

consi.:.ructi ve ideas and recarIIT1::mdations were incorporated in the final 

&a.ft quest:LonnaJre. I..i.ke the H.S.R.C. survey, t.he 1977 qusst.ionnai:i:.e 

devot:,~d qtx.::stions to personal. i.,nfo:crn:ition about te2c:hers; t..11.e 

facil:Lties schools pC8sessedr the ·textbooks they usedi the exarninatj_ons 

set; 2md the syllabuses. An irnpo:rtaJ.t ac!.ai tional section an t.he 

A. :fie ld::1o:ck; 

B mcx.lels and thelr use; 

C !:>imulation.s· and gaiw....s; 

D discovery lea..vninq or the inqui:ry · rretl1od1 
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E c:+-~,t··' c.·ti' c~,,,·1 :-''1r1 cr. 1 ·m1·-.: ·'-·;::d-··1'\i"'°' ·,.,..,,..,+-l·'oo-~s· ~ \-Q., ~~i:J • ,..<1..J....L .::1 ..... u. :l t....,:r. •h -1. L-...... - c.. 1'-r,;;; ~ J, . I and 

F J:-YJ..:)..'Jt.hesi.s-t.esting and problem--solving techniqu2s. 

F.inaJ..ly the questionno.:i..re wa.s rotmded of:E witb. a pag(:: of cwalua.tion 

questions and a detac..1.able hst of a dozen publicati.ons ·wb.ich ii."'1ter:ested 

teac:he:r.:·s rnight l.i.ke to oonsult for furthering their kna111edge of t.he 
11new11 geogrc..phy approach (see 11.ppencli.x D). 

The questionnaire Was then submitted to the cape Department of 

Education requesting pernli.ssion for its ci.rculation in their so'!ools. 

Per.mission was provisionally granted in Decerrber 1976 on condition 

that some rrodi.fic..at.ion.s were made. The m::xii..fied questi.oru."1aire was 

sultnitted to the various other departments of educq_tion from wham (exC2pt 

for the Transvaal. who only ga:ve their p?rmission in March 1977) leave fcX" 

its circulation was soon. gr'anted. The fifteen page questionnaires 

were dispatched to schools tea.c':":ti.!.g g-eo~L:apby to matricu1ati.on level in 

late J'anuary and e.ar ly Fe.brum:y 19 77 with a request for their 

o:implet:Lon by the end of February. 'rhc~y continued to flew in, hONever, 

until the April vacation. l.\. few were returned u..1atb:?-.•:Il_i_)ted 1 sa.T:eU1r12s 

':li th a covering note j_ndicating that geog1_·aphy waB no longer taught, 0r 

that the teacher resp::msible for its tee,ching was too ne-11.; to be ?ble to 

answer the questions accurateJ_y. 

The percentage return of the 75C questionr1airef3 di.spatch-:d 

during the first te.nn of J.977 differed qufre markedly frcrn one ed.urati.on 

department to a11other, ranging fra:n a 50 lJP...rcent response by teachers in 

the Cape and those controlled by the National Depa.rtm:mt of Education, to 

23 percent fron1 Transvaal and Black teachers, as .indicated in Table 4. (p. 69) . 

This carrq::>aJ".'.itively poor response from the T-.cansvaal cax1 perhaps be partly 

ascribed to the Transvaal Education Deparbnentrs delay in granting 

permission. for the su:i::1.rey until JV'..ara'1. 1977. This meant only a llinited 

few weeks were available to Transvaal teadlers for the l~- to 2-hour 

task of answering the questionnaire before the Easter vacation deadline. 

Another oontributory factor might have been the three deletions in the 

questionnaire rE.quired by the Transvaal Education Department. Tirre 

oonstra5.nts res'Uired these to be hurrie<:lly done in ti1:li.ck black khoki 

pen, leaving a p::>er visual irrpression. 

The f i..ridings of the survey are an indic..ation of contemporary 

gecqraphical thinking aDd practire in South Af rica.n high scbools. In 
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rrany of its questions t.:r..e smv'(:'Y m.?xe.l:/ ctsked for Ci?ini.ons and the 

:E.irni1.ng::-:> cari-tioL be taken as, ccnclusi v21 th{::y reflect the cont.ertpora.-r.y 

po.sition 1• conb.nuously Jn a state of flux. Such is the increasing· 

pace of c::hansie acco.1:ipany:Lng the 11meiJ.ledgc explosion", tbat the 

cpin:lons expressed i:n th~se findings .;;re prcbably being mcxlified o.s t.iU.s 

dissertation is being vrritt.en,, so that itB findings will be out of da.te 

by t11e tine it is corrpleted. 

An indi.ca:tion of the progress and speed of d1ari.g12 in South 

l\frican geography tead"Ling may be gai..11ed by a corrparison of certain 

aspects of both the 1966 H.S.R.C. 2J1d the 1977 surveys, but a nurrber of 

factors should be bon1e in mind whe.71 ca1siclering tt11eir findings. 

FJ>..Cl'ORS FOR ca,JSIDBRl\.TICN WHRN CQ'vJPARING IBE. J.966 ].\ND 1977 SURVEYS 

l. 'Ibe Uni \re:rse and Nunbers of F<espande.nts 

T'.ne H.S.R.C. sent questionnaires to all Wh:i.te geografhy 

.teachers in South Africa, 1 295 of whan responded (HoS.R.C~ Het--'Orl:,. 

p.14). In addition, 604 of the universe of 722 principal~ Slrrveyed 

(H.S.R. c. Report, p. 3) responded, representing a retmn var:ying from 70 P'~ 

ce..'1t for ncn··departrrental. schcoJB to lCO pe.rcent for state schools in Nata.1. 

The H.S.R.C. consi&~i-ed these respc:ident.s to be represc:::nt:.ltive: cf tlie 

whole 'ifilite population group (Condenssd Eng-7 .. ish .Report, p.2). 

'J:he 19 77 survey included. a wider population, in that 7 50 

q1Y.~st.icor12ti:res were sent to schools of all race grouor:;, Black, Colcmred, -- ... 
I11di..an and White, u.ricler t'be oontrol of the respect.:i v .. :? departments of 

ed:.::r..-:.::1.d.c,·n, as ·.11ell as to many nm-departmental private schools. 

Por reaso:ns of econa.~•'{ and scale, questionnaires were 

ada.i.-es.s.ed only t.o the Senior Geo-.jraphy Teacher/Head of the Ce~-·raphy 

Depar'cl.lent, instead of surveying- all teachers of geog:r:ap.hy as i::l1e 

H.S.H..C. hc...d done. It was assurred that the heads of geography 

dzpartm2nts would consult with tl:eir colleagues as requested and 

would repre:':'~~:nt their views a.""ld practires in their responses. A 

sur~""'·'<'l of the total geoc;rar.i1:y~·tc~aching profession of South Africa was 

bayond t]K: financial an:.1 ti.!l.::; resources ava.il2ble to the writer. 

'Ihus , wh3~ceas the 19 66 H. S. R. c. findings are based an the~ 
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re ..... 1Y1n~c.s of 1 295 a0og,·-n:f·1y· t·ea-+1=-·rc: ~ .. ,.=lJn J"'rom 61··• .~--} ........ ],~ 0 t· o.c a ~I:'·- ;;:,.,_ . j"':"""'. .t..Ct."-t. · \,..., t: .... ,.;;i J.. .•• ir..4'/'., .. -· l ..i:../ ,.,:)i..,,...~1CU . . .:.> U.. .!.. 

universe of 691 sdJ.ools surveyed {H.S.R"C. Report, p.4), 'dle 1.977 

findings are based on a larger ui1iverst~ of 750 sc.tlo:Jls, but on a. 

srna1le..r nurriber of respondents. 'l~1e 270 respondents represent 011 

68. 

tme.xp;cted, encouraging 36 percent return of thE! questionnaj_res dispatched. 

Occasionally it see:m2<'1 that a rrore valid corrparison oould be made by 

carparing the per0211tage of the 481 standard 9 and 10 group teachers 

:in the fLS.R.C. survey with the 1977 peraentagesr as tllis group's 

vie1.ys ·would be lD<:ely to corresp-.:ind mo:re closely to t..11.e vie-ws of the 

senior geografhY teaChers, imst of whom naturally fall into the 

standard 9 and 10 teaC".her groups. 

2. Co-()peration of EducatiO:'.. Departments 

l'filereas the H.S.R.C. survey had the~ full co-·operation and. 

assistance of the various education departJn3ni:.s, the 1977 survey 

received a rreasu.re of backing from the Orange Free State Department of 

Education only. This department indicated that "school principals are 

expected to give their assistance to Sill-Veys that ITB.y prove to be 

interesting, informative and ;.,3eful to deparbTlf'~1ts of education in 

generBL" in the accumpanying letter with each questiorm<.'1.:Lre" Iri 

oontrast, the two largest departments of education ('l'r.a..ri.svaal &d Cape) 

actually caused delays, difficulticz and e.xtrc:. expense in the 

preparations, before allONing the survey into their schools. 

Depart111ental delay in permitting the survey meant Transva::i.l teachers 

had only three w2eks in whic..11 to return their questionnaires. Tnis 

probably contributed to the surprisingly low 24 percent return fran 

that province, sho.vn in Table 4 (overleaf). The fact that the Orange 

Free State ranks in the middle with a 38 percent return, perhaps 

suggests that deparbrental backing of a survey does not necessarily 

unduly influence the ~...rcentage return. 
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Ha.."'1k i:'.::duc:ati o:r1 J)2l?Cl:Ct.ll"C;_;1 Tt 
Er~JGIJ:,SlI FFPl1V.'.i,J~NS 'IUf:AL !Jo .. 1?E~:rc~~rl.·tri~fe 
Out Ir1 Out T.n 0..1t. tn Retrn:-:;.0ed 

1 CEJ.i?E; 55 29 75 36 J .. 30 ""r .. o::;. 50 
1. Nat.La1a1 1 r\•°) 

.:.•~) 17 34 17 ~n ... •;...r 

3 In.di.an 75 ~~ 75 37 nC .:J; ~--
4: Ne.C.o1 50 r, ') 

L...,, 12 6 c:--
~L 29 47 

5 Oran9e Frt~e E)ta~i:e 8 3 "'Q ~u 22 66 25 3B 
6 Non-dc~pa:ct:ru2nta.1 

schoc,ls 3.1 11 
~ ....... 31 11 :::3 

7 Colorar;~d 31 p 
,) :;1 11.~ Q•J ,_,./._, 22 27 

8 'I'r&nsvaal 62 1!.) 165 "JO .. /:;; 227 54 :;'.4 
0 Black (2 (1 1 l 4~~! 10 23 j :;; .L. 

Totals 3.55 135 395 135 750 ')70 3S 

Education depz.r.t ... 11snt:;; .ra.rikt:~d by rn11.Tbers of schcols 

Rank &il1CEii:iorl. 1) · pan··r::. · ',- M:ST'RC'.:\JLI'l 'l},J )'·2(..)l\}--~YiF11{iJ}?{).L.T'l~~I l<f(.)71 of 
c 8_ - _t U:.-H- ·ol1t In Ou::: J.11 ;:~cl-:tC):)]_~? 

l Tran~;vaal 165 42 6 . ., 
"'· l:i. 227 

2 Cap<:.~ 76 38 54 ;n i·v·. . .): ...... • 

3 Co 1 Olli":'SJ. 56 J.4 26 8 p 
·~· 

4 Indian 47 22 28 15 75 
l-
J OransrE:; i;rc>B State 24 9 42 l" \:.l 66 
,. 
';) I~c:ti.:al 40 19 22 10 02 
7 Blac~ 20 J 6 14 4 43 
8 N at:L onal 20 11 14. 6 34 
a· 
~ Non-d,~;p<;.:r_·tmr~:nt.al 

scho:il.s 25 9 6 2 31 

Tota:t.r~ 432 : ·170 ·268 100 750 



Univ
ers

ity
 of

 C
ap

e T
ow

n 

Rz;.n .. I<". · Metrq_:io]j_tan P.egion 

1 
2 
3 
4 
5 
6 
7 
8 
9 

Pretori.a./Wib1~-ai.:ersrand/Vereeniging (1?. W. \l, j region 
Cape To:m/Bellvill.e 
Durban/Pineta,.m 
Port EJizabeth/UitE.~nha.ge 
Piete1-mari tzburg 
Bloernfontein 
East I.ondon/KLr1g Willian rs '.ro:,?r1 
Kinberley 
Free State C':..oldfields (Welkan) 

No. of 
Hespond::;nts 

54 
33 
28 
14 
10 

8 
6 
5 
2 

170 

Table 6 :Lndicates b.cw the loc.aJ:ional classification of 

respcnd::Lng schools was made. Mst.ropol:~tan regions a.r2 taken to L'1clt; .. ~~= 

those c.ities ir. the top three orders _o:f Da.v:Les 1 (1972, p,. 262) Soutl1-

. African u.rbari hierarchy, 2s well as those of the 4th otcl.e.j: v1h::Lch l:Le 

within a forty-five fnJnute time/distance of then. Tbi.:: mak~~r~ the 

cultural and educational facilities of the highe:r_- o:rdzr citic:B 

reasonably accP.s::dble to sd1ools in Paf.:irl, Stell2nbcGd1 1 Uitedi.age, 

Kir1g Williorn rs 'J'OhTnr Krconstad,, Potmefstroa.n; Vanderi:;:Lj lpark ar~.:1 

Carletonville for i:ostanoe, but it excludes other 4th order ci.t:i.e.S! 

that are beyond the forty~·five minute tiinr~/distanoo l..i_Tf~Lt. 

3. The Quality of the Pet.urn 

V..1hen surveying a total populati.on (universe) , tb:2 poss:i.bilit:y 

of data cbtained not being t.i.--u.ly rspresentative of the pcpul.at:Lon 

ar. ce>s )articularly · ,... tl e ' "'r t. i' ~ ~n~1·1 'l.'-nne o•Jf'.-> .. r··_all 36 P~··..X-lu~ r l - . ir: 1 percent:c;;.ge re urn - ·"" "'"Cl. - • . ' -

cett. return of t.he 750 questionnaires disti.~buted ·was sare,tJhat higher 

than expsc'c.ed, and rrDSt encou..r.:-aging ~ NsveJ.."theless, there is much 

rcx:m for variation in the data if the retun1 is not truly representati v2 

of the population. 

It was not possible to validate t'h ... s qua1-i.ty of the return 

statistically 1 pa..rtly as a result of the cx:mstra_ints plao2d on the 

SlJl\?ey by the d2pa:i:i:Tients of educc:t:ion concerned .• T'ne nature of thr.~ 

questions asked and the answers given r do::;s not rea.11y lend its·2:lf 

to sta-tistical trea'ansnt. This do-=s not, rxY:1ever, prec:lu.de the 

infonna.tion cbt.<:tined from being rrost useful a.s an indication of tbe 
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c,·ont(::!lT!;,;A.':>rary position· .it1 South li.fri.can hi9h sd1ool geography te~).ch:(::i·J. 

'I"ne surv2'.i i:nd.i.ca.tes the changes Y1hid1 have occu...rred o7er the J.ast 

decadA and provides rrk.1ter5-al whid1. could be both informatJ.ve and 

useful to p1arr..'1ers and those in oontrol of gE.'G-graphy E.ducat.ion i.n the 

oountxy. 

Notv.rithstanding· tll.e aboi?e 1 · an att.empt is ma.de to justify the 

tntei.1?retations ari.d staterrents oontain?.C.. ·in this report. 

Table 7 (overleaf) presents a r .. a:rprehe .. n.sive sumrnar:y of the 

1977 su.....\Tey arranged as accurately as identification o:f thE:~ or:Lg·:LnB of 

quc-::Stionnai.res 'i'muld IJ8rm:L t. Jn the case of a doze . .n of the 270 

questionnaires· returned ( 10 from the •rr0.nsvaa .. l) , their ioc.::i.tion had to 

be conject1·1red from badly srnudqed postmarks. The 8 rr.etropc:]J_tan to 

71 

4 non-rnetropolitan ratio resultinq after detection work, cc)r.ces:po:1.ds wit.l-i­

the 64 perc-211t. to 35 i?'°'J.1':-'e.nt ratio of metropc)J.i:ton to non-met..i::op8litan 

high sd1ools existii.J.g in South J..\frica. It .i.s thus believed that the 

figures in 'l'a1Jle 7 arf; reasonably accurate, parti.cula:cly as the J.2 

form but a .. sma.11 percentage of- the return. 

In an atte1'Tr?t to test the qualicy of th<:; return the 

Thi.s prov:Lno= produced the hi9hest J_)2rcer1tage (50 pa...xceni:..) reti..u::-., and 

is the provir.:)2 for v.~1icfh. the neress2:_-y 0.etc::_i.led infonnation was most 

easily obt.cd.i.e:1ble. In the Cap2 section of Table 7 it may be seen that~ 

{a) Th.e ratio of lreti:·opoli0.:-a.n to non-metropolitan responden~:; i.s 

t-11e sarre as the ratio of rn:.=;t:cop~Jlitan to non-·metropolitan schools 

ur:ider the Caps Departrrerrt of Education.; a11d 

(b) Considering the languai:Je medii..:u:n of the rnajorit"y of the pupils, 

the :ca.tio of English-medium to Afrikao.ns-mediun sd1c-ols 

retu.rnin~J questionnaires o-Jr:i:-esponds with that fer the whole 

Cape. school J..XlpDJ_o..tion •. 1·'lTus :Lt is suggested that; 

(i.) the respondents were fairly representat.ive of Car:;e 

9.sogr.aphy tead1ers in res:pect of location and 

language mE:dlrnTI; and 

(ii.) that any bias in the data ·~v'CU.ld re SJ.mll and have 

only a l5 .. rr..ited effect on the overall f LYldings. 
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n Tl'-J3IB 7: IC"-3\TIO\! B'ND !.Z"'DIU'-1 tt>@ HS' Irr:"".SPCNTI:~'TS IDJCl\TICN DE?AI\'.I'MEN'IS. Rill'1:\ED 1Kr:OP.DING 'IO RESPClIDENI' NUl'lBEP..8 

Transvaal Ind:Lan :;'.<Jata.:1.. O.F .S. 
1 
Coloure:1 National P-vt. Black 

I I i I I I I I . ' I l 
i i 1 I I I % of I Fa~ ! 1 I 2 3 I 4 I 5 6 1

1 7 8 , 9 ! CC.L."'1~.ry- j S • .i\. l [-'cl:Jools ! 
' I I I ' 1 wio.8 I ~Cot. i Surv<::.ye.::11 

Tot.-'.11 Re.sp:r!Cle.'1tz I 65 i 54 37 , 29 25 22 J 17 11 ~ 10 J 135 D5 i 270 ! 36 ! 
~.·t ... • .; 

1 
• \ 1"t n-: _,_ J v r""! · -:t I ~ ~ m ~ m I ~ .1.... f """'=' ... .., ' • I -. ,.. I ' '.·~rL_Jr~~---~-- __ L E ~~:J~~--A ..LOt. I .c. 1 .c. n. .1.ot_. E A Tot. .c; A .1.'0t..; ,;., A Toi_ ·t E I .c. J:\ .. ot.I E A j _•3:J l 50 j 

n Hes-;;or:c.ents i 24 14 38 114 2s 42 22 15 4 1913 6 9 f7·714r----~1 11 911 s i--5,
1
L __ 99--n~1·-i7c-r-23 ·1 

(;) I l I I l . I 14 38 · 144 79 ]23 25 , 16 5 21 5 10 15 I 16 2:i 42 l ]. 8 9 I 16 23 - 23 J 167 145 i ~l? ' !J.2 
. i I I I I I v •• i . 

~6 j5s lW 165 47 _ 31 9 "'_Le 16 24£ 33 5611 l9 20 I 25 / 2~1 2!)_12~6 21s~2 j __ ~~---i 
22 27il n 12 I 1s --t s ~ lo - 16 16 I 1 1 a 1- o 6 l 2 ! 4 - 4 [- 36 64 i w-J f 13 

1 

_ , ~ 22 27 ! 3 4; so j 13 I 11 l u - 26 26 i 8 Jo 1s - s R 1 ,1 i JD ·- J.o j 54 H4 I J.68 i 22 l 
,g +-; • . I I ,, , I I ' I i 
']~ ~:; o-~~st.J.::innaires , I I I i i ! 
,§ 8, ~.>20::,.01.tc.hed I lo 44 F4 1 58 62 I 28 ! 19 3 22 I - 42 42 9 17 26 - 14 11.lH" I G 1 14 -- 14 I 90 178 I 268 ·! 36 ! 

,.,.~ i • ! · ! ; ! I I ! i : 
·-~----- · -r-i----·-1-----r---·- --- · ----i------t--1-·----1 
'i''(~!-,., c-,..'-100'• I I I I I I I I I I ... J-........,..1.. "-"'-f :.;...;:) l I . · j 

----~urveys~- 58 72 130 I 62 165 227 I 75 50 12 62 I 8 58 65 i 3'2 50 82 1·3~ 34 31 I 42 l · 431 356 39.:_j_250 I ~~_J 

~Bpart:u-~;i1ts c>f Ed1..:cat.icn C~"'!'.~ 

i 2~1 
i 

'48 
-
5 

5 

..... i 
t ... , 
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In a si1nilar excrrJ.:-1.:::=·.ti.on of th2 f i:; ... tr.es in Table 7 for t.:nr:-; 

rest of Sout11: Ji£rica, it was found th21t. all rat:Los of .:metropolitan to 

non-·rr:etropolitai1 and of Eng.lir'>.i.'1-msdi.um to Z.\ .. frH~aans·~medi.um scl1cx)l 

resp.")ndents varied J..ess than 5 :pero::nt fro":l those respec..tive ratios 

generally e..,-ttc:.nt within the rr:~:spective c1-2pcrtrn::;nts. In fact.r i~;any 

ratios ·were even close.r as the follc,·wing· examples sha.v. 

Jn the Orange Free State.·· 'Ihe ·ratio of IJ.:etropoJ..itan to non-· 

metropolitan respondents (36 percent to 64 perCY...nt) i.s the sai.ue as the 

·ratio of metropolitan to non·-met.ropol~Ltcu1 schools in the Oraxi.ge Free State, 

and the ratio of English- to Afrikaans-rnediun school ·respondents 

(12 percent to 88 pE;rcent) also correspr .. :md.s \>Vlth that of the provi..11oe as 

a \vhole. 

:-~1 Natal. The ratio of rnetropoJJ .. tan to non-metropolitan 

responde.11ts (66 percent to 34 percent) is within a. percent of the ratio 

of metropolitan to non-metror:-Dlitan sd1ools ( 65 perce.,,'1t to 35 v..xcent) 

whid1, as can be seen from Table 7, is i11 turn withj_n a p;;rcen"E of this 

ratio { 64 percent to 36 percent) for South Africa as a whole. 'I'he. ratio 

of English-to Afr:Ucaa..115 .. ned.i..rnn sd1ool respondents (79 peros .. t to :n perce.i."'::.} 

is witll.:i.n 2 p:;rcP....nt of the ratio of English- to A:Zrikaan..s-medium schaJls 

in N2t?....l (81 r:e1:.-~ent "'-:o 19 p2J:.·c.ent) • 

In the Transvaal. The ratio of English- to Afrikaans-nedium 

school respondents (28 :percent to 72 p-crcent) is within a percent of the 

ratio of Eng·J..:'...sh-- to Afrikaans-medium schools despite the lON percentrige 

(only 24 percent response fro.'11 that province) , 

E'ven with the law p2.rcentage response from Coloured sc.11ools ( 27 

per02nt) the ratio of rretropolitan ·to non-rretropolttan responde.."'1.ts ·(64. 

percent to 36 pc...xcant) was w.1 thin 4 P8rcent of that for the Coloured 

Educ.a.hon Depa):trnent schools as a :whole {68 percent to 32 percent), and' 

the ratio of English to AfrikaailS returns (36 IBrcent to 64 pen .. "ent) was 

within 3 percent of the language rredia ratio ex:Lsti.ng among Coloured high 

schools. 

As a result· of this uniformJ .. y la.v degree of varLab.ility it is 

su9gesb~ that the 270 res1x:indent$ may h~ takc~n· E!S fairly representative of 

fr.i.e tm:Lverse of senior geography t:2a..chers they 1.-epreserit. Nev-ertheless it 

is a.s v1all to appreciate t11at the find.:i .. n:.::rs. may well contain unkna·;rn ele.nents 

of bias not ear~ily rreasurabJ.e, but T,;hich should be borne in mind. 
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It may be presumed that. ·me 36 percent of senior geog-.caphy 

tead1e..rs who . sp2fft l~ to 2 hours arlS'"1Jerir1g b"'l.e qi...xestion:nai:-e did so to 

the best of tJ-1ejr ability, for they were unr.ir2r no duress to canplete the 

task. 'lhe:y probably con .. sidered the task to be worthwhile - 79 percen:..: 

considered the survey could serve a useful purpose, particularly if 

changes based on the findings are made, and a further 18 pero2nt thought 

perhaps this was true. It may also be . presumed that they are ·the 

keener, rrore interested and progressive teaa."iers. Conseque...ntly thei::· 

ans\•12rs are likely to yield results some;...7J:1at biased in f avrn.11'." of rrr.:x3.en1 

ideas and the use of the 11 nc>Vl'1 geography. The picture reflected 

in ti.1.ese resuJ_ts might therefore be irore encourag:Lng· than the real 

situation warrants. This is unfortunate 1 but it is a situation which 

would be difficult and tirne-·consurn.iJ1g to attarrrpt to correct by 

conducting a sa·Trple su.tvey of those schools 'Whic.11 failed to retu:t..'TI 

questio:ri.naires. Even were tbis to be done there would be no guarantee 

that the degree of bias would be shewn ·up. In any case, the tin~ 

factor mitigates against a furtl1er sample survey. It is of interest 

to note that at least f i.ve of the 65 Cape schools v.:hich fai.lt:-rl to 

return questionnaires are YJJ.a.vn personally by the \vrit.er to be what 

"'.'night be descnJ:x:=d as 111?rogressive" in their geography teaching, a 

couple even being in the group of schools exe..LptEi! frcm vrriting 

external exarainations. 'rhus the expected "progressive 11 bias in the 

results obtained may not be nearly as great as might be expected. 

There are other sources of bias. For instance, the degree 

of trut...11.fulness and accuracy with vlnic}1 the teachers have &'1b·wered the 

questionnai..res could be questioned.. }'.bst teachers returned 

questionnaires with their sc.11.ool sta.'Tq_'.) u;;:on the envelope, and f':.-O could 

be . easily identified. They may therefore ha.ve answered with the aim 

of creating a gcx:xl impression. HON objectively teachers are able to 

view the:Lr ovm tsad1j_ng methcds is another debatable issue. 

m:Mever, rrost questions in the survey simply ask for an 

honest opinion. The fi...'1di..11gs shouid tJJ.erefore, rathe_r than being 

taken as a preci.se statem··::mt on the state of the art of geography 

teaching jn South Africa, be taken as an .indication of what South 

l'J:rican. geog-.cpa~y teachers are doing . in tl1eir schools, and \\7J:1at their 

vie;.vs on the "new" geography ma.y be., 
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In HrLs report; when ths \rmrd nteachers 11 is 1J.sed in CC'l'1.mect.ion 

with the 1977 sui.-vey_, it n?fE\rS to the 270 se!li.or geography teacher 

respondents~ 

Appendix D contains t.11e full q1A::!St.ionnc:d.re as r.lispat:hed ·i.:Q 

ser...:Lor g20)raphy teac.1-iers in all f:Jouth African high schooJs teaching 

g2ography to matri.culat.i..c:in le~vel. l\n 2\fr:Lka.an.s transl2.tion ·wcs 

naturally sent to Afr.ikaan.s1. or p:redom:lr!<mtl:r 1-ifrikaans·-:mediu:!i sd:100Is. 

Education depart.rrent information was not always carpJ.etely accurate. 

A f~l qriestionnaires «\vere returned ei the:C o.sking for a. replacerrent :Ln 

the other lar1guage or inCJic"lti:.n.g that, despite departm.:mt2.l inf rn:rnat5::.1n 

to the contrary / geography ·was not tat::.ght to rnatric..ulat:';..on level in 

that sdl.ool. 

To fo.cilitate referring betiveen. the re.p01.t text and th~~ 

ques'cionnaire 1 referen02s to part of the questionnaire being discu::>sed 

are given in the follo:ving form: 

( Q. II, f>. 3, q. 6 cl where Q. II represents Sscti.on II of the 
questio11naire / 

p. 3 represents page 3 of the guestior..n.ai:i:-e 

q. 6 a represent.s g.JE;stion 6 , answer a of 
that section. 

On the fold-out section of the questionnaire pages a brr~ak-­

dcwn of respondent numbers for each possible answer is given in the 

folla-1ing form (percentages rmmded off to nearest :percent): 

Nurrber of Resprn¥1ents 

En<Jlis,.11 1'.f ri.kaans Total % 

135 135 270 100 

'l1'ne percentages given are calculated f ro;:i1 the tot.al numer of 

respondents ans .. 1ering tl1e question. (N) • 

because tl1e nu:.nerou.s failures to answer qU<2stions / e .. Bped.ally on tlie 

"ne:-:l' g-ecY-.;.caphy 1 ma.y ind.i.cate a lack of kncwledge about the subject 

under coas:Ld.r::ration. Where nunerous alternatj_ves <3re an .. swerecl 

pero;;,ntages are calculated frcm the 270 total r(~tm.r •• 
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THE REPOHI' 

Afte.i:: an in!.:.rodnct.orj section portraying th2 teaching 

personnel :r.:espona_i.ng to the. survey, t11is rsport is divided into three 

ma:i.n sectj_ons r each trac:L11g thernes w'nid1 are appareil.t in tl1.e findings. 

P... Ca:nparable aspect.s of t~he 1966 and 1977 su:: ... "Veys is the first 

of these themes. 'J.r1e d1anges in various aspects of geography 

teadling \·l.n~ch havo occurred. over the decade at'e tra.ced. 

B. '.erie second therre J;Dl.-trays the contrast in respon::;es between the 

76. 

two language group::; !.·epresented. T.arou3hout this tl1erne, for :cear:::on,:;; 

of eco:nomj, the \·,rr. iter has used the t.e:crns English and Afrikaans to 

refer to teachers who are English-·speak..1.'1g or Afrikaa!:.s-spe;.:i.king, or 

schoo)5 where the rrerJium of instruct.ion i.s predominant.J.y the 

lan '""""' ~ n,:.oi· ca tea' H .. e trusts no of fence will be taken to this 1J.sa·}~ 9113.'j-· J_ -1 - . .. • -

by either language group. 

C. T'ne third focusses on those aspects of t11e 11 new11 gec.cjraphy 

not handled in e.i ther of the other t-l:e.mss , and the ex'c.:::.iit 

of their use in South Africa. 

Teaching PersoruJ.el 

'l'hs fi.rst section of the 1977 qu2E:t.ionnaire rso.uested r.ersonal :L ;. 

inf OlTcV."'ltion. Alt.hough saiTe respondents were not· prepa~ced to di v1 llge 

their age or sex, the vast majority d:Ld. 

female. 

Of 258 respondents Tl percerit were rnale and only 23 p-2rcent 

A greater percentage of the English group were fe..male (26 

perc0nt) tha~1 of the 1'o.frikaans group (20 J?E'.l'.'Cent). 

'111.e bar-graphs in Figures 12 and 13 respectively indicate the 

age groups into vfilid1 the respondents fall, and their qeography 

te....=:i.d:ling experience (see o·..rerleaf). 

Despite the fact that tjley have not had the requ.ired mlrd_rnmn 

of four yec-,,.rs 1 teaching experience as laid dc..vJn by educatio:::-i departr;r2.r~ts, 

nec;xly a qu21:-l:er (24 r,erce_nt) of the respondents are senior geo0:raphy 

tead1ers. It may be wondered ha1;r effectively the 1~;ev::f..".."aphy depa:ci.::rn2nts 

m2.y be xun at the:-;e sd1001s by t.eadJers v1:i.th such limited geog:capl1y 

tead;.ing experience. 
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F!GUHE 12 : <a.I. p.1, q. n 

50 - ss ...._ __ ·_-_ ;iIBF%i~IT&_::__pe~_t __ _ ---,------r---------1 
10 20 30 40 50 60 70 80 

Numbers of respor.dents 'N = 2G2) 

FIGURE 13; GEOGRAPHY TEACHING EXPERIENCE ( t) I p ; ~ ,,, . ' ... , .• , 4.0; 

-------:~·:·:·=-:[]]:·:·:·:·:·: ___LS:·:-:·:·:-:-:.. 8 percent ....... ·---------· -
---·--·-----..... -,-,_,.,,.,.,.,.--. 

>. 
.c. 
n. 
:". 3 j{{{{}}j 10 percent 
Cl 
0 
g, 4 f{{;}:)EJJ 7 percent 
Cl 
c 
.c. 
0 5 
<O 

=rJ]iJj??M.J~] 7 percent 
Q) .,_.. 

10+
1 
_________ -__ ==r~{:f{:J:}}}:\ji:}}}~:}~:b)~:}ff\)ttJ 1 G percrrnt 

~::b=;2-:z: ::.:::;·'' ' ·--,-------.·-----, 
10 20 . 30 40 50 60 70 

Numbers of respondents - (N 270) 

Figu.:r:-.:-= 13 sugg-ests that, tJ1ongh Eng·lish-·npeaking teachers 

fOL'1TI the majority of tea.c1 ...... ,eD:: with nDre than five ye:ffs 1 teaching 

e~~..xienc-2 r tl1e rn.:rrrbers o:E Jl,friJ>.aans-:s:psa}d.11.g teachE:rs are incn::a.sing 
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each year, so that t.h.ey outnrnnb2.r b"leir English counterpa:t..'ts with only 

a year 1 s teaching experience by more t.'1.a.'i t1. .. u to one. Geography is 

becxrning an increasingly J_::Opular teaching 3ubject taken at so.T"fi2 

Afrikaa.r1s universities. 

78 h 

FIGURE 14'. 
STANDARDS TAUGhT AT SOME TIME COMPARED 

WITH STANDARDS TAUGHT I!\! 1977 (Q.I, p.1, q.4-5) 

Number of respondents 

Figure 14 indicatE:s that in 1977 more than twice as many 

respondents taught standard 10 as taught standard 6. This is to be 

expected for senior teachers are more likely to have wider knavledge 

and experience which, as heads of departli-ents, they feel should be 

devoted to preparing senior pupils for the public examination - hence 

tl1e progressive increase in percentages of :cesp:mdents teaching the 

senior classes. 

There is need for concern about the tim~ devoted by about 

half the senior geography teachers to their main task of teaching 

geography (Q.I, p.l, qoll-12). As the t..i:'.B spent by teachers during 

sc.1-iool hours qn preparing geography material increases, the p2rc'entage 

of teachers involved drops off from an hour per week for about a third 

of the teadlers (32 percent) to three hours per week for less than a fifth 
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cf b3i.::tCllE.rrs (18 p.3rc.Ent) , .ifY3J . .ca.ting that fa?!.v teachers .have much ti:cr:e 

·a,,,..·,·1rr s....J1·0~1 '10'""''"" f ,~. ·y-~r..:or·i ·_ •-'h~-~ y,---~. u.,.11 ·:1 • u v L. u.,.~.., .. o .... p~c.V-'-'-·'"ng , ..... _,r:;._._r ,KJ.r.1<.. Less than a guarte:r of 

the teach.er~.; ( 49 p::::ro3nt) sp2nd · 12ss t}::a::~ c:11 bou:c per day preparing th<:?.;~Lr 

lesso11s .. In ad:U.t.ior. to ti::;;.3 sp:~nt c:.fter school J::.curs iL preparation,. 

there is also rn.axk:L11g and correctj_on ;;,,,'Ork to :>:e dcn2. !>!early half the 

1.:.eacters ( 46 p-2rc..ent) are only able to spsnd on2 p.--::.ri.c\j J?3r v.:e~ik. marking 

dur:L"1g sd1ool time, ·while a msre 8 perGent he.Ve one p2ricx:3. per day 

available for mJ.rkJ.ng·, '1,.his means that i.r:ost correct:Lon wrn:k rnust 0.lso }X:: 

ca1ip1eted at horce.r yet 63 percent of tead10.:rs spend a:n hour or less ~:.sr 

day markillg after sd1ool cJ.oses, whi1e 0:·:1ly 16 l)(?.:r:ce.-rit spend mo:ce than 

t·wo hcuxs par Jay marking o 

'Ihj_s suggests tJ·:a:c the majority cf teaC.f-iE~:s of sre:.:>;rarhy de 

rot put Jn a working day o:E evt=>..n eight hor.1rs teachL'1.9 g·eo:ira.phy. •rne 

:i:act that nearly b.3.lf the· teachers (45 v:.::0:1:-:nt.) (Q.\lII, p.J . .5, q.2) share 

as their third factor for ir:proving the.ir geograplly ·::eadd..ng r 

to r,e less involve.d in other sc:hco1 act.iviti..0.s,,, (O!,,g. s:p:)rt and 

the need 

adrri.nistratio.n c susv;rests th.a.t probably abcut ha.lf 1:112 te:.?c'c.ers do, in 

:'.:'a.c:!: ,, spend a'3 rauch t:mie on their job a.s noriTia.Ily 2::;.p::d:r..::d of the~ 

labour f o:cce. 'I'he rf~st s112nd more tJ.m:.~ than the :i.verage 'tirn:'.']<:.er dces 

an:.:1. sare cel.'tainly s~md a great d?.a.l n:orc. l\k:overthele:ss / it i~:; cf 

cancan that about ha.1f the tea·::hers shculd b"'-! spe.ndinsf so rel3i:...:Lvely 

1.ittle time O:t! their s'libject., gecy.:aphy, e:. Sllbject tb.at def::Ln:U:::ely 

requires a . .larq0 J.11put of tirce if it is to be t.aur::rl·1t rt2.aJ.ly effec'civel~'./· 

l'... COMPAPABLE ASP!:i:.CES OF' Th'E 1966 AND 1977 SUJ{V.8YS 

l~t~ (~1.0:::l~agin~r :i1r1;:.::rov-~oent r:an.ce 19G6 :Ls illustrated uy the 

fact ·t-Jv:lt th~ perc.entage of senior geo~p::-a.phy teach.ers mainly resp::msil)l8 

for tl.1.8 te.achJ.ng of other st1bjects ha.:i-:; h::cn halved fl'7.xn :?:O r.:.ercer:t to 

10 pc.ro;;:r1t during t.be last decaC.e (Q.I: p.l, q,,lC). F'u1ly 90 pero=:nt 

of te2.chei:s no:'l t.<:.~ad.J. geography for ha:Lf of their teachfoq dJ:r¥2 or rccre f 

v-ihereas only P,O p:.::r:~ent· of t11e st2'mJan:1 9 a'!d 10 t:r.:-~achers did so in 

In 19T/ no less tha.r1 91 pe;:-o:~:nt of 
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in l.956 it wa.s 82 per:cerrt. 

d :1ff1cuJ_t-. ·tn ev·:. l U"''··.o> ,....,.,., ·i J. t~ .. i r·•o:•·'·J' 0". 
-I... ...;.... -· - ;..J. J{.:,<.~'-~ I/~!-".,,~ ':;J_•J..0-t. .. - ~·"-~.i_..,L , . ... J. tn1i /".) 

<_ 

urii verst~ used :in the 19 77 survey. In 1950 vhtte te.achers only v1ere 

included whe:t..·eaD jj1 J.977 on:l.y the senior teachers w2re :Lncluc.ed" Never-· 

theless there probably has been an jiof;roverrent over the ·.:'l!2Cade as it can 

be presurred that r.1uch of the teaclrLn.g i.ri. the senior classes is done by 

the se:nior teachers. Fw::*-.... hernorc.~ the pressnt fOSition is encouraging L'!. 

tbat 80. pe::·cent of the sen.tor teachers nujored i11 geCY-Jraphy,. and .some 

even posses:::.; higher deg:.::·ees. 

'Ihe position w.ith regard to professional quali.f:i_cat.i.ons is a;:-; 

h2.;11t11y 1 85 p2roent of teache.rs hav"ing at. least a recognised teaching 

"""~. ,-3'_ "L"_;_, ·ar"" rci T p 1 q 9) ....,.;.i. '- -~ ~ -~ , .. ~· .... r • - r ,. • 

Job sati.Efa.cUon of geogr20~.Y te.ad1ers has remained tma1tered 

during the dec.ade, 85 pe}::-cent bei.n-~y happy and satisfied b:~a.chi:.r1g 9s"<X.Jcaphy, 

·while the r.«?JTlEtici.ing 15 pero21-;t 2xe satisfied, but only in c:er:tain circ1.:r.msi:a.r.:.o::"'; 

Surprisingly, not a single teacher indi.cated u:nhapp.iness arid d5-ssatisfaction 

in hJ.s job, though many of the non·-r.esp::;nderits may be diss2tisfied, and 

consEqu.ently rnay not have bot.:.erecJ. to .t\::s;pond" 

'!\1e all.swers t.o the question on the const.rajnts placed on t .... 1if} 

enjoyrrr2nt of geography teaching c',.p:p3ar to :Lnd:Lca.te a heightened 

o..;nscic,~1sness of dissatisfaction among geOjJ.apby tca.chers (Q. I, p. 2 .-

q .14) • Tab le 8 (over leaf) shaV'ls the ca.11.plai ~-:ts ranked .i11 ord0r from H-"tc 

most to t..li.e J.east frequenL The corr91aints caITJDn to both 1966 and .l9Tl 

·si..rrvsys are ranked on the rj_ght with percentages, vihereas the leftha:nd 

co1urnns shew all ranked contemporary complaints. 

The relatively hj_gh level of ca:rplaint in 1977 \l,ihere the 

percentaqes of O.--Jrnplain&nts is dot1ble that of 1966 contrasts m3Ykedly 

with the lovJ level of complaint inclicccted by the 1966 percentage f:Lgu.res 

(H.S.R.Co Report, p.278). In 1956 there wsre only 273 C01Y1plaJ11ts from 

481 standa::d 9 and 10 tead1ers. Instead of usir1g 481 as a. base fer 

calculating its p=.rcentages r the H.S.R.Co u.sGd these 273 ca:nplci.ints. 

Thus its findir1gs indic.ate p~;rcl~11.tages of a11 CO".!p1oJ.nts F and not of 

ti12 teacher reSI:--"Dndents whid1 ,,.rou.ld, in reality, h~ a figure less than 

r 
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TABLE: f L F7\C:J:ORS LI}il'TING, THE :t~t 1:~}'()\],·il~Nr OF GECX.;?APHY TFJ:;CHJl\C 

]2\f 1966 NW 1977 
~........ ..,. ,. 

~Ix'· .i." p, 2p q.14) 

1977 Q. 1966 1977 
% Rank Jetter Corrp1aint % Ha_ri.k Rank ~~. 

5.5 l 1 I e~J .. J_)2:CiSI1C~e cEfficulties :i.l!. 
·arranging fiE.~ldivork 

47 2 k The accent 00 ex<;ffrj_nati cir1s aU.a,1s 
ji15uf f ident tilne for te2ching 
qeogr<.\1?hY as it shou1d l:Y-' taught 14 4 l 47 

46 3 i T'ne s:yllabus is to::> kmg and. 
0..etai1ed 24 1 2 46 

38 4 e Mainly tl1e ':veaker p·J!;Xi.ls t.a1<e 
gecgra.;jl~y i11 TI13:-' cla.ss 18 2 3 38 

·~r 5 h I have \3i.f ficul~~{ cht0:i.ning ·d1e ~l1 

t?.aching aic~.s 18 ") 4 36 nece..s~:EITY ,;., 

17 6 a. I have too rnuch matk5-ng to ('<·· 1. 5 6 17 ;~, 

5 16 7 b I ~have:· too much p:cepa1 ·at.ion tc ~ j jfi C.0 

13 8 j 'Ihe s·;l1abus ccn~>tructi.cn C.llKi 

conter:t do not attract, rr:oti vat.e , 
ma.:Lntain pupils 1 interest 12 5 6 13 

13 9 d 'rhe p:1pils ci..re not int.er2sted in 
geography 2 9 7 13 

J2 10 n My acad2inic trai.1-..ing clid not 
equip InE for teacl:.j_ng rncde.rr.'. 
syllabuses 4 7 8 

, ..., 
.J.,L, 

8 11 c I cani."lot nDtivate the modem 
PUJ::1il 

7 12 a I ao not have suf ficie::·:t 
·' 

knoiVleclge f CJ._ geOj:':'t=Xpiiy 

3 1 ... 
~.j m I have Ja..:;t i.l\Y initial enthus::.a13'.U. 

for teaching qecgraphy 

2 14 f ..... teadi. tl--..a subject b:y forc.t:~ of .L ~L'--

c:i.rcumstance.. . 3 8 . 9 2 

bvo~th:i.rds of t:ho.t given. 'I!iis further E-:nphas:Lzes tht~ increased 

consciousr'.ess of v(==ry r:c;al proble . .m areas experienced by today 1 s 

Lepartrrents Gf education would do well to ta1<e note of 

the..ss c~laints and try to alleviate i:he rnore wic1.E:-.::Spread ones in the 

Even if a degree of bi.as may 

be e::~pected from respondents who r beiug the. rrore a.cti Ve tx::0.d1e:rn , feel 

th0,s.e. dt.fficnlt.ies more acutely, this increas2 is c2use for substant.:LaJ.. 

ccmcern; th<:=; 150 resp:xi.dents experienclng difficulty in arrang-.i..ng 

fieldv.rork in 19 Tl actually represen'r.:no 1es:3 than a. fiftr; of the 

'J ~ v.t .. 
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universe of senior geoj.1:-a:phy tea.chen:; .:\ .. n the wl:mle O)i.lntry ., 

senior teachers are exp;:)j:ien:::ing difficult.ies with fieldwo:;:k / the rf:st 

rEXJUired by the 1966 sylJ.Ebus, it will; net L".1c:tuded in the 1966 si.n:vey. 

Since its introduction ir>. the r..e:w syl.la'.::.u;s f.ieJ.d.1.· .. ;m~'<". se::~ms tc r;avc:o bec:om:?. 

tl1e dcm:ir1ant cause of: problei.'T.S to geogi:aphy tead1ers r for it ncM ranks 

top Of the corrp1a:ints in rr3ble 8, \:J"ith flL1..ly 55 perc~mt of teachers 

inclicatir1g that arranging fie.ldwork. lirrd:t.s their er~joyrn?..nt of geo:;:rr~;:,!-w 

teaching. 'I.his finding errphasizes the need for dep·.:i.rtmental c-:::.ssistanc2 

to tead1e:cs in 2.rrang:ing fie.l::.'b1ork. 'l'his is being qj_ven to sam e..AtPllt 

in that teamers, .individi.::.ally .and in g;:oups, are ds:::vel.09.ing· :fieldwork 

exercises at teachers r CE.'.ritxes, Sane of t....11e::;e exerciE.'.eS a.re 1Y2.ing 

aistributed oy t.1.e teamer.:;: centres concerned. The C'01Tpilat.Lon of 

th.es(~ exercises i.s tirne-crn1surning ar:d H"'J'U.ires a cE:rtain a:~1ount of 

expertise ·and e:x::p2riE'J1ce. 'I'h.us\, teachers out of range of teache:cs 1 

centres may be at a disadvaatage and could be aided in anotl.L8r '...:tay, 

perhaps by a visit fran an ir1si;ector or expsrienced advJ.se:c. 

Conterf!(X)rary teadi.Ex-s ra1:= cei.-tainly fe~J.:Lng· the pressure of the 

-::;:xamination system, as inciLcat2d .ir1 'I'able 8 by the bi9 :jurrp fa:a:n 14 psrcE.:nt 

to 47 percent of teachers fesl.ing ·t±.2i:c te~';.ching tr:i be J.JI.iited b~: tl1e 

accent Orl examinations a 'l'his StrP.SS on prepari.n<j pupils for 

examinations obviously limits the enjc..•yrnent of tc-:.ach:i.ng :rec-;raphy, 2nd 

has risen fra.'11 fourt...11 position to being th.::: chi.z~f of the 1966 cx:nl--::..air .. ts 

in 1977. 

Although lengt.h. of syllabus ha~~ dJ:o:;::rp-2d from top position in 

1966 to third factor limiting enjoyrrent of te?.chiDSJ f it stiJ.l a:r?pears 

The pe.rc,.;mta~JE:: of tead:.ers ccmplaini.ng 

about this nearly doubled ben.reen 19 66 and J 9 77 .. 

11'.e relative rank of rrost other factorr; lim:Lti.nr; teacher 

enjoyment has not manged mt.:tch over t.11.e d.ecadE' thouqh the ps::::-cx:mt2.ge of 

te ,.,c!.1c.r-· ffi"'l1t1.' "'Di "'g ~·:J1e,··r::. '"""""T:n "L::.·<11·}-,. "r1~- g~·"'era"l ]_y u' ··~r•r0 "-"'-"~"'' """'~,-·k--edlly ,,..C-4 .J . ..,1:. ••• :::) :o.....- . ·-"-.-W.J. l ..;,,:),..:.,. \....\.A,.i.f:'"'". '...4J. l,...,:::i (~;::.> ;::.li· .... -'- . . ~.-· ... \.;,~0-.¥:;::::: ... .I. J~.:;w_ f 

·with cne excepU.on -- the drop f:i:.un 12 p2rc011t to 8 J?2ro.;;.r~t of tsach2rs 

carrplai.n.ing a'oout the syllc"J.bus c'On.struct.ion a.nd content. 

t:.h.:i.s factor fran :Cifth to eighth po::>iti.on, s;1g9E::s-ts that teachers rr&y be 

more satisfied w'.i.th th2 p::.esent syllabus tha.n they ':?ere with the 1966 

syllabus, a roncJ.usion borrie cnt e1se'i",:h.ere (5ee 1?· J..J_4). 
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In sunim:u.y 5 these findings inclicat.e a serious situation if 

they are true of ti"le tot.::c.d. South l\:fric.::111 ge~--raphy teaching populatiorL 

Eve.1.1 if the percentagss :refer on1y to the er:tive and lY~tter teacbersc 

whi..c.h nay be the case, sow2 c'Orrecti v.~ action by depari:m2nts of 

eauco.t.:Lon is ne2ded if so IT\Glny tead1ers are troubled by these aspects 

of their ·work. It i.s to be hoped that this action will be forthcoming. 

I..rideed, education o.epartmsnts are at pi--esent examining the whole qt:estion 

cf fieldwork and the exam:Lnation system.· Syllabuses are being 

shortened and revlsed and a.:t.-e becoming rrore of a challenge to the 

intelJigent pupil, instead of the easy option geography courses were 

sanetines thought to provide. In addi ti.on, edocation departrrents are 

providing more of the essent.i..al teaching aids than was their wont :Lr1 

the past, but further act:Lon, particularly with regard to the chief 

problem, fiehl,,,10rk, is essential. 

Facilitir2s (Q.II, p.2) 

. TAB IE 9 • co~\1l?ARISCT\! OF F.'ACILITTI:s POSSESSED BY so urn: P.FRTCi.-'N 

SCHOJIB Il'l 1966 AND 1977 AND BY MC'IAL CROUPS IN J!..-1Tl 

1977 
W-1ite Tctal ~66 1 Whi-t:e :11dian Colou.r-.-sd !31.a.c:k:. 

"' Facilities Teachers·... Schools Schools Schools Schools Sd1ools 

No. % No. % ~Jno % No. % No. C• i\Jo. 

183 141 80 30 

~ 

Ceog. Room/Lab, 65 32 9 24 4 18 2 
Storage Ra::rn 200 15 ' 116 43 97 48 10 27 7 32 2 
Space for 

Merle ls 177 14 87 32 72 36 7 19 4 18 4 
Class Museum 173 13 40 15 33 16 1 3 5 23 l 
Class Geog" Libraiy 393 30 92 34 80 40 6 16 5 23 l 
Ncne of these '132 49 82 41 26 70 17 77 7 

Geog.Club 0r Soc. 69 5 .I 36 13 31 15 3 8 2 9 

No. of Re::~porn.'k~r..ts 1295 I 270 201 37 22 10 

* 'J;,,s the 1-966 findings represent the peroentages of tea.d1er-.3 1 they are 
scmev;ihat inflated as some of the H.S.I{.C. respondents cane frari. the 
same schooJ.s. Neverth21E"~s the findings give an indication of the 
situation in South African schools ii.J. 1966. 

Although t11ere has been a distinct irrproverrent during the 

decade in the facilities avai.lablt~ for high school geograp11y teach..i.ng 

i..'l. .South Af:r.ica, as re:Elect.""d. in the percentage increases in Table 9, 

the pmltion is st:UJ. far from. satisfactory •. 

% 

20 
20 
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Fxlucation de1')fnt:c;21!ts '.have re(f)::;"ll..ised the need for specially 

equ~pp2d cla.ssroa:ns/laboratorit~s and a st.orerocrn :for ;;;ffect:Lve geography 

te<'>-a"°ling. Yet of the tota.l schools responding to the survey only ll :f-"2~~C0.i.1t 

(q" J.) indicat.1::~ that a geo3-raphy laboratory j_s planned, viniJ.e 5 percent (q. 2) 

irnhcate sto:ra9e space is plarm.ed. 

i.ncre0.se in the nurriber of ge.ography laboratories since 1966 when only 14 

perce..nt cf tead1ers taught j.n prop?...rly equ.i.pped roorr.s (H.S.R.C. Rerx:irt{ 

p.122), -1::.hc pace ·of inproverne.nt is slew, for only 30 percent ·of schools 

possess geogi.:aphy laborator1es to&":ty-, wh.il.e 43 p:::rcent have adequate 

storage spar::e available. 'I'D:Ls i.s a disquieting situation, especially· 

under the present econarj.c c5.rcumstances ·with little hOJ:.Je of the ne..::ded 

facilit:Les being prov:Lded. Effective geography teao11ing- is mL1ch more 

easily acccrnpli:shed in a su:iLJbly adapted room equipped i:"''ith necessary 

aids. Even after t.h2 presently planned laboratories have b2en provid.::.3.! 

nnre than half the schools in tl-l.e countr.y teaching geography to 

m:::i.triculation level will prob.::tbly not be doing so tmder optim...-=i.l 

cnnditions. ':L'l1E:! situation :Ls exacerbated by the fact that rn, .. Jr,y of the 

larger schools require two or even three geography rooms to cater for 

the nurrber of pupils taking g•30-0Taphy. It i.s also d:i .. squiet.ing that 

the other racial groups are sc much beh.ir~d the 'ivhi te group in almost 

all tl:.'.? facilities possessed. 

A fucthe."L shorto:J.rh.i.nc;:r is .indicated by the fact -that almost half 

( 49 perc2nt) of South Africa's schools do not have adequate i:;pa.ce for 

physical ircrJels, class museums or class librcii::-ies. T.b.e shortage of 

space for class ITillseums and libraries has hardly o'l.anged at all during 

·the decade. In -1966 13 percent had space for museums ~· 15 percent in 

1977 and 30 percent had space for liliraries _cf. 34 percent i.n 1977. Tnis 

gloomy picture is only slightly impr0\7(?.Cl by h"'le incrsase of space over 

the decade for models from 14 percent to 32 percent of schools, but spac)e 

~9r t.hese rrost necessar.t adjuncts rerra.i.ns an urgent priority. 

'11he scope for encouraging and developing pupil interest in 

geography ext-..ra--mu.rally at South African sd1ools remains severely limited. 

Although the nunber of sc.hools that have an active geography club or 

society ha;:: increased from less than 5 ro--rcent to 13 f...Grcerrl: over the dee.a.de r 

this SFla.11 nurrber mea....11.S tl1at an e..xcellent way of involving pupils in 

geography is not being utilized (q, ll}. This is unfort1mate, for 

tead.12rs who a.r<-~ involved with suc,11. societies find that thsy increase 

pup:U interest in qecisjraphy by thG presentation of films, slide sho.'7s 
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and talks on geographiG.''~.l.ly interesting p,:i.rts of the world. They alr::o 

prov:i.de OP}:Ortuniti.es out of class tille for· pupil researcl1, rrodel­

w.aking, simJ.l2t.iofr·garn.in(::r ar:d visits to pla.0:-:;s of geographic :Ln::erest r 

all having a broadening ef feet on pt,-pils. Furthermore these societies 

provide opportu.ni ty for the develop:rent of resourcefuJn2ss and 

lea.d.ership arrongst t.he society organ:Lzers. Any facility prov.kLlJ1g 

so rrruch wo:cthwhile educat:i..onal opportwiity to pup.Us should be strongly 

encot..rr2.ged. 

··Teac.h5.ng Aids {Q.II, p.3, q.6) 

Because bf the sa.rewhat .in.volvs'Cl nature of the ·question on 

teachin.g aids i.n the questionnaire and the wea.lt.:h of: disc ...:;sion it 

generates r discussion is separated :L1to t.wo distinct sectj_ons. Only 

those aspects of tbs 1977 survey di.rectly coniparable i;.dth the H.S.E.C. 

f . ,:J~ ' 1 d , , mUJ.ngs are :me u ea. n.ere. '11he rest of thE~ d:Lscussion will be fom1d 

with Tables 10 and 11 .L1 the section entit.:ted 11Hesources for L-earning" on 

pages 121.,·127 c Because of the nature of the rr.ater.ial, Tables 10 (page 124) and 

11 (p.125) are arranged in fold--out form fo:c easy referencing frcrn text. 

discussion. In Table 10 a wide range 0f teac05.ng aids is .cariked in 

order fro.i1.1 the most '1.Sed aidr as determined by the 1977 survey.. The 

table is arra.'1g·ed r as in the quest.ionna~ 1:e, in three <X>lurnns indicating 

teachfr1g aids 1'~., fG'Ssessed, B, used, and C, •.vtJ.j_d1 would be usec:: .. if 

available. A final colurm (B + C) is inse:;:ted and theon~b.cally 

jndj_c...'1.tes, a0cording to the 1977 findings, U1e per02 .. ntage of schools 

·which wou.ld use the various aid.s if all o.ids 1.·1ere f:ceely aveJ_lable. 

Table J..l ranks tli.e rrost needE:d. gecgrar:.hy tead1ing aids according to 

19 77 respondents. In the r:Lght hand ca.nnent column is an indication of 

hav easily ai".'ld inexpensively half of these aids m.."ly be obtained. 

TJJe 1966 survey sha.ved atlases used by 99 perosnt of teachers, 

globes by 98 pe.rcent, wall m~~ps by 81 percent, wall diagrarns/chari..:3 by 

76 percent, tqx:>graphic maps by 74 pe.rcent, slide projectors by 73 percent 

and film pro:,ji:=.::::tors by 62 percent to be the leading teaching aids used in 

Sout::b l\.frican 9eography classro_')ms (H.S.R.C. Report, p.144). 

Since then, the posit:i.on has c..1-ianged qui.te dramatically as a 

result of ted1nological inn8vations and greater expenditure on 9c-og.raphy 

teacI-dng ai.ds . Table 10 incli.ca·ces jt:t.st ho:11 much m.'Jre use teaa.11.ers axe 

nCJi.·1 making of sorre teaching aids and, fa::r.theJ::rnon~ , h01.r m3ny rron~ aids 
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there are in use today romparE:d with 1966' the bla..'!k spa.ce.s .ill the 

1966 aJ1umns jn::lica.te aid.s not liste<J iI1 the H.S,R.C. survey. The 

table shews that there are approximately t;,..r:i.~)2 c'-S many aids used new 

as there were a decade ago. This is an enoouxa.gin·:;r situation, for 

a w.ide variety of aids used effectively L;. t..~.e classroo.'11 should combat 

the ever-present threat of boredan among pupils and bring U1em closer 

to t.i.'1e real world in which they live, a11d for vmid1 they are beinq 

prepared. 

A striking ana:na.ly,. the percentage drop between 1966 and 1977 

in the use of eleven of the aids (psro=..::rrtages circled in column B, 'J:'able 

10) i.s difficult to explain. In seven of tl1e eleven cases, it can h'.:! 

sren that the percentage of schools possessing the aids ha.s, ir1 fact, 

risen over the decade ( 19 77 p=>...rce.ntage .L1 column A .un3~~!!£~) . It 

is 1.:::nlikely that greater J?8Ssession by schools would be acc.."OTifxmied by 

decreased usage. The ir1clusion in 19 77 of Black, Colourc..-<l and 

Indian sd1.ools, vi.hich do tend to have fev.rer t.ea.c.hing aids aB a result 

of l.imited finances, might play a JYJle in explaining the ananaly. 

Havsver, when thi.s J?8SSibi.lity ·was tested by s:ilrg?ly r.::--:nuving the 

~igures for these race groups from the total before rec3 . .lcu1at...i.rig the 

pc.....rcentages, their re."TioVctl was foUiid to be insu.f fi :'.:Le .. 11t to explaU1 the 

differences. This tends to suggest a discrepancy in the 1966 

percentage use figures (column B). There is a m-::i.rked difference in 

the 1966 coi.-relation between possession anLi. usagt? values (percenta'::les 

in column B UJ1d.AE±J-ned) <X:!tq:-'ared with the close COi.:relation bet:w<:::en 

tl:i.e percentages of r:ossession (column A) and use (column B) in 1977 

- never more tha11 6 percent difference (except for t.'1e rain gauge). 'l.,.,nis 

indicates, as is to be e:>..1?2cted, that schools generally use t11ose aids 

they have available. It is highly m1liJ>f~ly that in 1966 nure than 

~ percent of teachers borra1>.12d or other.w.i.se ao:1u:lred the topographic 

maps and wall d3.ag;~a.7lS / chart.s, or tha.t more thari 20 i:;ercEmt of teachers 

similarly aCXJL1ired the barometers or· hyc;i-rorreters they used. 

'Ihe reliability of these particular figures i11. the 1966 

H. S. R. C. su..i::-vey is nade doubtful by the fact that Questio:ri.s 6 .11 and 

6.12 of. Section 6 in the q:-.2est.ionr~aire, dealing resp?ct.ively with pupil 

possession of atlases and tl1e use of air photographs in studying 

topographic maps, are not reported at all, neither in the full ilirikaans 

version nor the English sum:aa.ry of the H.S.R~C. :r:e.rX)rt. Thi.s i.~ 
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unfortunate as th.e figures rn:Lght have shed. :some light on t-.he above 

'Ihese arn::rnaJi.es mJ...st therefore remain unexplainedr t11ough 

the relevant fan.ding as publi.shed in tl!.e Cond~nsed English Vers.ion of 

the H.S.R.C Report (p.20), is quoted .::is it shews contrast with the 

present pcs.itia1: 

rr (1) .lUthough a :reasooable nurriber of aids are .indicated 
as being essential ai1d desirable for th2 teaching 
of the subject, they are, j_11 rrl:CSt cases, never 
e.t-rpla.ted by teachers. 

{ 2) More use is made of aids in Standards 9 a."1d 10 than 
.in 6 to 8. The E1tp1q/nEnt of aids :Ls f to a 
certain extent, in accordance with the nece.ss;Lty or 
desirability of havlng aids available. 11 

Save for the leadi.ng geography teac.hing aids ab:eady :rn2ntic'.'1ed 

in the first paragraph of this sect.ion and used by more than half the 

tead1ers in 1966, the disturbing lack 0£ use of e.ssenti..al aids 

mentioned in tii.e 1966 report quoted above r has been partially remedied 

during the decade. The nunber. of . a.:Lc1s used by half the teachers .in 

1966 C-'111 be seen to haVG doubled by 1977. But i:t renains disappoL"lting 

that so m:iny of the nurn2rous ::J.d.3 are still used in rel.at.i.vely so few 

sc..hocJ_s - irore than half the aids listed are still not 1..Sed ir1 even 

half the sr::hools. If the percentage of schoo:ts who would make use of 

these aids (column C) is aO.Jed to those who do t1se tr.tern (column B) , the 

positic.1 coulc irrprove dramatically as shom1 in b.'le final collml!'.l of 

Table 10 (B + C). This indicates that at least half tJ1e schools would 

use virtually all the aids listed if they were available. :Vore than 

· three-quarters of the schools indicate th2y would use t.>ie doze.i'1 most 

pcpular aids. 

Pe:rhaps some are deluding themselves in this regard. Table 11 

ll(p.125) ran .. 1<:s the aids teadlers indicate t.11.ey v.Duld use if available. In 

the right hand colurrm camrents appear alongside half the aids, indicati.ng 

hCM easily and/or cheaply they may be cbtained. This suggests that 

mmy teachers have not sho.m much ~cesouroefu]ness tc:wards their 

aa:.JUisitionf so the likelihood of their being used, if supplJ.ed, 

reroains questionable. The H.S .R.C. finding that nany available aids are 

not employed, still see.ms to be partially valid in 1977. Nevertheless, the 

findings indicate that m::St sc'.nools haviJ1g aids use them, and ct small 

percP...ntage of schools even use aids they do not. possess _.., presmTie'bly 

they are borro11ed. This suggests that +-.he ava:Llability of more 
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tea.ch.t..ng aids in schcx)ls wou1d nrol:.ie.1bly cc,ntribute rJJ..:::-ect:lv tavards 
. .... ... ~i. 

'Ihe pn:!sent 19 p;.~02.~t of teach,::rf.~ 1.·ihO use v1all (.Uagrams/c:harts 

(;a<p.:ti:-r;:;.3.. .with the 76 pP...rcerrt of teachers v,1ho u.sed them i11 1966 1 is 

disturbing,. ever1 alla.vi.ng for the questionable :nature of the 1966 figure. 

Only 22 pe.t"csnt of teaci1.ers then had them to 1.Jse r tho':!gh .~x.:rre teacherc:; 

mi.gb.t have included the raw mJ.t:.:::rial for blackboard maps and diagrai.llS as 

applicable to the question. I~:i:l.s may rrean that te:.:td1ers are not making 

these aids as U1ey used to, possibly cw.tng to pressure of til1~~ c;:iussd by 

usually heavy extra--rnural s~b.ool o:m:iraitrr12nts. More hope.fully, tJ-10 .. se thrr0c:~· 

cotlSl:'.rning aid.s have b~en ::::·ep.lao::"':d. by adequate and rrore ea...siJy stored 

overhead projector trant:,p;~rencies which, in 19 77, three-qi.1c.i.rters of 

teac±1ers indicate they use. 'lhis hig.1 degr13e of usage tn 1977 of .:m 

aid not even listed in 1966 :Lndica.tes ha;,; qu:Lckly useful teacliir:c:r 11J..:3s 

may bs taken up v.hen a.s JjJ:x=ral.ly rnade available by de;;~art1ri211ts of 

education as overhead projectors have been dt.rring -dti:::.; last decade• 

Certainly ow::rhead projectors and the 1Js2 of trmtsparerici:=;s 'Nl.1ii:.~t1 c..an 

be bought or m::de, have done mote to revolutJoni.ze geu::p:aphy te.aching 

in South Africa over the d,:=cade than any other s:in.91e teaching aid. 

Edu.cation depart:rrt~nts have prordsc~ schools many of the aics 

listed, but the::~ firn~J..n.gs shrn; the cbarth which st.ill e..x:Lsts f ·which wi.11 

only be remedied by ver,y necessary and considerable def><l.J~trre.1tal 

expanditure. 

Textbooks (Q.III, p.4) 

':Che.re have not been any appred .. Db.le d-ianges ovex: the decade 

in geography tead1ers ' opinions re9ardi...11g te:>ttbooks. 

In 1966 there was a bala1102 betw'een tead:iers in favour of 

the prescription of texts by s<lucation depart1r1ents and those aga_i.nst 

tJ1j_s ,practice. By 1977 the positicn had not altered rrnxh, 41 r..erce.nt 

being in favour of presc-.cipticn, 25 f.l!2rcent aga:i.nst, and 34 perc..'811t: 

accepti.n<;r prescription of text:s in certain cirCL..--rrista.nces (g. l). 

In botl1 su:cv\:;ys cibout 80 percent of t2a.che;.:-s v.,..::r2 in fa.vom: of 

the :LJ.:~lusion of grad~-xl. questions and tas](S throuj'.hou7-. te...xtbcx;}::s ( q. 6) . 

Some textbook i;...,1riters in South Airica are :.::tt present do:Lng t:.bj .. s r 
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e:2rtc::.L"J. ones rn.::ir:e effectiv~~.ly tli,371 others, e.g,. Earle (1974) and 

s.vaneve..lder {19 7 '1) • 

It is encouraqing to note that. tJ12 three recx>r:::t12ndat:Lons 

a certain extent in most text..s, namely~ 

A lists of sources are given; 

B assignments do usually a;,qY-'-.-ar at th.e ends of chapters i 

C questions in the fcmn of problerns requi.ring reason:ing 

are set. (Condensed EngJ.i.S:h Version 0£ H.S.R.C, RePJrt, 

p.32). 

In 1966 fu.lly 85 percent of t2ad1ers considered the text:bocks 

covered the syllabus to a large or O?.rtain extent. Aft.er the rr:x~ent 

charige to the differentiated syllabuses the position in J.9Tl is tiw:t 

72 percent of teachers consider t11e ne.:J' textbooks fulfil the aims ax1d 

needs of ·thE~ syllabus ve:cy or fairly \v"811, while 26 P2rcent f.sel that 

they do only partially (canpared with 12 pe..rcent in 1966) (q. 7). 

Fieldwork (Q. V.A, p. 6) 

':j.be gei1.eral irrpress.ion gai.ned fr;::,m t.1-ie resp:.indents is tJ:.Jt; 

as in some overseas oountries, f ieldwvrk \·;:Ul becx::im::! an .iJ.TlfX)rtant 

aspect of the <Jeograpi'1y syllabus to be used by fut.u.re South Africa.n 

t.each.ers and pupils,. 

It is encouraging to note that recomrendations of the H.S.R.C . 

fr1 1966 regarding fieldv."ork have been irnplE·n:ented. . At that tinie the 

H.S .. R.C. reo...--m<12nded in its Condensed F.nglish Heport .. pp.32~·33g 

11 (1) that activities outside the cla.s.srcan ;:;hculd fm--:m 
a nOJJ'.l.C.l pa:ct of the teacher's teaching prograrrm2 
and that fieldwork, especially j_n the 1CJW2.r' standards, 
should be regarded as part of tL.e geography teaching 
pra;p: armre 1 and 

(2) that special provJ.sion for fielc~Hork shculd be rrade 
in t11e syllabus and t..11.at consideration Ehould ~be 
given to the setting of qu'3stions 5n tbe final 
e.xami.."1at:.ion on kno;·1led9e a.o .. 'Juired as a result of 
fieldwork. 11 
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and u .. si.ng disccve:Ly lea.rf'inq 1 but is having· considerable cJj.f:fi.cul:L:l 

in apply.i.ng the course in tl1s classroom. In 1970 Victo:r.:La. 0 .. ispensc::1 

T.71' {·h ct-.! J cent·l"i'l 11' ?ed C" ']~ri (~11 '1 i ·rm ''l···i' u··~p 1 J" •• ,.l"'S ::1r1·c" af-'-t'-r co1•r-i' d<:>·•·;:,l-,le·· vv ~- ..L. .1 ,v.-- "-' p•V. ~--~ .. ·v .. _ ... JJ.it ':.:} .i._ ...... .1.. -· t.,;;.._ f i...-w .. .l .L............. ....0 ._J_.,...iJ._. 

confusion 1 is ria11 sv.1i.,!.g.i.ng back vei.)' stconqJ.y to a highly structured 

core cw:riculurn with extend.ed optiori.s. 

As a:::i.rly as 1961 in N™ South Wales geography changed trom 

a static, factual, c,ontent- or:i.entated ;;ubje::t to bc:..>eome an i.nqui.ry f 

skil.1-ba:;ed c0un;e, developing from a landscape approach (in years 

8 and 9), to a ge...'Jgraphy cf world affair:'3 (in year 10), to a. rrpa.tterns 

and processes" approach to physical / htn1Hn and regjDn.al geoqraphy 

(in. years 11 and 12) . .1\.'3Soc.:iahrl wit.11 this change were advances in 

teaching rr:ethcds c=ul.O. techr_iques invc•lvtng the use of statistical r:etllc<ls, 

simulation garr.es and expa.n.s:Lon jr, field:1ork. Ee.sources neo:;~:;sary for 

('J.scove:ry leru."11ing and the inquin.1 rnet::hod involving pupil pa:rt:Lcipation 

were also developed. As pup:ils could .:~hoose ti-i.c::ir subjects fr:(~t?.ly, 

gsDgraphy gained st.rong·J.y at the expense of more traclJ. tional history 

and foreign languages, to becone the nost popula:c fn.::ely elected subject 

after tJ1e compulsory English, mathe.n!at:i..cs a.rrJ science. 

After the abol:L ti.on of the exte:i:-na lly set School 

Certif.icate E.:.xr.ir::j_nati:-Jn in Ui.e state, the jun.i.or cnrriculw11 (yt.=;ars 7-·10) 

v,,a.s recently rev-:i.~3ed. as a result of teacher dei1:ia.nd :for greater 

flexibj_l.ity and less prescription. Figure 4 ind:Lc:::i.ces the 

flexib.ility now avaLLable to teachers in st.xucturi.ng their g·eography 

courses. The syllabus since 1975 has been sim1_Jly an extremely flex:Lble 

state..n18l1.t on currir;ulum! tLe aiID.s and objectives of v,rhich are al:::~o 

sharm in Figu.re 4. 
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FIGURE 4: 

Source: 

N.S.W. Secondary Schc-ols 

Beard .. 1978, C'~og;raphy in 

Ye~.r2;__.Z tS2_:1:_Q., C-over.Timent 

Printer, pp. 5-6. 

A!MS AND 

. AIMS are broad intentions underly:i.ng 

a course of study. The Aims of this 

course are to develop: 

8 
abilities to cope with the cha.nging 
environment 

abilities in malc.ing personally and 
e socially responsible ded.sions with 

particular reference to sp?tial 
problems. 

0 
an informecl appreciatiou of the 
envi..:onment 

an understanding of spatial 
e pat terns and the processes 

co11tributing to them 

skills in acquiring, understanding, 
o ccrurnunic.ating and applying 

knowledge. 

p))JE£fIVES are specific i:'ltcntions 
underlying 3 course of study. 

The following objectives form 
the framework on which strategies, 
tasks, ~aterials can be developed 
to provide appropriate learning 
expo;riences. 

I;: .. 

The d~.agrnm illust:.at:c~s the overlap among tl1e vu.rio;;s 
st~ctures. In :H~lecting an cpproach to structt'r.ing r,. r:ours~~ 
teachers may pref.er to use one of th~.?se struc tu.res or a numbe-r o"[ 
them. 

SKILL 
OB;TEcTT;,'ES 

To develop -:~l~ills 
in: ' ' 

observ<ition and recogni­
e tion of phenomena in· real 

representative form 

interpreteticn, 
iJ analysis and synthesi~ 

of pnenoroena 

& g¥l~~l~~~~t8~~f~~~~~1~~g 
~ dnta interpretation 

questioning, frcming, and 
evaluatJ.1ig hypotheses 

e effective communicatioa 

• 

~ 

v,~ 

~q~~~tf(.: fo: / En:::~~~i:·:spo) 
I! . ·~;"' 13 t~ ae;thet:u:. md \ 
11 . ~~ a"p~c,.s of tLe , 
!: _:..::_~ _ ___.- env:i.ronmen.t. ') 

Slww an a'i'oreciation of 
the ~ontr~huti~n of 

)

1> geography to the knowled6e 
of rr.an and his society. 

Demonstrate an intErest in I 
and cot;ceru for the Vi'.!l'JZS j 

\ 

• and picoblems of the J.oc.ul. 
ar.ea, the hoc:eland Hrtd o:h;;r/ 

Show i::::e:f c~::e:~lt~'~>~ ;' 
tl1e ~~!1v1.ronment and the 

c. need tor i::iciivi.dua.ls and / 
group,, to co-operate in 
tne r.12.J.n~:enance and / 
improvement of its .,,..,,/ 
'-_<Jua:i.ity. __.,-/' 

------~ 
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according to Laurie Dicker, Chaixrnan _cf the N,S.W. Geography SyllaJ::,u.s 

Comrnittee resp..::.:1sj_ble for the deve1q:ment and :cevieion of curr:Lcula 

in the state. He lists the problems : 

"the lack of traininq, experience and ability of J.:e2d1crs j_n 
a predorn:Lrn:n:tly schocl1.·~based course construction; and 
sU:bsEquently a rea.li::::t:Lc evaluation of curricul;:i and the 
assocj_ated teaching/::.earnin~t strategies; - the problem of 
evaluati.on of subjective a.i_rns and ohjectives; - the :Lm>ecurity 
in some teachers' minds of 1whether we are doing the right 
thing 1 ; - the loss of sec:1J.ri ty of a regj_mented sequented 
content syllabus and its associated texts." (quoted from a 
p::;n>onal letter dated 14/7 /77) . 

As an external examination counts 50 percent of the final 

matriculation result, the nt::Yvl senior geography cours(; j_s Jess fl.exible. 

It; is based on a systems approach i.n 2-unj_t or 3·-·Lmit COlIT':>2S depending 

on interest and ability.. The irnplementatio:i. of fr.e course is checked 

and balancec1. by 0. coTI'binat:Lon of the follcrv1ing factors: the inspectorate, 

a centralized examination, ths setting up of \·;orkshops, the;: development 

of resources r and a teacher in-service training system ·- all of 'it1hich 

result in t1.e clLsserrination and cross-fertilization of ideas and 

eXfY2rieJ1ce, 

Thus geography teaching in the r;r.)st popu.1ous part of l\1Jstralia 

shrn1s a sirn.ilar degre~ of adaptatio.>:: and implementation of the "ne;,"'" 

geography to what h2.s occurred in the Un:i.ted Kingdom. 'l'he traditionally 

close Comrom;ealth ties between these two countries as · we:Ll as with 

New Zeale:md, ~-;.elp to explain t.'1e co-i:-.cidenc'2 of development betv1een t.he 

three countries, for New Zealand geography education :Ls also very much 

in the process of adapting the ideas of the "new" geogTaphy for its 

ovm use. 
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'I'he ·New Zealand Department of Education Curriculum Developr1tr::nt 

Un.it in l.ia.sor1 with the· National Geograpl:.y Cuiriculu.ll O::iuncil (N. G. C. C. ) 

fo:r:msd in 1975 and cornpr:Lsed mainly of ssi.-vir.g teachers, has been i.m:olviE;J 

a broad spectnEn of all teachers very fully in a rrajor revision of all 

aspects of geographic education, to bring it rrore in line with recent 

trends. Tneir already mXl.ified aiirs and ob~jectives suggest an 

environmentalist approach \·t.riich w.i.11 br2 fully orientated to the "new" 

geography, nuking use of mcxie1s 1 simulation games, the inquiry approa.ch 

and individual research, hyp::>thesis testi..1g, field exercises and case 

studies (p.12 Geography Nev;sletter No. 8 1 Paxt 1 of the Report of the 

N.C,C.C. Meeting of March/l-i.pril 1976.) T~1e N.G.C.C. are putting gre..at 

stress on values 8ducatLor., subscribing to the vie,,v of Sto~L·:.:rnan (1974 

quoted in N2W Zealand N.G.C.C. No, 9; p.29) that 
11 

••••• the classroom is not going to be a values-free arena. 
Virtually everything U1e teacher d::>'2s, the materials 
crnTtai.n, the school administration enforces , ar1d the 
students reflect are products of vei.lm~s-Jaden judgments. 
ThG only remaining option in the school milieu is to 
provide an open expressive en'1ironIB2nt for the analysis 
of values issues. The goal for the (geCXJraphy) classroom 
must be to provi.de a pla.ce for students to learn to 
d.istin<]UJ.sh objectivity from bias, to separate fact from 
fantasy or opinic·n, and to expc:cience tl1e values analysis 
p1~ocess. '' 

'1,he N.G.C.C. int,-:ondsworking gradually and taking into ar::count 

opinions of aJ.1. teachers, local circumsta.ncer educational research and 

the neeCl...s and :iliili ties of the pupils 1 in formu..lc..ting new syllabus ( e.-S) • 

To ensure fl.exj_bility, "banks" are bei..ri.g built up. as shown in figure 5, 

for use in future course planning and teaching. 'I'he full invol vem2nt of 

teachers and the rnagnitude of the ta.sk rrake for slow progress, but 

already som2 of the "banks" are on trial, being used within the confines 

of the syllabus. It is Jj.kely that New Zealand will, within a few years, 

lY2 fully impleJTte:nting· the ideas of the "new" geography within its 

education system. 
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FICUHE 5: 

StuO.ents 

use 

1- I)-;;;---] ..,_......,,...,..,..,,,_,,...,~ L__ __ , __ _ 

J 
to 

develop 

which illu~ trnte • [
--C~CEPTS -·1 
~~C IDEAS j 

I 
~ 

which help 
.cla:ri.fy mid ocvelop 

l 
ATI~'~UCES ---1 

VALUES 
--·--·----~ 

1
------· 

· "P.an'k"· of I; 

LEARNING 
A!:TJ. V I'l'l ES I !.._ ___ _! 

l "Bank" of ·1 
SKILLS artd 

~CH!~lQUES J 

[~?nl~o-:1 . DATA I _____ _, 

I '·i;a;ik" of J 
HIPORT.<\'~'f I 

GEOCRAP:-UC 1 
I IDEAS I 
L----_J 

I "Bank" of 1 I ATilT'JDES 

l_ VA~::~------
The term "bank" is used t~ inci:;de the notion of withdrawing 
ir.aterial for- developing school pr;:igranftles and depositing Jr 
adding further items according to the needs of sturlents ~~ ! 
particular scitr;ol, or in respect of changes sugyested by 
cieve 1 opm<!n t:; in yeography. · 

Source: N.Z. N.G.C.C. Newsletter No. 8 (1976), 

New Zealand Department of Education Curriculti::n Developn·2nt Unit, Wellington. 

CANADA 

In Canada r as in Australia I there a.re great dif feren:::es in 

geography edur~3.tion from province to province, but the status of the 

subject in canadian schools is lav1. Geography is often only taught as 

a lesser part of the Social Studies progr2..rn. As in New Zea.land, the 

last decade has seen a strong svving tOHards values education in Canada, 

with an accent on proble.rn.-solving and dec:i.sion-rn:iking e;.q:x~riences. 

Pupils are taught to apply factual data so as to arrive at "best solutions" 

for conter1tious issues . l\JJ~rta Department of Education ( 19 71, p. 5) for 

instance, claims 
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"AJberta' s social stml:Les program see}::s to help st.udent-s 
utilize-:: personal fr<:.--edo1-:'. in disco>Ierin<; ways to iI1Frnve 
rrian 1 s relationship to his sociaJ. a:nd physical environ.'Tierlt .... 

Values and related feeling-s and. 2ttitu.des are the priI!le! 
detemd.ne:r.:; of actions." 

Thus it is .important for education to provide experiences 

which allo;.v Canadian students to clarify their personal values and 

to understand the values of others. To facilitate this, flexibility 

is given for teachers and students to practise resrx:msible decis:Lon­

rnaking by planning together significant learning exper.:i.enc..'es relevant 

to their lives. Naturally many of t11e techniques used in the 11n0.l/11 

·geography are employed in CanadLan social studies programs, but the 

amount of ·tjme spent on 1r1hat ca! be considered as strj_ctly geographical 

is srnnewhat limited in comparison with the time spent on geography 

teaching in the other Commnwea.lth o~unt:ries mentioned. 

'l'HE UNI'rED STATES OF AME...m:CA 

'Ihe American and Canadian situ.ations are closely allied as a 

result of sirrilar di verse traditions, &1i/ironment and history. Little 

attention has been given to teaching geography in schools. Geographers 

with a corrmibnent to expanding geography teaching in school~ felt that 

a re-appraisal of the subject rrntter and o.f the ec'1cational approach was 

needed. Thus, under t-he auspices of the National Council for Gc:ographic 

Educati.on (N.C.G.E.) and the Association of American Geoq.::aphers (A.A.G) 

the High Scho::-1 Geography Project (H.S.G.P.) was begun in 1961. Within 

three years H.S.G.P. had rroved entirely under the wing of the A.A.G., 

and it was receiving substantial financial snpr-ort. from the Na·i:ional 

Science Foundatj_on. By 1970 when a brand-new, revolutionary, one-year, 

high school geography course had b2en produced, two-and-a-half million 

dollars had been sr:;ent enticj~rig enterprisj.ng young geographers out of 

resec:i.rch into education to develop their "nev;" ideas. 

Selected Ge:>grap.~y Projects 

H.S.G.P. was the fore-runner of a spate of geography projects 

a.lined at rrodP.rnizing the teaching of the su:Oject. As H.S.G.P. has been 

crucial. in the developi:ent of school grog-.caphy in the U.S. and its 

influence has reverberated thro'J.ghout the geography world, it is 

described arid evaluated at sqne lei;-i.gt:.'1. Its contents and organization 

appear in c1pp2ndix (A). 
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'l'HE ,AMERICAN HIG'i SC-nCX:JL GFJ:X..:J<Jl,PlIY PF:CJiJFCT' (H, S. G. P. } 

Tl1e aim cf H.S.G.P. was to foster geo11:aphy in high sdicx1ls 

b'J developing· a course v.nrich ·would capture tJie interest of teachers 

and hj_gh sd1col students (ages 14 to 16 year::-;} and could be presented 

to students with no foundation in geography by any teacher, eve?.1 without 

training in geography. The latter ',.va.s a11 essential re;!Uirernent, ·for 

few gecgraphy specialists are found in Am2rican scho<Jls / geography 

seldom being 0ffered as a sep:rra.t.E': course tb.ere, Any geograp.1-iy taught 

is included usually oDly as an aspect of soc~i.al studies, so thaJ:: lirtlited 

teacher training t.irre is spent on tll.e subject, The end result is a 

vicious circle of geo<:Jraph.ic poverty in the _l-'.merictm education system. 

'lne developm2nt of strong graduate sche>ols in gE':Ography, however, has 

provided the geographers needed to help break out of the circle as 

shadn in figure 6. 

FIGURE 6: BREAKING THE VICIOUS CIRCLE OF POVERTY 

l~l AMEHICAN GEOGRAPHY EDUCl\TiON 

specialist tc:'achers needed -
(better able tO cope than non-specialist-'>) 

--~ ~ .'. Few.;ote~. 

,_ 

/ at h'ghec leve.. '-..., 

Traditionally little 
geography taught 

No demand 
lor geography 

\:,More will ti'ain 

\6s. gaography 
\specialists 

\ 

VICIOUS CIRCLE 

OF POVERTY 

, •, Few trained as 

geography specialists 

IN AMERICAN GEOGRAPHY EDUC/..\ T!ON 

: • Interest in 

geography\ 
aroused 
, · ;. Utt!e fosterir.g ·j;( 

of geogrnphy / 

in scho~ 

·- / '@·:Little geography /. · 

I -~(lj. -..__,_ taught ---/ 

• .' of H.S.G.P. 

W ·1rC1l ---- • .._,-"~- _ 

any teacher --.o! B•Jl we!!- t mined graduate schooi ~1cogrn;:ih~·rs 
car, teach produce H.S.G.P. using "new" geog;achy 
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'l'hese constrai.nts were j111[.orta.nt to the form of B • .S,G.P. 

I~ccording to Hsli'jurn and l•Jhi.te (1970) 1 respectively the. project d5.rector 

and chairrn.::m r . 

11m~terials had to satisfy t-11.e criterL:::. cf being so1td 
geog-.capl:ty, satisfying to students, att.xact.ive to 
teachE:!rs, reflective of conte111rxxary trends in education 
Wld com:uercially publishable." 

H.S.G.P. had to be fle..xi.hle, activil-y orientated, designed for use by 

pupils of a wjde abiJ..itv rari.ge (eventually the uppe:c. 60 -· 70 percent of 

tJ1e ra'1ge) and little geograph.:i.c background, and use an inquiry apprcach. 

A.s Helbi.L..rn (J.972,p.50) irnlicated, social, economic and rx;J.itical values 

impinge on ci.Jrricill.un c1eveloµn2nt; both in the choice of subject lTiC.tter 

and in the kinds of classroan process encou.-raged, and value judgements 

concerning tJ1e directi.on of refor. .. rn have to be rrac1.e. Eventually the 

.Zolla:Jin.g objectives for H. S, G. P., cr.ystallized from discussions 

involving hcmdreos of peopJ..2 -·- Hel.burn (1%8,p.281): 
111. Student;_; w.i11 v.'ork with a representative variety 

of facts or gener2lization..s from all the regions 
of the world, i.ncludi.ng physical am social topics; 

2. Students will u.11.derstand certain basic abstraction;..:; 
e.g. eco-system, rna..n-land relation..s,, 1.ocation1 

sequent occupance, distance, pa.ttern, spatial 
distribution, spatial interaction, areal association, 
dif fus.LJ:.-1, ·region, spatial hieTarchy, and. change 
through time. 

3. Student's training should focus on four sk:ills objectivec; 
aI1 increased awareness of place:; and it:s sisnificance; .... 
ability to deal with data in terrns o:E t.heir sr<:.i.tial 
characteristics; ability to formulate appropriate 
problems which derive from that awareness; 
ability to solve (perhaps partiaJ.ly?) those problems. 

4. Students will want to ask question<::: vvhich will help them 
undcrst<lnd the contents of the world. They will collect 
info:miation to a.nsw·er these; seJ.ect relevant ma.teriaJ_; 
and hYfOthesize answers, recognising they are tentative." 

Beyond these general objectives every activity in e.ach of tr..e six units 

has its spec:~fic objectives 15.sted in. the teachers' guides. 

The project team developed 

"a problem-structured set of learning e:x-peri.ences :L'l which 
stu:l.ents would use •Rrri.ous data to reach gen2ralizations in 
• • . • • which the developn1:-::nt of c0gni ti ve skills ranging from 
the rm re specific, lo;.1er-order ski.lls such as compre .. hension 
and translation, to higher-order skills such asana.lysis, 
synthesis and evaluation would be encouragsd." {P<:i.tton, 1972,p.52), 

Figure 7 indicates the j_rrprove.rre ... '!t in American classroom teaching which 
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CO~<l'I'RlSTit\FG 'l'R.i:l.DITICNAT_, l\MERIC'.'-:.H i\ND E. i:::. G, P. 'I'E..;:cHING JV.G.DES A~ID 'l'rIEIR 
HESCiles 

( ~cco·-~,"' 1·1,.... ·t·o Cl .L\.LJ... -';;) . - 1968) 
l!stG~ to lacturo~ 

__ rBo.':l d!C:.actic pr•>.10 
f. -~~--·--------- r·ii:c.d simpla m~-;.ps 

--- ________________ T _____ ..:.--------

r L----------·-------

.O~~t-i.1.i.HL-·S° r-~ - ::?Gmort~e 

Jn f.llQ i 
etr-1-eotypG· , 

clau2rocm I . r·--·-··-- t;G l'f!O.Cr. 

da~·;l C!:'!1('(1!'11.i r:g 
o.l'w11t ----------· partlcu.1a1• plac<J.'! 

1ir.1y r.;i:·o.1!': (L'os Cl I/ 
co-r.par!r.g <;'.ata (Jbout 

garwral ter.'.t t fJM -----·-on" place w! th t.l;a t 
of 1;e:aT"bV or stint lar 
plncesi · ··----------~J_ ___ t 'l 

. ·• Ustra"'trin • , . rmlv r-::i.r.;;.ly: (P~rha.p.<1 ~ · " a.:is tr.-..ct 
t.U.Ca,3 ····-----.. tho.t th. in.:f .. q~ as.socia tad 

tn plac:;: ~~rr.:. of·tan 
/ut•~t £ ono.1Jy int.tJr-ri..? .. Z0. ted. .. 

---8kfl'lei 
--------~·-

- a!ttM.nt.s use ---,-----·------r-- --- -cfo.;a ll Ja.~tl~c:~~·en r' ------------on.----
ar.tivi~y r---------.--- to d,.,;)eJop ------:--·--·---- gen~rc.1 tzattons 

_______ J_ 
-- ll.l

1tlc.1i. • ·· 
•Lltt[Jtra.tr:-----

FIO.JRE 8: 

-------ab2ti ... c.ct tel.eat 

T.N FJNt-\L FO?J'-1 
(fr Id) p• -. i"\ .....!_ (~~-: -.u ..• c:.r:!.,P< ·_om D •• J. Patton \e , •111aL J: . .ef?OJ.c -- u ~ ~ .. 1970} 

-·-read 01i.d. ne.r1zorll1G 
. --_ .... ---

------------ na.l'ijB.f:, ().Jl!0'..tnt~1' · ---E------ ----:;r:d locat i 011..'J ----------------
- ---------t c .flnci tha~ ---------no t1Po places arCJ <'1 !ki? Ir. the worat sort. of" 

rotc-·.Zearrii.~[l activ!tJ; I . 
atud11·~s c·····-------t.1.tu11trcting-·-------araal dij/errmt!atton 

I --··-1•atnforof.n9 th,1 atttt:1da th t . 
--1_ a - tJchoo1 itJ a boro ·-------· ··-·---·-~..__ 

·--.t.·r·c.ce t 1 3 •1?:J--- elttlng quietly 1.-1. roW$ 
Roia-lur;.rntng actii>ltµ ai:alys!tJ -- and. reoporldtng ~>111111. 

c:a_11.;id upcn 

1!..S.G ,p, act Iv I ty Mo.ly<ds -cog11ft!1n s:ir.Uls -----·---tnJo-· 



Univ
ers

ity
 of

 C
ap

e T
ow

n 

t.'1.e p:coject team o.c:::sj.gr.E.~1 E.E::.G.P, to fc.ciJj_tate in its orJginal form 

( .l' qr.::;·7) r .i- 'l - · Q • ' t · ' di ' 1 - v v•1ll e tigure ,,, co:::r;)2::x-es tne teac!l:tn9 i::tr2teg:Les tra , tiona.l y 

used in the Are:.:-i.can "class::.:-oom with those which H.S.G.P. r in its final 

form, ernp.loys. 

Ea.ch of the 200 odd lessons in the course carried detailed 

instruction.s for classroom, organization and procedures inclucii.ng open·-

e...nded inquiry questj_on.s for ""'hich there were no "correct" i'li1swers. 

The course fo::anat was revolutionary .in that: it con.sisted of virtually 

ever1thing needed i1.1 the classroor11. ·- student resou:cces, student \.vork 

manuals, role cards, activity sh2et;, teachers: guide, fi]JTJ.strips, 

reo::irds , overhead transparencies, a.nd hardware m:::x:lels . .rv.at.eri.al was 

presented :Ln as varied a. way as :i;ossible witb. t.l1e aj_m of enhanc:Lng pupil 

interest, for, according to McNee (1968,p.70), 
11Effective teaching migf:+~ be defined as the developrnePt of 
appropd.cte str0tegj es for the overcc1m.tn9 of ..... eimtional 
resistances to new ideas." 

H. S. G. P. soug:ht to diffuse tJ-1e ve1:y best ideas of mo.ie.n1 

geography as unr1erstcod in the leading gradua·i.:.e schcols / wheth2r 'd1ese 

ideas were generally considered "old" or "nevJ'', according to H.:::Nee 

(1968,p, 73). It popularized U1e use of many aspects of tJ1e "nevv" 

geography s 11ch as the conceptllcll approach to '}E:Og-.caphy teaching, the 

j_nquil:~/ m2tl1nd, prob].em-sol ving ·and J~~yrothesis-·tes tincJ, rro3.els (both 

hardware and i:J1eoret:Lcal) , role·::playing a.Ild s:isrtulat.:Lon games. According 

to Pattison (1970,p.23) 

"H. S. G. P. co:nbines a. discipline-ref lectin.:r conceptua.l design 
w.itn a procedural scheme that heavily empb.asi.zes soci.ally 
orientated skills. 'l'he H. S. G. P. course, to an extent not 
anticipated when the project began, is hiilt axound social 
acti vi t:!_es that have cane to be seen increasingly as classroom 
preparation for coping witJ1 'conter'.l}:x:.>rar_{ hurn<:m problems.'" 

It was generally we.11-receivedr especially by the pupils 

with whom tJ1e sirnulations such as Port::.svii.le, ·were particularly popular. 

According to Gunr1 (1975,p~265) six teaching approaches have made 

H.S.G.P. attractive to 0U1er countries. 
111. Openers take into account thE: world of the le .. arner, 

at the beginning of a sequence of lessons, find 
out ·what he knows, develop 1' .... "Ls interest or disturb 
his mind-set. 

2. Concept developers give visual and verbal clata 
building on students' expE~riential base: to build 
concepts. 
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3. Skill dt:;velopc11ent results from activities designed to 
extend students 1 ability to interoret docurnenta.ry 
sources, to draw· :i.nfen~.nces fro:m c~<ite< w.1.d predict 
results from given Jnformation. 

4. Simu1ai:.:i.ons stimulate interest r secure invol ve:merrt., 
a.llav·J peer learning and p::>se probl91n.s for inquiry. 

5. TlY= inquiry technique uses tJ.12 hyp:ithesi.s-fo:rm:Lng·­
t:.esting--valtdating procedure. 

6. The valuing process explo.i:es U-ie bases of decis:Lon­
making at all_ levels of p:.~rsonaJ. an.d rorrrnunt.ty life 
in t.hree :..;t.aqes: identificab.on - defense in the 
face of new data - action." 

Gunn indicates that H.S .G.P. has 1x~en :rrostl.y used in Canada, 

·Australia, New Zt:~alan.d, the United Kingdom, Singapore and Brazil. 

Th.is widespread use is an indica.tt.on of its flexibility a.D.d adapta.b:Lli ty, 

but it is not a }:-13Ylacea. For instance, according to Gunn, (1972) 

H.S.G.P. cannot easily be used in cow1tries such as :i:""'rance, Japan and 

South Africa because their school system.s are so dominated by the 

universities, that sylla.1Juses are sirrply b:t.uught up to date to conform 

with uni versi. ty entrance requirements. Even wi b'l.i:n t11e U.S. , I-l • S. G. Pc 

has its critics. J.viarsh (1973,p.37} and Or:;_· (1973,p.4) having used it, 

both wrote articles in the Journal of Geography criticising certain 

aspects. The conceptual approach see1ned to be their chief canplaint" 

As Marsh put it, "the overall picture i;:; an eclectic assorh:rent of 

unconnected concepts" lacking focus, and '\1i th a r:-.inimun of interrelation­

ships of concept;; between units." In addition, he felt that the concepts 

had too high a level of abstraction for belo;v averaqe fourteen yP.=:rr olds. 

Orr agreed, bn.t indicated that H.S.G.P. allowed the teacher and better 

students freec.~rn to help the weaker pupils . Both felt that students were 

not given suffici.e.:nt opportunity to inter-·relate concepts: thus H.1-n:i..ting 

thej.r v.1ort.1!. Although H.S.G.P. was planned conceptually so that stude..'lts 

would develop generalizations illustrating the concepts, Educational 

Testing Services were unable to measure the success of their ability in 

this regard / rn1 completion of the rourse. 'lheir tests did show hav·mver, 

that student i.nterest,rnotivation and ability to perceive geographically 

all iJ1'1provec1 { Gunn, 19 72 , p. 80) • 

Graves (1968,p.68) was concerned about the copious use of 

theoretical nndels and the lack of physical geography in the project 

which concerned itself alrrost entirely with human geography. 'I'his 

latter concen1 has perhaps been negated by the fact that the F.arth 

Sciences Curriculurn Project,· working independently but concurrentJy with 

C~f"J 
.,: ", ·~ 



Univ
ers

ity
 of

 C
ap

e T
ow

n 

in+-..roduces the Alw:::ric.::tD high schoo}. stude11t to physi-:~aJ_ <Jeography. 

F'itzge:cald (1969 1 p.63) d:i.scJs::;ed H.S.G.P's use of ITDdels from another 

r-0int of vie:tJ. Ee was critical of the la.ck of c;.:)ncern for field\·:rork, 

and suggested th?i.t ·~~ opfX)rtut1ity to test 0-'11.: i.11 the field the conc.eptua.l 

r1Krlels dsvelap:-..::"<l in the project, had be211 lcx~t. He considers that in 

tbe 11use of generalized conceptual 'rro:3.e1s 1 the final intellectl:v_l step 

should be thE:: testing (by the pupils themselves) of the :mo::!els created". 

No-1.:v.r:Lthstanding these~ criticisms Lansky and Stafford (1967 ,p.175) 

commended H.S.G.P. for encoura.g·ing the scientific attitude of respect for 

objective evidence, tentativeness in drawing cxmclusions and ac:cept:ir~g 

theories, and scepticiStu about pet ideas.. Cason .:md Carswell (1970, p. 539) 

sha:red that H. S. G. P. materials are usable, :i.n vk1ole or in pct.rt, for ~mcia1 

studies courses in a variety of circumstances .. 

from acros~:; the Atlantic, considers that H.S.G.P. has l1ad a "s:.na.11 but 

significant j11itial impact on qE--09raphy teaching in the {). S. " If -r1·1is is 

true -- and in 1971 H.S.G.P. had only been generally avai.12..bJe to schoc>ls 

·for a few years, a short tit--ne for any impact to b2. felt .in educa.tion 

:Lt.s .imp<.ctct can be p--:1rtly aBcri.bed to the lov1ly status geC,'(Jraph:f previously 

held in Jl,rrerican schools. Inevitably :Lt ·will take many years for the 

s1J.bjec:t to reach a status in U.S. schc)()li::, comrensurate with that it 

snjoys in Britain, fo.i.: example. 

E.S,G.P. sparked off the development of oth~r project~s in 

di:fferent pa.i.-ts of the country such as the Mirmesota Conceptual 

Geography ProJect and 1 Man, a Course of Study' (JV.lAOJS) which will 

probably aid in jrnprovi.ng the 1:cs.ition of geography ij1 U.S. schools. 

The M.irm.eE;ota project is what its name inlj;;lies, and like F.S.G.P. 

is a cx)nceptually organized oourse in geography. In MACOS Bruner 

(1966 ,Cha.9. 4.) asks three basic cruest:io:ns about mm: "What is humar1 

abou~ hurro ... '1 beiEqs? P . .ow did they become so? How can they be made 

rrore hu:T<'JD?" The answering of these questions in the course is 

structured around the concept of the life cycle, and obviou...sly 

include,::; the consideration of important values questions .. 

51. .. 
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T'ne in>fXJct of ILS.G.P: has certa.inJ.y not been limi.ted to the 

U.S. In adoi-C.ion to bei!1q used else.vhr2.re ! .".t ha_s bee .. n ins,o.-i..ml2ntal in 

persuad:i.n".J Wc~t C'oennany, Fi.11}2 .. nd, Israel and Hong Kong to develop their 

ovrn projc-:cts, while in fr1e United Kingdom rna.ny projects connected 

wit.'ri varLous facet.s of geography teaching ~.El.Ve been set; up. Of these,. 

the Schools Council has h~e:n. respons] .. ble for tb.e est:c;blish'Tent of 

numerous national curriculum development projects< These include: 

The Hurna.nities Project; 

The Integrated .Studies Project; 

The Liverpool Project in Geography/H:Lst.Dry /Social 
Science for .8-13 year olds; 

C-eography for the Young School Leaver (G. Y .S.L.) 
at Avery Hill College of Education; and the 

Geography 14-18 project at the UnJversity of Bristol 
School of Education. 

In addi.tion, there is the Oxford Geography Project (O.G.P.) published 

by Oxford Un:lversity Press. 'rhe first three are all integrated projects 

,,.,rj_th ge::i-:.r.caphy play.i..ng a limited rol'~ only. 

GIDGPJ\PHY FOR THE YOUN'..:; SCHOOL 1£7\.VER ( G. Y. S. L. ) 

Like the Anterican H.S.G.P. the E':":Ltish G.Y .S.L. is a 

resource-producing prvject, but it is designed frn::- the average and 

bela,v average pupil. Emphasis is t11erefc:ire on mult:L-media presentation 

and pupil activity, 1i1ith an economy of simply·-written text. It was 

desigrn:~d to be geo;rraphically sound, interesting and relevant to the 

pupil bot11 at schocl aud · afte:r«,va_rcls. Its objectives in terrriS of ideas, 

skills, values and attitudes are listed in the teachers' guides. They 

accord w·i th the ne1J trends away from description to analysis and 

preclict:ion. 'Ihe tllree tmits, l!ro1n, Land and LeisL!_-re, Cities ana ... £~.Qple, 
_!:-ieop]:c', ___ E,;)-ao~ a11d Work, published by Nelson were d;_sseminated with the 

aid of local curriculum developrrr::nt groups in over a hrmdred local 

education authority ar.eas, but t11e success of the project remains to be 

evaluated. 

SCHOOLS COUNCIL C;EXY.;Rt"PHY 14~ .. 18 POOJECI'. 

According to Reynolds, (1973) one of Q..:>Qgraphy 14-18's team, 

tlx~ Project vras partly 
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(a) to generate new teaching materials for eventu;.:-.:1 publ:Lcation; 

(b) to try out a rn::xhfied examination sy~-:tem q.ivj_ng scope to ne:1 

ideas ; and 

(c) to help ge::ographers in planning and evaluating curriculum 

ri::-;ne;,.raJ.. From evidence of other o::)lnpleted projects, the tearn 

found those consisting of packaged nuteria1s seldom a:f fected the 

pattern of le0rr1ing in schools apprecj_ably. The team felt it was 

the 11way in which_ the teacher involved his students in recow~ring· 

and articulating neanJ.ngs frcm the learni.ng process 0 (Hall,1976,p.174) 

·which needed m:xlification. They therefore set about workiPg for 

change as illustrated in figure 9 (p. 54.). •n1e Cambridge IDcal 

Examinations Synoicate agreed to a G.C.E. 0-level programme with only 

50 percent of the final evaluation being based on the examination 

set on the OOr8 syllabus, the aims and sL":Ucture of which are shc:r.1m 

j11 figure 10 (p. 54). '111is meant that 30 1->ercent of the mark would 

come from course work a..11d the other 20 pa-cent f rorn a choice o:t an 

individual study, _or· a sec.Dnd written. paper. Naturally t11e examination 

would have to require candidates t.0 work on given data, using previously 

developed skills to solve problems set within the core syllabus and 

t:~us covering a:w1cepts and :rrDdels include:l in its structure. 

Thus participating teachers had flex:i.bility of choice 

in the material studied providing that they C'Oni:-pliec: with t .. he broadly 

defined aims and structure as set down L'1 figure 10. An e,'{O.mple of 

the way a syllabus was designed 2t Colston'6.Girls1 School is outl:iJ1C:::d 

by Jones and Reynolds (1073). There it was found tl-iat ti.m.s constrajnts 

on teachers nude a conprehensive prior analysis of teaching objectives 

and relevant learning e)cp2riences impossible. Nevertheless teachers 

become conscious of the need for harder thinking on these matters and 

the fruits might well c0i11e from cumulative experience once ti'le 

basic resources are obtained. 

The Geography 14-18 P-.coject lasted from 1971-5 and produced 

several publj_cations including a teacher's handbook for the course leading 

to the G.C.E. 0-IBvel examination. Reynolds and Tolley wrote two 

guidelines on coursework assessment and individu3.l studies, aspects of 

which· are useful to teachers anywhere. As the team had o:mcentratE...-0. on 

the 14-16 age range, the Schools Council have ar:-proved a ne-vJ·-p:roject, 

Gecx3-raphy 16-19, to be centred at London Institute of F .. ducation. 
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FIGURE 9 : GEOG...4:.P,t>HY 14-· 18 PECH.EC:.::.': 

I;x)R Ch.ANGE 

CtJre s1·1laCus Cou1si=i plann;ng withir• 

C(IL!rse work including o paiticular ~d1~10! subject 

individual study dcpJrtrnr.nt 
\\lith.t<~ichcr p.1!ticip::ttion V'Jorking throunh t~2chcrs• 

in usses:iment 

DcvelopnH::'l\ of :t 

range of ew:·mpl.1rs. 

Sintilc tcachma i:ems 

Teaching uni~ itrm:; 

Course structure 
(Cntrcs btucprints 

Working through i11itial and / 

in-service training agencies ~ 

/ 
THRUST FOR 

CONTl/{ 1.iH<G CHANGE 

F'IGURE 10: GEOGRAPHY 14-18 PROJECT: AIMS AND STRUCTURE OF THE 
CORE SYLI-A.BUS• . 

AIMS · ' ---------------~ 

The main aim of the core syllabus i5 to ennble pupils to 11se important skills, ldc~! ~nd mod~ls in 
geography to classify and interpret their evcr;·day expcricn~. to discern order ln lands~;>~~ and . 
to bring rc·gional ancl world problems Ir.to appropriate frames of referimC·C. T!ns the bask crl:eria 
used by participating teachers to select place!, regions a.1d themes to sti.L.:./ should be H:nt th~y 
contribute. significantly lo the pttpi.b' und~r~anding of: 

(1) (a) The geographical character of the iocal area, and of the Britbh Isles cor,sltlercd as a unit; 

(2) 

the use cf largMcale OS maps 
(b) Significant contrasts ancl shnilaritie$ in: 

(i) other economically developed reg!or,. of the world 
(ii) less developed regions of the WO!ld 

(c) The working of wi<ler phy1ical and cc.1n0mic syst~ms o:t a world-wide .!cale 

(a) The processes 1!!1derlying landscape and spatial p~tterns 
(b)Envlronmental in~~r-rclationships wm!dcted in ter.ns cf systems ruJd ;ub-systems; ~nd 

hence with multiple or cumula1ive causes, rather than sbnple cau~~ and effect or 
deterministic explanations 

(c) How landscapes and spati~l patterns cbange, md may be expected to c.ontinue to change, 
especiallr in the cont~xt of tcdmolo~ical change 

(d) The role of decision-making, and of the vaiue.s <r.O. p~rccptions of clecision·m:ikcrs, in the 
evolution of p:lttc:ns in humar. ge:ig;:aphy 

(e) TI1e l'nportancc of the scnl~ al which pa Hems nnd sy~tcms are considered 
(I) How ldcas, models and maps simpl.if;· compkv. gcni;mphic:i.l 1eality 

STRUCTURE 
-------------------·----- I 

~ .. :i] ~ i 
Illustrative examples to Wider systems or contexts I Approximate distribution J 

be chosen from to b<:_~nsi-;c:~~--' __£[exa!TI_Eb~hosc~ 

SECTIONl ~ l 1.1 Weather and climate Atmospheric a.·111 cccan.ic 
ci1culatioa 

1.2 Contrasting landforms Longer-ten;, geologic an·i Local and British Isles 
shorter· term ge.:imorphic I 45·65% apprn>:imately 1' 

p:occsses 
1.3 Conservation of natu1al Hydro logic cycle Other developed regions of I 

resources the world 10% - 20% 

I · ipproxinn tc!y I 
SECTION 2 Less-developed 1egions of 
2.1 Agric"l!ural land-use l the world 10%- 20% 
2.2 LoC11tion, growth a:1d Physical appro:dmately 

1

. 
decline of industries processes 

2.3 Tramport networks Technological infl~encing 'A'ider p!lyi.'.cnl and 
2.4 Ec-:inornicgw;>•.h 2nd E · J spatial ec-0r:cm1c ~ystems at z I 

trade co_nor.uc patterr.s world sOl'.le 10%-15% J 
2.5 Settlement pa!tcrns SoCJal and ap ox atcly 

between and \;·iU1in Political landscapes pr ·im 
towns l.6 l'?P~~ati?n growth Md j , 
d1s:nout1on -----------

•from New Profcssionalism for a Changing Geography (Sd1"oh Cou~~il. Dece!l'.bcr 1973) 
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THE OXF\')RD GEDGRAPH~ PIDJ1~-:'J', 

The C.G.P. is r;iibl.ished in the fo:cn of three bo.Jks each 

aco'.:'rrpanied by a separate teacher's guide. The CO'..trse is much rrore 

rr.anageable than the ILS.G.P. 3.t a SlIBll frac:Uon of the cost. It caters 

for a wide ability r2nge, progres:=~ive and rrore difficult tasks :b2i.l1g 

clearly indicated. Lj_1<.e t.he H.S.G.P. it j_s fle.xible and can 1-X' used 

at varying depths. It is based on a framework of concepts including 

distance, area, interaction, a.ssoc.i.ation, centrality, connectivjty,. 

accessjJJilj_ ty, hierarchy r gravity, scale, time-sequent occupance, 

spatial diffusion, etc. which are con .. stan.Cly applj_ed t:o regions. As tl1e 

course progresses the key :Ldea_s and skills introduced simply in &x;k 1, 

The Ioca.l Framework, are exarrinc;:cl in greater cornplexi ty r ai~d a more 

abstract consi.deration of theory occurs in :Dcoks 2, _European Patterns, 

and 3, Cont.casts ~ D'::_V819,~~.!.. 'Yne course uses all the techniques 

of the 11new 11 geography, but none are allowed to assurne c.:.n importan.:::-e 

over and above tJ.1e subject they are intendec1_ to illuminate. In this 

way Mrs. T..Dng 1 s (1971,p.177) remir1der b"lat "children's inteJ_·ests 

at this o.g-e are transitory a.n.d it is lirrfOrtant to vary the diet, " 

is catered for. 

In some ways the O.G.P. cc:-itr2~sts niarkec.ily with. H.S.G.P. 

as a :!:'es~lt of differ:'..ng 0~rrpbases in the U.K. and U.S. F:1-eldworkr 

for instance / missing al together from H. S. G. P. , is vei.-y much an integral 

part of t.he 0. G. P. British teachers itiUSt produce or organize a11 the 

teaching· aids they deem necesso.ry for t:J1e work and because nost British 

teachers are fully q-.10.lifj_ed geog-.caphers, they ar2 left to present the 

various aspects of the course in the way t11ey deem suitable. Its 

adaptability rn3kes rr.ost of the O.G.P. veDJ suitable for use in t.he South 

African context j,n o·x1trast with the H,.S.G.P. 

'Th:Ls adaptability is a characterj_stic of the ''new11 geography in 

general / d1apt.er lV will show how the various facets of the "newH ge-.)graphy 

may be incorporated with the "old" geography in a versatile fra1re~,10rk 

of tec:ching strategies which teachers rray use. 
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'1'11.2:'..l\CH IJ:;G STPJ.'..'J':EGIES 

O'.)Illf.'Onents of good, effective, integrative., nuden1 <::;eo~:;rc1phy teaching 

suqgeE;ts a frame.work which may prove helpful to South A.frican teacher::>~ 

A peruBa1 of m:xl~:on: geoq-caphic lil.erature w1J.l shod ample 

evidence of all "ch2 aspects of the "nr.:<Vi' geog-..ca;::,J:-i:i descrJbed in earlier 

Geographic literature a.lso·abou.nds in models of aJ.l types .. 

'lne wri.ter is not a.ware of cmy attei1~)t to rrr:del contemporary geography 

errJ::ody.iri::, its vari.ous facets, ap~'.:lroc.ches r m2i::lYJds 2nd techr..iques. Such. 

geograp~1y, :Uu-c if :lt :i.s tc include tJH:! rm.J...ltipli.city of f<icets r:t;;iJ.:::.:Lng fo:.r: 

<JOCX-1 qeo~r.raphy teach:Lng, it i·lot::lj probably \:..::: ;:30 int.r.i.ca.te as t.ci lirrl.it 

.its usefulness. 

Huch has h:;e:n written arx)ut the pcr::;c>nc.l qt.Jal.:Lties f 0.b:Llities ..:md 

attrihtJtE~~:; of a gcod teacher; .:L-i: .is not the intenti.on to inclu;5.e .Len:::ithy 

disc...<..:...<:.;sj_on of snch c-:har2cteristics here .. 

It :Ls often difficult to ide:.·1t:L.E:z the p21:-son&J.. att.r:i.butes that 

distinguish the acx::>d lc"cc:Ler from the m.:;diccrt~ ->::e-1cher and r 1::-.eca.us;:; such 

judgeiii2nt is usually subjective, there 5-s frequently dis.::i.greE::rn2nt ow::r 

the quaJ.itie;:> that a gocd teacher· sh:>Gld pos~>Gss. For the present, it 

suffices to Day that. the gcxx'l. hx.c ... '1.er j_r:.; cist:Lnguished by partiCi.11.a_r 

personal att:c.i.l)et.es and <:ibili ti.es, sornetin:.c-o~; Jntar1gib le, bui.: n2vert..>:elc::;:.:; 

It may be assumed th.at most teachers continu:;lly st.".:'Jve 

to foster. si.;d1 qua.l.1.ties as are likel:T to J.Jrprove teaching ability. 

Af:v.:i.::::-t f r0:.-n per::::cnal attributes; a good. te.acher will rr.Etke usi::~ cf 

t11e lK>SL appropriate a:i;:.,r:irc2ches r teaching rnethod.s and techniques -- Le. 

teach.i_ri:J str.::tegies - ava:Lla1)le. Whtle the v.naerlying importance of 

personaJ. qu.::tlities in goXJ geogr<·A.phy teachinq is accepted, the re-:;t.. of tl.te 

chapter will be devoted to tn.e teaching strategies that modern geography 

t.ead!i.O~rs could :Lntegra.te into their teachinq" Integration may be 

con.s:i.dcred on t.wD planes·- the need for integrating the various i..:eaching 

strate::.ries in a geograi_:Jher' s teaching pat.tern 2nd the need for int.egrating 

the varj.ous branches of t1"1e discipline. 
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geography tsac...11J.ng. 

The. &llphasis here wi 11 h; rn·i tbc i . .n.0.:.0.gratj_c;~ of rrr.::~t.h~)d ra.ther tl:an 

h . . t 
gec~;rap. ic conu~n :, 

:Mocl..=:xn geoqra.pl::·~/ i:FX1_cl1e:rs li<:.1'1<:':! a.t their disposal a. ba.C.tei.-y 

In adc~i ti.on to the 

ar:.O. testi:ng procedure~:; r this batte:cy i.nclud.es thosE: a.spects of tlx:: "nev/' 

To m::x:'Jr:::rnize ge,ag:raphy t2ach:Ln~; in SoutJ1 Z\.fr.ie:a ,, hsach2rs 

nE:.::~d to integrate effecU_v2.ly the "newli a-:; we.ll a.s :iold"gE.'O(j.raphy 

teaching strate•Jj_es, witJ1. tbe e1elT1£nts of the subject mr.'1tt,.=;:c. Figure l.l 

is a rr.ode:J. showing tJ1esc c.:-;t.ratcgies. 'I'hose selected fcx the o.:mstruct:Lo::i 

of the model ar2 those id.-~j_;:;h,. fiu.11 c1x:.r'3nt Ji·tera.ttu:·e, apr:ea:c i:o be 

Teachers should 

~judiciously select ard v2xy the::..r teachi.J.1g strat.c~gies accordi.li.g to t.lr.E: 

stra'ceg:LeE:~ will h:= those m::>E-t 1:Lkelv to ilivobre ·r~.1t: pupils r;:;uccess£u:J.y 

in t.heir geosra.phic studi2s. 

}:;~fore sel2ctinc-r t.c~s.ch:in<J ::;,t:.:~2t.eg:Les. 'I'hese will incli.::de ~ 

1. t11e teachers! mm personality 2...nd tec:..:.ch:i..n-J a'l:iili tJ.es; 

2. ·t1·1e 2_1J~Ll~t t:.ies <1~1d c:;)CT.J2:rierLce of ~:JY-:: l)U}_)ils ~ 

3. _pupils 1 per:.-1on.<::..J.i ties.: 

4. the p2rsonali ty cf tlic.:; class as a wholE?;; 

6. the time an(l a1.'\Y otber con.strai.nts appJ.icibl.c to the teaching 

situation. 

In a subject as diverse as geography it is surprising thc;_t 

diversity of teacl'Li..:;1q methCJd has r.ot always been a h'lllrn2rk o:E ge::_x:rraphy 

teaching. It nay, however r become the charac~:eristic of geography 

teaching in South Africa wit1."1 juw.c::Lou.s iJr?le.rnentation of the diversi1-·y 

of teaching stratE:gies erribocli..ed in the r.udel (fig. 11) . •n1is could 

cat1se geogra:ph:lr ·teach.L~g t.'J )Jecorne rcore va.:r~ied and nore E.d:fective, 

resulting in gY.eatr~r p<.:tp.:LL iJndersi.:.c":\ntlin.g of th~ g·eog:i'."aphy of thf'.~ world 

and thereby equipi.;::-5.n.c_::r ·\ hat•. t) play a nore U'.3eful purl:. :L•1 the.:Lr ccnwtmi ty· .. 

;.:::-·· 
._.; '· 
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THE MODEL (available in fold-out formr p.62) 

At the cEmtre of t.h0: model of teach.ing st_ratc:.siier; for "new 11 

, gE:.'Oqraphy teaching is· the ciiscipline i tsl~lf,. r::.'T'tody:l ng tbs diversity of 

subject rna.tter scho'.)l geoqrar.)hy syllabuses re~rui:ce teachers to handle 

wi t11 t.11.eir pupils • 'This central sec.t~Lo;:J. rnay also represent any particuJ .. ar 

geographic phenorrenon or aspect. of the subject woi.-thy of study. It is 

circumscriJ:)ed by parts of five ::.arge overlapping circk,3 r.xJrtraying 

the various teaching strategies ~,.;rhich m.::iy 2ffe.:;tively be integrated i.n 

nV"\den1 eo· grapl• • t :::,-, "'hi' nrf rm..,e Q' 7•=>rl· ;:i ·-, .: ndi' ,-,•1;-e~ ·'-he i n~-or-rela+-~ 0 cl1·• (..., --- g . . ·:'! ~c._._c, '::J. .Ll.l v·~ ~·]::- .. L.l . 0C l- ;::) L .. ·- .l~'-- - , .. J.. n._. ~P 

between strategies, none bei.ng exclusive of another, j_r: the teaching 

process. 

The teachir1g strategies are arranged in a logical sequence, 

though not necessarily t. ... 11.e cx1.ly one usable,. explained working anti.,.. 

clockwise from +:he top l..::.ft-lD.nd guacl.rc:int.. 

'l'he first circle contains t."'1.e source of rnt::ch geo.Jraphic 

infonmtion which lies in library J?3ferenc:2 material including jcurn.:::il:::, 

. periodicals, r<.agazines and newpapsrs. _ Reference rnateJ:ial will probably 

be cQ:nsulted, _;fr)r iJ1stancer if pUpils use tr£-: .i..nquiry J.Tethcxl in discovery 

leaJ~ning. 

Alongside is a segmP11t for textbo:--;},;3 contai.mJ:.g the ba~_i_s:::_ 

mated .. al induded ..i..n the syllc:buso. 'l'his is perhaps the chief single 

resource upon which mJst teachers and pupils d<?.p.:;nd. 

Consequently the next seg.."1ent is from the circle de\,oted to 

testing and e..xamining tlie rna..stery of th:i.s :material r using a wide variety 

of met11ods • '111ese range frorn c)ne-wo:rd cornnlr:~t~ .. on typ3 question~ to 

matching, :multiple choice, paraqraph and P~ay-type quesi.::ion.s testing th~,;; 

\.vhole range of abili ti~s frc::n r:·ecall through understanding·, a11al ysis and 

synthesis to evaluation. Practical. abilities such a:3 sketching or 

measuring may be testffi out in the field -- hence the protr$ion of the 

segm9nt into the fieldwork circle. 

A large variety of teaching aids of all "t27pes is available to 

the modern geography teacher (see p. 3 of U>.e questionnaire, appendix D), 

and certainly these are not confined to t11e bottom left-hand quadx-;:mt. 

'I'his <loes, hrnmver, seem a J..'ogical place for the irediani~al a..:Lds such as 

projectoj~S which can effectively aid the t.2ache:r: in testing ,_i;naking a 

far greater range of materials and question types available for use. 

(For exarnple, a slide of a rneancleririg river with cut-off and slip-off: 

slot:l@S n~y be projected, and the pupils asked to G:l\.'PJ..ain the processes 
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in'Iolvec} i:ri iJ1r.;: :forrr.at:i.on of the features shuiin, as well as to dt«:Y.,J 

a JB .. b21led sketch of the;-:,.) 

'I'he . otl12:r. segrr.ent of thi_~.:; c:i.rc1c i~-:; devoted to nudcls . It 

is sub-divided to show the range of :m::.x'l.e1r:: from the .iconic ·c.yps, such 

as photographs, o:;: tlK~ a.nalog maps, pc::.:i::i.13ps :3hGwn to t!1e class by 

pro~jector, ·t:o th:?. i.::yrtu1:x,:;J.ic type represented by Vo!1 'I'h1men' ::1 L:.tnd-u;:.;e 

rnodel. 

SyrriJ:-'oli.Er,1 i_s 1:)3.rt and parcel of rrr:ist sirm.:tlations v·.7!1ich are 

j ncl uded in 'dle text circle. In t.his f ao:;t of geography teacrii ng 1 

g·eographers need to be on guard. Fer, :l.f effective teaching is to be 

ensti;::·ed ·when nsj11g role·-pl.a.y and samss, ti:e m:i.ccess.fu.l transf,::;rences 

o:f ti1.:i.s symbolism should :Oe chc:,cked .. This is probably the nost 

imc;:)~:.·ta::-ri..: part of the exercise 1 c:md the effective geography teacher will 

en:;;ure that the necessary transference has taken place in ti1E: pupils 1 

n•incls when ::..nteg:rating the va.1'_-:Lous asp2ct.s c:: the sfoJUlat:Lon dur.inq 

the a.ft.er-game discussion a:1d :ce-·inforcement. 

The top rj_ghthand quadrant also involves some sywbol:Lsm J11 

that pupils rrrvJ3t be able to .interpret. the varj_ous ways cf rep:cesentinq 

statistic::; such ci.S_qraphs, .b.istrograrns, pie diagrams and lines of b2.st 

fit. '1'hsy should also be able to use qtJant.J.tatj_ve methods in testins1 

hfr:otr"eses o:c solvj_rig geographic problem2. The probleill-soh..i.ng tecl1nique 

,11ay be requJ_rcd in tl10 use of the in:1uj_l.y irethcx:l, so that these two 

overlapping circl.es also tj_e in wi.t:h ea.C'.h oti.lier. 

Anc.·ther v.ttally imp ... ")rt.ant source of geographic infmmation is 

the fl.E-::l.d, J?_j_.cldwork_:i.s represented Ly the Sinall circle surround.ins 

gc:0graphy at Yr:2 02.ntre of the m.Xl.21. Fieldi·?'.Tck is all -.. embracing becaus.c~ 

eo.ch teachin<J strategy :may be rn1ployed at some st~ge in fielc.."lf'i'ork, 

59. 

whefr.ter :i.n prc;.;arator.y classwork for the fiG.ld-trip or in r.ost-trip data 

pro'.:x::::;;::;:l11q or n;;~inforcen:o.:~.nt follo..--1-lJP. rrhe sizt~ of its circle is li1nj_ted 

by ·cb;:;; ::J.rne '-'hi.ch can be:: devoted to fieldwork w:i.thin the stri.cti.1yes of 

most r:Ddern 1:d.ucc--:.tional syst:erns, S'.) its circle will vary in size from 

countcy to C(JU.rJ.try 1 being- pcxticular l y small in Arr.erica, for instance. 

In a,5,J_i.tion to p1:oviding tlK; setting for testing Jr.ncwledge of ge.ography 

cbt.a.inc'd prevj.ously, fieldwork ca.n also tie used effectively for the 

:i.nteg·:i:c:ttie;r: o2 the varirnJs fields of th.e disc:i.pl:Lne as illustrated j_n 

apI:J'2ndix c. On tr.Js e_:<.:cu.n:~.iDi1 pupils a.re axp:::.ised to aspects uf 

qeo;:nc;rpl;oJ..o.'Jy, v~dology, clj_Ir.a.t0l03y, rural land-use c:u1cl urban- economic-· 

and re~-;irnk:_l. ~eoqraphy. The integrative natlrce of fieldvvork may b2 further: 

:Lllus'crated on tl1e n12tl1odolocJica.1 plane by -~:he fclla,-..d_ng example. 
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Before c:p:l.rir;J 011t :Lnto tl:.r.:: fj_elc1 tc; collect data :for te'.:3'..-·L::.o a 

b'r1-x.:··t1 '~c· i c::; sa·y· .. -· +-·11at lonc_ .. .sho::.~e d:-. i· .i::_, J-_ occ-u1.·s SC·uthvr--1rds a.nd v.:/p_.::~t><F'. :-.c·:c, ·,,\, , . ·. _,_, ~;;;;_, ·- '--' . .. , - - ' -- - - = 

alcn< . .r the 2l:c::::2;:; of •rt:ible :2ay ·- t.hi.s f:Leld,-iork pro:]ect for sen.1-c:r f.U!)jJ.s 

11k1V b2 p:cec· e ded by u£-:e of tt·K:: .?::.(lCfuj_u._1nethoq. A l)J~,2b1P..rn. may be set on 

the metl tcd to be u.c::Erl in c:cJllecU,ng tl1c_daJ:ct.r e.g. "Ho-w can lon~rshore 

d~~ift be m'?-a.s\;recl?" 'ThJs will require pupils to consult textlx:x:i.ks 9~ 
l;LLrary ma.tl=:ri.als. before being t.es!-~d by l1a·,,ing to present their f indi.n9s 

to th(~ clciss. In the p:r.esenta.tion they may use a.ny teach~ng ~-:i.j.ds needed, 

:including ffi0fle1s, or even a shnple simula.ticn of what they .i.ntend doing 

:;_n the field. It will then be necessary for tl1e teacbcr to cor.Tect any 

weaknesses uL' nisconceptions about the teclmi_que to bs employed before 

tli.e class a;:::t~aJ.J.y sets off on the fi.eld trip. 'Ihis will ensure that 

the exercise its(~lf is as fi.:J_ly prep2xed c:.s. possib1e, and \·Jill thus have 

;:.;_ g'..:-eater likelihc.od of lJE.:d.nq ~?ro:bctive :Ln yielding data. \\1hich will 

sun:ort or negate tlk~ hypothe::;is. 

Ti1e population gE:-"'Ography section of t.be stc:n1dard 8 sy 112b:1s 

provides a.n j_l.:ustration, on a longer ti.me-scale, of the r.,,ray in whj_ch 

the teachj_ng ::>tr:i.t'.'::gies in the rn::x:i.E:l m3.y l:r2 enployed during a ter;n 

spsnt on the stud:i of derrography • 

.i'\n excc~llent way 0£ int:r:oducing the topic of population is t:-y-

showin<; e:Ltlk't'". of tJ19 Dhe11 echx:at.i.onal Li_ln::s, "Flo..'J!.'.'l or :E"a.rrd.ne" or the 

"Lei.nd rnt1st Provide 11 
• 'Ihese :Ci.lrrs rnak.e ci +.:.re:mendou.s ir:ipr..tct on ths 

p:J.pils ," captr:J~:Ln~~ U1e.i:c interest in tbe topic :i..:rirrnediately < The teacher 

ma.y then J.ead d:Lsc1,;ss.ion.::; on issues r21:L.c::ed in the fiJm, such a..s the 

p.--;puJ.a.b.on c--ceplrn:;ion. 'I'he teacher may proceed to_ e.xp.1,ain _the basic 

concep i::~.> of de.mography (e.g. mi gr a t:Lon , dis tr:illutirn·1 and ti.1e derrographic 

transj_t:lon) as well a.s th2 tedJJ1iques used in representing :p::ipulation 

characte:r.:istics. 

'111e pupils will consult the !_~xt:J~~Js) at hone, and iTake 

contact v.7:i.'::h analoq mode.ls such as rna.ps of world i;:opulation distribution 

and. increase, life expBctancy / protein and calorie in:c.ake, pe::c capita 

income an] farni.ly planning, .:md ~Y!nbo~ic ...:':!!"x:~~l:§. such as the. vicious circle. 

of poverty and the demographic transition. 

While b'1ose merPber.s of tbe class with an interest in role--play 

and drrnm. a:r:e preparing a short simul&tiori: illustrat.i.ng t..l-ie re2.3ons for 

t.he histor.ic:::i.l groN"th of world :i;_,.v:ipulat.ion for presentation to the class, 

the other class mem'x~rs rna.y be given an open-ended <:>...ssign.'1lent based on 

\ 

6C', 
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~st~ov~-.2:.~.~ni~S: or the i.r.~~EY...~::S:_!_~)d to colJ.2ct. fu.:rthE:r j_nforrnatior; 

:for class consideration and discuss.io~·1,. tl1ey may provide some .interesti.ng 

a:.-d s·~~-irrrJ.latins IP.a.terial which could be presented using what t'iey considt::r 

to be the :r.rost effective -~~~~-~.~:::].:. and ~.:'.:anij..tati':~.~thc~~ c:.vailable. 

giel~~:?.:r:-k expsrience may be gained by the class during a short 

pedestrian count at a shop))ing centre. 'Ihe pupils fl!C~Y be confronb:~d 

with the pro.l?]:.em of cJassifyirig pedestrians according to (a) sex,· (b) r.cir::e 

6.L 

and (c) der12ndenc-y. v~hereas pupils may uetermine tl1ese three chai:acterisd.cs. 

with a fair degree of certa..:Lnty, age may prove a problem in terms of the 

t.irne taken to ask the quc:stion ( s) and the re.sistance of some to ansv..zering. 

'lhis ty-pe of fieldwork lends itself to the fo:rmulation and _testi.nq_?f 

bYE:')the~~~- suited to the circumstances v such as, fer example ~ 

1. More economically active pedestrians than dependa,'1ts will pass. 

2 . W1it.e females will predornJ..nate at the ti1ne of survey. 

ThE..' ability to represent :population data graplJ.ically and 

effecti\'ely having beE'::n. tested in the CO.llpil ation and presentation of 

the pe:Jest.rian. count f indJngs, fi:n3.l ~s·i:i~g_ may be oriented to:,yards 

content, using multJ.ple choice te.cbniques. Analysis of n:-v:lqx:rl data. and 

synthesis of the population problerrs facing tl1e world and their solution, 

will perhaps best be ex&""tlined in essay-t:-/pe qtiestions. 

TeacMJ1~1 st:::ategi.es may bE [->imilarl y integrated in innumerable 

other ways. Although each facet of the IT.'.)del has been used. for 

illustrative purposes in both these examples, it is unlikely t11at this 

will ofb~n occur in practice. To avo:Ld imnotDny in their patte.rn of 

tea.chin~; and t.0 ge..r~eratP j_nter~st ar1d extend their pupils to full 

FOtenL:_al, effective geography teache:cs will integrate as rrar~y teaching 

strateqir.:!s as deemed necessary, at the appropriate tfoe. 

The integration of such a variety of strategies mayf to the 

ine;.,1'.):~riet1ced, ssem to be t..i1ne-cx:insuming. At first, it is. It certair: .. ly 

r~nres a.::·ccc:sibiJ.:i.ty to a range of resources, many of which are now 

beccxni.ncr available to schools in South .ltfrica, e.g. the 1: 50 000 

top:::igr.r;~ih.ic naps and stereo-pa.Le air photographs listed in education 

departrnent catalogues or the various types of projectors, transparencies, 

slide[:;> r:;,!d f:LJ.rn.stt"ips for which rronetary allowances are available. It 

also r?quires of the teacJ1er thought, planning and preparation for which 

many te.ashers have limited time, but with practice, this all becomes 

second. nar:ure. 'I'he end result is j_ikely to prove "WOrth any extYa ti.me 

srent. Far m-:>re interesting 1'3sson.s will yield far IrrKe invcl ved and 
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TEACHING STRATEGIES: A MODEL FOR 

"NEW" GEOGRAPHY TEACHING IN SOUTH AFRICA 

TEXTBOOKS 

EXAMINATION 

and 

TESTING TECHNIQUES 

eg. Multiple-choice , Essays, 
Completion, Matching, 
Sketching, Measuring 

TEACHING-AIDS 

eg. Projectors: Movie, 
Filmstrip, Overhead, 

Slide, Episcope 

PROBLEM-SOLVING 

and 

HYPOTHESIS-TESTING 

STATISTICAL 

and· 

QUANTITATIVE METHODS 

ROLE-PLAY 

-SIMULATIONS 

and 

GAMES 

FIGURE 11 

I 62 
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enthusiast.tc pupils wi_th a grsater awan:::ness of the geog'.caphy of th~-::ir 

v1or 1d and thc.i.r place in it. 

Th(;:: next and 10119est chapter 1 chapt2r V, presents a rep.::irt on 

a_ survey of geDgraphy teaching in South African h:Lgh schools corducted 

by the writer i11 1977 ~ The report gives an indication of '1k1ere South 

African geography teacJ.1ing lies with regard to the u..c;c of the "new11 

geography. From the fj_nCJings it is possible to infer haw irnplemsntation 

of the teaching strategies r::mbodied in the nndel could re.sult in improving 

the quality and E:t<:mdard of geography teaching in South Africa, 
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64. 

CHN?l'ER V 

19 77 SOUI'J.1 AFRICA...'t\I CECX'd·<APHY T.E:ILHING SU1W.8Y REPORI' 

INTRODUCTIQ'J 

The L"'"lflusnce of t..11.e 1111ei·v11 g-eog.raphy has ~lot only been felt in 

the overseas oountries Ilk:'"]:ltioned in Chapter III. It has rnade a profrnmd 

irrpa.ct upon u11..iversi ty geoqrai;hy in South Africa. c:i...1d is also influencing 

t.he character of geography being taught in s0~.ith African high schooLc;. 

In South Africa the firnt Senior Certificate Examination based 

on the new diffen'.!ntiated syllabuses was written at the end of 1975 or 

1976, dependin.s; on tbe p.l:'."ovince. '11he geograp."ly no11 being taught in 

South African high schools is rrore detailed, conceptually more c.dvancedF 

and of greater volurre than what was taught a decade ago. If our 

teaching rrethc;:!s and techniqu'=s do not also irrprovt~ cxmcc,,":n:i.tantly, the 

· end-product of our g.cx,graphic education syste,7n, our pupils, rrd..<jlt be 

considered not to have: benefitted from the cJ1ange -~= or even to have 

:retrogressed, relati'.{e to otl:~r lands. 

It is perhaps valid to think t.i.1.at the ordinary South African 

sa.'1001-leaver has a clearer idea of the geography of our planet than 

his nort.h Arrerican counterpa:r.t, bt.t it is equally likely / judging fra:n 

the material in Chapter III, that he or she is not as geographically 

well-infonred as t..'ie averag~ British school-leaver. 

As a result of the contenporary situation in gBO::J'Yaphy, ·it 

appeared that an exarninatim of geograph~r teaching in South ~-frican 

high schools might prove a worthwhile subject of research. As far as 

can be ascertained, no attenpt has been ma.de recently in South Africa 

to assess the sj_tuation regarding the teac.h:i.ng of geography countrywide 

since the Human Sciena:~s Hesearch Council (H.SoR.C.) undertook its 

survey on the teaching of geography in South African secondaty sd1.ools 

in 1966. 

It seerrcd there.fore that a si.n:vey ·whid1 could be used 

conparatively wit.11,. that of the H.S.R.C. was necessary in order to cbtain 

an indication of t_,11:'2 prog-.cess in geography teachj_ng over the decci.de. 

The H.S.R.C. sul:'."Vey was n111c.11. more exhausti-v>e than·t.'1.e 1977 survey could re_. 
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FieJ.ct,1ork is no.-: i:ncl'()(JG(; :Ln the cm:e syll.::J::ms folla·ved by all edc;~dti.0:1 

depart1rents;. arid Cld::;sU_nr:3 i.n the final exarni:r.a.tion do :ceqt.i:Lre knc::Hledge 

aa.::ru:Lred as a l'.esult of fi.elclwor.k :i.n the.Lr artS"".\·1ers. 

deparf.J:rents of ed?.1cation {e.g. Caper 'l'raiisvu.al and l\:2rt:.al) do lilc.;k:c: 

provision, as reccrmrended in 196G / for prir1tary scho.::;l geo~rraprry 

p::.ogr<:-i.'nres to include fieldwork. For instan~, in the Western C;::ipep 

primai.y p~ils nny :3pend up to a week visit:i11g t..11.e departlri2ffte:1.J . .1y 

subsiclizGd 11School i::i the Wilds H near Vi.ll:Lersdorp, v.;i1exx~ fieldim:rk 

exerd.sr2s f:com various subject areas fill?. t::i.ckled. 

Despite progress t0t;ards integrating fieldwork into the 

curriculum over the= d2ca3.el' the conservative nature of Leach.er.,:; is 

reflected in the sti.11 r2lative1y srilrJ.11 ffi..lilh~r of teacher: who consid~.?r 

fieldwork 8Ssential in 1977. Wherea:: a decade c.igo cnly 13 pe::::c2nt of 

teo.che:rs considered fieldvm:rk essent:ialr that figure has IL<'J.-J more tlvm 

doubled to 39 pero':'..nt, while the rest (e};cept fer 5 percent. \"1110 c-:)ri::.;iderec~ 

fie:taw·ork to be of little or no value cf. U.: perre.'.lt jJ1 1966) felt .it was 

h.icjnly desirable or of rncderate value (q. l) • ll..fiproximately 75 P~'=rcenl: 

.of teachers did no fieldwork in 1966 f but n::J1T tha.t it. iG requ~rcd hy th2 

syllabus, fully thres-qi.1arters of the senior teac19rr; do a_+- least c~e 

fiel&vor.k exei"cise pe.r standard pe:r yea-c (q.6). ·rhis shCJJlS great 

progress over ti:1e decade. Ne1-7e1:tliele:.:;s the 25 P2rcent v/Qo do no field-

\·10rk is a cisqu.i..etingly high figure when fiektrork is actually 

!"~:!:~--£by "!:ne syllabus. 

1\ definite contra.st is svident beh,:eer. what wa:::.. csn..sidered 

field·Jork in 1966 and curYent: ideas. 'l:he contrast em2hasises the 

prosrress tbat has b2en ma.de over the d2ctJde. The H.S.R..C. q112stions 

deal.L1q ·wi.i:h fieldtmrk involved what to:lE({ would 11f;ually be terr;ed 

i fieJ.d tea~:hing'. ''hat was considered to be fieldF:>.r"k in 1966 

con.s.i_~)Led of about a quarter of the tead1ers in eaa'l of the fcllatli.ng 

cases~ 

( ., ) a, and/or 

(b) 

or d::J.ronstra::e natura:L pnenarena j.J1 a practical 'day; anc1/or 

{c) i.:aking ·thei.r pl:q_)ils to visit i.nter alia ;nuse·l.:..."'lB r botanical 
. . --- ---"--'•----'~·-- --- .. . ---~- -,_ 

gm.::c~n::-> ,_pJ:_an_et;<=""t~iu.Tt.'3 f _ \·tsather stations and factories. 
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By cc;;.1trast 1 ths ;,iJJ'_·vey she.we:<:). fi.elddo:rk in 1977 to co,"l;;i.st 

predo:mi.n.ant.ly of S~~se~~ going into the fiel~. t.o _):.1nc1.erLa.~e r:iBsi~.r.nments 

entai.ltng p-:::J:sona11y ms.de obsenrations and lt.."'!asurem:mts / answer.mg 

qu2s1:i.ormai.:res or filling, in wor.tr..shsets, Le. what ta.:1a.y i:....; often tennsrl. 

field research. Fully 56 per02nt of t.:1?ac..'1ern no;v comuct fieldt1ork. of 

this nature (q,2). 

st.a11dard 9 a-re indJ.cated in '1'2ble 12. 

TABLE 12 0 TW.0iCHERS i .. 111a_;:s CLASSES l)"j FIEID1·VOHK Z\BSIGNI1.E;N'IiS 

INVO:W\i"Il\JG ANSi'<1ERING QUES'l'IC\:i!NAIHES OR. WDHfZSI-IE'J:,"TS 

. {Q.V..,JA, p.6, q.3) 

Standard Perce...1t of T.3a.cl~te~rs 

6 27 

7 44 

8 66 

9 76 

10 64 

preparing for the e}.ten1al examination. rrhe rar.her lo:v percent.ag<:: of 

involvem::~nt of t.he junior standanl3 can prd:i2bly be ascrib2d to the 

large nurrber of pupils \v'ho rrn .. JSt be catered for. le... ccnsiderable al!OU;1t.. 

of plo.rm'.!-~9j _prepa~~t:_~on and org:anisat:Lon i.s es!?ent.i.al before 12....,....:-c_:re 

nu:rrbers can be producti valy ~loyed in fi-::ldwo:rk without causing darrage 

or ili.slocatic.li.1 i:o the envircn..'TI2nt in whtd1 they work. 'I1i:1is :Ls 

pai.-ticul<..4-rly true of c3rtai.n high pc.pulation density a:i:eas wH:h nl>"r.!2ro-us 

large sd1ools in closi::~ p:wxL1lli.. ty o The pul:>lic (farrrers 1 shoppers, 
--- ~ 

business pro-_r.)rj_etors, etc.) in sorre areas overseas have becare i:-'.JJI1cyed 

'lrLiS \-'li 11 

ha'le to be borne in mind wr:en pl.arming fi.eldvo:rJ.c ex2rcises .in Scuth 

Africac United Kingdarr fieldwm'k planners are aic.~d by excellent 

co:le~; of C0:1duct. which have been compiled, e.g. '111e Countiy Cod.e, 'l,.,ne 

Coastal Code, '11he OUtdcx:n:· Shutes Co-Je 1 '.C-Le J.iountain C' .. ock:=!. South 

11.fr{cai.1 educat.imists have a duty tc produce sirrri .. la.r c'063~~ of t.ehavioi.D~ 

expected of tbe countr1· 's in.habitants for the preservation or 

:i.Jrp:rovem8nt of the present e.nvironrnent. 

A.l.thous~1 ln three-qu.:rrters of respa;1dent.s' schools, pupiJs 

new do fi.ekK\1ork, .in only 30 pe:c02nt do pupils undertake indep.r5;dr,.nt indi vid1.:a1 
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field·1ork stud:Le::> (q._4) • 'I'b.e pc~cen:l::a.g2s :Lr1volv.:.~J in the va.rJcu,'3 

'EA.BIB 13 ., '.!:'El\(:J:-lE:RS REOUTRING PUPIIS ':::O t.JNDEH.TllI<E J1\1;)EJ?E.NDEN'r 

INDIVIDUAL FIEIIl..YORK S'rUDIES (Q.V •. lJ._r p.6, q.5) 

Standard. 

6 

7 

8 

9 

10 

Percent cf Teactiers 

28 

42 

51 

55 

The :.Lncrea.sJng· T:YcrcentagE~.s in the higher standards suggest. 

that teach.:=r.s ccnsider ability to work 2lone in fiel&vo:r.k j_npro\;es with 

age. 

Table 14 i.rldice.te.s th~ average rn:muer of tirres each class 

goes into the :field each year to ccnduct: fieldwork. 

(Q, V.A., p. 6, q. 6) 

Nunber of m· 
.l.llteS Per~..::eI1t of 'l'eachers 

0 25 

l 41 

2 23 

3 4 9 

4+ 2 

Total 10J 

P::-;rhaps the rapid decrease i.s a further incl:Lcation of the 

difficul-0.es teaa.1.ers e:xperi.ence in organizing field.vork r as w<::ll, 

pcssJl;ly f as t.h.e costs involvBd in ccndueting fieldwmk. 

l'... disappointing nurrber of respondents indicat:~d that tliey 

used fie1d~:ork in the way in wbich it can psrha;..,..,s be most suitably 

enployl':!d _,_ Le. to i11tegra.f.:.(~ the variom; asp2cts of ~l·eogrc..phy and so 

atterrpt to maint.a3.n t::h-.; unity of a s 11bject which can easily frag.rrent 

into isolated segrnents. (I?or fu lle:r discussio~1 on tllis 1 see 

Cb.apter IV.) 
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geo:rca~>hy in which fieJ.d1ork methods ar:e Lr:rvolvedr rankfal in descenc3ing 

ord8r. 

'IABIE 15 • BI~'11,!Cl.IBS OF' 'I'.BE C-ECX.:r~l~HY SYllABUS \:VI-Ih"'?.E FIEI.D>lOHK 

: I 

M8I'HOIB APE EI'11?IDYED (Q.V.11-, p.6, q.8) 

Branch 

L Geom:u:phol69Y 

2. Urban geography 

3. Ma.p,vork 

4. Clirriatolo3y 

5 • Integra:t:Lon of as;;::ects 

6 • Req-Lonal geography 

56 

46 

34 

33 

21 

13 

Unfortunately fieldwork ass:i.gnnBnt-; t.hroughout the sd10'.)1 are 

still acconJ.ed minimal weight in the y2ar-end mark. '.Chus 92 perc-:mt of 

te~chers accord sud'1 assign"'llents less th2~n 10 pera::.nt of the total rrarK 

9J .. 

and 67 percent less t11a'1. 5 percent of the final mark (q. 7). lb.less this 

situation ::hangcs r with more weight being given to fiel<i'work, it w:.U.1 tend 

to re.:;.,1..::i.in o+: secondruy. inportan02 as a ge(\jrq:.)hy teachin.g rrethod. It 

should not when 37 percent of t.each2i-s aqre2 on its ef fect..i v.snsss bein9 

his..~ (q.9) or reasonabler and 89 :p=rcent of tead1ers consider their 

pupils e . .njay it definitely or to a reasor:.abl.2 extent (q.10). It is 

therefore recanmenaed that education depa-ctn2nts all:.N.r fieldviork much 

more weisht in the final evaluation of pupils. 

D:i..scov-e:ry I.ea.u1ing/'lne Inquiry rreiliod (Q. V.Dv p.9). 

The po.:;session of a class g~ogrC'o/.~lJ_ -~fu.rai:y has ren1ai..ned 

unchanged dur:Lng the decacl.2 with only a third of teachers possessing 

one.· Lirn.i .. ted opportu..ri.i .. ty thus exists in South Africa for the v1iae~~ 

spread groJJth of discovery lec;xning o F...;.rther:more, the traditional 

South P~fd .. cari au'ch~:t;i..:·~arian .t:=e~ching ethos will_not generally __ a~t­

easily to d:i.~~c_9v(~:i:'.'J learrrin_g and Uie well~·defined stn1ctured 

syllabuses also militate a.gainst the op1-2n ~wY:IU:i .. :ry app:::cad1 to a certain 

extent. F'or t.hese reasons and because the es tab lishnent of class 

libraries is becoming increasingly ex9er1.sive, the devel.cpmei.-it of this 

m2thod on a la.rge sea.le .is unlfr"e:Ly to occur fr~ Sc-ith Afri.c..a in the 

n82r future, though it w:l.11 cont:iJ.1t12 to b<:-, liSed in a :J..:i.rr1.:Lted v»ay r botl1 
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oral1y and in written form, as it h::1s L\:"!2n in the p2st. 

or desLcable that p1Jpi 1s colleci:: .i.nforrraticn from rE::ference m&'cerj_a: 

di..1rin1J classr i.e. 'lJSe tlJB inquJ.ry m2thc<l {I·LS,R .. C. Rc~y:Drt, p.214). 

During tb.e deo;i.de sinca, th2 method ha.s assrned even gJ:eatr:)r · signif.icc:ince 

despite tlJe relative lack of resource facili.ties ~- 95 p;;.:~rce..'1t: o.f 

respondents in 1977 indicate that thsy t 1se the inquiry rreth0<1 both 

rral]v ""nu~ ~ ,..., Wri t·t.e . ..- f'rF·,·n ("· ':I' \,} ... -.1. (....l;. .L....LJ. ·--· - - J.l -- ... ~ .. .!. 'i" .:.;, It-

be U<:<ed·· (q 5) ~t l pagJ- <'QIY''"'' .. ~ rrt<::>'"" 
; ~ ei f Ct _.. .i..-· L v 1.11:..: ... l ...... J-Lu,;:~-~::i. : 

Lespordents conr:>ider that it should. 

pard.cuJ.arly as 81 percent of tbeir 

pr1pi.ls enjoy tr .. is net.hod used o::.:-a.11y (q. 4) and 75 pero2nt enjcy it used 

in the \vritten form (q. 4) • 

In 1977 a1.ly 26 pe:cC"-'...nt of responCbrrts felt that thsy had the 

neo~ss0.:ry time to acquc:iJ.nt the.rnselves v1itJ1 library resourcB material 

for effeci:i ve gu.i.danre of pupil..s in self-.i.rJqui:r:y (q.2). 'I.Ti.is is 

disturb1nq r for .it is essenti<i.l th::i.t. tf~aci1t.-:::..·~> keep abreast of 

ge<Y~x·aphical Li..terat:ure in g2n=rral and pa.:rticularly of Ji teratu:re 

avaiJ..Rble in their school hbrar:.i.es. Th.e 19 77 find:i.ngs 5.n thts 

resp2ct contrast rnaxkedl;l with those of 1966 ·when 68 percent of geography 

te<::ii.~hers i.ndi.cat.ed that they kept i30reaat. of nl'-:!w ~fe.::::>gr2..rhic aO:JlJisit.ions 

to tli.e:ir school liorar:Les (H.S.R.C. Repo:rt, p.170) o 

10:1 26 p2r02nt of 19 77 respondents ·who keep abreast r that this !!'.3.y b2 a 

facet of a ~..?-s::he:r~~ ]Af~_ t~t _suff~~~ beca'Jse teadlers have to spend 

th.-e on too iirany other sch.col acti.viti .. es such. as sport and adm:~nistratic.1i1. 

Support for this exnJ.anati.()!1 is sho;vn by the lar<Je 55 pe::c02.r.1t of 

respondents VJh.o hardly had sufficient tilre to kno.v ""1hat t11eir l:i.bra:r.y 

cont.ai.ned, wh:Lle another 19 percent of respondents definitely had 

insuf fi.cient t:bre. No rrention is m?.dt~ o:C the nature of publicat.i0"TI.s 

referenced in 1966, so it is p,..'"1Ssilile that the nurri1er cf trul:y 

geogr<.'phical pi.Jblications c:btained by schools in 1966 rna,y hav~ b20n 

even fewer t.h.an the pres-.e;1t a.larrningly l.ON figu.rr->__s in Table 19 {pc.gs 99) 

It seems u.nJ.ikely that ma~y m..')re truJy gr:?c9~·a.l:'hic:al 

publications would have been c:btai.ned thf'.n. 

T.r,e srra11 c1epr:i.rtrrental annual ]jbral"y grants for p<~r.iodicals 

·which. hm;e to be sha:ced carohg the va:i.::ioJs S'..-:bjeci:s are ir1ar.i~q"<:iate 

for nore tf.La:-1. a. periodical, er at most h·lOr rx:;r subject. wc:lilE; -these 

gra:tt.s remain lo:,.; there is little ho;_:e of the s:t.. tuatlon Jrrproving. 
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(Q.V,:F'f p.11) 

h~ch:niqu2s in edujation has 9rrnm o\1e;::- t.he Iast dscade. · In 1966 about 

ha H t.1-ie teachers presented tlY~ir cla.sse:~> vdtJ1 g·eographic prcibler:lS wh:Lch 

hc•d to be sol'ii'ed j_n class clJ.scussion (H.S.R.C. Peport 1 p. J.9 11), By 19TJ 

an ora.1 pre.seJ1tation in. class (,.., l.,) 
'-J. ~ . I) 

hc.;,·re•j:;~r, never require tlleJ-I: pupils to sclv-e geographic problems 

experirn2nta1ly jJ1 the field (q. 3). 

of' th€":? sciei.·1tific method :cerna.ins unrecogn:Lssd by a third c/: t11e tea.chem; 

29 .i::-erc.eJ.1t ace not sure of the effecti venc~ss of t!1e hypotl1esis··t.i;:...:stt.ng 

tedmique in teaching geograi?hY and a fm:ther 9 pero:~nt cons:l.der it not 

wor-J1 usillg (q. 6} • 

'I'ABIE 16. COI-fP.i~J<ISO~ OP ASPECTS OF PPOBIEI:·t-SOLVING IN 1966 

A."1>JD 1977 

1977 1966 
Often Seidoin l'Jevei:- No Yes Unsure 

Teac:he:cs who set gecgra.r;hira.1 
p:rn'JlenB to 0e solved in class 
discu;3,3:i.ori (·-1.1) 

Teachers who set geographical 
prd::;:L~~rns for PU?ils to solve 
en tb2:lr am (q.2) 

Tead:1ej::s ~,lr10 cawider a > 75'is 
psrco~ ita:.re of their pupils 50%··75% 
can 1:·~S<; the: tedh'lique 25%-49% 
effect:L vely (q.5) < 25% 

40~ 37% 23% 50% 50% 

1 t;<;>, 
~ ..... v 48% 

49'-<> 3% 
10% 2C'v% 
30% 33% 
57% 44% 

Altb.ou0h three-·qu?..rters of the teachers i.n 1966 required 

J.8% 

nat:c:i .. culat:Lon pupils to analyse prcblems 1J1dep2ndent1y, collect relevar:t 

na:t:er:Lal, fcr:z:u a hypGthesis and drcr111 their <:Nm conclusions, 77 f1Crosnt. 

felt that lt:::ss th.an half of their pupil::-.> could, in fact, do so (H.S.R.Cc 

Report;- p.205). In cc;ntrast no less t:ha.1'1 87 perc.ent: of 1977 ri::~spcndent.:s 

estjJJ"t.::1t.ed that less than half of t11eir pi.:..ipils could use hypothe,sis 

testing techni.quss effectively (qo5), thm~gh 10 percent of p1Ji?ils ofte .. Jl 

clLd, and another 52 per02.r:it seldom used tbem (g. 4). 

~l'1-lE" 1_9·7~1· .S'U'-\7·-'"_; f"on .. J·"d t_·'n;:.,t.··a .... •v 6" pe1-_,,,,,..,_.. r-f "'e .... rv"n:.•,-r.{··c- .ce·1-'· ·'-J~·: .. r-LI - - - _J... ,~ )' _ .l -.-. :>.J .. 1-..L L., --t-~.u.l.,... v . -'-'·~:>};"'-'I. l4:::.~. J ~ ... ._-, ..1. ~. ·'- l. ····~ ·-· 
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hypothesis fornrulation and testi:l.g :is a.H effective nr::thod of tec..ching 

(q.6); 77 J;>ero·211t dp use:. it orally :Ln class while 63 pe..ro;:;nt,at least 

sorretinl'.:~S .. and 15 rx'::ro2r1t often reqixLre t..11eir pupils to tiSe this nethod 

of prd)lr;;m sclvin1J indivtdually on their atrn (q.2). 

These figures suggest sorrB regression over ti.'le deca&-= in the 

use of the hypothesis-t:estinq technique r i:..u.J.d i:..1 t.:J:-J.e ability of pt .. -pils to 

use it e:ffoctively (87 pero2nt of tead1ers ha\re a majority of pupils who 

cannot use them in 197'7 corrpared with 77 percent. ii'1 1966). Al'l explanation. 

of t.llls reqIBssion may lie in the chaYJ.ging view of hypot..hesizing ·whic.'1 

has taken place over the decade. 'll1e mcrlem hypothesis testing- tech.nique 

todc..--y involves rrore rigorous n-easurerrent tha11 rr.any teachers in 1966 

possibly considered necessa:r..:'/. Various other reasons ror this fiJ1cLing 

emanate from tb.2 qu:-?stionnaire (q. 7): 

(1) that teache:rs have not f01.md the tecbn.iqJB part.icularly 

effective. Only 62 percent regard it as an effr.;ctive rrethcx1 

of teaanng - only 15 percent feel that it is very effective, 

the rest of the 62 p2rce11t only fairly effective (q. 6) ~ 

(2) that l::oachers have Jnsufdcient tirre, suitable texts / or 

data resour~s for its use. These are the first, tllird 

and f.i.fth i-easons resr.>2ctively in rank which t.ead1ers give 

for their :Limited use of statJstical and quantJtative 

methods; 

( 3) that geography pupils are often not rnat~efi".atically incJ..:Lned 

-· the second reasm teachern gi·vB for their limited use of 

these nethc:xls; 

(4) that teach.'3rs have Little expe:rtena:~ of the iret.h.00. {also 

their fourth reason) r 

(5) that neither the syllabus / nor the school area, lena_s 

itself to the use of th<:: rretb.oo. 

'lhe above help to explain the lac.'k. of success in the use of the 

scientific method, in South African high school geography teaa.'U.ng. 
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8'.f1labuses (Q.VI, pp.J.2~·14) 

Ox:;r the d·2cade there seercs t.o hav8 been an j_ncrease in 

t.1-ie i.1urrbsr of tea.chers who s.:re awai.'E: of tl::.2 stated a..irrs of geography 

-'-e"c· h3'rg L.·-cs.. -·· ~.,.J. . ., In H10 .. :: _·;9~1·7 r-~P""'v'r-~v 9C\ T).""""c~1::irl·l'- o'f .,,~.c.-)nri_de·· r1ts- in,-11 r-•::.+-:e i·'r:"'t L.J. - _,... ~ ~ .J. • ·' .I;"" _,..i... .,,....._ ... .,. .... ·"" \,;.:.1,} J: ¥• ... ~- .."'-I..~ ......... \. l -· !.(...4 . 

they are fami.liar, o:r fa:Lrlv familiar, vli·i:h the r:d .. ns of i:he syllabJJ..ses 

t'l-i.ey tea.ch ( q. 4) , whe.reas in 196 6 15 p::;rostrl: "'1ere unc:ei-tatn . A healthy 

situation prevails when 98 perce.nt of rcspa'.1d:snt.s agreer at least 

partly, with these ainE as indicated by t1.e J.977 s1.:rr'ijey (g .. 5). 

All::hou:jn t.hn~'~quax:ters of the b::ach.ers in 1966 (H.S.R.C. 

Peportr p. 47) ccn~;iderr::d U1at t.he syllabuses furthe:r:ed the c:bjecti.ves 

of gs~cgrap!'1y teadung, 15 percent were 1.mcerta.i11 whether c~:- not th~y 

did, suggec:tJng that the:::e tead1er::1 might nol.:. hz.ve been fclly awa:r."e of 

Over G.11.e decarJ.c.':! t-.be perCBJ.'1tage of uncertain 

te&che:r:s has t'lrcpped .to less. than 5 pe:;:-cent, \,rhj_le fully 92 percent of 

1977 teachers feel tl1c..i.t syllabus content dw~~ fui.'i:her the aim; of 

gec:graphy tead1ing (p.13, q.6). 

~[he pn_i)le.m of co.rr.p1eting the core syllabus dur:iJ~.'J tl:.e yc~ar 

re.i.mins an jJtportant issue (q. 7) • Table 17 COTipdIBS the-:; two SUI."VE?S 

in this rega-cd. 

'I'i\BIT~ 1;. COHPIDI'ICN OF SYLIABPSES· IN 1966 Ai.\JD 1977 

(Q.VI, p.13; q. 7) 

Percent of 'J72ad1ers of Standards 

\"71:10 u:3u.ally co:::rplete con:: syllabuses 

who sc>.1dam co:np1ete core syllabuses 

'Who ne~,:er con:pl12te core syllabuses 

5-7 

44 

39 

17 

1~77 
8-10 6 

50 68 

39 24 

11 3 

(""'RC n.01 

1966 
7&8 9&10 

61. 55 

30 27 

9 13 

He part p. 57) 

Cnly cibout half the tead1ers do usual J.y succs>ed in conplet.ing 

the syllabus .. J)..]:tJ:1ou9h this pera:;rrtage is 10:;€~r t.11.an it was a decade ago 

the percentaqe of teachers who never cc.mplete the syllabus has also dropfX::U, 

sugg"E:stin9 that the pcsitio~ has not changed a,1)precj_abl;r since 1966. 

Thif3 is unfortunate. · 

borne otrc by teachers' suggesticns for irrprove.."l:ent of the syJ.lc:.bus. .In 

both S''""''PYS ·'t~lP };:.;:1a·;.;.,.,g <:!1ia,....c.c:-i-.;,...,.., ·Fo~ ''1·,1rTr"Q111· ·ng thr.> .::::v] . ..L' -.-."·:::>'l"",eq .,,,·.:::c;_· \.-Ll-VC - "._. _._... ~J.~, .._.,\...l.._,':'J-..-.,1,,. ... .J-;...J.i.1 .i,.._.J.,.. ..L. ):•f- .. .J. ···- -.L :..~~. \,.._ - ""'-· 

to shorten ~G1is wiJ.1 be dea.lt wi.i:h. in greater di3pth Jater, 
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in Section C, on the extent of the nnev,; 0 geography in South Afric . .an hisJh 

sch col teach;:Lng" 

B. . CCN'IRASTING I.AT.\J'GUli.GS C-ROul? RESPCNS:SS 'l'O 'Elli 19 77 StJR\iE':l 

l\lthough a sUghtly larger nunb2r of Afrikaans t:l1ai1 English 

gu.esti.on,'1ai:i..es was distributed, exactJy the sane n-dtbe:c (135) of ea:::h 

language group was returned for processing. Tf1is represents a 38 

percent return of the EngJi::>h a"'.ld a 34 percent :ceturn of the Afrikaans 

questionnaires. In certain aspects of their responses distinct 

differences in viswpoint bet\,;een English.w a..-ld AfriJ.:aans-speaking 

respondents axe discernible as a result of the different cultural 

hackg-roun.as and educational tra.ditions existing in the schools of the 

two m'3in languc:.g2 groups. 

Of tl:= two groups, U1e findings indicate that Afrik2ans~· 

speaking teachers are far more bi.lingual th&"1 their English courrterparb;;. 

Ha.lf the Afrikaans·»speC>.Jr,.ing teachei"'S inclicate that t.'12y have . ta.ught 

geography in both laJ.1guages canpared with lesr:; than a fifth r;:)f th.e 

English teachers (Q.I, p.l, g.6). 

TlillIE 18. CCT1PARISON OF ENGLISH AND AE'.t.UKll.ANS RBSPQ'\J!JE:N'J:'S IN 

ME.TROPOLIT.A;\r .AND NOO-MI'.ir'ROPOLI'J.'1'.N .APJ!.:l~ 

Percentage of Fespondents 

Percentage of English Respondents 

Perc2nta.ge of Afrikaans Ibsponc.ents 

Pera::>._ntage of S .A. Sd1ools (English) 

Perrentage of SoA. Srihools (Afrikaans) 

M.=trcpolitan 
J.\r2as 

63 

58 

42 

55 

45 

Non-M2tropoH tan 
Areas 

37 

64 

34 

66 

Table 18 shm1s that a slightly larger per02ntage of English 

th2n lrrrikaans teachers resfOnded to the questionnaire, t.1-iough the 

di.£ fere11ces are srnall. 

Facilities {Q.II, p~2) 

Wr..ile tJ1e level of provision of geogr~i;::hy laboratories in a11 
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ha~;2 them (q. l) • •rh.ei.Y.= 2.u:s also nea:cJ.y tvvice 22 :rn::my r~ngJish as 

Afrikaar..s sd1o0J.s w:Lth geo:j."caphy societies or clubs (q. 4) • 

T7.-il3I.E 1. Si • 

(Q.II, p.2, q.5) 

No, in Q. Title R21•"± 
~5 .SchO()}s 

% Engo % A.r: ..• 
Subscrtbfo.g 

J.._. 

6 Nat.io.:.a.1 Geogra.ph ... i..c l 61 72 50 

5 1l~·1c! {~9c}g;:.-a9lU .. cal ?'lr.:i.gazinc 
~, 40 46 34 .r. 

1 1.th.e :3c)~1t:l1 African 
Geo3'.capher 3 32 31 33 

2 'Ir:e Gc;1,.rt-J.-:t l-'J:ri C2~l 
GE.:.D:gra~pJ~lj_cal J"om:nal 4 l.8 20 •-"' 6 

3 G8o:r;:c.phy s 6 9 4 

4 '.reaching Geography 6 ;) 
,. 
0 4 

7 Journ.al of' Geography 7 4 L) .~ x 

perlo::licaJB or journals are publid1ed in Engl:Lsh1 t.11.at fewer AfriJ<:;Jar:.:::: 

than :C.:nqlish sc.'hools :;;ubr::.c:.cibe to eac·h of tJ.1f~.rn, exc.,'f"~pt fo:r 'The Scr..i-G.11. 

one p::;ri.odical per school wr£r.c~as EngJ.ish schools srbscribe ·i:o an 

av-erag;e of nearly t.v;o r;x:~r:i.cctlca1s per school. :SVe.ll. tJ1is ii::; a 1cw · 

figure, presu1iacJ.y resultLng fran the meag:ce perio5ica.l 9rtmt a.llottc~d 

If tead~ters and pupils are to ke3ep abreast of geograr..hical 

cl.evelopn12r1ts it :Ls essentj_al 'DJ.at a lo.rgt-"'r nurrber of pex:-ic:dica1s be 

Tea.dd.ng Aicis 

Schools of both 1angL1a~;c; grou::.Js i'1re approx:Lmate1y B~iJally 

equtpj_:ed w.i+-J1 a basic 111irJ.rrn.:im of teaching aids such as qlc:be.s, atlases , 

wall ar~d tc.pog.Lo.prJ..c maps, but Afrikaans schcoJ.s at<;; ls~:::s wsll eqi.J.if:l-:>:~d 

tha."!"1 their Engl:i..sh o:iunt.e.rparts in niar:y of the !iDre saphi::Jt.icatf.;d aid.<:>. 

Of ·tJie 44 aids assesse.d, aJ.most half (21.) sho1" distinctly (]j_f.f0rent 
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'.i:'able 20 Hl.e _a.ids are di vi.d:::.:cl :j_;1to h·./o sec.tic1n.s r the uppor wher:e :tJ-igJish 

schools are overwbelini.ngJy p.redcmim:rn.t al"Jd the :ta"i;.-;r Hst.ing the an]y 

f:or:r aid3 po:sessed and 1.1.SGd by r::ore Afrika:Jns school.-; .. pj_ ve gi.:-oups 

of ai<fa, a.udic~visu.3.1f r:eteo:coloqical equ:i.prrr.::nt, air··rih.oto, 

cartographic and others are involved. 'Ihose with their questicnn.a:Lre. 

nurrbe::::s ~J.ndsrlinea ar.<2 aids possessed and. ;1sc;d by rnore tha..1 half the 
- . , ] :responoc-nt smo:J .s" 'Ihs t<:~b le sho,qs in its ripper section the 

p21:o:::r:ttages of Fngltsh as opposed to Afr:Lka~ns schools l-\; possessing, 

B,. usjng and C, whi.C' .. h ·wouJ.d u~1e, if available, the aids e:;rrdbLtirig 

the greatest disparity beb!1e2n the langlJ_ag-c; groups (see overleaf) o 

'I.be generally lvN' 2.e"-.721 of possess:i.on and use e>f au.1io-visuaJ. 

aJ.d..s l.JY l~frH:ac:u.i.s sd1001s can re part.::i.y asc.rilied to th"' lack of 

availabiHty of a \:Jicb rar19B of movie fi.hm f f:i.lrnstrips and slic°k? folios 

'J:}yc:: fact tl!at the perce11taqe u.se (column B) f:Lg'Jl'l2<::: would. 

abc.>ut dou1::>le. i.::iy the c:rldi.~7.i.on of the column C perrentages sugge~ts th<:it a 

re.ady market would be available for many of the aJ.d;s if educa.ti.cx1 

depart:rrents provj_dc;d the finan("'.£ required for them and i.f fi lrr.sb:ips, 

slide fo Li. c2i 2nd fi ill's wen~ 1.::-ans lated in to Af rikaa..'1.s o 

'i'he lo!l Afrikaans percentages f o:c n-eteorologi.c2J. equ:.ip!1:e:ri.t 

indic.ate that 1-\£rikaans sch cols must 0:0 far less pracl.:.i.cal \'1;-oi.i:. i.n 

A partial ext'lana:ticn of th.e generally lcw proportic~1s :for 

Iu:rjJ·;:a;::cn.s schcols is disce:r:r;..i.ble in. the third 1rost irrportant f<:ictor 

1imi"C . .:ing the enjoyrrent of teaching for 1\erH.:aans tead1er.s -- the 

difficulty tr .. ey e:zperiE!J1c:e :Ln c:btaj.ni.ng the nec,essa:ry teach.ing aids 
I 

(Q.I, p.12, q.~LL.i:). 

English tea_chern " 

Thi:::; i.s only the fifth limi ti.r.g factor amongst 

'Ihe isolated rura1 situati.on of rrany 1~.:frikaans 

sdr::ofo is pe.rhaps paitly respor:.sible. Of the :res1x•ndents, nearly 

twioo as rnariy J:~ngEsh as Afrikar--:::n.s sc..1-iools have easy e>.co2ss.:iliili.ty to 

tli.e d1rce main rretrcpoU tan regions (P, hi. V. , Cope Tcwn-Bellvill.3 r arid 

Dmb211.,·2jnetcx'll1 regton .. s) where 2mdio·-·':;°:i_sual rnaterials w'1d other 

ge~f.Lq)~1ic eqlrip1l'o:mt are ao. dJ.spl~/ and can ec:.sily be: obtained. 

IEprove;~rent in handlL'l.g of requj_sj_ tio:n.s by E;ducation departrnsnts nay 

faciUtate acquirj_ng sorr~~ C'ids but A.fri.kaans r;di.cols will, for U-!."2 

mcst part r have to n".Inai.n slbject to tl.te d:i.s~dvantages a1·:d d:l.f Li..ci:i1ties 

of the ma.il-or6er systs.~rn. 
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Q. 
Te_aching Aids 

Gpisc:r:t=o ter for msasuring 
windir1·9 di.stai1C'..cs on 
IlB.ps 

, _.~-__ JJ. < 

'J'I'J1.CHING AIDS ( Q , II , p. 3 _. q. 6) 

c. wcu1.d 

A .. , Possess 
% Eng/C;fr 

75/63 

74/35 

71/42 

56/29 

.51/,r'.'" 
.(..._} 

;.1r/ '1 () ±0 J,,,;;i 

53/35 

76/59 

'!0/42 

54/34 

25/10 

73/54 

23/13 

21/10 

78/60 

6b/57 

??/ J.- 7 

27./35 

13/21 

9/18 

2/13 

iJ.c..;e " :.Lf 
B. Use availa.b1c: 

-/tl/S r; ... ~ ... ~"' 

71/26 

72/ ·10 

54/25 

53/19 

51/24 

54/3fs 

75/GO 

69/44 

54/'31. 

·-ri I .._,J_ 9 

60/51 

20113 

18/11 

79/'il 

67/56 

32/ 7 

26/33 

12/24 

10/15 

?./12 

7,/13 

9/24 

13/21 

15/2'± 

19/34 

2.7/34: 

22/25 

1r.:;-i~ 
.L;) <'.V 

15/27 

27/38 

41/45 

17/24 

45/4:6 

38/44 

J5/2l 

24/31 

17/24 

27/32 

r.::·1;0.·2 
:::>..::. -· ~ 
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102 ,, 

'lbe four a.ids pa:;s2.:-;3ed and used hy a larger nu:rnb~;r of 

Afr-.ikaans th2n English sd:cols a·ce ranJG;d. :v.:;..q <.l.:.LY...mgst t11e rrost used aids 

Bot11 

la119•ia1Je gro11ps feel c·qual.ly 6t:congly c-bout: using H;.ern if they were 

avail.able. 

Textbooks (Q.III, p.4, q.1-5) 

Hesponses on tJi.e u3e of textbooks shoi-7 relatively strong 

differenoes in ai:tJ.tude betWE:'en the twc language groq_.Jf:> as indicated in 

Table 21. 

') ., 
.: .. L,, T'EAGIBR FRSFRPENQS n~ 'IEXI'.800.K SEIECrra.-J 

(Q.III, p.4, q.l-5) 

Perc:ent3.ge of Respondents 
English A£rikaans 

D2pa.rtmental prescripti.on of texts (q. l) 

'A basic text to b2 used m;:dnJ.y ox­
exclusively (q. 5) 

Texts co~1fJ.:aning; for example~ to the 
syllabtlB \q,. 3) 

Cmr;?lete f:L"B<=dom of cr,oice of texts (q. 2) 

A variety 0f texts c.=mJ. resou..":c;::s (q. 5) 

23 

24 

61 

79 

76 

co 

67 

8' ":\ 

4? 

31 

Tha table indicates that Afrikaans tead1er.:: lean heavily in 

favour of a sJ.ngle basic te}.'i:book, depart..rran-i-.al1:y pre..scrilied and 

coriforrriing to U-Je syllabu...s. On the other hand, the English group 

rna:rkedly prefer g:reatr->r freedcm of choice and e.xp03ure of t.11.eir pupil.s 

to a greater var:Lety of text:::.; and other resources. 

Bet.ween 53 perC?nt (for standard 6) and 65 percent (for 

standard 10) of sd1001s UEY-2 -~~ single basic text.bock; there being a 

J?8rfect balance between En-:_:(Lish and .A-.fr:i.kaans sd1001s. 'I'able 22 

(c-11erleaf) shONs Uiat .. alfr.ough mc3t school s-eogi.:aphy text.s confo:cmi.ng· 

to ts.'le syllabus are avai.lable in both la.nguaqes, there is a tendenc-1 

for Eng·1 ;_~-.h respcnde.nts to prefer Er1·3Hsh authors and vice versa. 
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'!7»E.LE 22: TEXTrXXKS E111'LO'IED BY SCHOOLS USING A srnGLE BASIC T'iXT (Q;III,p.4,g.4) 
(Per,,;ei."ltages are of the schools de]?f-'jldfag upon o::-ie te}..tbook o;:;..ly) 

Title 

Std 6 

J\ntlor Seo::rtla:r.y Geography for Std. 6 
Juni.or Geogrc1i;:hy for Std. 6 
~Ji:ndo:..; on th:: wm~ld, B,<JOk 2? Std. 6 
Man's Envir:ornrent 

Std. 7 

Junia: Secr.z-idary Geography for Std. 7 
Ju.'1io::: Gecgi:-aphy for Std. 7 
11,:,::m 's Environrrent 
Wind.cw en tiie World: Beck 3, Std. 7 

Do.te Auth Jt Pc:oJ.:ishei.: 

1973 
1974 
1974 
1973 

1976 
19'74 
107'.': _,, J 

l976 

Crru.g et al Nascu Ltd~ 
Ba.n12crd, B8yer:.:; ct al Nason I..-i.:d. 
,Jdm Earle ,Tut.a ;:., Co. · 
Ni.cholson & l·'brton S'nooter & Sc'.1uter 

Ctl1e:rs·., 

Cr.:'.'..'Lg et al 
&zyers et ci.l 
Nichol.sen & Nortc;.i, 
,:rdm E'.r.:ir1e 

% of resporidents 53% 

:NClSCtl I.:b:.~ .• 
No.sou Ltd. 
Sl-'.t.oot:.er ?~ Sc~.hj.J.ter 

Jnt.:t & '~:o~ 

Eng. Afr. 'tot. % 

8 
7 

33 
18 

-i 

21 
7 ..,. 

.:..L 

24 

..,,., 

.:>L. 

27 
0 
7 
8 

30 
26 

5 
0 

40 28 
34 24 
33 23 
25 .l.7 
1 ~, 
~·-.t'~ 8 

Ii:I 

1;1 _.._ 35 
35 24 
26 18 
24 1 '7 .... 

Ol:h3r:S >i 0 9 g f:-

Std S 

Se.-:.ior C-eogr-<:<:f4~Y 
O.:r NSN World 
Man 1 s F~-iv'.LCGTIIT:2D.t . 

Std 9 

Senior Gecgraphy · 
r.-1ar1 's Ero1i ro.rJ:1C-;I1t 
Our NEW \\l'.)rld 

Std 10 

Senior G:::O]r' ar::h::t 
r.i:u1 1 s E.i.'-ivi:rornrent: 
OU:r. NeVl Wod.d 

;::- Others include: 

Living Gec-graphy 
Coeskisdenis/Aardrykskvnde PraktJ.es 
Praktiese Kursus vir G-::sJdedenis/ 

J.\-:tcdrykskmde Pr2kties 

197 4 S\var\2,ielder et aJ.. 
197 4 P.ari:mrd & Nel 
197 3 ?iiid1o}son & H:xton 

'c,.~i; ...__:;/_.. 

J.974 
1976 

10-YC 
--.J ! 0 

1975 
1977 

SwcJ.'1E:VC!l6er et al 
~·~it.:i1·::l_son & !;!c.(ttcn. 
Bar:1ard e, Nel 

Svrdnev-elder et al 
Ntcholson & i.vhrt..')n 
:Darn.a.rd 8: Nel 

:G.B. Eu:;~ry 

Joul:n1t et ::i.l 

L::mbrc:.'\'l1ts 

% of L\.~sponde.nts 54% 

Nr.i.~-;ou Lta .• 
i'!iaskew-M1ller 
Sho::;ter & .Sc.huter 
otiiers :-~ 
~; ;f resp:>rrlen.ts 60-~ 

Nasm; L1:d. 
Shcoter & Schut-'2r 
Maskew·-Miller 
~ of Rc::Jpcndents 64% 

Na.sou Ltd 
: Shooter 11, Schuter 
l'!oa.skew-Miller 
% of responden.ts 65!f) 

Vj_:;i, AL-ika 

21 
3:5 
16 

3 

60 
J.9 

9 

60 
•)''l 
.d. 

1 

i;n ~U ,...,, 
'-"-)' 

3 
13 

80 
2 
2 

8~ 

"' ,;. 

145 

71 44 
56 35 
19 12 
.1_5 10 

1r.·:1 
:;:S_~~ 

1·10 81 
21 12 
11 6 

Tl.~ 

142 81 
:n 19 

l 
1 "'6 .. ~-= 

}-• 
0 
t·~~ . 

_....., 



Univ
ers

ity
 of

 C
ap

e T
ow

n 

.F':Leldtlork 

P.1tho1r:fr1 dif fic-u.lty in organi.zing f :Leldwo:r},: is the lea.ding 

:Caccor lirrci.tinsr enjcry:rrent of 0009-raphy tead1:Lng for both language 

groGps ,, mor.e l\frikaons (G2 p2rce11t) t...1;.an Eng:Li::.<h ( 49 percent) teachers 

s·t.ri:::::;s it as a d:l.fficulty (Q.Ir p~2P c;.2..4). 

exe:ccises is not an. easy ta.sk witJ1out the necessary exp-2rieno3c Because 

more t.11.an twice as many l~fr:lkaans as English respondents team L.11 rural 
;,,, .. "'-"" =...,. l""'::°>·ik.:,,.,. ~ te·o-r<--,~:-,.c, 1-,.,,'rcn to a"··to:rrn.i.. CC)'n·,-L·]a..__;r."'1 of f3' 0 l··,.:J;·,1···.-r1r· ,_.J.:ea.:::> r utV:re ."U.... c.<JTIS ct;...1it:: •• ::> .1.u.v ...... .• - 1. ·'-·"'::..- c "'i:-'· .r.'-~-". ..• . ....... ,i;,.\,J,._,.._ 

st.u.die$ \·lithout b'1e ai.d er stirm1lat:Lon of contact with their colleas.russ. 

'Y.h.is increases their diffic~JJ..t.:ies in co::1parison vr.U::h t11ei:.:- more 

nuffr.:::rous .rrt3tropolitan En.g·lish counte:tp<:trb.3. 

Distinct c1ifferGna::s between. the tt10 1angua.ge groups a:t\~ a:i..sc 

evid.:=nt i.n. ths c..pinions eY.premJed on the 1'.\):i_.-:: of fieldwork in gecgr~-:iphy • 

. English i::ea'J.'lers conpareod w:L th cn1y 6 3 percent of Af dkaans tea.ch2r'E: , 

of w~10i.11 a rela.t~~.vi-3ly hi9h 28 p2rcent consicler. it of OJ.J.);{ rc::-J..i2J.~at.e VC\lr;3 

A c.ontributor;; factor :in the explanati.o;1 of thts 

diffe:mno:~ j_s hk.e1y to be the methcx5. of cc:nduc±i.Y1g fielO\·v"ork genera11y 

ussd by AfrLkaans tead1er3. Only 4,;, pera:mt of Af:dka21L.s pupil.:> 

mainly in se:--J.or c.la.ssez (q. 3) do f:Lslc1'mrk w_::;signrrents i.nvolyring 

ct'lswering qti;.-"st:i.cnnaires or vJOrksheet.s carit-)a.!.'ed with 69 percent of 

Eng.Li.sh pqp:U.s (q. 2) • 'I'he distinct:. dif:ference~::: bstv1een th:~ btm 

langtJ.·:?.g.3 gxrn.:r;:is in the numbers of English as apposed to ?-lfrika2ns 

te..ac:±ie:rs regi.:iix.ing their pupils in the vc:.r:Lou.s standards to do th.is ty?2 

of fieldwc;:;j ... : assi9run~nt is :1ndicats'd. in 'rablc 23. 

'?ABIB 23. TF.:..ACHERS S1'RfJCrl.:"RlNG ~-'IEillflO.RK AIDlND .A QUKSTICNNA.1P..E 

OR WORKSHEET, BY V\~GUJ:1.GE 111'.EDIUM (Q.V •. A, p.6, q.3) 

.Standard 

6 
7 
8 
9 

10 

Totals 

Nunbers of Tsachsrs 
English 

29 
43 
60 
73 
61 

92 

Afrikaans 

12 
24 
41 
43 
36 

60 
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w:i:t-J1 rega.:r:d to the i1urrib2rs of teacher:s requiring pupi1s to unde::.-:i::a.lff:; 

independent ind..i:vi.dual fieldwork studies as sha;VI1 in Table 24. 

'I.'lrBIE 24. TEN'.JIBHS HEQUIRTNG IllIF.PEt<]J)EN'J.' FIEID1lORK. STUDIES 

BY Ptt?E.Br BY IANGUA.C-8 MEDICH (Q.V. A; p.6, q.5) 

Standard Nt.miber.3 of Tea.cl1ers 
English 7-Urikaans 

6 15 7 
7 19 14 
8 2.4 16 
" .':J 26 17 

10 27 19 

~rotaJs 44 34 

(Q.V. B, p. 7) 

'.Ihe two language giuups aJ.so differ in thei:c e:11pl0yrcent of 

t.h=. different rnc.<lel types. Fully 89 percent. of English tea;:Yi:~:;:rs use 

maps for mast 2r.:.d IP.any aspects of their work, whereas 75 per<::;:;nt of 

AfrHrnans teachers do; s. ft1t+ .. her 23 peroent use maps for c,nly s-1nt::~ 

aspects of th.sir geography teachirig ( q" 1) , 
-

English, compared with mly 27 percent of Afrjjrnans teac'l.ers, use 

sy1molic rrodels for sa.tte aspects of their ; .. york (q.5}, fulJ.~i 4.3 per~:8lt 

of JlJ:rik.aans t2adlers n2ver use syrrbolic wcx1.eLs in contrast w.itl1 only 

13 percent. of FngJish teachers (q,6). The fact that 85 percent of 

Afrikaans respondents consider syrrboJic m:x1.el..s essential,. V8r_y useful 

or of some use, m:.,y suggest that many of the 43 percent ·.vho never use 

t'li.em do not knG11 enough about tl1em (q. 7) r and could therefore benefit 

from sorre training in their vallie and use. 

Simulations arid Ga;:nes (Q. v.c, p. 8) 

H.o...sponses to questions on sir.:mlatj.ons arid ga.rres ac02ntuate 

the 1i..rn.:Lt . .sd expcsure Z\frikaans teac.'1.ers haver partly as a resul"i:: of 

their isolati0-n and language, to nevl develcprrents LTl teachin.g. Only 

9 p-~roc>JJ.t of them have used this new tedmi.qc;e in gecg:caphy tead1.ing, 

whereas 25 perren:t of EngUsh teachers have tried it (Q.V,C, p.8, q.l). 

'l'h.2 generally ve:ry liniited l:;se of this tedini.qus (new be.iJ:l(J succ1:.:;ssfu1ly 

e..'T{)loyed o-ver.seas) suggests that. South Afa~icc::n geography teachers 

105~ 
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should be eY..posed to its a.dvantages r lX~i:h2ps throt.J.1;h the nediurn 0£ a 

based o.n a local source. · 

Problem Solvj_ng {Q. V.F, p.11) 

An aspect cf tf;e "nt=.:viu ger..:igr.31.:k'l:'./ more used by Afrikaans t.hc.~n 

Engl.i.sh teachers is prob-lerr. solving and hypothesis testing; oft.en 

errp.1.cyed in oral form by 52 r..er02nt of Afr:L~a.:m·::; ccnpared wit~ only 29 

per02n.t of English teacl1ers (Q 0 v. FI p. 11 r q. l) • Whereas 5 7 psrO?....n.t of 

F.nsrlish pup:Lls are set gec-41:aphic prd)len~:; to be solved usin~i tt.i.:Ls 

rretJ10d alone, t.'1is occurs in the classrcx.Yn of 70 perosnt of AfriJrna.ns 

respondents ( q. 2) < 

Sy 11.ahuses ( Q. \TI , pp. 12= l ti) 

Not ·:tll schools ·c;.se the syllahu,ses of their respective 

depaii::nBnt:s of education. 'lhe majority of Blad>·. schools indicate tJ.1c:tt 

the:/ :follod the National Serli.or Certificate syllabus, while less tf.lan. 

half the I:i.d_ian schools fol.Jew their cwn sy~_lcibu.s r the major:Lcy using 

that of Nat::a.1, and ethers the Tra11svaa.l syllabus. As a xesult of the 

Joint I1atricu1ation Board prescribing· a. cor.e syllabus, h0v1ever, the 

content di.:ferenc.c.s betwee;.1 depai-trrents are. SffalL Table 25 indicatos 

.. tli.e nu;1i.::1ers and percentages of n::spor1de:nts using the d:Lff~rent 

syllabuses by language rrecU.urn in rai.J...1<. o:ccJ.er. 

TABLE 25. SYLL..i\BUSES FOLID'i'\'.ED BY RESPa-JI:r-2\i'T SCHCDIS BY 

IANCJJAGE MEDIU~ (Q.VI, p.12, qc2) 

Rank Eng. % Afro % Total % of 
P-e,spondents 

Cape 1 29 10 39 14 68 24 
Trar1svaal 2 18 6 41 15 59 21 
Natal 3 4,1 16 8 3 52 19 
Orange 'E'ree State 4 4 1 21 8 25 9 
Nationci.l 5 8 3 14 5 22 B 
Coloured Affairs 5 8 3 14 5 22 8 
Indian Affairs 7 16 6 16 6 
Joint Matriculation Board 8 10 4 l 11 4 
Black 9 3 1 "' l .) . 

Totals 146"~ 138*· 273",f.· lCD 

~~.?\ fE..w scho8ls are in transition from one sylla1:n:i.s to another, hence 
'd1e. eirt:ra. res pan.den ts . 
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107. 

Jl1c.re P..fr.ik.aacs- U·!2n :S-o.ghsn.-s:f>Saking tsachen-; cL.~ fa..rn:i.liar 

with b11e sy1lcih!J.Sr~s of the st.3nda:ro::-:; 5-7 junior secondary courser '\'i'h·3Ieas 

the o~_:,:[JC:Sitc :is true of thi:.::: sta:n::larcs 8-10 senior course (Q.VI~ p.12, q.3). 

T'ne OQinions of l-\fr:lkac-..ins and Eng1ish teac~1ers on irnprov:ing t.h2 

standard;:.; 8-10 high~:;r ~p:ad.e syllabLJs d.iffr;r (Q.VI, p. l/l 1 g.11). The 

niajori.t;z of d1ose who consi..dEJ.:' shortf.ming the mo.st needed . .1..I1provem2nt. 

(·.r:;~,, r.r.->T(""'-"1'1'L-) •J .. 1ere·~as f-1-.o ,.,.,,,,.!,OY .. i "-"T C:i'l'}r)('·v·'-~110' t. j;p !='("'c·r~··d·· .,, ,t:"'-·- ....,,.~:,... ... V\J. ... .... ~ W.!._ J.LLA.) ... ~--L~ ~- ut- .i. ,,JJ.., \,....t-;., _, • .t,_ ;--:;i. ,,. '-·~ .... 

-· are English (58 percent and 56 }?ercent l."C':spsct:i.ve.:i.y). 

Afriko.fo13 teacb:~rs comprise Sr/ p2ro.~nt of those reasonably 

sat..:Lsfied tho.t t1K:. contcmt...s of pre.sent ::-;yllabuses are higD.ly relevant 

to tlle needs of r::cde1n pupils, v/nereas the m::i:.)ority (77 pPro:mt_) of 

teachers con..si6.e:.::Lnq mcr3.erE syllahuse.s as relevc<nt to a limited ext.er:t 

only 1 ax0 En.gJj_sh (qc 14) " 

'Ihe questirn. on the a.::.i.irr=, of qeog·~_-q,.ihy syllabuses :ijJ. Sout:...h. 

Africa (q. l) yi.eld:~d inconclu.siv1:; re.sult..D • In th:L~. disctiSS;ion tbe 

.writer takes a '.ralue stand wh.io"l b.e thinks will accord w:l.th '!':he \Tal112f:.1 

of the rcaj orH·y o:'.: modern acad2mic tmi ~A::rsi ty geographers. O;)v:.:Lov.3 ly 

others with dJ.ffer;;;::nt va.11.:i.e.s would hrb.:::r.t;;ret the :Cind.L."lgs di.f:ferentJy" 

A. stnct,v of the abbreviated aJ.rus in 'l'able 26 'i) \ .. ' 

{overlE:=af) · ,, .. "2.11 ~JhOtJ that they can bP. divid<=!d in::o thno.:.e 9rovps ~ 

Group ... 
J. 

GrouD 2 

Grol·i;;-> ·~ 
'·' 

t-119 109·iea.l and aca.df> ... In.ic typ.9 o.i.xrs enbo:lied i.n leb:~~rs 
(.b) ·- (f);: 

the aims cGud1ed in errotiw. and value lan9uage (g) - (i); 

the practical/factual aims (a) and (j). 

P::a.11 'l'able 26 it can be seen that the English-spE:aking t.ea.ch~-.:r:s 

con..s)_,:tE~r that: 211 the afos in Grovi._'.) lr the lcgica.1 aca.d2Inic type, should 

he the rncst :i.11!-X)rtant, Le. be r<.mked 1 - 5 on t:h2 A~List (shaded on 

Ta.blc 26) ~- even t..1le ordc~r of thc~se five (c) , (b) ; { ' 
\f;} f (d) and (f) :Ls 

109:.l .. c:::\l and possibly t...ypical of m:dern aca.de'n.Lc geographers. C'ln the 

otJ-icr ha':!d, A.frik.aa.ns speaker.s JJlclude (g), th~~ cultivation of a love 

of thf; subje.ctf ranked third of the fiv'P. rnasi:: i:.rporc:':!l.1t a:i..rrs, 'I'll.is aim 

the E!:ng1ish accord seven-th place m.ly. BGth lansr._:;.age groups a..v-e agreed 

that the p.;:·;1;.::-U.cal fo.ct.ual Group 3 c..t.ilt~=. (a) and (j) should 1::.e at the 

botto:.n of the list, wtth trB e.-rrotive/val112 Group 2 airrs (g) ~ (i) 
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TAJ3IB 26: COMPAHISCN OF 11FR.TKA.~::JS A.T\D ENGLISH Rl\NKINGS OF THE .Fill:£ OF GECGRJ\PHY TE'.ACl:L.TNG 
'l'HAT . A. SHOlfil) BE £11.:S'l' 11Y1PORrl01T 
;nNiD B ::-T'j'i:.--. ST='~Sh'r"'! lV'fY.'·T IN ~o-u'lT>U 7\-r:'l:'>TC7\1'.T -Hrr.~~ ca:rr-r-,T.... 'Q tTT . '2 1) .t'l..L 1 

• .L~l\...C.r '- · ru~ J.:.::.J ~- b..10 . b ;..Lr.i .t."'i.r:' .,C\...L' J.""ll.~ ._:di i..::~~ .. .:..v~.J.w::" \ .. n v -L I' pit J... ,q. 

Group Ietter in Q. Good C-e09-raphy Teachir!.s Aims:'* 

3 (a) To give a. grasp of the facts of worlil. geograpi.1!.y r--- (b}-----··To gi.ve an understandj_ng of geographic prcble.irs 

J (c) To give. ai.J. rn:d?.xstandL.1.g of spatial inter-
j rela.t:t.onships 

1 -1 (d). To give an understandi.t1.g of conceptual g·eography 

I (e) To train in critical logical geoqra:t=hic th:trJdng 

lJ_f) To equip for self-inquiry and furb"ler stuay 

. I (g) 

2 ---1 (h) 

To cult.i va.te a lm-re of t.'1.e subject 

To er1gender :l.nterest in .:=.a.t"1ur land and wvr ld 

l __ i~} __ _ To inculcate the ~.vorrler of creatiuu 

3 (j) To prep:>.re pupils for exam:i.naticn success 

*(N.B. 'lhes~ aim:; have been abbreviat....aj so the Table should be used 
in conjunction with p.12 cf the questionnaire) 

- 1.) 
-~ 

A - List B -· L.i.'3t: 

(·~0>10 Ti'-.q L"-'=r To+--=- 1 I m~~·L Afc__ k'-1"' .•!..~u.-'- .'C•H_• t-'J..1-~: ,~q.;.. .\...,\..Co.. 

1 
. .l.o '-''1':.J• 

---?~~--,~vm·-t?_l~6J __ :i___ ___ ~ 

1 

4 

3 2 

1 

5 

'-1 

1 

3 

2 

1 

5 

1 3 I 6 .I a I 1 9 
? - r 1' 5 j ~ I 6 7 ·~ b 0. ! : ,. . 

I ' 

. 9 7 I 8. I· 9 I 8 10 
--3 ----10 --w-r-10 I _3_r--2 ______ 4 

----r~------J 
0-verall rankings 
i.e, English and 
Afrikaans toget.'Y:;r 

'-' 
9 1,)) 
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bet'i.veen, when ccusidex:ing th~~ ELiJ:rs that s1·~:::01a., be paran-ount en tile 

.!i..···J..Jlst. 

When con.sidering the B-·I.,ist aims wbJ.d1 are stressed rnost in 

practice in South .l\.frica tod:.!y, both language grrn:rp::: elevat:e (j) , the 

p:ceparation of pupils to adi.:Leve tl1e best exarninatior1 results. 

109. 

AfriJ<:aans St:<tJport raises it from last to second rank while it is rc;;.1ked 

fourth by the English. English teachers consider tliat aim (a), to r.::!1V?: a 

clear grasp of the body of j-1'.portarrt fi:1cts about world geograplly 1 is 

stressed so much in' South Africa that it also joins the tq:> five; 

though the l..frikaans teachers lemJe it in the same plac:.-e the.y put it. 

in t..'lre 'fi..:-List ~- n..i.nth. This corroborates a finding 1."Bported else~.vt1e:re 

'd.1at South Africari geography education is too content- and 

ey.arninati.on-o::-ie..'1tated; consequently S("!"['C of th..e admirable aims set 

out in the syllabuses may not be fully realized as a. result of the sy:::tem 

itself. Thi::.> J,s sel.f-defeatil1g. Either the airns should t-8 ;:e-asssssed 

and modified or r if they are ca.1.sidered by these :msponsible for sy'J_lcbus 

construr..!tion to be satisfactory 1 t.11.e syllabuses should be. redesi911a1 to 

accord ~,vith their a.ins. 

A. riY.St. irrpo:r.tant a:i.m, particularly in re 1..ation to prsp?ratj.on 

of pupils for u:n.iversjtiES, is (fj,. to equip pupils for self-inquiry r>n.1 

furb'J.cr study. The English teao":J.ers put it fifth in their A-List, but 

it drcps overall to seventh as a result of the Afrikaans tead1ers :!.-1.stinS.;" 

it eighth onJy, bo~hind the Group 2 e..rroti ve/values a.irrs. Both languaq2 

q.roups rank it lav on the B-List so that it appears last overall on the 

B~List. 

]\ correlation analysis m:i.de Spearman' s Rank Correlation 

ccefficient for the correlation bet<we0r1 English and J..\frikaans respmd~nts 

on the A-List to be 0,66. ·For ti.'ie B·-J..1ist mo of 0,73 shc_y,·1ed a strons-er 

correlatic:n between English and Afrikaans respondents. 

less correlation between the A arrl B lists. 

'Jn.ere was far 

'I'he overall picture is considersd reasa;i.ably sa.ti.sfactor.y in 

respect of the A:--List of airrs that should be n"ffit inportar~t in geog:r:-apny 

teaming. 'Ihere is general agreerrent on the irrportanoe of Group 1 

airrs (b) ~ (e), and suppol'.""-...ers of (f} a.re only a fe-11 le.ss in nurrber 

than those for (g) and (h). 'Ihls irears t..'lrat South P...frican pl:1pils are 
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bs:tng tau9i.1.t by tea.chei-s who,, in general, agree witJ1 .con.t.8!.tpo:rary a..:i.Jrs ,. 

Ii: 5.::; unfortunate that t11e.re is not a closer correlatim 

be.t);Teen the A. and B lists { · for tl1e aim~; stressed .111 South A_frican class·· 

rccrrs ( tl1e B-Li.st) , .accord less \vi t11 the· views Qf iroden1 geographers • 

'l'h:Ls is true, particularly as far as the developITBnt of tl1e subject as 

_an academic oiscipljne at university level is conce:med. Teachers ar;; 

of the O;?inion tl1at the educational a.ut-.hol.'"i tJ.es put great stress on ( j) 

the examination,, cu1d (a) t11e rrestery and repetition of :facts (neit-.her of 

whid1 is stressed at uni vers.ibJ level) at t.he expense of (f) equipping 

the. pupils for self-inquiry and further study - a prine requisite at 

u11i.versity. Without students of geo(j-rar;hy trained. to do in.cli.v:Ldual 

re.seard1 the dtscipline caru:.ot d2velcp in South Africa. 

ex1?lcsia1 11 coupled ".o\rith the increasing corrplcxity and pace of rnod2n1 

life m:::ans that greater accent ·will be placed in future on individual:; 

to solve U1e nyriad prmle1rs facing the human race - hence the 

inci-er..:i.sing need to encourage self-inquiry. Pupils also need 

preparation for a f·~1ture life of greater leisure ti.~. Encour.ag.in_g 

.self-fr1qu.i..:cy is one way of assisting the.m to use their leisure e .. :njq/ably 

and productively. 

The Joint Matriculation Board (J.M.B.) r,:;hould 1-12.ccnsider the 

examination system and type of questions set in geographl~ and evaluate 

th . t.'. , •gtt -f th" f" ,. .em :i.n ·'le ...:L 1 o~ - ese inoings. It a1so appears tim~ for 

education df..:i:)arbrents to re-evaluate their stand on the airriS of education 

in general and of gecx;raph.-_y teaching in particular. As they 2_re 

concerned pr.Lm:trily with mass education for the whole population t 

education dcpart:rcent a.ires for geography teaching need not be the sarre 

as tlle J.M. B. airrs which are orientated to maintai11ing university 

cr1tranoe standards, 'I'h.2 ivnewi: geography trend awc.l!J fran factual 

kno.rledge to conoeptual kno.vledge should be given more con.sidera:Ucn in 

South A:Er:Lcan sc..hrol geography. Syllabuses, exaldnatio..'18 and the 

apprcad1 to qeograp':.1y should be kept up to date to ensure t11at syllabuses 

fulfil the aims si;:ecified in the preanbles. 

Final Evaluation (Q. VD:, p.15) 

En9lish-spea1<ing teadlers forned 69 perce.nt of those 1Ni'1o 

consider the...11selves as effective at geogra:r.>..ti.y teaching· a.s they could 

be (q.l). But it is the EngljBh h~achers who consider a conc.e.ntrated 
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:refresher course or a l)er.io3 of sb:;jy leave mors ·! mr.Jrn:~tant :Ln :i.ITtJrovinc-t: .... ..._...~ 't: &. ;"f 

tl;eir teaching than tt"le Afri.kaz;11s teachei;3 do (q. 2). On the ot11e r hand r · 

Af:rik.a.ans teadiers forrn tli.E~ rllO.jority of t11cse who con.sider the ne2d of 

rrore teaching aids and tJ1e aboliti9n of tr:.(-: external exanti.n.ation. syste .. m 

as effective v:ays of he:Lp.inq to inprov? their teadl:Lng. 

Perhaps tJ1e underlying differE'::.11CB between Afrlkaans and 

English teache1~s is sign.i.fied by the far.: t1:1at the rnajo1.:-i.ty o:E these 

c.la..ssirjing theimelves a.s conv-entional. are l-lf:dJcac-... ns; w1J:1ile the 

majorit'y regarcli.ng therrselves a.s mcrlern and dynam:i.c are English (q" 3) • 

NevertJ1eJ.r.~ss r tbe survey findings indicate that most ctLfferP .... nces 

between tl1e langu.age groups are relatively small and that teacbe:r.B do 

ndc. differ a. q:ceat 02al m;er the v,t10le spectrtm1. 

c. THE EXP.EN'l' OF 'l'HE "Nf~w!I GEOGR?WI-rl IN SOUI'H Af'RICJ:>.N HIG.-I SCHCOI., 
TE-:P..f..1-IlNG 

Bear.i...n9 the 'I'eaching St.rategiE:".S nr..xlel in Figure 11 in mind, 

th:Ls section of the report ~!1].11 a:tterrpt to port.ray the extent of 11newa 

gecx;raphy in South African high sd1ool teaching. It will 3iscuss the 

ah:is of, and attitudes tarmrds, ge.o')raphy teaching, syllabusef> and ot:l1e~c 

asp-2r;ts of the J.nfor.:ation cbtained from tt"le J977 survey not: d:~alt w:.i..th 

previously.. It will conclude by discu:'?sing- resouro::.s f0r lea1:ning and 

the su.r.vey fin dings on ex.a:minations. 

Airns and Cbjecti ves 

'1.he fairly high degn::e of C:Oi)sensus am:mgst respcnde:nts on 

Groq·~ ] "'11° nc~ 1''·.~~,1"'1-, ')61' 1"'0 11° 'g ·'-h' o~e th:::.·'c Q..-",1-··1 ;;.pr-ican te·"a'1e,..."' c.·hould 1..,:t,..J' •• <'""- ~1i.-:.' ~.J..v~1....1-.."- £... J..J'I, __ ... ·L :J . .' ...... ~ t....t'Jv..~ .t-l.-. ...._ .... a .J •. u :::.;, .• ~__. 

be st:r:Lv:Lng towards in their geograi:_Jhy teaching, accords ·well for the 

f UtUCS c1~V2 ] . .0'£.Xii3.nt of the "ne;.i' gecgrciphy. 'rhese are the aims , fran 

the. J_:Lst ~::rnpp.Ued, whid1 modern geographers would be likely to chcDSe 

as bel.n9 most. i.rrportant. UnfortunateJy the aJms that :i-.:espondents 

consider are, st.ressed i.i.J. the South African gerY;']::-aphic education system 

are riot in as ci.cse accordance with the nnew11 geography. In fact, 

the 11 n(;;'!i,~ 11 g2cigraphy developed partly as a reaction to the ains of GroL.ip 

3, ra11ked third an.d six~· ... h en the .B·~List (Table 26). Notwithstand-Inq 

this ·D:.r··1-i··-.y1d'·0 1"ts.: ., cons1·0~0r ~.:ha·\- +-'he, C:::outth 1."+'..-1"c•'.'.:)n ,....cog:r;::i,...:;.l" e .. du,....a-1-·;o . .., ·'·· f . C.:::t -•-•J.. •·· .J. ........ L .. I ·-· \..J.J.'"- ~.. f."l.:-...l.. (....;J.J. '::jl.:-• C"':t't ·.:t. _. .1.--l~ l,. 

system dor~s stress four of t11.e. Group 1 airrs. There i.s also sorre 

evidenc..e sug9est.ing a dCMmg:c::ding of the importance of the ex21nii.1at.:i.on 
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system upon which aJm lj) (ranked ti.'TI.rd on t.he B-L.i.st) depends .. ,~t 

p1x-sEmt an 8)4_:>.~:r::i.J.11..:~nt :l.s br:::!.i.ng conduc~:·:-;;ds exenpting or partia.11y 

ex ... ···~:rr9ting scm:-~ sixty schools in the Cai:;>'::! 2Jx'~. 'Transvaal frari. having 

to ·write the public examination.. If t11e experi,i:rent provides evid2nce 

for its extension to .include a greater 111..mber of r;chools f it ni.::i.y n33ul.t: 

i.n SO\~th Afric;m educ;ati.on becoming less exai11ination-orlentatedr so 

that aim (j j rray fall in inportance. Nell methods using the inquily 

approach could result in the elevation of aim { f) f er-.!uipping pupils for 

self·-inquirJ and fu.rt .. iJ.er study. This ooi..1ld resu1t in aim (f) takL"lg 

its p.lace alongside the oilier Groul_) 1 airrs cono:nri.tant «vith the. anew· 11 

geography in ti1e B ... L:Lst of aims stressed in .Sout'!J. ,!\..f:dcan teaming. 

'I'J.1.r;;:re is no reason, under present conditions, why t..11.e 11new11 

geography should not be applied in South Pifriccm high school.:;. In 

fact the survey sh&s it is being u.sed in some classroa·r.s. T'ne 
11ne:1111 ge.cgraphy does notf of itself, conflict wi,d1 t:-1e core syllabTu> 

which is largely drawn up and controlled by the iT .M.B. 'Ihis control 

is perhaps unfortunate, for it ITEans tb.at a universit<1-orientat(~d 

body, interested in prepa..."'ing students for e..ntrance to university .. 

decides on syllabuses for the education of the mc:1sses, a small 

pero.'?'ntage of wha"TI will attend university. There is much to be said 

""!:., ... , 
.u_,:,. 

in favour of the British b,.,ro-tiered system of education whei'B the 

univsrsity entrance authorlties only control syllabuses for a relatively 

small nunbe..r of A-level pupils. It allo.;s the mass of the populc.ce 

to ba.Jlefi t fro:n a less academic, perhaps lLIOre relevant, 0-lew~l 

education, before going out into the world to make a living. The 

South African di.f'fereritiated system has similar ress education dJjecti v1~s 

to the British 0-level system, but these cannot be realized while it 

is an acac<:-miic straight-jacked prescr_U)ed by J .M.B. oontrol. 

In the present situation, it would perhaps be true to say 

that the South ll~frican education system d02s not prevent the 11new11 

g·eo;rraphy appnuch .- but al la~ its devclqn-ent . rather than encoura.~ .. Lng 

it. Ceitainly, many as-pects of the 11new" gecgrophy may be u.sed 

within the franewo-Lk of the present system and sylL:::ibuses. 'll1.e need 

for fairly strict adherence to the oore s-y·llal.:rus necessitated by the 

pubJic examination systern, and the tf-.mdenC'.f for South ll....frican geografhy 

teachers to depend on the t.extb00,1c and fo1lo-.V' trad:Ltion, teaching cs 

they were ta.ught, :m:Hitates against raJ:?id changE~ to the "na-J" gecgrap.11y 

· in South 1\fri ca. 
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Syllabus .M:x'.lif5-cation 

'Iher; are enc'Olrr.:aging signs of support for aspec'cs of t.11.e 
0 newtl gE:~OCJraphy :i..J.1. the ::recorrr1.12ndations for inproverrent.s .in the various 

geograi:_:-hy syllabuses advoc:at.J~d by t.he majority of rP....Spon.dents to the 

19 77 survey. 

'Ihis support for the "new" geogr~':hy i.s mcst strongl-y shewn 

where the pressure of the pu"Jli.c examination is least felt, in tt1J.e 

113. 

junior secondru.."}7 course of gecgrai:>hy for standards 5 to_ 7. In cc.rrtrast 

with the se.ni.or course where shortening is the most strongly advocated 

change to the syllabus, and. despite the fact that only 44 perD"'_nt of 

respondents canplete the junior syllabus each year (Q.VI, p.13, q. 7), i3 

shor."'tenin<: of the syllabus is only the fourth priority for its 

irrprove..'11..~nt (Q.Vl, p.14, q.13). All three alternatives for irnprOV°Jrent 

of tli.e syllabus ra11ked ahead of this one (shortening) are strongly 

orientated to the 11new11 geography. 

Although 29 percent of teadlers are satisfied and ariother 61 

percent are fairJ.y satisfied with the C0ntent of the st'a.'16..:.rds 5 - 7 

syllabrn, the rnajorj ·ty felt that it could be improved. Fully 73 percent 

of Y'P-5pondents · advoc..ate the changes con-~ained in Table 27 • 

Rank 

1 

2 

3 

4 

. Tl.SIB 27. MODIFICATICNS Aifvcx::ATED FOR THE srANDA..T-IDS 5-7 

SYLLABUS, RA!.~ill) (Q.VI, p.14,q.13) 

(Percentages based on the 197 who responded to Hie 
question though sorre c.."lose tvvo or t.h:ree alternat:Lves) 

letter 
in Q. 

(b) 

(c) 

(d) 

la) 

Abt-. • ted ~'f' ..... * :;.irevia mcx.:u ic.a1..J.on . . 

Less i"Bgional gecgrc;1:ihy, more case studies 

Redesigned "new" geograt:hy course similar 
to O.G.P. 

South African e:J,lJivalent of G. Y .s.L .. 
S-hortening, e.g. gearorphology left out 

% 

50 

41 

29 

25 

*~.T B J.''4 $ C' 'I"nese JTOOi.fications have been abbreviated, so that the 
table should be: used in c0njunction with p.14 of the 
qu35t:ionnaire. 

'I'he fact that a course rrodelled on the O .. G.P. met with the 

stpport of 1nore than two-fifths of the respondents is encouraging for 
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the develq;:rent of tt.e unew" gsog-.. cap.:1y j_n South l~rica, because~ th~::; 

o. G.P. is stJ.7 .. :mgl:y or:Ler1tated t\:.i·1ards the pc'TI .. losq:hy and rretJ-;.cXi::: cf 

"new" 92ogra.phy. That so n~a.riy· t..ec.lchen:; axe prepat-ed to support a 

br.=.ak ~}ith the past 1,.ll.1e~11 the ~:mblicat:Lon itsel£ has only been .tn 

114. 

circula .. U.on for a :few yeai-s , speaks well for :L ts quality and for the 

op=n-rnincL.::.cl judgem2nt of geo~srart1y teachers cpting fo::-:- this a.ltemat..i.ve. 

By so doing· t:hey be.lie tht::! tra:1Ltiona1 conservati\rlsm of the teac.hii1g 

bcdy. 

AlthoL:.gh only 7 pero=nt of tead1ers are not at all S<.:!.tisfied 

with the ccntent of the higher 9rade syllabus in standa:cds · 8 ·- 10 

{Q.VII' p.13r q.10) r :.i3 percent ccnsidr:::r that there should be qreater 

dif fe:centiat:i on in o:x1tent and standard bet\·;een the present h.ig'Jer 

gr.'''"' {T-I G ) '"1t" c·'- ..... -- -,rd rn-'""de (', ,-.. ) .C.~- J •. ., t'. t...u ..J . ... , ~OJl(J.ct..._ ":1.:..C~ · Clo Ut. f_··~.:t 1 labl!.Ses (q ,. 8) ( 36 pero:.~nt 

of respondents disa=jree and 12 perc.ent are unsure ). 'Ihe rcodific.ations 

which 68 percen-;:;. of respondents would like to see inple..rrented in S.G. 

sylli=Jbuses are indicated in ab!.)reviated fo:rm. in Table 28. 

TABI.18 2 8. rr,ODIFICZ\TICNS AD\.:\:CAT'ED FDR '111.E 3 • G" STAl\Jl).ARJ-:6 8 ·- 10 

Rank 

1 

2 

3 

5 

letter 
in Q. 

(a) 

(c) 

(b) 

(d) 

(c) 

(Perce.ntago....s a..re based on the 18·~ who .respond;;:;a to 
t.11.e question thol.<gh sane chcse hvo or t..1-rree 
aJ_tei-nati ves) 

Abbreviated ~bdifications *· 

3horten:ing 

Shortening, but rrore appU_c..ation of 11ne.v" 
geography 

Less factual, more conocptual geo~·a.r;ti.y 

A different SJ?2cifically s .G. syllabus orisntated 
to creating attitudes anr1 valircS by t.11.e study 
of c"Urrent events an.d world prcble .. ms 

J:.bre regior1&1 geografhy 

* N.B. ~hese nn.i.i:Eications have been abbre"\iiat.(-;;d, so .that the 
table should be used i11 conjunction 1.-i:i:th y).13 of the 
que.stiOTh!ai.re. 

% 

61 

47 

45 

37 

18 

The m::ist stror?.gly supi;Drted d1ange 3Cl:vocated. for H .G. and 

S.G~ in star1a.a.ras 8 - 10 is a s!1oi.teni11g c,f t.he s~{.11.abus, bLlt. t~ere is 

strong support for W-~ a1teL11atives incorpcrat.in•::; rrore of the "ne.,i' 

ge03"raphy for both 9rades. 
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Alt11ough 29 pe . .rca1t of tead1ers are satJ_sfied 2nd a further 64 

p~ro2nt are f-airly satisfisd witJ-1 the conte:nt of the ILG o s:-/1] a}:Jl.IS for 

standards 8 - ~.O (Q. VI·' p.13, q, 10) t 78 percc·mt cf respondents feel 

that the changes surnmar: is(:ri in 'l'able 29 'WC''illd L'Tpro\'11= it. 

Hank 

l 

2 

3 

5 

TZ.IBIB 29. MCXITFIC'.J".\TION.S ADVOC.7.l.TED FDR 'l".:i-i'E H .G. S'I'ANDAt"'IDS 

letter 
in Q. 

(a) 

{d) 

(c) 

(e) 

{b) 

3 - 10 SYLL.~BUS 1. W':N.:-<FD (Q ~VI " p. 14 , g. 11) 

(Perc:entages based on th1_;; 211 who rssponded to 
the qusst:Lon, though sorre. chose bvo or three 
alternati ve.s) 

*' Abbreviated modifications· 

, . ..,,__ 

ShortenL"'lg but :rrore appJica~'i.on of "ne11" 
geo9raphy 

Iess factual 1 more corK'..eptua.1 geo;-;rc:.phy 

Study of current events to ::rea.te attitudes 
and valu2s 

Jvbre reqional gecgr t'qhy , rrore crnJntJ.:ies 

'* N.B. These modificatJ.ons have been abbrev:i.ated so thaL tt.2 
ta?le ~3hould be r:sed in ca1junct::.on with p .. 14 of tl1e 
qusstionna.ire. 

% 

53 

51 

38 

26 

14 

It is interesting to not.e that sorre aspects of these c.! .. te:~:::natj_\lES 

were includeri. ]11 the FLS.R.C. recaw,Pndatio::"s a. decade a.go. Tne .1966 

findings sh0.~ed that 

I! applic=d political gsogrnphy with the accent en 
i:oterp:cetation of current world prd::ilem;, and the ~·:i::~latirn 
bet.w2c;.n j;-rL:ernatior.al C..'C..'lfl!l'erce and pol.it.i.ca.1. affaj.:r.s, and 
U1e supply of food thrcn1c..Ji10ut ti.tie world, should be added 
to the syllabus a..s te:?ics 11

• 

Supprn.:t vaxJ.eJ t:com 62 percer1t to 93 perCY~1t amoc1g pl.-ovinces 

., 

( Condc~:nsed. f::n.g li_sh Peport, p. 9) • Little evidence..; of t.11£.~ .i.rrQlein.~ntaticn 

of tl1:2se recnrnm::..11.datiG1s is di::;cern.tble in present sy.Llabuse..s o It i..s 

to be bo.p2d that m:>re notic..e of t:eadll'2r opinj_on in 1977 ·will b2 tak~:m 

by syllabus O:)ffpilers r than at'JfX}ars to hmre b2eJ.1 aceorded the 1966 

Neve.rt.he less , it speaks ·well for tl1e cc.ltpi lc:::rs of 

the W'.:51-i cti.fferenti.ated syllabuses that 86 perce..11t of teache:cs regard 

pre:::~ent sy.Li ab1;.s content a.s re;:;,-::onably relevant to the needs of t.i.11.e 

m~Xiern pup.U (Q,VI, p.15r q.14) ~ 
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116. 

OIHER FA.C2:T.3 Of? 'l'BE GEOGPJ\PEf'l 

From a o.'Jrrparison of the info:r:u:::,t.i..on in Table l v<7itb the 197'7 

findings r Lf- appears that less· 1.J.Se is rrade .iJ1 SoL1tl:t Afrlca of models 1 

simulations, garces and stB.ti~rt.icaI ;ynd qu::intitati ve m:~t.hcd.s thon 1,,rss 

dcne .in the UrLi:ted Kingd.an 2t the beginning of the decaf.is,. 'Ihe local 

sitration if' :j.J!proving ~· ti.11.e l:L.S.R.,C. Report:. pn-:;se:nts .Utt1G ev:i.ck:?nc--e 

of the use of i:.h2se facets of the 11nev1" c;reo'.JLaphy a deC'-<::i.d~ ago. 

M.-:x3eJ..s (Q.. V B, p. 7) 

rrz1BIE 30. TBl\CHER DSB OF MODELS IN GEOSI{!\f'HY 

Pero.:.--~ntages nsing different types of models~ Usually Ofte...D. Seldom IJ~\;~~x: 

l\"0--ps ( q. 1) 
Ico~TLc models (q. 2) 
Iccnic lr.r..<leJs ccmstructe:i. by 
Iconj.c mcdels constructed by 
Synbolic models (q.5) 

t r· "'d•or (q ·j-\ -':.::~..J. _;t. _._ ;?. • J 

pt~i ls \ q • 1l) 

48 
..L6 
ia _, 

6 
9 

34 17 
40 31 13 
15 ~q s ... ·;;·-

·-·I 

J-4: 41 'JC ..;_,. 

4.L 22 78 

'I'ec,.Ch.er q>ini.on on the.i.r use (q.6J: Essential VeJ~)! Sorn:~~ Lit:t:I.e 
Useful Use nse 

41 36 21 2 Iconic rrcdels 
;:)ynbolic m:rlels ?'" ~.J 33 36 10 

M.:>.ps have always· been held to be "the: d1i.ef tool in. the t:r2~e 11 of 

tl1e geog:capher, yet 17 percY....nt of respondents indicate that tl1ey are used 

for only som2 a.sp2cts of thetr work. Maps of all types (atlas r si<:.etch 

and topcgrap1.:Jic) are used by 82 pc-rrcent of pupJ:Ls for rrcst or m--Jny aspects 

of t110ir work (q. l) ~ 

Synbolic w.JJeJB are seldom or nev•?T used by half t11e tea .. chsrs 

and a furtJ;.2r 4.1 p2rcent use the1n. for onl"y sorre aspsct.s of the work r 

leavimJ a mere 9 percent \·tho use t.hen1 for rrost aspects of geography 

(q,,5). 

(q. 6) • 

Yet, strange:~y- r 90 psra'7_nt c·onsider sy:rboHc nuJels usefuJ. 

\\hy syrrboJic rrodels should not be. u-sed rrore is not clear r tl1ough 

it nay be thRt half t:h.2 teachers have j_nsuff:Lcie...vit. Jmc:w1edse of tJ-1.eln" 

Iconic rno3.els are s:=~ldo.n:: or m:;w;r used product.iv£~1_y by 44 

peramt of tead-1.2rs (q.2) despite the fact that, for irn~tance, relief 

rncx3e1-ma'kir.g is a rrcst 1.:i.se£u1 exerc:lse partj_cular1y fer artistic o-:r:· 

de:xtrous p\Jpi ls • In only 20 pe.:co::.m.t of schcols do pu·p.ils build icxxuc 

m:X.els often or usuall:'/, thouqh the):' are cccai:-:.ion.a,liy buj_Jt in another 

l1l rero~nt of sd1ools (q .. 4). 
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iccnic mode1s are i.mknrnm wb . .:Lch, cc:nsider.i.ng hrnv usefo.l tbey can be. in 

illustrating_ tl12 ccncepts of c;ontour dra;.-:ing, is a most disquieting 

;.-.:.itt..i.ation. 'rt :2.s su.r.pri.sin.9, rerrelTbering the pri=>--Ssure of ti.ms an 

most teachers, that nearly three.:..c-~uarters of them build iconic m::dels 

t..~e1IBelv-es, even if O'i?er half of t11em do so but seldm1 (q. 3). 

'lne value of all types of m:::deJ.:::; to gocrl geography teaching 

should be ::::t:i.:ongly errpha.sized at every opportunibJ, e.g. refresher 

cou...rses, if incrE::asing use of theSe aids is to be encouraged. 

S ' .,.1 L' -. r• (Q "i7 c 8) imu.1..a-cions ana \:iarnes ~. v. , p. 

1.17. 

The overwhelming rr:jo:dty of South African g·eogrcq;hy teachers 

have never 1.:isAd sirm.11ati.om:1 or gamss in t11eir teach.Lng. 'I'his can be 

ascril.1ed to t..i-e relatj_vely short ttrre that such a.evices have bf?en in. 

general use, even overseas, 2x::d to the f 2ct that ve1y little dev;::~lcpm2.l.1t 

of this sophisL.icated teaching strategy has so far taken plc.o:; in tnJ.s 

count:ry" 

1)nly one respondent uses simulations &'1d games often while 

11 per8ent have useci them a few tinP-8 (q. l). A furt.her 6 psrcBnt have 

.. used them 0nce only o Of the 17 perc-ent of teachers who have uc-ed ga.rres 

at allr about half us12C.i garrbs developed by others, ;,v'nile 60 pe.rrent 

(perren':ag·es c::lculated on tile base of the 45 respondents who hffile 

used simulations arid games) 1 developed them t±1e.rrselves (q. 2). The 

garres whidl ha\78 bE:~m. used \.:ere half conpetitive and half non-corrpetiti:ve 

· (q. 3). 'I'he va.st majority (87 peroont) were group garnesr only 29 

peroa11t b2:ing designErl to be used by the incliv·:Ldual (q. 4). 

Despite t.he srnall nurrber of respondents who have actually 

used simula:t:tons and garres !' 4_1 J?2roent of the 231 respondent teaQ'iers 

irilicate they are c-.ertaj_nJ.y or prc:bably worth the sxtra time t11ey 

usually involve, cons.idering the diverse benefits often gained by 

participants • 'Ihese include interaction through role·-playing 1 the 

apprecia.ti.on of d].fficultj.es involvro in real-life decj_sion~m3Jdng 

and r:;ersonal invohem=nt in geographic prd:ilems. A further 37 perCBnt 

were u-.ricertain wllether it was worthivhile spending extra tine on 

sj_mulations r leaving less than a quarter of respondents doubtful about, 

or defi.pj_-teJ:.t agaiz1st, doing so (q.5)" ~Chis is enoourag-lng for the 

future use of fd.Ir::ulations and garres in South Africa,, 
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Of th~ .rc~s110nO.e.lltS ~?ho do' riot genera1ly Uf:>e simt.1la.tions or 

ganes , 45 pe!."02nt would .like to, but feel that t11e syllabus d02s not 

pe.nnit enough ttme for tbei.r use. .Another 14 percent of teach.<:~rs 

would .like to use sirnulation games , but de, not kn.ad haw to begj..n. 

·Ne:~i..rly a third of teacben> (32 Pf"rcr::nt) indicate that they do not 

kl'1atl E:~r:()Ugt1 a})01J.t ga!ll(.:;s or tb.eir:· ·vclllk; (q ~ 6) o Perha.ps tl1e answe:c to 

thi_s dtf:facuJ:i.:y is fc·r 2. South l-'.1.friccu-:. fi]m to be miifu shcw:l.ng the 

advantages to be gained fran sirr.u.latic>nc and g-arr12s ,, hall they operate 

arid hu11 triey can be developed by the teacher. 'J3.'!er.:::: are .suff1cient 

South Africans wi t11 tJ1e knrn,;'ledge and e:x,:?erience to be ab1e to 

prcx.'l.uc.e a successful. aDd informative fi:L'Tl on the subject, and in thi.s 

·way, to disseminate the k.not1ledi;1E and the value of this as1>ect of tll.e 

"newn gecgrsiphy ,. 

Stat.istic2J. and Quantitativr~ M2thcds {Q.V.E, p.10) 

lJ-13. 

It is j_mportant when interpreting· i:he dat-:, on statistical ar:3 

que:i;.1.tH:ative m2thcds to bear in mind t..11.e di.spari.ty bebve.:cn tbe rn:mbE;rs 

of t~a.chers who a.nsv.;ered the questions ·about t.ne traditional graphs, 

hist:CY:Jra:ms r- etc. {tl1e nurroer of :t"Bspond?nts ranged f:rom 22C to 259 1 

i.e. 81 perce.11.t to 9~ perre.nt of a:i. l resi:oadents) and the very much 

sma.J l .. er nurrbe:r who responded to tll.e queFtions on t.he rao:.t.'B reo2ntly 

· errployed sc:.:i.tter. graphs; rank rorrelations, etc. v.i'nere numl:"Brs ~,;ariec1 

from .1.30 to :os 1 :L. e. 48 pero:~n.t to 77 }Y::ro.:nt of all :respondents. 

In ot.t;er vmr0'3 t:.1."i£~ pr=ro2ntages rega.r.d.ing the questions on the lJ.tt.er 

group of statistical ted1nigue.s a.r2 based Jargel:t on ans~•er~:; from only 

50 ·~ 60 perC"f::mt of ti1e total nurrber of re.sponcient:s. It could be 

asSUi.Ti,?ci that the i-est of the respondr.mts kno"i' little about m.:::x..iam 

stc=:tb.stical techniques r and therefore do not 12.se ti-iem at. all. (To 

e.;Jplla;ize the cont:cast bHtween the use of' the traditional and rncdern 

statistical t..echni.qu~;s r t11.e percentages :referring to the latter will, 

in ce:cta.L1 ci.rcurnsta.nces, be :Lnserted in square bra.ckets [ .. J beside 

tt;,e percenta~:res c.pr..ertc:0..ning- to tl1e traditional tecin1-::iqi1es. ) 

It is surprising that· 10 per02nt of teachers indLcate that 

they never i . .::.::;;:~ even the traditional gra,_".:!hs or hi.stogra::n::; (q. l), for 

it is dLfficult to understarld hrn1 the subjeGt. can be taught effectively 

without a.t J.ea~;t the aid of soire statistics, It is not unexpected 

that the nl.ID'ber of tead1ers v1.!10 never rn:-ik.e use of quarrd tative 

tJ~chnia ... Uf:;!S :suc..i-i. as scatter crraoi1s and rank correlat:i.ons j_s as hiqh as .. , .. -
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·,,. 

41 perrer!t of ·t-J.1e 208 respondents t.o the quest.ion, given the gene:rally 

conservative nature of teachers. 

~rable 31 sha:vs tl1at of the 90 pcrce.nt /}8 perc2.J."1!7 of 

respoodents i1ino do use the traditional /fa::x:Je:r"f.i/ statistical met11ods·, 

&"Jout half (48 percent) {j2 pera:;n!/ do not require their pupils to 

collect 'd1e data themselves, \·ih:.lle only 11 peroent [4 perren;·~7 of 

respondents often :t:e:ruire pupils to col1..=;ct the data therrselve.s (q. 2). 

Althoug11 nsarly ha.lf (46 percent) of the pupils plot or work vlit.h the 

traditional type data often by themselVGS, only a fiftJ1 (21 per0:-~1t) 

do so with. tne modern statistical Irethods (q. 3), though 38 perce.:nt of 

pupils do occasionally wo:r:k alone 1vitl1. both typP..s of statistical 

rretha3s (q. 3). Most teaa.'lers con. .. sider that the majority of their 

pupils enjcry working with statistics, though over a fiftJ1 (22 p2.r0 .. znt) 

are unsure witJ1 regard to t11e traditional t-ype and nearly a t11trd 

(31 pera::.mt) are unsw.-e ·wi'd1 regard to tt1e nodern statistical :methods 

(q. 4) • l~ further 5 pera=nt do not· think cl1ei.r pv.fiils enja_1 workin:J 

with traditional, while 16 percent do not con.sj.der t11ei.r pupils enja.1 

.workinq with. t..1-ie model.!l stat1stical tec..11n:Lqu2s. Teachers agi-ee tl1at 

119. 

th?.ir puplls cannot be relied upon to dra.·1 indep2ndent. acC'::rat:.e 

mnclusions from either of the two t:y""J?8S of statistical repl."1-.::Sel'1tations 

(q.S). But, w.Lth a little help, 45 pe:rcent may be able to if d~aling 

with the traditional, though this figure drcps to 31 percent wbL!. 

consicJ.ering the rrodem rrethods. Fc:i-:- the Rst, it is a case of sane 

pupils being able to manage, but not_ others (41 perce.."lt) {45 perce.ny, 

while only 2 percent {j2 percen_!:] can never :m.ana'.Je to drc:N accurate 

C..'Orlclusions at all (see Table 31 overleaf) • 

LY·=spite these rather 10:-1 peroa'1tagcs almost 80 percent of 

teachers ronsider the tradi tior.al, and 62 percent consider t.be rocdem 

t..ea'1J.-:i.:L•::j'ues to be effective ai.ds j_n geography teaching, whi..le a furtt1er 

12 p2r02nt and 26 percent respectively are unsure (q.6). Fu:t"t:hennore, 

89 pe:r:02nt of teachers corn::.:id.'?.r tl.1.e traditional, and 78 peroent t...1-1e 

m::Xlern. tecbn:Lques sometimes useful or essential, with a furt:...11.er 8 perce.nt 

£i8 r::erceny being 1..m03:Ctain (q. 7). 

Th:Ls sugg,~st.s .:>11 cpen-1i:1indedness which muld assist teachers 

to rra:;;ter the mcderr1 statir:;U.cal tec.1Jni..qu2s at depararental in.service 

courses ri.Jn by the un:Lversit:ies ·or at Tead1ers 1 Centres. Sixty-four 

respondents fE::el the. need for such courses by indic..ating that they kn.ON 
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TABLE 31: THE USE OF STl\TISTIO..L AND QlANTITATIVE MEI'HOIB (Q. V.E,p.10) 
{Figures in pa._rcentages of respondents to question, N = 270) 

Percentage of pupils using t..11.em ( q .1) 

Pupils collecting data t11errselves (q.2} 

Pupils plotting or working data the.'Tl.sel ves 
(q. 3) 

Pupil enjoy11l.ent of their use (q.4) 

A. 

Usually 

29 

Defir1ite 

19 

Traditional Type 

Often Seldan 

41 20 

11 41 

46 38 

Fair UnsULe' 

54 . 22 

Alone With Help Sorre Wit.h. 

Pupil ability to draw accurate 
conclusions (q.5) 

Ef fecti 'ileness of these rret.11oc1s ( q. 6) 

r.rnpor'0:..U'1ce in gecgr a.phy ( q. 7) 

4 

P't.pils M.uch .P.id 

45 41 7 

Veri 
Effective 

Scmet.llne.s 
Helpful 

23 56 

Essential Som2ti.me.s 
Useful 

39 50 

Little 
Use 

9 

Little 
Use 

3 

Nev-er 

10 

48 

16 

No 

5 

Never 

2 

I B. 

I U>":;Hy 

l 
I f ... I D8 -ir.i 1:.e 

I 10, 

I l With Help 

l 31 

Unsure! Ver; 
Effective 

12 I 18 

Unsu~elEsse..~tial 
I 

8 i 32 

Recently Developed 

Often 

17 

4 

21 

Fair 

44 

Sorre 
Pupils 

45 

Seldom 

34 

34 

38 

Un.sure 

31 

With. 
.!Yilch Aid 

12 

Sareti...'Tles Little 
Helpful Use 

44 12 

SoroetiiTeS Little 
·useful Use 

46 3 

Never 

42 

62 

.41 

No 

16 

Nev"Br 

12 

U.nsure· 

26 

Unsure 

18 

I-' 
(\J 

? 



Univ
ers

ity
 of

 C
ap

e T
ow

n 

little al::out the use of statistical and quantita.t:Lve methods. Nearly 

twice as many complain of th.e lack of tiI11'2 or that their pupils a.re 

:non-mat.hernatical and do not understan.d the r:.otation used witJ1 

statistical rreti.~ods. Cei.."tairlly r for sane i11dj:viduals 1 there is a 

mental block against the subject "W11.ich is extremely difficult to 

overccme (Q.V.F, p.11 .• q.7). 

'lhe unsatisfactory overall situation in South Africa concfil'J.l.i.ng 

these facets of the "ne-w" geography is not without hope. Responses 

indicate that at least a quarter, and often cor.tSiderably more, of 

teachers are using m::Xl.ern statistica.1 tech.n.iques, having been txai.Ded 

in their use at urLi.versity during this deco.de. It can be concluded 

thenf that, al.though these aspects of the 11new" geography are not 

effectively or oft.en u.se..i by the majority of teachers, there is a large 

enough siroup using the current trend, to ensure tha.t the 11n5·;r" geography 

does make its p.cesence felt. But much rrore training is essential :Lf 

South l~rican geograp:iy teaa~ers are to realize fully the potential 

for effect.i ve, st.irrru.lating teaching •. 

~IBSOURCES FDR I.EARNING 

Resources have always been :ilnp:>rt-311t in effective geog:i-::aphy 

teaching, but with the "nc.-•vi' geography ap_t)roach they have become 

essential. 'l'he effective ·teacher net'rls w bring the earth into t11e 

classroom, where rc-ost teaching must, of necessity, ·take place. 'Ihis 

may· be more easily and effectively achieved by the go:yJ teacher with 

the aid of an ever-increasing range of resources. A wide variety is 

needed to cater effectively for the wide range of personalities the 

tead1er is a.ttanpting to stiraulate. Iea;-:J.!ing takes plaC'..e rrost rapidly, 

productively and beneficially whe.ri the pt:ipil is interested and regards 

the process positively. Interest is sti1rulated by appea.1 to auditory 

and visuai senses, p..=u::ticularly the latter; a variety of stimuli 

should generate interest., and thus a positive attitude from all pupiLs 

to..va.rd.s the subject. Effective learnJng is largaJ..y dependent on 

pupil attitude which, in tum, is dependent upon gecgraphy teachers 

and their use of resources. 

Geography teaching would not necessarily be clrarnatically 

j.TCg?roved if a wide range of resou;:oces was available in all schools, 

for the resources in themselves do not make for better te...aching. 



Univ
ers

ity
 of

 C
ap

e T
ow

n 

Hathe:c, resou::~ce;;; enable the weJ.1-preparErl teacher to rrake les.sc:.ns ;-rcre 

realistic, m~an:i.ng·fui and 1.mderst.andable to a class. I~som:ces such 

as fiJrns 1. f.i1J.n..'3tr.:i .. ps r slides, phot1.:.v0r2;::hs, (obliqtJ.e, a.ir and ort.hcr) 

at:Lases, maps, VJall d.i_a.grams ai:id rcc.X:els ca11 also be of cor.side.rabl,s 

benefit if useJ. by the p<Jpil in conjtmction wit.h tJ1e inquiry ncth.cr.3. for 

<.li.scovery leai·~·;ing. 

SorcB of the reEources have alreaC.y been discussed jn this 

report. Others 1 a:Lisi.ng out of the invesU.gat.icn, require aw,t:ilifi.cation. 

learning is to take place. It should be as easily a.nd as oft.en 

a.ccess:ible as r:ossible. Ideally, the ge'.)graphy roan itself sho_uJd 

house .resom:ca.s for :rea.dy rere:cence, These n.'lCYt.er ials rna.y . include~ a · 

of .:.itlo.se.s: s+:.atist:i.cal dctta sources an~ pa...ricxiicals. 

A wealth of use:ful illustrative qeographical 1n-::ite.:ri.2l is 

a.vai.lable from the per.iodj_cals li:r~:ed :l.n Tal---le 19 (p. 99.) '£0.G tv10 most 

}'X)pular m:igazini:::;s contr .. ii.n up-·to-a.at:e artt_gles presented in an 

int?r:-:at:l.rrg r a .. m.cise and easi.ly __ r~adable_fo:rm app2al:Lng to pupils. 

'i'he two So'.'Ul African. jou:cna:Ls; next in rank:, sc.is.!.12t.illl-2.s lnv2 a.r~iclss 

01) g·eogra.pl" .. y teacl;ring while other articles enabL~ pupils to keep abreast 

oF c1 .. 11:r::nt. dev.::1op:rents of interest to theln in South .Africar.!. geoc;rraph:/ c 

Ge<Y3.Ea:.;l1y, to v.tl.ich only 6 psrcent. of resp:in~ents subscrib2, has w:;eful 

arti.cJ.es cat.:.er.ing for a widE::: range of geographical interest and is 

·p2rhaps more re.ad.able by pupils than many ot:her qec:graphic journals. 

~eaching_ C'~~~<?-.2'2i and the ~c~~·l _ of . .!'~::ira.ph:;z:. are reSJ:.."'E.'Ctively tl1e 

British and Aneri.o-J.n }:'Brj_odicals catering p-:rrticularly for teachers. 

They cxmt.a.~.n numerous excellent articles on nZ':! approaches and teadLing· 

method.s, with exa.:rples vli1ich sometimes may be directly appl:i.ca.b1e in 

South Af d .. can cla.ssro::ras .. In addition to these, there arc ntirnc.rous 

oth2r periodica1s which occa..sior1ally produce excellent articles of a 

geo~rcaph.ic na.ture. All f.>taff rrembers could be asked to lock out for 

t:hes2 so that photostat copies m3y be rn::.i.de for the geography lib1:':ary. 

Fill.ch of this typ2. of nat;ei·j_al can_ fit? --~.epro:l11c2d in tran.spare11cy 

Many teache.rs are ncN 

building up a ljJ:ir:_c.u,:y_ of useful E~?U£C?. _rna,t:_~rj:~l!:)_ incl:!~~Lng stati~t.:i.ca:L 

t:Qblss; __ grar..hs, _sketch_ITh:1.ps r-~- (lj_ac.n·a:tT'.S,. drcrvrtngs, ~m:X:k;ls, tests and 
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e.xmn:\.n.a .. t:L.:n: CftlE:~stj_ons· in t.ransparency ___ frn-:::n. 'J:hese can be ea..sily . 

stori;:::d and, trn:ou.j.1 an effective indexir:q system, located fo;:- j1Tn:c-0iat .. e 

Prepa.r:::i .. tlo:J is_ fa.irJ.y tim2·-consurning and to avoid 

dupli.c:3.tia.-1 cf time ar.d ef f o:<.:t:, sane r3rJ:ioo1s bu:i ... ld up a depa ... rb:w.::ntal set 

vJhich is a.vailable to all geography teach2rs whE·n n:-quiDs>d. 

'lnz~ 1977 findings ~;_nd .. icate t-;..c...t only Jirnited t::se is bzd..n.g m::tdi;;. 

by about a third of sd1ools (Q.II, p.3, q.6), of excellent .aud.io-v~ .. su;:,1 

:r.esounx-: r:1atsr .. Lal .:>.vailable Jn the fonn of fiJ..rns r filrDstrtps ano .. foli .. os 

of slides, despite U1e annual gTant..s c;.11ottsd by de:rartrnents of 

e·(..:;i., ... ,.... ... ,..L.... i' ')''l 
._.!..1...l ...... C1..I.~ ... · ... J. ., Sou.th Afr:Lc<m. d.:Lst..rjJ-mto:rn offer only a limitro ran~re of 

U1r-~ auc1io--vi:-3ual m:'lter:i...<';:~E; av.:iilsble Gve::::-sea..s. 'ftiis p;rrtially E'},.'Plains 

the: ~:;itu.atiun ind.i .. cated :Ln 'l'::i.b1e 10 (page 124 ) . Other c:...;:ntributory 

factors ir1r.:1ude: .. inacci:.ssib:LU..-1:~' resulting frcm r:tat:(::r5 ... aJ.z:; being 

.Lt1f01::te.c..Lr.-:u.:ticJ.ss and the fact that they ar.e often foreign-·or.ientated. 

There is: C', need for srnie local g201?.J.'.'aphy group to ccmpile more relevant 

geographical sl:i.de coJ...1ect .. io::1s which. can te cheaply c1t.-plica .. ted an:l rn.ade 

available to sc.'f-iools. :but tl1e unifonnJ...y laf<l perce:ntages in b..11.e last 

colmn {B + C) ~n rr.ar1-,1r::: JO -fo.,., cc:-,i'scor""'c.' ....... ,~_3 __ !_1-;i __ .::in ... ~.-- f_i __ hnc:·c·-.. -.-.·:~.--' .c... '·.. . __ ,:;: .. F ~ -'- '..'..!::' L-'--·-• ;- ... - , ~ U -'"'~ -- -~-

projectors, slides ar-'d filmstrips r suggc-~sc that bet.ween a ha1f and a 

thJ ... .:cd of teachETS would not use these. ai rJ.s, <?.Ven if available. 'ltii .. s 

suggsFts that .. teac:hers m~y re unav-Je;rs of the benefit wh .. ici.1 audio ··•1isuc:>...I 

aids can be t::; pupils if prop ... ~r ly usc-1, Ti:.2re thus see.ms to re a 

nr;;ed to streb:" the a.dva.nt<:t:,Jes of these techniques . 

Ortho···phot..0s ar,d opj.so:n::~ters are inGX[..1.:::.nsive and fairly rte';:! 

but li'...:tle kno;·.:-n. te...:-.;..ching· aids, which may be easily and conveniently 

use.Cl .. ko. c:·!J.c.r9~d air photo of their hoTY12 .. area :i .. s rrore e~i.sily 

rel.XX~sr1.J:;abJ...s to young pupils than a>.1 abst:.::act map. When the-y see the 

s-u.=:ep r>1op2..s occur and far apart on the flatrr-:..r land, pupils shouJ.d 

gras~) l..lle ccn.tou:r. concept of c_;hcxdnq relief more easily. An opisor.12te ... .r 

ca.0 nDasu:r.E'! real d5...~-::ta:::1·~es .'.)n n:v1ps far rrore rapidly and accurate]y than 

by using a p~V:ce of str:in:;. Rea.dine; the distance on the d.i..al also 

givBs pract..i.c"'2 in (3iffp;-sntiating between the rrost ccrrmon scales usc..'3.. 

on ·i:Dpog:raphic maps, :for rno:st opi.sa:neters have a variety of se<iles on 

their dials. 

S--........ '118 t.eacid ... ng aids axe more e2Sily ao:;riJ.ired them irony teachers 
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TABIE 10: GEOSRAPHY TEA.QITNG AII:E 1966 AND 1977 CCM:'ARED 
(Ranked in order fran nest used) (Q.II,p. 3,q.6) 

No. A B c 
I 

in Aid Possessed Used Would be used) 
Q. if available 

1977 1966 1977 1966 1977 B+C 
Rank No. % % Rank No. % % No. % % 

Gld:>es (of any type) 1 220 81 87 1. 230® 98 
1 Atlases 2 218 80 76 2 228@ 99 35 13 97 
3 Tq:ographic maps 3 208 76 19 3 224 82 74 37 14 96 
2 wall naps (continents) 4 203 75 80 4 206 ® 81 46 17 93 . 
5 Air photos 6 188 69 7 5 204 75 37 48 18 93 I 

36 O.H.P. transparencies 5 201 74 6 - 38 14 
I 

200 74 88 . 
26 Physical glcbe 6 188 69 7 194 71 31 11 82 
~ Max. & Min. thenrareter 9 184 68 24 8 184. 68 43 46 17· 85 
29 Overhea::l projector 8 187 69 9 171 63 27 10 73 : 
6 Stereoscopes 11 169 "62 ·10 167 61 74 27 88 I 

17 Hygrareter 13 152 56 24 . fl 154 57 46 57 21 781 
31 Slide projector 12 154 57 50 12 152® .73 45 17 73. 
22 Rain g:iuge 10 173 64 13 .151 56 56 21 77 : 
27 Political glcbe 15 145.53 14 147 54 34 13 67 i 

30 lt:ivie projector 14 148 54 31 15 133@ 62 44 16 65. 
37 O. H.P. transparency-

maker 16 120 44 16. 125 46 64 24 70 
19 Barareter 17 119 44 32 17 115 © 52 88 32 74 
32 Filrrstrip projector 18 116 42 18 107 39 54 20 59. 
7 Magnetic ccnpass 19" 10~ 40 22 18 107 39 33 101 37 76 ! 

35 Slides 21 89 33. 20 102.38 76 28 64 I 

34 Filrrstrips 20 97 36 21 98 36 72 26 62 i 

25 Black derronstration 
glcbe 22: 84 31 22 80 29 81 30 59: 

24 Wall diagrarrs/dlarts 23 54 20 22 23 53® 76 58 21 40 i 

·39 Carrera for taking slides 24 51 19 24 52 19 109. 40 59 I 

16 Thenrogr aph. 29 43 16· 25 51 18 111 41 59; 
38 Electronic pocket 

calculator· 25 50 18 26 49 18 81 30 48 
14 Orrery 27 47 ·17 26 49 18 128 47 65 
23 Stevenson screen 25 48 17 7 28 44$ 19 123 45 61 
21 Anema:reter 27 47 17 4 29 41 18 117 43 58 
20 Barograph. 32 39 14 29 41 15 111 41 56 

4 Orthophotos 31 41 15 31 40 15 112 41 56' 
41 Relief m:dels 34 35 13 10 31 40® 45 136 so 651 
8 ~isareters 33. 36 13. 33 34 13 142 52 65 

33 Episc~ 29 43 16. 24 34 30@ 30 110. 40 51 

t I 
I 

(Source: HRSC Report p.144) 
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seem t:o thj.11k, as .indicated in ili1~ comt2nt column in Table 11 (page 125). 

'11tirce of the; .it.ems re;;p·:mdent.s indicate are ID'.)St need8-d. are sirrple enov.gh 

pu:t:-i..ls to m~'ike. 

and 2 • Sun and Sh.ada;.v, Uni.versi ty of IonrJon r 1964). Certc:dnl y many 

of the 44 percent of scho.'.)ls which indicate that they would use ITK..>del­

mak.1ng facilities, have then; available in t....1-ieir woo:11Jork or metalwork 

roo:ns. Tea.die.rs and p-LJpils ii"1 many sdLools possess pcC'.ket. ca.1culators. 

and cain2.r.as for takjng their ckm slides . T.t:ese may be put. to 

~Je:c:graJ?hic use, dS they are in sar.e schc.'Ols. Inexpensive lens adci.ptor 

r -;ngc ffi''=''7 r·}~e f·_4tti::>c1 .. +·.c'. : .. ~~·1m. 1 " ·L- R ca~·"'..-a,... enabl4..-.a cl')""· .... ·-··~ ~;;.-1r·tf"YT.-::.·n'h<:> d·~'- 1:.;) 1u;.:_l -~r... -· 1.. ~ _ Ua~ lc.o •• . ~ • ,1u;;,,-_...t.. ..:> ..L.J.J..~ ........ \.. .j . .:;: UJ:;J J::-'.1 ........ - .. _...-:::i.L.4..4,.:!..\.io:> 

or slides of pictures to be taken from books. It is also :relatively 

easy to ronstruc.t an c117paratus for illLJStrat ... 0:..ng· ha.v the d.L.:'f erences in 

tri<:: three :::'.13..in groups of m.ap projections o..r2 obtained., 'l'he 9:caticule 

of tl'1e srl0b2 is drcrv..n on an ordina.:ry rou.i"'.l::t·-bottamsd fla.sk. hhen a 

light. :i..s i1:i2ert2d i.nto the flask cla'l~'f:d u~ .... '>.ide dOim in a retort stand:­

t..he graticule will be represented a:mazingly accu .. r.a·tely on a gocd 

t..ra11slucent rnap--·overlay·,.pap2.r cylinder, cone or plane surface held in 

contact ·w.i th the flask at the appropriate pJ.ace. 

'I1hese are :.:-ut a f e:,v of tL...:: rno:n~ USE:·d:'ul c:dds to which nY .. xlern 

teact.ers have re.lativ2ly easy acC'..ess am:. it :Ls to be hoped that teachers 

will enC",.o·G::age their pupils to construct easily lmde aids. 

likely wa:y Gi making teachers awart3 vf. the.rn and otl1er resources is 

t1rrousft1 thei.r inclusion in refresher courses. Individual tea.chers 

mr:.>.y aJ.so sh0re tl.1eir e..~iei!.ces L'1 the const.rucdon and 1£7.; of 

lea.i-:r,,inJ resource materials at 92ography teacher group n1E:-etings and 

worksho,9s h(;;ld under the a1x:::pices of Teac:1ers' Centres or Teachers' 

i\ssoci.a~:ic;_~ ... 1s" 

Hcp2fully the irrproverrent in supplyi21g schools with teaei11.ing 

aids \\il1ich. ha .. s occurred over the last decade will continue. The need 

is obv:Lous f:::om •rable 11 < AccoraJ.ng to the 19 77 su.nrey no less t.han 

87 percent cf respondents considF.;r education depart:'Tents re.sp:msj_ble 

for providLng necessary resources fer lemT.·ing f while 10 rercent are 

uncertain ab::A1t b~is (Q.V.D, p.9 1 q.6). Th.us it appea.:r:s that 

:improvei:lsnt i..n t."'l:ts aspect of geogra.pl::y teachii"1g is felt to 02 the 

respo;1sibili.ty of dep.."'iranents of edusati.on. According to tv10-t:nirds 

of the respondents, tJ1e reqt.UXEs.··~:mts ·n-Dst ne2ded are~ 

many nore teaching 2.iO.S (I[IOSt. :Lr~?ortant to 68 1xrrc.:::nt of t:eachers) and 
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second, a proper1y equipped gf':~;raphy :co..'1ffi (iillI.:x:.irti .. ::nt to 63 P2rc.c-..nt of 

teachers) ( Q. VJ.I; p .. 15 , q. 2) . 111:'1e third ranked requirerrent ties these 

two together, for 45 perc-ent :)f tea.che:cs consider th.2t they need to be 

less involved in other sd1001 activities such 2.s sport and general 

ad111irdstration. 'I'his would enable thern to o:r.go.nize, ar.ca.nge, clas:::~ify 

and catalog:1.1e their geoqraphy resou:.~ces arisl prepare to use t.he 11new11 

geog-raphy approach effectively in theiJ:- teaching. 

No other aspect of the sux·vey eY.hiJ::iits such a consisi:ently 

high degree of concurrence from respondents as t.he a11SWers on examinations. 

Exarrdnatio:r..s play a vital role jJl evaluaticm of the pupil, the teacher, 

the sy 11abus :::i.nd the education syster.1 in general. The :responses to 

the statener.•ts z1.bc1.Jt exarninatio:n systerns ind.icab::: vitally iri:ipcirtant 

inform.1.tion abor.t the extent of the 11new 11 geography in the count1:y and 

'd1e directions \vhia.'1 teachers consider South African scno..':>l geography 

should take. Educ<ltion departments and the J.M.B. s11ou1d find ilie 

information usefuL 

.lU1r.:>st all t.eache:;:s resp::mded to the statements a]:x)u.t 

exa'TI.inati.o"'s 263 of the 270 respondents being ,d1e latlest n::.J:cber 

of responses to a. statem2nt" 'I'he:i..r answers strongly supp'.)rt the 

.irnpl3.'TJe:",tation of the "new" geography philosophy and approaches 

'drrough the exarnina.tion system" (Fully 8l ~>ercent of respondents 

agree that t.1Le forn: of the :anal exam:Lnation and the type of quio.~stion 

·set should be used as the b2st way of implementing the aims of a new 

geography syllabus {q. 6) . ) 'lhe O>lei"\vhelming support for the 

state·nents (rron-; tha11 80 percent of res:i;.x:,ndents are in agreei.:-ent ~d:i.th 

the.m) is encourag:i.ng. The d.isse.mination of 11ne.v'' geography approaches 

would probably oc most effecti.vely pro:roted by the Jrnplementation in 

the local e.xami.nati.on system of the ideas contaii.'l.ed in sare of these 

staterr.ents~ There is ample evidence for this in the findings e 

A rerna2'.'kab.ly high 94 p2rcent of teachers agree that the 

examine~c should guide teachers to;·1ards using aspects of '!nevl1 geography 

sud-J. as 'd1e i..YJ.quti.-y-E'E~t:i.1od of tea.ching, hypot11esis·-testing techrii qu.~s 

and encouragiI;rJ critical evaluation in pu.-pils by setting some of the 

type of cpestio~ reCJC!irir1g these abilities it1 the final exami:r:ation 

(q.8). 'Ihe 22:-:2 nurcber (94 percent) of teaC'bers· aJ .. so aS:JTee that the 
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aim of the final eY:amin:-:c1::j_on should NO-:r be to find out h& much of the 

sylL.1..bus content the· pupil k.nCN1s r but ho:.N he can use the geographic 

facts, tedmiques and p:.i:ocE-"sses of critical thought he ha.s learnt; to 

exp;::-ess hiw.self effectively in roncise r lucid gee.graphic tem:.s ( q. 5) • 

Ninety-four percent of teache...rs agree t11at, when a new syllabus 

is .int.reduced, a sanple e)(f.lm:ination paper should be circulated with it to 

guide tead1.ers in their interpretation of the syllabus {q. 7). 'l'he 

need for this is e.tl!J?hasized by the opinion of 85 P2rcent of teac_hers 

who agree tll.at the r11:e and standard of geography teach.L'l.g is detenninecl 

largely by the t;lpe of question set and the standard of mm:king .1.n the 

final examination (q. 3). Furthermore, 88 p(.::rO'='_nt of teache:cs a.gree 

that the exarr1.iner can indirertly influence the pupil's enjoy1IP..nt of 

geography and the benefit he obtains' fran its study (q" 2). No fe-wer 

than 87 percent of teachers agree that less stress should be put on· 

the final exc..'"!lination by allotting a percE'ntage of the final ITu:.irk to 

projects and th~ year's work (q.9). 

m:xlen1 tren:is • 

'l"nis would be in a.ccordance with 

. :;::r_ is interesting to note that only 7 percent of tea.chers 

inaicate that the exa-rination has little or no effect on thei.L' 

geography L2aching irethods, 34 perO?..nt that the e.x&11ination has scme 

effect, and another 34 percent that the examination affects their 

geoc.r.caphy teac_ri.ing rrethods strongly. - For tJ1e rei.1121.ining 25 psrcent 

of t.eac.t-iers the final examination largely de·:::2:rmines tlieJr geography 

teaching nethoos (q. l) • 

It. seei-ns therefore to be of the ub'TIOst importance thq.t the 

J .M.B. arid e.ducation departments should rnove Cit1ay (as for insta.'1ce was 

envisaged from 1979 i..11 the Cape Department's exempted and partially 

exempted schools) from the present total dependence on the final 

examination to;r1ards giving much greater weight to project and other 

work o::impleted during the year. Practical work cannot be effectively 

evalua.tc~d under public exandna17Lon conditions, but should be a11 

integral and vital part in the syllabus, carrying its due weight in 

the ffr1al mark for assessing a candidate's prog-.cess jn the subject, 

This could be ader-{lmtely =ichieved by practical testing conducted at 

convenient ti'lle.s and l<Y"'...atj_ons in the normal SC"hool program:ne. 
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It is vita-1, if the ,J.M.B. and educaU_on departm::mts desire 

South African geography teaching to develop 2md rnod.en1ize r that they 

appoint ex;-.:mtine:rs and myJerators familiar wi'..:..11 the philosoph}' 2md 

:rr:2thoos of t. .. 11e 11new" geography, for experience ha:3 ~>hc;vm eve.rywhere 

ho;v irCIJ;Orta11t a pai..4: the exa.mina.tion can play in determining the type 

of teachi.rig· practised in the classroom. 

/ 

I 

' 

129, 
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CHAPTER 'VI 

C1.:WCLUSIONS AND I®:OMMEN.LJATICT'1S 

'l'he findings of the 1977 survey re?Orted in this t11esis a.re 

neither definitive nor official. A...s indicated, the sur.vey was not 

conducted U..'10.er the auspices of aJ1y official bodies. It nevertheless 

yielded findings significa11t for geography teaching in South Af ri.can 

high sc.hoo1s. 

130. 

The· sur-vey j_ncludes responses frorn 36 pr~cei1t of se.11ior 

geography teachers of all race groups in 750 S'outh h£ric . .an h.igh schocJ..;3 

;:>f fering geog.;_·aphy to rnatri.c'Ulation level. As accurately as could be. 

ascertained this is the universe of Sout!i AfricaYJ. schools offer:Lng 

geo3"J'."aphy for matric:ulation. D-~spite n'Uffi2rous sotu:ces of bias inherent 

in a return of that size and nature, it is surj·gestE:..'<i tJ1at the findings 

arer ·with.:i.n a.cc12ptabl.e .Limits, representative of the universe of South 

African high sd1ool geografh.Y tP.achers. Conclusions t.i-i.at may be d::-i::·Cfi.·m. 

from the study ::herefore provide a11 indication of C°lxrent teacher-body 

cipinion. It is hoped that the conc1u.sicns w.ill prove U3eful and 

relevant to educational po1icy·-makers and pla:-insrs in South J.i,£rica.. 

Cine intentio~1. of the study r em1xx'.hc-:il in the f irGt. theme of 

Chapter Y/f Wc"'J.3 to trace the c..11.anges in geoqraphy teachiJ"'.g which took 

place in the dec.l.de 1966 - 197'7. There is f~vic"lence t.o suggest that 

appreciable develop.tEnt and a.11ange has taken place in gecgraphy tea.chJ.ng. 

The fact that many of the reco:mrrendations made in 1966 by D:1e H.S.R.C. 

need to be repeated ind.i.cates t11at the p3.ce of change has be2n relatively 

sla.1. Slew impro'1e.rnent is not nec-essarily a waakness. It may b2 

recalled that all so-called progress overseas in the tc...:a.d1ing of several 

disciplines has not been fou.."'1d to be :Lmp:cove.i"Ti.ent -- some indeed, has 

coJ12 to be regard<=~d as retrogressive. (In tJ1e U.S.A. the "new math", 

for exaIDple, is said to have left a legac..f of people tmable even ·::.o 

balai:i.ce t11eir c1'1.equ.ebooks!) A poliC"J of f£;tstina _ _l_ente in education 

i.s advisable, but educational authorities should take care not to 

st.nlt:i fy develor3n2nt and tlm.s guas.11 ini.tiati ve o 

l~n :lrn;;o:ctant aim of this study 1.vc:s to evaluate S-0uth. J'..£1:.ican 

geCY:r.caphic ed11cation ir~ relation to that :fou:id i...'1 other COUi."1tries. 

'Ihc r;os.ition else:Nhere is described in Chapte:c III, while the suL'Jey 
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repo1:t j_n Chapter \T portrays the 10:::11 sitl:Rt.ion. 

Tl'J3J . .1.E 32. 1977 POSTII0'·1 llND l'T"Jrmrs SOOPB FOR 111\lEW" C.EOGRl-'.J?IN 

TI'1 SOUI'H AFRICAN HIG.-I. 2CH08IS 

' * :,Percentages of all :c3spondents using and favouring 
the u.se of aspects of rinew11 geogra1:hy) 

Fieldwork questionnaires 
(Q.V.A, p.6) 

Models: Iconic (Q.V.B, r.1o7) 
51mbolic (Q. V~ B, p. 7} 

SiJ.nu.1ation3 & Garnes 
(Q.V.C, p.8) 

Statistical. & QDantitv.ti.ve 
Methoa.s~ 
J'.'.fodf:;rn (Q.V,E 1 p.10) 
Traditional 'l"'ype 

HypotJ1esis Te2t·i.ng 
(Q.V,1:'', p.11) 

Js1qLJil.).T JY.iet.h.CYl: 
In Oral Form 
In Writte~1 Form 

S-
0 u.,dng·_ 

56 

70 
50 

, .-
~I 

19 (45) 
67 (86j 

f.;'7 _,' 

67 ( 8f;) 
53 (8 •.. t:i-j 

% Fa.vcu::jng Use 

(q. 2) 87 (q.9) 

(g. 2) 90 (q.6} 
(q. 5) 81 (q.6) 

(q. l) 36 (q. 5) 

(q. l) 46 (q. 7) 
(q. l) 81 (q, 7) 

(q.4) 57 (q.6) 

(q.J) } 79 
(q. 3) 

(95) {q. 5) 

* r;r.B. !.'~ = 270 PeJ:centages are calculated using all 270 reSf"..Jndents 
as t.he bc;;:;p r even ,,:.hough rnar1y fail12d. to cu1.m.;er "!:he questiori.s. 
1rh.us the p2rc2ntages q~.ven a:t.'6 the lrn.rest r;:ossible, for they 
presume that those who failer.l to ansv1er di.d not fm10ur t11.at 
asv:::ct o:i: the "new" geography. Percentages in brackets :i.D.ch::.de 
respondents "somet.im·2s" or "seldan11 using that 0.spect, or 
"possibly" p:cepa.red to accr2pt its effJsacy. 

1 •) ·1 
-4....l.L.., 

'11he state cf South .African geog-.caphica.l education is sumiarized 

in Table. 32 which, taken i.n conjunction wi. U1 Table 1, puts ge~rrapr1y 

teaching in p2rspect.ive in ti.11.is country. i'filile not dir2ctly O-.J,.'1'paYable, 

'l1abJ.es 1 (pa9s 33) and 32 sha."7 that qeograJ?hY tead1:L>J.g in Soub'l Africa 

is not too unf.:;i.vou.rably placed in relatior~ to geography teaching in the 

United Kj_ngdorn, whicl1 lead;:; the world in the imt')lerrenta:ticn of new 

\~Jhile on curre_11.t evidence South Africa is unlikely 

to assurne a p..)s:Lt.ion of le.-J.d':3rship in the field, :Lt can benefit by 

m:mitor.i.ng develop:w.:::nt in the~ United Kingdom, and so avoiding the pitfalls 

suffe:i:ed by that c.ountxy in t.."1.e renevial o:c its geog-raphy education 

system. 

A f urt.her o.im of the study was to ascertain the degree of 

cr~w.ren~s;_; <md use of the 11ne.w~i g2ography among Scuth African teachers 
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and to measure Uie climate of opj_ri.ion on reccr;t trends in qc:!ography 

teaching overseas. Table 32 shcr..1s a his;h degree of local awareness of 

current trends. It a.Lso indicates th.at tec.~:::hers believe in tl:e effica.cy 

of modern approaches and are prepai::-ed to irr9le.ment them in their teaching, 

g-i VE:-::n sufficient tiJ:ne, · 'trainj.n.g and the necessary materials a.nd aids. 

It appaars though that Sou·:::.h African teachers have not as yet unif onnly 

jnipl.en\?.nted a.11 aspects of the "new" geography in t.""ieir c1assrocrns. A 

high proportion of teachers are fully crware of the need to modernize: dnd 

inprove. Su.d1 teachers provide fert.i.le grou.nd for the s11ccessf1.J.l 

dissernination of the Teaching Strategies Irndel (Figure llr pa.ge 62} 

v.?hidi. e.tlphasizes tlle · ne2d :for variation of approach and method. Some 

examples of the application of the model are given in Chapter IV and 

in t.he a:ppe,"'1c1icest but I" because so little has been done jJ1 this field, 

the scope for the developnsnt of South l..frican ma.terials usir1g mode:...rn 

approaches ::.s 1 • .:mlimi ted. 

It was hoped that the strrvey would ascE:rta.in bot...h the problems 

enoountered by teachers in 1977, and their opini.ons as to the efficacy 

and relevance nf their tf'..cl.ching. 'TI.1e report ind.i.cates that,. though 

:.:ost teachers felt they were reasonably effective geography teachers 

and were teaa.tiing syllabuses reJevant to mcx3..ern p1:;'lils, a swi..'1g :...crdards 

greater use of the "new" geography in the:i..r tead1ing \\rould be tenefic::...'11. 

Befo:t:e meaningful renewal can take place certain prdDle.ms must be 

alleviated. These are included in the fi11al. sec:tion of this cha.p\.;er 

containing the "(·ecommendations. 

It was not t..1-ie intention of tl1e writer to evaluate teachers' 

persona.li ties or c...31.aracteristics, or the pa..."t such characteristics play 

.Lri the edncative process. Teacher responsibility for g·~·raphic 

education is fully accepted, for teachers provide U1e fulcru1TI around 

which all else revolves. 'lhey are strategist::;, planners r innovators, 

organizers, oornpilers, co-·ordinators, supervisors and eY..arniners -- in 

fact, tJ1e educators. . . So i.rrq:.>.Jrtant is their role t11at mJre tine and 

ef fo~-t should be spent on i.ts evaluation. The j_rrport.:111os of personal · 

characteristics of teachers in relation to ti.11.e use of the varied 

teac.11.ing strategies of the 11 new11 geogr.3.phy is an open field for fur+-...her 

research .. 

Although South African high school g-eography teaching is in a 
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relatively healthy fOSit.ion in comparison with that. of most c...uuntries, 

there is oertainly scope for irnproveil!2nt. This is so particularly .:L'1 

relation to tha::;e facets of the "new" ge~vaphy v.hia.~ rrany teac11ers still 

do not use. T'ne cou .. 11try is fortunate in r.ossessL1g an educcl.tion syste~-r. ·· 

(u11.liJ;:e sarre countries, e.g. Cc.:mada and U.S.A..) L'l. \·;hich 9eograpb.y has 

always played an important pa:t.'t and high school geo:j!.·aphy has strong 

founda.tic~1s that will support adaptation and cont.rolled change. Adaptive 

d1ange rsq~jre.s ~,oreful planning. Teac11er J.:iwol ve:nent in the proce.ss 

should be hio/..ly beneficial, as has been the case in New Zealarid. It­

should lead to practical evolutionary develOt'.cl'ent rather than 

rev0lutionary char1ge. Suitably qualified, trained and experienced 

geography teachers can assist local education depai~trnents to c:i.dapt 

modern approaches to current :needs. (In the Cape this is being done 

by secondment o.I serving teacher.s for vai-y·ing periods to Teadiers ' 

Ce t t ~ . +· t 1" ) n-res, o wurK on sp-eci .... i.c as,,.s. 

It is vital that the needs of South l:.frican geographic 

education first be carefully re-·evaluated and its aii.t•S and objectives 

clearly sp-2cified jn t.e.1.1TlS of the p_hilosophy of the "new'1 sreography. .~.:: 

shrnm in Ch.::ipter V f J .M.B. coi:..Cr.ol of syllabus carrpilation and content 

means ~.hat tne spirit of a differenti.ated education system cannot be 

ma.nifeste d in the sta:.1dc.1.rd grade ser1ior geography syllabus. 'l!J::.:; S.G. 

syllabus is so tied to the purely a-.;:ademic requirements of university 

entranc2, that virtually the sole provision for differentiation lies 

in the fonn of the exantination questions. '::"his is seJ£-defeatL.'1g and 

negates the idea of cUfferer.d.o.tion. 'Ihe soh1t.ion perhaps, is for 

South F..frica to change to a two-ti.ered system mcx'.lelled on British 

0- and A-· levels, which would cater better for non-acadernic South J-1..frican 

sc.~ool leavers. 

P. rrost neoessary and strongly desired change in the South 

African geo::Jraphic ec1uco.ti on system is the adaptation of the examination 

s:ystem to acccmrodate 11nevi'1 geography approadles. 

R21_X)rt reco.11mended: 

In 1965 the H.S.R.C. 

"that exa'1lining rrethcds should be revised constantl:-r" by the 
educatj_on aub1J.orities oonceJ::ned a.nd that researdl. in this 
con..":ection should be tmdert.aY-.:en on a national b--,:::isis • • " 

and 

11 that the exa..rninaU.on questions should be of such a nature 
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that certa:J.n 1-nforrna.t:i.on is gi ve..n to pupils .:md they are 
0.-:;-<:_pect:ed to make de:J:uct:.!.ons rath:::::::· than to n:r-C!rGly 
reproduce facts. 11 (C'Jr;denssd English R<?port.- p.33) 

Sa:re n10vec:r:;;nt toirlaI.ds t.'te realization o.f these aims has occur.ci::d over 

the decade r as a ca:rpa.ri.scn of re.cent rnatrict.llaU_on exanu.nati.on. pa_pers 

T:.J.ith t!:tose of the last decade 1...;-ill E;ho;-,r, The recomrendations remain 

largely unfulfilled under the var.ious examining bcdies" Tf --·- any 

'1 ~· !1 
~·--.> "".: •. 

research into the question of i<;xaminai:.ions has taken plac~~ on a. national 

basis, tl1ere. is little evid2nce of .its (:;~ffects on the structure and 

nature of p:cesent examinations. 

F:Ca:n thei..J"::°' respof.l.<3eS to th= guestj_orm.aire (Sect:Lon IV on 

ex.aininations) the great rn.:l.jo:dty of t.eac..f-iers (over 80 percent) envi.sage 

a so1·1ewha.t different e.xa.rrdnat.ion system {rem the traditional on2 which 

h21B remained in vogue in South Africa for m::;rc.~ b.'1an a genera_tion. 

foresee a systerct in vfnid1 ~ 

(1) a So!rllle examination paper is circulated. w.ith a 11ew syllabus; 

(2) the e .. xamin2.tion is a \\Tay of in11,lems:nt.:Lng tbe aims of the 

syllabus and setting the standar:d of ge.og-raphy teach.:J.ng; 

(3) the exarnination evaluates the candidate's 9r21sp of techniq<Jes, 

processes of critical thought and abiJJ_ty to E"....X-press himself 

in conC"..ise geographic terras; 

( 4) c1uestions require the use of mode...'!l. tc;cl.111..i.qL!.eS suc,.'1 as 

hyp"Jthesis testing and evidence of the use of fieldwork; and 

(5) the examination is not the only rr.ean.s of evaluatiom projects 

and other 'i.\7C.)rk should cm.mt towards the final maxk. 

'I'h.ey 

'J.'hougi'. recent rratrj_culatj_on geo;!,raphy pap2rs do shCNJ scrne 

ev:Lc1ense of a s·winq tc:Niarcl.s these ideals I the J oM. B. and education 

depart:rrent.s will have many dJ.ang-es to make before such an exo.,,'TI.i.nation 

system becanes reality in South A.frica. 

b.rrong other aspecb::; of geography teaching ex&'Tiined in the 

survey, the identification of problell.s that South J\frican teachers 

encountered in tev..c.,~ing geo..y.aphy ill 1977 was of pa.rticu.l21r :Lrcg::.ort..cmcs. 

F'ro:n ilie findings the f ollrn1L11g four main problem areas TIBY be 

identified~ 
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Jra_p.i.nges on the. ti(rnc~ ,:J.va.:Liable to tsschexs for teach] .. ng; 

( 3) the wholE: q_l.:.estion of fir:.:::ldvv-ork; 

( 4) the neec"l. fer better facj_lities and teachir.g aids. 

Hecomrendations for: the reso11Jtion of these problf;:.1115 conclude the 

chapter. 

Ki1ile mmy tea.chers enjO'J! ad:rtiri.istration, sport and or.her 

e.s.senti.al asp2cts crE school 1ife, nearly half tl1e. respcnde.nts felt tl~at 

have to be at the e:h1:>8m.'i(~ of extra--a.caderr.:Lc duties. In many co1Jntr:i.e~_; 

si;:ort .. ooac.h.i.11g is conducted by people emplo:_yr::;j for t..'1at purpose. 'fhe 

sarre is trus of: aspects of adn.:th1istrative or cultural life j31 the 

sd:iool. The r:::sc<.lt is tJ1at -::e~chers who v1:i_sh to de·vote themselves 

fully to geo;iTaphy teaching have the t.:i.rr.e to d() so. T.'1.e f.indings 

sugg-est the need for an j1westigat:i.011 of this prcblcm - one that is 

increasin~.r:!.y be:L"1.g felt ·by rceny teache .... rs in .:ill subje::;t area.s. 

If gec.:rraphy tea.chfr1g is to be. f ~.rrt.he.r n-0:1eLJ:1izec:1 thc:u. e is a 

need for rcnewa.l throughout the geographic edu.::ation syste:11. 

m."iy be ef f ecteci by a ca:ribination of strat<,~gies" 

'L'.rd.s 

(1) G20graphy study c.·omnittee.s ~:11ould activ~ly encourag<:; ITlC'.,C\ern 

teacb.ing approau'--ies-.. 

(2) Geography insFectors \'Iith a clear:· knowledgE.~ of t11e 11new'v 

approaches may visit sc.,hools to gui.~:.i.e teac.'iJ.ers. 

(3) Examiners and mo;'.lerators need to concentrate~ more on concsj_)ts 

as we 11 as conb~:nt, testing pupils' p:::;wers of c:or:prehensi.011, 

analysis, s;_mfr1e.sis and evaluation. 

( 4) Refresher courses should b8 available to all geography 

teaei'lers -·- if a.11 cannot attmd, the senior teachers must 

{ t:; \ _,I 

ensure the dissern.i.nation of th-8 ne:,,r .i.dea..c:; arrong:st their 

depai.··tmental colleagues. 

In-service uork at 'I'eachers r Centres should be e;:-icourage::l by 

c:.ppoj_nti!-1~; :Jyna::n.i..c lea-<lers and mc...t::.ir1<J funds avaj_la.~le ~:Ii.:'?.E 

a.1.::1.a fm~- i:.eacb.er secondment 1 field exc· .. Jxsio1-;s, and slide 

reproducti.on. 

13'.). 
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_, 
b) Study le.ave should ba granted to teachers prepared to uce thei.:i~ 

acc:orrn.JJ_a_ted leave to ii.1f>rove th.e:i.r ~fec:graphy t.eachinq. 'l:'h:is 

nec..-->d. nol :necessarily be u.se(..r for t.ck:i..ng a university degree o:c 

There is such scope for the deveJ.op;:er1t of siJTtulations, 

models &J.d other facets of the 11 nswn gc.<Y~JI."a.phy in Sonth Africa,.. 

that nk.1.ny teadlers couJ.d be m::ist pn:x:l.uc-..:ti vely ctrplo_yed for a 

ter:m or two working along these Jines. 

The 1977 fi.nili11gs sha•I :Eieldv1oi::k. to be the major cause of 

roncern to the majority of teachers. O::ng;:-ilinq q<A..'>d fieldwork exercises . - ... ·. 

is a laborious process for whi.ch most teccdi.ers have ]j_ttle tim~. rt is 

cx:msequently essential tl1.at t.l-ie te..achcrs in an area pool the.ir field\'lor:<: 

resources Ul1uer the auspices of te2.chers ' centres or teachers 1 

associations., Together r especially when aided by a teac11Er ·w-lth wide 

E!2-:p8rie.nce of field:work, tea.chers can develop well-·c-onstructed fieldwork 

exercises or assignments for general disi.:.ribution to the teachers of 

the area who may rr.odify them accordL'1g to the needs of their mm pupils. 

In rural areas vlhere tli.ere are fe;'! teachP..rs \'Tith suffj_cient fieldwork 

e...'q'.:!erience, it will be necessary for departn~nts of educa.tion to send 

geography inspectors er seconded. teachers to orgzmize fiel<.1:v1ork there. 

Only in tlus way is the ai.in of .involving all pupils in 

fieldwork likely to be realized in the necir future. Two factors r 

previously rrentJ.oned, eu.-pport the need for this approach: 

(1) fully 25 percent of seirior teachers still do no fieldw'ork 

despite t.."1-ie fact that the S\.fllabus requires it;: 

(2) arra...-riging fi.eld.vork is a major difficulty lirrd.ting the 

enjoyi.mnt of tea.c.1-iing geogra:phy for .55 :i;ercEmt of n~spondents. 

The la.ck of t.ra:Lning and e.xperience in conducting fieldwork 

nec2ssitate..s the inclusion of fieldwork training .in the final year of 

a tead1er preparation coucse. 'I'he nE-ed for stude.nt teachers to gain 

actueJ_ expe:-c~,_,enc2 in teaching fi.eld:v-ork could also be very ·helpful to 

serving teachers, for students have m:ire tirnf) avajJ.able during their 

traiPJ.ng period for C.eve.loping f ieldv1ork exe.rcises for use in schools. 

The te.:i.c:her could then devote his time to follcw-up v1o:rk on o::m1p1etion 

of the e..xe.rci~:e and its e.valua.tion. In this way universiti.es axrl 

colleges coc1ld :tecome reEsre:ice libraries for field studies available 

to &.11 SC'.b.0'..::.1ls in the urea, to tho benef:'_t of: all cc,ncenY~d. 
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hhere there are su.t:ficie_rrt mm1}x~-rs to warrant. the cost of 

setting up field centres, it ;;,lt)Uld be z.dvantageous for all depa.ri:rrents 

of education to develop them as has be2n dorle in the 'I'ransva<-:t.l. and 

Natal. 
0

.t'"" old C<=>11·tr-:.c> ·-;ro~d a· 2 ·'u1]P fa,,...1' }, "-l' 2"'"' <.:here' ·• 1 •·· '"Jr d .L~.• .... c .. " J:- . v.. . ___ ·~ . ...L.l .. = ,.,. ''"' pupi s ,:;o_,_ .• un .er 

controlled oonditions and the danger of environrrental despoilation is 

minimized. 

'l'o forestall da.Imge to the natural environment resulting frc:n. 

increasing f:Leldwo.ck by sc±lools and to foster a good public :L"Tag·e for. 

school fieldwork0:rs, codes of behaviour similar to those in the urttted 

Ki!l.gdom shou.ld be drawn l~f'· Fklucation departments in consultation 

wi tJ1 teachers and otner public bc:dies o:x1cerned should h.~ responsible 

for this tc?...sk" On1y. wi t11 the strict implementation of the rules of 

these code.o..s ·will the unfortunate effects on the env5ronment ez,.'Per.ie:r1ced 

in so n12...ny pal."ts of the mcdern world, be avoided. ~'Urthermore; the 

i.rr;,portance: of conservlng their 0nv:Lronm2:nt will be en"19i.asissd to 

the COlliJ.t.ry 'S future cit:Lzen.s. 

The implementation of the above rec-c:mn:-;:;r.\d-3.tion';O: should mean 

!:hat fieldwork will m~rit greater weight in the final asse.ss.n12nt of 

pupils. The present total dependenre on the fina 1 examination v.':'_ll 

have to make ·way for fielct"'rork and project evaluations to be included. 

The J.977 finding.:.: sh.0t1 that avai:abi.l:Lty of facilities ac:d. 

teaC".hing aids remains an aspect of si..:i!JE:tant ial importance to geography 

t~chers. It is a reflection of the inertia in South African 

geography teadi.ing that the H.S.R.C. recxmnendat:Lons of nore than a 

decade ago have to be repeated in 1977. 

"l. It would appear tha.t there ts a serious shortage of 
well-egu.i.pp-~d Geography laboratories or cla,ssroans. 
It i~;, consequently reccm.rended that, in the erection 
o.C ne;;,,1 sd1ool buildings, s:p=cial provi.sion shouJ.d be 
m21.de for Geography J.abo::catories with standard equip.te'l.t 
as in the case of F:hys:i.caJ. .Science laboratories. 

. 2. '11ead.1e..rs should o"TIJ?loy teaching aids to a greater e>d:ent 
tb.an is the case at present. These aids are 
indispensable in makin.g the teaching of Geog-.caphy 
rrea'll..ing-ful, topical, p:Leasant and J.i·1:ely and are essential 
for v-.rirming and rnaintai.nin'J the pupils 1 love for and 
interest jn the subject.. It :Ls recorrmsnded that 1 w!1ere 
·thl.s is r1ot·. ade-:r.J.at.el;:t i:he case"" t:.,,.1--ie vario1.J.1S ed·"1cation.aJ. 
authorities should rtiake ample provisi.on for the various 
teaching aids required. by ·tp_c,.che.rs • • " 

137. 
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3~ Tl'1e ri;;~c:::.::ss.ity EcJi.- t:b(;; ·use· Of: t:each:Lng· cild.r:l sl101J.:l(~i, 

furthexITore, be b~:rny.;;ht to the iilTir:?.di<:te att.entLcn. 
of teacb.e:rs and pTospecti ve Geograrhy te.:-ichers , '£he 
t.9addng of C'£c.-;grarhy :Ls unfavourably affecb:~i by 
t:e.ad1ers ·who do not fully :rr:~alize the value of 
teach:L1.g aids. 11 (Ccnd<::nsed English Report, po32) 

It :Ls regretta..'-)le that such basic and essentir.:d reccnmendatj_ons were not 

implemsnt.ed during a decade of relative af'flusric:e when large sums \.0.rere 

spent on euucation in fOC)St western countries, including South Afric3.. 

'11!1.e resulJcs of tl1e· 1977 stllvey i.11dicatJ::; ·tt1a~1-. 

(1) more than bv<.r·thirds cf South l--i.fri.can schools still do not have 

properly equipped geasraphy rooms; 

(2) more than '.::.wo-·t.h.irds of. South .Africr .. .::n geograplJ.Y teac1.1ers st:111 

oonsider the most ilri::;ortant need for the i11p1.:-overr<F .... nt of their 

teaching t-.o be the provj_sion of many Iit)re teaching aids; 

( 3) teacher-trc:>.J.nees are still. leaving t:..rainin9 colleges and 

unive..rsitie.s w.itbout fully :realizing the value of teaching a.ids. 

'11i.cre has been son12 develoµn(:-mt over the deC'...ade as the 

survey finding<.:; have cleaxly shc:wn. 

single improverrent is the fc::.c.t. that, "Whe:ce few, i:'C any, schools 

possess<=)d them .in. 1966, more than two--th:i.rds of schools are n:»1 equippe<.i. 

with ovethead p:ojectors. 

For suctessful frnp1enenwtion of tl1e 11m ... =v; 11 geography a;;>proaches 

twofold action by all departments of education appears necessai::y. 

(1) Finance should bs made available to provide all schools with a 

geography rocxn. Basic teaching aids and otJ1er resources 

needed should be supplied~ (For instance: the l.i..'::irF.Lt:y 

allCN1cu1ce and particularly the annual periocltcal grant, should 

be greatly increased to keep pa.c.e \~i th the trerre:1dous price 

increases of published materials; effective sreograph.ica.1 

slide collections should be develor.i:€d at.. teachers 1 centres. ) 

{ 2) The 11£t:d for:· the ernplo:y11ent of all tyy.,es of resources sho:.J.ld 

be emphasized in teacher training 1• at in-servio2 refre::J1er 

oourses and by i..'lSJ."Bctors of education in thei:c visits to 

schools. Teachers should be further eno:mraged to share 
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their ideas and aids a.t t.eamers r ce.ntxes aEd help ot.};.srs to 

adapt their geography teaching Il19thods to the n:nr::0/1 c;1eo;;raphy 

app~:oach. 

In sum.nary, if the 11 new11
• geography in South Africa is to keep 

pace with develop112nt overseas, edocat:Lon de:partm:mts will have to pa.y 

much more at.l:ention to fostering the _i:;ubjeci::.. 

Inter alia thev ·will need to~ ------ .. 
(1) r:rovide all schocls with fully equipped geography roans, many 

more teaching a.ids and rescurces for learning; 

(2) appoint 0.xaminers who will set questions testing pupil ability 

:J.n o:::Krprehension, analysis, s_yntbes2.s and evaluatic>n acquired 

through the Hnew" geogra.f(iy approach; 

(3) 1rodify the eli.:a:m:i.r.ati.on system by giving greater weight in the 

final mark to project work and continuous asse~ssm2nt; 

(4) revise or redraft syllabuses to make them less prescriptive 

and nnre :L:-1 keeping 1:·1itll b.11e philosop.11y of the 11new11 

geography; 

(5) ei1.courage the use of teaching Ul8thods and strate-gies 

associated with the 11new11 geography by re-training teachers 

at in-servicf~ courses or by encouraging them to update 

the.mselves during :periods of study-leo.T1e. 

139, 

Were rccorm.enda.tions of this kind to b2 :ilnplemented., South 

~.frio3.n geography teaching would ha've the capacity to equal the teadling 

of the oisc.~_pline anywhere else in the \·10:.cld. 
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OUI'LIL\JI~ 

{Scxrcce.~ Gum1, fl .. M. (1972)) 

GEOGH:\PHY I\ :\.:'\ VliB.\N /\GE 

A one yu1r course for slu:lenls :ig.::d fccirtc,~n lo six!ccn 

r L HAB!:;;,:~""; 1iES<-;;:;;~ 
UNIT FIVE 

_._, .. _ ....... ----~----·----· ·L__ ·----·-------------- ·--· -·------·-------.. ·-·-·-----· -·---.....I. 

Teacher pClscs i:cn1_•ralizcd 
quc;tiou or problem 

! 
-··-----JAP,~N --·---·~1 

UNIT SIX 
---·-·----------~' 

~;·nwcTCllE OF M~ ACTIVi1Y 

-----> 

Sttidcnl intcra(;h with 
tr.c data an<l v:ilh 
fdb·.1· stl!c!.:11ls ---·-···--·-·::> 

Teacl1cr pc~:;~ i1;tcrprdiv~ 
qucstiun or asks for a 
vah1c jud~;mt•nt 

l 
I 

Stud,,u;. forms 1:0:1Ccnts 
or gcueraH:~al ~ens 01: 

f'\'<Jluaks d:.it•• 

J.46. 
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EXAMPLE OF AN ACTlVlTY: 

LOCATlON OF THE METFAB COMPANY 

One i)f the activities from Unit l\vo: 
rYirtrn.if~.H.~t~'iri~\g and 1\gdculinrc 

PROHLL\.1 

"In \vhich of the 25 Ja:-gest 
cities in the U:1ii:ed States 
wodd von locHt<: a metal 
fabrica~ing company?'" 

l 
J .... 

Students given d<!t2. about 
rnw .materials, bbor force, 
transport.ition facilities, 
financial structure, etc. 
about 2.5 i:irgest cities. 

I 

J 
Stmfonts work in groups 
:.>.ssuming roles of various 
officers in the Mclfab 
Comp;my lo analyz0 the 
d~~ta j_nd rna:~t: cornpany 
lcr.:iltkrn de..:cisiun. 

-> 

f)YT!.'S'f'TO~' 'cv .... ~~ .......... :.\: 

"What fadors i:1nucncc the 
10c'"tbn :)f a factory?" 

! 

I 
J, 

,. 

C01\'Cl~PT CENEI\1\ TF.D 

Optimurn factory location . 
dencnds an varvi:1~ com­
bi;.atb11 oZ fa(:tors~ 
(; avaihhility of r:tw 

m::iteri:d.;; 
c adequ:1tc transportation 

facilitil~S 

<:> !ikille<l bhor smrnly 
~ healthy local e~orv)my 
o personal p:-dcrenc~s of 

cornp;1.ny offi(~ials. 

f, 

·-t 
I 

~( 
,.~~· 

-1 
UNIT TVV-0: MANUFACTUfHNG AND AGH!CULTUHE 

I":le:ven acthritic~ 

Forty-two cla~s periods of fifty minutes each 

S1A}()P.. (iUESTIONS FOSED 

\'Vhat factors influeucc the 
loc<>.bon of m:u:ufadming? 

\Vh:.it is Jie influence of ma­
nufrtctnring or.. bo~h the 
standard of 1iviug and the 
lanchcapc of the United 
States? 

Vv'hat decisions must a farml?-r 
m,t;:e .in order to determine 
wfoit he will raise? 

How are the problems of 
mass hunger ar.d the \vor!d's 
food supolv interrt:latcd? 

A , • 

Highlight Activities Media And Strategy 

G~cgraphic Pu.tterns of Ma­
nufacturing 

Location of the Metfab Comp~my 

Hi.mg er 

Game of Fanr,int1 
•.)· 

A~rncintiug m.ips of various 
rna11nfact1·iri1\~ di~trib·~1lions 
\ivith dc~script~ons of fact.ors 
~hat influence tht~~r. Jo~u.tion 

Ro!c-phying simlitation to 
determine opt immn iocation 
for ;i hypotl:ctical m.~tul 
fabric.;ting rl:mt 

Dis('u:;sion of prohlern of m:.&; 
hun~;er and it> related oro-
b!cr~s • 

Boie-playing· .!!;ame in wiiich 
st~ rdcn~ 1;: sirnu~i~te fan:i1ing 
i~;. · ,.:-./ cslcrn }(a~:~·15 during 

. llii·cc time pe:-iol" f-J 
,r::,, 
........ 
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UNIT ONE: GEOGRAPHt OF CITIES 

Six activities 

Forty-two class periods of fifty minutes each 

lv!AJOH QUESTZ01VS i'OSED 

What factors influence' city 
locatio<i an<l growth? · 

Wh<1.t is the internal land-use 
arrangement of the city? 

What functions do cities serve·~ 

How arc cities inter-related? 

l!ighli,<.:,ht Activities 1Wedia And Stmtrg~· 

City Locatic.i: and Gro"vth 

New Orleans 

Portsville 

Cities with Special Functions 

Analysi~ of hypothetical site 
diagrarns 

Class analysis of topographic 
m2 ps, aeri<~l photographs, 
CCllSHS tract c1ata 

\ Simulation exercise in which 
students build thrcc-dimen­
sionnai model of a hypo­
thetical city 

M·ttching ex<:;rdsc using 
photographs of spcci<•.lized 
cities 

., 
i 

,., 
·, :i 

UNIT THREE: CULTURAL GEOGRA.PHY 

Fiv~ activities 

Sixteen das:; periods of fifty minutes each 

1\fAJOR C]UESTJONS POSED 

'What is cultural rci:!tivity? 

\Vhat factors infiuence cul­
turnl diffusion? 

\Vhat aspects of world cul­
tures are becoming mo~e 
similar due to mass ('.Ommu­
nication and rapid travel? 

Highligilt i\ctivities. 

Different idea:> aboat cattle 

M ecliri l.11d Strategy 

Analysis of filmstrips show­
ing different us0s of C<ltt!e 
ar~und the worid. 

· A lesson from sport5 Research and discussion on 
the origin and diffusion of 
sports. 

C .. nada: A regional que.stion 

Cul~ute Chan2:e: t\. trend 
• ''"""'1"(1 un' t_ .. :::,,1.tv ,...._ ..... (', " \,,,\Jt ... , .. ,,/ 

\ 
An examination of tlw boun­
ct:~ri.cs that separate (\VO 

adjacent cultures in Canada. 

Fi·::to~ial analy:-;is of tradi­
ti\, n,.d and n:ot!:..;;-:a cities 
around the world. j-J 

·~:::-.. 
(:') 
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UNIT FOUR: POLITICAL GEOGHAPilY 

Five adivities 

Twenty-two class periods of fifty minutes each 

;\fAJOR QUFSTlOXS l'OSFD 

How does the legislative 
process affect the spatial 
distributim: of thirn~s within 
a political l0rrito1-y~' 

How do boundaries function 
<~~ the limits of a poiitical 
territory? 

Vih~t kinds of compromises 
arc necessary in the settle­
ment of an international 
dispute? 

llig,ldigltt Activities J',frdia And Stratef!,IJ 

Section 

Schoel Districts for Miller:;burg · 

Point Roberts 

Role-playing simulation in 
v.rhi<:h students >~llocat.e a 
hypotheti<..:al stale ·s budget 

Analysis of a hypotiwtic:ll 
dty in an attempt to ~et up 

·districts for !•CW hi:;h sd10.ois 

Hok·-pbying ex::r•:!se simt:bt­
ing a bouncbry disput.) bet­
ween the United St~·.;.tt:.s ~-?.nd 
t-:an:-t<la 

~ :,l 
. L. 

UNIT FIVE: HAU1TAT AND I{ESOURCES 

Scvc.n activities 

111irry-two class· periods of fifty minutes each 

MAJOR \,?UESTIONS POSED 

Hov>' can habitats be r~­
cogc.ized according to foeir 
de.~rec of modification by 
man? 

Bow arc similar h~hitats 
used diif-o;n:ntly by different 
culture groups? 

\i\/h'.lt factors are impor~ant 
in resolving conflicts over 
r3SO\irce use? 

Highlight Acti1?ities 

Habit:.i.t and Man 

h!cdia !l nd Strateg~f 

l~x~Jniuntion of coiar nhnto­
graph.s shov1iP.~ ~t va!·iety of 

Two Rivers 

Rutile and the Beach 

Waste Man~ge;:nent 

. \. ) . 
\vays in V.'ll!Ctl tnan nas 
c11anged his bahitat 

A.~alysis Gf dv.t:_>\. and discus­
sion of two siniiiar habitats 
to determine the cnltur~,J 
variations .in w;c of the 
haLitats 

l'o1e-playing sii.nulai·ion L}ased 
\ 0;1 co!1£1ict over rcsc!urcr~ 

utirzarion in /\11strr!.!i~ 

Exan~ination o-£ 0rc:t_11er:-is cf 
~"1'1' ·l 11·1."l;(l ·11··.·l

1 

,.,; r·L''U~r·1"' ~-,, \,,..) ... l" ~ ... 4. J., • .. .i.. • • , .. 

\V~:)!.t disposal in f-~e\v ) .. 01k 

C~y I-' 
,~. 

\i) 
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A.PPEi'>fDIX B 

CROSSROAJJS 

(An gxaJTLple of o, South /frican .~imulation e;,·2rcise widely applicable). 

This is a simple simidat ion irwo.l1Jing a whole cla:;,s of any 

si;:e. It requ.irea one per·ioO: preceded by at least one homework period 

.for preparation~ It is veraat;ile, l:Jui-t;able for u.se in studying 

ur-bo,nizat ion anywhere and can. be used in: 

SJ.'.D. 7 

STD. 8 

Std.10 

Population Geography .• Br·azil 1 Ja.,,ron,'. 

South African popuZat-ion 1 rJrban problems., 

It has the o,d4..ed ac.ivantage of being currently ·topi.oa.l. It has no 

special requirements beyon,d photostat copie:1 of pu.b.lished mateT'ials, 

main.Zy newapaper articles, aJtd. i~ suitable /or u.se with a.ny teenagers. 

The exerci.•:a i,9 a simulation of t;he a:rgu,:;nent/d.i sctrnsf on, 

between grou,ps of squatters anc goi1ern:11ient policy-mak.ers/admin,istro.tors 

each trying to con!'ince the other to accept their caae. 

Gol)ermnen,t case: The squatters must go~ 

Squa,t ters' ca..~e: They should be all.owed to stay. 

AIMS 1. To re-inforce (o.) the rea:Jon.a for urbanization arui (b) 

the problems oonoomita .. nt with it. 

2. For pu.pils to rea.2i.ze that different groups per•ceive 

the sOJne problem r;U,fferent.Zy. 

3. For pupils to rea.li.;;:a the dif/ioul'ties of decision-making 

·'- t t t . + d . - 1 r? '/. • Wriere fJT'OUpS a l,"UiG& an.(f, Va uea v,l. Jt31',, 

4. To giiJe practice i.n. o...no,}ysir:.g and extro..oting va.Zid argunients 

/or a .stance fr·orn di.~Jer.;;e dei;ai.led information • 

.5~ 'J.'o gtve pT'a.c1;ice in ar-guing/proposin9 a point of view. 
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.Pl?E'.FAJ:?AT.tON A.ND OROAN.IZ.42.'ION 

The aimuJat ion should be conveniently schedu.Zed into the 

r,.or·mal teaching prog1•0Jn, for vne imp'Jrtan~ function it pgrforms ia ·to 

brea};, into the nwnotony of nor•mal class procedure. Certain aspects 

of urban.tzat ion shou.Zcl have ber::.n dealt w1'. th prei'i ou,sly. lf not, they 

may be incorpora.ted into a conven-tf, on.al les:3'01i on u.rbani.za"f; ion as a 

wor.Zd trend. 

World urb.::uiL-:at ion .cJto,t i 3t ica shoulcl, be pre.seritGJ. in to,b.fo 

and graph form (e.g. from rJ.l/. fi))emogr·aphio Yearboo}z 11). Variou,9 

oount~·iee should be compared r:m.d. then re.lated. to South A.frica.n figure3., 

The pupil«~ are then aslrnd to .7. ist G..J many reaBona for the 

drift of population. ·to the cities as they can. These are dLscus.ser:J, 

and b·oar-d-1 i.~ted< 

. Pupil.CJ list ilL& effects of thi.s drift ori (a) the city and 

(b) its ;_,eople, both the ortgina.1 in.habitants and the migrcnts. lnese 

effects may be suh-d.ivided into l.· beneficial r'td §_. detrimental. 

The threads wi l.l th..en be dra.wn together, em.pha8izing the 

1re1>olution of ritJing expectations' caused by li1hat the under·pr·ivileged 

sGe an.d h0o,r 1Jia. the rna88 media of the high living standards and 

facilities enjoyed by people in cities. This leads to atter.ipi;.3 to 

break out of the '"t)tcioua cfrole of po1Jerty' often characteristic of 

poor rural 31J,bsis tence economies. The avenue of escape which ia 

seen to p1~omiBe 1eldorado 1, a better jutu.re, £s r:ii9ration. to the city. 

Consequently people flock to the urban areas w.'?.£ch cannot adequately 

prol.?ide shel.ter, work or security. Th i::1 .Zead3 to the slum demelopment 

and squatter shant.',J•mtowns so common ar·ound the outskirt;.9 of most; large 

cities in third world countries. e.9. Lima, Caraoaa, Rio 1 MGo:;ico City, 

Hong Kong, Lr;i..go::i .• ~['eh.er-an, Co.pe. 2.'own.. Somg countries attempt to deal 

with the problem., oth(F'.cs neglect it. 
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. !IO!JEl·fOft'[[ 

:rhe pupil8 are given a ha.ruiout conta.ining information ~ .. he&ts 

(mo."Jtly quoted from articles), a. map and a sim,u,lation, preparation sheet. 

They are a.sJrnd to read the information sheots a.r.r}, prepare fol" their po.rt 

in the simulation. 

Two possible sim.uJa·t i on.s are auggested: 

1. A parl iOJnentary d.ebate with ·the opposition demanding t:hat squatt~;r.'3 

be allowed to rem.a.in at 1Crossroa.da 1 ,· the 901nrnment is det·;;;i"rl1.ined to 

demolis/) the sr:v;attei .. ca.Jnp. 

2. A simulation of the disoussi on,/argu:men:t bqtween groups of squattera 

ari.d. government officials, each tr:1ing to con11ince the other to accept 

its case: 

(a) l'he go!Jern;nent case Squa.tt.er·s must go. 

(b) Squatters' case _. They sho1.dd be allowed to stay. 

Either sirn,u.lation or both may be used. 

The class is di1Jided into gro:;,ps according to the 

.9if1u.ZationB to .be attempted. Each individua.l must take a stance 

(prefero.b.7.y one to1))(),rd,s which he is ~rympathetic) and pri;pare a 

109ica.l argu:ment ·to persuade the opposition. The ar9:.;,m.ent sho1dd be 

rational. 

In ihe follow-up pupils should be Pequired to evaluate how 

they benefltted from the simulation.. It shou.Zd .be made clear that 

there ia no correct answer - what seems morally right is not neces:Jorily 

a practical proposition (cf. I'ime article on Brazil). Most cases are 

much m.ore intricaf:e than they m.ay seem at first. Xhe teacher ahould 

en.sure that a.ny r:-dsconception:.:-, arising in the .sim.ulation o:re d.ispelledo 
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SI/JULAT ION ~7JTE'KI' 

lo Parlio/nentary debate on the Opposition motion: 

"Squatter shanty-toum.s should not be cl!Jared until alternative 

accor:1.modatio;~ is provicled for the inhabitants. 11 

153 

You should e.-:ttract a.s much information as you can from the- information 

sheets to back. up your· 8tance. Using t;his and your genera.l 

lmowledge; prepare a cleo.r, logical, wo:·ter'.tight argument to preset1.t 

your stance in the debate, not n.eg.Zect ing ways of defeat in.g the 

opposition. Organize it in .such a 11XLY as to be a.bl e to maJr.e JL2_1.£:.. 

po in.ts wi thou~~i~ gf .PC?_ints alreal'lfJ made efff!_ct i ve.Z.l/_ 

EJL. earli~r speakers_. 

2. Squ.atter/Officialdom Discussion/Argument. 

(a) Imagine you ore B .A .A.B. (Bantu Affairs Ad,,ninistrat ion Board) 

officials detailed ·to clear CPossroads Squat<.~er Camp. Prepare a 

p.Zan ·of actic.--:.. to do this designed to co..use as little unrest and 

discomfort as po~~-"Jible to tho.se concer~n..ed. Al8o prepare yov.r.gelf 

to lia.ndle a meeting with. a depu-:,:ition. of tf-i.e sv_Jatters liltely to 

: ; reque.st an audience with you on the subject. Bear in mind the 

deteriorating hwnan relations poai.tion i.'i South Africa. 

(b) Imagin.e you ari3 a squatter hou.:Jeholder living with your fa:mi.Zz1 

at Cros8roads. Prepare a cogent statement of (1) why you are o.. 

squatter·, (2) why you. are in Crossroads and (3) why you ::Jhould 

be allol).>ed to stay. You should be prepared to be a member of and 

spokesm,an. for a. squatter delegation to visit B.A.A.B. r-eque:'Jting 

that Crossroads be al.lowed to remain .• 

In the meetir!!J, (fri. class) in addition to presenting JlOr.1.r 

simulated view, you should,a.s a. claa.s member, try to reach an. objecttve 

eva.luation. of the dlscuasion/argument tn the hope of firuiin9 a work.able 

long-term, solu.ti.on to the problem. 
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A TIN A\!EiUCA 

iz spite ofa boom, 16 million c!tildren are hopelessly depn\·ed 
\ 

-for I 
Crossr-oo...d.s Simv. laii"" 

-~ ince 1969. Bra7-il Las a::hievec! enc of 
!D the \vorhfs mos• spe.ct::icuiar rates of 
conomic grov:th, irnprr~,·sive industriai­
ration a:id a ;1ca<iy s~~m~;uJ of ii\ i~g for 
s thriving micd!e class. In the great 
ooming ciliLs, flashy cars car:-y hordes 
-fexecuiives from com'.onable apartment 
ouses to off,:cs in do·.;atown skyscrap-

0fS. The white sar.ds ci [p2nem:i and Co­
acabana beaches ter;;m with peopic en­
)ying the f,ood life. What m.?..rs this idyiiic 
icturc i:; a social si::ar.dal more nwssi\'e 
n Drazil than anywhere el'.:e on the Socllh 
\meric:in cor.tine:1t. Amid al! th.: de­
\ghts of BraL.il Ji •:e :-r.circ than 2 n;ii!io!l 
hildren who h:iY.e- !--;:~:: '' b1r;do;;ed by 

cheir ci~stitutc paren:~ 3i1d anotii.e:- 14 rni:-
'on who iivc in such jXJ\,~rty ti1at aban­
onment almost secn.s preferable. T!1esc 
6 million pwpl~- 1n~-third of i.irnzil's 
outh-are gro•,..inr. up in circumsra1Ke!> 
o de;·rived tb~ they c,re unlike!/ e\er to 
fay a useful role in mo,lcrn so~iety. 

I ! 
Chi!<!;·cn \;ho fall into tht~ i:aEds of; v}:J h:.t is w bccom.:: of these outcast~? ; 

the acithoriti.::s are not nc;:e~sari:y any bet- 1· ;.; u A !rr.:<idy, ar.out half the CL'Untrv s 
ter off t!ian the •·:andcring urd·,jns. On0 I iO rnilli,,n poru!ation is 19 yc:u~ of a;.: 
13-ycar-olc! bJy \l."ho sren~ si.x m,cnths i:1 : or youn3cr. Some experts predict that 
an Espirito SaElC detenti0n u 1 ~er Wid re- · within 20 years or so. Bra1.il will be bur­
pc·ners: ··!hey beat me or. the back ;md dened \\ith millions of ;idu:ts so unJcr-
the throat with boards and piece:> of rub- ::0•1:-isht?d. unskil!e.J :n .. : uncdJca~cd th<-.t 
b~r with nai:s in it. Scme~irnes at night. they will be impervious to any kind of civ-
four or five ;;•.:ards wC'uld come 1nd rape ili;:ing process. E'-p·.:rts report that the 
us. They r::~~d the ii!tle giris too. We signs 1)f this prophecy are already unr1is-
scrcamed but it did no good." Corn!)lair>ts ta;.;~;blc. With noihing to look forward t(:>. 

r.o child \,·clhre officials went unheeded. ~he children indulge iP ddusions of a t~lo-
Tt,c director of the chikirer: s home was nou5 iu1ure. Says a psy..:hologist: .. \\'e 
accused of h~ating nis wards and supply- 1 ·ha·;e iliiternte seven-year-olds who say 
ing some of them to hcnwsnuals. fa a.! they are going to be do-:tors ... At a s:·10 
Manaus ~'.},1 detention home. eight hap- i Pauii:- orpl:anag..::. the iQ of the young­
le~.-; girls vainly ;:ttempted coikcti\'e sui- I! sters ranges between 50 and 70; in the 
ride by swallcwing large dC<se:; of poison- . U.S.. FOple with su.;:h scores arc classi­
ous _dctcrgcnts :::.nd tra:-iquili1crs. In. Rio, I fad :::.s mentally retarded. Says irna !\far­
<! l:i-ycar-01J boy. arrested fo!· <\series of ilia Kaden, direcwr of Rio's child wel­
thefts. told p1)!ice: .. I hate rich ;">Co pie. es- I fare agency: ·'A person with ps; chologi-:a! 
pecially the. ;:hildren." Aban-:loncr! at j d_iscrcers :::1d mer.ta! \inpair;:nent. a sick 
seven. he bad spent the foll0-.ving y::ars ! perso:1-a sick. frn.gile popuiation-c:ln­
s!rnttling be'.\•:een orphanages ~ud detcn- I not act as an .1genr of deve!o;~ment. And 

r he outcasts amo;i.r; them have b(!cn l:on homes. ·y c, ;:n1•thr;r) otmg~tcr rec:e1:t- I wh::n·s '>I 1Jrs::. lw !s a dead weir.ht l<.i l.Jc sus­
called ·'ncoc{jy"s .::~il0re:1:· and they ly was brought before a Rio mag.i:>trate I· taincd by ~hO$.C wi10 :ire heaithy." For::. 

o;:inge from infants to ~crn-<.:g.:rs. 1 hey and cxpbincJ his crimes i1.'. a curious but I nation w!;osc.1;~p~Ii.atic.n is.~xpectcd to ir. 
ave been turned Nit into the streets of oddly touch111f< fashion:"\\' nat <lo you ex- cr;.:ase w l b:l1:cn 111 le$S ,r,an a century. 
very major city in \lw tand. In Rio cte fa.. pcct from me? l rH.:ver ..:vc;i had a single I tha< weight may be too heavy to bear. iii 
eiro aio!'le, more than i 00 d-.ildren under birthday cake'." -~----·-----------

hrec years ol.d are a~x ... nd,~ned c:ich So serious is the hemorrhaging of Bra- LO 
1onth. As the kids t"emseiv.:s say. th<!Y 1.il's wasted generation that nothing but I 
join tbe struggie:·-·:- •.cr:n ::pt!v l'es:rit" :rn all-out emcrger.cy i;rograrn could Pt'S· , 
1g their attempc:, \L) s::rvive. !n l~i0. Re- sibly sta:1ch it. As !l is. the government 'I 

ife and Sflo Puu!,1 fr,ey can be fo:E1d--or spends only S38 rmllmn a year on chtl- · 
1ore precisely st•.Hr:h:cd unon--:,, <'.lkys drcn·s services-and even '-"~t is ponrly I I 
-nd on avenues ::r.d Lx:J.ch,;;;. Tbcy r1)v:~ ~listribuied. vniy I l_.8c'c of:..''.. Brn.zirs cjt- I r~~-, .. --:e.,,,..,,.~,-... - -' - -~-·--. ·. ·-' -.~::-:::i , 
1 gypsy hands. ~kc'.p ia con>tn:ctic:l 1c::. <::id towns receive any aid at ali 1or ! f ~ '. · "'l~.,,...,..,~-'"'.~"7~- · .•. .; I 
ipes, in rat-inii.:stcd :i!:iars of atiawkncd ne,;;:iy children. There is only one gov- II r ' 1 ; j: 1

1
-

ble heaps. Their b:.:l'.5 are :.om r.ewspa- JO.GOO needy or abandoned children. f \ )' ~ ~ J: 
uildings or on str::ct corm:r!". in miser- crnment or private-care at;ency for everv I ~· • · 1 r \ ; - I 

~hrs: tld1eir clo:hing r.i~ic .scra
1
r-s of ck.ti!. On!~ 101":£- of these insti:utions are loca~ } ~: _,, ! ~/ ! . J 

e1r ays arc spent :n nt2st rn.z.. rrostt- c:d m the poverty-stricken northeast. I . < ; ' , • ~ 

1tio11 and petty ciim::. They prey upon where nearly one-half of the country"s de- I •- '. \ . i : l, '. ;.3 
ach other as well ::s r .'..;scrsby. f.v·~:i the prived young are to be found. Well-in- ~ i ; · • · j 
olice have bci.:n <!c;;used of org:rn1zin_s t~n~ioned a tte!npts by a~encies and in- ! ; : j ·' .~;.: .. , ._. : ~, 
1aifs into thieving banes and then col- a1v1duals to trnd adoptive parents are j :·; ; < i ! .:;.:=:~) i A:- I;,:, 1 
:cling the better pan oi the loct. hampered by the fact that few el:gible , {~ -· · ·~ ~ it..-'_ Jl. 

The ..:hildrcn wl!c remain w!th their gro\;nups want to cake m dark-skinned '. f : '·. 
a rents ·arc siniil:!rly corrupted. Motr.crs children: they prefer the r~lativcly few ~· ., t,. :; 
-n~_evcn gr:;!1dmot~ers h:.t\'e for~ed ;heir who are blond and t>lue-eyed. \ . ...__._ . , .. ~-, ---~~ 'f ·. 
u""scent o.ispring into prostitution. ;-..r,1t Ironicaliy. the scandal is one cons'!- · . >- · · ' : · · - (' ~ ..r1·!, •"- _,. ~ 
mg ago. an eight-month-old girl was left que11ce of Brazil's econo'.l'!c advance. For ..- . 1 .. :-.-::i k , <--.- J. 

•t th~ door of a child care center. Sl;e more than a decade. m1lhom of peasant -",;~~./ t' ~ ..._ -
ad been bca ter. a:1d was infected with vc- families have fled the countryside in ~·.. · '"""'-w- :l· 
creal disease. ln anoth~r nowrious case, search of factory job::; in th~ cities. For 1 ~ 
gyrn teacher in~errupted a 14-year-old's most. the effort has been futile. Lackmg f " 
:tempt t.:i rape a woman in her cwD of- skills and education. th:::y have sealed for .. --" .,_ 
cc. Fkeir.g. the ycuth tu:-aed. c:-.:.w r. :ris- poverty-level employment at best-and in , -· . r 
ii and fired l'P071 the r.1an and Y.il!ed him. J all too many instances. no job at all. By f . (..:. · 
i;e:>tiorn:d t.;y police, th-: l•t.'Y boasted that ! working ten hours a day. six days a week. ! 
j10 had tried to drown him rn a river $75 per month. scarcely enough to sur- it 
e was µ1:>.nr.in£ to 1.nurdcr his mother. I an ambitious woman m:ght earn about Ir 

·he hD \ '"S • · l~a ·• vi\e in a \\OOdcn and tin-can hovel, let I •I n .... '" <l'.111 \· :1.. _ ~ 
• J I alone support her ch:JJrcn. At the same 

1

, -

I time. the peasants contribute endlessly to l, 

I a stunnin3ly high birth r;He 137. I per thou- J 
;~- • 

1 
sar.d l. Thousands cf r,.·:::rents are iorccd II i

1 r···- --: 
. - .. . ,.' ·, - . . ~_, ··: to cast th.;ir offspring out like rubbish. · 

..... • •• I" • - : .t··.:·•1i-;. ··..,·-., ' "_l. ... -· ...... :.::-~ .... ):.;""I I ! 
:J:·-.;~ .. :. .. :.~.-:·-~ .... ;;.:-.._' .. ;·~·:: .. ;·.#·'~·;.·~~~~.-< ·.··l . ... - -·· .,. __ ,.,_ ...... - .. ---·· . --· - ~.oh~-·.r-"_...,. .... ..i.;. .......... ~.-............ ~....u.. •• ·~-~~.t'·--.:i1 
io ,!e J.'"!:teirv's scJnrJ;.t: was tin~ a•Y'1"/ on ;s ch:c Cc.·,)Ci.!ban~~ beach: i;i 4:1f.Uish on a downtowr! street; sharing: a cell "·,~th .;:Cu!ts 

-ff;,r Jdf;;ing the si;:;1gglc. ch~-;;l(casts will gr~~~~-;/-:i1'i1ed11c~/~--:-;11skfl!ed um/ i:!;pe;i:ious to any civiii~ing proc;-~.-~.---------

1E.SEPT!YiJF.1' II. i<l7S 19 
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s 6KM. 

SCAL.F:: 

S 0 U 0 T T.f_R_f P, ~_H_:JS-''---'19_'1_6-_7 

SQUAnERS 

Divisional Counc•I Areas 
C:!y Coun-:•I Area; 
Other Mur.1c1pa"11es 

12. 700 Shacks 
7 .200 Shacks 

3.000 Shacks 

Total : 22.900 Structures 
about 120.000 People 

- Roads 

••••a.a.a Rail""'ay~ 

! ~OtlSTOWN 

~. . I . ___ . ______ J 
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i /~· .,/...-.. .• ...., ·~..,., .. ~, ~ ...,.., •• "'" ~=y··.--
P.,,,Y ~~ '\.h,/ \.'~-~~,,_ .~L .. U.. \..'Y '' 

. l 

I 
__ __ c==B~J?~~~B~~~~:~ ~] 

The !3lncl:. S;:sh sun·ey, disi:u<.;sul hdow, ;;-a:; cG:1<luctrd. durinr:: J:rnmtry aml 
Fd:nwrv of this \"t.'~:r :::Hl i<: hasctl on intri-Yie\\S with the !wads or !JO\l of the 
a Olli_l·Gdc( householr1s th:.it make up Crussro;·,,:s, m:ikin;; H one of the most comprc­
hcii,;in' snn·eys en•r tlvne at the camp. 

Thi: survey w:i•; <lllnC' t:> provide some general information :\bout 900 Crossroads 
cases w!iic:h were J1~11rilecl by the At!1lonc Ad\·ice Oiiice during the period )larch 
19i5 to l}l•conbrr 1~i7. 

Ti1c n:srarch was h:; Si1.1ho Ftiy:rnl, Janet Graaff :md Nomah!uhe N:ibc. The 
report on the survey ,~·as c•;mpileti by Janet Gr·J.'.lif and N!lel Hoh!J. 

Information t:ibkd :n t!\1; rPport en the surYey lu;; hrrn correlated with similar 
lnform<ilic•n rdt•::;,er! in a Fll.2rt __ h~t_l_1~"011_tJm~11_A_(11c::J}_],Jl_IJ.._QJ!I .... imd..D .. u~.l.!!llill~i 
)lcsear~h __ l~r.it ___ (SA LDHl.i )__ i; t:blislll'd. i~1 _Dtcc_rnbp.,-__ 19_i}, 

.-«'~~-------~ 

THE conclusi:;r.s of a 
~£.!_11£!~:_1_:~1!-siv~--- _!3 i0c~ 
Sash s:.itvcv on d1c 
-Cros~i03-Js--"'C-m·~.~2r~f:Y. 
------.. ~··· - - . - ··-·--· ;· ~. I 
camp on.:c ;1g.:1111 uri~cr-

linc the c.ons~.-u~tive 
contribution tbt this 
self - SUFf.>Ori·ing .111ci 
law-.:ibiding comnunity 
m:ikcs to i·hc brger 
corr.munily of pcater 
Cape Town. 

The report discloses th;;t 
the faih;re of many rc­
sidcnt5 tn kt'PP up their 
serviec Jcy~- payment::; can 
be partly cxp!r.ined by the 
sense ol ins<:>cuniy v::11ch 
h~~ cx::...tcd at tL... c:r~1p 
since the recent :'.~moli­
tion~ of the ).lodccrclam, 
Werk~:enot. an_ cl l-ni!1el 
squatter camps rn Behnllc 
South. 

'I' h·e rcnort observes 
that the security (.[ the 
20 000 inhabitant·; · of 
Cro:,sroacls remain·- tenu­
ous in spite of th•' . fact 
that tlie men Y>l:o n:l\:e 
mad c the camp lhe1r 
home :ir'.! in Car,e To:rn 

'to .. ,rork and are llv1n:2; 
with their fami:i·~,: for 
perfect!:- normal re:i;1ins. 

In terms oi Gon:111:11ent 
policY both hu~l;r;::d and 
wife ·must qualify :ri ~cnns 
of 1he Urban ArcE Act in 
order~ to be cl)~~1Jler Io~ 
fa m 1 l v hous;n~·. fh:i. 
means "they mu::\. both 
.have been born :n the 
city. or lived tl:r.rc for at 
least 15 years or have 
be c n cont!:rno:.c•:!:: em­
ployed by one employer 
for at least 10 years. 

A!! his life 
'Should Cr0~sro:icls he 

c1em•ilished only about 100 
f01!1ilies wiil be offered 

1 alterr;at i\·c accominoda­
, tion. Yi.'t the::c m11~t be at 
i !en~t a!10thcr 500 house­
! holds in which the man 

II 
not only qualifies to rc­
mnin in Cape Town but 

, li::is snent his whole work­
l. ing life in the city,' the 
I rcpolt states. 
! · At a time: when the 
· mJmbcr of unemployed I bl<>.cks in South Airica is 
i con<cn·at i\·clv eslima!ccl 

bv the Go,·crnme!'lt at 12.-t 
p'erccnt nf 1he economi­
cal!\· acti\"e work force it 
is :i :;oh0riJ'<; if not asto­
nishin.~ ~ho!.1ght th~t f-f2 
percent of the Cro~'roacls 
m e n who were le;:;aily 
rualificd to be in the Pen· 
msul:l were curn:ntl~· em· 
ployed iu the formal sec· 
11•r a:1d only 2 percent 
wco1·c ur:~mployect .. 

The report al3o pointed 
to t!ic C\'en more surpri· 
sir.g figures of ~he S.-\L­
DRU !'urvey which 5~owed , 
tllat 81 percent of a 11 · 
Cro;;sro~.d> heads oi house-
r: c:l d y;ere cmP]ov::>d in 
tLe formal sector :11:d that 
only 6 percent Were un-. 
emplo_ved. 

Of the 900 people i!1tcr­
i'it>wed for the BJ!;ck Sash 
survc\· it was found that 
:;1 percent qualified to re­
r.:1ai n in ·the city in terms 
of tile Act . 

Of t. h o s e household~ 
tilat had a qualified adult 
2~ the head 9:3 percent 
h;id only a m:in who qcial­
ificcl, 4 percent h'.!ti only a 
wonE!n ;•/ho qnalifiecl, and 
3 pcr<cnt had both a man 

! <.nd a woman who qu:ili­
Lrd. 

Eight·:-nine percent. of 
the ·,nu:d:iie~I' :ncn \\·ere 
nnt orily marrie'd liut lived 
wilh their wiw•s while 5 

percent lived with their 
girlfriend.-> and 6 percent 
Ji..-ed a!c>nc. 

Another ~o'berin~ finding 
was that 54 pPrcu1t of the 
1 qua!ifie:~· men came: to 
Cape T1nrn 30 years ago or 
more. ·H percent betv:cen 
:::o and 30 yc::rs a.rn and 
only 2 p'.'r:-cnt between 10 
and 20 years a.::!~. 

'"\t 1c:i:<t S9 m·rcrnt of 
the "cJualilicd" male house· 
holders <.:rt.! married and 
living with their wives. 
'fhev ha\·c chosen to Jiye 
in shac~:s r:ither than in 
the b:icb~wr mwrters to 
which thev ;..re· entitled in 
Lau.~a. _-;ykn~a or Gu­
guletu.~ the r"port states. 

lTh~ ':~i:':ll. n1r;j0Lity o! 
"aualified"- men ha,·e li,·ed 
11nd workc _; in Cape To·.rn 
for well over 18 years. 

'Th::.:e arc 11;e peoi>ie 
the C,)\"Crllll1C'T1~ refer to 
as ilie~al and refuse to 
aceomm0date in their 
ideolo~ica! frame'.\"Ork. 
The v;ist majority of thc~e 
men arc making :i.n csscn­
lial contribution to the 
economic infr:i~tructure 
of the \Vestern Cape. 

'It is oppa!ling to think 
that such men are still 
unable to iive a fam!!y 
existence unless they squat 
illegally in such places as 
Crossroads,' the report ob· 
sen·es. 

Squatting then, must 
be seen a.c;ainst the back­
ground of, on the one 
hand. the Government's 
declared intention of mak­
ing thing~ difficult for 
blacks 'illegally' in the 
\Ycsicrn Cape and, on the 
other hand, the attempt 
by 'quahfied' m c n to 
:naint<.iin som() fo:-m of 
family life. Then there :1re 
tho:,; c iiousehllld.~ with 
both hw-:b:md and wife 
w h o 'qualify'· b 11 t f o r 
wlvn11 1hcrc is no· housin;:: 
;;y2iiaole. 

In·· r.i:tf:i?1;: things diffi­
Clilt for 'il!e:~>tl' blad:s il:e 
Governme11t is inevitably 
;ictin.~ ag;iin':t thousands 
·or 'qu:iliiicd' llbck men 

wto arc tn·ing to li\·e 
witit their foi1i lil's. 

Th r- failure of m<iny 
Crossrn1ds resic:cnts tu 
keep up with their 
monthlv d u es wa:; the 
reason · ;zh·e.n hy the Di ,-i­
sionat CoLtJl(:i i to h.:~in 
demolitions at 1he can:p. 
Warning notice.-; to the 
re:;idents to Jiay up or 
face demolition of thr>ir 
5h;icks beca::1e the Stibjcc.:t 
of an ur;;ent applic<itiun 
to the Cape Town Supreme 
Court. 

The anplicat:on rcsultcc! 
!n an 0'1t of c:ourt Si?t· 
t le me Jl t l;.~twcen t !J e 
squatters anc~ the Di»i­
£ional Council grantin.~ 
the camp a te:1:porary, ii 
precarious, repri 1~re. 

Up to date 
'From the sample i;i the 

follow-up study it was 
found that 58 percent of 
th c house-owners we!·e 
up-to-date w i t h th e i r 
payrP~nt of dues as 2.t 
Janu~_ry 31, 1978; a fur­
ther 20 percent were one 
month overdne, lea \'in;; 
only 22 percent more ttan 
one month o\·erdue,' the 
report states. 

'We should like to s:.;g­
gest that should security of 
tenure be guarantee cl, 
overdue dues wonld be 
forthcoming. esoecially 
from the "qualified" house·. 
holders.' 

The report concludes: 
'Crossroads has solved not 
only the housing problem 
but also the stresses and 
strains of di»i:Jcd families. 
For three vears r.ow the 
me.n ha\·c ih·ed :i. normal 
family life a-; a re::;ult of 
their O\Yn efforts, and the 
contribu~ion cf th!! C:;pe 
Divisional Council. 

'It would b~ a tr:ige,jy 
indeed if s<, muc!1 con­
strucli\'c effort '.•:ere to be 
dcstroyl'd by the demcli­
tifln of Crn~:srcad~. :md 
the rnbs!.'q11cn•: c1:,;:-:o!uti0n 
of a sclf-~uppL>rtin~:. law­
abidil~:! a n d cir.·se-k:iit 

. commu.nitY.'· 
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\f\1riH 11it:11fHl! cor.1es si:cnce nt tht: Crossroads 
sqUctter CCi:"').), 

. C!u::n~s of Port Jeckscin bL:sh S\'v'BV to end fro i~ the 
guE-.H1:n soulh c~!::tc:.r. \.\.'a~hing left h;ngino Lip 

.ovr.1nic;ht cioi1•:e!; on p1er.Jrincsiy ri;.;~2.:1 :i:F.'S. 

·n·!1;;e Is nohO·:i~r s-!)C:·Ut. !t ts 9.3G, il11d bul fer a fcv1, 
the· {\'.c:i-:;::· of ki:.:ro.~~nn Jan1:Js behind curt~inc\J 
\V~f'IC:O\'·if iHi"/3 ci:S3j)pt:crcd. 

Cro?-t..·t :Jads s!er,.ps . 

. Bu! in the d;!y, tl1is community -- living on a ~ite· 
ci·11n.:.c! by the DivisiC'lill Councii near the Ny.:nga 
to\ivns!1:µ - -: ha~; a di~tincfr,•o l1:·0styl.;. 

a A ch~{irrnan and a gt:;ncral cor~·H:1:ttce ~>f .:;oi/lo 
30 mer.ibors 1un the ccirr.p and ii<J!se 'Nith tho 
a1.1th0ri:iGs. 

C flcspon~;ble to \he ccmmit:ee are "headmen" 
· \Vho rach rcprcs.cnt SC\;tlons vf the ctsrnp. 

• <}The cor.<;~1i::cc h<:we appointed "pe,iccmen" who 
c;,:rry 0~11 potr'o!s to e!irnineta crir.1e. l 

0 />.justice system ex;s1s 'Nhcrcby minor offences 
r.arrY a rr.:prima.-,cJ by ·l~)f.: gener ol corninittce. iV'toro 
serious canes are rcpl)t ied to the police. 

C'o!mn-uni~aiicn lhroush the came• - by 'Nord· of 
mouth - is ?.r.1z,zi~g!y i~st. The grr11."!ral co:nm!ttce. 
accorcling to commi;tcr< tr.embers. call thtJ h:~cdm'm 
tog8\hc;r, who in their tum sprn~d the 1r.essage to their 
secii0ns. 

Th!~ mnjority of pcopie in the c3rnp ~.iet:med happy, 
largr>i'{ because of tho !ow incidence, c! crir.1qPdl 1hi::; 
~- ..... _,,_.,, __________ ... _____ ... _. 
-----·----~-~··-------.....,_.__..,.._.-.,,.~ 

fC$iclGnts ina:rview~d by the Cape. Ti1:ics ritnd ihis 
reascn for not ~·e-·1~ing to Eve in a tc,·mship. 

Some people ~;iid th<1t though they would like o 
hovsr; similar to these in the three Peninsula 
townshir,s. thcv w·(',i,!d wi'lrn :olive in i! a: Crossroads. 
Otht'fs showed a:foc:ion for Irie ~hanties \hey hed 
built - r.nd w:1ich '.hoy own. 

All spoke fo:oci:y of Cmss10:··cis, referring to it as 
their "village'. Th:y said they "'1joyed. the fee!ing of 
comrnunity: 

Crossroads has t·.~.ro schools--· the i'5oxclo {"pGccs"~ 
lower and higher pr:;1~o:y school and the Sis&micle 

' {"'we! have tried") bwC:r pri:nary school. 

Two inernbsrs of :he gcnr:r2I committee said there 
might bG "a hund'r~d'' ch 1Jrchc!:.; in tha caaip, r1lZii'r' of 

·thum being inc!r;:icndent l~ouso c:hur;:;m·s. all plvying il 
vit.:.I roie in the CO':~ muni:y life. 

The. c1Jy-trn1t: :;t;ncsphDrc in Cr0:.~sroads is rc.:lu'.':ccJ. 
Cl~i!r!rcn push hc:~1~::~1&c}0 v1irc tcry-s in tho notro·N 
lane$ cvt~ide th~ir ~:~-,a:::J.S. LJP·-1 ch;:i~.c each other roun~ 
rcftise bins, •.\·f~:~t· ,._,:,n1cn, scn~·e vvith bnbies stropred 

·to their bncks. t.<:ml over w<:.sh buckets in the early 
rnomic1g. 

There are st:vs:c;l vegetable stalis on the !Jr.es, and 
yr.ste1dc::y mornir,q ti~e Noi'..ib~!-:: C0sh Sto(o run by f\'lr. 
Derrick Mgoqi cici :i roi.'rina tradu. 

Tho genl:ral c<;mmittce members said tho 
Division~! Co1mc:il supplied 1du3r; bins which they 
etnpticd once o \.VC1~1~. T:1e·i nl~:o o•ovi:10d t.Jilc~ 
but;k~ts v.rh!ch \\'L-'.u tril<cn 2\··:;ry hvl\;P a \\·eek. 

!Jfo ~i~~rts in Cios:.roods tt. /t1ff1 \Vhen the rnen 
rnltkc their \~n1y tP \·:ork. Citildren '-IVdik to ~chool, tl1eir 
boo~:; in old car1icr bt!~~s. 

C 1·or.!'.r(;JcJ!'~ :s. or:~ n~ic:J~t s.nv. an tllh:ir. k:-~H11. 
-·-~--··-·----·--·---- ---..\.-·- .. --·- ... _ ... --~·- ------'-~· 

" 
.:..· _f/'.\ JP-•.. L.(1 lJ 'f. 

TO C/,LL· Cr_<niHoac;~ a cq~>attcr camp 
I~ to di;rqard tJ1~. liv~i)' vill:;go i'fc tbt ls 
!t:d t;y Orte of Ci1p0 To·.vr:r.. iaH n:mai.1in£;, 

sq:.i~t<~er sodeiie!.o. A real Gorp hcts grown 

on ii1e ch:nes~ Re~iOenL11 re:i"':'r to 'tho 
rtilhga .. ~nd ilq papubtion of 20 (,..'00 gives 
it a P"1i.1i<.tio!t a!mo~t as big ;i:; that of 
Ou.:~hoom. 

'Vic hr.;ve a ~tron9 · community solrit 
;1er~ .. P~oplo love ettch oihcr,' says fiiurie1 

f~'ihv~o:<i, :t teache1 :tt criu of Cr~o;s· 

fl)etd$•s,,. ~wo pr.mar)'' s:-choois .. , he.;~ also 
hayg f;ommiUe-e~, chu· ~-~es, ~xing 

cl").i;St!SJ ~r.J a: dis~inctivP. higli-s;pirited 

c:hi.r.ict&r. ,. 
hi a stud~~ ~mpar;ng Cr~!; ~roz.d~ and 

th& black to•Nnsilip Npilga r.cxt door. 
tJ~o Univer~'.t] ci C.:ipc lown"s- Urban 
Proh!emg Hescarch U:)it bJ.s ascribed thi$ 
! ttn~5 cf tom:nunity l"l ~ re-cling th~t th cl.( 

hek . .:-,~ lo tho vil12go anU the vitbge he­
lo1'fiZ to th···""· In a to ... ·n~hip, ther.:i is 
o ~nsc cf ;,iicMtion ~nd of being con· 
troiJ~d l:.y a bureiH'<'r3cy .. 

In fiV'! )'<!US Crc - 0 ro:"J~ has gr0\'11 

iro!il " Zc.Dtt~ring cd .;h~cks .:1mC'nf! tho 
Port J~cboa bushes to t\i.., !;i9h-<knsity 
\'ii!<>~'' it is lod2;·. 

Crossrn<Jd~ r,~jvp!1 1 z:!jn~ Ptah aU th~ 

neig"ibc-:Jr1y cha~t2r ~ncl tl1u incessant 
ravccu:> crowin~ of H!J mo.ny chtck1?ns1 

glv~ it ~n &ttr.:lctivc vill;-J~e air. ()n a 
\Veclnesday momir.g, }'<Jt' hum,: in!.:: the 
h•:<il .:hy cleanei' on hie: wctUy rounds, 
a pk, o~ doth~-'-5 ov~r cne shou~dcr .;h1C 

!n1co!c.; b~ok at !..'le rc':>dy. Gc:i~ra! dc~ler5 
setl g':r;:}dS rang!ng from pbsi.ic bath~• to 
lr~~k br~ad, delivered d;:;ily by a bak'!r. 
/,nd I.here is kind of constant b~•aar 

~cing on, too, as \VOrn-.en s.cll their vct­
kod.:: -:ind knitting from Vt'indov; s.~Us ~11d 

st~::.s In the sar.cly s!rc~ts, while tha 
rnc•ifo!k (eo per cent of l11cm} .:in.• iiiway 
wcr.,rng in tnwn. 

s~CAUSE It i~ lln emocgency cam?, 
tqt1t.1H 1~r.s 41'1' not aHov1cd ti'.) enlargo 

the;,- shant;,;g_ For tni• re,sor. only :ind 
het.~tUte r!1ey do nol h~,-~ nr.y securjty 
of tenure, L'i~y do . r•Ot im;irovo their 
hor..<S, ~~;·~ Rick Granc{!i d the UPRU. 

l"hcir '$;i..:intics, seen from lh'!t out.sido, 
t-St· ~re:;· and grim. /\nd ~·et.., 1hc- vill.:i.50 
la n,:;t tk;>re~sing. It Is exciting zr,d it 
b thG 'lill.J~{) ~pirit ttiat r.1a~·~~s it so .. 

Tht~ ia ·a fcelin!J cf t~fric.l ther~:i fe• 
mark,:?d on by ~veryorm \v{:? vi'3:~s. Crr:-!:s .. 
rc.:i.<ls. 011a r~3t1far visitor wt.o h:n; ccme 
to krvw.: t.1e co;:~mu11i~y ~_,.y~ thz~ r,hc h:ts 

ftu!te !>UCO:ombc.<l to ti1rJ ch~rm~ .c-f thu 

tam ucUintJ bchir.d l\ tine <•f wash!ng on 

! 

... ~. ; . ,· .. 

top of a c.iunc, whila drunis. .~!?rt t!wJr 
fhy-:hmic announcemt:r,t nf tho ovcnL1; 
c.hurch &e:"'1i·::;~3. 

~ lcE ;,t Cro$sroa:!s is hl9i1ly org~r.i~cd 

I.~ and s3le. ThEft "-ild violf!nce zrc r;:n~, 
:i:id the vi!i:s;e W?-<i pc-acefui during J2s! 

yc~r·s r~" t!f. it b ~:.;ministered by thr: 

·. l"'ivisiona! Cvurci! w},;ch s1Jpp;i~s rco1ds 1 . 

20 w;;;.t~r l3p:; and a n 1fuse ~nd to~:ctM 

buckc:t 'emovai s~r-·i:-~ •. ~{:; V<ell as ~ 

mobi!B clinic, wi1ose LH:ii;y pl;i1"';1i;i~~ s2~· 

vice wa~ atte:-:ded by ne'1dy 2 C~-0 r'.!Si·~ 

dent·~ last ye,1'.·, But co:Y.rnur.ity life (s 

. rcsulated, with great cnjoyrnerit vf th..:! 

sr.c-~h~tnics or <:iv:c govP.rr:mc:ni, •~;-- 2n 
· annu~Uy e:kctcd Ct"'\:'\mittcc, an-:i e'1ch cf 

the sch::c.Js lias it• comr~itlc:e, t00_ l.11•d· 

ings are very ft~.1aJ. [·Jery W~fd i~ 

t;·ansf<.ted ln!o cilb;r Er._g!ir-h or ~ho~? 

2ithou~h ~vcr;~.-10 i$ i::tt:ghing by t~ .. 1 ('r~j 
of tl·ie first tei!ins cf .:t ;eke. S!JCC{':h~1, 

like those 9ivcr. at 1he re-cent O:Jc~r.ing 

of the· neW ?~oxolo ,;choc.?, whic.1 \'(;.,,~ 

nttencii..'-rl en m~.::SS·-~ by the cc·r:iri1i.J~~i1J i.l 
Sunday b~ct or t6~ .... at re.g~1lia. r~vcai a 
reii~h for h!3h rhetoric. Crossro-~tis 

:>doc~• a bi! cf ;, do. 

It has al! the ":1;ibutes of ·a st:a!ol,, 
~nd settled civic cc.rnmuoity, anti is Bn 

cr:couraging ex:.1~npb of what c~n b·:? 
~chie'ted on th~ $it£1; ~nd s-ervice p<ii . .:;p;;._ 

?f HA~ bC'r.n catcc!atc-d that Sc.iuth ,. ... fric;;. 

i . will :Ja .. ·e a b!ac:k urban popc!?.t:on of 

i: S4 r:'liHion by H:c year 2 CC.::\ and t:1 ::~ 
1

• ~ight rr.ore c:itie!'. th0 ~ize of $ow~to ,_..,.,L: 

i ~hJ>ve to be bu:it in 22 years. Cilc:ip 
i :nousin9 for r:vc:ycrne is idcdl, bui. -:.\·r:~1 
j:che?.p hcusing is i:nrne,~seJ)· €.:q.~·.!rsive. 

j :a is diHic1.ift ~;) rec i1ow housi:"ig pro\tid:;:l 
i. by ci.uihori!ic!: r:~n ~~c,::p p..ace~ 

'l 'I believe< there ;-, sreat scopil for the 
sita ;,nd service r.chL-mc,' says Dr T. H. 
Corry, Regional o;n:.'<'tor of th<". Ut1>2c. 
Fcuodati'on in ~he \l/est'J"ln C:ip~·, \'·+c 
points, out that t:ic Fot.:nd:itir1~• has t!~­

rnm~~lra~ed its: c.:v:1fidcnce in lho r.L:d:,1i:;:y 
c-t Crossroads b;.· funding its schoois. ·; '"! 

b.;:, cttcctivc,' he ~ays, "site rind sGn.·ic~ 

schemes must giv~ rC'sidents security· ~n.:\ 

nc9othbility of t:ti~.· Ho quo~"S ;ii rcp0r: 
by lho N~!ion.:il nu:tGinlJ lfrse:;rch 111-
stitut~ whkh t,1y:; ti~<l~ !:.ql1,1ttcr cnrri,:.-; 

\\·iii be-com.r. iricr~:1:::;ngly oe-cr:~t:iry :i:;. 

trci:i~;t ond :~c·~pti·Jn .1rr:.Ja;~ 1/H1L:1orit!~"S 
nmst devdop me<:h,1nism::l \ .. ,;,td: pe-rrn.t 
pbnncd bnd ~cqui~iticn in ;v.Jv:-inr::ri c.i 
n'!~d,' thn report re.i~?l. 1Pr<"1naturc <!~-

1·1tc-!:tion, morr.: (:Ho::n tJ~~n not, IT"•C!'1:!1 

J•r :Ji>:•·1~:.:_..: .... :_ :--·-~- .. ~--~·~, 
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THt prr.cuious ~il:.iJtion r.f biack rcsi· 
tJ-:11s in the w<'~t<!rn Caps h.,s a;:air1 
been ~potl1::htcd by renewed Govern· 
ri1cnt pronoun,c:men ts or. their 'specid' 
5t.1 iu;. 

Briefly. !he GoYcnirra;nt arp,umwt 
is !h.1t the Western C.1pe bcion;:s to 
whites and coloured people. ;ind th~t 
blacks Ii.we 110 c:l.;im lo !he ~re~. 

111 ptJc!ic;il terms, this policy ex· 
t\1Jdcs b\Jcks from any jcb. in tho 

,-,;:r:ALD TSHL;K.\ is 
: ·> .... v,.:-ir-old f:.t.hcr of 
;· .... ~; "frir \1:hnp1 the 
p:-;!rtical 1mp~icatiuns 
:,f ;\!1iilin;:l1:.t ideology 
h;,., ~ bGcomc a harsh 
~c.i'.ity. 

1,"ri!ld voas bor:;. ln the 
J'N:m;-;uld. So w a~ ti i s 
tit:itr. So was bis ~.:t!r:da 
;z·l".tr. · 

h: trrms o! GoHrnrncnt 
rl"t::r}' b~ has'n1 h~~torJCi!l 

" ro ·'-~ · h<- re. 
:~~ iE unrrr.;tll"\yed. He 

Jr:-t his 1a.'lt job as a han· 
"•m:\n ji\ an {'n~ir.ecrwg 
1;c1ory · bccau'e of staff 
n·ou.::ions r.au~~d by tnc -
1rr1r.r.:i11c rccc~~ion. 

·1 canr.ot Ci:-'! wcrl:,' -lie 
, a,. s d('c;.pairir.flYt '.Tob5 
arf: fl.".w. and e•·cry t!mP. I 
l".1·:e c1JmE" \JP with .a pos-· ' 
no:::~,. I lH'l'·e bern told 
t..\· n;·~.\B (B<.LtU Affair~ 
Adrnir.il\rat1on B oar d ). 

Fr•r h'.m. 1hr. u!lnn2tc; 
tnJu~tice t ;. m e a few 
momhs !~O whr-n °hi'. v.:l!. 
arrested for 1:-Dt t!gir· 
tn:n;:: as a v:Oik 6t~kPI. 

'It is crazy'. T,e n!d 
~lit~rrh·. 'First, I :;m 
prr\'€'1itcd by Jaw trr.rn r:!·­
'"1nm~ the sort of wrirk I 
would like to do, and then 

J ;;,in HTC:'!trd fer not 
H>e~:tr.s: \vork. 

'Anf! t'l rrown U 111. I 
wa!' f:~ed n50. Can ;-o:.i 
bf'4~ that?' 

Slrphcn \'t;yo 1! 25 .. lll' 
Jn?.tT!C"t:lated witl-i UD!HI· 
~ity exc-mpt!on. He !-1;; ~ 
held fire job~ in th~ p;.st 
three yfc_r.:; - aH as a. 
cao:;ual Jat"Ot;.rer - and has 

tJ 2) .f-t4'.&~1 .... 1.. (, 
Tb• i\rl(ti< r .. ii>otent.lr)' l\'AT >ir~ l'U;A 

St•ff 
F.:1rnn b tt.P drh;>t~t 

'f'H;: ~.tini.~trr of Labnar. twn N~t1•'r.;:!;q )tP.r r.,~~~ 
} 1 Mr ~ r Bot hi. qil'f tii t:;,~ ~ T' t' ~ f ,., ;- J ";-.,:,.. 

A!l~l"nhh· n·~'rr<ia\- H·;it rl"'l!• 11 trrr! •r:1r!nC'r ... h11,· in 
f r t:1.i. \\ f';f'ni (~;1! \\· ... ~ t II· fhp \\-C"'.·~·"~;; C.'.:'I" :t-.:! for 

'', l ir..a:ls fr:~ i··1:~i~· C'lf H"'· r.-.~afin;: 1hP nu:r.l>rr r.~ 
'f.t:llc- :\nc! rr· ,),trcJ pf'np'.1• ':':irtd<. \\';-.rkrt~ i;; !hi~ 1··· 
1r.d ;1ot 1h;-.1 '){ t~c bbr~~ ~Dn 10 ':rn •b-:o!t:1fl m!;J. 
rn .. :L m 1tr:'." 

I Fit'11iy1:.~ ti"\ !~r- c1rt:.lt" ~.~r P 1 .. ! ~lntlh (~\r 
; fol\ :m. \Ofp ~~T B.ilh~ ~;.;<f t!o·""•rri'\htlr;o} ,\at<! t 
' U1.H ~h" f'l"i":1:0.,·:--1t·;1: <".i t-":: i ": fTl"~~,;;11 of f h ': 
I 1 ti~~f''k· lat1r1ur '::·,·,ii,, c,p.-· ·~(l'i:,''!"r;rrif'nt·~ tr·n~l.!!!I· 
t v ~ ?- ~<'JH·r:-.ri hy :-.!•:rt i!·"lr; I ~"fn\'.tt~a7:1 ~;t• t:1;.~ 
l t'{'of'!r~•!o: .~Id. •11~l1 tr =-~ :{·~i·.-. ~r>.,! tirn~ n pt'upt~ 
l ~~~,µ~orrr W;l' ;i;1: ahl~ t•' :""':"!'•i'l~rd tr.~eO:t•r in 1;.~ 

I
' f "d rnl l 'f • W(l .. !f ·~ o;-_;n1;- ("•)t;;•1ry 

..,;_,;~: ~:.r.r.1;~ 1 :.1';111.i h~· r:~::·. I!.- \.t1,1 .11ti1H•f?\' N•1M 

1 \r•l,.rl t.y m1t~n11: r.·f .a J'•f· ~l'n·: 1t-A: '::!"' \\hit•"'" ~:.·i 

j rnit ,.pn-.-·rrl thrn!'"'.!:~~ !r: ~ ........ 
"':"" '• • '"'·r ~· · it .l 'tf N'"'""l.1.. ~...... /p,~, .. n,1 .. 1·t o~ 

1',..\;,·rr, ·~ 1i:;1 ~··~;er~ <t
1

rr; th~ :t1~·l1!r •1r ·rnrd;;.1 
1 ~!"l'·<:.:i :-:1!t ·,! riii .,;1 ~~ r1 
!···'"':··.~ ''"'h:" .. -,.r" t"'.il n~ 

Wc1ler11 C.1p: if ;; col.,vrnd ptisr:r. is 
available to do ir. 

It al;o tMlns th3t bf~ck re1:,·hnh in 
lhc Wc!t.1m CJ;ie wiiJ [;~ duni~J :he new 
leas¢.hold rit;i'.!s on home; w!.ich will bo 
gr;;nted lo btJCki in other plri3 of 
'v,hitc' Sot1fh J:i.Jfic2. 

Finally. 11 me~n~ t~'.t bf~cks in th!'i 
\V<::~tcrn CJp !iv~ 11nder the 1'.0l'«hnt 
thr~~t of s~ci11r, their 'tcmvoruy pH· 

r~tionc· It, ri liiAck 
~Wl'JPk~ ~! ~0:1t}: :H\i~ll. 

It ".:.\-::: C.:•·:rr:.iren1 .... 11. 
t c y t :~ i'.i t bl;:rl;, ;w :ij'.\;f' 
;t.hmJlr! ::·w" no f·:t:·:.: of 
prr:nilr:r;'lr.e in t~.~ Wut· 
unC.o.o<>. 

i) !n 1955 11\e then Srcrc· 
ta~· nf :\a:U·.-e Aih.ir:;, D:­

. \\" \\' ~t f'.isr:rn, (!ecl~rC"d 

. ·th~ C~\'Hr:rr.rnt"s i1~tr·n· 
} t:.o:i: ~\'(l:i.W2::y to lt"':1:>WC 

~ Afri('jl15 1·:-om t!":r art:;. 

i flc!~itr fl 1 i:' rr·!ic-y b~ack 
, h<,bt"lur contr!";.U\.ci :o <.'il· 
• !rr for? Wt'5-,an C;;p..:. :-i!· 

spcnd1r.z fin t} .. (· 0 11;• h~:-.r{ 
: to t h ~ i -l: ~., u r rr·· 
~qt:!t~:nrr.·... 1""! !~e ~~rJ. 
_ ar,ri fl~·!:!'!.;:. r.n lf;c n':-Orr 
. Jior.c:!. t:r r'M·cr!y. ·c·I t!:t· 
ur.J~rl!c\"?kp.-.l r u r ,'\I 
ar;;:;s. 

·'Ci 1n a-:: u:.rw.pt to ri~· 
;_t"k! ~J;r J.~!;o;)1:r n:;;r;.;,~:i; 
• -0£ ,::, .... , .c:~,o;:~h~ :J J<''h;s. 
' 1r!~1 .;'.I.if!\~ ;;i,i fa ...:;•,·n1. 
:- Up hn:;;.:".1n.i (jr1(',N1·p··:-i~ 
~ hy l:11hl"-l.;"J;;! 1i!"";:'l"~I :·<..J;._,. 

i ~~~~ai~1~ \,~!l'.l~~::,-.. 1711i:~ t::~~~ 
i J~1<-~r: <'"~ l'~:ifln,r.:g ! '' :-

~ ~~~;~;~·~,/~';n~!;11 1 ,~'.~·,''t. t~; 
ir.rlu:·tr1n i:o. 1hr: ·w;11;i::' 

··eu.u. 
Pr"~'"''~.'.' f,f'·~1 ~::ri11<.i.~s 

in,! f.at .~;i:;.~ r· ··!H1 r i ;n 
t~P 1P?".'lil'~.l'!'lat C! ;':;fi 

1\;d~rrt (or~;~n~t:;c L: ,r~. 

l':rrr 9i.: tl'.~ ~fftt rc­
tnJmt:·rt u rnlm~:-rd lahour 
prrft:n·nce aff:. :'\r.O ti-::H 
th· rrlC'\·.1~t ~et ti1111s of 
! h e .-\ c t ~i a ~ t t·c 
str:ngrn~!y enfc:rccd . 

Tli ::- ;rtit,.. P.;prr ~l . .::o 
laid driwn 1\ :~i-·r ::...:,1:1-:.j.ir­
i:·~ for the 1.;:r~:":-n 1.· .~p···: 
t!°'? .Hf>a ntiw rc:;itain~~d n; 
r.1'.ir.ica:-al C'!=!w:ts - far 
r.iorl" thai\ m the El5?ir:::i 
do.:-ir:iic. 

'-5 Th~ ~-'.•b:!~:.mr-r;~ lJ,.... 
f'.\N'l 1~:-! in•t 1'.1"73 .n! 
t;h; ~'.'..! J\J!:!U AU:iir.c;. .A;:!. 
:1w-::~:r;;~i,:'1 ll,,-H'V5 re-· 
;;; o \'rd !r·;~ ill~ Jr.c-a! 
a11fr1,r,i1·•r. :.!l ::-::y ,--;,·..::: 
t~i !'.1 :i !1; ar~ ~. 

Th 1• r.,,. r;-;;.:i;rn! 1im-~­

~::'n<'ti :t·.:.i: ,~on:ud MtT 
.. ,_ !'r:: ;i ... p('"t "i l·"I·.~ n~h11.J 
c1:nrn1i'"=:r.1'.·11J~. infi:1'( ('nr.~ 
I:•·!. 1' ri~: ?. .- r• 'ti :n!''.:it ·t':~ •'( 
h:t1;·k 1,~I" ~'.r. T:;.· ; 1~·'.·::~ 
:r ;~i.rt !"1 c r.i:-t-.··!l Ir 
!; ;:: -!. :·r:;;: \r.iH.' ?::-vi•·r 
~ ,,,. r1; r • r·-.i 1•! •th: j"..1.!; C ~ 
111h111;r ~!1.t;c•!' 

ri l'i-:r1• n,•,-!";) _1?:- ... • ?.~·? 
:J~~:·J':" th• ~·,t:r:.:~ • .- ,\-t:-t-

9. Th' l~_il) rc~r·rt ~~ :h~ 
1.r.trnn Csrn:iH~E:0n ;:-~ve 
r.l'W impet:J~ !o thi! t.:!e2 
H:lt the o~jt·~·t ni ~ry:~i: 
t' rcn-.o•:e h.L;cb frc!:l <:.he 
,\.C'5li:r:: CJ n e: w.a;) tL-t 
y.rotrct th!' -:ch11~red:>. 

In .a cruci,:i r·::2rh:r t:..a 
romm1s~1c11 ;;n:t:•.!ri H~~t 
h:a::k::: cdP:l as.·;; '\\'?..1;e• 
l':ri\n~·"n the u;1pn a:id 
l {\ w (' r s l i at .i '.i! -::~.e 
cr·d0lir('t\ ·~r·1·:r.' t~i:~cby 
p:-MTntim: thr- u;i~:n;:-_~r,t 
')~ t:w ';.:roup· :I.$ a whr·~~-

@ ihr h'ft'$!'iri:-:. or !l':.e 
:-·11:;!·19/C!= l!; UO\." p~1~'.1.I1£ 
l;.r;:i::i ~\:mhl~u r1r <"c;r·i..;n?ci 
"Nkt•rc :~'" ~~,. r2r.!..s ~~f 
\!H~ un"·~11pl1!_.-c<1. Br:::21;..:e 
n jtib ~{.'ilTCl'Y ;n:- :iy 
t""niri;irrd ptr.::11(' c;re ta~.r:.r 
f'r-1p1n~1:,f'p{ t:1::i.t j~ a.:.·!~. 
t:•-r.~l!y rc;:-Jr:~tJ :-ts '.\~r..~ 
C:ttl.' 

~·iany 'kJ:~r 'h~;ic:k!. -­
.. : t,(1 .·p1::::i!1:• lr1 ht• p·, f~r 
.~ro ·1~tt!i:::.r.f;:\' h ;r-r:::.i 

~~d 1:: ?\~~ 5r('}~~~.~~I~~\.:~~;. ' 
l: -:i. ,. " tl:!:':;·t1:1y ~1r·:;:,"'i:: 
r,.:\\.' ;Gb~. 

O A ~ ! ~ 11 :~ t i c: n ;;.r:<:~' 
\\ ~l' f!'" f:•;,ll~tr('>:= ~,l"'-(;1r.t"! 

,:• •i\:.l.:r 110. ,'.:" th~ • JW,. 

i:1~.;n'" 1 <.'.t,';· };:.:;·:·' ~-:~h~r ,.::::·i 
L·r ~,,::1r.~r ! ! .~ ; . .-:;r t:-i.:1 

~ 1/.i ';;:~ :·~:t~(::::~./.~ -~~~~.;·~~ 
t!i :. ~,·,...~!"'(' ~·1;·.,. ':~~ ... 
(·• .. :t bl;.:,:{,·. •t'k:1tC;~,!. 



Univ
ers

ity
 of

 C
ap

e T
ow

n 

-r HE Goyernment 
1oped fo house all 
~Q.lo~xg_d ____ ,_s_m.!..att~.rs. 
¥ithin t.he Cape 'fown 
nunicip2l area in the 
1ext 13 rnonths, iur 
..rmis Fouche, Ser.re-
ary of Co:mrnmi.ty 
)eve1oprnent, ~.aid in 
::ape Tow11 la.st night. 

' 

i 
i 
' I 

I 
I 
i 

Dr;.-

on 

Th~. Argus P:i.rlian:cn!ary 
Sfaff 

TH E Go';<:rnment's 
decision not to allo'.': 
kc<~ehold privileges 
for biacks i.n the 
Western C2.pc 
<ipproached the 'absurd' 
end weird..' 

This w:is :;;;id by Dr F' 
van Zyl S'.abbe~t cluri:>g 
the community develop· 
mcilt '.'ote in the .. \~scm· 
bly ye5tc:day. 

Dr Slabbert v:ari:cd that 
if !he Goy.;rnment conti­
n u e d with such an 
approach it wo:.i.ld de!iL2· 
ratrly p!2n fol· t:rLan ir:.­
stability and biack labov.r 
dc~;r..::.;sion. 

'Crisis' 
lntroriuc!i;g foi< budget 

dehz.te on the 't.f(ltc, :or 
S'.abb1~rt !;c,id it '"'·s c10Jr 
tt2t the grr:.·nt~:3t hou'.:!~::lg 
cr•~!s l2y i~ th 1~ ~i~:!d ai 
t.1-?.C~: hc-~1.!ln.?. 'f':~'.? e:-:t·:nt 
ct the p~ob!cn1 ,~.r::;;- f~r 
.~r~2:0r t!1~:~1 , .. ~a~ m~d:~ 
,:-,·_:t in thi;i :,~~.c::t ;_--1:!h1:r:~~~ 
ticLJ o~~ E1t?. .C,:.p.:: f r~·:er .. t ol 
Co~i:;n~in1ty IJr-;~,·:;}.i}1ra&~~t. 

FP.,..,D 11 ·v A 'j;:i'.)~l. r' .,,~ •i WJl:'i 
. .i.U •. ri .1, .t:L, L'L .u .~o ,f.o, C 

r· -~~--·~.)1~~:;:;'.;r~·1 
f, }f"'"·:~ 1 

r,~· i ! 

r~. <: .f<:i.\ -- -. " -·· -! 

r~L#.;o<,;o._,~:.~ .. ~"'~~-'-~,;,, .. ~1':t'.i:~::~~~L~c.:...~,,~,;.;. .. £.~~~~ 
Dr F vcn ZyL S~c1/Jbert 

'IC the pii:ture is rnmbre 
for the country :lS a V.·hole 
then beC:a<1se ci the 
rec e: n t state:nei:ts by 
Gorcmment. spokesmen, it 
2pproachcs t t e absurd 
;rnd weird ia the case of 
~ h !! Wc~tcrli Cape/· he 
said. 

Dr S!abbert ;,~dd Oi:it it 
1,v a s a r g u e d l=y s.J.me 
Go;;eiTi!1~8nt n1errtb(:"'..'.i th~t 
evf:n lj~~-~ . .:::~s. whv qu~Hr"ied 
under ~er.tion 1(), ~hot:id 
0~ r::niiJ··.:cd frcn1 the are~ 
i<r:.~ i~.r:< :t;~.'."n=ii:-~(! the s2n·.e 
i·~ic 2.~ n:.:1.1:(,:-;;·:: i:ol,l:f'rs :tor 
ihei:· c~Jti'1:-t1~i;1?t ir_·s. 

~t \v' z.:. ~:, <~:-;;t:cd ·: ~1 '!. t 

blacks were st:an;ers to 
the Cane and that they 
ho.d onfy rec(:ntl:; arrin:d 
in !2rgP nmnk:rs bec:i.u.oe 
of the cconornic to0m 1vZ 
the sixties. 

'This is obviot~s and de· 
monsir;~ble nonscn"e; D:: 
Slab!Jert 5aid. 

· 'Hov;· ran n proper hoi•S· 
i;:1;;: rioiicy be c'.e\'iS?d w!th 
~uch :}r! attituCe prcra·i. .. 
1fr1g?: he a::ked. 

on,~ th!ng v.'as ciertr al":d 
t~.1·~ ·.v~s t~13.t t1~;~ (i-t::.ro:.· ... ::-n· ... 
~i .. .:11t fiiri not 1~2\·.:; ~t~ ~ :·i .. 
C}ent ±°'J~d:; '!O 5alv•~ tri~ 
bl2r::~ h•:n.:~-in~ sb -;-;:t~~-:e. 
'fhc ~t·::E:r tr~in~ t.h.-.n \\·:-~:: 
cer13.i!l .... rrts ~f.at The ::i: 1.1.1 .. 
·LGr.. ~,1;0uld ~i?t ·wo:s~. 

The Argi:3 F:.iri:nmenla:-y 
Staf&: 

NO ri6hl·lhl• .. ':.;!ng p::i"• 
:; on con;d ~lfgue ·1n2t 
hla('k ~CJ'12.~~~rs !a s~ 
caned u:hitc "ar("c:,:~ tl~d 
uot ha~·c a nc~d t.~r 
hon~1nr.r v,l'telt~Ye,. th~"1 
mi~ht ~ .,~ind ti1~r.1.::·;~·!-rcl. 
in the ··ruit:r~~. l)t F '·2a 
Z.vl S?~hhcrt. {PFP, Hi::: .. 
<!cbOSL''.1) ~a!rl in the .i~s­
~emtlv YC~tenl::Y. 

. s pea 1\. in;:! dur.ln~; tht) 
b:1dgd debate on :h'.l 
corninun!cy .-:rveicprn~;it 
'\·'fl'e Dr SJ1l··1,rt ~"};.=t 
t ,;·aJt. t.h(' ~ .. {;;}·~:~./;~;~J~;:~;~~ 
tnirhi. tirr:ue that :L~ost 
b I a cl; sn:.i::tie:s -,,e:e 
tliern illr::ai!:;, bi1t no 
one .couirl ay;;ue that 
th~v did nnt ha~~ 3 
i1e:cd for hou~ln.:;. 

:Mr Z P le Roux n:;p, 
Pretori:; \Yrsn sa!d t:1at 
:.tc!io.!i t;,. ken aga~ t:'-.t 
:,1iu:1U2rs hud t•, he set:t! 
:t~~d;1-;.t th f! need !G 
j}rrsrr,,·e !cH7 and ort!.er 
2!1d ~ountl healt!L 

lI~ ~.:ild the Gu:·t·rr:.n:~:n·t 
\\"JS not UDS)'DiIJJ[hCt~{;; 
to f;qu·::iteiS. Gn i h ti 
r.ontra:y, H. v..·2s ~:::;nprt­
tii<·dc un:.:3rch~ \herr;. 4r,:l 
had ~.1.~'.t:?(l in a s~T~~!l2-• 
thct~c \;·2y. 

lfo'.".'e·;·.:r, tti>rc carne :! 
i~V1dt ;~·~1t..1 .rt; 012 Gc·r-:-;·~, .. 
i:i e 1~. t had to .: .. ~:~ :\; 

~:~l~c (~-~~:~J:i•~;\~t~~~ ;;:~;: C~~.~I~~~·!l~ 
·~1·);~~ ::r .. t .1.-::~i·:-:~ J;~·2~:;~-:: 

~;~~'~\;~ F.::'.·:;,"~~d :'. ~{(, '.''''' ;l 
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South .t..fr!ca j·ias 2. 
sho1ifaU of ·1i)U 0(1:) 
homP.s for i.lc.cLs ~ 
200 000 ju thv h•.;:·nE· 
lands <>.nd the rest iG 
'white areas,' I\fr 
.Tusticc J H Ste\·n. 
exect1Jive director · Gf 
the Vrb<.n Foundation 
said rier-e todav. 

[ ~P~.~~in~ at .the ~~~;?i?; 
\- Gp-vnt.u.~-· c·.- Ro:.ind .1.1 ... v .. e ~> 

natir;r:al mc(·tin~ h~ ;i\so 
called for Rou-nd Tabi1~ 
memher,:1!;1 to be opt::ncd 
to p(·op!~ of ail races. 

- -· --: ·-·~·" - .. 

T!)~ J~;1j(::11r;:( p;-:,Dti:,;l~ 
?..!1nounced ~'/ t!:;; )tit1-l.:, .. 
ter of Piu:~.~1 F:~1a~io:--i~L Dt 
C P .Jhl<ie:.', last wc:t>?.: 
shoulit t•ffc:.- bb-::ks nna<:-· 
..:allahie \itl:; \Vllich ~uulcl 
n0t be ~fi'i~(:rily ~£.:r1ni­
n;:;ted. b2 >:~!<:. 

'f~1c ri.;i;t of occ:;r,~t'.0n 
~h,J1;:id be re ;.i~~crr;ri ~nd 
the leac.e shl~~l!d he trar<:.· 
fe::ab1c by ~~~i0~ dc-natio::J 
or ex:::r.ar:c.-c. The leJse>· 
Jw!d sho-.1i::i t!f;iJI:; ta ur'· 
bc:n hlr.c1:s ~·hn ,,~ere e-n­
tit!ed to be :n the uea 
permsnentl::. 

If ti';r;se concitlv".'1~ -r.e~:~ 
met private capitai ·could 
:;e mobilised br!tn from 
J~nding ir:~tituticns 2nd 

Political Corresponder~t 

' ··~ ' ',..- ' 

f~ .. v.~ f.:r::;l 1)~4 f::'~ ti:1 !··r:.1-:--:<le 
urbr111 h\~ci:~ ~~Hh hot:~·~:. 
of :.heir cho:ee. 

'I'.1cre 1;:-::..s ;>, ~l10r:falr cf 
4.0n O:YJ' hcimr.s for black,; 
-- 20·J 000 h thf:: J-,ome­
Jc:n'1s ~t!1d the rE·st !r~. 
\j h it c a re a s . I:1 the 
J'rci:6ri~~ t-~ai~~} .. \?' ere.~nigi ng 
a1·ea th<': tiefi:;t was 73 6CO 
units . 

A CC•!1F.ervati-vc t.stimate 
~'~.s that hou~~s v: .. ould be 
r.ecdcd for .V5 Q;')G Soweto 
peopiE, or 32 500 farniiie~. 

South .Africa occupied 3l 
conit>lt=:~ po:~ticn tom c ... 
where b~1.-;zr:~n t~~· adVE7t· 
C"ed r.r.d und€-ttit_.e1c;1t.tl 
nation~ :rnd fos cour,tr.; 
v.:as Fimu!t~n~ously cc1x: ... 

fr~in".td h:; pr,J':.1£tAl~ :-el0 

:;t0d t(:J i:;ae:h nf the prot.-
1em::. · 

1.61 

Somz of foe prob!ei>'~ 
;<:ith . which . Soufa .Afric:i. 
l·~~d to Ceai ,,·ere: 
6 rn sr1ite o! the r£1 1~::·,r .. 
:.:a:,te ~chieYemL'l~T~ uf a1!~ 
t hority ?.t :dl levels, part] .. 
c:.ii2r1~· b the field Gf 
sub-economic h cu s in;;, 
man..,· families were v;irr;- , 
c:1t ho~.es. · i 
(~ Citizens motiYatr-t': to I 
imp~·ove thernsfr;e:i and i 
to make a conlribuUr1r; ! 
tow a r ci ~ ~. prospcrc,1:0., ! 
.!;ta.ble So;,ith Afric2 we:-e 
still too c·ftr:n oc>ii.:;':'.d ~o 
liYe. in U!j~Cc-?ptc:~'!'~, l"Jftcn 
ow~rcrowd<>d conditicr..~. 
@ ~Jasic 5erYiCC~ :"..tCh ~;5 
roads, li;-hting ;;r.d tr:;no· 
p or t WNe oitcn 1r.:Hl(O· 
quate or ai:lEent. 

Area~ of conr:r.r~1 
'Ille urban Fonncatio:1 

had ldent1fied ~e\·ernl 
aiels of cc:-:ccrn: Jfot:s .. 
fng; the impr0Yt?~ei1t of 
tbe physic:<:! cm·ironmf-nl; 
educ-ai~cn :J.nr.1 ·\·f,i::.ti·-J;i3l 
tr.:ining; f:n1r.loy1;._e .. .;1. o;i· 
porii.~nitie.; Cd~.1 proj~r+s to ; 

.• i;nprr)re the .~:it~l~-;.flcn. in .. 1 
rludiii::: ar. inYt·;~~r.:rt·t {!: -

4 

R400 oOo io: ~1-:.:ct:'i·""'~ty ~t 
~.chco!: . .,_ }. 

HOUSE OF ASSEMBLY. -The squatter problem in tl:e Cp,pe T0wn n1m1icipn.1. 
area will be "compict~ly sol\"ed" by 1980, the Secrct".ry fo" Con1:na11ity 

'Development, Mr L Fouche, SPJd in. his nruiuai re;.,ort ts.bled in Parliament. 

~1!" Ste y n ct.il'?d f.1r 
Round T<'b!e n·,emoer."'.:1;:.­
tn be ape~ed ta people ~· 
all races ';':ho .~onld make 
a real contr!butic•n tu tte 
ide;?\5 0f th<: organi~=>tiM .. 

•
4The ,·e7y ~!·.-~r:)ity cf 

He sru'1 :.ti) to 60 percent of 
th<! r.early 15 OOG d•.v:!Uing 
units i.;nder constru:ti.:m at 
Mitddl's .Piai.'1 would be used 
direcHy or incETectly to relieve 
I the pli~ht of the inhabitants f"tf 
! S 752 squatter shacks in the 

I City Council area. 
"It is evident, therefore, that 

: the squ9.tter problem in the 
j municipal area of Cape Town 
I will be compktely sclved on 
I comt:letica of these s:hemes 
lin 1980." 
I In addition to current 

!
building opcri:tions. 
"er.or11wus sche;ncs" would I shonly be launc:1ed elsewhere 

1 in the Cave P~i~insvla, v..·it.~ 
l the rc~ult that a so!uticn w3.s 
! already in sight to the squatter 

I prnb!em. 
Mr Fouche ~tck:mw!cdbt:d 

i tha~ fe-.,v squc.tt<.;r fariiilics v-i~ill 
r be able to rlfor<l houses in 
; ~1i~ch::U's Pi.1in. 
' . ·Arrr.ngemen~:;, h~d 

tflr!'efc:-c been n:r?d.:, ne s~id~ 
l \vhe~eby pr,;forence i.;1 the 

4· 

a1locv.tion of ~1~itchcll's Pla:n burder.ed". 
houses would be ;riven to 
te~J.nts of existLi:4 sc!-,i;rnes s:J 
that cheap~r dwc!ii;'l,;~ vacated 
in this way cculri l:.c made 
available to lov:·paid squ;1tttr 
fr.milies. 

He emphasiHd that 
squatter shacks which were 
built bcfor! 197 ·t would aot ~ 
de:r.olished until aitern?.tivc 
accommodation hr,d been 
m:>de available. 

But he adde.d t h:J.t ilkg:ll 
sq,.:atting is "sil'..:h i\ serious 
social ev11, its elimination 
r.eauired drastic ;i;rast~rcs'\ 
and warned ~hat ar.tion \\in be 
taken a~uinst tliose who 
"make themselves guilty of 
ihi;, practice in fut12rc". 

The prevention of 
squatting, if ncc;;ssary by 
d~J11o!i'ihing nev/ly ·Cie~ted 
s:p?.tter shad;:;, was 
"ce:-tninJy Ort! er ~h~ iilC::.t 

ur.~;--1vigbi~ ta.sks v.-i:.h \vhl'.."'h :-? 

public body t?.S 

Or. t!;c co!oJr:!d hous:ng 
prnb!er-:1 ~~enerally, Mr Fou:::he 
sc;.id ti•nt !ack of funds at ru1 

ea:-lv srane mode it i~11!)0Ssib!e 
to · ~i.aii1tain fovci'urable 
progress. 

But' 26 769 dwellings were· 
:.md~r construction at present·, 
(Cape Town 23 769, 
Johannesburg 1 072 and 
Durbc.:1 l 928), .:r;d it was 
exp~cted that aJ:.ii;,ion?.1 funds 
wou~d b:: m.'.ldi! avP.ilable .. 

"The indic2.t!ons i:rc that .• -
• from 19 78 to 1980 the 
backlog wil! be redi.;ced at a 
w.;j· r:i.pict rate c.nd unless 
tr.ere is a serious !;:?tback, th~ 
position should ir.1prcve 
immeasurably within five 
years," h.:: saiJ. ''There wil! be 
sp:.::tacu!a~· prczrcss i:1 the · 
future.~, 

h<.ckg!onnc! a n d ex~·ri· 
enetl which people of all 
races would brin!! to !he 
<n·gat?rsation woi.;1;1 r;1~rely 
enrich you all.' 
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rnetrt!£ from 
'. the strr'et 
: bt1ur.dJr1. 

-; showing the 
. contractor-

buil: first 
· stJg!l and, 
DC~j( ining it. 

-.~ ...... - _,... ·-·------- \._ . .._._ _ _.. ___ .......... __ . 

~g • 

'l'~:&n$iOn:J r- -·-·r·-··-·-·-·--·-··-·-·-·-r·-·-·-·-·-.. m,I fA' -·-:-·-·...,..·--·-·-·-·-·-·-~·--·-·--·-··~·.;:::-:Tn,"(J'C:~':"::.';:Z->"r.'"71-·--lj 
I . I \' I '!! -- --1 I ~~-----·-----l.. ~ 11 ' ITlDJ~ t~ It, !C . • . . ~ - - ~-- . • ; I l :·:-: ~ .. -! ~; I 

tl1rn •t 1ntc a ! I _ .;:-··, [~, · ,· f · ! ~ · · . I. 1
, 

'fivo·roorncdl1 I , 1,,.-~")"-,~\· L .. .-- .. !_ lo L. .. J.-~~ mil 
hm1se. On '.1 .

1 
~?<;>.,_, /'~...:.. r ,!\ ·, · I .;______.,/ ~, ~I 

.. • t. 'l . )/..} I "'--.! . ~ l I: ~ ii 
the :gll:1san ·. . uk,J .. }>\l ) '1~· ~I ~1-~l . 111 I ! -,L,)c.:.c.Jd ~! !:'Jji 
olt'!'fliJl\VO '.'9- . I ~lt. ~-~· . \, ) l\c ~ '--} ·'I ----. . . I : ~ ti &.1 1 

hous,.;, st:t :!·.n . \.J \.., _ _). 1_,.... . . :~ 1811 ] I ;, . ..-.),..;;..~II ,.,,,.',.j (~ Z\I start.llr :.Q I .... i,/&"IJ \.j ~\ '{. , . [:;] 17'".,:..I (_ Ii I ,~ 110J.-:;-a ti oil 
7.4 metres :~[f J · ·. I . · i' . :~)' ~ ! 'l'J1 . _i ~ fl V>1 

• " . 1;x · ' ..._~ ·., . . . [1 / I! ., 'rum •htl ,,,_ 1· I '..LL··· Li.:-r I I '' l~ .. :J i "' II 
stre•H 

1 
w j I , · I_~ ·~- . {_ . . · ·· • • ! ,~---.~.~-· L., ' ~ I! 

:.ioundary. 1 I -~ / [ .-:: ;, r-1J ·--· ... . ··-· I ~- '_I,'/'-~ J_ J ,~~ •J 
s!iowinG next! I I ;t•' J.__ . ~(·· · · ~. _ ·--· , · · · · ~ W,Zi.E:. =,......./- ~-._.;;;;...,._,,.,x_i T' (' 

·to it : · . ! b. I 1' ~ 1 .;~·: ! /[;::::..:.:,::Jj _ _ l1 ~:----< t:f jl 

:~t;-nsicns liil I . . I . 1ki . ]J i" . . L.--,;,. :·: lr D r\._ ~ ~~~ D . r·-r~·\ il :q:: .~h1ch , . ~ .JOU ; J [J. ~ ~i · ...J ···l ~ii 
Include. threo.; I . -· .11m.::eau<::EJ'.&.~ I .... :mf--U tl.tl'r!Zl".>m • . r-;i ~ :r- ! ':::--> u ~ii 

'ii • • t- I I CJ .. ' I ...._'J:t!:-o ·-- • -- .... ·'- ~' .£! ·. 111,., ., . , ___ -·""'"!! "H'd''c'?_ ""£;1~.-,. -!: ... ,~ 
1 •Js.ra•1ons . ~ ·· . · "'/ "" · ' ' •' ~ -· ·· · · --·] · ~ '' ' '·~ . J i'y . ' : . ., I ···-·-·:u . I" a~ov~ tirn ,!;:; 1 ·. . 'I! . ..-1 ~!< : : •. f::L..____ -~ · ~ 1i 
0•a(;rc•ms .i<I) ',· . r "h n . A 1·L-=r1 •:'.~' - ~I . : i ~ ~ ~-----. ~j ~ !1 

· ·r ·~- µ 0 • -·-----'..! C-H' r J L_j · " 
g1vr.; ~ome I. ! ~T ~l v--~[] E,Jul o*' b r:;r/"1 Ii ·I ~.-,, .. I ~J cl '---··-·--·-···-·-··--··' i f • -"===>1 m:I 
Id , ' ht' I . , ~ .. jj ,cJ~, .,~ 11.Jlr:, ~ 1r-n [-·. !ti, ~1 ti: x'i 

Cu(), w a >. ·. ' .. ...:. . . . -~ :.::lie-,,,~ . -1··'-.t";:, _,,. •. :..... ...... · ..•. :. ,.,,... ' l t.1 i;J I ~ I ~I, i ... ·'.' , . . A .,.., ,,. ,ao-...;.i_ •• ,. ~-... . 1'.'-' • r:;t ,. r., • fi,. ·- i · 

the Starter I ' ; : I I .'I• • rH+ti : . l Mi.:·;. .., . ;;:i,~:. -~;, ~~ ' r,· :--·-.,, iJ , ~Ii 
houses wi:t 1· i i . ~ \t ,\'.j "( cd: ; ! i !i l' - - '~-SJ r. 1L .. JI ~i Z0 ,\i 

, ' t ~' - r-r·t'-y ' I I , \ ..,.. l•; ~~--·-..~'ti 'I! 
l0ok like from ,. i '! 1 l, D; 1 '.--, .,i\,) : i L-~o.,, ' "'-""-;>. -~- ~~ :\- -J ~ C' I 
the s:r"et - . : : I·++ .. _. J·1 , : · r-'' ,'1 ') :;Li L W ~. !:i .,-
. . . ·I • .... ,................. . t.1.. . ._JJ:ip .. ~ • ~,--1~ . ~\ ~ I ~\ '' n;·,1 ~1 ('l '.·· ,, -:!1· 
In their first . ' . rtj : 11~ ~[ l <' ~J (r(""

5 
.), ,J\ ~'~~ r; ~. , .. );/ 11 (J"." 

and nlso in ! ~ , r'i~ '. i' ~~· ,. , \ rj .1 ·,·-~'·"/ ,;~1 t, 't:·--·i: ~ IJ' . . ,.,... . , ,. . ~ i t .~ '-" f"r'· •i ,~ ~ I 
their fully- ! . i I ~-.1 : .. :__ L ...... 1• , • ·i..~ ·"r/ , .. I f, -·--- h I 
·xtenr . ~.. . -- --- . ,, .... \ <,;L._·-t;J } ',; iJ ~ , ;h,,:,'.' -~ Sl-iELTEff-1\fM.H J 1..-u ... - -- - - - - -•• - - - --<-= > > IBI__.. .. _ - J! 

1 vn7~~ .. ~ ii.r 
\\ 1\\ ~ ~! ~ ..a~ \! "rj ~A 

~o ... ·· f·l'\o ~n-7 ~, rJ.J :: -i., . . /~\.'i. .. , 
.\,, ~~~ " ~~· •.• a.. 011 

/' . ·~ ~ I) 

~ _)_ if)) _ .. ,...,.t e11·"1:) ./ ~~,,.,, n""!l ·-~ ....... 1,~,.~ ~ ... ,.. ~\. 1 '' " _ l{"" ' >- (- r ·.;• . · · /) \· ~;, 1 f".1",. .. ,,. · i~ 
~ : ,(;"'l· P! .. g. • ' • '~ ·' 11 ; :J u t \b.J..- JL ~ ?:cl l. JL ! ~.i .. ,P l. ;J- ~J · .a 1 '-JX.~ 

• r 

\- .. · ,_,-.. 
"-.> 
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5:A.1JJANl1A. PIK1:7.i':'BE!lif1. FlELJJi'IO.RK E'XCURSION 

/lildS 1. To fcunil iar£,-:;e · pupila with hi.stark•g,.7. -o.nd recGuit devf::lvpn.ents 

and th& part the.se play in the economy of thi.s area of t,'u:t 

Ple.ster'n Capia. 

Eo To teaoh them the basic: geolo[Jy/geo.~orpholo9y of the ragi on.9 

3. 110 pre8ent 1;hem. with firsthn.nd. e;;.:perienc~ of the varied. 

lmut-use of the re9i on. 

4. To. help pupi).s to dcwelop an o,bility to nreadn the 

landscape. 

Ll• To -give thc11i e::cper·ien.ce in interpretin..g aspects of iw·ban 

morp.J."ology. 

6. To giV·3 them practice ;.1. .fieldwor.'b; me'l-rwds and techrdques. 

7. To dei:elop pupils' .concern for ~he presarimtion of th.:. 

· erwironment, 

bt behav~cura.1 terms,. on comp.Z;;t~on of the exercise pupils should be 

a.ble to: 

1. discus.s the developnen.t of the area in,telligently. 

:::. r'ead a 9eolo9lcal m.ap of t:he area. 

3. dtstinguif.Jh between the different San.dveld aw.1 Swa.rtla.ri.d 80il type.s 

an.d dra.w soil pro.files. 

4. locate and G:Zplo.in tlw doniin.o.r.t ooonomic act;i-oitie~ of the a.rear 

and draw all.etch ma.ps in.df,cattn.p them. 

5. in.torpret c...z•pect.:t of urban 1l1.0rp:'wlogy in. 11eaterr.i CcpG' tou:m.s. 
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{/Uide ru_pils toz:.o.rd.::.: c2eDelopi,ng their· ,~nowledge of a part of the i~'estern 

Cr..lpe using !J'Jth fiG·lcl f;qachfr~g (where the t""aoher prooides infcH'm.ation) 

and. f leld r::u;@arch (wh&r·e pu;;i ls o,cqct fre· uv·ormat ion themselvea) 

techniques. 

RJrJTE: .S1':H? map. 

ITINERARY: (1.'im?s approximate and adJusta.b.Ze). 

7. so 

8.30 

9.30 

10. 00 

.10.30 

Jl45' 

1.'J. 00 

14.:30 

15.45 

16.00 

l'l.30 

Leave Cape :town via Black River Parliutzyt !Ji.ZnaPton,, Blouberg 

an~~ Me_Vtbos ·to i;i.s-t Koeberg Nuc.Zca.r Po11.J..qr Station contitr!~ct ion 

site at ;J1.;1inefontein. 

'J:'ake Darling road to viai t Atlantis resident tal and. indu.o;tria.1 

area.::i. 

":!;:sit Ma,"'!1,re ''illage, mission station, tradit.i.onal old tr-a.ding. 

stor;.. and mill • 

. '!Jreak: t .,.1 e:~pl ore. 

Drive via Darling o,nd new coastal highway to: 
EITHER: OR: 
A. Lan.ge'ilaan Naval ~1;a ti on 

Board naval craeh boat to visit 

iron ore and oil termina.1.<J a.n.d 

i.CJ.Zand pengu. in oolon.ie3 be.fore 

lan<i,ing o.t ,5aldanha. 

B. Langebaa,nwag &: Iscor- 1$ iron 

oro terminal _ one 

hour e.xplo1'atory tour -­
OR one haw· i'isf. t to 

phosphate works. 

I/rive via Vrr3den.burg to Laaiplek. for. lunch and .<Jwim~ 

Cross So.ndL,eld to Piketberg and stu.dy town morphology. 

:rea b1·eo.Jt .. 

Climb Versfeld Pa,ss into Pikatber9 to study a9ricu.ltural land&• 

t.~Se • 

+ !?:;;turn vie. No,tiona.Z 1•00..d, N.1.1, to Cape Town an··ivirlg .?9o00. 
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A JiONJ:ll B.F:FO!iE · 

.. ? • .Arrcnge trans1)0r•t 1 bookin.gs, perm.ita etc. required. 

2. .Advise .&tcjj so o.s to co,u3e a.s litt.Ze inconvenience as 
possible tn the school. 

3. Place notijica.tion on notice-board, 

4. Arrange typing and :Jtapl ing of t.a.S'l'i,-8hegts 4 

A. WEER.. lJ_E'FORI/ 

1. Ensure typing and .sta.pl ing of tcal'i.-sheets completed. 

165 

2. Prepare pupil.s for their tasks - e.g. how to construct clinometr.rrJ 
collect babyfood bott.leB or plastic bags for satrz.p.les. 

3. Obtcdn parent 1s/guardian 1.<J per-.,ntssion s.lips and transport fee.:s. 

4. Ens..:.re the equipner.t required will be available. 

5. .i1r1~ange any caterin!J reqLdred .• . 

THE .DAY BE~TflOR_E 

1. Confirm the transport boo!tingB, times and arrangements. 
! 
E. Collect the equip71,e.nt needed: 

e.g. Stop UXJ,tches 
Magnat i c compct:;ses 
Loud-fie. i. l er 
Po::ket cale:u,.Zo.tor 
Geological hQJJimer 
Ccm~era . 

.9. Rem inc. classes 

a. of t.heir own chec/-.1 ists 
b. of the whist le s i gnale 

Tape 1leasu7"es 
ikiaps 
ithistlee (for teachers) 
SnaJr;e-b i te out/it 
Pield-9lasses 

a. not to litter - either outside or in buses 
d. not to trespass on private property, di:~rupt activi·ties 

or· i n.con.ven i ence people anyuiiere they iJ is it. 

F'OZ.l:Oif-{f)_, POR PUPILS 

1 ~ Sort field notes, sJtetches etc. f.nto lo9ico,l presentable 
order:~ rewriting where untidy and completinJ where necessary 
a.s soon af'ter return o..s poasihle. 

:2, York, iF'Oupa to co-orciina..ie their material in preparation for 
reports. 

:J. Lead.er T'eportt1 to class on m.ethod used and inf or:m.at i ori, arid 
reBul1.:s r;iained. 

4. Teacher wor·.'..r,s through wor.\-sheet questions discuBsi.i•g probleme 
and co'1..so1 idating leo.rnir.g. 

5. Projects completed by pupi.Zs· for marJdn.90 
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SALD.AlvHJl. - PIKBTE!!:RG F' IEJ..J)l/ORK EXCURSION QUE.!:,'TIONfl!Jili?.E 

Thare al'3 numerous quraetiona, m.any of which can only be aii.:;wer·ed 

in situ. It wil.Z 3a1.'e you a gr'eat deal of time and effort at home to 

an.swer neatly, as many of them as possible, while on the trip. 

CAPE TOifN TO DTJINEl'ONTEIN 

Prom. S.A.C .S. fJJ8 make use· of freewcry.s, interchanges and· via.d11~~.t:~ 

to traverse the city DU.bLrrbe. Settlers' rYay llXlS expensi1xJ to b1t.ild in 

com part son. wtth the Black River Po.rku:a..y. 

1. Write down as many things ccmtributin~ to this expen88 as possible. 

2. Distinguish be~,wsen an. interchange and a viaduct. 

After passing Kodak premises there ia a wide l'ariety of 

land-uses (l!XJ,ys in which the land iB used) in Uaitlo.nd, Salt River• an.d 

· Pao.;rden Eiland. 

As fast as pc:;sible: 

3. Write d.own as many differ·ent types of lo.nd.-use a,:J you, can. sec1 from tr..@ 

viaduct. 

4. (a) Pih.at is the ~st importan.t function of this part of Cape To 1J)fl, 1 

i.e. the area ::;hich can be seen from. the :;iaduct? (Residential, 

business, iridust,,.•ial, recrea.tional, transport, etc.< 

(b) !Yhy is this a good area. for thi8 sort of activity? 

( c) What disadvantage.~ are associa.ted with this acti i;ii ty? 

The Koeberg Road whi.ch passes through Brooklyn, Ysterplaat, 

Rugby and Milnerton is an example· of ribbon devel;£E!ient with the suburbs 

and. 8hoppi,....,,g m~eas strung out along the main. road. 

5. (a) Wha.t o·ther Cape Town roads have this type of developnent 'l 

(b) Why does it occur? 

6. (a) !low does the Jlilnerton shopping centre differ from those of 

Broolr.lyn and. Ysterplaat throu9h which we lw.ve ,just passed? 
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( c) llha.t does thtl1 tell u;::; about t;hc lr:co1 popula,t; ion? 

(cl) List a'ny fur1;her e1Jiden.oe to 
, I 

.su.pport ,ijOUr' ( c) 0,?''-8W81"'. 

7. (a.) miy do v.x1 suddr:mly find a tou;er<~·blook. here? 

(b) Lisi; the adiiantages and 

(c) the di.~aclz;a.n·tages of tower block deoolopnents~ 

After leav1'.ng Milnm"ton and. cr-os0ir1g. the bridge 017er Rtetv.llfri 

you sho:.tld not ice recent chariggs in the en.z;irorunent. 

8. (a.) Li.9t t;h.ein. and their affects. 
(b) if!ere t;hey necessar·y'l Exp.lain,. 

As we approach So1,;,i;h Africa's fiT'st n.uclrso;r power plc:.n.t .9et 

on the farm Du.inefontein a. j&w kilometrea !'! .. along th!? coast /1•om 

J.Jell'bbosstrond; 28 lfilome"t;,re:s j'r·om Cape 1'own, con,sider the fol.Zowl:ig: 

B.Zeotri.cal energy conaum.ption in South Ji . .fi'ico, doubled during the .lcwt; 

d&oade· an.d will more than do so in the next.. (e.9. The 197S peolr: power 

demand of 7350 M'i (mego.l!Xltts) iro;a 11°/o more than the lYlE peak o) 

9. Li.cit tha n.umerou.s causee of· this rapid r·tseo 

Giant pithead, coa .. l-fired (c-herma.l) power stations (Krf.el, Al•not, 

llendri.na) in. the E. Tranavaal generate up tri 3000 A!FI~ burr.in.g o,s mu~h as 

24000 metric tons of coal (/24 trainloadB) per d1J,y. The E'::X'OM power 

,<Jupply grid. conneC;ts Cape Town. with the Trans!Jaa.l by two 400-;{V lines. 

Tfi.t?I! why build. ci nuclear station her•e? 

(a) Western C:a.p~ power con.swnpti on is increasing rap1'.dly (1971 -4000 

JrJlh,. .1973 ·- 4600 k.Wh) -:-: and cannot be euppl ied here. 

(b) [/sing South Africa's rich u.raniu;:n resources in :~1nall quantities 

will ea.oe the .Yn. t;ons of coal p.a. Koeber·g '.s ,-?000 !/W e.lectrici ty output 
I• 

would use. Coal thus sa~ad will increasingly be used in the plastics and 

chemical ind.1.rntry and for ex.portEJ. as world coal den!a.nd.s in.crease" 

(c) Loca.l indu.c.rtry will be encouraged by supplying R25Cm.. worth of th1:?. 

l?.500m. oon:;1tru,ct ion costs of J{oebe7'_9 o 

(d) A. caa.sta.l sit:e is necest!ary for the vast; a.mounts of cooling wa.ter 

requ .. ir-ed-100 metric tons of wa.ter/eecon·i will be used, its tempe~·atu,Pe 

b . . • ~- 7aoc ~ 0ooc . eing ra.isea Jro1,ri, _ •. J o !..·O ,:;;.:;; • 

"t ,, .• 
. t (: .. 
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1 o. at:.x:.1ogy of the area,7 

'"''"d ) Tf ; , 1...,, ts,. .... ,.~ .. s a.Lso close z;o deDelop:nen,t 

(.f) It is thinly eno;1.gh popu,la;,';ed for t;ojoty requ.irement.'3 an.c.l. tJ-1.c: 

con.9tru.ct fon sf.te is so,t Lsfa.ctory. 

(g) The~ 19?3 oil crisi.:s erttphasized. So(i,th Africa ta need to be f3elf-· 

.'3ujfi'cent in ,an.<!Jrgy hence the need, to d.a;;elop nuclear capacity an..d 

conserve coa.l Q. g. for S'ASOL. 

(h) Cape Town i a .furthest from our coa.lf i e.Zds ~ 

.1.Z. Should. 1"ela:t;ively high riJrk n.1<.clea.1" p.Zani:B be constructed.? 

.12., What visual impact will the p.lant ma/1.:0? 

13. Will Cape .T.:.-::in hrJ 3elf aitffi.cient in e2ectrf.city .suppl,1/ with the 

aomp1<~t lon of Koeberg in 1983-47 Ex;p2a.in~ 

14. lfote its situation and slrntoh th .. e la?/-01.1.:; of the pou;er plant site. 

EN ROF1'E' .TO Jd'L.ANTIS 

iie are p.r• teri ri.g an inipor-tcm t a.gri cultural area of the W ~ C~pe, 

through whtch we .shall pass al.Z da.y $ compri.sea of two clearly defined 

parts - the Sand1Je.ld 1..dUi Svx1rt.1and. Note the grainlands on. the higher 

les;:; .sandy ground as we W3Cend the hi.Zl. l"'tds is a reflection of th.e 

differences in the u:nd.erlying po:rent rock. 'l'he S;1xirtland is underlo,in 

by old roclts of the lvfalmesbury series cornpr"lsed of slates, qua.rt;:ite.9 

an<l sho.2es which, on. weathering (lilte the volcanic granitic intrusions 

of ·i~h.e We.cter•n Cape e.g. Paarl Rock) form clayey soils ranging from 

yellowish to reo: or 1 ight gr·ey o 'I.'he Sa.i1.dveld, is composed of injert ile 

Bcuuly .soil-s res:.J,lt i,ng from receni;.ly deposited calcareous material laid 

down on tho sea~bed during periods o.f higher sea~-level when the Cape 

Peninsula ux1.s an is.fond. They are usually light in colour though both 

types oftqn har>e a dark hum11.s .layer on top re.'Ji.J,]ting from decayed 

v.egetat i ort • 

. Z5. (a) With the a i, d. of yew" geologZ ca.Z m.ap 11.rtd yoar observa,t i on.s 

throughout the o:a.y, t;ry to mane 9enerali;;ed dtstinctior.s between. t.r-1,e 

Swo.rtland. and Sand1x.<ld. 
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Jn 1974· Atlo.nt: i.'J wr..(.'J orL th .. q d.r·a.1m: ng board.a only~ It htLB be~efi. 

plann£Jd. to house neo.r .. Zy i·m. r.}o.lcir.a"'ed peop.Ze bp the-?- begJ.nning of ne,:;t 

centuryo Sixty percer:.t cf Colourea.: bread11J~nn.1~; .... s at present ec:.rn. on.ly 

c~bout R200/man'l-iL. The gcnnrnment; intend..s bu.i1d1>ig 2500 hoitai.ng u.n~t.q 

p.a. from L980 to .?.990 and SOOO p.a., thG:";:;aft.er" .s1:tuated. 4.5 km,. fr'om.. Ca.pc 

Town it ts o. r~ew growth pc int;· (Ji,h;e ,SO.ld.anh11. an(i. Ri<.:lv.1rct 1s JJa,y) in 

• • ·; ' ' ..._ .. , c• ' t d 1 . • a.ccorr:to.nc1i 1•nt i 9overnTtzem; a.ecen.:..r'a .. lizo,;,,ton rJno. ae.p,'lra. e .rme.,_opnent 

po.7..ic1'.0s. 

1'?. (a) /:I/hat f.9 decentra.li:::ation. 7 

18. (a) What problHms a.r9 liJrnl,11 ta be 1~:xperiencc.d i.n de1nlopment 

hGtr'e? ,_~:p.l.ain-. 

(b) H~w m.ay the::NJ. be 01H:r·come? 

.'l'he gm~ernJneni; F s At.Zant 1:s cle1.Je.7. opm.enf; pJ..o.n en1J i.sages a ba .. zar,c-;d 

f;,v.tepen.den.t fu.•'w·tlona.1 c07T.JT1,u.nit:y compr•i.sed of o seµ.Jr"cde towns of 

1.:;rcryiri9 populo.tlon.J; construc:ted a.s /ol.Zows (S:>:a Map 3); 

Town 1 (We sf leu-r) 

11 ,., 
,:.; 

t: 3 

ft 4 

ff ~) 

if 6 

1.'otaZ : 

60000 

.95000 

115000 

48000 

80000 

lOEOOO 
·--~'"_ .. _ 
500000 ·-----· -

})a o JJ~li..~ 
,, 
II 

f! 

ft 

fl 

.15775-80 

1981--8? 

1988-9.5 

19.96-98 

J.999-200.'l 

EOO?->EOl.0 

19. .Li.st the adi,a.ntages of luxving :;;epar·att~ i;owns of these sil!es. 

EO. Li:n; the factors the town. planners probably considereGt when 

dro.wi ng u_p their p.Zo.na • . 

Deue.lopnGnt plans also embody ae.fJthettc con,sid£ro:tion.s, ar .. d 
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17·J 

the ~w .. nd clune arc.a. i.s .b'.1in.g quardad ago.r:n.9t,.'. urban 3praw1 to1,:,'C:.rd.s Pel.llJ. 

and fJwnre wi.? .. 2 hm~ be a.Zlowed). Bach town, is baing caref<.dly pla.nned with 

neighbourhood centres. and pedestrian wrJ..}ln»::1ys a.long which park.s 1 

~whool.s 1 hospital!! ano~ chur•che.s will be £>:ituat;ed, connecting t;fwm with 

U1.e pedestrian mall town can·tpes. Ar'or.Hi-cl Rach t;ow;i wi..Zl be a ~"ing roo.d 

providing the ma.in bue r'lMtte and nobody will be more tho.ri. flon. frD"n 

a. bus route ;;.;a which access to o·ther p.Zace;:;; by b1,:.s or train will be 

pos8ib.le. 

El. Li.st: any 1widence of Uw above already pr-1.~.sent in ties/ leur. 

MAMRE 

ObtaJ,n the informa..i; i en :Jheet ai;a:Uablf< at Mamre mi.Zl. 

,:;;::. (a,) lfhy uxuJ a sett;lement first established hei'e? 

(b) When'/ (c) By whom? (d) Jlfhat was it called? 

fr,j flow did the inhabitcmJ;s ma.h:e a. 2f.uir',.g'I 0Pla.in. 

(,f) llhe."'.. did. ~t become a ;· .• i,~sion. .station.? 

(9) When did it.s nam.e change? 

(h) ifhe.-... w;:is the present mill built? 

( i) For what; pu.r po .. <Je? 

(j) On what; did the eccnomic life of the area depend in. the 

19th century? 

(!.~) Has this changed re1.;en~~.Zy for the people of l:lwnre'l 

i23. Dr·c1.w a rough bu.t neatly labelled and preeented shetch street-·p1an 

of the settlement; OR, present a conct.se repoY"t on. t.he ben.e/i ts you 

ha1Je derived from your visit to Mamre. 

E'/!l ROUJ..'E TO LA.NGEBA.AN 

E4. 

F'rom Mam.re we ascend the Bobbejaa.nsberg. 

Babbeja.a.nsberg? 

in agriculture do you notic& on crossing.tha 

Con~wlt yoar geological ma.p and th.en 1:0.xplai.n the[:~t.~ 
t 
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methods a1~ iechniq~es used, aoi.Z erosion and ite control, etc • 

. 'lfie W. Cape 

ha.'3 a greater variety of p.2an.t specie.'J th-:i,n, found c.n.ywhe1"e else in. tiic 

world. Many of t:hese flower t;ogether producing beau·ti.ful display::1 in th.r: 

spring. 

25. if?iat climatic condition.8 allow this jJlic~nomenon'i 

E6, (a} E>:.platri how plan.ts adapt to thl~se olimo.tf.c oon.ditlon.:;. 

(b) Try to find SOJ/1,ples prooiding Emiden.ce of these adaptations 

a.t stopping places. Tak.e special care not to d.i.stu.rh ?r destroy 

the plan:..s. Try t:o identify and list t;hcse ;rJO.l<- .find.. 

Look. for e1Ji.dence of changing aea-1.-wels in. the area N. of 

Darlirig. Can you diaoern any marine erosion (;x.ive-cut) platform.a or 

remnante of ina;rtne cl iffs'i 

Sald.anha Bay, ,;"irst diacoi~er2d by its narneBake in 1503s is 

the lar;;est .~hel tered d.eep-wa...ter harbour : "!. the country (see ·the 

corriparati1n mo.p ). Yet its developnent had to wait until recently 

because of lacJt of water. Zt lies 100 km. ti. of Cape 1'ou;n (33°s. vs. 

34°S. latitude r"2speotively.) This shows the rapid drop !n rainfall 

northlfYJ,rd.9, The low w'lliter rainfall eeldo.m rec..ches 300 rrv;i. ao that the 

· .sma.11 number of inhab t tan ts has al wcrys been short of wo:ter. 

!27. !low may thay have made a 1 ivlng'l 

D1.trin,9 World IYa.r II .Saldanha Bay pruvided a safe assemblage 

'Th .. e S.A. Navy obtained the necessary 1.oater by pu.71.ping 

from tho lcu:er Berg Ri 1Jer. On.ly recent.ly has the Depart,ment of 

l/a.ter Affairs pipe.Z ine from. the Berg Ri iJer basin, mJ"rde convneroia.Z and 

induatrio .. 1 dei.,e.Zopnent of a port at SaJ.danha possibla, ensur•i.1g th.e 

conti:wea grour!;h of the fish-can.ning ind1;,str]/ there • 

.Because of if;s deep water and situation cl.ose to a Coloured 
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(ee;U .Tron ore at Sl-'Jhen in tha 

N. Cape. 1nis 1iqcessitated the con:1trLJc"t;ion. of a.n 86.llr;n contf.n,1.i,ou.s 

aol idly welded ro..ilwa.y line result in.g in a low woo.r factor on the 

hea.i~;c; truc:k.s T'equired for 80 ton t;ruch·-~load.<J of orec The line~ aiid. 

3.i2Jrm. wharf necessary to reach dc:Jepwa.:f;er from. the rai..1 terminu8 on 

the N.E •. shore were compl•n';ed by pr•foate er:t:orpri6'e in ]S.?6. .A 

furUier «5t:i. drPdgin,g wil.Z o.L?.ow 300 GOO ton.n(fl"s to load, but at p'eBetnt 

a, 3.50 m. long 23,5n. deep channel allows 150,000 ton bult'i; carr1:era to dock 

a:t the loading bay which id proi;ected from, the .t1lla.nt ic awe.11 b.11 a 

breo.}'i.wa.ter Joining .MarC/l,S Islan.cl to HoedJies Pt. on the JV • .shore 

(<J.i?.e Map of S,.B.), At thr.s end of the wharf f.s an oil tq,ri.ker teri7dna.1 

ipUh faciJ.~tics for" pti,mping oil to a vo.st undergrouncl .storage ta..n.l'I: farm 

n.ea.rb y. Because lcrge IJfU~.fJr--Jl s need oJwot s;oeeds to o teer and 1 ong 

di.Eitancas to stop, they a.re brought in by tu.gs$ tur'ned aro1J.nd o..nd. 

docked facing the open sea ready to lae,ve under• thl'iJir own. power. 

At present, six (throe up and thret?. down) E.Zli:m .•. long ore 

train.a with threa electric units each com.p.Ze-t;e the dghteen hour 

Journey betu.:e~.1. Si shen and S'aldcr.nh.a Bay each f.l.;;,y ~ so that 15 - 18m.t. of 

iron or~e ~o:n be exported annually. By adding short extra loops at 

interva.Zs to allov; passing a.long the 1 ine ~ thi.9 amount cou.ld be "~ore 

than doubled .• i.rwreasing South Afrtco. 1.9 .foreign earn.in.g.c; froni iron-or€<·· 

expori;s appreciab.llJ, The whole systern is highly automated and 

electrically operated with the aid of o. comp::;tar and lf1,icro-:;;Q.1;e 

radio connect in.g all G<.1en n.u.rnbered loops (see <kl a.gram) and. u.s ln.g 

800. dijferen.1; channels so ~hat each train m.-:;,y have separate con-tact. 

Beoau,se there i a av,tomaU.o detect:L:m of clra.gging equ. ip:n,ent j axle oi1orheat frig, 

€n;c. 1 only 100 inaint~er~ancG staff are 1•eqi.n'.red. U.nloading is cLone by 

an. autcmatic tipPler ltondling 8000 tons of ore/hour two tru.cks (;,t a time 

wi thoLtt uncoupling. Many M.lometres of conveyor be.Zt then distribute 

the ore et ther to .stocJzpf.les or into the carri.er.s which must be 

ca.:refally loaded by gf.ant loaders (see s!tetch) so that the 1oeight is 

evBnly diat.,..ibu.ted. You shou . .ld remain alert o.s W8 pass through the 

Sa.Idanha. Bciy a,reo, to collect evidence and .jot down note.s for u.<Je in 

your e8say when you retu.rn home. ..."ke what· you can find out a.bo:.;,t the 

ecology of thG' Langebaa.n Lagoon. 

~ Write a.n es.sa-y on the chan.gee and. effem~.s likely to resu.Zt f1"0.rn 

the ..._')•£ «Jh!J.'i<· to .Sb.ldanha Bay iron ore export scheme, concen tr-u ting 
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on. such aspects a::;: the econ~mnc effecn~s> popu.lc~-tton changes, aJ1.d 

en1:rl, rot11ncn. tal im.JXJ.,C t. ln.c.li.t·ie pha to graph.s where poss i. ble. 

:28. l"a ecology important? 

E9. Ts t l~ necessary to be oon;Jen~o.t i. on minded:? 

SALDANfIA BAY TO LAAlPLEJI 

so; (a) iJra.w a, ft~dd slr~rtc:h of the distinctive geomm·pho.logical' 

faatu.re near V1•eticnb'.l.r'g. 

(b) Wh..ar; is it? 

(c) Explain its origin briefly. 

31 Q Brfej ly de.scribe the lower Be1~g P.i ver valley a a uxi approach Ve.Z.idrij. 

3E. What i8 tlw dominant occupation in Ve.Zd.;;,:-if and Lac.iplek.? 

33 • . List OJJ many reasons a:-:» you can for these two villages growing up 

here. 

34. List r;..n,y evid1:tnce you com.e acros.s of c;icillary actil)i't.y to t:.he 

main industry present in th.e31? 1Jil.la9es. 

Why has it i.I1.wn necessary to b1t ild. breakwaters at; the Berg Ri 1.'er 

mouth? 

V ELDDHJ:F' .1'0 P IKETBERG. 

Aa we cro~is the &ndveld towards Pi.k.etber·g ta11.e not;e of the poo1• sandy 

8oils a.nd the .Zcuui-u.se. 

~90. (a) NOlTi.e the moat common trees fou.n.d here. They are n..ot i.n.ctig(m.Olts. 

(b) ;/here are they from7 

( c:) f'lh.y e<.r e they he re '? 

(d) Are U.e:y a problem? 

( e) .[j 80, UJh.y? 

.., 'f •"\ 
) .. i _ _j 
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37. 

1 ') ,..~ 

(a.) a &u f.1 sa:np.Le compad.::'on .;uit;h th.e Swartla.ncl a.nd 

Piketberg aoilu. 

(b) .Oraw a twU pr•ofile cd; a oonvenient placo, cl.Zso for compari~"wn.. 

(c) 1!hen you, have don,;: tha aa.rrie t;hing for· the other two Dotl ·t.J/pe.s~ 

·try t:o isolats as mo;iy di.f.ferenaes or sim:ilari ti.es as you. can. · 

Sae tf you can discern f:.ha tr'an.ai"tton,. from Stuu.t;;eld to S11:a.:rt.Zo.nd 

with the aid of your geologkal ma.p G.:B we proceed .Et:i.stward..8. 

(d.) What effects do these soi..l type::.., haot1 on crops and- yields? 

,'J8 •. (a) Do you. see an.y evidence of ·wiO:eapr-ead .soi.Z ~"r"08i on. that has 

. occurred in tht<nJe area.$ s .?.8pecla.Zl,11 i-i the inter-war period? 

(b) How m..o.y so i.Z ero~ ion be l im. i. ted 'l 

(c) List anz1 evidence of o..tte.1np·t;s to do so that you see. 

}) . I + ;.. . 11 ..._ ' t . 1 f .-< • "' ' • • d 'f.f . ire_ ;Jerg 1.s a .,n,a. · i.s e, " 1.n ,~!!.l-8' area of a 1, · eren.t. 

roci-r·-type from the rest we have ~-;een. to~da.y.. You should ;1euert.he.less: 

recogni3e 

39. Wliat rocl:, is it 'l 

40. Can. you. tell tts structural form. fro;:: vour geological 11.ap? 

(Thr;,; o.r,rows in.d.~ca'tq d.i,D or .slopd of ,<;trata..) 

41. (a) l'or what purpose are the qu.o.:rri.es on th2 slopr~s just South of 

the toum, ueed'l 

(b) lh wha.t- rock are they? 

P.ZKETVEFKJ TOWN 

l'he tO'!)Ji IIA'lS jou.nded during the !lot; i;entot uXJ.rs of thr.< late 

17U1. cen.ttwry as c~ military 9!;,a7•d post, hence ·the no1ne, from the French 
1piqu.et 1 ··- thG spelling ho.s only changed recetitly. Its ,'Jite and street 

plan are typica.2. of early South Afri.can town.s, being sit1.Jated. on a spur 

flan.keel i)1J strearr;s on either side cu1.d bac.Y;ed by the hign.. ground of th~ 

m.ouni-airio :F.h.e -t.wc long m~i.in down, streets allowed long plots for cultii::ation, 

fron.tin.9 on ,a1.fii irr•iga.tion furrow of the street d.owri which water, 

diverted from t.Jie strewns higher u.p~ /lo1.1)ed,. Originally houses fron.ted 

onto t.he streets. Looi;, fer any remaining e .. ,~a;nples of this. 
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.:SE. (a) ?!hat d.o you n.Qtict'? o;bou.t the positior' of t.Jw ch.1.;,rch and 

mai·/<:&t square? 

(b) Why are Uiey Bituate"l there? 

43b Where ha:r.n the bu,sineE1ses tended to cluster? 

45~ :, (a) How important is it? 

(b) Is it likely to grow much'? 

46. Draw a rou,gh Btreot -plan of ·the town. 

P.lKE'2.'BETt1J - Ti'll!J MOuNTAIN 

.A.1 thov.9h Swart.land fa.rrners had. u3ed the highlands as a cattle 

r·un before the mid~·19lh century, it wa.snot u.ntil the latter half of the· 

centr~T'J,t that farmers realized. its potential for fruit fanning. 

47. Why should Pi.11.etberg b& one of s~uth .Africa's lea.ding export 

de('id,11,ous frait pr.:d.1winJ areas when little fruit is grown 

elsewhere in t ta 1Jicinity? 

175 

,~"'ru.it .farminj was unprofitable until a paaa up the m.oun.tain 

uxie cona:~r'ucted by a local farmer·, Mr. Ver.sfeld, a.."'l.d twantp Coloureasb 

lie, in. 185'8, tnoen:ted the Ver.sfeld .loop u:hich o,i.ded the ox wagons i.n. 

negotic..t::ng sharp corners by allowing the tw"n to be made with the . .(f~f' 
• . .•. ' .. ( • ' ) ,';.Tt-Q~'lt..f ruff/?' 

wagori .on vhe d.ow.1 !J1ade &ee diag1o;m _• cn,<>p:9~~ / 
, /I ~Jp Ox~"'- ,,.~ -/ '" r - 1 

On:e.Y\.. C<Otnn.o···"" /:;;:;-~ . . n- - (.,,,...c------- / ./ ve.1~sr ... /c:<. 
If /~Y _ a.ve."e II / Loop 

pv-. :·~ ({[ / Co"ve';rio/"\a/ . . '"° ... ""''" 0•\\~~ _...//"-..._ ' 

l>">0'.1Yt ,a_.,~, \:."'-S--~J..o.wpi"'- . dow"' 1"Z..._._, ""'-, 
"-~ ,,_-.., <7 roA C. '-..__ ' 

fJ"loinel",j·c<rn "--'"""'~ be ... J. -' "-

After Wor.Zd #a.r .T. and the introduot i. on of fo-s·te.r motorized transport i 

fruit far:-:;J,n,g expa.nded. But it wa.B.not until th·a construction of a new 

pass in. J..945 tha.t PiJwtberg becc.;ne a. producer especially of apricot.CJ, 

peaches an . .d apples for export o 
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480 (a) !Vha;t; facilities are necesso.ry in tho in.fra.~str•11c1'<u!'e for· 

export fruit 7 

(b) Is there cin.y evidence of these in. Piketberg? 

49, _(a.) Briefly dr:J.scribe and explain. the contrant e 

(b) Nam(c, as many exo;nple.s of plant types OJ:J you are able. 

50. Conaid.er the ro~• of pine treeB a.t the top of. the "' . mowi1.-o,in .. 
( )· ,a What rio thef/ tell you. aboi;t the climate? 

(b) What do tney tell poa abou.t the jr~u i. t grown? 

(c) l'lhy are the tr~ee8· pl.anted there? 

5.7., (o,J List i;he types of frLdt t~1"ees you ca,n. recognLse. 

(b) 

(c) 

(d) 

Estimate the perqentages of each type of fruit grown. 

Estim.a..te "',,,-"•e ."-f?T'"'Ce"'.t.n .. 9«',P, c> f la,.,,..;o ••11_rl1:.>"" fr·u.; t' • - ~ - '< •VI - - J •. "''-"' "" v\k ·•I , • • 

What o-t;hr:Jr typr;.s of lo.nd u.,<;e e.;.~ist'J 

5E'. (a) Are there rno,ny d,QJ'll,s'l 

(b) !lfhat can. you deducet from this an..swer about p1"'ecipitation 

a;r,z ouri. t -~ 'l 

( c) Is th--Jre evidence of .. ~uch irrigation or of other sources of 

water? 

53. F'r•om. a. suitable Dantage point, draw a field slrntch map indicating 

the agricu..ltural land-use of the area. 

_Pin.al Report 

176 

Yow· fina.Z report shoLdrl be presented neatly with all que8t ions 

clearly answered cmd m.aJ.>.9 1 dio.grOJn,9, fi.eld .sketches, samples, etc. 

neat.Zy and fu21y labe.lled so that they c .. Zea.rl!J convey_ ·the intended 
inf or-mat ion. 

Y01 . .r· final task is to give an account of how you benefit:ted from 

this ft eld ex cur Bi on. '1.1his may be done in essay form. or you 1r..ay feel 

that yo~,1, oan efjeotil:H~.Zy com.h11.mi-cat;e your !Jiews and. feelings 11ia. your 

method of presen-t;in,g your r.,;:;po-rto 
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C. c;;r.";:..AT:OIJS and GAMCS con te either comr,etitivc bct·,;con teams or individuals, or non--corrpetitivo. 

l<e.;i life ·situations ore siniulotcrJ and pupils play out decision-~'.Jking roles according to rules 

simulating the constraints o.f reol{ty. For e~omple the Roilwo_; Pior.eers Gon'e describ~d by 

1. 

2. 

3. 

4. 

5. 

r.;,,, Wal fc-rd in his Gomes in Geogrri~ (Long~r.~: 196?) is a g".lrr.e in whic" various rni hvoy .cc.mpon.ies 

mode up of groups of pupils representing the various 'officers of ~he cor:ioeting 19th century 

componie:> inv.olved, race to build tracks across North America to the we!:.t coast. 

Hove you used any simulations or games in 

geography classes? 

Were they developed by others or by 

yourself? 

Were they competitive or 

non-competitive? 

Were they individual or played in 

groups? 

Do you consider simulations and games 

worth the extra time they usually involve 

considering the diverse benefits often 

gained by porticipo_nts, e.g. in.teroctian 

through role-ploying, appreciation of 

difficulties involved in real-life 

decision-making, personal involvement 

in geographical problems, etc.? 

No 

Once 

On a few occasions 

Often 

Others 

Myself 

Not opp licoble 

Competitive 

Not-competitive 

Not ai;plicable 

Individual 

Group 

Not applicable 

Certainly 

Probably 

Not sure 

It is doubtful 

Definitely not 

Eng Afr Total % 

1 101 123 

2 7 8 

3 25 4 

4 

1 

2 

1 0 

134 135 

15 

20 

9 

7 

3 77 ....2..1 
112 110 

1 18 6 

2 13 10 

3 77 87 

108 103. 

l 8 5 

2 26 13 

3 78 86 

112 104 

l 24 11 

2 33 28 

3 47 41 

4 18 19 

5 3 15 

125 114 

224 

15 

29 

1 

83 

6 

11 

0 

269 100 

24 

27 

171 

222 

24 

23 
0

164 

211 

13 

39 

164 

216 

35 

61 

88 

37 

18 

239 

11 

12 

77 

100 

11 

11 

78 

100 

6 

18 

76 

100 

15 

26 

37 

15 

7 

100 

6. If you do not generally use simulations 

or games is it because: 

(a) you c'onsider them o waste. of time? 

(b) you de not know enough about them and.their value 

(c) you would like to, but don;t know how to get started? 

(d) you would like to, but there or~ few applicable 

ones available in South Africa? 

(e) you would like to, but the syllabus does not permit 

eno• •gh time? 

(f) ·you would like to, but the syllobu~ is not suited 

to their use? 
(N-270) 

l 

2 

3 

4 

5 

6 

5 

46 

19 

20 

63 

10 

12 

41 

18 

6 

59 

19 

17 

87 

37 

26 

122 

29 

6. 

32 

14 

10 

45 

11 
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9. ~~DtLS hovo olwoys been used in geography, but rec~ntly there hos been o spate of model­
buildin~. Models include three types of scaled down simplified representations of reality: 

1. 

2. 

3. 

4. 

5. 

(a) iconic models, e.g. photographs and relief models whose properties ore the some os 
in reolity: 

(b) analog models, e.g. mops: and 

(c) symbolic models, e.g. abstract mothemotical formulae and Von Thur.en's land-use 
model whose properties ore represented by symbols, verbal or motherr~ticol. 

Do your pupils use mops (atlas 

and/or large-scale and/or sketch­

mops) in the study of geography? 

Do your pupils make productive 

use of iconic models in studying 

geography? 

If you use iconic models, do you 

constr~ct or produce them yourself? 

Do you pupils construct iconic 

models, e.g. relief models? 

Do you use symbolic models in 

teaching geography? 

(a) 

(b) 

(c) 

(d) 

For most aspects of geography 

For many aspects of geography 

For some aspects of geography 

Seldom. 

(a) Usually 

(b) Often 

(c) Seldom 

(d) Never 

(a) 

(b) 

(c) 

(d) 

Usuo l ly 

Often 

Seldom 

Never 

(a) Usually 

(b) Often 

(c) Seldom 

(d) Never 

(a} For most aspects of geography 

(b) For some aspects of geography 

(c) Seldom 

(d} Never 

1 

2 

3 

4 

Eng A fr 

78 

42 

15 

52 

50 

31 

~ 
135 135 

l 20 23 

2 50 56 

3 50 33 

4 . 14 21 

1 

2 

3 

4 

134 133 

23 23 

16 22 

54 43 

34 32 

127 120 

1 9 
2 16 

8 

21 

3 67 40 

4 40 63 

132 132 

1 15 10 

2 74 36 

3 28 31 

4~ 22 
135 134 

Total % 

130 48 

92 34 

46 17 

~ _1 

270 100 

43 16 

106 .40 

83 31 

35 13 

267 100 

46 ·19 

38 15 

97 39 

66 2! 
247 100 

17 

37 

6 

14 

107 41 

103 22 
264 100 

25 9 

110 41 

59 22 

75 ~ 

269 100 

6. Do you consider the use of 

~. iconic, and ~. symbolic 

models in geography teaching A iconic e svmbolic 

(a) 

(b) 

(c) 

(d) 

essential? 

very useful? 

of some use? 

of little use? 

1 

2 

3 

4 

Eng Afr 

42 39 

50 40 

30 21 

2 4 

124 124 

Total 'f. 
101 41 

90 36 

51 21 

6 ~ 
248 100 

Eng Afr 

29 23 

46 3J 

44 43 

7 17 

126 116 

Total " 
52 21 

79 33 

87 36 

~ _!Q 
242 100 
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V, THE "NEW" GEOGRAPHY 

This section aims· to enquire into the extent in South African schools of knowledge of, and use 
of, what is often called the "new" geography. Short definitions ore given to explain those 
of the terms used which may be unfamiliar. 

A. FIELDWORK is the process of observing, measuring and recording 
data in the field, be it in the local environment, out in the 
country, at the_ coast, ct a shopping centre, or making a traffic 
survey, for example. Such work forms the basis of subsequent 
analysis, interpretation and explqnation. 

1. The role of fieldwork in geography, in 

your opinion, is 

2. 

3. 

4. 

5. 

6. 

7. 

8. 

9, 

.10. 

(o) 

(b) 

(c) 

(d) 

(e) 

essential 

highly desirable 

of moderate value 

of 1i ttle value 

a waste of time 

Do your classes do fieldwork assignments 

involving answering questionnaires or 

worksheets? 

If so, specify in which standards 

(Nal52) 

Do your pupils undertake independent 

individual fieldwork studies? 

If so, specify in which standards 

(Nm _78) 

Indicate, roughly, the average number 

of times per year each class goes out 

into the field to conduct fieldwork. 

Roughly, what percentage of the final 

year-end mark do fieldwork assignments 

count? 

For what aspect(s) of the syllabus 

do you use fieldwork methods? 

Other, (please specify here): 

(N=270) . 

How effective, as a teaching method, 

do you consider fieldwork? 

Do you consider most of your pupils 
enjoy fieldwork? 

Eng Afr Total ." 

Yes 

No 

6 

8 

10 

Yes 

No 

29 12 41 

60 _41 101 

61 36 97 

6 15 7 22 

8 24 16 40 

10 .27 19 46 

None 

Once 

Twice 

3 - 4 
5+ 

< 5" 
6 - 10" 

11 - 253 

> 26% 

To integrate the 
various ~spects 

Climatology 

Geomorphology 

27. 

66 

64 

28 

51 

59 

Urban geography 

Regional case studies 

Mcipwork 

Highly effective . 
Reasonably effective 
Rather ineffective 
A waste of time 

Definitely 
To c reasonable extent 
A few only 
No, hardly at all 

Eng Afr Total 1o 

1 

2 

3 

4 

5 

64 

48 

19 

4 

135 

1 92 

2 _Q 
138 

41 

46 

38 

7 

3 

135 

60 

-11 
135 

7 43 24 

9 73 43 

post metric 

1 44 

2~ 

132 

34 

.I!_ 
131 

7 19 14 

. 9 26 17 

post metric 

1 28 38 

2 62 47 

3 29 33 
4 15 . 10 

5 1 4 

135 132 

1 78 

2 25 

79 

31 

3 14 5 

4 1 

118 115 

1 33 

2 49 

3 93 

4 82 

5 20 

6 44 

1 50 
2 63 
3 14 
4 1 

128 

1 60 
2 SS 
3 9 
4 1 

125 

24 

42 

60 

44 

16 

49 

33 
. 72 

12 
4 

m 
. s 1 

43 
14 

1 
109 

105 39 

94 35 

57 21 

11 4 

3 1 ----
270 100 

152 S6 

~~ 
270 100 

67 44 

116 76 

78 30 

~ 70 

263 100 

33 42 

43 55 

66 25 

109 41 

62 23 

25 9 

~-2 
267 100 

157 68 

56 24 

19. 8 
__ l _Q 

233 _ 100 

57 

91 

153 

126 

36 

93 

83 
135 

26 
. s 
249 

111 
98 
23 

2 
234 

21 

3A 

S7 

47 

13 

34 

33 
S4 
11 

2 
100 

47 
42 
10 

J 
l~-:0 
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l'.J. FX~MH!f•TJONS ------
Circle t~.e number of the r·ejoinder you consider opplies OEST to 

EACH of the follo1~ina stote:n;ents: 

1. The form of the final e~aminotion ....• 

2. 

3. 

4. 

5. 

6. 

7. 

8. 

9. 

(o) hos little or no et feet on my geography teaching method 

(b) hos some effect on my geography teaching rMthod 
l 

2 

3 

4 

(c) strc-ngly affects my geo9rophy teaching method 

(d) l'Jrgely determines my gecgrophy teaching method 

The examiner con indirect!~ influence the pupils' 

enjoyment of geography and the benefit he obtains 

from its study, by the type of ~~est ion he asks 

in the final examination. 

The type and standard of geography teaching 

is determined largely by the type of Question set, 

and the standard of marking, in the final 

exominat i'on. 

It is not the fur.ction of on examiner to 

influence teachers' teaching methods and pupils' 

answer presentation - the exomination should 

simply find out how well the pupils know the 

content of the syllabus. 

The aim of the final examination should NOT be to find 

out how much of ·the sy l lobus content the pupi 1 knows, 

but how he con use the geographic facts, techniques 

and processes of critical thought he hos learnt, to 

express himself effectively in co~cise, lucid 

geographic terms. 

The form of the final examination and the type 

of question set should be used as the best way of 

implementing the aims of o new geography syllabus. 

When a new syllabus is introduced a sample 

examination paper should be circulated with it, 

to guide teachers in their interpretation of the 

syllabus. 

The examiner should guide teachers towards using the 

inquiry method of teaching, hypothesis-testing 

techni~ues and encouraging critical evaluation in 

pupils, by setting some of the type of Questions 

requiring these thought processes, in the final exam. 

Less stress should be put on the final.examination 

by allotting 0 percentoge of the final mark to 

proj~cts, year's work, etc. 

Strongly agree 

Agree 

Oisogree 

Strongly disagree 

Strongly agree 

Agree 

l 

2 

3 

4 

1 

2 

Disagree 3 

Strongly disagree 4 

Strongly agree 

Agree 

Disagree 

Strongly disagree 

Strongly agree 

1 

2 

3 

4 

1 

Agree 2 

Disagree 3 

Strongly disagree 4 

Strongly agree 1 

Agree 2 

Disagree 3 

Strongly disagree 4 

Strongly agree l 

Agree 2 

Disagree 3 

Strongly disagree 4 

Strongly agree l 

Agree 2 

Disagree 3 

Strongly disag~ee 4 

Strongly agree 

Agree 

Disagree 

2 

3 

Strongly disagree 4 

Cn9 Afr Tot~l ~ 

5 .14 l~ 

46 45 91 

56 37 93 

2~ .22 _g 
135 135 270 

34 57 

77 67 

14 10 

__.!__! 
132 135 

31 45 

91 

144 

24 

_J! 
267 

76 

74 73 147 

23 14 37 
2 __ l 3 

130 133 263 

36 59 

6Cl. 50 

23 18 

ll 8 

95 

110 

41 

-12 
130 135 265 

69 69 138 

·7 

34 

34 

~ 
100 

34 

54 

9 

-1 
100 

29 

56 

14 

l 

100 

36 

42 

15 

-2 
100 

52 

60 51 111 42 

5 11 16 6 

134 131 ~65 · ioo 

24 46 70 

76 66 142 

.28 21 49 

_g _._l 3 

130 134 264 

68 94 162 

56 35 91 

8 5 13 

~-1 4 

27 

54 

18 

--1 
100 

60 

34 

5 

135 135 270 100 

47 56 103 

75 68 143 

8 8 16 

__Q _._l. 

130 133 263 

59 67 126 

61 47 108 

11°17 28 

3 7 

39 
55 

6 

0 

100 

47 

40 

10 
__ J, 

134 135 269 100· 
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11 t. TtXTBl.l.)KS 

1. 

2. 

3. 

4. 

Are you .in favour of o deportment_ of edt.Jcotion 

s~ecifying the use of o specific textbook(s)? 

Yes 

No 

In certain circumstances 

Do you pr'efer complete freedom in the choice 

of a text or texts? 

Do you prefer texts to follow a set form 

e.g. conforming to the syllobus? 

If you use~ single basic text, please specify: 

Std 6 

Std 7 

Std 8 

Std 9 

Std 10 

!.i!!! Author 

Yes 

No 

Yes 

No 

Not sure 

Eng Afr Total 

31 80 111 

46 21 67 

2!! 34 ~ 
135 135 270 

t03 55 158 

27 ..:!.!?.. ~ 
130 131 261 

81 112 193 

32 19 51 

20 4 24 

133 135 268 

Publisher 

... 

5. Circle the number next to the alternative you tJOST PREFER to complete the following 

6. 

7. 

statement: "Geography pupils need ••••.•.••.•••••.•••••••.• 

(a) o basic text to be used almost exclusively 

(b) a basic text to be reli:ed on mainly, with occasional use 

of other resources 

(c) a basic text to be used as on outlir.e or.ly, other 

resources supplying much informction· 

(d) a number of texts, including sample studies and the 

thematic type, the best parts of ~1hic., ore used for the 

relevant aspects or the work 

(e) no text at all, other resources, from the library, film­

strips, teaching kits, .printed notes, etr.. being used 

under the teachers' guidance, to acquire ond learn 

the basic knowledge necessary. 

Are you in favour of texts where graded.questions and 

tasks ore set throughout the texts, or ofter each 

short section as in John Earle's Window on the World 

or the Oxford Geography Project (O.U.P. '74)? 

Yes 

No 

Not sure 

How.well do you consider the South African 

texts ovoilable at present fulfill the aims 

end needs of the new differentiated 

syllabus es? 

Very well 

Fairly well 

Only partially 

Hardly at all 

5 37 

29 6o 

52 25 

54 20 

2 

140 144 

109 103 

11 12 

_!2 18 

135 133 

14 

71 

43 

4 

132 

13 

94 

27 

1 

135 

42 

89 

77 

74 

2 

284 

212 

23 

-11 
268 

27 

165 

70 

.-2. 
267 

"/. 

41 

25 

~ 
100 

61 

22 
100 

72 
'19 

9 ,--
100 

15 

31 

27 

26 

1 

100 

79 

9 

_g 
100 

10 

62 

26 

-3. 
100 
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Circle BOTH the numbers of those pieces of geogrophy eQuipm~nt your school -

~ i)Ossesses, M!D _fl, uses, OR f• would use, if available. 

Atlosscs, sufficient for each 
pupil in the geog. class 1 
'tloll mops of most continents 2 
Lorge scale topographic mops, 
e g 1:50 000 trig survey sheets) 
Ortho-photo rrops, on a 
1: 10 000 scale 4 
Air photographs 5 
Stereoscopes for viewing 
air photos in 3-0 6 
Magnetic compasses 7 
Opisometers 8 
Alidode for plane-tabling 9 
Plane tab le 10 
Pantograph for reducing or 
enlarging mops 11 
Clinometer for measuring 
angles of elevation 12 
Sextant for measuring angles 
of elevation 13 
Orrery for demonstrating 
movements in the solar system 14 
Thermometers - Mox. and Min. or 
Sixes 15 
Thermogroph 16 
Hygrometer 17 
Hygrograph 18 
Aneroid Barometer or Fortins 19 
Borogroph 20 
Anemometer 21 
Ro in guoge 22 
Stevenson screen 23 
Wall charts 24 
Globes: 

Block demons_trotion globe 
for drawing 25 
Physical 26 
Political 27 

Apparatus to illustrate con­
struct ion of mop projections 28 
Projectors: 

Overhead 29 
Movie 30 
Slide 31 
Filmstrip 32 
Episcope to project 
pictures, mops, etc 33 

Filmstrips 34 
Slides 35 
Overheod projector trans­
parencies (bought or self-
inode) 36 
Overhead projection trans­
parency maker 37 
Electronic pocket calculator 38 
Camero for toking slides 39 
Model-making racilities 40 
Landform or Relief models 41 
Soil-testing kit 42 
Mineral-testing kit 43 
Son~-tray 44 
Others: (please specify) ..... 45 

A 
possesses 

Ronk Eng Afr Total 

2 118 100 218 
4 109 94 203 

3 112 96 208 

31 28 13 41. 
6 106 82 188 

11 92 77 169 
19 56 52 108 
33 12 24 36 

4 1 5 
4 5 9 

3 17 2o 

13 1 14 

17 11 28 

27 18 29 47 

9 104 80 184 
29 28 15 43 
13 95 57 152 

16 13 29 
17 73 J6 119 
32 22 17 39 
27 34 13 IJ7 
10 99 74 173 
25 31 17 48 
23 44 10 54 

22 37 47 84 
6 99 89 188 

15 72 73 145 

i3 9 22 

8 102 85 187 
14 100 48 148 
12 97 57 154 
18 76 40 116 

29 23 20 43 
20 70 27 97 
21 63 26 89 

5 105 96 201 

16 72 48 120 
25 27 23 50 
24 32 19 51 

9 4 13 
34 24 11 35 

10 5 15 
4 1 5 

19 16 35 

~ 
uses 

Ronk Eng Afr Total 

2 123 105 228 
4 104 102 206 

3 117 107 224 

31 25 15 40 
5 108 96 204 

10 91 76 167 
18 54 53 107 
33 13 21 34 

2 1 3 
4 3 7 

3 16 19 

9 l 10 

16 12 28 

26 15 33 49 

8 102 82 184 
25 29 22 51 
11 94 60 154 

17 15 32 
17 73 42 115 
29 23 18 41 
29 29 12 41 
13 82 69 151 
28 27 17 44 
23 44 9 53 

22 35 45 80 
7 101 93 194 

14 72 75 147 

12 11 23 

9 100 71 171 
15 97 36 133 
12 98 54 152 
18 73 34 107 

34 20 10 30 
21 72 26 98 
20 70 32 102 

6 110 90 200 

16 74 51 125 
26 29 20 49 
24 32 20 52 

8 5 13 
31 26 14- 40 

12 2 14 
3 1 4 

13 10 23' 

c 
would-use, 

if ovoiloble 

Ronk Eng Afr Total 

10 25 35 
15 31 46 

14 23 37 

13 52 60 112 
20 28 48 

27 32 42 74 
21 47 54 101 

1 71 71 142 
20 54 50 104 
10 59 59 118 

5 70 61- 131 

8 60 63 123 

14 58 53 111 

7 61 67 128 

21 27 48 
14 54 57 111 
31 20 37 51 
17 52 58 110 
23 37 51 88 
14 58 53 111 
11 56 61 117 
32 23 33 56 

8 61 62 123 
30 25 33 58 

24 37 44 81 
10 21 31 
12 22 34 

22 51 45 96 

9 18 27 
12 32 44 
17 28 45 

33 21 33 54 

17 57 53 110 
28 26 46 72 
26 30 46 76 

14 24 38 

29 30 34 64 
24 43 38 81 
19 54 55 109 

3 70 63 133 
2 66 70 136 
3 73 60 133 
6. 67 63 130 

12 62 52 114 
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14. Do you find your enjoymant of te-:iching geography limited by 
one or more of thP. f.,llowir.g? ·(circle n!; many as you feel apply) 
(Q) I r.c·1e too much markir.g to do 1 
(n) I nave too much ~reparati-:in ta do 2 
(c/ I cannot motivate the modern pupil 3 
(d) Tho pupils ore not interested in ~eogrorhy 4 
lo) ~oinly the weaker pupils toke geography in my class 5 
(r) I teach tne subjeci ty force of circumstance 6 
( g j I do not hove sufficient kno· ... ledgc of geography 7 
In) I have difficulty in obtoini~g the necessary teaching aids 8 
(1/ The syllabus is too long and detailed 9 
I j) The syllabus construction and.content does not attract, motivate 

and maintain the interest of .my pupils 10 
lk) The accent on examination allows insufficient time for teaching 

geography as it should be taught 11 
(1) I experience difficulties in arranging fieldwork 12 
(m} I hove lost my initial enthusiasm for teaching geography 13 
(n} My academic training did not equip me for teochind modern 

syllabuses 14 
(o) Other reasons (please ~pecify)..... (N•270) 

15. Hove you attended a refresher course(s) in geography teaching? Yes 
No 

1 
2 

II. FACllITIES 

1. Does your school hove o specially Yes l 
equipped geography roomjloboratory? No 2 

Provision is being mode for one 3 

2. Do y:>u hove an adequate storog~ Yes l 
room nearby? No 2 

Provision is being rr.ade for one 3 

3. Circle th,1se Of the following Models 1 
for which you have adequate ~pace. Class Museum 2 

Class 9eography library 3 
None of these 4 

(N=270) 

4. Is there an active society or Yes l 
club catering for the interests of No 2 
geography pupils at your school? 

s. Circle the geography periodicals/ 
journals you or school subscribe 
to: 

JOURNAL FOR GEOGRAPHY now the SOUTH AFRICAN GEOGRAPHER S.A. l 
THE SOUTH AFRICAN GEOGRAPHICAL JOURNAL 2 

GEOGRAPHY 3 
TEACHING GEOGRAPHY U.K. 4 
THC GEOGRAPrHCAL MAGAZINE 5 

NATIONAL GEOGRAPHIC U.S.A. 6 
JOURNAL OF GEOGRAPHY 7 

Others: (please specify) ..... (Nn270) 

Ronk Eng Afr Total % 

6 31 15 
7 29 14 

11 13 9 
9 20 1'1 
4 47 57 

14 1 5 
i2 11 a 

5 36 63 
3 48 77 

8 21 15 

2 65 62 
l 66 84 

13 6 2 

10 22 11 

104 87 
-22~ 
134 134 

53 27 
67 100 
17' ~ 

137 142 

64 52 
66 83 

9 _2, 
139 140 

50 37 
25 15 
51 41 
65 67 

23 13 
107 ~ 

130" 135 

3 42 45 
4 40 8 

5 12 5 
6 8 6 
2 62 46 

l 98 68 
7 ,7 5 

46 17 
43 16 
22 a 

. 34 13 
104 38 

b 2 
19 7 
9;1 36 

l25 46 

36 13 

127 47 
150 55 

a 3 

33 12 

191 71 
77 22 

268 100 

80 29 
167 60 
-11 _!_! 
279 lCO 

116 42 
149 53 

14 ---1 
279 100 

87 32 
40 15 
92 34 

i32 49 

36 14 
229 ~ 

265 100 

87 32 
48 18 

17 6 
14 5 

108 40 

166 61 
12 4 
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01'11.ICN Cit_E'.)fIOi·JNAIRE TO srnIOR GEOGRAPHY TF.ACHERS IN SOUTH ArRICAN HIGH 5Ctl'..:OLS 'I/HERE 

Eng Afr Total % 
I . P[RSOi ;AL INFORfJA TION 

2. 

3. 

4. 

s. 

Please indi~ate your age •••• 

Please indicate your sex 

Ages: 

flole 
Female 

Indicate your number of years geography 
teaching experience (circle the 
applicable number) 

20-24 
25-29 
30-34 
35-39 
A0-49 
50-6S 

Indicate the standard levels you 
hove taught in secondary schools 
(circle ALL the applicable numbers) 

standards 

Indicate the standard levels 
you now teach 

(N .. 270) 

standards 

( Na270) 

1 4 12 
3 8 19 
s 13 6 
7 7 4 
9 12 7 

15• 10 17 

6 I 98 100 
8 il.21 122 

6 137 
8 98 

63 
93 

16 
27 
19 
11 
19 
27 

198 
249 

100 
191 

6 
10 

7 
4 
7 

10 

73 
92 

37 
71 

6. Indicate the language mediums 
you ~ used 

English 
Afrikaans 
Other 

7. 

8. 

9. 

10. 

11. 

12. 

13. 

Indicate the language medium 
you usually use 

Indicate your highest academic 
qualifications in GEOGRAPHY 
e.g. Masters degree, Geog. I, 
P. T. C. II, etc. 

Indicate your professional 
qualifications in GEOGRAPHY 
e.g. U.E.D. geography method, 
P. T. C. III, etc. 

Indicate your time in school 
spent teaching geography 

English 
Afrikaans 
Other 

Masters 
Honours 
Geog. III 
Geog. II 
Geog. I 
Senior Certificate 

U. E.D. 
Other 
None 

Teach geography only 
Teach mostly geography 
Teach half geography half other subject(s) 
Teach less geography than other subject(s) 

Estimate the average amount (a) hours in school time 
of time you spend each week 
preparing geography material(s) 

1 I 37 
3 18 

38 
24 

7S 
42 

material(s) (b) hours out of school 
2 I 19 
4•, 26 
8• 13 

Estimate the average amount 
of time you spend each week 
markinr geography 

Are you happy and satisfied 
teaching geography? (Circle 
m1E only) 

12• 7 

26 
28 
11 

7 

45 
54 
24 
14 

(o) hours in school time 
1 152 
3 15 

S2 
17 

104 
32 

(b) hours out of school 

Yes, very 
Yes, quite 

2 I 35 20 SS 
4•132 33 65 
8• 3 13 16 

12• 8 6 14 

Yes, but only in certain circumstances 
Not reo lly 
Definitely not 

32 
18 

17 
20 

9 
5 

46 
14 

20 
24 

6 
5 

En~ Afr Total ~ 

6 
26 
44 
24 
20 
10 

10 16 6 
30 56 21 
32 76 29 
25 49 19 
22 .:2 16 
13 21 --2 

130 132 262 100 

94 105 199 77 
~..?.! ~ ..11 
126 132 258 100 

2
4 
I 7 15 22 a 

9 10 19 7 
6 10 11 22 8 
0J 9 4 13 s 

10, 30 21 51 19 
20~_12 --2 24 --2 

134 135 269 100 

71112116 
' 9 1126 113 

10 i111 124 

1 I 67 84 
9 illl 97 

10 !110 10.3 

132 64 
25- 130 
0 0 

128 31 
11 129 
0 0 

3 6 
20 22 
e1 75 
14 16 

8 3 
5 6 ----

132 128 

110 106 
6 5 

~....!.!:!. 
124 129 

68 40 
40 55 
17 23 

_!Q ....12 

228 
239. 
235 

151 
208 
213 

9 
42 

156 
30 
11 

..1.! 
260 

216 
11 
26 

253 

108 
95 
40 

E 

84 
8~ 
el 

56 
77 
79 

4 
16 
60 

. 12 
4 

-1 
100 

8S 
5 

10 

100 

40 
35 
15 
10 

135 135 270 100 

21 39 27 
4•, 26 25 

12o TI4 
3 I 13 26 
6 .. 30 21 

10·1 16 12 
15•1 __ 8 -2 

132 130 

2 I 36 34 
4•, 11 a 

114 TIT 
3 I 26 25 
6•1 22 17 

101 8 j 7 
15<1_1 4 

135 135 
73 92 
36 29 
23 18 

1 
0 ----

66 
51 m 
29 
51 
28 
17 

262 

70 
19 

ffi 
51 
39 
25 

5 

270 
165 

55 
41 

1 

28 
22 

loo 
11 
19 
11 

8 

100 

31 
9 

100 

19 
15 
9 

_2 

100 
61 
24 
15 

135 135 270 100 
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TO: The Senior Geography Teocner, i.e. Head of t'1e CPogrophy 

Deportf'l'Cnt, of ell South :\frican High Schools. 

The uim of tnis survey is to improve the teaching of geography by ascertainir.g the problems 

er1cour.t&red by geography teocrers, and making recommenoot.ions to make their tosK more stimulating, 

interesting and effective. Your co-operation will therefore ce greatly appreciated. 

A decode ago, in 1966, the Human Sciences Research Council conducted o survey of geogroohy teaching 

in South African secondary schools just at the time that a wove of new thinking about geography 

teaching was beginning to swell. Since then this wove hos reached maturity and broken over some 

geography education institutions overseas, resulting in a different and stimulating approach to 

geography teaching and r~search. This hos carried geography, like the other sciences, beyond its 

early factual, descriptive, classificatory stage of development, to a more mature stage, where 

relationships between phenomena ore eY.omined more analytically and objectively than heretofore. 

Although this "new" geography as it is sometimes called,' is much in evidence in overseas publications 

and periodicals, and is working its way from the universities down into some schools, it seems its 

viewpoints and techniques nave mode only limited appearance in South African classrooms, though its 

effects ore in evidence in our universities. 

With some Transvaal schools experimenting in new educational techniques and some Cope, schools 

becoming experimental from 1977, it seems on appropriate time to toke stock of the South African 

geography teochin~ situation, in the hope that the results might prove useful in guiding future 

develo~ment in geography teaching in the country. In his foreword to the report on tne 1966 H.S.R.C. 

survey, Dr P M Robbertse hoped that the report would broaden horizons and engender o hew approach to 

geography teaching in S.A. This survey will attempt to evaluate the success of the H.S.R.C. survey 

report iri this regard by:-

1. Collecting data comparable with the 1966 H.S.R.C. data; 

2. Ascerto:ning the problems in teaching geography encountered in 1977 in South African high schools; 

3. Ascertaining senior geography teachers' own opinions as to the efficacy and relevance of 

their teaching; and 

4. Ascertaining the degree of awareness of, and ·climate of opinion regarding recer.t trends in 

geography teaching overseas. 

It is hoped that the results of this survey will give on indication of changes which hove occurred 

over the lost decode in geography teachers' attitudes and the techniques they use in teaching their 

subject. 

Although fully aware of the limited time senior geography teachers hove available, the Depo~tment of 

Education Geography Study corrrnittee nevertheless believes that the returns likely to be gained from 

this survey fully merit requesting ALL senior geography teachers to devote a couple of hours, either 

en their ~· or in consultation with fellow geoorophy teachers, to answering the accompanying 

questionnaire. Naturally the information and opinions given will be anonymous, tr~oted strictly 

confidentially, and used for research purposes only. 

You are osk•j to consider all the questions and their iMolications carefully before onswaring them 

forthright!y, even if they may seem unclear to you - there may be a good reascn for t;'1is seeming lock 

of clarity. The return of the completed questionnaire in the addressed env~lope provided is requested 

AS S<Xr\ :\s F'OSSHllE, to the s A COLLEGE HIGH SCHOOL, NEWLANDS AVt:tJL1E. Nf\VLl\NDS, 77CO, CArE TOWN. Those 

inli:-rasted in a summary report of the resul~.s obtained frcm proceo;sirig the ques+:ionnaire returns may 

include a ~elf-addressed envelope with the auestionnoire. 

o::; possibb. 

Tha findings will be forwordad to you as socn 

Questions should be cnswerod: {a) in the spaces provided, or 

(b) by CJRCLH;G the NUfv'BER(S) in the right hand colurr.n(s) next to the 

answerls) considered ~OST applicable, os shcNn below: 

Is geography a subject worth teaching 
in secondary schools? 

Yes 
No 

No:: s•Jre 

Herc "yes• is considered the mnst npplicoblo answer. 

© 
2 ., 
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C. DISCOVERY LEARNING/THE Ir-t)UIRY METHOD is where pupils an, gvided by the teacher to do 

.) 

1. 

2. 

3. 

individual research, for instance into problems which hove been set them. A range 

of reso,irce facilities including reference works, mops, periodicals, filmstrips, data 

sources, etc. are needed for consultation by_ the pupils, prefP.robly in the classrootn. 

Do you hove a well-stocked 1 ibrary 

or clcss-library, providing 

sufficient resources for the 

effective use of the inquiry 

method, available to your pupils 

in most class periods? 

Have you s~ff icient time available 

to know well what your library 

contains~ enabling you to guide 

your pupils effectively through 

their learning? 

Do you use the inquiry method 

in your classes !• orally 

and/or B, in written form? 

Usually 

Often 

Seldom 

Never 

Yes 

No 

Yes 

Hardly 

Definitely Not 

~ 
Eng Afr Tptal % 

1 32 36 68 28 

2 64 49 

3 19 33 

4 -2-2 
124 121 

113 4C> 

52 21 

12 __ _1 

245 100 

1 

2 

1 

2 

3 

Eng Afr· 

46 42 

.J!2 ~ 
135 134 

41 28 

75 71 

17 35 --· ---

Total " 88 

ill 
269 

69 
146 

_g 

33 

.E. 
100 

26 

55 

~ 
133 134 267 100 

B written 

Eng Afr Total % 
24 14 38 16 

59 45 

38 48 

_4 --2 
125 116 

104 43 

86 36 

_ _!1 -2 
241 100 

4. If you do, do your pupils 

er.joy it? Definitely 

To a certain 
degree 

1 

2 

30 31 

65 58 

61 

123 

27 

54 

19 19 

76 54 

38 

130 

17 

58 

5. 

6. 

Not sure 

No 

Do you consider it a met~od that 

~ be used, at least sometimes? 

If you do, de you con~ider the 

necessary resources for its use 

should be provided by education 

deportments? 

3 

4 

17 21 

5 

112 115 

Yes 

Possibly 

Not sure 

No 

Yes 

Not sure 

No 

38 17 

5 __g 
2~7 100 

21 25 

2 10 

118 108 

l 113 100 

2 19 25 

3 3 B 

4 _l ---
136 133 

l 113 119 

2 14 12 

3 -2-2 
133 133 

46 20 

_g -2 
226 100 

213 

44 

11 

1 

269 

232 

26 

~ 

79 

16 

4 

1 

100 

87 

10 

266 100 
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R[COW~ENDEO RfADING. 

for those ir.ter'!sted in furthering their kno· ... ledq" of geogroph/ tcrnr.ing .tr1e follc.,..i:-.g ore ')xcell.~n;:, 

es~enticl and relatively incxpensiva items. Mcst should be o~ailcblB in education depart~entcl 

libraries. 

l. 

2. 

The recently started (1975) periodical, TEACrllNG GE0G~PHY 

publi$hed 4 times p.a. by Longmans for the Geographical 

Association. 

GEOGRAPHY, journal of the Geographical Association, · 

343 Fulwood P.oad, Sheffield, 510, 3BP. 

) 

~ 
~ 
~ 
) 

subscription for 

both together 

£7,50 p.a. 

3. GEOGRAPHY IN SEOONDARY EDUCATI0N by NJ Graves published (1912) by th'J 

Geographical Association. ?5 p. 

4. NEW THINKING IN SCHOOL GEOGRAPHY, Education Pamphlet No. 59, pubEshed by 

Her Majesty's Stationery Office, London, 1972. 68 p. 

5. GEOGRAPHY AND THE GEOGRAPHY TEACHER by Dcvid Hall, Unwin Ecucational Books, London, 

1976. L2,95. 

6. NEW ~OVEMENTS IN THE STUDY AND TEACHING OF GEOGRAPHY edited by N J Groves, 

Temple Smith, London, 1972 £2,40. 

7. THE SOCIAL SCIENCES AND GEOGRAPHIC EDUCATION: A READER edii;ed by JM Ball 

et al, John Wiley and Sons, N.Y., 1971. R2.60 

8. GAt~ES IN GEOGRAPHY by Rex Walford, Longman's Education To-day series, 1969, £1,20. 

9. OXFORD GEOGRAPHY PROJECT by Ashley Kent, Clive Rowe, Neville Grenyer, John Rolfe 

and Rosemary Dearden, in 3 vols. each acco~panied by Teachers' Guides. 

l. THE LOCAL FRAM2M'.:lRK 

2. CIJROPEAN PATTERNS 

3. CCNTRASTS IN DEVELOPMENT - -
Oxford University Press, London, 1974, approx. £6.CO altogether. 

10. wn:oow ON THE WORLD Books 2 - Std 6, and 3 - Std 7 by John Earle, Juta and Co., 

Cape Town, 1975, R3,85 each. 

11. To set your mind wondering: TEACHING AS A SlllWERSl VE ACTIVITY by Neil Postf'!Y.ln and 

Cnarles Weingartner, Penguin Education Specials, 1971, R2,00. 

~ 



Univ
ers

ity
 of

 C
ap

e T
ow

n 

- 15 -

VII Flf!l\L EW•LUATION 

1. Are you as effective a geography teacher as you 

could be? 

Yes 

No 

2. Circle all those of the following which you consider would 

would aid you most in improving your geography teaching. 

(a) I need a properly equipped geography room. 

(b) I need o great many more teaching aids. 

( c) I ne.ed a concent roted ref re sher course in geography 
teaching. 

(d) I need a period of study-leave to bring myself up 
to dcte in modern geography teaching methods used 
in many universities and overseas. 

(e) I need to be less involved in other school activities, 
e.g. administration, sport. , 

(f) A change of syllabus is needed to enable me to teach 
geography as it should be taught. 

(g) Abolition of the external examination system is needed 
to er.able me to teach geography as it should be 
taught. 

(h) Other.factors: (please specify) ••• 

(N • 270) 

3. How would you classify your teaching methods? 

(a) Traditional/Conservative 

4. 

(b) Conventional, using some modern aids 

(c) Modern, with a diverse approach using pupil-centred 
c~ much as teacher-centred activities 

(d) Dynamic, experimenting and using most modern 
techniques mentioned in this survey 

(e) Other: (please specify) 

Do you consider a survey such as this 

can serve any useful purpose? 

No 

Perhaps 

Only to provide research 
material of academic 
interest 

Yes, particularly if 
changes based on the 
findings ore mode 

THANK YOU.· YOUR EFFORT IS GREATLY APPRECIATED. 

IF ANSWERING HAS AROUSED YOUR INTEREST, DETACH, KEEP ANO USE NEXT PAGE! 

l 

2 

l 

2 

3 

4 

5 

6 

7 

8 

l 

2 

3 

4. 

5 

1 

2 

3 

Eng Afr Totol % 

44 20 

87 112 --
131 132 

64 

199 

263 

8b 88 112 

85 99 184 

60 50 110 

64 45 109 

62 60 122 

19 29 48 

36 49 85 

12 6 18 

9 12 21 

81 91 172 

46 32 78 

14 8 

5 --
155 143 

25 26 

4 2 

22 
,5 

298 

51 

6 

24 

76 

100 

63 

68 

40: 

40 

45 

18 

31 

6 

7 

58 

26 

7 

~ 
100 

19 

2 

4 106 107 213 22 --· 
135 135 270 100 
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-11. If you would like to see the HIGHEP. GRADE syllabus modififld, 

which of the follo·.,ing changes do you consicJ&r would improve it? 

(a) Shortening, covering less, and ollry.,\ng more tims 
for the posies. 

(b) Mr,re concentration on regional geogrophy thus 
including more countries. 

(c) Less concentration on facts and more concentration on 
a limited number of brood general geographic concepts 
and tneir application to the world. 

(d) A similar but shortened syllabus with however greater 
emphasis on the practical application of useful geographic 
techniques e.g. map-and photo-interpretation, model­
making, problem-solving, simulation-gaming, fieldwork 
dato collection and processing, etc. 

(~) A ~iffer~nt syllabus concentrating ottention on current 
evants on~ world problems, where content is subservient 
to tn~ .creation of attitudes and values and empathy for 
Third World difficulties. 

(f) Other modifications (please specify) 

12. Are you sutisfied with the content of the 

standards 5 - 7 syllabuses? 

(N • 211) 

Yes 

Fairly 

Not at all 

13. If you would like to see modifications made to the standards 

5 - 7 syllabuses, which of the following changes do you 

consider would improve it? 

(a) A shortened syllabus leaving out such aspects as 
geomorphology, astronomical and mathematical geography, 

3 

4 

5 

6 

1 

2 

3 

etc., allowing more time for the other basics. l 

(~) Less concentration on regional geography some of 
which being replaced by case studies drawn from various 
regicns 2 

(c) A completely re-designed 3 year course using modern 
techniques as exemplified in th~ Oxford Geography Project 
(0. U. P. 1974) which would concentrate on the lo:::al environ­
ment and S.A.in the first year; expand to looking at 
E~ropean Patterns in std 6; and examine the Contrasts in 
Jevelopment oetween developed and developing countries, 
bring{ng out their problems, in Std 7. The course would 
use the wide variety of geographic educational teaching strat­
egies ava{lcble today, thus laying o secure methodological 
foun~ation for the further study of geography, while at 
tr.e same time providing o fair basic knowledge of world 
geography for early school-leavers. 3 

(d) A South African equivalent of the British "Geography 
for the Young School-leaver" Project in which all 
t~ot is done is: (i) immediately interesting to 
pupils, (ii) is geographically sound, (iii) will be of 
relevance and use after schooling is completed. 
(See: Man, Land and Leisure - Nelson 1975} 4 

(e} r·her ~odifications (please specity) •.•• 

l~. Do you consider the rroteriol included in your 

pres•nt syllabuses highly relevant to the 

needs of modern pupils? 

5 

(N • 197) 

Yes l 

To a reasonable 
degree 2 

To a limited 
degree only 3 

Hardly at all 4 

Rank Eng Afr Toto! % 

1 1 

2 5 

3 

2 

4 

; 

1 

2 

3 

48 64 112 

19 11 30 

44 35 79 

62 45 107 

27 27 54 

8 4 12 

25 43 68 

80 62 142 

8 16 24 -.--- -

53 

14 

38 

5! 

26 

6 

29 
61 

_lQ 
113 121 234 100 

27 22 

52 46 

44 36 

32 26 

2 3 

13 19 

79 103 

21 a 
l 

49 

98 

so 

58 

5 

32 

182 

35 

2 

25 

50 

41 

29 

3 

13 

72 

14 

l 

120 ::ll 251 lCC 
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5. 

6 .• 

7. 

8. 

9. 

Do ycu agree with the aims of the 

syllabuses you ore teo~hing 

Does the content you teach 

fulfill these aims? 

Hav·e you enough teaching 

time to complete the syllabus? 

- 13 -

Yes, fully 

Partly only 

Hardly at all 

Not sure 

Yes 

Partly only 

Hardly at all 

Not sure 

Usually 

Seldom 

Never 

l 

2 

3 

4 

·1 

2 

3 

4 

1 

2 

Eng Afr Total % 

Stds 5 - 7 

26 30 56 

54 68 122 

6 4 10 

6 1 7 ----

29 

63 

5 

3 

92 103 195 100 

48 40 

30 48 

88 

78 

44 

39 

3 11 23 34 17 ----
89 111 200 100 

Eng Afr Total % 

51 50 101 

76 85 161 

l 1 

36 

60 

0 

_s_ 5 __g 
133 135 268 1(() 

Stds 8 - 10 

40 39 79 

70 66 136 

3 1 

__!Q _l 

4 

11 

34 

59 

2 

5 

123 107 230 100 

66 53 1!9 

41 53 94 

50 

39 

..12. __!Q 22 11 

122 116 238 100 

Do you consider there should be greater differentiation in 

content and stand~rd required between th• pres~nt higher and 

standard grade syllabuses Stds 8 - 10? 

Yes 1 72 62 134 

91 

30 

52 

36 

12 

If so, circle the numbers of the following modifications 

you would like to see implemented in the STANDARD GRADE 

SYLLABUSES. 

(a) A shortened syllabus with less coverage allowing more time 
for the basics 

(b) Less concentration on facts and more on a limited .number 
of brood general geographic concepts 

(c) A similar but shortened syllabus with, however, greater 
emphasis on the practical application of useful geo~ 
graphic techniques e.g. mcp- ord photo-interpretation 
skills, model-making, problem-solving, simulation-gaming, 
fieldwork data collection and processing, etc. 

(d) A completely different syllabus drcwn up specifically for 
STANDARD GRAD~ pupils with the·accent on current events 
and world problems (e.g. environmental pollution, popu­
lation exolosion, world peace) where content is 
subservient to the creation of attitudes and values 
011d empcthy for Third World difficulties. .. 

(e) More concentration on regional geography giving greater 
world cove·roge. 

(f) Other modifications (please specify) 
(N • 184) 

No 2. 46 45 

Not sure 3 _..!1 _!Z 

131 124 255 100 

Rank Eng Afr Total 

1 1 57 55 112 

2 3 

3 2 

4 4 

5 5 

6 

42 40 82 

46 40 86 

32 36 68 

19 15 34 

6 5 11 

61 

45 

47 

37 

18 

6 

10. Are you· satisfied with the content of the HIGHER GRADE 

geography syllabuses for standards 8 to 10? 

Yes l 

Fairly 2. 

30 39 69 .29 

91 64 155 64 

Not at all 3 --~ --2 18 7 
-i:3o 112 242 100 
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VI. SYLLAl3USES -----
l. Circle BOTH the f"'IVE aims from the list belo..;; which you consider 

A. should l>e most important in high school geogroJ:o•-.y teaching, arid 

B. are.stressed most in the system in which you teach. 

Good geography teaching aims: 

(o) To give o cledr grasp of the body of 
important facts about the ge~grophy of 
t~e world 1 

(bj To give understanding of, and show the 
relevance of, the problems of o geo­
graphic nature facing the world towards 
the end of the 20th century, e.g. environ-
rnen to 1 pollution. 2 

(c) To explain and give an appreciation of 
the interrelationships between the 
human and physical phenomena ccmprising 
the study of geography ond the way they 
ore expressed spatially. 3 

(d) To teach the pupil on understanding of 
the basic geographic concepts, so he con 
appreciate and use them in later life. 4 

(e) To train the pupil in critical, logical, 
geographic thinking. 5 

(f) To equip pupils for self-inquiry and 
further study. 6 

·(g) To cultivate a love of the subject. 7 

(h) To engender in the pupil an appreciation 
of, and interest in, his country and the 
world. 8 

(i) To lead the pupil to on appreciation of 
the vastness and wonder of creation. 9 

(j) To prepare th; pupil to achieve the 
best examination results he/she is 
capable of. 10 

2. Indicate the syllabus you ore teething 

Other (please specify): 

Ronk Eng Afr Total % 

A 

9 32 36 68 23 

1, 96 78 174 64 

3 100 69 169 62 

l 83 91 174 64 

4 88 71 159 58 

7 69 51 120 44 

6 49 73 122 45 

5 55 68 123 45 

8 24 52 76 28 

lo 21 2e 49 ia 

Cope 

Transvaal 

O.F. S. 

Natal 

J.M.8. 

National 

Coloured Affairs 

Bantu Affairs 

Indian Affairs 

Erig Afr 

l 

2 

3 

4 

5 

6 

7 

8 

9 

3. Indicate the standards with whose 

syllabuses you are familiar 

standards 5 28 30 

4. Are you familiar with the i\H~S of the 

syllabu5es you teach? 

7 107 llA 

9 129 113 

Yes 

Fairly 

No 

l 

2 

3 

Ronk Eng Afr Total % 

B 

6 64 48 112 41 

4 75 57 132 49 

2 77 62 139 51 

1 80 82 162 60 

5 64 63 127 47 

10 39 22 61 }2 

8 27 55 82 30 

7 51 56 107 39 

9 20 52 72 26 

3 71 70 137 50 

1 29 39 68 

2 18 41 59 

4 4 21 25 

3 44 8 52 

8 10 l 11 

5 8 14 22 

5 8 14 22 

9 3 3 

7 _!£ - 16 

24 

21 

9 

19 

4 

8 

8 

l 

~ 
140 138 278 100 

Eng Afr 

6 91 105 

8 130 120 

10 124 111 

102 90 192 71 
30 45 75 28 

_3 3 l 

135 135 270 100 
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F. HYFQTHESIS-TESTING/PROBLEM-SCLVING involves ( i) the formulation of a pos.sible 

explanation for a geographic phenomenon or solution to a problem; (ii) the collection 

of data to evaluate this hypothesis; I iii) the evaluation of the data to see if it 

supports the explanation or hypothesis; and (iv) the tentative occeptonco of the 

explanation or hypothesis. if it ooes so; otherwise another explanation_ or hypothesis 

must be formulated, and then tested in a like manner. 

Rank Eng Afr Total % 

1. 

2. 

3. 

4. 

5. 

6. 

Do you set your pupils geographic 

problems which moy be solved in this 

way using on oral presentation? 

Do you set your pupils geographic 

problems to be solved using this 

method individually, alone? 

Do you set your pupils geographic 

problems to be solved using this 

method exp~rimentolly or out in the 

field? 

Con your pupils use the hypothesis­

testing technique effectively? 

If they con, what percentage of 

your· senior pupils con work· effectively 

u!: ing it a lone? 

How effective do you consider this 

method in geography teaching? 

Often 

Seldom 

Never 

Often 

Seldom 

Never 

Often 

Seldom 

Never 

Often 

Seldcm 

Never 

Not 5Ur"'8 

>75% 

50 - 74% 

25 - 49% 

< 25% 

Very effective 

Fairly effective 

Not worth using 

Not sure 

1 

2 

3 

1 

2 

3 

1 

2 

3 

1 

2 

3 

4 

1 

2 

3 

4 

1 

3 

4 

7. If you make only very limited use of statistical and 

quantitative methods is it because: (circle the reoson{s) 

~ Jpplicable) 

(a) 
(b) 
( c) 
(d) 
(e) 
( f) 

(g) 

(h) 
( i) 

( j) 

hove not heard of such methods before l 
I hove heard of them, but know little about their use 2 
I do not know how to postulate a hypothesis 3 
My school area does not lend itself to hypothesis-testing 4 
There is difficulty in ootoinin9 suitable texts for classes 5 
There is insufficient suitable data available for 
application of these ~ethods 6 
The present syllabus does not lend itself to the use of 
these methods 7 
There is insufficient time available 8 
~v classes are non-mothen~tical so do not understand 
the notation used · 9 
Other reasons (please specify) 10 

9 
4 
8 
7 
3 

·5 

6 
1 

2 

39 69 108 

58 40 98 

-11 21 -2.! 
134 133 267 

14 25 

57 66 

~.22 

39 

123 

~ 

40 

37 

_ll 
100 

15 

48 

-11 
125 130 255 100 

11 . 6 17 

52 54 106 

~ _.£1 .ill 
123 127 250 

12 13 25 

58 70 58 

25 41 '66 

~-1 29 
123 125 248 

3 4 

5 14 

34 26 

-2.!_g 
93 106 

7 

19 

60 

l!l 
199 

18 20 "38 

54 61 115 

8 13 21 

73 

7 

42 

-2.! 
100 

10 

52 

26 

12 

100 

3 

10 

30 

_1Z 
100 

15 

47 

9 

..1.2 
121 i23 247 100 

3 9 
33 31 
12 15 
22 22 
35 32 

27 27 

29 22 
58 56 

51 51 
3 

12 
64 
2'1 
44 
67 

54 

51 
114 

102 
3 
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E. STA-:-I5TICAL AND OUArffITATIVE METHODS involve the use of various tec~.niques to solve 

problems and examine hypoth~ses accurately and objectively. These involve the use of, 

for e~ample, histograms, scatter graphs, mathematical techniques used in an attempt to 

de~cribe, explain or predict interrelationships, ond hypothesis-testing. 

A traditional B recent 

Eng Afr Total % Eng Afr total % 

1. 

':) 

2. 

3. 

4. 

5. 

6. 

7, 

Do your pupils make use of 

~ the traditional line graphs, 

histograms, etc. ond ~ the 

recently developed scotter­

grophs, rank correlation, etc.? 

Usually 

Often 

Seldom 

Never 

If they do, do they collect 

the data themselves? 

If they do, do they plot or 

work with the data by 

themselves? 

Often 

Seldom 
·Never 

Often 

Seldom 

Never 

If they do, do they enjoy Definitely 

using them? To a certain extent 

Not sure 

No 

If they do, do they draw by themselves 

accurate conclusions from with a little help 

the end product? 

How eff~ctive ore these 

techniques as on aid 

in geography teaching? 

How important do you 

con~1der their use in 

geography? 

sorr.e p·upils, but· 
not others 

only with much aid 

never 

Very effective 

Sometimes helpful 

Of little use 

Not sure 

Essential 

Sometimes useful 

Of little use 

Not sure 

1 37 38 75 

2 60 45 105 

3 23 29 52 

4 _!.g _12 27. 

, 1 

2 

3 

1 

132 127 259 

15 13 28 

52 4.8 100 

~ 22 ill 
125 120 245 

59 47 106 

29 
41 

20 

....!Q 
100 

11 

41 

48 

100 

46 

3 12 15 

15 21 36 

40 31 71 

21~ ~ 
110 98 208 

2 5 7 

26 28 54 

~~~ 
84 77 161 

13 17 30 

2 43 43 86 38 25 • 30 55 

3 _!.g -~ 2Z . ~ .22 ~ 22 
114 114 228 100 73 71 144 

1 18 24 42 

2 68 53 121 

3 23 26 49 

4 --2. -2. _!.g 

1 

2 

115 109 224 

5 4 9; 

46 54 100 

3 45 46 91 
4 15 - 15 

5 -2 ---3. -2 
114 106 220 

1 31 26 

2 77 59 

3 6 16 

4 _!Q ~ 

57 

136 

22 

30 

124 121 245 

l 45 57 96 

2 69 SS 124 

3 5 2 7 

4 -2. _12 2..! 
125 123 248 

19 4 9 13 

54 26 33 59 

22 20 21 41 

.2. _!.Z ~ 2.! 
100 67 67 134 

4 

46 

1 1 

14 26 40 

41 24 34 58 

7 16 - 16 

g _!.g -2 _!2 
100 66 64 130 

23 

56 

9 

12 

100 

39 

so 
3 

8 

100 

11 17 28 

37 31 68 

7 11 18 

~ _!.2 22 
75 78 l53 

.22 29 51 

38 35 73 

4 - 4 

_12 ~ ._?_2 
79 78 is; 

7 

17 

34 

~ 
100 

4 

34 

62 

100 

21 

38 

41 

100 

10 

44 

30 

16 

100 

0 

31 

45 

12 

12 

100 

18 

44 

12 

~ 
100 

33 

46 

3 

18 

100 




