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South Africa suffers from & form of cultural
dyspepsia induced, as all forms of dyspepsia are, by an
unbalanced diet.

It is economioally impossible to maintaln &
sufficiency of good orchestras, operas, ballets and
legitinmate theétres throughout this country with the
result that the publie has very little outside cultural
stimulation., There 18, furthermore, little or no
heritege of song, dance and folklore, The public
feels the need of some emotional outlet and gropes in
the dark to find it. To offset this deficiency and,
fearful of their cultural ignoranse, people clutch at
safe conventione, frensiedly eclinging to them as a
drowning man‘to a strawv, Our children must learn to
play the piano or violin, take dancing lessons, learn
to recite and play games, These little mites have
emerged from infancy with no baokground of legend or
tradition peculiar to them to stimulate them to
expression and are compelled to struggle tearfully
with some form of art, usually in the shape of a piano,
The foundation upon whioch to build this experience 1is
lacking and they give up in despair, having formed a
lifelong repression in regard to the arts.

Our colleges of music are trying to develop
an ever-increasing brilliance of performance which ia
not backed up by a general background of culture in
the homes and achools of the maes. Like most other

things/ c.oes
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things in this country, we suffer from maldistribution,
one séction of the population being over-fed with only

one ingredient of a dlet, while the masses starve on,

It 1s impossible to "culture®” a population
of adults and the only way to remedy matters 1s to
attack the children, Thls for obvious reasons cannot
be done in the homes and must perforce take place in

the schools.

- = - = =
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It 18 a faot to~day aocepted by most
thinking teschers, that the education of the child
must be complete, homogeneous and co-ordinated.
By this 1s meant edugation physical, mental and
cultural for the development of this whole personality -
body, mind and soul -~ and the inter-relation of all
the subjeots as oOpposed to the watertight compartments
system where each sublect was taught by 1tselfl with

no relation to the_othera.

The subjects of the curriculum have been so
chosen that all three sides of the child's personality
are catered for; not only this, but the syllabuses
are 80 planned that each of them in the hands of an
intelligent teacher ocan be made to develop all three
sidea of tho child, Arithmetic, as an extreme
example, is mainly mental development, but becomes
physieal when aotual weights and measures are handled,

and cultural when the child is playing "shop-shop".

In the 1deal school these three facets of
personality would receive equal treaiment and care
would be exercised that none should begcome more highly
developed than the others. The final product - all
other thinge being equal - would be boys and girls
alert and logical in thinking, developed and controlled
‘in mussle az well as balanced and cultured in judging
values, This Utoplan state would be attained by the

ﬂ@rmcv- sens
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correct presentation of actual classroom
naterial, sufficient physiscal culture and games and
much scope for emotional expression through musie,
art, drama, literature and the other subjects which

allow of such expression,

The extraordinary strides ﬁado in the world
of polence to-day, testify to the efficacy of our
intellectual training, while the continual raising of
records in the world of sport, testifles to efficiency
in that direotion, On the other hand, it must be
evident to avory'thinkins obgerver that cul tural
development, if it has not actually been retarded,
has not progressed in the same ratio as the above.
There have been no greater geniuses than Beethoven,
Shakespeare and Rembrandt since thelr day, Instead,
- the nations stand opposed to each other in a chaotic
welter of toppling thronee, ¢ivil war, revolution and
religlous persecution and culture has to struggle to
maintain its place in the world,

The bikme for thnvpfespnt state of affalrs 1is
generally attributed to economlc factors and the hidden
forces of governnéntal intrigue. On the other hand,
it seems hard to believe that such a state could be
possible Af the masses of the nations were capable
of sane, balanced and cultured Jjudgment. If such

'Q"/.-«c.
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ware the case, the powers would be compelled to seek
other measures to combat the present evils}; oconferences
and conventions could not break down i1f all signatories
approached them without petty Jealousies and with the
desire to understand points of view other than their
own; the need for power and greainess would disappear
if the nations embarked upon a polisy of mutual egonomic

assistance instead of cut-throat competition.

It would seem that economic necessity in the
present-day world looms so large that educators have
been at palns to prepare our youth for the battle of
survivsl uh;oh follows the attaimment of the adult
stage. In this effort, cultural pduaation has been
pushed to the background because it is of no immediate
commercial value, and the result has been a population
of experte and technlcians, highly specialised in
particular brenches and possessing very little general
knowledge. Failure tec provide the boy in the school
with a means of expression has mads the man in the
street a creature of repressions and inhibitions,
lacking in sound Jjudgment of the cultural values. The
man in the street, lacking sane judgment, has played
his part in making the nations what they are to-day.

Many schools realige the important part they
can play in the general scheme of t@lnsa and lay
increasing stress on cultural development. Art aqd
handwork have received powerfnl imp@lses and are better

t&usht/.....
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taught now than ever hefore. In many sehools the
powerful influence of zusio has been felt and an
attempt made to put its teaching on a good footing.

It nust be sdmitted, however, that this subjeet in
the schools for the masses has been grossly neglected,
its objeacts dliatorted and its method confused.

This thesls proposes to lay strees on the
cultural aspect of education partioularly in regard
to the teaching of musie} 1ts purpose is to crystallise
the very hazy and conflioting 1deas about its object
and to provide material for its method; 1t 1s directed
to the teaching forcoes of this country in general and
to school music teachers and education authorities in

particular.

It becomes newessary at this jJjuncture to
define culture. A cultured man has varicusly been
desoribed as one with a rich bhackground, of wide
reading, having a broad general knowledge, or with a
liking for the arts, These definitions are generslly
“pet" ones held by people with a spurious culture in
which the person eoncerned has a slight and superfieciel
knowledge of the arts and a good deal of small talk.
The superficlality of their sulture can be discovered
very easily when an attempt 1s made to develop the
small talk. This thesis sssumes that a oultured
person is plainly and simply one having wide interestis
and good taste in whatever he does, says or thinks.

Th’.l/-.occ
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This then is the aim of these cultural
subjects, They should create in the ohild a spacious
background of general knowledge of anclient and modern
times, and of other countries as well as his ownj they
should train the child's teste, showing him how to
recognise and like that which 1s beautiful and dislike
that which 1s not. History, literature, art,
dranatics and music have thisg object mainly in view
as long a8 the scholar is not faced with the exigencies
of an examination. In that case the teashing of the
subject 18 reduced to a mere cramming of a certain
anpount of prescribed knowledge to be known parrot-

fashion before a certain date,

0f the subjects mentioned, I regard musio as
the one which, if properly'taught, can be made the
mogt effective in creating in the child a spaclous
background and good Judgment or taste, It ie very
slosely allied to the folklore, legend and tradition
of 1ts people; 1t 1illuminates and ip 1lluminated by
the literature of the people; it is interwoven with
the coatume, dance and customs of its peried; 4t 1s
found in many different forms which ogll for a general
knowledge of the instruments; 1t deplets our emotions
and ideas and its rhythm 1s part of our life,

That, then, 1s the manner in whieh 1t
should be taught and the syllabus should be devised
2000rdingly/ ..o
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accordingly. It should be elastic and should merely
lay down broad principles ihioh streas its ultimate
cultural objeet. There should be no petty pinpriecks
and restriotions. The trees should not be unduly
emphasised lest the wood be obseured.

In most schools, music is being taught by a
general teacher who happens t¢ have some knowledge of
the subject and some ability in playing the plano.

It would be impossible for such teachers, however
herole their efforts and altruietic their motives,

to earry out the principles embodied in this thesis.
It ig necessary, therefore, for teachers possessed of
susical abllity to undertake a speeial course of
trainxﬁs for the teaching of this subject.

Others of our present school music teachers
sre trained as planists, singers or other inetrumental-
ists and the difficuliles arising in the teaching of
music in echools are due to the difference in technique
between teaching individuals and teaching classes.

Such teachers have a wide knowledge of thelr subjeot,
are excellent musiecians and epare no efforts, Thelr
lack of success 1s due to the faot that they cannot
“get it aecross”., lNany a tescher with but the vaguest
notions of muele 1s far more successful in his work
than the people mentioned above. A school musio
teacher should be first a teacher and then a musiclan,
T™he/ eeves
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The whole 1dea of specialised musle teachers hae been
egontrary to the poliey of South Afriean educational
authorities, but the main dody of this thesis will make
it atundantly oclear that school music, 1f it is to

come into its own, will have to be taught by properly
qualified and ocomprehensively trained teachers.

Lot me gtate immediately, in order to dispel
the erroneous oconclusions which inevitadbly are drawn
from the adbove, that I do not propose the introduction
of "subjest-teaching” into the primary sehool, or that
every school should have a musie specialist whose sole
work is to teach musie., The first is even now a
debatable point and one with which I heartily disagree,
while the s2cond would entall expense wellnigh
impossible to meet under the present system of
educational finance, The teacher of music should be
one of the ordinsry class teachers, qualified to tesch
any or &ll of the usual subjects in the primary schecol.
In the secondary school he should likewise be a member
of the staff with sone roytine work to de. Such
teachers will have attended a further one-year course
of training (outlined later in this thesis) subsequent
to the completion of their ordinary professional

gouyrscsa..

The genersl funetion of this teascher would Dbe
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the reising of the cultural level of the school. In
sddition to some routine olass work he would take,

or possibly supervise, the music lessons and be
responsible for the tralning of taste through listening
and expression, banda and orohestras, social funetions,
concerts and the like, Nuch of this work would be
extramural in the some way as 1s the work of other
members of the staff in connection with sports, games
and outings.

- W W e W o
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It 18 necessary here to examine conditions as
they exiet to-day, I shall econfine myself to con~
ditions under the capo.Eduoation Department under
which all my South African experience has taken place.

DEP NTIAL INSTRUCS s

The Depariment has twe Instructors in musie,
one for the Western and one for the Eastern Province,
The funetion of these instructors is to supervise the
teaghing of music in all schoole falling within their
areas., They are to vislit az many achools as possible,
examine the singing, report to the Department and offer
advice to the teachers. In addition to this, they
have to examine students entering for the Teachers’
Diplomae at the trailning e¢slleges falling within their
areas as well as examine the students offering muslc
for the Junlor and Senlor Certiflieate. It is
unnecessary to enlarge upon the number of schools fall-
ing within the Jurizdiction of each of these
Instructors or upon the distances which they are
expsected to travel., It ie obvious that it 1s not
bumanly possible to do the task set them with any
degree of thoroughness.

TEACHING STAFFE:

The teaching of musis may be delegated by the
prineipal/.....
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principal of the school to any member of the staffrX

and in some schools it 1s taken by each class teacher
while in others a more talented member of the staff

is roaponuiblottor it. In some of the city schools
a part-tine teacher, ususlly a pmw fesaional musician,
is eppointed to undertske the work. All student~
teachers at training ¢olleges under the Department :
have to take & course of musie® which is to all intents
and purposes the same as that presented for the

primary schoal.® It consists of a eourse in elementary
theory, some slght reading from ataff and tonie solfa
and a little chorsl singing. The principal of the
training college must submit towards the end of the
gourse & echedule of marks to the instruetor, who
examines certain of the atudents at an oral examination
and moderstes the marks submitted by the principal.
Forty per cent ip regarded ag 2 pass mark and these
marks have no bearing upon the passing or falling of
the osndidate in the final examination, but merely

&0 towards hie aggregate and count towards the grade

in which he passes, Yo mention is made in the syllabua
of voice production or other singing technique; only

& vague hint as to appreeiation of musie 1s given while
nothing is said of pressntation of material or
technique of teaching. The syllabus 1s also sirangely
gllent in regard to suoh very important matters ae
persussion bands, school orchestras, concert

produetion/.....

X1 See Schedule H.
#: BSee Schedule B.
£:1 BSee Sshedule C,
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production and proficiency in plano playing.

SYLLABUSES:

In the primary school a ayllabnl“ for each
gtandard is laid down with no hint ss to presentation.
This syllabus consists of a certain asmount of theoretilocal
knowledge neecessary feor elementary sight-reading and
& minimum of four, five or six songs per class per
year, In the secondary and high school nothing 1s
laid down at &ll. There are two optional courses in
Theory of iiusle and Aural Culture, and Instrumental
¥usio® for the Junior Certificate and one in Musi o
for the Senior Certificate. The result is that,
except for those studentis eleoting Lo take the gourses
mentioned above for the exanin&tion,ﬁ there 18 little
or no music in the majority of secondary and high schools.

The syllabus for the primary sechool still
spproaches music from the old-fashioned analytic
standpoint, The whole fleld of education has altered
its approach and to-day subjecte are studled with the
necessary theoretissl knowledge as an adjunet, Grammar
to~day, has ceased %0 be a department of study by itself
end has begome an investigation into the atructure of
8 language in order to illuminate and explain its
phenomena. In the same way music in schools should
Sonsint of the singing of songs and hearing of musie
in order to develop in the ¢hild a love for and interest

In/eeees

See Sohedule D.

X3 DSee Schedule C. [N
X: BSee Schedule I.

K: See Schedule E,
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in the subject. 'The theoretical study should only
be that which is necesgary to render comprehensible
what the ¢hild hears and sings.

The atudy of music in the schools 1s still
a matter of learning a sound called *doh", then another
called "son" and thirdly one called "me". The
importance lies not in the potes but in the relation
to one snother. Tunes are not laboriously built with
these notes, but a knowledge of the notes as the
unconscious ingredients assists people to appreciate

the tune,

Sight-reading now takes its proper place
in the scheme of things. It 12 not an end in itself
and as such is less important, It is only a means of
learning new musioc easily and gquickly. A knowledge of
slght-reading 1s more important in South Africa than
in most other countries owing to the lack of traditional
foiklore and music. Our chfldren dc not reach the
adult stage, as for instance in Wales or Germany, with
& large number of traditional eongs a part of their
being as it were. Thus it becomes necessary for them
to scquire some abllity in sight-reading in order that
this deflelency may be overoome as far as possidble,
In any case the conventional approach to sight-resding
is faulty and is discussed in detall at a later stage.X
B./.'....

x: See page 39 et seq.
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The system outlined above has resulted in
necessarily poor supervision of the work in the schools.
The msejority of teachers, although it is admitted
that they do their best, cannot be expected with the
training they have had® and with the demsnds made upon
them, to have & c¢clear conoception or a comprehensive
view of the subject. In most cases a number of songs
in the traditicnal style is taught.,. Very often such
songs do not interest the pupils at all and as often
they are beyond the range of their volces and
capabilities., No method of teaching sight-reading
is employed; the pupils are expected to learn sight-
reading incidentally by actuslly sight-reading,
fural culture or ear-training is a vague term conveying
little meaning to the teacher, while apprecliation of
music 1s confined, (and that in the more fortunate
schools), to the playing of a few haphazard gramophone
records or the hearing of a little wireless music.®

Very few primary schools are equipped with
adequate halls and none with gramophones, wireless sets,
records, percussion band sets, song books and other |
necessary equipment, Such articles must be bought
out of privately collected funds.

A course in muaic for primary schools is given
in detail later in this thesis.

Cofovecs

x: See Schedule H.
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C, THE DAR’ Q0L.

The secondary school has of latter years
unfortunately become dominated by the Junlor and
Senior Certificate examinations and as a result the
tendensy is %0 negleot ithose subjests which carry no
marke for the examination.® The whole system of
examinations at the sompletion of the secondary course,
eoupled with publisc and commereial oplnion, has a
definite bearing upon musie in the secondary school
and tends Lo freeze 1t out of existence.

An excellent course in Aural Tralning and
Theory of Musie® gs guch is provided for the Junior
Certificate, the drawback being that it is examined
in a dreaded public examination at the end of the
ecourse, It is unfortunate, too, that the course 1s
theoretical and aosdemic snd that general musiocal
culture has no plece in it at all. I have prepared
students for this examination who have never played on
any instrument in thelir lives and who, even after
pasaing the examination, still know nothing of general
music, hardly know the nemes of any composers and have
very little appreciation. They were students who
proved on tesat to have keehh aural perseption and some
latent musical ability and who were seeking an extra
subject to fill in the Junlor Certificate course.

There/c.c.se

ee¢ Schedule H.

1 B8
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There 18, too, a2 course in Instrumental Musiéa
for the Junior Certificate which alms at a gertaln
standard of profieciency in the playing of an
instrument -~ usually the piano or violin. It is
possible for scholars to pass the examination in this
subjeect without any theoreitical knowledge beyond what
is neceesary to read the score and without any genersl
musical knowledge, aursl sulture or training of taste,

It would be far better 1f these two courses
were combined 80 es te ensure that the echolar, in
addition to certain powers of execution on an instrument,
had & fairly keen ear and some general knoilcdse of
musical theory, elementary harmony, the great composers,
elementary form, instruments and their sounds, ete.

The music course for the Senior Certificate®
is more to be oommended in that it is imposaibdle to
take this course without a fairly thorough grounding
in the elements of musioal cuiture.

The wholes 4ifficulty with such courses 1s the
fact that they are cursed with set examination papers
at the end of the course, Teachers are, therefore,
forced strietly to limit themselves to the matter lald
down in the syllabus and to see that that is thoroughly
comprehended, ready for regurgitation at the
examination, In matters of culture of which musie
is but one faset, there are no absolute norms by which
to Jjudge the quality, so that an examination, 1f it
pretends to examine the artistic merit, merely bolls

AoWn/ ees e

ey

X3 See Schedule E,
@: See Schedule D.



- 18 -

down to the persoxial opinion and taste of the
examiner,

A general gourse in muslc for secondary and
high schocls is outlined later in this thesis.
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It has already been stated that all students
at training colleges are obliged to undergo a course
of tralning in musi¢. Ko regard is pald to the wishes
or the ability of the student in this reapest. Even
tone deaf students as well as those with very weak
aural pereeption or little musieal ability must undergoe
this course ~ to the intense boredom of the students
themselves and waste of time of the teacher. Others
who have had an extensive training in music at the
conservatolires or colleges of musie are often obliged
to attend these lectures, The result of this system
is that those with little talent are given an even
stronger distaste for music than they had before, while

for the more proficient students it 18 a waste of time.

We have thus a viclous cirole starting with
weak teadhing in the schools due to conditions outlined
sbove and producing poorly prepared scholars with a
distaste for music, Of these scholars a certain
number pass on 0 the tralning sollege, after a dormant
period in the secondary school, carrying their distaste
with them, An 1lledefined and compulsory music course
there turns them into 1ll-prepared and haphagard teachers
of music, unsuccessfully trylng to cope with thati
which they heve come to fear.X

The universities of Cape Town and Stellenbesch

nave/seves

X3 Cf. %elford Davies' "First Steps'.
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have been conscious of the lack of properly quslified
school musio teachers and have attempted, through their
respective College of Muslec and Conservatorium van
Busiek, to fill the need, There is, for instance, at
Cepe Town a course leading to the Teschers' Licentiate
Diplomz.® It consists of three years of intensive
training subsequent to the Matriculatiom or equivalent
certificate, and alms at providing a teacher who 1s an
expert st bis instrument as well as one who has a fairly
extensive nusical knowledge and cultupre, The course
1s well-planned and in theory should preduse excellent
resulis. In practice, however, such teachers are not
very highly succegsful in aspite of thelr very extensive
kuowledge of the subjeet, thelr obvious zeal and their
long training., The diffieulty arises from the faot
that they are firmi and foremost musiclans and the
patter of their subjeet 1s to them of far greater
importance than the teaching of 1t. | This 1s readily
te bte underetood because they have been recruited from
the ranks of the students at{ the College of Music rather
than from the Fasuliy of Educatlon and their subsequent
training has been almoat exclusively within the
precincta of the same College of iuslio, They have
never roally been brought up agalnst the practieal 4if-
ficuliles of ieachling as they would have been had they
passed through the Faculty of kdueation. In the
school, too, thé% are regarded by the soholars as being
somewhat different from the ordinsry leschers who partake
of thelr daily l1life and rub shoulders with them in the
usual subjegts. This subtle difference in attitude
18/0e0es

xn: S5ee thodule G. and p. 141.
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is of great importance in that 1t makes it very
difficult for such teachers to become intimate with
their secholars. This intimaoy is of the highest

value to the proper teaching of musie. Openings for
euech teachers are negessarily rare owing to the limited
number of schools large enough to afford a specialist
not qualified to take any but his own subject.

Since 1932 I hgve advoocated, through the
South Afrioan Teachers' Association, the training of
school musie teachers by meane of a one~year course
subsequent to the successful completion of the ordinary
professional certificate.

The two Universities mentioned have instituted
such courses,® but they do mot go fsr enough, From
the rather meagre information provided by the pros~
pectuses, it would appear that the course consists of
elementary harmony, rudiments, form and acoustics and
such practioca)l work as the Director shall approve.

It would be impossible for teachors with thls iralning
to carry out the principles embodied in this thesis.
The ecourse would be highly effective 1f the entrance
qualifications were made high and the ground covered
by the course considerably extended.

The inadequaay of the school music teachers
up to ths prasent time appears to have been felt, too,
by the Department of Public IFdusation for the Cape
Provinoce. A posteprimary ceytificate music acurse®
has been designed and came into operation at the

Wellington/.....

x: SHee Schedule G, and p. 143.
#: See Schedule F.



Wellington treining Cocllege in January 1938, The
entrance qualifications for this course are high and
the ground covered 1s mpre‘extended.‘ It,,howevof,
8till falle short of the ideal as it omite any study

- of harmony and counterpoint Lo allow of special |
clegees and clroumetances. It does not provide the
teaoher with very extensive equipment for the musical
appreclation cless, as the only things mentioned which
geen to have this in view, are s knowledge of the lives
of great composers snd &n elamentar} knowledge of form.
The latier, from the syllabus, would appear to have
teen included more for the purpose of explaining the
sitructures of melqdiga,tq’be taught than for the

maeleal appresiation olassa,

A proposed course of traiming for teachers

of school music is outlined later in this thesis.

It 1s thus not surprising to find that the
resulis of the teaching of music in the schools do
not appear to be gommensurate with the amount of
energy and talent expended, Our young men and women
as well es a numbof of our adulte seem unable Lo
progress bﬁyopd the atage of wailowing in a hasy slough
of coroonlng and secondgrade jezg. If nnd when they
do extricate themselves, it is only to find that they
sre now devold of all interest in music for its own

gske.
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FUNCTION OF NUSIC IN THE PRIMARY SCHOOL.

In 1935 there wers approximately 92,000
children in European primary schools, almost 92,000
in Non-iuropean schools and over 168,000 in native
primary schools, making a grand total of about
252,000 children undergoing primary education.X
It may be asgumed that not more than half of the
European primary population would be drawn from homes
of a falrly high social status where through the
medium of such aids as wireless and gramophone, a
certain amount of culture may be derived. All the
others, including the coloured and native children,
come from depressed classes where culture is practically
non-exigtent. Thege facts go to show that but a
very small minority of our primary school children
may be expected to galn any culture from their homes
and, more exigently then in almost any other country,
compel the introduction of cultural elements into the
primary school. Only at school can the cultural
requirements and the means for emotional expression

be provided.

The provision of an outlet for emotional
expresslion, the training of taste and the supplying of
cultural activity to fill in lelsure would do away
with many of our soclal evils which to-day are merely
the result of either having nothing to do or of
unnecessary repressions, Increased stress laid on

cultural/.....

®: Edueation Statistices, 1935.
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cultural work st the school undoubtedly improves the
tone and discipline in the institution. It also has

& very definite influence on the quality and output in

% ‘a1l the other subjects. D Dorothy Brock, Prineipel
; of the famous ¥ary Datchelor School, in a preface to
| "Miasic throughoub the Secondary School" by Margearet

Donington, seys

Husic «.ves i85 glving t6 this school .... something
of real worth, I value it for its training in
‘concentration, mentsl alertness, and the power
‘of guick analysis; a8 a means of self~expression,
es.ee 88 an introduction to & whole range of
new experience; and as one of the ‘humanities'

s sees Lhrough which.girls may find that standard
which 1s needed more urgently than ever 1n these
. Gaye of gramaphanes and wireless.

"Host of all I value it for the i1deal combination
it affords of the imdividual and the community

seses and for the 303 and vitality it brings
into the _ashool."

.Mabel Chamberlain in ber book "Bar Training",
says | | |

S AP youﬂg ¢hildren, enaowed as they are naturally

with a strong rhythmic sense, cen eesily be
trained to appreciate and understand the message

- of Goodness, Truth, and Beauty which music can
80 aubtly snd apgealingly convey to the
1iabener. L ,

_ Having arrived at the conclusion thst as

 much culture as possidle must be introduced in the
primary school, let us proceed to examine the various
sgents. It 1s pleasing to note that theae have been
groatly/veeee
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groatly increased in number during the past two decades,
Such éﬁbgeétsiasrhiataryﬁnd_geosraphy'have-beéh“
given an incressing culturel bias snd their teaching
to-day forms & very vivid contrast to that of twenty
?é&ﬁﬁ ago. New subjects such as ﬁanawark, various
%bﬁmé"gf apt work, civies and the like have been introe
aﬁaéa.}” "Drawing" hee changed from the mere copying of
8 few geometriaal objeeta, plants and animals, to an
allve expression of what is pessing in the ¢hild's mind;
music has develqped,frgmvg_mere exercise of the voegl
ecé&é to'a 1ive_gultur§1 agent of great variety and
1mmense,pﬁtency.__'Unfertunéﬁeiy, this develqpment in
mﬁ:ﬁié teaching is only the privilege of a:very few
sehools in this QQﬁQtry,vthe,@evelapment having“takéﬂ,

place overseas, particularly in Great Britain,

Of the oultural subjects on the time-table).
'vmgéia &ﬂﬁ”ért &?eﬁihé.mest;impart&nt becauge their {
sppesl 1& direct to the emotions through the senses of
hearing and Sighﬁﬁu”;TﬁQ teaching of art has undergone

é”tremenaéas fevivai dnring the'past*deaaae. . No

~-”f'eaucationa1 confersnce or satherlng of teachers 1s

complete without: 1ta Art Exhibition, and wevhave had
vigits from pevple of the callbre of Mr. Lismer;
Musie, unfarténateiy;»hae notﬁyet'expérkénééd;this'
renaissance in South Africa. B
Previously I defined culture as being wide
interests coupled wzth,gaod‘taaté in thought, word and
| deed/evven
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deed. It becomes necessary now to define taste,

Fﬁr the purposes of this thesis, taste is that ¢ap§city¥
or power which diacwiminates between that which ie
beautiful and_&hgt wh;¢h is n@t.. Thié:defiﬁiﬁioﬁ is
applied in ite widest aenée to ang stimulusyfroﬁ
withoub, @r.iﬁea,f?@é‘wiﬁhin affecting the sénéés,
igﬁel;isende_qr,eﬁoﬁ;ens- ‘This capaclty provides

a feeling of plaasure_in,oe?taiﬁ aéséa and one of
dlepleasure in others.. The quality of the taste 18
dependent upcn;thagﬁayzmulua‘@r 1&@& ﬂhich‘acgasians_

pleagure. =

if a stimﬁlﬂs‘or idea %hieh is éommcnly
accepted by socletly as goaa or beautiful occasions
pmaaur*e in the '5;11),‘;&;:;‘, then we pay that his,ta-sté_
is good, but.wh@n‘the_auhjecb experiénaes pléésure :
f.frcm a stimulus or idea which'aagietymcammonly_regaraa

as bad or ugly, then We ssy that his taste is bad.

| If thte ﬁapéﬁity‘is_to be trained, then it
mast 13&§ﬁwt°rPﬁgﬁi@éwiﬁﬁliﬂgﬁ.Qf_pleaaure fqr the
accepted good stimuli or idess. This means that
~ eountlese progressive stimuli must be presented and
that the subject must h&yé countless neﬁ_yaeas to
which thie capasity can react. Then, by comparing
his ewn‘reactianﬂ.with,the reactions of those whom he
?e&pecte, t,hé suhgg,cp\m&kesl 'the necessary adjustments
to bring himself into line as it weie. Thisv

ad justment/veoos
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adjustment may be conscious or not.

In the 1niti§1¢stagé@£heresare reactions
only to those stimull which eppeal to the senses,
Later, with the dawning of reasoning powers, he
experiences reactions to stimull which appesl to ‘the
intelligence as well and still leter, with adolescence,
to those which sppeal to the emotions in addition to

the others.

Fram'observatien,in the schools where 1
have taught, I am inclined to believe that the mere
| experiencing of meny stimuli to this capacity for
diserimination or taste suffices for its training,
T 4o not think thet the comparison of the reactions
ﬁf the subaect,wigh thoge of snothér is very necessary,
slthough it undoubtedly acoelerstes the process,
In this case we are faced with the danger of following
& poesibly bad example. 1 am of opinion that people
with poor taste ars merely those who'hafﬁ.ﬁut had |
their attention ennsaiﬁusiy drawn to thiseeapacity
which they commanﬁ, or who ha¥se not had the opportunity
of exercising it sufficiently.

It will thus be secn that part of the work
of the a@hQOls.if“it;attempts‘ﬁo'r&is@.the child's
level of culture, must be planned along these lines.

| C Btimuli/eeane
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stimulz.mﬁs$‘be pregéﬁted'through.thé senges fér the
e¢hild’s caﬁéeity far diserimination to react myén.

As tha child entere achoax shartly after it has
attainea the age of reasaning power, the appeal should
be mainly in that direetinn and 1ater - particularly
1n the secanﬂary schaol - the stimuli ahmuld have en
inereasingly emctional bias in their appeal.

The usuai'méaia in the school for this
purpose are history, lzteraﬁare, art, handwork and
music. It will be saen that thege have their approach
mainly through the senses ef sight and hearing. It
maet be rememberea however, that these ars nat the
only subjects which are eultursl. Any of the Qmers
can be'¢ultura1,iﬁ”§hé.ham@s of an intelligent teacher.
‘They become cultural as soon as they call the ehild's
sense of discrimination between the besutiful and
non-besutiful into play, or as soon as #hey allow the
chila free rein fb? expieasian,ér\aé soon 4o thef
create in the chi;d an interest 1nAatner c@rrelated

'general kﬂowleége.

1 have come téltheicbnélusiﬁn based upoﬁ
meny years of close observation, that 1t does not
mat ter whiahfﬁf_@hevsanﬁea_ag.whigh_éf,the auﬁjedtsh»
1s ﬂtiixsed_ag_tﬁe‘meaium,for:the-preseﬁtétiaﬁ=af,the
Hstimulus tb'be reéeteaAupaﬂ., If the ehild‘s tasté i
hag been Amproved thraugh training in music by means ’
0 eenne



- 30 -

‘of aural stimuli, then I believe that that improvement
must manifest itself, for example, in his resection
towards the colour, outline and composition of &
plcture which presents a visual stimulus, but still

to that seme capacity of tastes 1In faot, I incline

© to the bellef that hie reactione to everything in life
. where this capacity comes sato play L ekes to 1o

A visit to Sidney Street Coloured Primary
.SGhao;,,GépsmTowﬁ® ﬁ&li convince anyone who is doubtful
of thip gtatemsnt. Partieuler stress has been lald
n@an‘arﬁ_te&ehingw&ﬁ this.séh@é;‘ama_despige the fact
thatfi#_isﬂﬁiﬁuaﬁeﬁhinwthe mi&gﬁfﬁf.Cape Town's worst
, slums$,and draws its pupils from the most depressed ant
uncouth section of the comminity, the general tone snd
;a@m&tﬁﬁe.af;the_pupiisftawarﬁs'ﬁhgighwark’_play and
;fellnwswls.éOWQar&bie”with snything 50 be found in our
best primery schbols, _I_haﬁé found the same to hold ‘
for ﬁhcsé_8¢h0918 whepe mﬁsie is Weli taught and, in
fact, havé,experiaﬁaéd it,myself,' If one of these

ﬁubéeeﬁé,_ﬁellﬂtaughﬁ;‘aan ér@duee these results, what

could be saidﬂf@r-the-pr@per;@awreiatggn of both?

Music performs a further very important

in/" LR R
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in Musie", says:

"Jusic is truly an ideal school subject: .
it gives the children unique outlet for
initiative and teamwork," |

_ it is thie ides of co~operstion which I wish
to stress. Qﬁ@rgl-singingvabaveall»ather forme of
co~opérative work, indueces that profound feeling of
. satiéfacti@ﬁ,ﬂnﬁ?mgtnal pleasure derived from w@rking
taaether-with,éthgfsﬁw .In schools where comblned.' |
singing 3s well taught, there is an amazing sbsence of
petty Jeslougles and uncouth competition,

¥usic plays an important part in giving
~ohildren mastery over their vogal cords, a developed
~senge of rhythm and a keen feeling for harmony.
These three are not lacking in our South African.
youth, whoge peculiar aversion to singing even en masse
is merely due to the fact that ther@hasnbegnvﬁé‘ﬁ i
deve;opment@, ,Itvwauléibe wﬁlin;gh impossiblé té ,”
amagine g‘group_af smgth,gfrigaﬁ boys and girls,‘ma
matter how carefully selected, indulging in the joyous
abandon of song and dance as, far‘in@ténaeg‘the
fustrian student group which recently toured this
country, It is not due to a difference in temperament
’@r'abilitywuﬁuﬁ firstly to the laek of traditional
vfalklore aﬁd gecondly t@_a.éenee of inferiofity, aet
up by lack of aontr@lfaﬁsr'their vocal cords, and

wnﬂﬂence/ ieses
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confidence in their sense of rhythm and harmony.

.. Musie @eéﬁhing in 1ts broad cultural sense,
and in ﬁhe,hands of gvgareful‘teacherwha is himself
, v"&tl@ver’; of musie, would break down the taboos which
our young people, p%ftiﬁularig our young men, have
built wp round it.  There has‘begnvgo;much‘@f merev
vqéal drill and conventional song teaching beyond the
range and Gpmptehénﬁiﬁn,aiipupile,_thatmuai¢ has come
to be regarded as not being a natural mode of |
expression for the ordinary everyday boy and girl.
Its teaehiﬂ&,ﬂh@@ldwngner.§6 1n¢omgreh$n§1b1e or
sentimental, should be ¢losely correlated with other
subjects and should always aim at the graaual,impféve-
ment of background by knowledge of folklore, songs,
dances and customs of other lands ae weil_as 6ur own,
Taught iﬁ.thia way, ¢hildren will come to regard musie

as something ﬂht@h‘they”like@.ﬁxast;and;wiahuta.pﬁreue.



A QURRICULUK OF MUSIG FOR THE PRIMARY

IBUTION ON THE TIME-TABLE.

in most schools it hae been found conVenient |
t6 allot two halfﬂnouv geriods per week to music
tea@hin@e,, An averaggften weeks per term would provide
tweﬁty iesaoﬁs per quarter and eighty per year. Ay
more ideal, arranyam@nu iz three shorter perim&ﬁ'af
appraximately twenty minutes each per week which waulﬁ
amount %9 thirty legsons per term and one hundred
and twenty_per year. Thim arrangement is recommenaea

both by Siv Walford Davies® and Habel Chamberlainf,

N The scheme of work for the yeaer should be
planned at the beglnning so that ea@h‘lessan'foilowé
logieally upon the previous one, thus avolding waste
of time ond Pepetition, Most suthoritics lay down an.
arrengement of & singlng leseon which they recommend a6
e stendard plen for each lesson throughout the year,
for the reason tba@,lﬁSSQnﬁ,ﬁéﬂéutﬂﬂh5°°mé‘sﬁe?50typed'

Hilde Parker in "The Temching of Clase Singing"
recommends the following plan, for a thirty minute
lesgon: |

INTRODUCTION vevee

#: Walford Davies: "4 Four Year Course in Music.
@: Mabel Chamberlain: "Ear Training".
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INTRODUCTION: ia)-ﬂreathing exercise. -~ (2 mins.)
| (v} Voice training exercise. (3 mins.)
PRESENT&TIQN}_‘ v
gtep 1. Time. L o o (5 mina.)
Step 2. Tune. o {5 ming, )
Step 3. Har-training. ning.)

Step 4. Seng. | (10 mina.)

Ihe following is Sir Walford Eavles' twenty

minute 16$Bﬂn plant

1. Singing a knowa Song. i (3 )
2, Toning, Tuning and Timing. = = %3, 184 )
3. New song. {4 mins.)
4, Speciel lesgon of the week. (6 )
5. Writing out e tune. (4 )

mabel Chamberlain suggests in three periods

& week the follawing arrangenent

ist _period: Ten mimites ear training, ten minutes
- _'velce training and songs.

: _Twelve ninutes sight slnging, eight
minutes voice tralning and songs.

1: ¥ight minutes volce training and songs,
*%welve mingtes rhythmic movement.

I 4o not care for Hilda Parker's srrangement
beecauee 1t 1s so.ﬁterectxpsd; on the other hand it
48 a plan which is far more than the majority of music
teachers in the primary sehaola ta-day empley.v
S8ir Walford Davies' plan is far better in this respect
‘a8 No. 4., the apecial lesson of the week, and the

longeﬁtx/ - o_».o e |



léngest parﬁjafjthé léason; may be élﬁered ad 1ibitdm‘il
¥y own aryrengement, arrived at after many years of
experiment, and given below, resembles this arrangement.
 ¥abel Chamberlain's plen has several edvantagss in that
’the time allotted to easch part of the lesson is n0t qu1te
80 meagre.  Ite disadvantage, however, lies in the fact
that she has seéparated the parts of the music lesson
into more or less watertight compartments. This may

bé sald in a greater or lesser degree of the aﬁher_1

iy own plan is only partly conventional,
Host normal ehildren like lsw and order with 1ittle
gurprises thrbwnpiﬁ,,and for this reason my plan
commences with formai veice drill and after that allows
the teather some lstitude., - After the formal volce
drill, the children sing & known song, partly for
 purpases of pragtice but more for enjoyment.  The
lsason then:prbaeéds,ta\tWQ‘iﬁtervreiated parta'whleh

wo may eall, {a} Practice and preparation, and
{b) Hody of lesson.

These two together should take ap at Isast half of the
lesson, whieh should then be‘rcamﬂéé_cff‘ﬁith‘the |
singing'et.anuthe?lkn@wﬁ-aang; The suggested duration
of the various portions of the lesson should not be
slavishly adhered to, but shouwld vary with ﬁir@nmstén@esz
The timee,sﬁggésted are,mereiy,indigative of the

| Crelation/eeese
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relation of one portion to another.
_ The plan may be summarised as follows: -

m’.ﬂs Py

1.  Voice and bresth drills
m.inﬁ .

2e Enovm songs

3.
_(a) Prachice and prepar&%ian.
{v} uady of lesson,

L mins.
mins.

m m -55- u \ﬂ
LWL P N

4. Enown song. . ',( mina.)
| The curriculuwn will include three rough
divisions as given below, I should like to make 1%
clear, however, ﬁbﬁtfihe'separ&tmoa of mugie teachins

© 4inbto parbte is anytning hut ideal, as these parts are 8o
1nextr1cah1J inte?waven and aepenﬁent upom one an@ther
1tq&t gawhltion is af nﬂcassﬂny unhealthy. These .
rough ﬁivisiens aret- ﬂight—reaﬁxng, mhieh presupposes
and inclu&es ear»training, the 1earning of SONES,

_anch in turn imclu&aa e*ghtareadjng anﬂ a certain
amount of amprec&atien and. hir&ly, musical appreciation
wﬁica I propoée ¢alling the treining af masical baste,

On the assumption that there are thirty
lesgons per term, tho body of the lesson
(No. 3(b) in my plan), would be divected towards
car-training with 1te attendsnt sightercading in say
eight of them; m$a@arﬁa ﬁhe,trgining<gf*musiﬁa1 taste
which would include the singing of end listening to
songs snd the:@iVing-aiiﬂlaﬁneé gragophone and wireless

) recit‘alﬁ/OG ese
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recitale in say seven of them, while the remainder of
the thirty, i.6., fiftcen lessons, would he devoted to
the 1earm1ng of as many new pongs as can pasaible be

The ﬁraqtmée.ana preparation portion of the
leeson {No. 3(a) in the plan), Wﬁuld‘naﬁum&ilﬁ vary
with the body. In the event, for instance, of the
teaching of & new sound, say fe, this particular
portion of the leseon would in@luﬂa‘the singing ef th¢
sémitanguﬂgg.gg;@ndwpfaatiae,im‘pltahins4ﬁhe doh in
pé sages Bung or played by 'hﬁ teacher ln1raficu@ Reys.
1y on the othe? hang, the hody of the leasen‘is

devoted to the teaching of a new song, the learning

of Whiﬁh.i$,ﬁ9 be by s&gh&—reading,'ﬁhe‘ﬁraetzée.portxon
mould be sight-reading exereises é@nﬁaiﬁiﬁs-%hemlaépé,.
ghra@es or rhythms whieh might prove t@ be of aifficulﬁy
during th¢ learning protess. If the song is tc be |
taught by esr, the ganeral baok&reund by Which 1 mean
for example the composer, nationality, atmosphere and
‘ete., wight be;ﬁiscmseed»@*_

This plan reaults in a logieai and nicely

- rounded main pormion of the lessou. Ghildren are

T prepared for it by the enjoyment of singing an old

faveurite beforehand, which at the same time divides
1t eia_fmgm;the.rather,farmal,vo;ae'drill with whiah
| the/q"cigiq -

¢t BSee Schedule A.
: See Sehodule A, Lessaﬁ 1,
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t.he leason commences, " The plan has been extensively
tried -aut.'by studénts in treining at the Wesley Trainmg
_.-COllege, se.lt River‘, Gape Tmm, during the past five
-years anéi hae given excellent razulte. R 4 is of course _
vva,ssumed that the t,hre@ main types of lessons outlineﬁ
~in the pr&vieua.pax@graph.weula.ba sppropriately

olternated with one another and conveniently epread out.*

Ba/‘i oo

‘#: See Schedule A.



_THE TREATHENT OF EAR-TRAINING AND SIGHT-READING

| The term “esr-training” is surrounded with
en aura of vagueness, and looked upon with & certain .
| emauat.aﬁ.apprehenai@@faﬁdrmiatrﬂsﬁ by the msjority of
9;&35teachﬁrsﬁresﬁansiblefar;muei¢y¢ap¢:1,propase here
'%o.élarify”tne.meaninsa  In the firet place, it is
necessary briefly to exemine the function of the ear
in singing. Physiologically it is a mechanism for
converting vibrationsg in the atmosphere into stimuli
60 the brain, Its function in the act of Singing is
tremendously im?artant and requiress s brlaf glance ét
Athe vocal cords. jmhesé'ars ¢apable of producing sounds
of varioug pitch; loulness and durstion.  The plich
16 governed by the speed or freguency at which the
~jiseal &ﬁ?ﬁﬁhvibrata.@ This speed, in turn, is governed
by muscular tension placed upon them and the shape |
into which they sre formed. The loudness is governed
by the intengily or forece of the vibrations® wnich in
turn is governed by the forse of breath expelled by
the muscular action of the lungs. It is clear from
this thet piteh and loudness as well ss duration are
4eventua11y_detﬁrm1neduby musaular‘mgnipulations:
Absolute control over these museles.ia,_praétimaliy
speaking, impossible although e measurs of conirol may
be gainedwby‘yearshafwlaboriﬁﬁswpraetiﬂevﬁ\,The amount
of muscular energy required for z sound of & certain
- pitch or iaqdngss,;a_determinea‘by the ear. Practlee
o L2 b ¥ SR

@:  gee "Text Book of Peychology": James pp. 54 et seq.
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will give & sound spproximating the required one
but it is the ear which causes the final minute
adjustments to mske the note exact.

I do not wieh”to labour this péini, but go
many clasaz teachers respdnsible for music.have falled
10 realise Lhe 1mpartan%_controlling'funetion vhich
the ear exercises over the voice, thet I fesl I must
drive the peint thoroughly'home‘ A man bora deaf is
invari&bly‘mute ae well, not because there is any
physical deficiency in the vocal Gr speech orgens,
but merely becsuse the ear 1s not able ﬁo direct and
control,  For this reeson the sounds taught them
mechanically are unnatural. If a deaf-mute by some
wiracle of surgilcal operstion could suddenly bé made.
to hear, he would be able to speal var& soon afteorwards.
The ¢ar in the set of singing funetions in exactly
the pame manner as the eye in drawing. The clsverest
artist in the world who las never geen a eat either in
iife or in representation, could never drew one even |
with the fullest verbal opr written deseription,

The function of the ear ip further cleborated in that
part of thé thesie deallng with statistice of aural
pereeption.

If then the proper function of the voiée
depends entirely upon the cantrolling influence of
the ear, 1t 1s reasonable to supzoge that in order to
gein sccuraey of pltch and loudness the ear must ké
trained accurately to perceive then. Thus ageuracy

Qf/i_&s-&
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of tuning, or pitching notes depends entirely wupon
accuracy of pitch pereception of the ear., On

page 175 et seq., graphs are given which compare

| studente with some systematic ear-training with others
without such training. These graphs show that
scouracy of aural perception in regard to pitch, rhythm
and harmony can be developed by training of a proper
kind. I have included these graphs hecsuge o many
people are under the mistaken imﬁressian.ﬁnat they
have "no ear for music" and that nothing ean be done
about it. I!aﬁ ineclined to believe that such peocple
heve fairly good aural pergeption at their command but
have never learned to listen properly. They may, for
example, never have been baught to distinguieh
agcurately between piteh and loudnesgs, Or may never
have realise&"ihat vhythm is not part of s melodic¢
phrase, Birp Walf@r@'naviea,in”a 1etter’towge dated
28th February, 1937, sayé: o

four percentage {of tone deafness) over here is
very small, though sural perception is often
wesk simply through limited stimulus of this
feculty. In faect, supposed 'tone deafness’®
and weak aupal perceptlon are more often'due
to want of exercise than to defeets in hearing."

The Department of Public Bducation for the Cape Province,
in its "Suggestions for the Consideration of Teachers",

,O’fi/a e
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on page 308, states:

"The children's ability to sing depends
directly on ear-training.”

The term "ear-trailning" itself presupposes that the
ear, 1.e., aural perception, is capable of tralning,

i.e., an improved degree of accuracy.

I have confined my attention thus far to
pitch and tone perception, but the same holds true for

rhythmic and harmonic perception,

The statistics in regard to perception whlch
I present elsewhere, show that perception »f pitch,
rhythm and harmony differs in various types of
communi ties® In England the emphasis has been on
pitch and rhythmic pereception while harmonic perception
has been rather neglected. Good musle, after all,
dependa upon a perfect blend of good melody, rhythm
and harmony and it will be necessary in a well regulated
syllabus of music to lay stress on that particular
branch of sural perception which 1s weak 1ﬁ that
particular community. The point I wish to emphasise
here is that not only is accurate tuning of the volce
dependent upon aural accuraty in pitch perception, but
the accurate timing or rhytim of the music 18 dependent

upon accurate rhythmiec perception. Just 80 is good

part-ainging/. Fose

#: See p. 169 et seq.
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part-singing dependent upon haermonic perception.

Sight-reading consists of the translation into
soundAcf_cértain eympdlé ériﬁtealtpen'papéfé Certain
of ihese symbols represent pitch, while others represent
* rhythm. ~In,part*sangﬁ;,still?ﬁtﬁétsygép?esenﬁ hanmény.
If these are to be accurately translated 1htq é@uﬁd,
andﬁ@f the @ax_aées_gl;,the cgn&ro;l@ﬁg of the piﬁcﬁ.
rhythm_ana.harmony produced by the #eeal cords, then
surely accuratbe s;ghprsinging,preaupposes‘an accurate
ear; priven to ite 1951@&14e0n91u910n, this would
mean that it 19‘unnegesaagy”$o,§§aﬂh sight-reading at
all. All that is necessary is (a) volce exercises to
give éénfidenq¢iin the vocal cords and (b) ear-training
or aural culture to give acecuracy to that which the |
cords pfg&uqe,.v It ie fof thig“reaﬁon,that x“statéa
previously "sight-reading which presupposes and includes

ear-training.”

From the abbve it,ﬁegames clear that
sight-reading mist be direeﬁed‘not'at the véeal coras ‘
© put at the ear,  Children,should, therefore, not be
© taught to sing new sounda, rhythms or harmonies, but
to. hear them. LH§£_§hey.hear them accurately and can
retain an.aurél,iméséﬁﬁfvthair.sha?e. then they aan 

reproduce them accurately with sight-reading.

It must not be supposed that I do not

advoaate/.....
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sdvocate the singing of that which the scholar is
trying to perceive aurally. ' The singing forms the
prectical execution of the aural imsge he has formed
and Wouid tend to fix and elarify it,  Sir Walfémé
Davies in nig "A Four Years' Course of. music“, on
page 4 reeommenas the usge of ear, voice, @ye and
hand simultaneously. - He stres 8 the importance of the

_ earrelatien of all these sensitory organs and says:

. "The five acts of listening, ainging, reading
' and ...e. ploXing out ..... on the keybosrd
- will begin actually to fortify one gnother.....,
will tend to clear up diffieulties by
reinfor¢1ng ocne another's appeal.”

The teaching of sight-reading in this
'@anntry;kasvsgff@redwfrom confuged ideas as to the
Plﬂééa funetion, object snd mutusl relationship of
ﬁsﬁié-sﬁlfa.and staff notation. They are generally
regar&ed as two aeparate and uﬂrelated media for the
transeript;@n of musie. This iz not the ease; nor
wag 1t theqinbent$QﬁQ$ihher_af the inventore of tonic
solfa or of the present dey School of Tonic Solfa.
?ﬁﬁiezsolf@u1su¥ntea@9@,aa‘a erutch for those people
with weak aural perception in regard to pitch, just
as the French time~ngmes were invented as a crutch
for Weak.rhythmi@,pereeptiqns“_,Theae two systems
co-ordinate the muscles controlling the vocal cords
and the muscles controlling the Bpeech,argana; The
latter through constant usage have been brought under

| Very/ccass |
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very strict control and ean by proper_eo«@r@ination
" wAth the muscles controlling the former, be made to be
chéateriél,aSsiStance‘td them in developing accuracy.
I have found tonic eolfs snd in some cases the Frenth
time-names to be of very materisl agsistance, but I have
ﬁevér'dév61épeé;their ﬁeaqhing beyond the siage of
béing'a nere grutch,ﬁa ataff mctati@ns * I have found
| that gﬁaff n0ta£19nfcaane-vépy augaeasfully taﬁgh%‘
through the medium of, and side by side with, tonié
solfa, The mothod 18 perfectly simply and will be
elabbfatéﬁ_i@.ths:pages,fallp%@ng_;mme&iaﬁeiy.

(3'0/'. TR
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'0. AN EA&-THAIHIHG AN) SIGHT—READING SYLLABUS

 The syllabus of wark whieh follows is almost
exaetly that which was planried by a committee of the B
- Fusle Group of the New Education Fellawshap-(of which
I waé a meﬁber)ﬁsqme'years_ago._ 'It‘nas been aoméwhat
sondensed and a gection on the teaghing of_harmony;
Wh;eh 1 consider ﬁeceSsary.'has been added. The
éfiiabus ag now presented aifférs also from the
official syllab&a ef'tne;Cape Education Department
publighed in the Bdueation Gazette of the 4th Hovember,
1937.%* :

In the first plaee, the official syllabug

| treate selfa and staff nataticn agtwo separate _'
: instaad_afnaa.twq,cpmplementary mediag ear»tralning
18 a section by itself which only mentlons piteh
perception, consideration of t-im-e'. md harmony being
bﬁiﬁted; gong, tesching suggests a minimum of four
songs eaéﬁ”f@r standayas,l,ana 11, five songe cach for
standards iII_ -e;na, IV 2nd eix ‘a_o'ngs each faxF st—andar&s
V'ana'Vil , Earﬁt?aiﬁing.is, further, confined to
recognition of notes of the scale and no suggesiion i?
made as toﬂthe copying and repetition of phréaeé and
rhythms, ner‘af_aﬁyiother form of aural\acﬁivity at all.
It suggesté,that,staff_notatian'is Bthe ide#l towards
which should be Bﬁrivenﬂ,and states that where the

.taaehing/as;@.

®:  See Schedule C.
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teaching of staff notation is found to be not

practicables it‘might,be_postpaﬁed until standard 1V,

“_"Musieal appreciation must be fostered, and oceasional

talks on. fameus aomposers are recommended.“ ,ﬁhenever.‘

possible, & gramophone and a library of records should
be acquired end used." The very form of the syllabus
points to the faeh that even the Education Department
nas 1oet sight of the true cultural aim of msic ih

the primary syllabus as outlined esriier in this thesis,

The syllabus suggests the teaching of 2-time end

4-time in standard I, while 3-time s left to standard II.
Even to adults with fairly well developed ears the !
distinction between 2- and A-time is difficult and I
-gonsider>thekgeachingvoi,these,twe,timés in standerd I,
without the contrasting 3-time, to be confusing.

Compound duple time, sccording to thie syllabus, must

be n@ugh%_bﬁfﬁna‘tripletsvwhen it 1e obvioue that
compound duple time consiste of 2-time in which each
best hac ﬁéem divided inta tripléts.' The ayllaﬁus
further demands the singing of fg and ta 1n gtandard III.

_while thelr recognition is left to standard IV« xt

¢an never be-emphasieed'strangly enough that ear~tféinin3)'
i.e4 recagniti@n, ‘should pre@ede singing, €. execution.
It is clear to me that the introduction of thig_deplqrable
eyllabus in our primary schools will do nothing towards
placing muslc tesching on a proper footing, but will
rather tend t0 add to the confusion, |
The/eeens
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_The work of each standard in the syllabus
ﬁhich follows, has been divided into time, tune and
barmony. = These should not be .regafd.ed, 28 separate
entities and care must be exercised that eﬂiléreﬂ ao
- not gain that impression.  Time exercises; when
comprehended, should be clothed with & tune and coloured

with harmony to show its proper function.

STANDARD, I.

_2-, 3- and 4-time, (recognition and
diserinination qniy,b? tapping and
rhythmie movement). (Bp.51-54).

 TUNE:  Doh, me, soh, doh', soh,, the first three
~ placed on a three-line staff with the others
laced above and below it respectively.
" HARMONY: Recognition of the sound of the doh-chord

.%s qu%ﬁf,distinct from any other chords,
{p. 56). : ’ ,

Time signatures of the times lsarnt in
standard I3 notes, 1, 2, 3 and 4 beats in
length and corresponding rests {JJ. 4. ., F=—=—)
‘barring of these times and the singing of
simplé phrases on one note containing only
the times and notes learnt. {p.57).

TURE:  8oh, te, ray', ray, fah, lah on a five-line
staff; the scale stepwise. (pp.58-62).

HARMONY: Discrimination between doh, ggg and fah
' chords {i.e., 5/3 chords on toniec, dominant
and sub-dominant). (B. 62).

STANDARD IIX/...
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STANDARD III.

S

Half-beate (), 13- and %-beat rhythm (/). ) ),
and $-beat rests (7 7). (p. 62).

The more common leaps of a third, fourth,
fifth and sixth consiesting of notes already
learnt; the introduction of fe and ta.
(pp. 64-68). ‘

The recognition of a change of doh by the
introduction of fe in the dominant seventh
chord on ray and the introduction of ta in
a similar chord on doh; recognition of
two-part harmony, 1.e., duet. (p. 68).

STANDARD _IV.

P
Triplets (,)))); compound duple time. (p.69).

The introduction of key signatures; the
steff notatlon representation of fe and ta
in the more common keys; the singing of
simple one remove transitions, pe 70).

Recognition of doh in more advanced

trangitions; 1listening to two~ and three-
part harmony, i.e., duet and trioc. (p.72).

STANDARD V.

Quarter-beats (FF AN777). (p. 74).

the recognition amd
{ps 74).

The recognition of minor chords; 1listening
to accompaniments and hidden melodies, (p. 76).

The introduction of ge;
singing of the phrase me fe se lah.

STANDARD VI/.eees



TINE:  Other pulse.divisions (Iﬁﬁ by, ) Jffj et@.)(p76)
’ : other unusual time signatures
.-(2. 5, 2,.,6.,2, 8, eted).

TUﬁE:' ', The introduction ef other ascidentals 1n the :
Scaleo (p077 . :

{: The reeognitian of very elementapry harmonice
progression, particularly in cadental
phrapes; improvised accompaniment. {p.77).

I propose now to elaborate the sketehy

~ syllsbus given above snd to outline the method of

presenting the materirl., It wili be noted that never
is the teaching directed to the voice, but slways to

the ear and thenece to ﬁhe,voice, The auh—aﬁan@érds .

~ have not been mentioned for the resson that there should

be no sight-resding and very little formal work done
there. The_kindersartén,syllabus should consist of

rhythmie m@vﬁmenta, tapping and handelapping to various

kinds of times, viz., march, waltz, running and

skipping, or 2-, 3-, guick 4- and 6-time. Children
should learn ta_reeogniaé.and ﬁesignate.v&ricus kRinde
of muste, viz., Jolly, aléepyg Bad, angry, martial,

etc, This na%urally should be in addition to their
song work which pe mentien later. It will be nmted that

" the sub-etandard work is pure ear-training.i It 13»

unnecessary hsre,to-el&beraﬁe‘ﬁhe sub-standard work s

it 1s being reasonably well taught.

3

Ieses
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- Irn large schools it is often possidble to
obtain the .s‘.erﬁriceé of & teacher of eurhythmics. I do
mot,Thawevsﬁi,prapoée,té_go_iatn,détaiifinreg&rﬂfﬁd"'
ﬁhie’brangh”afjrhjthmmgvtraining ag it falls withput.
the geope of thie thesis; but it should be borne in

| mind that it is of very material assistance to thé?v |
%é&ehér(at muggplwpe}ghpuldrwof&'in,éollabﬁﬁgtianﬂwiih
the teaahar‘Of_eurhyth,miasa Thiﬁ,fﬁrm-afltraining
Interprets musi¢ol rhythm in terms of bodily movement

and forms a close association between the two,  Bodily
mavemenysLare,menﬁggneamén_%heapggesﬁfailawingAand_the,

intelligent teach&ﬁszll,find_many-@pportunities of
abnsolidating rhythmie feeling An his pupila Yy
amplifyiﬂg the hints given belew.

DETAILED PRESENTATION OF ABOVE SYLLABUS

T;ME:" o The tine WOk for 5tandar& I might be taken

in the fnllawing stages, appropriately spaced with the
song work and appreciation work throughout the year.

(a) . Revigion of the rhythmic work done in the
"Bﬂbﬁﬁtaﬁﬁﬁﬁiﬁ;Wi@ﬁwﬁﬁ$ﬁiﬁﬁlﬁrﬂ§mpha$18.Pn_gf”&nﬁ,3ﬁﬁim$¢
If the children are told to go acress the room in step.
with 2/4 time. they will markeh like aoldiere and in
step with 3/4 time they will turn round and roand.
1f gpace will not permit they may be‘allowed to do arm

movements/.scean
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movemente ot their deskss 2/4 Time will result in
jerky up and down movements while 3/4 time will result

in swaying or circular movements.

(v) ~ The next stage 1s %o analyse these two times
"’1nta their strong and weak beats. The teacher sings a'
.‘phrase.iﬂmzla tim@<gonsgstingvef one-beat notes and asks
| the éhii&ren té 1iaten far:the str@ﬁg‘beatsa on
. repetitian the children are askeﬁ to tap the strong beat
‘van the floér with the foot, Teaehers ghould not be
bdismaya&.1£<thsliirstwfsw attempts at this result in
nolsiness and unseemly hilarity. = Little children
 ?$?§1@@1¢&%& W@&Kwthis“Qtf,and bac9me:v@ry Keen on
piektﬁg,ouﬁ.rhyﬁhés in this way.  The next step is to
repeat phewphraseiwhiie_the children ﬁép out the weak
beat with,ﬁhﬁi?.fiﬂ@@?zénltha_éeﬁk in sadition to the
strong one on the fleoor, The.whelevprecesa is now
repeated with 3/4 time and at the conclusion the |
éhild;en themsé1ve$; it thé_lesaon_hag been properly
_han&lﬁd,_wi;l.télg_tne_teaehér‘whét_the difference in
the two times is.  The terms 2-time and 3-time, or any
ﬁth@r term which the teacher 18 accustomed to using, -.we
_snauldbnot be 1ﬂ;raﬁuced at this stage. The children
themgelves will arr1Ve at the correct names at a later
stage wi@hpaﬁ,any helps mheyushould merely be ¢alled
marching time and turning or weltz time.

,‘(’a)/i‘oﬂooc
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{¢} . Ik children should now be encouraged t6 .
invent similar phrasss, preferably on one note., Those
who find this v@ry.eaay:@ight be . encouraged to use nore

than one.

{4) ~  snmalysis e above of 2/4 and 3/4 phrases, .
starting on weak beats and containing occasional

2-beat notes.

o)  Invention by children of similar phrases

a8 above, . .

{£) 4/4 Time should now be introduced with
extreme caution, It is essy o misteke the medium
third beat for a strong ome and thus to confuse it with
- 2/4 time. The first examples of 4/4 time shQULd be at
fairly_quick¢témpa‘seuaswﬁ@ force children to trot in.
‘time %o it, It can thus be contrasted with 2-time which
they feel to b a soldlerlike mavch. |
{g)  4/4 Time should now be analysed by:tappingf
as outlined before., I suggest that the strong beat
be‘tappe@,@n”theéil@prww1thatha.fé@t. the weak beat
on the‘ﬁeak:wiﬁh_the,finaarmafgaae h%ndvand.thevmedium“
‘beat with the knuekles.of the other. Thers will be
‘some confusion and difficulty, but if the children
heve had sufficient experience in tapping out times
prior %o‘the”intto@uétiwn_Of 4/4 tiﬁe‘_they will grasp

| thef.'.. L
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the rhythm fairly quickly.
(h})  The invention of 4/4 time phrases by the
childrens | |

(a) . The first step should be the inculeation of
a,fegxing,ﬁﬁutﬁnal%§¥Q$iiEo; tne.re¢qgni$ien.¢f,§2£¢-
~ This should be done m ‘the foll@winza manner, The
teacher proposes to play a geme of cateh-cateh with
. the @hilﬁrﬁanith‘ﬁhansﬁuﬂﬁ~ﬂf!gggmaﬁ.thﬁ.“&en“s
The dok chord is played strongly and firmly ina-ﬁay;
~ the key of E flet. Then doh is sounded and ‘the
ehildren made to sing it. One ¢hild is "on" snd tries
to ¢ateh ths others. On gatehing one, the victinm
must sing doh. If he singe it correctly he is allowed
free, but if he cannot get it«_the:nhe.:is "an",  The
'teaaher‘ah@mia‘tepe@&mthﬁ~éghVfairlymarienuana iet the
v@ﬁil&reﬁvhqar it and sing it over and Over again |
 during the game. This gém&, if impracticable for
reacons of nolse or space may be amended at follows.
The ”anﬂch%lﬁgsﬁénéﬁ,inﬁr@nﬁ;wf_the elase, counts ten
slowly and then peints suddenly to any one of the -
¢hildren who must then sound doh. The _ﬁext gtep is
the singing by t-hg; teacher of phraves ending on dokh,
nnd the children individually picking out the doh.
Later,@gg.ahﬁuia appear in ths:middle'af the phrase
end Btill later it might be left out,

(B eenne
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(b) This stage introduces soh by means of a
gsimple phrase from a song well known to the children.

T have used the following very successfully:

)
4 [ N A —_— A 1T
H ¢ L\ I\ 1 ] Y A K 11
v _S ] | 1 ] ) | U
l < & J 4 r i ¥ 4 Y ¥ 1)
v
Litsles Zoy 2lue come LIow 4L goar norn

The sound of gBoh inr elation to doh is thus co-ordinated
with this phrase and when children sizht-read the phrase
doh soh, they will remember its sound from the phrase

by whlch they wdre taught it. After soh has been
properly fixed in the ear by this method the teacher
teste by sinzing phrasee while children plck out the
note soh as sugzested for doh above. Doh and goh
should be practised on two lines, well spaced, the

teacher nolnting to the note he requires,

(e) e 15 not introduced in the same manner as

goh. Leg & rule I use the following phrase:

Y re )

f

Tere R0 the cookhisuse  dcor

¥e should subsequently bc plcked out 1n phrases 1ln the
game wWay ae goh ami doh. Another line should be added
between the two mentloned above to accommodate me and

similar practice snould takxe place.

(A)/eenses
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e (ﬁ}  Thig stage should eonsist of Bighﬁ*réa&iﬁg
and the inveniion by the children of 1ittle phrases

made up from the notes learnt.

{e) . . "Little don" (doh') is now introduced ueing
the same method gs above, and after that "great soh

(SCh' }s

(f} The rsaaing and invention of phrases con=
tainiﬁg these five eaunﬁes,‘ggmg,amalggg. should be
ﬁmitbén,?espsatively above and belaw the thfee 11ﬁé$a
later, doh should e placed an the spage, sometimes
above aﬁd,samatimagjbaléw the firet lins,'wnile,tne

positions of me and goh are correspondingly altered.

__ Barmonic training in standard I*shaula consist
_ of the fﬁa@@miti@ﬁ of ﬁhﬁ,firmnﬁﬁs‘aéd finality of the .
ﬁaunﬁ of. the doh ehgrds This chord éhauld be
designatea "the home chord® or "the safe chord® and
children should learn to pick it out from amongst
rendom chords played by the teacher, At firat the
~ top note of the chord should be doh and the chord
shéal&‘appéar,at the'ena_af the progression. later its
posit»ien nay be shifted, and still .Later, t‘.he top note
varie& to me or gohe . ’

. BTANB I e ans
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STANDARD II.

At some convenient time during the year the
time signatures 2/4, 3/4 and 4/4 might be fitted to the
rhythms already known by the class. This 1s a plece of
purely theoretical knowledge and might be taught as such.
It would form quite a pleasant break in the usual run
of singing lessons.

The semibreve, dotted minim, minim and crotchet

should now be presented as the 4-, 3~, 2~ and l-beat
notes, The presentation should be exclusively aural
end only after the majority of the ¢lass can recognlse
these notes sung in phrases by the teacher should any
singing of them be attempted, At a later stage during
the year the corresponding rests should be taught in &

similar manner,

staff notation notes should be used on a
single-line staff for all such time phrase work,
Although I do not consider it neceassary at thie stage
to introduce the tonic solfa equivalents to these note
lengths, or the time setting-out of this medium for
these rhythms, I have taught and advised my students to
teach them 80 as to fall within the demands made by the
official syllabus, Any name might be used for the notes
placed on the single-line staff, 1 have made it a

practlce/. sse e
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practice to call the note doh in order to lmpress upon

pupils the inter-relation of the two media.

fhe time wavk_f0r §tandar&'II nay bewﬁividea
into any number of lessons at the diseretion of the
teacher depending upon .the ability and rhythmic talent
of the c¢less. The actual pregentation should be o
Eprea&‘out»@veﬁ_fhe'year and the material presented at
cach lesson might be consolidated and practised dur1ng

- as
‘part 3(a) of the lesson/suggested on page 36.

Iomgs .o ‘ Co ,
| ¢ . The poh chord should be introduced in one '

lesson in the following mammeri~

(8) Practice of & lot chord wpwards starting on’

wvarious dohs, using & threesline staff.

{b)  TFix on a doh, say middle C; repeat geversl
‘ ‘ ' soh
timess sing doh chord to soh; repeal Beveral times;

change the name of the sound to doh.
{e) sing a;nﬁwuégﬁ”cﬁOTQrﬁﬁaébing on- this new doh,

(@) Repeat origimal doh chord and esk class to
eompars. The ¢hange will be notleed by them, and they
will ssy that it is higher. |

fe)' . Aok them for the original name of the first
note of the new chord.  They will call it goh. 4dd two

1ines/sveee
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1ines above the three-line staff to accommodate the two

new sounds and write in their names, viz,, te and ray'.

{£) Repeat this process in abridged form in
various keys, always approaching the goh chord through
a new doh chord starting on the sound of soh. Later
the intermediary doh chord may be left out, the children
proceeding straight to the goh chord.

Ray must be introduced as soon as te and
ray' are thoroughly known, In the intermediary doh
' chord, ray correspords with goh,,

£ ——— RAY—
T(M\ I1E
AR} T
SO =====--> SOH
—=T™ VS
ME
DQH (S) RAY

When this 1s known, the position of doh' on the space
between te and ray' should be fixed.

The fah chord 1s introduced in the same
menner only starting from doh', changing its name to
soh and singing the doh chord downwardas., The two new
sounds will be lah and fah. Thles should be practised

and consolidated in the same way as before.

BOH ——------3(3) __DOW 1t/
o (M LAH
ME. (D) FAH

o
i)
I
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It mus% agaln be emphasised that Af the ear

16 teught to recognise these sounds:thenm the voico will

- be ablé. to reproduce thom automatically. Many devices

may be employed by the intelligent teacher for the
revognition of each of these sounds, . One which I have
frequently used and found very successful in standard I

1s to divide the class into three groups, each representing

& note of the doh chord, . The, teacher sings the notes
' in various orderduand the group whose note 1s being

sung stands upe - In standard 11, :‘the class may be'

- divided into.five groups, ¥iz., doh, me, goh, te and zey!.

A sixth group for doh' and a gevsnth for soh, may also
be introduced when the sounds ave fairly well known.

These groups should be alternated sv that one group

does not alwaye represent the same sound, The fsh
¢hord may be dealt with in the same way.

At the beginning the names of the notes

‘shéﬁid,he[writtﬁn.Qn“;he_iines and spaces., Thege can

" véry soon be left out s the childfen quickly learn %o

agsociate the: vaprious noted with the various lines and

‘spsces,  Care should be taken to change the position of

doh as soon as practicably poseible in orvder that
; stie et

~ehildren mey learn fo associate the notes/mith fixed

1ines_énﬁqﬁ?8@@ﬁm”bﬁt‘iﬂiralatianta the pogition of doh.

Gomparstively late in the year the stepwise

- Beglefosaae
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scale may be btullt up from tne three chords by means

of the following diagram:

-
D A=, D oD -

< Je L oL _¢

T S

pR °R oo

The eklldren by this time can recognlse and
reproduce each of the sounds of the scale and they have
now only to be arranged in ascending or descending
order, Very soon the names of the notes may be left
out and the children will be enabled to sing the
complete scale starting on any line or apace. Lezer
lines may wlth advantage be introduced by placing doh
on the second space (A) and asking the children to

puggest where to put dokh'.

rar-training should tgke the form of playing
or singing progressions of notes, some of which are
in dlatonic me jor progression and some of which are not,

asking the children to plck out the diatonic one.

pPhrases shouvld ke sung, strictly stepwlse,
filrst starting on doh, later on me and goh, both upwards
and downwards. Let the class write down the names of
the notes by plcking on the first, naming 1t and then
working out the others by rememberinz the number and
direction of the notes sung or played by the teacher.

Phrases/.cooo
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Phrages starting on other notes and in which the

direstion of ths‘nptea'vaﬁieg,~maylbe employed laters

The wark should be similer fo that of
standard I (p.sé)t‘ The children should be taught the
“anticipating“ feeling of the ggg ahand and the
; “restfui“ foeling of the fah &hord 'in contrast to the
finélityiof'ﬁhagg;g»eherabg' 1t ig‘@xtﬁﬁbraihaéy'haw-
quickly the maj@rity af nhal&ren will learn Lhis

dieerimination._,&

Half-beats { ) ) should be introduced early
in the yesr as followsi-  The teacher monotones &
- four bar phrase in 2/4 time, consisting completely of
grotohebs and onding with & minim.  Children must tap

dut the time snd ‘write down the phrase on z single-line .
‘staff, or 1% may be written up on the blackboerd.
The toacher repeats this phrage replacing one of the

Weak‘¢§ t¢na'q;by;tWG~"'?&ra!y The chiiafen-must point

out where the change hag besnueffected;-\ At subseguent

repetiiions various other grotchets are dealt with

in o similaw mennep, the children each time saying where

the change was mades  They should be questioned on the

nsture of the change and when 1t 1s thoroughly comprehended
| should/seeen
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should repeat the phrase as a class and individually
putting in the guavers at points specifled by the

teacher.

A 3/4 and a 4/4 phrase should be dealt with
in a similar manner, At subsequent lessons this work
should be consolidated in the "Practice and preparation®
part of the lesson., The guaver should be taught as
the half-beat note,

At this point the French time-names might be
introduced where a sense of rhythm is not highly
developed. If rhythm hag been taught along the lines
suggested, 1 do not consider thils essential and as a
matter of fact try to avold teaching them 4in order to

save time,

The dotted erotohet followed by a guayer rhythm

should be taokled during the third quarter on the
following lines:~ The teacher sings this phrase in

monotone:
a4 p 1
4 ® e [ !

The olass taps 1t out and writes it down. The teacher

now ropeats the phrase in this manner:

NP D S N D

4 e ‘ I

The/eeveee
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The class is askesd to point out the note which is left
out and what was done instead, The same process should
be repeated with 3/4 and 4/4 time and there should be
short practice of this rhythm, sometimes suns by the
teacher and tspped by the children and sometimes sung

by the children themselves at subsequent lessons. The

quaver rest may be introiuced by first singing a

dotted erotchet followed by a guaver rhythm, and then a

crotchet followed by a guaver rest and a gquaver, the

teacher asking the class to listen for the difference.

Leaps of thirds, fourths, fifths and sixths
commonly found in songe should be taught as far as
posaible to the ear by making children think of the
sounds omitted between the two given notes. Children
with weak pltch perception will find the naming of
certain of ithese intervals difficult and for such
children I have devised exercises which are 1in the
nature of pitch drill. I have found them a very useful
ald and they are analogous to the multiplication tables

wnich children are expected to know in thlis standard.

To practise leaps of thirda:-

®
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To practise leaps of fourthase
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The exerclises should be sung flowingly with
& pause for brﬁath on the long doh' in the middle.
- The tonic solfs names (ggg.marxed by = )} should be used
while the teacher points to the‘atéff notation notes.
They may be taught by car and after some practice they
may be started at various points ineteed of always at

the br‘sgmning. .

Before the noteos fg and ta can be introduced,

_E/'-oa'fu
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‘themselves that the te of the phrage

the doh! being called goh and the phrase soh .fah me

- 66 -

a preliminary lesson on tones and semitones in the

scale should be given., I have done it by calling the

sound B flat soh, letting the clase sing soh fah

sterting on this sound, then changing B flat to doh
and singing the phrase doh te. They realise at once

by this comparison thet the distence from doh to te

is smeller than that from goh to fahk. The semitone

- me fsh may be taught in the game way and the point

well driven home that the scale ¢onsists of nobes

placed in the @raergﬁ,tqne,_tcne, semitone, tone, tone,

tone, semitone,

The first iantroduction of gg\shauld be in the

phrase goh fe me,rjt.l, ?he_mqté #oh should be aallei
doh! and the phrace doh'

suggested should befbniltuup-én‘the blackboard as the

te lah soh sung. The diagram

leason proceeds. The children will realise for
doh te lah goh

4& higher in piteh then the corresponding fsh of

goh_fah me yay. The word sharp should be introduced

now as designating'raised in pitch" and the word fe,

with the sharp sound of 1te vowel, should be given to

 this new sound,

gg‘shculéhbe,treaté&.inveﬁaetly‘thﬂ'B&me way,

being sﬁﬁ@;_ﬁtarting on that sound. The newkf&h ”
sound is called a. 2 o

FOY/ o eess
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"' For tesching fei-

SOH ———D
 FEe——T
FAH ,
ME L
RAY S

DOH
For teaching tat-
S e DOH

TE
F—TA
LAH

R SOH

Recognitlion of fe and. ta should be practised
and tested at frequent intervals. . Various methods

might be employed such as dividing the class into
‘groups, sllotting each group & sound including fe,

and making the respective groups stand as-the teaeher

;ainga thei? aaand. L L ofben let. the uhildren putb dewn

5r1ve daehes in line to represent five notes which are to

hy,mw&elitum_Qnswaﬁhﬁheee,aﬁﬁgs is fe and they

{

;it is afuﬁéurseﬂaasumea‘that oceseionally

combined time and tune tests are written up on the

blackboard and sung by the children.  These ehould be

1n addition to the time teste and the tune tesbe.
411 of these tests should tgke place at rather rare

intervals as they merely indicate the progress made
) by/.....
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by the ear in ii@ dévelophent "of accuracy; .-

Placed at frequent intervals they tend to také the

place of the actusl ear-training which I have been
outlining and which is 890 very much more iﬁ§0fﬁéﬁt;

Zar-training implies eighty to ninety percent of

1istening and answering compared with ten to twenty
percent of testing. |

The e¢kildren have learned £é éiscrim1naté 
between the doh, soh and fah chords snd in standard IIL
the dominani,savenﬁhlahbrd,built_up on ray, the third
’ei;whzgh‘ia_ig,“ahmﬁid_bevinﬁrﬁduded'as'anew aufali.
 experiendce. A% first it eho&l& 6n1y bé plcked aﬁt from
the previoualy learned cnor&a and later ite funeti@n,
‘whieh 1s the éhanging of the feeling of the soh ¢hord
from that of antieipaﬁien to that of finality. should
be pointed ¢ut, Sequenceg of chords should be played |
by the teaahez% with the children hummmg the doh at the
end of ench sequencé.  On the introduction of this
dominant seventh ghord the children soon begin to feel
the original soh as being the new doh. -

_ G%hér sural harﬁ@ny'aetivity shoui& be the
11atening to & sécond part played by tne teacher or pung
by & choly af other childr@n in thirds or slxths‘
 $hort phrages in thirds ahﬁuld be played and papils'
enn@urage& Lo pick out the 1ower part. -~ These phraees
should be progressively arranged starting with twg-note
ones., |

__STANDARD IV/esvve
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children when contragted with f

The recognition of triplets is very easy for
uaver doublets in &,2/4

phrage monotoned by the teacher, The three phrases

'.givan below should be monotoned by the teacher while

the children tep out and weite down the first,say what

thange they hear when the second 1d sung, and say how

 this change ﬁiﬁﬁersgfxam.the-ahaagé tn the third,
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Later the same process is repeated with 3/4

and a/al time, the children being encouraged to copy and

Antroduce triplete at pointe specified by the teachers
Their repmsaantaticn in sgtaff notaticm ( .P.b “) should

be tought ané. Occasﬁ.caml tests af ree@gmt.mn as well as

| resding ahould be. given.

Compound duple time ehould be introduced by

taking & four-bar phrase of 2/4 time in guaver doublets
and repeating 1t in iriplets, The children will still
call it two-time, but will feel that its nature has been
changed FProm that of marching to that of skipping or
hopping.  Only a£t¢§wards_wh@ﬁs$hié type of time is

fully comprehended and easily distinguished by the olass,

should/ e ase

R )



s e = -

- 70 =

ghould itse representation in staff notation be pointed
aut.f The imconvenienwe of continually slurring

tegethér three iittle ‘ua?ers with.the figire 3 in the

; Blﬂ?’("éf;)‘Shéﬁiﬁ_bé\eﬁplainaﬁ_anﬁ-ﬁantﬁaﬁt@d'Wlth the

much easier 6/8 vepresentation (£J7 J Fy. .

. ‘;f‘?‘_ :

| tﬁﬁé'Qfﬁuaﬂﬁ,dfé 1n@c;1a/8 should alﬁavh@-undeﬁt&ken@_
and txa_e:.,r;nsfei 1n the English couniry danées shown in the

. gramophone lesson. .

. §t<i@<new oxpedient ta‘intvadueerkey‘eignatures.-

_ x nave f@unﬁ the method suggested in Gurwen's Dual
' Notatlon‘ta,be"ﬁufficient4far the purpeses in mind,.
The child should be taught that the last flat, i.e., the

one furthest to the right is on the foh line or space,

- while the laet sharp is on the te line or epace. - From

here the position of §oh and hence all the other notes

- of the seale may be fixed.

The staff notation representatian of fg must
be taeklea Yery carefully as eonfuaien often results from
%he'faét,that,1tﬂiﬁ“repreaentad.hy_a‘naﬁural,iﬁ the flat
keys and by a sharp in the sharp keys. I have found

myself to be fairly saffe imtelling children that

aoything piaced before & note on the fah line or space

repf@sentéiﬁgi  The chance agsinet the failure of this -

- empirical direetion 18 enormous.

»_I/boio’p
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I have made extensive use of Curwen's
Dual~Notation Course, Book III, by Professor L.C. Ven-
ableg for the tepching of one-remove trensitions
,ﬁnfgr%aﬁa%¢l¥ the method suggested pute the cart before

© transitions and not the

hearinge  The following is
 Example 48 in the book: |

 Rey F_{Transition into the first sharp key),

S M FR ?(SSD' TPsLLS s fRT
" The teacher should sing the first five notes and ask

~ the children to sing doh at the end. They should
memorise the sound of this note end then the teacher

" should sing the next geven notes and esk them whether
the Bﬁme'ﬁﬁﬁﬁ.atill,fbelg,like Qoh. The new doh should
" then be swng. ALl the teacher's si‘nging showld b o
1" 5o that the ohildren are sutomatically secking the
© dob end pitohing the motes mentelly. The last five
notes Shcula.ﬁﬁwAb?méuﬂﬁ-ﬁhén it will be diecovered
_that the original doh has come into its own again.

The children should be ssked to piteh correstly the
aeven notes of the new key and With blackboard work 1t
will.ﬁegdlﬁco?ere§$§hat the originsl soh has been
changed to doh. Several ether examples ghould be
similarly treated_ahﬁwpraéhiee& in that lesson as well
as at gubsequéent ones and only then Bhauid the ehildren
’ |  abtempt/veses
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sttempt to sing the transition, Later a lesson might

very usefully be devoted to the reason for the changing

dob after the introdustion of fe. I hsve done this by

means of & muber of crosses to represent sounds placed
. ;éﬁ 1ﬁt$er,anﬂ sma1lgr»aiétanaas apart to represen£

tones and semitones: The, ehildren have to find the

note which precedes the diatonic progression; This nots

~of courze is doh.  When sll the fah's are changed to

'gglgi'iﬁ.Willubeﬂfbﬁﬁ@ thet = ﬁiffgrenﬁ note, ﬁamelyg
the original soh, is now at the beginning of the dlatonic

' p§@$”95$i0ﬁ; .

A E X xEoE %?%{%gn x xx % x

'Q-B& X% %X  .x~J,xj‘;x_§; x 53 ¥ § ,f% g 2

. .The sbove mey be adapted for the teaching of
te snd 1ts function, ,ﬁ%ﬁely,_ghef_changiné of the originsl
o &hint@t,henew doh. . It should be shown by mesns of
E the above alegren ‘bh&’éahangmg Le,ta ﬁz} gg g#o_backwards
fmm B. t0 A« 1S merély the @}w.:aging of fe back to fah
_.;s'é thet the fah Gfﬁ‘bec@mea ‘the doh of A.

o , 'Z‘he work in stagj@w@_m should be merely a
 development of the work in stendard III,  Sequences of

played/eneees
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played to the children an‘p;ana or gramophone and dhey
sh@mia,list&n_carefuliy@ . Tha mus1e1sneu1a be*at@ﬁpg&
whonever the doh changes and the children asked*té'sing
iﬁs The examplés shauld become 1ucreasingly diffi@ult
until the ehiidren ¢an feel even quite unrelated
' transiﬁ&mns and pick cuﬁ«the 8oh. I-eonsiaer it
‘unnecessary to teaah _them the names of the keys and
_.tha names of the new keys irito which the transitiens
are made, 1$¢i@ugwitﬁ,ﬂuff1aient for them to feel
ana.faﬁﬁgﬁiﬁé.théwnéwxéﬁjavna.mé%&er_what its name or
how farvrem@vé@,it‘hegfrém‘tha.drigtaai_ That, after
ali, is ailf@hgtlc¢m§@serﬂ.require of us when we listen

to theldr music.

By ean@tamﬁmlistaning'andvmﬁmeraus»exampleéa
the ﬁhilﬁreﬁ_wlll,s§%&ualiy come to realise that sharp
transitions tend to brighten the music, while flat ones
tend to depress the mood. Numerous good examples of

_ transitions may, be found in any good hymn book.

... . listening to two-part music phould be
dﬁ?ﬁlbped by: previding more advanced examples,” énd the
diffargng_qualigy,afgthreafpar§gﬂengs and trios os

‘eontrasted with duets, recognised.

 STANDARD V/ass.s



Quartar«beats (ff‘Fj) may be introduced in

j exaetly the seme way as guavey doublets, and triplets,

were introduced in previous standards.

fellawe& by geml-gusver

. The gotted gquaver

./ rhythm on the ather hand, will oceasion some difficulty

| ooen it 16 very. easilyvconfuse@ when repeated over and .

Y pver again (ae, for inatance, in Dvorak'a "Humoresque™)

wlth the .raiahef¢f011ewed ny, uaver rhythm in 6/8 time.
It is peesibae, however, by constent repetition of the

- rhythm and constant 1isten&ng by the pupils, end by
‘gontpasting it continually with this 6/8 rhythm, for
the children to distinguish the one from the other.

| yeung'éhila;j;

The diserimination is & fine one and in my opinion it

16 a moot point whether 1 ig eo very necessary for

Y aecurately to be able o sing the cne &g

: tobailg distinct fram the ather.

 The note g¢ 1 taught by an adaptamion of the
same method uged to intr@duce gg. . Lah is sung and its
name changed t6 doh'. The phrase doh! te lah goh,
starting on this note, will now give lah se fe me. ...

The whole process tan be exactly the same as the

approach to fo and a diagram constructed along the same

‘ lines/. sae



lines. This introduction is és(usual followed by
many lessons in which 4 few minutes 18 s?ent on itse

~ consolidation and an occasional test given.

, Attention shsula be drawn ta the peculiar ’
'difference in the quality of me fe ge lsh. It scems
.ta have = harsh feel and yet se@. This ehould be the
introéuetion to tbe éinging by the teacher of the i
vminﬂr seale ;gg& te, dah,_ﬂz me fe se. 1ah; in the

upward directian and. 1ah goh fzh me ray doh te lah
in the downward direetion. Theee scales should be'
.sung or played 1n c@ntrast to the major scale, so thet
| children learn to ﬂieuinguish pne from the ather.
'sang work in standsrd V ghould of coursé introduce és

meny songe in the minor mode ag possible,

The representatian in staff notaticn uf ge
ghould not be foygotten. Just as in the case of fe,
I heve found 1t expedient to prevent confusion by
teziing thsuﬁhilﬂrén that enything placed before son’

-~ turns it into ge.

I have fQﬁﬁd_th&$ ﬁhé tarms,gglgg,gg izh
give eminently sat;sfaotory resulie 1n the singing of
the minor mode, As Lhe use of the tonie golfa in ny
teaching has always ueenvaupp;emgntanyAto staff
notation, 1 have étudi@usiy‘aﬁoiae&_the note ba,
especially in view of the controversy surrounding ite
use, funebion and promunciation. |

| HARMONY/ o o 4 o
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HARMONY ¢
The work will consist of recognition of all

the chords, viz., doh, soh, fah, dominant sevenths on
ray and doh which, for lack of better names, I have
called the fe and ta chords in my teaching and, in
addition, minor chords as contrasted with the major ones.
When this last distinction has been thoroughly
comprehended, it is adviaable to spend several lessons
on the theoretical structure of five~three chords,
pointing out that the difference between a major chord
and a minor is that the third in the former 1is two tones,
while in the latter 1t is only one and a half, This is
easlly done by contrasting the chord doh me gsoh with the
chord ray fah lah. Other examples may also be used.

Simple three-part muslec should be played to
pupils and the listening to and picking out of, first,
the third part and later the more difficult middle part,
should be encouraged. Hidden melodies (i.e., 1n the
alto, tenor or bass) should be pointed out and listened

for.

STANDARD VI.

As 1little time 82 possible should be spent on
formal sight-reading and theoretical work. Other
common rhythms occurring generally in songs such as

j‘jj,ij may occasionally be taken by an adaptatlord of
the/eeese
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_vthe method outlined in introducing previous rhythms.
'A few lessons msy be spent on peculiapr times 1ike
2/2, 2/8, 3/2, 3/8, 4/2 and 4/8. Examples of music
on . the gramaphane,‘wireless or piano should be played

a8 illustrations, . -

' The othar comman accidentals 1n the . scale may
vbe 1ntroducad.’_ As 1 stated prevlously, I haVe avoidea
ba. . Other accidentals which are Just as easily
avoided for the reason that they are hardly ever found
in nermal songs, are e and ra; There remains then
gglAre, me and la whidh may all be 1ntroduced by calling
the note a semitane ‘higher doh and singing doh te.

The ke gives the sound of the note reguired. The sﬁaff
notetion representation of these notes by means of

sharps, flagswagdwnaturale mayghqw be more fully explained.

HARMONY:

‘ I have faund that"vamping"is of great assistance
,and much interest and benefit to the senior pupile of a
primary school., With the knowle dge they have gained
of chords, it is easy to teach them the conventional
chordal progressiun;§§§;§§g §gg4Qgg." They may be taught
individually to'vamp'on the plano or.harmOnium, or even

| chorally. In‘tnis,qase‘the boys with breaking volces
singgthe‘roat_nogesiaf the chord on the strong beat,
yhile the,gther_qhii@ren sing the other iwo notes'On the
wéak and medium_bggts, The melody is given either to

aj/su’gpo
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a good sololst or to eelected children.

More difficult examples of part music anﬁ
‘hidden meladies should be played t.0 the children ec a8
to aeveiap facility in listening to and picking out

Such parts ®

D. SONG TEACHING/+uu.s



De BONG TEACHING,

‘ _Bearing in minﬁ the ultimate objeat of music

1n the primary schoal, and further remembering that mcre .
time is Spenﬁ in gong teaching than on any other part of
musie teaching, 1t is evident that particu%ar caﬁe must
“be exerciaea in the chaice and preeentatian of material.
So mach ef the ‘song teaching in aur schools is haphazard
in 1ts cholice and 1nc®mprahens1ble in 1ts matter, anﬁ aa .
many of the actual songs chosen are taught with thé y
ulterior mative of performance at a concert, competitien
or insoeetion, that 1t would be weli 1o pause for care-

ful consideration of all the factors.

I have etate@»previausiy that the ﬁltimate

| objeet of music in the primary sehool is the ralsing of
the general cultural level of the child. I defined
culture as being wide,intgreats coupled with good taste™™
1t is obvioua'thatfa multitude of songs &eallng'with a
'mﬁititudezqfvsubjecté gan;vbyjintelligeﬁt presentation;
'be made to ¢reate wide interests and thefe is no need

to 1ab0ur that point n&w‘ At a later stage I shall

have more to say in this eonneeticn.

The training of taste is a matter, as stated
previously, of the presentation of countlegs stimuli

a;'.- Vide p. 4 et seq.

AT N



through the senges in order to produce'a sensation of
pleashre ar'displeasure,x 1 algo stated that these
stimuli should be progressive and mever incomprehensible.
If they are_incamprehenaible; the.faeﬁlty of taate daes
not function and the -child merely paasively reaeiveé
the stimulus, nat knawing why, more or less unﬁer L
protest and simply beeause he is toid to do 8o by & ¥ r
._ superigr_pgwer. : Under theﬁe clrcumstaneee the etimulus
reaghes the,@rgan of sense, proceeds along the nerve 1o
the brain and stops there, = If tnere is any reacbion
aﬁ all 1t 13 one of boredom and later; if such stimuli
are rapeatedly,presented, one of agtive dislike.
 The musigiwwar&a,anagatmesphere of all theléongs we
tesch pr@viﬁeﬁsmeh ﬁtimuli and for this reason it is
essential that the song material presented should be
well within the range of the child's comprehension.

A similar pr@éeﬁe takéﬁ plade when the stimalus
preaented falls short of the child's level of develop-

. menz. Fgr,nheaa_rsagqns_it,is riéiguloua to teach
 boys of twelve and thirteen years of age "The Dustman”
composed by Brahms, or _sirlsv of eight or nine "Drink

to me only with thine eyes", The former is & lullaby
1ntvﬂdueingyths'iaea.@f;a,myatariaus:légen&ary figure'
putting the baby to sleep by atrewing dust 1in his eyes.
The latter ie purely a love eqng.u These very examples
are not infrequently found ia schools, at any rate in
the Cape Peninsula. | |

,sangq/a.,a, ;

B # Viéé p. 27.



- 81 -

_soﬁss ghould be chosen accp?ding to a very

. carefully,gradedfplaﬁ.,deVieed;ln auéh a way as to be
"4n 1line with the psychological development of the child.
The syllabus of ear-training and sight-reading in the
previous ¢hapter ghould,@lso be borne in mind in choosing

- BONgsSe

1% is commonly accepted that the ochild from
iéfaney to dbout three years of ase.iﬁ learning to gain
command over his limbs eo a8 to walk, run, jump snd
perform other physital fests. ,Xn additi@n to this, he
ié‘gaining,eommand_éﬁey language 80 a8 to enable himself
ta,éatisiy ﬂiﬁ.needs,;w Thig stage does not interest us

- from the point of view of & primary school.

From the age of about four to about the age of
geven, he passes through a peried of very quick growing
during which time he is econtinually sdapting himeelf to
& phyﬁical'warla.@dnt&iniﬁg-ohjeeta which, to his ming,
geem $0 be growing smaller anﬁumbre=éasi1y handled.

‘He is faced with the power, both physlcal and mental, of
. ‘the adult and, feeling his own powers to be inadequate
to cope with his environment, retires into a world of
fantasy iﬂ_wniéh‘hﬁ‘is.aIWays,tha-pewerful being. In the
Bagse 0fvgirls_the child is the mother of dolls, the queen
of the fairies or the beaﬁtifﬁl_princesa. In the case
of boys he is the king, the robber chief or the driver
of a waciné cars

| Between/c.ee s



Between the appraximate agEE af eight ana
twelve, the process of physieal growth is appreciably
retarded thua allowing the ¢hild & period f@r goed
ce-e:dinationvof‘mznd and muscle. Such géuoréinatiénll
| 8ifés him & sense of power snd balance and'causeﬁﬁhiﬁ'to
:atieﬁﬁt-to'pit his pﬁﬁer égainst that-of the =adult,

It is the age of seif-assertion and ﬁiechief. At this
age the child normally paeses out of the primary echool
and his further psychologieal aevelopment will be
-sketche& in a 1ater chapter; 4

~ Song teaching and the training of taste, then,
Af 1t 1s to be logical and 1f it ie to provide stimuli
for the ¢hild to wo?k»upoﬁ@_shauia be based upon this
psychologipal development, In the earliest g tages of
kindergarten 1ife there ahould be a great ﬁeal of
'physicalvactivitya,sradually cembining with.an@ develop-
ing into fﬁil Qgpre5519n,9f,thé fantasy. Fairies and
legendary pegaénﬁ should figure largelytiﬁ'mhb song worlk
and the gh;ld sh@uld‘be eﬁcouraged»té impersomate nig

. 4imaginary warld;.ﬁ This voultd imperceptibly merge into

'“_songs of pawer in- the 1ower standard classes, at first

fictitious anﬁ gradually beceming more and more real
until the aetivitiea 0f every day predominate in the

'upper standard classes.

The/i L3 ﬁ . b

- #t  Bee p. 115 et seq.
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The following plan is the result af‘many years

 of close observation and is developed. alcng the lines

suggested.

Acted nursery rhymes, song games amd
simple action songs.

,mere 1nvolved song games, aétion gongea
in which the children play the r8ie
of fairies and legendary persons.

. More aa?anaaé aection songs in whieh
the children play the rdle of powerful
people, balleds of a legendary type
and dramatised versions of period songs.

III: . More advenced ballads of more modern
: times, folk songs of other countries
and easy rounds as an 1ntroducﬁibn to

part singing.

.”¢Mare daifficult rounds, easy twn-part
and more difflcult unigon songe of &
national and patriotic type, and
‘appropriate folk music,

.. More advanged part-songs as well as
unison songs dealing with social
aea1v1ties, foreign 1ife and adventurs.

. More diffi@ult gongs dealing with life
in all its facets, operatic alrs and
- choruses, humorous scngs and selected
parodieg.

1t hee been sbated repeatedly that the training
of tagte and consequent development of culture depénds
upon countless mugical experiences. In erﬁe;‘;m gain
_ this end, the child should learn ag many songs as 1t
- possibly con as well g2 listen to as ,mﬁah_interesting
masie as possibles _ In the past it hag been the
| ‘pfaetice/..s;;



 practice to teach a few "elassical songs, each to be
perfectly learned by heart, the words to be memorised,
~the executlon to be stereotyped in the conventional
‘manner and the song then t6 be performed in putlic.
BY “claﬁéicazﬂ,the.ﬁeacher meant g stanagr&‘ggneraily
Ea@pﬁe&~by'§rain6@ mn&iczanaywnaée’taate_agula ﬂbtjbe
cﬁlie&,intﬁ.queatian; H wnf@rtuqabe1y such music,
-alﬁhéughmaaéeptablg”tqga tr&iﬁea musi@ianilcerﬁaiﬁiy _
ie not scgeptable to a child in & particular stage of
psychologiesl development and the paucity in number of
-sucﬁ‘?oﬂéa,thrﬂaah,%hewiear; due t6 the necessity of
eonstant repétitipn.anﬁipra@ticég eartaiquv&oes,nag
tend £Q7¢rea$€'@ivétﬁe intereats‘ar~pr§w1&e eountless
stimuli. Mbr@@Vér,:@@ﬁatant.préati@e will breed in

- the child familiarity, which in turn bresds contempt.

~ For this reason the number of songs taught per year‘
should not be, a8 suggested in the offieial _syllabux,
a-minimum'Of_fGﬂP;.five or six per yéafﬁ but the largest

possible number which the child can digest.

v It_haa,been.sgggested.ﬁhat the ?@fﬁiﬁﬂlaﬁ
°5Je@$,9f.a§pr¢$imat@1x,fi;teen‘lessans per quarter
ShORidubeﬂagﬂﬁﬁed.ﬁ@W@?ﬁﬂﬂﬁh9 1Qﬁrnin$ of new songe.
It is alego reasonable to suppose that, if the songs
selected are to coineide with the psyechological stage
of development OS‘the ¢hild, the songs waﬁld be BhO?@;‘,

and simple ones so that they may be taught in one lesson,

‘_or,'/ D
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er,,at“mosﬁ,AtW@ahw.iﬁ,isanat guggested that the words
be memorised, or that the.thldrenrfuily.ﬂigést.ﬁhe:
gong éﬁiam&ké_lﬁ part of themgelves in the cight minutes
set aside for this purpoge. It is merely suggested
that—thgy,mgkeaﬁgqu&;nignge_Wiﬁh,theta§m0ﬁpheréiém610dya
phyﬁhm ana_harmgnyf_‘,pigeﬁtiﬂnntakeé_plaeemat subgeguent,
lessons in the periods set aside for the singing of
lmown songs, or in the"Practice and preparation®portion
of the lesgon. . In this, menner it is possible to teach
_eight or ten songs per temm, amounting to a total of
thirty or forty per year. It is necessary to stress
the fact that the songs should not be perfectly taught |
for performance im public.  This tends to destray‘the'
very‘abge&t,ef,t@@iﬁht@théﬂgg ~ Hearly =11 songs should
~be taught Lo pﬁpilsafprptheAr.awn.enaoyment. |

In selesting songs, the teacher should not.
only bear in mind the psychologiesl development of the
¢hild, but should aleo choose them in accordance with
& Qefinite plan, = There should be at least one song
per term which may be sung ae an exemple éﬁ\m@@¢1¢a£
' good choral work.  This model would be used chiefly
for demonetration to the ghildren thsmselvéé 5f good
choral work, but might also serve_fm%ipublié pérfmrmanae. N
Other sam&swa&@ﬂiéﬂheméhasén~aﬁwarpr&gﬁige er the
gight-resding @ﬂa-ear~trainiqg wbrk.which\has been done
duﬁinguthat'quarter or previous ones. The other songe
éhauld be learned iﬁ thﬁ_eaéiegt_anﬁ_quickest‘mgnnerisg

993:311’319/ eseisn
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possible and should be purely for enjoyment, Of the
eight songs, thus, one has the ulterior motive of
perfornange, whiie‘aay_anpther two that of aight—negding
~ practice. = The remaining five are altrulstic in their

motive,

The learning of thirty orfortygonssupér‘feaf.
in sbout sixty periods of elght minutes each, would be
vimpOﬁaiblélﬁnlass,ﬁhevlearniné,ﬁraaéss were.sharﬁened.

- to the uimost poseible limit.  The objeet of xea@hins

aisang ls, after all, the ginging af that song anﬂ not

‘the ieerning. The labter is only a means towards an
end and should be ag expeditious and interesting as.
possiblﬂc A long. and’involvea lsarning pracess 15
extremely boring and will be reeélled with digtaste
by the child every tmpe‘he,aingg the song. The 1earning
process hag becone @ifﬁi@ﬂlﬁi.aiﬁbasﬁﬂfﬂi and boring
because teachers have insisted upon teaching songs by
eampelliﬁg:%hildrend%o_sisht~raadathem.first. fhms
sight-reading process ié,baseéuup@n the faulty approach
to sar-training and sight-resding outlired prefiously
in this thesls. aﬁded‘ta_this.is,tne,unneqessa##
ineistance upon memorising s mumber of verses s well
as the music. = If the children like the seng;,tﬁeyu.
will soon antomatigsally memorise the words. I has '
beeon saiﬁ=that4mém¢riaing is the compliment paid by the
understanding to the appreciation, I have repeaie&ly
guggested that sight-reading is merely a teat of aural
development/.....
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development and, therefore, the two songs chosen for
sight-reading practice are sufficient. The method to
be used in teaching children 2 song should be that
which will tesch them the melody, rhythm and harmony in
the quickest possible manner, It does not matter |
what that method is. Usually 1t will be found that
gongs contain leape or rhythms which have not yet
appeared in the sight-reading syllabus. Sueh portions
should be patterned for pupils to copys This process
“4s commonly known as "learning by ear®., It should be
noted that it is 2 form of ear-training, Other
portions of the song which will entail no difficulty
may be read at sight.

A good song its the perfect blend of poetry
and good music. It seems strange in these circumstances
that so little correlation between poeiry lessons gnd
masic lessons takes place in our schools. There seems
to 5e no reagon why the words of tertain songs to be
taught should not be presented at the poetry lesson
end, if memorising is egsentlal, be memorised there.
The teaching of gsuch words in an appreeclation of poetyy
lesson would deepend the child's interest in the song
and give him an inkling of the mannor in which composers

interpret the ideas behind the poem.

In preseniting a new song it must be borne in
mind that the melody, rhythm, harmony and words are not
the end in view but merely the meane towarde that end.

Infecece
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ip writing:a_aoﬁg thé é@mpbser tries to render
eipliéitjan emotion ﬁhiah is implicif in himseif;i

In f@lk:and,ﬁﬂu&tfy éusic, likewiae;vﬁhe components
mentione@_ahove_are_mereiy the‘ﬁéchanicalldsviﬁéﬁ usea'
@G pO?tP&Y_thelatmesphere énﬂ‘the baékgroﬁﬁa,af the
.félk_whenﬁe.&ﬁéumuaie_ﬁ@mé. | It,isfimbeftaﬂﬁg ﬁhéréf@re,
that the children #huﬁldqﬁxpﬁfiéﬁce these emétiaﬁs‘and
this atmogphere and background. Agaubaeg of einéing'
ie=of:eaﬁandary $mp0?tan@e- 1f, theﬁ} the children
ars 1o ez@eriﬁnﬁe,ghis:a&mﬁspﬁ@rea lt.iﬁ neééﬂgary for
th@m to find 1t out fer'themselves@ ‘.The presentation
mf‘a BONE, therefare,_sheuld nevergﬁé,didaeﬁic;'buﬁ
rather should the required information be obtained by
guestion and answer. 1 h%Vé.generally adopted the
_(ﬁrbaedu?emof,rga@ing,fo;_alzawing the children fo read
the Wérde_ef,the,aang i;rat-énd &heﬁ by judiclious
qaegfioning;elicit@@ ail the 1nfarm&tien possible about
the people, place, mosd and genefalkbaquraund. |
Visual;@xamihﬂtioﬁ-¢i.the key and time signature,
notation, expréss;qn"@arks,ana tone and{tempé direetions
will ianEEHthe”chil@rénrfﬁrthér as to the nature of

the aéngf ‘4&11”thisJin£ormatién 18 essential for the

. gorrect interpretation of the song and should be

thorocughly discussed before any attémpt is madé to teaeh

the.mus&e, 3ome‘Qf,thzs:w@rk_will_of course be done

in pootry appreclation legsons, Fnglish oral lessons,

‘history lessons anﬁﬁseasraphy.less@ns by co-operation

with the respective teachers. Words with slight
dislectio/evess
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dialectic deviations may be correlated with grammar
lessone, while songs about flowers, plants, trees, birds
and aniﬁals with nature gtudy. The intelligent nusic
teacher will find many opportunities for such correlation,
This general linking up with everything possidble within
and without the school 1s vastly important in that it
introduces musiec as something tangible, something which

the children feel they can comprehend,

The tune, rhythm and harmony should be taught
a8 expeditiously as possible in an almost offhand manner
80 a8 not to give them undue importance. If the
slght-reading and ear-training have been properly
taught, the learning of a short song will occasion the
children no dlfficuity whatsoever, I have taught the
sixteen~bar tune of "The animale went in two by two"
to a strange standard III class in the space of two
minutes, after six or seven minutes discussion with the
children on Noah, his ark, hippopotaml and the other
animals, This was in the nature of a demonstration

to students in training.

The song to be taught should always be pre-
sented as a whole and not Bplit into sections, each to
be learned separately. After playing or singing the
song several times, with discussions on detalls inter-
spersed, the children should try to sing the whole song
at once. leny will have no difficulty and the others

will/ e ee
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will listen and join in as soon as they can. If the
éeng be téb'lang,vit should be heard as‘anventity'x
.sévébai times before being presented in suitable '
séctiéné. After each section has been déélt"wiﬁh;'
'the'sehg §hou1d again be heard as a whole. Wédérh
trends in aducabion a1l point to the prinaiple that &
tctality should be presented and subsequently

iinveatigatéd by‘a:praeegs af eduative examinatxan;

Teachers accustomed to £he‘traditional and
conventional teaching of a few exhibition songs may
find 1t'dirfiau1t to belleve that thirty or fertj gongs
can be pressed intd the short space of one year. They
méy'aléo Ee_Surpr@sed to héar that singing'shouid not
be confined to singing iéss¢ns‘on1y. 'In the échadls
1 have serve&, the_aaholars have made s practice of
singing a favourite betWeeﬁ‘ieésons or when teachefé
are changing Elaésraems. 1 have not only encouraged |
this "awless 1ndiscipline", but actually Joined in
with the_class,gor suggested & song when they have‘néi
'th@ught‘of'it_themseivee.‘ The effect 9? such an
" interlude is éftenfeléctrifying, It should be noted
that the songs I have in mind are very simple and
gshort so as to_tall_ﬁithin'the c¢hild's psychological
seope. Additional time is saved by not memorising
the words or the melody in the singing leseon, and the
-¢h11d'6_cu1tura1 aévelcpﬁent is better,serve& by tﬁe'
teaching 6f many songs in far less detail than by

| teaching/ eeees



teaching & few for perfect choral executions

- In the lower standards, whebe aé%i@ng ape

gavght;, 1t 16 & good plan to do the drematisation at the

Tﬂ‘ﬁoetry appreeiation le&aan.‘- I is extraerdinary now

ehildren 1@ve to dramatise and how cuiekly they wlll
.hfind appropriate actions and gestures to £it the wmrde.
i.xt ia 1mpertanm, however, to note that thie will only

. fkwfppen in the cese of children who have not been represesd
" or hampered in thoipr exprégsion. ’-Ghii&éeﬁ who have
‘been subjected 16 & strict @yﬁé of military diseipliine |
or who have been "moulded" t0 a type which the teasher
fegards as the model, will never "let themselves go%.
They wiil,be;shy and‘aelfhccﬂaciéua‘beeauﬁé théy are
afraid of doing that of which the teacher will Vdis’a:spfave.
 They‘w1i1vwai% foy a lead frum the teacher snd theﬁ

carry out that lead meti@uloualy with never an ocunte

f @f originailty.‘, This, éﬂ course. is eontrary ta the
;mrinciplea @f this thesls. ! The ﬁeacher ahould give a
leaﬁ, but that laad sh@uld only be in the form of hints

~ 1eav1ng as much scape for originality on the ehild's

part 88 pasaible., N - -
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- 1 4o not intend to elaborate a full Bﬁi&bufé
of songs. to be teught through the primary school,
ﬁh@wéhgggg of songs is subjeect to so many factors which
Influence the type that it Wwould be foolhardy for any
| person Lo guggest a hard-and-~fest esyllabus. In the
first place, the taste of the clags has to be considered
even before that of the teacher. . I have found two
standards IV in the same school, of &ppreximately'the'
sane age, choosing widely differing syllsbuses which
they wished to leoarn during thely year.. I have found
it a,g@a@,pl@nuﬁo,Qig@uﬁﬁatﬁﬁtsansﬁ %0 be sung during
.a,quarteﬁuwithmghe“glggs‘aﬁ,ﬁhe.be@inn4n$.ﬁfvthaﬁwquarierc
V'fhs children are, naturally, not allowsd full liberty
of choice except in the songs t6 be learned for
enjoyments  The sight-reading and exhibition songs
should be very cayefwlly selected by the teacher after
"aué_ﬁongi@an&tip@wﬁfn&11w§ﬁé_faété. - The type of song
will also. be very strongly affecbed by the type of
comminity the school caters for, . From the éh&ptef on,
dﬁraIﬁpenCept1an,iforrexémﬁbe, it‘ia,ebviaue that
“enjoyment” songs in echaols of a higher grade
Turopean society will be those which are strongly
melodic, because of the beﬁter.piﬁﬁh pergeption in such
-ﬁ@hﬂﬂlﬁifWh116 iﬁu5§ﬁ@§1§ catering for Moslems or

Agiatics, the songs would be at.rcmgly rhythmic.” Weak

.haﬁmﬁﬁic per¢eption in the former and weak pitch

peréé?tiﬁﬁ_iﬁ‘ﬁheﬁlaﬁtéﬁfwbuld be stressed in the
sératraiaingﬂwork.mkv

| The/ csses

#: See p. 175.
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| The following list, then, does mot pretend to
be aaﬁprehspgiveg.wit.merely_suggests ajplﬁn‘whiéh.might
be followed in selecting the songs for the quarter's
work, and gives examples of the t&pes,@f song_suggeated
ﬁr@vianslyh£@ryﬁh@f?&r%Q@szat%n@awﬁsu It 1g designed
fﬁr,afn@?m@ihEwrbpaaahprimary;a@hmel¢ ';ihe'léﬁtersfin
Ww%wyﬁwﬁmwamwamﬁM@tmy@ymiwﬁ
and which ave given below, while those unlettered may
be found in any good collection of songs such as
- "The E@@&tigh,stud&ntsf.sqng,Béqk? or "Thevﬂﬁmmﬁﬁiﬁy 
 Somg Book", edited by Gibeon Young. In each cage the
firsh één&.is,suaaﬁated as,aishﬁ-?eadi@g,praetgqar.ﬂﬁﬂ
second se an exhibition song and the remaining two for

enjoyments .

- STANDARD I/esess



1,
| The Stately Lady.. .. . . R 7V O

2.
3

1.

24
3.

%

] 1.

24
3

1.
2.
3

Breeze Gently Blowing, BRNTIE

The Searcerow, T 7}

_ aush-a-by Baby, on the Tree-tap. B

Three 1ittle Kittems, .= . o qE).
The Pled Piber~éf Hemelin. = S (B
The Dustman (Brehms). | |

Arne Animals went in twe by twa., - \

STANDARD III..

The Huntsmen. . | (4)
Die Lorelels = . o
Ridderliefde._”' s : (pg

~ In Good King Artnur's Day_," R {c)

Rio ,;C?rxf',énde, (ghanty). . .

411 Through the Night (with descant).
- John Brown's Body. |

The Haxup tmt Gmce. ‘

Dle Tortelduif. . - . o (D)
‘Simon the Cellerey. . .
Swing Low Sweet Chariot.

Coekles and Mussels,
| |  STANDARD VI/4¢s0es



_'Elow, Blaw, Thou, Winter Wind (Arne). e

__Sang Gf the'vnlga antmen;.

Fu ?culi funicula.,”,

S

-;'ﬁaamillan’s“ﬁang Book far the Infant sahael.”""

“Ear‘fraini

ng", by Habel Chamberlain, .
f‘goné Book™, edite& by Gibeon Xaung.

| _”L&ed@re van, baie masies ' uit@eeoek deur
Q"Seattish stuaents' sang aook",

. E. THE MINING‘/ PP

Helen R@beft5¢,

O i Y]

AN}



Like t.he tem "Ear—tmming", the tem
"Musical Appresiastion® is regarded with apprehenswn

and dzatrus&“hy.manymtaagheraﬁA Many seem to think

that it implies a learned outlook upon musie and the

 power to talk suthoritatively on ite forms and composers.

In any ease the term is ambiguous and I infinitely

profer the expression "Musical Taste".  Appreciastion
of musie, or rather, good taste in musie, merely implies
the power to 1ike and therefore to enjoy that which is
beautiful and good in musi¢, What, then, we might

ask, is good musie? I do not intend to go into the
question of the sestheties of music as that would be

beside the point and altogether cutside the scope of

this thesis. ‘_iwfaufiices to say that good muslc is

the translation of some beautiful idea or emotion in

terms of beautiful sounds arranged inte an arahxteéturally

gound form or shape or pettern. It 1s exactly

analogous to good poetry in that good poetry is the -

‘translating of 2 beautiful 1dea or emotion ihto beautiful
v"moras a&rangealin;a.satiafaétaby'iarmp The beauty of

‘the words when read aloud 1ies in the modulation of the

voice in reeding, the quality of the vowels aﬁ& congo~

: ;x?aa,;nts' and the rhythm or metre in which they are arranged.

In the same way, the beauty of the sounds im music lles

in the melody, harmony and rhythm of the muelc.

Bﬁany/--un .
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Hany muaieal formg have been aeceptea as beautiful,
Ve have, for example, the sanata, cencerta, aymphony

and opers, to mentien scme of the more complicated ones,

- and the rondo, round, capon, gigue and folk song, to

‘pention some of the simpler'ones. Tha content of music
'1a é@metimeﬁ abstracb and a@metimes eonerete. ‘ ﬁnen the
'aantent 48 goncrete, we speak of pragramme musie or
'music which deseribes some idea such as marnhxng.

“»]ilng, aannane. a breeze, eleeping or water bubbling

over the pebbles. ,_Whgg_tgeaaanpenﬁyiﬁ abstract, the
:gemppsgrwigV@ndeaxgﬁrﬁﬁswta.rﬁnaer‘expiiaiﬁ‘S°m9,@métﬁén
or 1dsa which is implicit in himself.

) In arﬁer that the capaéity f@r hhe expression
,ef tamte may ﬂunctian, 1@ is neeeegary for the eubject
to comprehend these three facets of music. He must
tirst realiee what the z'hy‘ehm of the .mua'_ic, is, mwy the
molody rises and falls and the quality & the sound from
ﬁhe d@@b&n@ﬁ&ﬁﬁ_@fxv%?iéus partsa;,wha_traineéléat;
hen, would react to each of these things, and the
eembinatien ana interweavlng of all these reacti@ns
w@uld make up the eantent of bhe musie or the message

whiech the composer 19 tny@g  ta 1mpart. ‘The form of

the music. would shape the atruature into a homogeneeus
[and aatiafaatory whale, 8o that, when the end appr@achea.
vlthere would be 8 feelxng mf campletien._

I do nat pretend to ﬂuggest that everybody
| 1istens/.....

~~~~~~



liaﬁens ta ‘muaie in. this rathor achematie way, but 1

d@ fosl that 1ntelligenu listenins t@ musl ¢ funationa
m-re or leaa aleng linea similar to theae. ﬁhe whﬁle

© process may be altogether uneénscious and the aubjeot may
‘a?riVé at bhie fanal reactﬁons wi thout knowing 1n tha .
leaaﬁ haw Ho haa aene ¥t o Many peeple, on the etner

hanﬁ, do, nat ‘arrive ot any final conscious reaetian at

- ail, but anly beeame enﬁrsneed by the wanaerful

can@at@nat&an of sound which fills the room and &t the
ond of the muai@ ‘feel themaelwes vaguely stirrea, or
'uplifted, or depreﬁsea_,, I cénsider this type of
1zgteﬂin$,tq.@egaqt ;n&slli@eﬂt in that it 48 a sort of
seance in which enly part of the person has funetioned.
Intelligent listening should entail & complete réaction
of the'whaie'peréénalit&. physical, mental and emoticnal,
| aepanaing.@f eaurwe upon the quality of the masle heamd.
i feel that an intelligent listener to Beethovén'

Ninﬁh Sympheny is pnyeieally, mentally and emotionally

,!

tired after s gooﬁ performance. '
| It iaglhawaée?,vimp@ssihle tﬁ tause ééeryboay

t@ laaten t@ mueic in this ideal way by & courge of
training in mus&eal tasta. . Many peaple are quite
&neapable of llatening An thie manner and musiec of a |

- mope abstract %ype will always he incomprehensible o
thems Eut it ia @bvious that teaching them t0 listen =
1o the rhythm, mel@dy end. harmany and to recognise the

simplen/......"
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simpler forms will open up worlds for them of which
they would otherwiss have been completely ignorant.
Horeover, I have found it possible to teach even the

‘must "unmuslical” ehild to hear these fundamentels and

~ ‘enjoy what they mean,

o Geoa ﬁaate in muaia, tharafare, implies the
ability to listen to maaie 1ntalligent1y, coniversely,
the ability t@ liaten imﬁmlligeﬁtly does not imply the
- gapaeity far dieeriminatian betwaen good and bad musie,

© but certainly makee 14 passibﬂe.

- 1 have #ta@éﬁ&prgviéusiy;that,the_trainihg~a£
~musieal taéte.ig & matter of~mﬁéieaivemperiénee and the
 repeated fun@tianing ef eanee&aua ﬂr uneonsaiaua
'critic&sm by the child in the shape of liking or
. d16lKing.®  fhe method of tretning the taste, then,
L'  becomes the taaehing &f ehiiaren to 1isten to music in
q 1ntell&gen$ mannar. f If the ah&ld is 1istening

"intelligently, he must hava seme sort of reacti@n ta

B vthe stimuli proviaed by tha soun&a. and hig reaction

| wi‘l’l fmos’t.1 2 proba.bly"*be ‘ohe :‘of lipleasure - as < goon

“ as he fin&a that he can undersﬁand what it is 4all about.

‘The teaeher shauld never suggest what the reaction .

should be. The teaaher'a function is to show hlﬁ

pupila ggg to 1isten. ; He sh@uld star% with the most

'obviaus and maat aasiiy unﬁerat@aa ingredient of musie
and./. sevse

£t Bee pp. 27 et soq.
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snd graduslly work wp to the more A&ifficult matters
6¢ content later in the pupil 5 1ife. -

- _ Bong tesching proviges the meterial for much
of this experience while ear-training facilitates the
analysis of the gounds of music into time, tune, harmony
_end 1ts other cotipohents.  The training of teste 1
the tactful, and never dtdagtic, rendering explicit
of what these eomponents mean. The stimuli provided
by the teaghing of songs, however, is not sufficlent and
 the chiiﬁ.#ust,bé_pr@#4¢e&vwith:a_maas of further
experience in the shape of pure listening. Such
'_;egperaeace may be provided by‘tha?azngzag of exhibition

| f aonga by other nlaeaéﬁ 1n the scha&l, by gramaphan@

f’_re&erds, by wirelessg by coneerts 1ns1&a and dutside

”vthe-s'ﬁhﬂeinggrguﬁaiqa,an@ Gﬁhﬁr:hgnds'and'saun& filme.

© 1 o ot think that 1t ma%%éf@*#@&b’mueh Wnethner ths 1
 nmsie heard by the en13d de liked or disliked, provided

f ;that there- 15 a balanea batween tha twa, preferabiy in _
fayour' of the fﬁfme?taﬁ,i,ﬂvfji_.if;; ‘

- .. 1% now benamés clear that the training of

' muaieal taste g really a part of _song teaehﬁng and
;gamﬁpraxpxggt”ﬁ_1m@%61;ke~&h@ iiﬁaﬁgi dividing music up

_ ‘Ants 1ittle compartments. and setting aside a lesssn

labelled "Eer-training” of "Husical Appreciation™ or
 ‘aﬁytﬁiﬁé,élﬁﬁg;;;A@lw@éﬁﬁéngléhuaié;ﬁe‘musiﬁ lessons

. and should ke homogenecuss The lesson might have a

B8ONE sv s
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'aang biaas, or an_earhhr&ininggblas‘@r & listening bias,
tub nome of these should be treated ss & subject in
fteslf. When & song is being taught, the implications
fffthé‘fhyﬁhma harmbny,‘ﬁezﬁéy, form and words should be
raallsea in ordey that the iulleat paasible enjcyment -
| \.may ve extmate& from 4%, |

| In ’tlf&:é-.'ﬁ@ . ﬂ@ld Fame? Buekﬂ’ for instanse,
 the déliﬁiﬁﬂs nmﬁg@néé,gfj@héiﬁﬁraﬁWiii,cau69 @naIeé§_
smusement to the children, while the dialéctie
deviations are most useful in a lesson on the old
English farmer with nis rugged good humour, peculiar
¢lothes and menmerisns. .'Thﬁ'?hYthm of the song
sugsests his measured and s}ightly ewkward galt, Whila: 

. the whale atrueture af the chorus smggests & halt.

pushing baek ef thﬁ hat ana B r&%her bewildere&

;'-Bﬁﬁaﬁﬁh;ng=@£m&h@,haaéw&@-@@@&f@n;exglanatian for the
8111y actions deseribed in the verse.

The taste of the echild iw whod these things
_have beon ranaered conselous b@ Judi@ious queetionins
- and tﬁ@tful_him$8ﬁ-&ﬂdeha reealls this ammaaphare
.each time he hesrs or aigﬁs the s@ng, hasg un&ergane far
- more aevelapmant than the taste of an@ther ¢hilad wna |
mey have be&n merely taught to sing the song with |

perfegn e;jreeai@n ang. &iati@n‘ |

Tl'iiﬁ 48 tlie tfaﬁmn@ of t&ﬂteo .I Iﬁ a&&iuon,
there ore the ligtening leseons in which more attention
' | v 18/-'.“ ve
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.15 pa&d t@ the aetual content of the musie.v; It‘must
'nﬂt bo. fargetten, ‘however, that the eontent 19 incoms .
- prehensible to the ehild until he has realised the -
meanzng af thﬁ aempasi%ional deviees of tune,‘tima, o
"'jharmany anﬁ farm‘,,_ﬂl em sure thet the failure to make
'éhlldreﬁ “muaicaily—min&aé", in spite of musical |
spprecistion leesons, is due in part to streseing of
the gontent of tﬁe-ﬁﬁsia-beiare the ¢h&;@‘ha§‘b§ﬁﬁ L

| taught to @@mprehﬁﬂ& these devieeﬂ. Theee two types of
nd and th&y ah@uld follow a

1eﬁs¢&_sb9ulﬁﬁsa.nan@‘in_g‘
definite plen.

In tha kﬁnﬁergarten, the eniza is too 1mmamure
to be able ta analyse, and the training of taste Bhould
" be & development of the. ear-traintng work suggested.
vﬁr&maphane records and piannrorte pie@ea ghould be played
and the ahildren ane@uraged ta deelde whaﬁher the musice
mmmm%&mmm%mwwmmwmmr
1t susgests fairies, trains, stomms, glemte or other |

eoncepts. . .

in the 1¢wer olaases th@ uses of the Aevices of

"’-:tune, time amd harmany which fall within thelr ear-training

ayllabus ahauld be treated, and illustratea in the
1iaten1ng lsss@ns Qy means mf gramophone records end
Pianefarte.piﬁaaaﬁaf.vary_gasy deseriptive or programme
wusies  The ptory #heﬁ%@ﬁhe-ﬁéia,by-ﬁna,§ea¢h@r\bef@ﬁee;
hand and the devices used by the composer expleined.® .

Th@/o Esew,

¥: See Sechedule A., Lassan 2.
@t  See Schedule A., Lesean 26,
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- The yeeord @h@ula.theﬁ be played without any interruption,

and éh the éanaiﬁei@n there should be fur%her questions

| ‘anﬁ a diQQusaian te aseertain'Whethér the chil&ren have
éamprehenaea the music aﬂ& whether they inalviéually

,1ikeauar disliked Ats The teaﬁher ﬁhmuld fiot comment

- npon whather the muaie was good or not or whether the

ehildren shauld 1ike it oY n&ta That wauld be 8 plece

- ef rafined llying of . the warst Kind and & rélia af

the Vie%g?ian 1dea of mauldiﬁg the ehildb

In the middle glasees there should be an

a@@@ﬂp@.H%Wﬁimplé¢ﬁzgiy5ia,mf)ths‘mﬂaiaahearﬂ;5 Ths

various types of volces - soprano, contralto, tenor and
be heard and recognised and the method

aifig them into & choir explained and heard,

 The orghestrs Shonld be sepsrated ints its aﬁrihgg;
| woodwind, brazs and peraassiaﬂ>and ¢ach of these later
'“finta iﬁﬂ ﬁ@pranﬂ, .8lte, tenor an& bage parta, ;Aiif

, 1the abo?e shauld be capiaualy illmstratad by means of
_gramaphnne raeer@su . The more Bamm@n iﬂstrumenta shaula
| diapiayed andy L possihae, the pamey ef playing
d learn to

| them demanatrate&a:”‘wh@ ehildren shoul
rea&gnise the timbre 6f aanh.and the graup o which it
_helonga,‘_ Only & 1lmited &m@ﬂﬁt af "instrument spatting"
ney %é-al%aw@@ugﬁmkh@a.p&act&eeﬁ.1£‘unehaskﬁiw‘1ea&s 10
| nnénﬁvﬁmpart@ﬁaé.pazng;piacea,6n'£ne:inst%uméntfra%her
tﬂan 1L the.musie.Aw @ééamianal ﬁtéries about eémpéééra
whieh would interest the children mi¢h% be telﬁ; the
‘ imp@?tamt/.....

.



impertant effect af transitiens t&ught 1n the ear~train1ng
lessons should be dammnstrated by meens of suitable N
raeardﬁigH,Qlﬁ.asﬁliah gounkry &&nces in campaund &uple,
'pé ba the zllustrations

triple and quaéruple times shou
of the time teacning_,H

In standgrds ¥ and VI, eimpie_lvsa@nauialﬁarm o
y form should be

should be given, Einary and ternar

“enalysed on bthe pmané ana :;Qnterrapte& examples played
LR the gramophenss . The, yondo is a simple form which
has eepecial appeal fer chiidren; there are, moreover.

exoellent peeor&e for purpcaeﬁ of 111ustration., 015

danae forms Aike the gavatte,‘bex,ﬁe, gigue, minnet

and pastorsl aanaes suah ag “Shspherﬁs Hay ghould be
trested, and st ‘the game time. the actual ﬁtegﬁ mxght be
taught 1n the physieal sulture orvdaneing lesaong..

Tha 1mp@rtanee of the min@r mnode shaula be .emphagised

- by suitable renerﬂs ana I, have raund that playing a

‘melédy'in %ne‘magar.madevand rmpeattng it in theuminar
. mode ie very effective 1n ‘bringing hame the atmasphere
 of gach, After a@me 1isﬂening, chil&ren are able

) thémselvee 1o t;;& aimple major. mel@iy 1nto ths minor
--wiﬁnout any difficulty. . Narious types of warka - suite,
'$@nata, econeerto, symphony,. opera,. operebta, cantata, :
eratarié « should tske wp & numﬁar of 1eaaane but should
not be treated 4n 400 de%ailed & nanner. ?he:@e&ails
:ghaula-he_lﬁib;fgrnﬁha»@gqaada@x.sahgglgﬂ There should

alsa/.....
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.als@ be turther talks on eampaserﬁ with auit&ble
111u5tratians af thair warks, . Such talka anoulﬁ alwaya

_pmeturea af the campmser.4ﬂ

In a@nneetaan with biography, it ahﬂmld
rememb@ve& that detaila of the 1ife hishory of man are
only interesting md useful in so fap as thﬁy are 8 |
 reflection of the times snd cirowmstences in which |
‘they 1ived, ar’znéw ﬁelatﬁaﬁéniné petween events and
éeVEIOpméﬂtay Far young children, Juﬁieiaua zteries
«have the aéﬂea mavwntage of 1mpart1mg a aense af
reaii%j o whaa aften appears Lo, them to ba'ﬁ@ mara |
than & nebulgus ana Antangitle name.” Suéh reality
‘tends ﬁ@ﬂhﬁ.%raﬁBZeradfﬁqAghaﬁaampﬁgﬁr;s:musi¢_

Foxr uh@ nenem é:sr t.ea,ahem whd ave in search
.of material for this tyﬁ& of legson, 1 Waula 1ike to
‘_r@aammemd & ¢ode ieaued vy o Gommittee of the Eid&lesex
| Ednea&ﬁ@n Depertment ertitleé "muate in Schoole".
b3 censidar'io 9 be ane of _the mast valuabla cantri-
Tutsone o the teaching of mueie I hava seens In

Appendix I¢ 0f this e&ﬁe, there 18 & list cf gramoph@na
:r@carﬁa whieh ig aanwrahen31Ve. m@lﬁ tabulated ana o
~suffisient to meet sll demande.  In sddition to this
veluable boek, Hia Master*ﬁ Yoloe Gramophone ﬁampany
bes published 5 good set of pamphlets edited by |
 Klex Roberteon and Peter Lstham. . Tho pamphlets are

entitled/vesee . -
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enfi%iea " The @fam@phéne‘in Sﬁh@ﬁlﬂ' Fﬁr 1n&eresting
storles about eompesere there are E@@sey 8 sixpeﬁ%“ '

hiagraph&es an& Pawey Seh@lea’ Riphe eamﬁlete Buak af the
Great ﬁuaiaians“ . 'This book also contalns a 5réaﬁ deal
of othey usef\ﬂ maﬁerial for zzmsiea:l general mwﬁ. ease.

Iﬁ 18 well wrltten ané the lsnguage is ﬁimple, fascinating
_anﬁ nﬁn-ke&hﬁicala o |

| Ths training of beste should be 1argegf"

_incidental to the other musia work end the liatening
ﬁh@&lﬁJbe.iﬁgtbﬁ vature of illustration of @aiﬁug_ra;sea
o @ﬁioﬁhé?'leaﬁ@naiw, in this-wéy i% i8 pegaiiﬁevte av@ia
'gx#ing the pupils the odious faeiing of having t@ listenﬂ
to sameﬁniug Which iB “3o¢a for Yhen®, ' S
v : , Sl ThR

&n impertant aepect 0? thia branch ef the wark
48 the g&neral serr@lation'with other subaeets. ?er&aa
-muaie>anqu1@,be_linked'w&th;art.an@_physiﬁai euitur@:
whers costume and Gances Bre tréaté&a: 1 have alreaay
msnt&eneﬁ @orreiationq with ather sabjea%s._

In many ﬁeﬁéé&s 1£ is the practice 1o ﬁléy

gramephane records during drawing and éewing ilepoons.
1 do not rec@mmenﬁ this pra@tiée ag the tenﬁeney ta~aay
pesns t@ be ta make mugis & sort of e@mf@rtable bankgreunﬁ
Jffor obher activxtiee sugh aa Les, brzd@e, eating ana
agan.mn,sgmaﬁcasag_@amyeﬁgati@na,, Eu&ic should be pl@yea
for it own #ake end not as & mesns of f1lling in swivard

| . eilenbed/ieee.s
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#1lences or to provide compsnienship while one is

reading, sewing or dravings Vhen the gr

amophone 16
being pleyed to -ahimrem they should bs motively

listaning for aamathing the %@aeher has auggeaﬁed and
.'to deﬁiﬁ$ whebher they like the musia or nat. “[

1 aa nat intend gaimg inte a aatazle& ayllabug

_of traaning of musiceal taste ap that wounld be superfluaue.
';ﬁ iy &nﬁiig;@ntwﬁgwpﬁiﬂ&?tawﬁh@¢markﬁnmﬁﬁ§&§na&.whﬁy@,
‘the intelligent teacher will find a1l the material he
can posaibly requive se well se exeellent hinte as to

1ts prosentation. The polnt which should be borme in

leseon showld b a lesson An training
of tagbe. Every musle lescon should be vital and

intersating; %here ghonld always be something fresh to
present even when o61d and well Known songs ave being

 pung;  ohildren ﬁhaui& ook forward to the tuple leason;
they 'ﬁh@%& be%bv.@y epressing t»,heiir emotions in tormg
of singihe and sotivity that there simply iz no time

- for mischief and consequently no meed for'annoyance on

tﬁe toagher's part and the meting out of punxahménﬁs
I make this @tatamenb becauﬂe i haVe geen a teaehar
take aﬁt hie cane for the musle leéseon and use 1%,

| pﬁtﬁiﬁr it away once mors. a4 the conclusion of the -
'llaeaén’

& nnmber of. @x@ellent h@dks hav@ beea

 published on the percussion band, and. sete ap well as
~ seores are now obtainsble in most good shops.  There '
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Seémsg,hﬁwéveﬁ,‘t@mhe_a,ten&eﬁéjfiﬁ @erﬁain‘geheﬁla»te
@#erﬁ&te thiQ Aorm of musiegal autivity. A pereussion
bend is Bn ‘exoellent thing in the sub-eumaams and
~ lower standard clesses. It is & means of ‘as%evelapmg‘ ”
fwiﬁhﬁii@._me;z?@?mzm;,,m@. should be used s such. It is
not, however, the alpha and omega of youthful musioal
%ﬁu@aﬁig&wané&@iﬁnh and Tarmonis be@@ep%§@ﬂ<masa‘be glven
-ﬁqwal'impaftaneé«‘ The rhythm of music is the essisst
Lo perceive anﬁ for thlz resson ig stressed in th@ |
, léwﬂst a&asseﬁ.,, &fﬁer atandard 111 the parnussiem %ana
'ah@ulﬁ be ieoft QQVGre;y alape ex@ept in special sages’ of
vetarded rhythmic perception.  In schools for calﬁured
emldm,fw instanse, the iri@mwgwn band 16 quite
uﬁneeessary 4s these shildren heve a naturslly developed
éaﬁ>for ﬁhy%hm ' trhévéffaund it useful f@?‘pvrpaﬁeev@ff

an,;@ymem, but haw never had to téach such chiliren how

to uge their instrumenus.,m The percussion ban& s
further particulurly usefnl in. developing fasility in
peading thﬁ tims from & BPG?Qéu» Tven 1f & ohild has |
lesrned to read & time phrase fairly well individusily,
 he finds himself 10s% when leter in stendards 1II and IV
'hﬁjﬁﬁé‘ﬁﬁﬁfﬁﬁ@.ﬁhgwﬁim@‘ﬁﬁ:&Lﬁ&f# which might differ

| from that of another part. . He lemrns in the percussion
. band to concentrete upon his 6un part end 15 tought when
40 play end when o be eilemt, how to count hie silemt
| poats anﬁ,quﬁ%&n,ésa$nva$ the right noment. The band

may ccoaslomsily be used in the higher standerds for
Pﬁfp@ﬁaaaaffﬁﬁﬁﬁiﬂa,vnﬁﬁhﬁ@VWhi@H*hawe“heen‘preaenteds

It eevee

......
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It 15 unnecesgsry for me to g0 into the detsila of
method, material or presentation ss thoese erc admirably

'penny whleble' band in standard II to work in conjunction

: wmn% percugsion band,  In somo schoole pipes eve..
. pede. fron Brauboo by the ehildren themselves, but. the,
' aifriculty of properly tuning eueh pipes and the. damsge
 which ean cwee@wm& tundng, does mot, tnmy
 opinién, belance the good which 1s derived from their
| meking,  Excellent "pemny whistles" of varying sizes
and pitches are obtalnable very cheaply. A band.of
tubs natave 38 of 8s wush importancs and bemsfit 6. .
. piten perception ss the pércussion band is to rhythm. .
1t the two be dsveloved tomether and combined bend
. practices held onoe a Weok, in which the seme music 4s
 played both, there will be a proper balance between
 pitoh and rhythm,  These pipe bands may further be
_utillsed In developing harmonic perseption. . Passages
in thirds and etxths may, be given and the doh, SO
"ﬁgf,ﬁh@r@ﬁ px§Qﬁﬁ8$ﬂiwuw$h?§@3§$?$nmﬁﬁiﬁ is besutiful

[ e,

Pl

h and

when played by & Welietratned'penny whistle'bands
Theve ere véry fow 4ifficulties of techmlique in the
 playing of suen 1n5tmmént3. . mi’gﬁtt ﬁaﬂt@htiﬁf’ﬁﬁ a
kaow or will soon find out, how %o play them even if
they have mever boen teughts

CHL1ATen/ s evas
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_ cﬁiiaren ahauia be enpouraged te jain the
vial&m -5 aﬁs after“standaﬁ& II3. Thaﬁe elaﬁeaa h&ve
in London and I had the privilage
~¢£’&@ﬁﬁﬂﬁiﬁﬁ_@ﬁvéraiwcxegllanﬁ e@naerta given by little

- proved very suteessful

ﬁf&h@a%ﬁ&g E@rm&i‘ff@m such glassed.. L I% 1$ passible

s lcssane in Yiolin playing to 8 alaﬁa of aﬁaut
-_tﬂn &t & time and axtﬁaar&ina@y stﬂiﬁes wiim b@ made hy |
children, given the sorrect at%itude to music, | Thl-

- vﬁazxu glasg T@pa&ﬁes the whistle band xéhthe IQWer

) claasee and pay be made. infinitely uséful in the .

'5‘@gve;meantnﬁf.&&ﬁ&ﬁﬂlﬁeﬁﬁﬁeiw In many sehﬂola bhe

to Buggost t?@ *armatian, 1n the larger primjgg

fm«mﬁﬁ.on of a brg,gg band is pré?fev{;j_;_'

Bﬁh@@l&,

- of bothe  The ﬁesb frﬁm paeh may he chosen $6 fonm
) eréheatra whieh may ne af g@eat p@tenmy iﬂ the ;_
’cultural aevelapment f that sehaalt

Anothey faaeﬁ of musig teaeh&ﬁs 1n ths primary

»_sanoal ip the a‘ggf'ement of; end attendanse al numeraue

;»aan&&ruﬁ, rocitale and entgrtaiﬁments.,. Parfavmgn@e in
‘.sgh@@iT@ﬁ§@r§&;nm§nps,nﬂawa‘tﬁr@aa£a1¢,¢b§a§t¢~ ‘in %hef
fif@ﬁ place, it pﬁﬁ?iﬁeq for thévﬁeffarmer>fuithaﬁ'ﬂw
musicel erperienée, eaeor&ly, 1t &1ves h&m &n insighx
into &nd an &alded irtereet in vhat goes on "behind the

, ﬁﬁﬁnﬁﬁn¢%_&ﬁ@hth;1§‘; 1t provides wim with furthar

opportunities for expression, in aﬁdition t@ act&ally
zpé?fﬁrmimg in school g@n@arté; theravsh@uld e recilals,
telks end emtertainmenta by cutside people in nﬁd@r‘ﬁﬁ

pt‘f"fiﬁﬁfs v o



- not anly e emu@uragea, but actualzy arr:}

- 11 - | |
prcvidé'a evltural 1ink with the outside ﬁarid@ There
festiVals and, eompatitions,ana a%tendance at outsiae
aranestfal e@neerta, entertaimments aad réaitaas ah@ui& f
ed by the

ff@eadhbr, I haVe nede’ it e praetiae tarhave ohe. musical_-
; @@ncert per year 1n*wh1ah as. many of the pupila aa |
'pﬂesible teke parh, end " penny pep" at the end of

@aah @uartery the pr@gramma of vhich 18 arrangea anﬁ
eavrieﬁ out entirely by the puﬁLXe thamselvaa.._,$n=L"
sdaition to thisy I heve twied to arranse & &e&ital |
2% least once par qu&rﬁer by outeide mus&eians and ha?e
a@mempanied pupile tﬂ “éatur@ay ?ep ar Eunday eVeniif

{,ééncerteg or o vaaating eampanies gi?ang perfcrmaneea

in Gapa T@wn an @ften a8 poasibl@. |

I have not touched wpon the teshnique of ¥oice
 production, correct bresthing 6r diction, because
,linﬁﬁméwable books hava'%eén ﬁﬁﬁiishé& on them end aii'u
tie necossevy. Anformation may be dﬁtained aane&sglg |
anﬂ nlaaﬁiy got amt in them. I sﬁauid 1ike 119 vecammend
for the lay tezsher wya 48 anxious to Amprove ‘the |

quality 6f the ehildren‘e veieaﬁ and iz not sure how -
 to set about Rt; Maskell ﬂar&y 5 exaellent bamk
“Haw tc Train Ghil&rem s W@ieas .

_ The madn diffieulty in regard to voide |
‘prm&uéuian in ur schools. seens to be the faot that the '
votve is produced far back in the mouth due, probvably,

‘i@,ﬁhe:inﬁim&a@ﬁuﬁfuﬁﬁrxm;4ﬁgﬁand'th@,seﬁ&muaﬁaiea&

pronuneietion/ ceiee e



Prﬁﬂﬂﬁﬁi&ﬁiQﬂﬁﬁmeﬁ81iﬁhﬁ,,_Thié,ﬁéaﬁﬁ,ﬁﬁgah;&ﬁﬁﬁéfﬁ@ev
of the chest or deep rogister. Combined with this
goulty production, there )8 o strange fumobility of
v$h§.11p$hﬁﬁé1§,$n§ak$n&m@m@_aimazn$ﬁ o

Hackell Hardy in hio book, gives oxcellont
‘ekerslses for shpresting these faults and I would 1ike

" here %o stress the use of the vowel sound “oo wung’

to notes srranged in desoending ovder. It is imponsible

for childrén to Bing o fairly high note, say

%0 "oo" in the ghest regieter, and & descending seale
or other progression tends to sccustom the vessl cords
to hﬁ@_Q&&;Eﬁg_éfﬂlgwﬁr,ﬁ@%éé vithout strains If, in |
sddition; the vowol sound "so" 1 presoded by & labisl

- oy pelatel e§n$@naﬂ§@.thevvai¢e7ia.furthax forced o
the front of the mouth,

Uontrol aver expivetion gon be obtained by
‘eauging childrsh b6 sing a sound to "oo" slowly end
ﬁﬁf@ly,@hiléwﬁhﬁ_ﬁﬁ&@hﬁfjQ@ﬂﬁ%ﬁ@qﬁ@i@%ﬂﬁ]&ﬁﬁpéﬁliheﬂﬁﬁely,
from 1 te 8.  This exercise may bs varied in the
middle and higher standards by singing & cresgends op .
dimizuende nobe inetead of & steady oné..

. HOLILELY innes



’“” Eobiiity of 1lips and other speech organs may
be obtainaa by substituting waras with diphthongs like
"bough", "view", "boy" ste. for the vowsl sounds.
‘These words should be sung very deliberately with slight
exaggérationyﬁf_lip,,tangue'ané Jaw mavementé on oﬁe,nate

‘while the temcher counts steadily.

:haérragt_aingins.anﬁfggaa voige.pfoauction'are
| €004 habite and for this reason habltual volce, diction
‘and breathing 6392@1$es.$h@ulﬁ:pre¢eﬁe each and every
.music'iQQSan_ _Theyiéh@ﬁld,“@awth@ other’hana; not be
,aglawaduka;aﬁaume?qnﬁue,impaptanag becsaunse the abjeég
of music¢ lesgona iﬁ;aﬁh@ala 18 not the production of &
nunber of good ?acaliﬁta‘h“ That is the provinee of the
¥ indiviéagl;gtngingnﬁea@hat-at.thewéenaﬁrvatartum,

:‘Thé school musie teacher is mainly concerned with using
 every pogsible méans to make the child like musie, and
nis volce exercises ere only here to prevent bad
hebits and to make the child's singing as beautiful
a¢ poseible without boring him with formal drill,

- e w ww o s

CHAPTER IIX/¢esue

- \
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CHAPTER III.

e T Y




Music teaching in the secondary school s

eompliested by the onset of & large number of outeide
»i@@t@r&,*&i@hﬂexarqiés,a:prgfmgna:1nf1ueneeﬂubéaips
mﬁthQﬁJaﬁigmﬁ&Q?iaiaﬁ,Wiﬁfﬁheyﬁirﬁﬁ ﬁlﬁ@é. there ave the
- peyehologtosl eomplications of adolescence which appesr
4o dydve expregsion inwards. Thza; in turn, has a
‘styong influence over the singing ef the scholar, tending
ﬂ%@)makﬁdxﬁ,ﬁqnvenﬁxgngi_1@@&9&@ of free. In the segond
piaﬁé;-%here ia the pﬁ@b&em of baye' breaking vﬁicés},

_ The audden growth in the size at Ahe voeal cords causea
the k@y Lo loge temporary, uantrel over them and untll
he has regained this control, he is diffident sbout
uging them for purpoges of singing.  This problem is

| 8 very real one in mixed seconﬁary schools where the.
_ezigenaigﬁ af,%@@eétabla;and staffing entail the
attendance at einging lessons of boys and girls together.
In the third plate, the ogre of the Juntor Certificate
and Sentor Cortifieate examinations looms shesd, With
the result that all "frills and furbelows" tend to be
'frmzen out, aepaeially during the second snd fourth

years of the gourse.

The most important of the complications
mentioned above is that of adolescence. I do not
_prupoﬁehig_ma&a”awﬂﬁﬁailﬁadﬁtuﬁy.@fuadéleséent o

 POYChOlogy/ cesese
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psyahalosy, but would like to paint totthe two atages

Gi., oF adaieseeﬁ% develapmaﬂt which affect the secondary

f sehaal in 5enera1 arid the teadhing of‘musia in that
saheal 1n partiﬁular.w, ”,” R

Tke eanlier stage 16 one of very fast o ‘
physiaal gr@wth in.which particularly tha hanae. feet |
an& 1imhs are affeeﬁed._ In ‘the eaee of boys there 1s
alsa a quiék mﬁscular devel@pment. . Thia abna?mally |
fast grﬁwth reaults in a diffieulty in muscnlar c@ntrbl
' over the limﬁa and leada to the typieal gawky and . 
alumsy at%itudeé of ehilafen 1n their early teene. |
such ehildren feei thamselves ta be gawky and elumey
and arehgery salf-canscimua ag & result. | They cevet
tha maseular control and aasy attatudes of adults but
_are not yet able t@ enulate them. _.childrau“at this
age are intensely loyal to thelr .aegztémﬁﬁmriea because
'affﬁhe1f iaak @f‘@ﬁnfi&énaé in younger ehiiareﬁ and in
vtheir éeniara. It 16 the age when‘girls whisper .
seerets %o ana anathﬁr ana bays form seerst sociaties.
The apprnximate age 1imiﬁa af this shage are. %wel?&
e fifteen yeara.
| | ﬂFrom'?éu@hiyﬁﬁhe.aSeVéf éixteén there is

_ Quicker mental and emotional ,.‘srwtght. . In the initiel
stages of the former, the child tends t0 becoms
argumentativeﬁ 3 Thié As, & reeuit af thé:auperuimpnéitian
of gocial aonventions upan his newly awakenea ratianalism.
fle was not aware of such aanvenbians befare. feels that
he/esevss
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h?;i$ $r¢wiﬁ$ﬁug‘@n@-will, therefore, have to acoept
them. .Agcompanying this mental .deveiopms?nt 18 an
emﬁticnai ‘iﬁs,izfabili‘tmﬁu\e‘ to newly awaken.éd sex
awarenose and Tesulting in an extreme reserve, = Girle

a?e'iﬁalined to gif@f@ am this age, but in & differant

way from the giggling in the primary sehool which 18

anly aue t@ a eru&e Eeﬁﬁe of humour. The giggllng 1a

the seeonaary sehaal 1@ & result of emotional 1nstab111ty
a8 pentidned sbove, and requires very sereful handling,
At thle stage children require very tactful treatment; |
simulzaneausly wishing to be regarﬁea as adults and.
neeﬂing the sympathy Gue 10 & child. ?here 18 &
a@velwpment af Anterest in the eppasite sex which 1s /
_perre@bly n@rmal.”A This . shmuld be rosteredi provided e
the conditions. are favonrable. , By this ‘1 do not mean
.that they 311@34;@ be spled upon, but ‘ enamvased in the
home and sehoolroom an&.tt}ﬁs not be ariven into the

_stroets and dark corners.

o The greatest éiffieulty whigh the teacher of
:mueic has to faae in his teaching of singing as diatinct
from music, 18 %he above-meéntioned problem of the
breaking voles.  This diffiaulty, of sourae, doesg not
‘variae in schbblsngirls bpt 1a a very rdal ane ﬁn mixed

schoolsﬂéndﬁeéhools for.boys.

Narman Mellalieu of the Royal High Bchool
Edinburgh, in & book ealled “The Problem of the Boy's
Ghang_ins.*loma”. ‘bag evolved & plan for dealing with

‘‘‘‘‘‘
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| ﬁhiﬁ'ﬁ?ﬁuble in sehoais'far boyse  His plan is to |
grnup tasether boys with voicep of & similar range

tor pﬁrpases af singing leasans. x&ﬂis,assgmea>thah'the
_ majar&ty of boys‘ volges graduallylaeeﬁenﬂ in tone from
i) high treble @t pre-ad@lekcenee thraugh a number of
&ntermeﬁiary sﬁages to the deeper-natural singing vaice
of the adult, Every boy 1s iniividually tested at
1n$erVals and moved frum group to group aceording to
the change whiuh takas plaee 1n his volce. Each class,
.13 thas sroupea and 15 the éarlier years, will cansist
_Gf saaénﬁ Bopranoe, aitas &nd aecaaianal tenors, while
in phg ;a@eruyears,_afvbenars, baritones and bagdes.
?&ft s@ngs aré suggeatea‘with meioﬁy varying from part
to part 80 that soue will have deseants and others &

,twacpart aécompaniment abava thn meleﬁy.

_ The plan is an a&mirable device for ¢ircumvent-
1ng the diffiealties of this periad but ean only be made
t6 work at all easiiy in a secondary or high school for

boys where there ave sufficient mumbers in each clase
tﬁ“méke.grﬁupiné praeti¢&b1e;.,,Fnrthézmcre, 1t is only
passibie if 4t can be bullt mpon a good roundatian in
the ahape af a well regulated and culturally sound
primary.caursa. . It would be\diifieult to tarry cut .
the plen in mast af 6ur seeondary sehools where there
are mixed alassesa This would entail time-table |
@Gmpliﬂaﬁiﬁnalf@r,thé,ﬁﬁ?eﬂﬁﬂrﬁ&?Guﬂinﬁﬂﬁﬂseﬁhé?-$°', 
prév%aézsu££i¢1ent:nnmberg}fﬂrgaatistaﬁpary.gr@ups‘j ~

,x” : I;n/iiooéd
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In ach@els for sirls,hthe positién is 6?

-:aoursevaifferent a8, this difficulty ﬁoes ot orop up. |
_fFarmal singing ef earefully seleetea s@ngs in aceor&anee
with the psych@‘ogleal aevelapmant of the 5ir1 in thia
fsmasg,ia not only possibie but very desiveble. I have
'féuna, ﬁaa, that girls in the g@caﬁaa?y meﬁﬁoi are |
‘haturaily fond of singing and baceme yery intereﬁte& in
ibarﬁ singins. S -

 The most sonvenient srrangement e to have
1ittle formal singing of songs during music lessons in
ﬁ&he mixeﬁjseéandagmvschaals vhich predominate in Bouth
ifr%@ﬁw.@ﬁ@Qﬁﬁwfﬁﬁm,ﬁﬁegﬁhﬂifmfﬁf:8ir1$‘éﬁﬁ~&n¢ﬁher for
mixed volces. . Thess choirs would take the form of
‘ehoral socteties having thelr practiced and meetings

- out of school hours. . The formal singing of songs ls

'thus provided for all the girls and for those boys whose
voles aré suffitlently under control to give them
‘sonfidenée to sing. 'In'lieujéf’fbrﬁéi song teashing,

1 recammend conmunity singing at' & convenient bime |

”onae ort'wioe per week.

It is asaumea that scholars resch the seconﬁary
seh@ol, having undergane thé eaurse ouxlined for the
’primary achaol under the guidanee of a Well-qualified

and careful teaeher. The aeholar will then have &

"fairiy wide baekgroﬂn& of general musieal culture, and
Will be able tp voad at aight & plece of music gontaining
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no abnarmai,diifiéulti¢35  He will be conversant with
musigal notation and will have & fairiy.aomprehexmim
repertoire of folk and treditdonsl songs.  This genersl
level af eultural development muet be, built upon, .
'festered and developed in the secondery scheol, If. .
left to itmelf, 1t will be cset aside as something
belonging
80 pleased %o leave behind him. I am certain that the

. t6 the childish stage which the adolescent 1s

gttitude taken up by the average adolestent and young
mar towards musie,. even in, capes where he has been well
.ﬁaught in the primary school, is due to the fact. that the

_Bchool naﬁ,‘as At were, cast oub musie from

its time-table, thus glving scholars the impression
'thaﬂfiﬁubelﬁnas_ﬁﬂly_té¢§Eiléhﬁéd@ and to giris. .,

Thig ettitude is alsepambr due. to the remaining
 vestiges of the Viectorisn ers where music wes one of .
the # parl@ur"trieks" of the s@-eallea well brought up
young 1&&1@3. - It is'aigﬁﬁfieant=that girls wh@ have
| passa& through the ﬁeeon&ary Bs¢hool where music has its
'plaaeagn t@@»@@p@rtablﬁu.de_n@tfat%empt\t@_aaopt_@hie .
‘rather oontemptuous sttitude towsrds the subjeot.

~ In the secondary school the general language
and number work learnsd in the primary school 1s applied
in more widely divergent direetions, In the sate way
the general fundomentals which the @mm:*enhave been
taught in the primary school must now be glven &
'p,amiaal;a;p@ir.’fecﬁﬁi&ns...‘,,.' o | [
| | | . Coupled/eseus
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Coupled with adolescence is the development
- of emotlons, the consolidation of habits and attitude
_ of mind, all of which go towards the determination of
personality. . One facet of a man's personality is the
- direction which his taste has ﬁa&en and 1t is the
bnsinesa of the saaanﬁarw achmal to provide 8 point
from which he _mey atart ama inaieate the various
,air@ct;@nswwhich»ﬁ%&&&auxﬁi

kawh%£h~h§ may follow,

I wish it clearly understood that I do not intend the

"tggenér %@&iiﬁiyﬂgga&%t@mpﬁ_ta;&evelapvthe ¢hild's
'@afs®na1i§3h¢$_téwznteffere.w1ﬁh-his eﬁational deveiop- '
ment.__ Snah aeti@n wauld énly &efea& its own ende and
seb up reyresaicna whi@h.waulé,manifest themselvea in |
cbhar alre@tions. oIt ia the hueineas of the school to

| pr@vide materiai up@n which the chila during these years

dem work unhmdaz*e&. e

. The 1mpertanee of this materxal sannot be
suffiaiently straassd &8 the chiia 45 In a state of
mental and emotﬁanal fiui&itF; erping in the dark for
values un@n whiah he . can fasten his atandaras. The

| f material presentaﬁ thua must be @f’thﬁ very highest
. quality and yet garefully seloeted so as te be within the

| mentsl and emotiomal range of his comprehension.

| I have suggested that there should be 1ittle
formal song singing in sehoole affected by the boy's
ehanéiﬁg,#ai¢¢:@p&[&@gﬁaiﬁacgmagg_ghcuid be teken by

e

@n@@ﬁm&iu@¢QMﬁnity\$@nging§<,h%@§,mvﬁia,ﬁur%iealumyshQuld,

be/opbbii

e
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be a development of the listening work done in tie
. primar

y eehool, relieved by mara in&imate talka on

elementary physics of sound,, menner of producing aounds

frﬂm ;nstrumente, Lhe orchestra, the Benata, aympheny,
apem and other forme of musié, national and felk musie
and the lives of gomposers. The sgiories Qf_%hewsrﬁat
operas with examples of their musie will ﬁiavl&e further

ha@er2a1._4 In this msmner can airgatian be glven to &

o

~ development is| preceded by phystcsl development, so that
| sare should be exér@iséa'éﬁa*'%hs &ﬁﬁeri&l selectea for
the fi?ﬁ% yesr or twv doea not aall far 8 great deal of
emotional reamnme, but i»:a px*eferably theoraﬁmal. )
The ematienal aspeet of musle should not be unduly
| atress@ﬁ,evan;ﬁuz;ng,ﬁhe.gnirﬂ«yﬁar,af,the.caursg, bu&
'.Sh@aiﬁfga&%eﬁyb@Wini@rreﬁw;baﬁgaae;ﬁmaﬁiengl ae#elépm@nﬁ‘
15 then %11l in its initial stage causins _ms_ta"binty} |
This instability end the newness of this emotdonal
e#périénaeﬁtepéwt@wmakéuihﬁ‘ﬁﬁiiﬁ:ﬁiffiéenﬁ aboub. this
 bype of expression. . If the emomeml aspest 1s merély
laferre
a8 values for the child upon which to fasten his standards.
- srh?ﬁ/.-a:?;._

4, then we are providing material which would act
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Tha firsﬁ years, then, deal wiﬁh sueh thaaratical
_ material aa t.he physiea af sound, the mstmenw of .

-the ar@hestra, farm and intereeting talea fram the o
.t‘bie;rapniea of fameua aemp@sers. ‘ Later, furthe? |

| eﬁamples of more aevelaped opeﬂps ara g&@exana referennee
ﬁ@ ballet@ -anata, symph@ny ana canaert@ ave made and
aaveiope& only 1n the ”ﬁurth xear when moaern impression«
istic and ﬁerinitely emutianal, ae appgsed to fermal,

_muaie is pra&emted.



 The follpwing more detailed curriculum of

work to be followed ie designed for the typs of
segondayy %chapl whiéhupreaaminaﬁes in South Afrieca,
namely, the mixed secondary sshool of from two to
three bundved scholers. — The time-table should allow
for two periods of forty mimutes each per week and a
@eﬁi@ﬁn?or,cémmﬁnity s;ﬁgﬁngatﬂayganﬁenient time once
v-a ﬁeako,”hﬁhiaN§9mmgn§§ymgingin$,periq& snou1a be an
iﬁfbrmél.pne_in;?&iah_aﬁh@iaﬁa”&rﬁhaliawed_aa mugh

- lptitude as possible, . The programmes, which might be

chosen portly by themselves, shouid eonsist of shenties,
‘ditties, old favourites, perodies snd suchlike songs.
The work %ﬁ_ﬁﬁé tﬁa.peﬁi@égvaférementianea'zs aataiied

| b@1¢w¢'buﬁ.@wpr@parmaiternaﬁian of “télk&ns“ and

"misic 1istening", with the emphasis on the latter,

ghould be maintsined; in other words, a serles of
lengnS.@ﬁ a,%hﬂerati@givsﬁhjeﬁt such ag vibration,
should be slternated With the playing of gramophone

' réc oprds,

| Th@“éﬁi?af@ﬁﬁalﬁﬁ@ﬁk.iﬂ.ﬁh6 B9é¢nﬂary*6¢hé01
is a8 imggxﬁaﬁ@wgﬁxﬁhauatnar;warkmémﬁuahpali gonaxst-
of the formation of & chorsl snd orchestrel society
.&ﬁ'disﬁiact.frummme?ad@hﬂir:@n&.bag&mpractiees." R

1 make this asstinetion besause scholars in the |

%efmaary/ svesen
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secondary school like to feel (and their psychological
stage of development demande that right) that they have
some Jjurlisdictlon over thelr extra-mural activities.
Y¥embershlp of such a sociely should be voluntary and
1do%ed upon az an honour not Lo be restricted to active
nembers only. Other members should be encouraged to
Joint to ascist in the work of sGminlistration, to act

a8 cudiences and criticlsc constructively. This soclety
should be on & par with the usuual debating, literary

and drematic socleties.,

I have guggested that two cholrs be formed,
one for girls and the cther a mixed choir. Practices
for eaci should be hesld iwice a week, possibly on the
sare afternoon or cvening, the one choir acting as an
audienee for the other. Another branch of the soclety's
activity should be ite orchestra whose rehearsals should
take place once & week separately and once a week com-
bined with ihe choirs, The work# of all the branches
should be co~ordinated en that comblned performances

might be gilven ai least once per Juarter.

Tl materisl f{or singing by the choirs of
sach & soclety nay be selected from the vast litsrature
of glees, mgdrigale, negre spirituals and other part-
songe, Loti huamcrous and sexrious, published to-day.
The songs should be cacssn by a& comulitiee of the soclety
in collisborsitlion withh che teacher,

Othel‘/.--.-.
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Other extra-mural musical sctivities undertaken,
perhaps, by the music society, would be the encouragement
of scholars to attend at least three or four sutside
éﬁtertaiﬁments per auarter; prefersbly with & bles taﬁarﬁei
mugic; the arrangement of recitels and tslks by outside
people to the scholars, end the arrsngement of “pop" -
coneerts by the scholars themselves under the very

taectful guidance of & self-effacing teacher.

B, A SYLLABUS/4usse




“&&3‘

I propsose now ta deﬁail the work to be dane

»&urins th@ Lwo 1essbn$ per week 8ot aaide on the tine- L

'taglep X have divided the course into four years esch

of elghty ges@ane;§&@“hgve.aaggegia@”ﬁha.@pgr@ximgﬁg g
nimber. of lessons I would devote to esch series.

I 40 not suggest that this division of time showld be.

 slavishly adnered to; eath temchor ghould use his
digerebion and plan oul the syllsbus in sccordance with

the particular conditions o0f his particulsr school.

The elements of vibration and sound,

- Allustrated ge comprehensively, ep pogeible. l.es, .

(b))

#tone dropped in e pool.of whter; graphical cherte

showing éiffﬁﬁﬁnﬁﬁﬁ.quﬁiﬁﬁhwﬂﬁ@,Q§S§Qﬁ'Qf,iﬁuﬁneﬁﬁj‘

and actusl demonstration on & oe6lle C or G string:

{4 lessons)s .

'..ﬁeth@ds‘Bfkpféaﬁéing'é@ﬁhﬂ’fﬁém’musiaal

instrumente, l.g.; tho vibrating string and its

resonance chamber, the vibpating 1ips and the bell

© of the brase instrument, the vibreting reed snd its’
" wooden bell; Methods of mitering piteh and degree

gf_iaudnﬁﬁﬁawiﬁca,“ﬁenaian4@@@,léngtﬁ.af'the”inéﬁ%&ﬁéht

" as opposed to foree of“breath or vowing; the perauﬁaion,
_instruments, 4.e., simple 1nstr&mente praduaing one .

‘wound e8 the drum, triangle ete. end compound . "

;mstrumenta/sggéé




v__(c)

{a)

{e)

()
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instruments producing meny svunds as the piano, xzylophene

etes

{4 lessons).

The individusl instruments of the orchestra

and their characteristie soun

de, comprehensively
iilﬁstra%aa”%y meanaH@£,@ﬁam@phﬂﬁe\reearaa §:8 9 N
01311&1 2, vef, alse “Music in Behcala“, page 82 ot aeq.),

aharaateristic mueiﬁ written for the more cﬁmmon sela

instruments, slso illustrated by gramophone records..

- {12 lessons).

Revision of Torm as taught in the upper

_ standaraa in the primary school, illuetrated with new

éxampleaq

{ﬁ'léés@nﬁi.

The variaus typea of voices, 1.9., a@laratura,

| lyric and. . dramatic Boprano, mezzo-aomr&no, eontralto,

speratic and 1yr1e tenor, barltona, 1ight bags and baaso-
profundo, with new exampleg on gramophone records or
vireloss. | | |

{ 6 legsons )b

The ligh er Italien and French operse, 1.6.,
tneir atorlies with axeeﬁpta from the music, the meanings
ana.examples.@f.av@ntuza»vgria,.charusq,reeataaive¢
ballet, acte and seenes.

{12 1escone).

Interasting tales from tpe biagraphies af
81‘9313/0..-0 |

vk
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Mus&¢1ans“) .
(12 1essén53y'f

(h) | Theme and varistion, 1¢e., the forn BXpiainaa .

S with exceypte on uh? yi&ﬁ@ and uﬁintbfrupt@ﬁ recards

pleged afterwarda; (“Th@ Harmonious Elackamith" by
ndﬁl aﬂﬁ "Ai? with Variatiens" by ﬂazart)

| (4 leasang). L

(2 . Gene@al llstening to music played or sung by

~ the teaehep or by other $eholars, to reaer&s selected
by the teacher and others gelected and brought by the
seholars %nemseﬁves._ Thig . 1isten1ng should take piace
with very 1ittle camment from Lhe teacher. It is |
intended for the development of perscnal preferences by

the sonolars, I consider thi part of the tesching
of musle in the_ secondary eehool to be of péremount . -

' imporﬂaﬁceﬁ The series 6utlﬁned above in&ieatés'varieus
ﬁ&reatians élang whieh 1naivtaua1 tastee mighﬁ develop,
oand this fin&l pection provides the material upon whicn

' the capacity for taste cen functlon. . The diversity of

© recbrds which soholars will bring in these clroumstances
- ie exbrecrdinery.
" guide to the psyehologicel make-up of the scholar,

The records themsolves form a useful

(20 1eseons).

P

XTI

- BECOND YEAR/



{a) | Hore advanced examplee af binary and ternarg
| form leading on to great warka 0n11 on them, b

(8 leseons).

{(v) ..., More ndyanced romds form lesding to the
‘value of sequendes snd repetitions in music. . . |
{4 1e§s@ns).

e} . ‘the sonata, ive., ita general form with
¢xamples, analyaie of the first movement of the earl&er
Maaart s@n&t&s._nlp

{8 lessens).

() . . Furthev examples of Itallien and French opers,
their etories; ecomposers and ballsts.
| {12 lessons).

{e) _ . .. The tantata and oratoric s opposed to opera,
 Allustrated With simple examples. | h
- | - (6 1essons)s

{12 lessons)s™ "

{a) ) The srgen, 148 strue%ure ard methed et
' funetioning, types of works specially written for i%
with exemples, the dlfference in ischnlgue between organ
&nd piano playing. A visit to ﬁhafﬂﬁgﬁn‘¢f $h$’i@¢5ij»
chureh is.@nhexealiant manna%;@i.zllusﬁmatingwpart_af

this series,. .

T LI R T R o U P

" {8 leseons).

( h)/- e



(n)

(a)

()

(e)

{4)

{e)

_and biographies of the grest dencers.,

11lustrated by simple examplog, -

| COMPOSErs.
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Genersl listening as in section (1) of
Pirat Yeat, | |
{20 lessons).

LI

Easy_ex&mples,qi_ﬁgrm@n opera,'gth@r'xtalian‘
and Fronch opera t(x&eatzeé aas';éuggasm& ab@é; '
{16 lessons).

| The ballet; insiuding its relstion to opers,
fllustpeted with musie and pictures of corps de ballet,

~An intm&uﬁaim' to simpler chainber'msié,

,.».e., the inet.ruments, the purposse af Such mmbimtions,

th@ ¢lear cut beauty of such ccmt:r*apumal music,

(5 1e5soﬁs3~'

 An mtroduc‘bmn to gymphony; f.e4, its general

| foprm .e.mi purpage, ite monumental nature, illustrsted by

the "Toy Symphony" and "The Surprise Symphony® of
Hayan. | o

(6{1ééséﬁs)‘

The prelude and f‘ugtxe; i,llustx'atad with the

more compr*eneﬁsihle examples i‘mm Bach . anc?; othey - - -

{6 lessons).



(£).

{g)

(n)

{a)

An inﬁrodueticn +0 the concert@, 1ta form and
purposé ¢ompared wl%h those of the symphony, wiﬁn
nluatmt.a.ens.

(6 lessona).

| Further Wiographics. o
- {12 1essons).
.. .. Béneral llgtening.

| Lfé5 ie$§§ﬁ@)§3

. L
{

. Modern mmsie, 1bs. 6iﬁre@arﬁ for the @@ns

?entiéns of seale, mode; melodlc snd harmanic p?ogreesian

- and 1te consequent cémples%# freedon of expressmm

m'

{e)

(a)

‘advanced exsmples.

illuatrateﬁ with excmrpbs fraw "“he Fir@bira“ of
E*a?insm am otmr exmmplm fmm the mrks ot‘ Ram?.
Rimskiaxarmaksv nd athevs.d_ \_f a “ ; S
| - (32 lessons)e

. The development of the symphony with more

‘advanced examplef.

{12 lessons).

. The Gevelopment of the concerts with more

- (12 lessons)s
.. Fupther gxamples of prelude prd fugus,
| - {6 leasons)s

e eiaies
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should be avoided ag far ss possible in order that the
éehdlérvmay re@liﬁe that At is a means towsrds staff

notaﬁibn_and‘mot a senéra11y acknowleagéd métﬂé&"éf’

musical ﬁransaription. . 1 have found thab schalara

© with no idea of staff notatien very soon gain.s working

knowledse of it merely fr@m watching the score while
listening to the piece and at the same time find that

| their intereet in the music is very eensider&bly e

atimulated.

C e e We B,

CHAPTER IV/4eues
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. CHAPTER 1IV.




- ,M__xttﬁill,ﬁﬁ¥é h@aeme.alEar b¥ nﬁwlﬁﬁém'thé.
principles snunciated in the foregoing pages that music
in the school, be it primary or secondary, 1 not a
subject to be undertaken by the laymam, It would be
well to pause here and ¢onsider the duties of the music
- teacher, first in the primary school and then in the
secondary school, in order to co-ordinate the disjointed

refersnces to him,

Let us congider the position in an average
primary school with an enrolment of about three hundred
~ pupils. . Such a school would consist Of six standard

classas‘ag@_gwa_kindﬁrggrtenrélassas, It 1= not
| ﬁéﬂaﬁﬂaryﬂﬁgwt&KQJﬁhﬁ.Subfﬁ%&n&arﬁﬁ.inté ¢onsideration
a8 the work there, .shwm be taken by the c¢lase teacher,
who 48 well qualified to do it. There are then six
standards each of which is to have three periods of
. twenty minutes each per week. -é.ett aside on the time-tisble
| for @fﬁlnarmJﬁuséﬁ.lassqnss_w_Th&s.makeﬁ a8 total of
s1x hours. -In a&éi@ian t¢gth1§, there are half-hour
periods for percussion band practices for the juniors
and seniors, & pipe or "penny whistle" bend practice,
a wiolin“glgaahpractiee_and.@_a@mbined percussion,
whistle and v:*{isalrl_n.ar‘eh-estré.pract«ice’a'. This inereases
-the teacher's time to 8% hours. I recommend the o
practice whioh has been adopted by more enlightened
| _prineipaxs/...s..
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principals of primary schools, of setting aside one
helf-hour per week for gramophone recitals and/or
community singing for the senlor children and ancther
tor the juniors, If this is done the teacher's time
would be increased to 94 hours of formsl music teaching
on the time-table, This leaves the teamcher with 153
hours in which to 4o ordinary olass work. I have
already stated that other activitles such as concert
preparation, extra band practices and attendance a%
public concerte and recitals, form the extra-mural
duties which every teacher should be willing to undertake
in connection with the physical, spiritusl ani mental
development of the child,

In a secondary school of about 200 sgcholars
and & staff of about eight, the time-table might allow
two foriy minute neprilods per week for music teaching
and half an hour for community singing. There would be
two standards VII, two standards VIII, one ptandard IX
and ons standard ¢, making a total of gix classes and
84 hours teaching time. Another half-hour per week
might be devoted to listening to gramophone music or
actual recitals. 1In addition to this, the teacher
should be allowed free time during school hours in order
to take the orchestras, bands and choral societles out
of hours to the extent of about three hours per week.
The muslc teaching time now amounis L0 twelve hours,

leaving thirteen hours for c¢lass work. The objestion
ml@v......
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might be raised that teachers on the staffs of secondary
and high schools are specislists and that it is expecting
too much to require a teacher to specialise in music as
well as in another subject. I should like to point out
in reply to thie that standard VII does not require a
speclalist teacher and that it is quite possible for a
properly qualified musio teacher, possessed also of a
professional certificate, to take some of the general
clase work in this standard, At the Wesley Training
College at Salt River, the music specialist was
responsible for the music in the upper primary standards,
five secondary sta&%ﬁ?atlve training college classes and,
in addition, the Afrikaans and aritimetic in four

secondary standards.

The teacher's work presupposes an extensive
general knowledge of music and all the cuteide factors
which affect 1t. This wide general knowledge includes
acquaintance with all types of orchestral and band
combinations snd their instruments and the better known
works written for them, choirs and choral music, form in
music with examples, folklore and traditional, pastoral
and peasant music and dances of all countries, theatricals,
stage management, costume and decor, speech training and
produetion, In particular the teacher must have studied
voilce produstion, technigue of class singing and piano
playing to be in a position to train children's voices
and play the accompaniments; he must have a knowledge

Of/cceces



Ny, cmmﬁam Vaxzd parts writing in order to

’arrmnge pieees of muaic far ainging or yerfo;fffea bw"

vone af tha banaa;, he mnat unﬁers%ana elemenﬁary
1orchestrati¢n for bhﬁ same reaacn and muat be. ahﬁe ta L
, 1mpravise aacnmpanimenta, con&uaﬁ ﬁn orchesbra, ﬁeach¢
*thﬂ vzalin ana peasibﬂy ather instrumemts. . Abové~&11.
the musie teaeher oust be & tactful and caveful
vpra¢t1cal psyahalogast, peasassea of a vivid imaginatien
ana a keen power. of correlations . I congider ﬁhat;the
musia teaaher'a work 8 the ‘most 1mpoftanm in the
primary 5ehoel, nat f@r the reasan that ev@ry apeeialis%
'aonsi&e?s his own sub;eet the moat impartant, but
‘ beeauae &n 1arge sehools of the type We Are now oons
sidering, one bad class teacher on & staff of ten or
twelve only reslly affects the children under his or
her spectal eave or thst one subjeet which ho or shs
teacheei @hé musia téaéﬁerg on the other hanﬁ comes
| int@ oantaat wath avery Ghil& 1n.ﬁhe aehgol and 1t is
v'pﬁsaible f@rfa bad mueie teaﬁher to ruin the taate and
| fspoil the attiﬁu&e nf the whale achool in regarvd to

Umuaic.

1 have aﬁated mmm that ‘the ultimate objest
Jmf misic, in the aahaal is the raising of the general

;uultural 1eve1 of. the schalar and I have 1ndiaated the
'method whereby bhis may be attaineda The prapev '

".exaeutien of the methad X have autlimad demands the

.qnalities I.have. atataa in the ferega&ng paragrapm.w
. @R/Oinbct ,,  ;j’i.!.’



‘ehoum ‘ba.ke.

On, the assumptzon, tnen, that the Bﬂh@@l

v-musie teaeher muﬁﬁ be apeeialzy trainaé, 1% willdbe

S S

neces@ary now. to eonai&er the f@nm such training

IR I it




The College of Music in Cape Town and the
Congervatorium vir Muslek in Stellenbosch each pm‘VidG'% .
8 well ﬁasiéﬂﬁﬁ.threeryear ¢ourse for the training of

Behool nusle téachers. _The ecandidates for this eouree

ers usually arawn fr@m their own music students. A

‘high stendard of execution on one musical instrument is
;faemanéea“aaa‘th@jﬁénrséjlncludeé hermony and aoantérpainta
~ forn, appreciation of music, ear-training, method and
_ technique of teaching, tesching pactice and studies in
Y'Vbime production,. breathing; &1bii%ﬁ;:ianguage and other

negedsary. appurtenannes 0 g@od teaehing.r - Teachers
who have undergone this gourse Qf training are seldom
ﬁueeessful in their WOTK fvam the psint of view of this
thesis.g I do not nean to suagest that they are badly
trained or equipged or tna$ they are not inbued with a
singere desire to meke & success of bheir work., I am
@énfiﬁeﬁt'tha% ﬂh6.&i£fi¢n1£y‘argpaag»in the first place,
besause throughout the 1ives of such people the emphasis
has elways been on performence on An instrument rather

than on genersl musical cultures in the second place,

 bocause they have not been trained as general class
teachers, with the result that thelr attitude is not

sufficiently diresied to the e¢hildf and in the third

plage; beceuse they are trained 1n & ¢ollege of music

- and not in & faculty of edusgtion or &?aining ﬁellege¢

This/o-boo :

See Sahedule G -

@f - Boe P
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This third point results 1n lack @f proper arientation et
between teacher, school and.ehild- - I have atabed before
that the good music teacher should be able to correlate
:.;ﬁxﬂ'muﬁie{ﬁéaéhiﬁgywigﬁvat&ef'ﬁﬁbjééﬁaa""The importance
of this ba?reiation5aaﬂﬁ¢t»be=t@a highiy stregaed ana
tea&hers who have undergans this thrée-yenr sourse @f '

i training vah never be expected to correlate th@reughly.

I ﬁhe?Q& 1ike 6 émphaaiae again that Yack of proper

: éafrelatien resﬁits in an attitude of mind which regar&s,4
‘maaia a8 8 eubject diffewen% in BoOmG iusxplieable way
from t;h_e _mvhei‘r subjects. .._.Ha@haz‘ar@ teaching and the
iaﬁk of a scientifically plenned »svliamaa, soupled with.

- corifused ideas as to why music should be -t’aught at au,
 hap completed the haw@&, denving tne ahil& wiﬁh th& 4dea
:ﬂ=that, not only i musie d%fferenﬁ fr@m other sgubjects,

. but that it is sm_aa@hmg _mmsabm and quite beyond ‘the

" comprehension of the ordinsiry Rugbysplaying boy.

 These teacheps, trained at the eolleges of «
er the eaveful guidence of & wise prineipel -

';.mmgic,gg;
‘are extremely useful in lavge schools satering for the
children of the upper social cleseés,  Such children.
 comts to school with some cultuval background obtained in
" their homes and would not be too li&b,ie to the

| disebilities I have cutlined. - With the necessary .

| experience thay“WGulag'fuf%hér,'%6 &sefu1 on the staffs

" &f %raining,aallegés ana fa@ultiee af education preaenting

a/oétuad



& oné~year post professional.musie endorsements

| On. the other hand, the universities of

Gape mmwn;anﬁ;Stallanbﬁsah,.ﬁﬁr@aghfthéir fagultles of
@@ucatianiuﬁifﬁ?;ﬂ one-year Higher Primary Certificate

 'Em&arsamaﬂﬁzlnhmﬁaiﬁg”« .ﬁﬁ&miiar~9ﬁﬁarﬁément;aa“néw»
affered at th@,Wﬁiiiﬁgﬁ6n~§main&ng @Q1lege*aé'frﬁm'-f,;

- Janvary, 1938»@- Thie form of training school -masic

 tesghers is far nore in aocordance with the principles -

 ‘1a1d ‘down in this. thesie. 8 BT

aregprgvi&a&gwhere:ﬁhig;endﬁrsement'maf_be obtatned; |
they are within a few miles of one another in the South
FWestern gorner of the Cape Province.  The numbepy of |
¢andidates presenting Lhenselyes for these courses has
boen small for peveral yoéssons, -Firsﬁiyg,ﬁhe'e@nﬁigaity
of the centres aplits the ﬁﬁmbéfyaﬁ condidates;
- géoondly, the renslsgance mﬁrééh¢61¢mn$ie*has not yet -
balten place 1ﬁ~$auth_africa»ﬁith the result that
“ﬁaathﬁritieavh%v§'ﬁ@taﬁet;realiaea'ﬁhe néeassi%y for -
epeclalised musle ‘eachers and there 15 11ttle deriand |
for them; thirdly, it 48 cconomieslly impossible for =
students in &izﬁ:ﬁﬂ*’nt,ﬁﬁa@eﬂ Who are not Wwell off to ¢ome to
Gape Town for the endorsement; and fourthly, promising
dtudents in the colleges of music ave being encourdged
%o follow thelr own three-yoap Sourse. |
| fsionsr

#: Bee sahe&ule G, end pe 2l in “The System"
s 8ee Bcheduls F. o
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I am anxiaus to see a dQVelapment of this .
snﬁarsemant syatem ef trainiug teachers of schaél musme.
'xt aannat be deniea that. of neaesslty. eueh teachers |
'ara eble to play. their parts 1n the activitiea of the
’aehaal and gain the respeab snﬁ canfiéenoe of the pupils
more ﬂ&turally and rea&ily than these trainea by the
'aallegeg of musin¢ _ Tha zatter nave spent their cemplete
sﬁuﬁent earears in an atmosphar& of pure musio and are
Bp@@i&lists in mueie an& nothimg mOre. It 13 only
natural that thay e@me ta be regarﬁe& by the pupils aé,
people somehﬁw differant frem the ardinary teaehera an
the &taffe 'rms abt.mude qume nammny is applled h

It is, of eaursa, abvieus that all tha |
%heoretieai anﬂ praetieal knawleage, 1n additian to the

rich baeckground ef general musieal culture neceseany

for the sueeeasjfg teachew of sehaal musia, cann@t ba
digeated or sven pﬁesented 1n E: eme-ysar past prafesBianal .
.eertifiaate eoursg. F@r tnms resson the entrance |
aualificatiena far & course of this ﬁature would haVe
t¢ be high. x sugseﬁt ﬁhat the candiaate must have
.reaohed a atandard of p;an@ pl&ying equivaient to the
__Final “xamxnatman of the un;versity ef Seuth Afriea,
-mast have & knowledge of the elements of harmony and

:cownterpaint anﬁ an elpmentary skill in violin playins.

?r@per ee-aperatimn hetween colleses of music,

. edueatlen/...a.
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education faculties and training cel‘leges wéuld result
in the diverting. of prsmlaing muaic students to bhe K
Mmary or seeondary. tea.chera' eoursea, ta he t’anewed
‘ up by ﬁhe émenyear post prefeaaianal eer%ifieate course

T prcpoee te outline belaw.‘“_v_w‘



. . The gourse of training should be divided
into three parts, (1) Theory, (1i) Metbod snd .
{811) Practice., It is of course assumed that the

#tudent. heg undergone eight or ten years' instruction

in pisno playing, end hap gome elementary knowledge of
violin playing. _ In addition, he has command over the
te

elements of hermony end gounterpoint,  If the -,cébndi.w
hee no knowledge of a -ﬁ;ﬁtﬁen@é& instrument, & pméieibn&l
-é@ndﬁ&é-ementa_ might be allowed until such time as the |
‘student sabisfles his exsminers in regard to the neces-
sery proficiency. The course in theory would provide
the cendldate with 211 the necepsary information and
- material for his future teaching; the lectures in
method would show him how this materisl is to be éppli‘e&.
while the prastige would give him facility in the
practicel exseution of whet he hes learned in lectures.

 The generel pontent of ssch of the three pwﬁgﬁ
i outlined belsw and, later, I nave drawn up & table
which shows ¢lesrly the distribution of the work and
. how it may be fitted iato the years The number of
| lescons which should be devoted to easch facet of the

. work is elso indicated. .. .

Loctuves 1n hurmony and counterpoint would
| ' | ] bG/bo-..o
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be given to & rather advaneed standard and Qe‘?ﬂ@pedg ‘
during the é@@ﬁﬂﬁ$§ﬂ $hirﬁ.qu&?ﬁﬁﬁaltﬁsaéiu&;_Gﬁméaﬁitianf
,of simple musical forms like the elgmeatary,ian@ﬁ ﬁéﬂm@;
?Qﬁﬁdg_?QQﬁﬂﬁw%Q@§$t$Qﬁf§Q¢¢?3§Q5§,-Arﬁaﬂgﬁméﬂﬁ_ﬁfiﬁénsﬁ
| §njtWQgM&hxae,gnﬁwfﬁﬂn,p&rﬁs;uaéhwgll_&agthaqwritzng .
Qf‘piana.ﬁ@c@mp%%imeaﬁafmquuﬁéw%aﬁaq@ﬁgea.;nmtme,ihir@

~quarter, while the fourth ousrter wuld be devoted to
ai}e‘fnenf;ary_ amhééimatim .m‘t‘h particular _‘rei’feren@ev. %6
_,seorlng for sueh ingtruments ss the teacher would be
'nkely to teach in mmeﬁ. ‘bands &m archestma. Lo

. ,_@nﬁjhistéxyggf,musie aaur§a would ineclinde . . .
& general survey of the, historieal development of music
,w;th,e@me,reier@ﬁ¢a_%9ath@ drum, pipe and iyre stage,
the mﬂs&@,ﬁf,tha,anﬁianﬁmglaaai@a;_aui%ﬁfaaawaﬁa the
music of the middle sgess early inglish music of the

Tudors and Stuartes . 8 more detailed study of the birth
and development of the opera and orstorio; the progress

pf msﬁmema‘l muaih duyring i‘-hé Beventeenth and
'»eighteenth centnr{ea, wibh particuiaw reference to
ﬂanaalﬁ4J.S§UEQ@@¢,E@y@a,”m@zar%.@aa Beethoveny the
fam&n;i@-@Qh@glv@taﬁeéﬁbe?@@g5¢humgn§,fﬁeriiaz; Chopin
'at-ié; others P the. @ﬂwt& of -mtmﬁaﬁ; tendensies in musie
as exemplif 1@@1 in the workg az' Buch composers A8
Bamdin, R!.msky-mrsakav, 'rachaikewsky s Lisst, Dvorak
amd Grieg; the modern mh@el of Ravel, Debussy, |
Stfﬁﬁiﬁﬁkip,ﬁl&ardanikakhﬁﬁaa__themQGpular”ﬁehaﬁi‘éf
masis of Gilhért'an&.salxivan,-R&ﬁhara Strauss snd

_ Geleriﬁge-maylor; biographiaal eketches of the great-

B mueieiana/a....;'
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musicians along lines set out in Percy Scholes'

“The Complete Book of the Great Musicians". The course
is not intended t@d be detalled, but to give the student
a comprehensive view of the major events in the develop-
ment of music and a more complete background upon which
to draw in his subsequent teaching.

A series of lectures would be given on the
orchestra, its string, brass, wood wind and percussion
components, the structure and manner of playing the
instruments, with some refsrence to the historical
development of the more important ones, score-reading,
placing of instruments, conducting, and a general

knowledge of the great orchestral works.

A background of general musical knowledge
would be built up by a series of lectures on form, with
extensive gramophone and orchestral illustration.

A part of this series of lectures should be devoted to
programme music, with reference to the devices employed

for obtaining effects.

Towards the end of the course, a short series
of talks and discussions on elementary aesthetiocs should
be held, By thlis I mean talks on the art of listening,
the training of taste, the relation of the arts to ome

another, the perception of beauty and the smotions

and/oocooo
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and their pelation to arte
© & ghort  courge would, also be glyven.on gostume
end decor, stage menagement, lighting, making up of = -

The initial lectures would treat. the physiology

" pf the saris 1395@%1;%7 the@u‘ber and middle eap .,

nerve and. the eustachisn tubes  1ts Junction ~ the

trandlation of yibrations in the atmosphere into auditory

‘stimuli, 1ts controlling function over the voeal cords

and hence its importance in the teaching of sight-resding.
The voeal cords would be treated in a similar manner:-
their structure - the larynx, the cords, the controliing
museles; their function - speed and intensity of . <
vibrasion as controlling pitch and loudness, the.registers.

' The lectures would procsed with the function of the

breath and that of the controlling muscles; the pharynx,
mouth, speech oreans end nesal cavity ss sffecting the

sounds produced,

' Procesding from this groundwork, the mext part
of the method work would deal with the subdivision of the
&355°n<*ntﬁ-155u3@mp@ﬁeﬂ$$aaa;gugggsted on page 36.

This would lead to the.proper slternation of léssons

to be devoted to listening, ear-training snd eight-reeding,
and to song singing.

» The/seese



The method course would include & series of
ﬁéé%ﬁfés:oé'féiééi'bréaﬁﬁfana tone contrel as applied
ﬁ@‘ciagaee;vthe'registera and theif‘faage'with exorcises
far thelr devel@pmenﬁ. the functioﬁ of the breath and
exereiaee for the development af eontroi ovey :
inspiration and expiration for degreea of louﬁness, and

exerciees for the impre?ement af tone,.

‘?he'ieaturéﬁ’W@uI& nnw7pﬁaaeéﬁ to the more
important work of the presentation of sar-treining
‘méteriéliana'thé testing'ﬁhefeaf'hy éighﬁ-rea&ingg the
with the primary aehmol an& its presentatien also a8
voutiinea, the whole ta be camprehensively demanstratea.

These 19¢£ﬁres would be'fclloﬁed by others on
the psyah@lagieal aevelapmenﬁ of the ehild from the age
af three or four to the sge of sixteen or seventeen,
with amphasis on the 1mportanee of the particular etages"'
and their éffeet upan the types of song ¢héeen. In this
series the methad of song teaching would be dealt with
fullyi- the relative importance of “by ear" and
"slght-reading" methods, the importance of proper
earrela%ian, the %réatment'of the7words in the éame”6r 
preferably in the poetry lessens, the cheice of gong
material the treatment of part einging &nd the place and
treatmenﬁ of aammunity singﬁng. The 1mportanee of
ereative aetivity en the part of the child woula sls0

' | ha/;.ﬁ...
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bevatreéseﬁ and the methods of encouraging. this by means

of melﬁ&y making, rhythn tapping and free harmonising

1n the higher stan&arda treatea.

The aaurse ﬁonld éonciuae wlth the method of
con&u&ting listening 1easane~- the;usa of the 933“6, 
and gremophone, a suggested 1ibrary of reeords, methods
3”»@? p?956nt1n6 programme musle aﬁ% the compositional

\dégiees_afwiimé,jﬁemﬁ@;‘@aae,~inétrumenﬁaﬁian'aﬂa-désfeev

6f loudness, the preéénﬁatian Ofvihé-@reheé@?a:and'itg
 fnstrus
| bie@#aphies.ﬂ;ww,, et

ents and the tﬁeatment of uomposars and’ their

:The'éb@vé'éé&véé”ﬁb&l&"havevta be ?iénly and,
’ eempreheneively &emanstrate& with actual classes and I

- wéuld suggest 8 minimnm ef two such aemonstrazion lessons

per wesk,

| The student 6hould be given as much opportunity
£6¥ actual practice as possible. —There would be one
 practice lesson per week during the first quarter,
prepared and given under the direct supervision of the
- method. Adecturer, thr&e &ﬁ-thg'secondfana'flvé in the
- third and fourth quarters‘ _In sddition to this, the
Student would be expected to take ‘over the complete
. musie teaching in 8 selecbeé sghool for one week in the
thirﬁ and & fartnight 1n1;he fourth. quarter. 8
| b Y P



- 152 =

It 1 ascumed that the student has reached s
*faﬁrl?Vhigh;ﬁ%anﬁgr@fafiperfﬁnm&hae-uﬁvtheapi&ﬂ@“én&i
@n&,l@ssén'peﬁ‘wéekgwaulﬁ, thepstore, be sufficient,
‘The materisl of this lesson should be confimed ﬁc-'-i
tﬁpr@vlaatiaaiv@ra@gpasitian._iﬁter@reaatiaa, Eigh%éV':
:faaaiag;j&mﬁf@w&ﬁa@i@ﬁwai-ae@bmpanimenﬁa5 ﬂ@eampaniméﬁ%;
fth@-1éaa1ﬁg¢@fg¢@mmun1ty,aingingvana-seﬂéﬁal dexterity
in the manipulatian bf the key%oard for purpoeee of

111%13’3}1‘&%1@21. A e

, 3 TW§ 1é§9ﬁﬁﬁ§PﬁrfWéek should be devoted to
Zagsﬁns’iﬁ ﬁiblin-playin&\andy,if poesible, a further
two Lo o wind instrument (prefsrably a trumpet). |
fIt 18, however, 1ikely that few sbudents would be able to
sbpe’ with s third instrument so that the time set aside
in the time-table suggested below for the study of this
iﬁﬁt@uﬁent;-may'be'alibited o one oy more of the:ethe?'
_ﬁﬁbjeets." on the ather hand, a knowledge Sf a wind
')Anatrument is of greab ampor%anee 0 the sehool musie
| .-taaehe:m hot only for the pu
~ ‘band, but also for the command and baskgrowsd it provides.

o

poses of starting a brass

o oppertunities’ for and Anstruction ipbonducting
¢hoirs and smali aembinations of anstruments would be
*praviﬁed and e@neert attendanae at 1e&st onaé per week
fwaula be emmpuleary.; The stuaent wauld, turther,'be
*@R@anbeﬂ-ba,@r0dn¢eg.pra£eraﬁavaiﬁh puplls frém s
'pﬁa@%iging sahéal,‘éné-sh@rtraaﬂtaﬁaféﬂd a schosl concert
eontaining a,ehildran’s operetta, | ' o

| | IndLvidual/cee. .
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' Individual lessans in siugins and sposéch

itraining would heve to' be taken by vach student, unleaa

the suthoritics are satiefxea 88 to his proficiencys

At firat glan&e this tourse may appear to be

;%@a 1@ng and involved to be within the capabilities of

s&a&ea@q‘in,ﬁhe&éhextwap&eé.qf @pe‘yearu ? It~masts‘f'
however, bo remeiibered that any course which has

 preténsions Lo the équipping of a specialist in any
‘subject within one year must be n weighty one and must

take into congideration everything which will affeet

‘the teasching of that subject, elther direstly or

indirectly.  This course may be fitted into a year of
four gquarters, sach aangis%ingvaf‘appréximaﬁei?'ﬁiné

weeks. It 1s proposed that the student should devote

thirty hours: ta the work per week» o

The following 1 & plan showing how the work
mey be distrituted over the four quarters and giving

_‘the number, in trackets, 6f hours per week to be

devoted to vach facet.,

| FIRST QUARTER/.essss



Iheory: = Harmony and counterpoint (5)t history of

musie {5): instrunents of the arahe@tra (5).

" Hethod: Physiology of and interrelation between the
~_ear and vocal cords (5):. demonstration lesson

(1)

lee: Plano lesson {1): wiclin lessons (2):

_ wind'instrumeﬁt ieﬁs@nB {2): practical
teashing, (1) iuaen&ncting (2)._'gramophane
;reaital (1).

> B P N T LV

s Hermony znd oounterpoint snd composition (5):.

history of music (3)t ' seove-reading (3).

vﬁéiﬁad;, teﬁéan arrangement and'alternatién {5)s
volee and bre&thiﬁg axgreiaea (3)

demonstration lessana (2).

xﬁ?“ﬁﬁ“ﬁﬁﬁuﬁéﬁﬁﬁsavlﬁlin ﬁn@,ﬁiﬁd'instﬁument lessons (5):

. gvamophone recital {1): prastical teaching (3).

¢ .Composition and arpangement (5)¢ history of
musie {2)1 . eompositional devices and

 programme mueie (2)s' form (2).

méfhaaif{QE&réfﬁainiﬁg,hnd,Bighté?éading (5)9
.  psyehology {2):. song teaching (2):

demanatﬁaiian lessons (2).

g1 Piano, viclin snd wind instrument lessons (3):

practical tesshing (5). ..
FO!JR’I‘I’V“ LR )



,,Orchestratlan (5) | history of musie (2):
tgrm.(?) elementary aesthetiea (2)" o
_ costume, decor and production (2)s .

| EapetPaining end sightereading (3):

" .?¢#ﬁhéi6gy:f9§* Bong ‘teaching (2)'
damanstrataan lessans (23‘ ‘

lce: Piano, vmunand wind mstrument lessons (3):
~ practical teaching (5).

R IR T

GHAPTER V/sssse
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~ In Chapter II, the importance of the ear in
ﬁhe aet of singing has been stresseds I #aﬁé’ pointed
out that the main factor in successful sight-peading is
| ﬁu?&1kﬁthiﬁéﬁnﬁyfw@n@.ﬁﬁth@ﬂﬁ}Qﬁ«&ﬁg@m@l&ﬁhﬁﬂ& this
have'bqea_ﬁnggeﬁtga.ﬁnwwha 1ntelzisenm\teaqherf@f:musie@
"hﬁwa?@rg~Wiiiﬁm$qﬁi?e.ﬁ@ﬁeaguiéﬁ:as;taftne_gaﬁaciﬁy of
‘the ear to perceive piteh, rhythm and harmony o base
hifs work upoen. a. sure, foundation. In oprder to provide
fh&s.fbgadatign.ﬁ1Lde?1saa~a,5ﬁ$@eaaaf.tes$e~ahalappiied
then to a number of sehool childrsn, I propose here .
to present the results gleaned from them,

- The particular purpoge of the tests is to
show whether there is any, aifference in aural perception

{a) between children in the pﬁimary and secondary areas,

'”'(b} between boys ana gmrls and (c) among the vracial.

* groups making up_our gchool population. . The racial

groups tested were . . . -
EUROPEAN ' {boye Trom Rondebosch ngh School
_ for Boys snd girls from wynbers
High School for Girls),

-‘cﬁPu COLOURED (fram we$ley axid Zonnebloem Training
Colleges and Practising Schools,
Balt ﬁiver and Cape Town, and
S’G. L\ﬂce ﬁ Sﬁhﬁélj Sal‘b ‘Rl‘ve!‘)g

 MALAYS AND (frem Kigling Street Moslem Seh@@l.
INDIANS Salt River, Rahmaniyeh Institute
’ ‘and the Mﬂlr gtreet. MQalam SGhaal

¢f Cape: Town), and o

NATIVES _ {from the Osborn Primary and Secondary
, , Sehoals. NMount Frere).

For purposes oﬁﬂabnvenienae I shall refer to the
‘Malays and Indians as Aelatics, |

E/i,o“o.f-.qo_

‘#: See p. 39 et seq.
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I have tested two hnnﬁre& pupils from each
'graum, subdivided as followst a
= - B0 boys over twelve yrs.
FOUR GROUPS (1.e., Buropesn,) . 50 boys wp to ‘twelve yre.
‘" gepe Coloured, Asiatics, - - |
Nﬂti?@ﬁ)y Q&ﬁh   @'*va_ V{ay ;5Q'51?15’@v§?“ﬁW9l?S‘yrB@
| . 50.giris up to twelve yra
| Pupils gver twelv@ wore 1n m@st aasee taken fram |

. eéwmary aepa ~tmema and theae ﬁp ta t.he age of twelm

- from primary.

~ The pupils f‘@min@ the mtme group 'w.fei'e‘ taken

from e aéhéélfat,ﬁpuﬁ% Er§re'in’ﬁh& Traﬁekei in ar&ef't@
o @%ﬁﬁiﬁ]?ﬁﬁ&l@ﬂ ﬁhiﬁh w@uia be a8 far as posaible free |

- frol

hed, for the most part, been instructed in their mothar

s outside influence. Unfartunaﬁaiy, these pupile |

, tangue g6 that thelir mability t.a unﬁamt.and Engliah
prapefly aampelled mne ta make use of an 1nterpreter for
the teste.  Then, t00, very few of the scholars had
any accurete ideas of thelr ages; haéé’.ly any had ever |

geen oy heard £ pisno whish was perforte used for the

. harmony tests, aﬁa he rhytim test contained rhythns

which, slthough common enbugh to Western music, aaemed
$6 be totally f@reign to ‘the feirly "raw“ native'a ear.
The sverage age, as faor as it could be ascertained, is
eonsiderably higher in such eefhal“aﬂ than 1t 1s in the .
sehools of the thiee ataer graups.' Thie ‘means that
the stendard of sahalastic aﬁtainment of the native
pupils forming the age groups tested, is much lower
than/seeees
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than that of the others.. Over half of the puplls
tested had never used.s pemeil before as all their
writing 1n,sqhﬁal,&s,dﬁne,uﬂehda's;ateww;ﬁhgﬁﬁegréagltw».

~hed f@r”tha.moaﬁ,pargmpa.bgyd$s@ar&ealx”;;,J,:u

41l the twa'huﬁdred ahildren were tested
eﬁmmitaneously and were aceammadate& in 8 large churech
building with excellent aeoustzc praperties. , ?hcy |
were divided into elght groups esch under the ,supemmn'
of & teacher who chocked the correcting of the tests:
Thoge pupils above standard 1v were. given printea forms
wnlle the others weve allawea tc use alates upon which '
the necessary numbers ana heaaings ha& been copied pricr
,:t@ the taking of the teat. "

In view 6f the disabiiities menﬁiened abave,

I a6 not think that, amy scientific value should be =
:attaehed to the reeulta @btained fr@m the nat1Vea and
x,have._thareiares_pmiﬁta@ them from the grephs following.
'Later‘theré'is a'éréph'whieh éﬁdwé'their percepiian ef
piteh, rhythm and harmony ae compared with each other
'ana as eampared with tae general aVerage of all Eour

- the sroupa-””.muhh.waNM‘NWHuyf“;Y1I'v.,; o L

The test for piteh perceptian was the same a8
.that applied by the Departmont of Peyehalagy at the
University of Cape Town.,  The apparatus,cansistea‘or



8 pet of. tnnin@ farkg. gleven in number, . carefully
'graaed in piteh from the atanaar& A.. of 435, vibratiene
per second; through & series«af.ten ferks$wrespeetively,'
y, 1, 2, 34 5, 8. 12, 17, 23 ana 30, vibratians per. .
'segand,fastﬂr”ﬁn%n,&ﬁe,ﬁ&and&r@., .The forks Were fitted
86 & vesonsnge box and struck with a felt-padded hamner.
There were ten ’t»eew(vw@ere& from A to J:) to each
af‘which %h@fé'wére tén‘anﬁwers.ﬁhj Test e consisted
.of fitting the standapd A. end the f@rk dlffering from
1t by 30 vibrabions per second to.the resonsnce box .
ama'ezrikinafthém?meﬁnﬁimaau@ﬂe'afﬁet_the'other@ 1g,f
differing orders, while the pupils had to put down on
_@apar‘whetﬁar;ﬁha £9rku$tranEfséc@n@;waguaighex»993v
 lomer than that struck firet, For test B., the higher.
fork wes taken out and replaced by the next, which
| differ$d from the standaprd by 25 vimrations per second.
These were stiuck iﬂ {he Some manner. .;nmth;giyay,tpe
series of ten forke wers each compared ten times with
 the standard, the higher fork in each cese being
replaced by the next higheﬁt, giving & total of one
hundped angwerg, .

In the test for rhythmic perseption I tapped

thmss  The ﬁﬁmpéﬂéhté of ten of

'twenty pairs of rhj
these pairs were 1dent1aa1, while they differe& in
greater or lesser degres: in _the other ten,  The pupils
were moquired to write an "s' if the eomponents of &

~ palr were identical or & "D' f they differed. At the
_'cempletian~gf ﬁhia-bsa; it Wa$ repeated, buﬁ.ip,auaifter—>
“ent order, thus giving a total of forty mnswers.”
o The/ees e
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The test far harmonie pereeption e@naisﬁeﬂ
in etriking a series of chords on the piana and repeating

the series with ane of .the chords slightly c]iﬂ‘ ,
mhis,praqesﬁxwaaﬂaﬁpaaﬁea twenty times,  The. ohildren
were ﬁ%quiﬁeﬁmﬁafput,éﬁﬁn;Whiéhcahard.had heen;@hanggd.
In the firet five serles fwo chords were used, while for
 nos. 6*1G;,1&%15_&%@“$6ﬁ26;;6efias,ef;th?ée;.f@ur,aﬂ@
five chords wers used respectively.  This' test was also
%meapmmwmmﬁm;mwgmmgB%wlﬁ_ 
forty &ﬂs‘wm~x el l.
| 'wataﬁlé‘@f;ﬁﬁeﬂ§ea§§jxwith‘%he{cqryaat_anaﬁgns.
W11l be found in Schedule J. attached. =
 The teets were corrected by the pupils -_thém*"

, agl?es.uﬁéergthewaupe?visién of members of the ﬁtaffﬁ ;
of the verious sehools. The answara were read mut by |
the tester snd the pupils tiaked or crosged them R
'aaamrﬂiag;x;} 3 short nerxod of rest (4~5 mimutes) was
allﬁwe@faf@gr;@aahmg@rxgsﬂgi_teﬂts and eonditions were
mede as gimilay a8 p@ﬁéiblé-n The tests were appliea t@
- groups of between fifty and one hundr@ﬁ puplls simul~

~ teneously. mn,“,;_wl_
In;eaah.gr@apfa‘iarger num@er<thanuwaa-aazua11y
and o@h@ytgven%uﬁlitiaeaw'ulhs.PaﬁﬁrﬁaWGE%_%f$erwarﬁs

carefully scrutinised and those sbowing definlte signs

®: Boee Behsdule J.
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of e@p?inga,ar,%hasevWhiah”WEré;imearreetiy‘fillaé_%@‘.

. mwere discanded, In the Asiatic group, for instance,

1 noted one 1ittle ghrl who bore every cheracteristic

_Hex nemey 500, was & Europesn one.

of the Buropesn.

3

‘Hop puper was afterWar&s found o differ very. markedly
from the aversge inlthat graup and was &isearﬁéa.Af,In

@he.pr;maryhjq@up the ages were restricted to tén, eleven

aﬁﬂ?ﬁwélvefy@ara@uan@,ia;hhe,aecan@azy“gwgup. to thirteen,

| fourteen end fifteon years.

haeu 7-7:3 4 haa anly two pueﬁibae answere anﬁ, :
tnerefare, in order to ébviate,the p@ﬁsﬁbiliﬁy ot
abtaining 5Qﬁ by suessing, the usuel prﬁ@eéuve in auah
teﬁta of subtracting the mumber &f wrang ff@m the nﬂmbev
| of correct answers wes adopted. On the eame prineiple.
each piteh ﬁiff@rgnﬂa.whieh.yiel@e@.RQBs than eight
correct answers, was deemed to be below the threehold,
while those yielding elght of more wWere doemed %o bs
aboves ﬁhﬁe 1t wes @osaihie to ég%ébﬁigh-tﬁéfthréshaia
of pitch,percepﬁiam of eaah pumii, and the tobtal saare

, eut 6t f@ﬂty for rhythm and for ;Tjgaﬁy;f ?haae B _
ﬁhresh@lﬁa and secores were Lhen tabulatgd and ﬁhe graphs

following uonatrucbed frmm.thﬁ tabulaﬁian.

For purposee of faeility and ¢1arity, 1 have
gréuped the results as foilawa;- '

P ITQH/& (Qr‘ ‘* -



A

I ,=ﬁ_v.(Threshela Scara ﬁut ‘ﬁgare aut
ST o ln ‘2’&?&53* 1 6f 40, ,:' of ﬁ@c

PITDH

o
A?E
f%

. Good pereeption. .. . | 1 | . 36 -_-ﬂf,*,ﬁe;g

o E;

 Fairly good perception|

G

 Hedfum perecption . |-

D

Falrly wesk pevesption|

B

- E IS NG N
&
&

Wesk perseption . | . |

PRV

v.:?,; ;;, Tmus 2 pmpil ehbwing a2 th;ewneld ef 2 far

| pitnh peraepti@m, an& soores of 6 and 18 for rhythm anﬁ

ham&@ny respeétEVEly, w&u&d be. eiasaea ag ha?iﬁg keen
mitch, weak rhgthmi% an@ me@&mm harmania per@aption.-_

o Tbe &?erages far the greuué hav@ been ealcniated
by a&aing the peores together and dividing the tatai by
tha number af subaeetﬁ¢ ~ In the case at pitch pérception,
X awarﬂeﬂ ths fa&lewmng éeeres for éaah thraahoia.~ ;

Threshold in vep:s.% | &

Jorl 2l 3).5] 8| 12]17].25 |30 |nene.

.
score out of 40 (40 36|32 28 |24 20| 16/12]| . 8| 4 |0

... The following series of graphs compores both
boys with girls end sscondsry seholars with primery pupils.
-,?aﬁféimfi

#: vibrations per second.
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, ‘l’he grapha show the &ia*ﬁribaticn of pitnh, rhs thmie. and
hermonit pertsvbion among mrr:rpeans, Golaured and .ﬂ.siatiaa.
In all @Papw the lebters Bay Bey Loy De and Ko rwriﬁaatal-
ly &emte rfedppctively g@oa‘ falrly goaa merli@,m, fa.irly

- weelx and very weak p@reaptwn, watle the figures "

vertically are the number of & cholars.

. /,a sEigve
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T It. will be noted tha%:., with the exceptmn ei‘ :
;qranhs EH and ER, there is & Varv cioae simzlarity
between the aiaﬁrﬁbut&ans af seores of primarv ana
ﬁsenanﬂary pupils,. as well a@ beﬁwe@n thoge of b@ya and
giflwv.:\ﬁw1%§9?4%E%Q@JW$llwﬁhﬂw.tha% the tests ap?@&ed;
were noﬁ_%b$Q1ﬁﬁ§4%9%§@Qi#r§e§&?@iﬂ%§iﬁn;Gf"Qﬁrﬁéptﬁﬁnft
& short period @i‘,‘,é‘émal_ﬂﬁmiﬁing is shown fo pr'.é&iueé# |
significant superlority in one group as compered with
another not 8o trained.  The boys ﬁéﬂtﬁﬁ‘iﬁ'thﬁBGI%WQ
 graphs (EH and ER), Weve all teken from one school
where tha.&ypﬁmﬁf,ﬁraiaiag,&irﬁérsfmaﬁeriallﬁ‘f?ém_that
| given in the dehool from waich the glrle were seleeted.

It may, thereforc, reasonsbly be concluded that
the factor of tralning enteved iuto the tests whieh -
pﬁ@&umegwthﬁzﬁiifegengé,ﬁﬁtwaﬁm‘the'baya and.ﬁ&e slrlie,.
Thig maﬁ@ﬁiﬁﬁg is futther eusporbed by the fast that
there is gome measure of gorrespondence in the primary
and sosondary pupils from the same school,  The
difference in pilich pepception ip ot so significant.

The explanation may be found int be fact that pitah
or nelody is tie mosh obvious component of music, 86
that the ear becomes move aware of it them of the

chythm or hermony.

From these grophs and the explanations of
the d1$¢¥393ﬂ¢1¢$,14ﬁa?ﬁ.&@?ﬂﬁ@@ﬁa:iﬁ_iB safe to assume
that‘théKG,iEM@Pgﬁﬁfkeﬁ‘ﬂifﬂéﬁénﬂexih‘aﬂfﬁl percé?tion

| Tetweon/svesss

®: See p. 175.
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. between the primary and secondary or the male and
female components of a homogeneous echool population,

" This fact has an importent bearing upon the matter and
method of music teaching. It 15 obvious that a eige
nificant difference in pitch pergeption, for example,
would have the effect of changing the emphasis in the
aural training work QQWards,thé-improvemenguaf the
 @0mp9nent.wh1éh is weak in this resgpeet; the selection
 of song materisl for enjoyment would be affeeted in
16rder to cater fa# that side of perception which ié
keenor, while the_train@ng_of taste would also be
atfected asoordingly. - |

The$e graph9 tend to show, then, that the
material and method of the primery and secondary school,
far,bays.aa;welifaghféx girls, should be the game in the
same type of echool, except that psychological differences
between the sexes should be borne in mind in the choice

of material for enjoyment.

Assuming that there is no difference in aural |
pereeption between the components of & homogeneous group,
1 have combined such components 80 ae to find the dis-
tribution of aural perception of the whole group and to
@ampare.the,seie@te& groups (Burépesn, Coloured and
Aslatic) with one another. Comparisons of pitch,
roythmic and harmonic perception between the thire groups
are summarised in the Following graphs. |

~

/'N,'OQ.'O'O.
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_ y The m@st nateworthy feature of these graphs

is the weak piﬁch peraeptien @f the Asiatic group..

~Gut of & total of 200 children, 143 have vary weak |

K pq@ge@gggns (,A serutiny of the answer, papers Bhowe thab
tp@‘gx&rg@gﬂinagl%y{1a¢sgkanmberﬂpf 115 out of 200, or
574% eould not ﬁdig@rig&,pgtﬁ between two tuning forks ; |
an@;ef-wngghpwas_zo vxpra&lons'pér;s¢g§na higher in pitch
then the other. |

o sBrutiny of the graphs reveals ﬁhat there 13'
littlé difﬂerenae in perception of rhythm betWeen
,Eurcpeana, Cnlaureds and Aslatices. There is a notice-
able difference between $he Golaured group and the Aslatic
one, but I am Anclined to think that 1t is due to

' different methada af teaching rather than to an intrlnsia

| Q'difference in eapaaity to discriminate.‘ ,@h;svfaet,is. )

'1§p°rtan§HB;nagmiﬁyiermﬁ,&he b&sia_far,xhe_aﬁsumptienﬂu7#}
_ that there showld be no difference in the approach to.
_ear-treining in rhythmic perception in the three types

of schools,

The graphs for harmeny and pitch will show upan
.examinatian that although ‘the perceptian of bhe European
group in each ¢ase 1s better than %hatdof,&hs‘cheurad,ane.
the lines snaw‘eertgin similap tendencies, while the line
for the Aaiatie group 13 oppasea.‘ The only similarity
among all three groups is that while the nunbers having
fasrly weak perception ave relatively small, those having
very weak perception are in each case larger. I am

.V inelined/cceuse
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inelined to deduse from thie that the approach t6
earstraining in harmony snd pitch should be similar in

- gehools for Buropeans and Coloureds, with the differenee

1n emphiaeis rather than & difference in meth@d. |
ﬁhetaverage~pereepticn of harmony is aimoést exaetly'“
the same for Furopeans and culbureds,dwhile that for:

M@slems 19 mdeh lgwer.

_'The weak perception of piteh of the Asiatic

group s extracrdindry in view Of the quarter-tones

uged in the muzic of the East: I am dnable to account

for 1t, but would suggest incressed emphasis on the
dlatonic scale by means of modulator exercises, listening

6 the plano and pipe band setivity,

| The,i@iiééins;gr&#hﬁ;¢ﬁm@ara‘peraegti@n-af"

. /h@é.&.
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- The 5raph far Eurepeang showa that the dis-
tributian af pitah, harm@ny and rhythm ie ab@ut the same
altheugh there appear ta be more scholars with keen S
harmonia perceptlon than rhythmac ar melodic. The graph
' fﬁr calourede ehaws pereeptian af piteh to be ralatively
waaker, on c@mparlsan with Eurapeans, than pereepticn of
~ rhythm and harmeny. while that for Asiatice shows per-
ception of pitch, judged 1n the same manner, to be weakest,
_ rhgthm ta be strangeat, while perceptian of harmany is

xabout midway. -

. Thege grapha have an 1mportanh bearins upan

the teaehing of mueia. In the first plaee, the dis~
‘-trs,tmtlan of leasbne a8 suggested en page 36 ie strongly
affected, aﬂ 8 larser number of leaanns would have an
earutraining bias in schamls f@r cgloureaa with zn even

- greater number in schaala f@r Aslatiea. I suggeeted
'Tthat the number of leseane dut cf thirty with & blas
tawarde ear-trainiug, training of taste and 8inging of
'sonss should be respeetively seven, eight and fifbeenf/“*\
" In schools for Golaurede, I should auggeat that the ”
ratio be nine, eighﬁ and thivteea. while in schools f@r
Aslaties 1t might be twelve, six and twelve.

In seh@ala for coloured and Asiatic peaple,
the 1esa@ns in earwtraining wauld further be apportieneé
as followsi~

. Gﬁlﬁured/o . ‘v n’v. .
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Piten Meteming 4 6
 Harmony listening-_ 3 4
fahythm Zlﬂtening 2 2

2 12

~ The ginging ar sangs Wauld aleo be affeeted |

'Iby th@ substituﬁian af sengs with & rhythnic bias iﬁ
‘sahcals for coloured and Asiaties. In gohools for

- Asiatics L ahmuld be 1n¢11ned te replaee the singing

lof songs .to a cortain extent by pereuasién and pipe band

+

‘ﬁwark accompanied on a keybaar& anstrument, ‘The éruma

and other pereuasien 1nstruments wouia cater far the

;etrcns rhythmie 1nst1neta, whilé the pipes would tenﬁ to

'strﬁngthen the weak pitch perceptian ané make the ear

jmore ‘aware of ﬁhe acale thh 1ts tenes and semitoness

In the following graphs I have aompared

‘vcaluurea ehildren fron the. Wesley Training Gollege an&

:,Praetising Bahael with athers from other ashaals far

 0¢1aureaa.v_ The majarity of the ehil&ren from Wesley

'\ were taken atb vandam fr@m the practiaing schaoi where
:7they had been taught by methcﬁs eimilar to my awn. |
. The teachev had bean tr&ined at the training eollege
g;where I had been vespanaible far the teaehing of musia¢

Meny of theﬁe children had,anly,beeﬂAin,ﬁhe achool Fop

 lees than é year”ana had'héeﬂ drawn from & number @f'f'

other schools after passing standards thres and fours
The other subjects from Wesley had for the most part
been instructed by me for less than & year and had come
to Weeley.sacandéry.ﬁchoql after having passed

standard VI at @ther;sehaolé, |

/iibrt
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| It will be noted that there is & difference
in favaur of Wesley 1n every case. The difference is
gmeall and neeessitatee & ealcuiation te determine whether

1t is due to chance or ha systematia facters.

L | The naleulatian 19 hased on the theory that
 7where the- abse?veé ﬁifference between the averages of
“pwo graups‘equalsﬂitgwpquablg errgr, such difference
. ;e'nog_siggifiggnt_as thgre,ié,an'eVeﬁ chance that it

- might be due to Sysif:emaﬁic or to ‘rén&ém factors, From

. the table of the ﬁr@habiiity in£egfa1, we'fina‘that

differenee which is twiae its probable eryror is 11ke1y

T happen by chance in 17 ?% of the cases, three times

1n 4.3% of the cases, four timee An .7% of the cases

@nd five times 1n .@8% of the eases.  Conversely, the

prcbability that systemaﬁin faetare are at work may be

- caleulated by sn}zt;r@e&ins, f&n@_.,ap@vg .,Qﬁmemas;es foom

L T s R X I RV

i

| 100 in each ease. ..

' cémpariﬁg tﬁé‘Wésléy.éfﬁup with the other in
regard to pitch, we find ¢hat the ‘difference between the
aVeragee 1s 2 8? times 1ts probable errors Reference
to the table of the prebability 1ntegra1, shows that the
vadas against this difrerence being due to pure chance
are 94a7,ta,5q3,.,ln th@w@asg of harmony, the differernce
48 1,33 timea &ta probable error,,the eafrespendihg odds
ageinst chance Veing 63 0 37. In rhythm the ratio of
'the.dtfferenaﬁ‘té its probable afror is 1.45, the e@dé
being 57g2-Q&ain@thz.B inMravoa?g@f a'ayétematia cause.
| | The/sceaase



The . differenee in the averages between the two.
-grbups in regard to peraeption or ‘piteh 18 prebably uf
-aignifiaant and points to a systematic faetar at work,
- The differences in regavd 1o pereeption af harmcny and
rhgthm are not in ﬁhemselves highly»signirioant, buﬁ
the fa@t ‘that they are 21l in the same directian, 1.3..
_the Wesley group in every casge being superior to the
‘atheﬁ, st?éngthanm the a&sumptien that there 15 a
systematic factor tending t0 & general suneriority
in aural perneptien in the Wegloy grmup a8 compared with '
 the other, | |

The graphs show further that there are more
¢hildren from Wesley with keon and fewsr with weak
perception in each case than children from other gchools.
| Aa féur.aa possible, the ehildren were all taken from a
_gamageneeuﬁ“pﬁpu%atign.aﬁd“fﬁam.ﬁéhopls of the same type
end social grade, . Ab the Wesley institution the
stphasis in music tesehing hae been on listening and '
éér*traiﬁiﬁshra%hﬁf;ﬁnaﬁwﬁn‘voiﬁe,ﬁraiﬂing, go that the
systematic fagtor produeing this superiority in aural
perception Wﬁuld appear to be esr=training.®

o 1t must be premembered that the children
Qémpﬁfsina the Wesley group had for the most part,
received ear-training ‘-f?@x”ﬂ,;leis,sﬁ_ﬁhaﬁ a .yaa& and that the
probability is tﬁhat..&hﬁ,diﬁ‘ereneea .would have been = .
. .W greater Af the training had extended over a period
of gears, S B R

| - These/sesnes

%: Ref. p. 41.



o 'Thesé graphs tend to show that the tests
/applied were not suecessful in establishing an ahsolute
stanﬁard of aur@l perceptiona : An abgolute: atandard é
would be free from sll outside factors such as’ the

~ training suggested above. . As a result of this, we -
eannot 100k upon the previous compsrisoms between the :
European; . Coloured end Asiaﬁiﬁ groups as representiné
'fundamental racial dirferen@ea, 88 about 30% of the
"Golourea and probably & higher perﬁentage ef the

- furopeans (particularly the giris) had reeeive@ aupal
tﬁﬁ&nﬁng o & gfeatﬁr or lepsey degree. This‘woula‘

. probably account for th@ disarepanaies between Eurapean

boye and gt¥ls and. celourea primary and seaonaary pupilé
m EH, ER. GH a.na CR..
Training might peasihly aec@unb for ths
superier averages of the Buropean ana c@loured groups
over the A&latic, but an the Sther hana some of the

children campr&simg the Buropean as well as the colaured

. group reeeived ear—training with no carresponding

:results up@n the grapha except, perhaps, 1n regard to
perception of h&rm@myg-..

I have remarked upan the changes 1n the
diatributian,and material af ginging lessons neceesitated
’bw difforences 1n‘aura1 percepti@ns | I would suggest
the taking of tests at 1ntervals throughout the pupils':
;'schogl careera 1n order. ta he able t@ vary the emphasls
a@cording_t@ the progress made An percaption. | krmight |

- befeesen
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be possible in large schools to group clagses acéar&ing |

to perception to aafegua?d the teather from wsrking '

ot
i

abQVa or below the standar& of the pupils.

Other interesting facts gleaned from the’

' tests may be summarised as follows:

(a)
'-girl and one B@l@urea bay, 211 under twelve years ef

{e)
(&)
pltch and harmony tests, while 7 Furopean boys, 7 Col-

(e)

{£)

) There were one . Europeaﬂ girlg ane caloured

age, with full agareagin,piteh,jrhyﬁhm‘an& ha?many<teets;

¥

On Coloured boy under twelve and four

Asiatios ?fa,gimljundét“ﬁwélve, & boy under twelve and

‘$WQ.bbyﬁ.bverﬂbﬁelvéifdsqgréﬁ nothing in any of the tests.

. Dng G@laured girl had a full score for the

pitch end rhythm tests, while four Coloured, one

wyiapaan,ané”anﬁ,asiatxﬁ;ha@:n@;aear5~ o

... .IWo Coloured children had full seores for the

oured and 42 Asiatic ehildren had mo scores.

- Full aaares for piteh only were abtained by
22 polaureﬁ, 8 European and 8 Asiatics, while no s&ares'

in thiﬂ respect were obtained by 115 Asiatias, 53 Col-
dureds and 28 Vurmpeans. |

Full scoves for hapmony only were obtained by
| AT



3 Coloureds, 1 Huropean and 1 Asiatic, while no seores.
were obtained by 70 Asiatics, 20 Coloured and 19

Buropeanss

(&) .  Full scores were abtained for vhythm &n1y 
mby 7 G@lmurede, 1 Europeen ana 1 Asiatie, while no seores
were registerea by 6. colaureaa, 5 Eurapeana and

5 435‘1@3195_?;».,.., L

While these facts aire intereating, . doubt
‘Whether mach weight can be attached to them as the
. ntmbers teste&JWQre t@@famall,f@rygemefaliﬁaﬁiansfupan

| aupal deficiency or absolute perception. They meréiy

| '.@Brvez as indications of the rarity of the two conditions :
mentionsd. I am glad that these tests have shown
bural deficlency in the main sgz%@npg of our sohool-going
population to be small, as 50 many people are under

the impression that "they have no ear for musie".

| An interesting guestion is ralsed by the
‘three children who obtained full scores in all. thre¢
tests.  Have these children What is commonly called
a pense _:tja‘i "absolute piteh"?  Absolute pitch is the
power to tell mecurately the pitch of any note heard
without immediately beforehand having heard a note from
which to gain & standards | It is imposeible to answer
this gquestion as these.children have Lnét.st«s;aaied the
 plano or other keybosrd instrument and it is, therefore,
' inpossibvle/ive.
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impossible to, fit names to the various pltchess ~ = -
The condition of abselute pitch is believed toibe an
extremely rere one, but I incline to the opinisn that

not only tnese three pupils, but all the pupils wno

- obtained full seores fé&rpiﬂ;'ﬁh ha*ﬁé? ‘this capacitm"

A’Dsalute piteh presuppgses. the ‘power Lo retain
maefinite”ly_ an au:ra,l 1mage oL me piteoh of 8. st.andam

| n@te,bxmwg%gnwﬁgu@oﬁp@rﬂhuhg;piteh of the note heard.
',These' ehildren, in gaining full scores for pitch =
 perception, obviously have, the power of retaining en
exact aursl iuage of the pltch of the firet tuning fork

- struck and the sural machinery has the power of

detecting o difference as fine .ae a half vibration

- per second. 'The*quesf.im 48 whether such ¢hildren -
fcan, with due praegtice, be bmught. 1o retain that aural
"I image. indefinste ‘

- P P

N N
e —— W—————
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1t is unfortunate that accurate results for
'thev#uralyparéeptiﬂnv@fqaaﬁavasﬂn@nl@jnqpﬁyewébtaiaadr
A serutiny of the graphs shows that, taking the Buropean
d1stribution ss e standard, thelr perception of rnythm
is keener thantheir]peresptian'at.either,pitch:o?
harmony.  The latter seem to be about equal.
From mj,awaﬁabservatiﬁns.during.sixzmonths of close
contact, I am inclined to believe that this is felse
and that their percegtién of harmony is not cnly far 
keener than that of. pitch an& rhythm, but that it is
keeney than that or any of the three other groups |
tested.u,jﬁati?ﬁﬁ_i&nﬁmaﬁmitgneaﬂdiitiﬁulﬁ-tq‘ﬁins..l_l
fagauxaﬁeiyp_ésAany”tgainer_gr_a native choir will testify.
On the other hand, the harmony occasions very tttle
diffieulty, except in transiﬁions caused hy accidentals
in the partss Indeea, all a¢cldentals oceasion
difficulty. They de not find it easy to reproduce the
onward mereh and the ewing of 2, 3 and 4 times, I |
have listened to a native women's association meeting
in & church wheré.thé_wamaﬁ:egng,well‘kunwn,hymna,which,
" hsd been learned by ear, but in which the melody had
become so corrupted that i1t was difficult to recognise.
The rhythm of the hymn had also become totally lost,
| 80 that it was merely a succession of chords with the
‘melody mote at the top.. On the other hand, the women
seng in four parts quite ﬁreeiy,’w1th_é,very:goad‘iﬁaa
of the proper progression of the three primary chords
@f‘thé,éeai@g o In suacegsive verses'the singers very.
often changed the notes of ﬁheir_parts.without>actua11y,
altering the harmony.

It/eeees
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- It would be aiffieult t0 apply the principiee
'embedie& An thie thesis to native achaols ¥ the ctn-;
ditions are 6o different from thase af the three ather
groups. JIn the first place, the native is still in 8

. state of thansltion fram the aneient tribal musie ta ‘

that of the Wesbern oultures._ This transitien is
neeeaaarily slow bacause ot the poliay af segregation
 and because alm@st all native children are taught by

' native teaehers wha themseivearhave had but limited
conbact with Eur@peans._: Their present atage af >‘
musical development, makﬁs it very difficuit ta teaéh
the music of the. Weat@rn eultures with any degree of

‘ éugeesgg_g In the 5ee@nd plaae, the school conditions
are very diftarenﬁ in regard to the average age cf )
pupils,, the length of tzme pupila remain at schoei
m@aium of instruation, siﬁe of classes an& eqﬁipment @f
the schaols. In Lhe thira place, there is very little
suitable musie for teaching ana the system ef teacher
training is haraly suffieiently developed to allow for
the training ar gpecinlists.

My experiemce with natives has shown me that
the problem of music in thelr sehools provides an

abaerbins‘&nd,irﬁitiﬂljf&alﬁ,far independent research.
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CONCLUBSTION,
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Many books have been written upon the subject
af music in the sehool and each has stressed a particular x
point of view; a Special approach or. one or mere faeets
6f the work. This thesia hes attempted to regard the
problem as & whole and has tried, from the vantage point
4% has takén;,ﬁoﬁréaqncile'theee varying'v1ews ﬁn&? -
appraach@s; at the same time giving each facet of tﬁe'-

problem 1ts true value in relation to the other facets.

The main fact emerging i that chil&ren must

be led o wnderstend and ike the fundamentals of musie
in contrast to the old-fashioned idea‘that?ehild?énvm&St,,
be,tau:Tt_ﬁq“sgn‘i_,'I,h&ve empﬁaeieed the song rather
_than the singing, the musie rathérvthan the emecuﬁibna‘
Pupils should sing not because and ﬁhen.thﬁyugggg, but
because and when they ﬁggh‘iﬁa,a EVBry other cdnaideration
nush te subcrdin&ted o these p?ineiples and must work
ﬁDWaras their fulfilmenti |

The timeo has passed when execution was 190ke&
upon a6 an acaomplisnment.,_ We ﬁegﬁ no longer be satis-
fiea,with_a_éeéGQd*rate_an& very smateurish rendering =
of sinding's "Frilhlingsrauschen. The wireless and
sramaph@ﬂa approsch nearer and neaprer to perfestion and
make 1t possible for almost every home to hear the best
music, Musieal education no longer needs to be the.
provision of musi¢, but must be the appreciation of the
music pr@ﬁided[fﬁrhuﬁ~b#‘the]wer1ﬂ’s g?eateatgartiaﬁa. 

fhe/@.:‘;g
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The fast @évelgpméﬂ& @f msehinery will
eventually lead to greater lelsurs for the messes and
1t is the business of the school to provide peéﬁlé,wixh 3
agtivities ?@r»theée“inﬁrﬁaﬁiﬁg lelsure h@ﬂrﬁﬁ"aﬁfWéli‘
ag to £it them for their niche in the buesiness world.

The ehild must be taught to like music and
in order to ettain this ultimete object, the school must
be squipped in a fitting mapner. There must be & .
ﬁeaaher.Wha has a“thﬂréﬁgh‘sr&sp of his subjeet and is
~eble to adapt himeelf quickly and easily to the
- cultural requirements of the children he bas to lead, -
Therefore, the institutions which train teachers must
provide courges g0 that sultable students may be in &

position to equip themselves with the necessary knowledge.

gchools must be equipped with gramophones

and librariee of records, wireless sets, musioc scores
'anﬁ‘ﬁong ba@ks,,pér&ussiqn,baﬁd sets, lnetrumentéﬁaad

- all the other sppurtenances necessary £or the teaehév
to furnetion properly. It should be possible in the
larger towne for the loecsl educational authorities to
provide s central lending librery of music scores, song
books and{reéqrﬁﬁ:for the use of schools within their

Jurisdiction. =

Slght-reading, ear-testing, formal singing
of "school songs" (whatover they may be), memorising
of song words and other évils must be discarded es ends

in/o 6.‘%505;"-"-‘



_ ~‘139 .

in themselves and only used in so far as they further

the object in view,

4 The importanee of the ear as the centrolllng
;faeter over the volee and as the vehicle whereby all’ |
:'squnds are,perqe;ved,,must be realised, The sensitlvity
| bf thatAorgan‘musﬁsbe_fasterea 80 that sounds may be

' percelved accurately.

The child must be encouraged to react as
mich and as often és;possible'ta,ths-muaic he hears in
order that ke may pass quickly through all the' ﬁ
preliminary stages of appreciation of obvious programme
musiec, Jazz ana sentimental tunes to the great fleld of

magters which awalte him.

The songs the child sings must not be

- imposed upon him by the suthority of those whose taste
1g'qﬁiﬁa different from his own.' He muat sing because
- he 1ovés the song and wishes to express what he féele,,“
The song, after all, is for his benefit and instruction
and, therefora,ﬂg;g‘t&ste and psychology must be |

congidered.

Mugic should be to the enild a vast field
of wonderful surprises and interesting dlscoveries
awsiting his exploration, rather than a mass of
uninteresting, unrelated and somewhat intangible detalls
displayed to him for the good of his soul, The songs
| he/eesee
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he learns should become part of himself and not an
external veneer to be removed at the earliest possible

moment after leaving school.

Only in this way can the mass be given a
culture, It does not matter that the music and songs
do not belong to South Afrioa. South Africa has 1little
or none of its own and must borrow from other countries,
It will in the course of time select that which is in
accord with its spirit and adapt it to its needs,

Only after the mass has learned to value music by being
daught to value the music of other countries will it
begin to feel the need for its own. After this 1t will
not be long in filling that need itself,

The sporadic attempts by various socleties
in South Africa to foster art and culture simply defeat
| their own ends by trying to do the imposesible, Blood
cannot be forced out of a atone.and South Africa cannot
produce great artists and musicians until her masses

have felt the need for them.

It 18 the business of the school to create
in the young people this love of besuty which the
general population lacks so sadly. The independent
spirit of the South African nation, when it has this

love/ceess
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love, will soon want more than borrowed beauty and
will bestir itself to produce its own,.

SCHEDULE A./....



m: 'rhe i{éﬁiﬂésmsejs _;mﬁrp_o;r‘fatef& in the following
schedules are not those proposed in this thesise,

. bub ave in sctusl existence to-day, .
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SCHEDULE A.
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(a) A Suggested List of Tmmy Lessons for the First Quarter

1n Standard III.. to be taken in the order indiecated,

16.

Te
0

- 19,
20.

22,
23.

24,

25,

26, -

27.
28,

29,
30.

Introduce the round: The Little lell at Westminster.

Reecognition of half-beats ( JJ ). |

Introduce the song: Die Lorelei., (Teach by ear).

The violin and ite sound (illustrated by an aetual
violin and gramophone records).

- The song: In Good King Arthur'se Days. (Teach for

the most part by ear),
Xntraduction to thirds in harmony: . listening for
anf recognising tham when played on the plano.
The round: London's Burning. {Teach by sight-reading)
Spotting the violin on gramophone records,
The song: Liefete Tannie. ?Teach by ear).

.~ Listening for half-beats in three and common time.
Practise Die lorelel for good tone and expression.

Sea music illustrated by gramophone records. .

The ecatchs The Gaping Catch. (Teach by ear).

Singing of phrases in thirds made up by the teacher

and pupils,

Revision of songs learmed, ,

Listening to records without comment: The Lass with
the Delieate Alr (Sopranc) and Merrie England(German)

The gong: Some Folks Do. (Teach by aight-reading).

Invention and singing by class of half-beat phrases

in various times.

Bangetuk en Dang: Jan Pilerewietb,

Recogniding the difference between a military brass

' bﬁndmand an orchestra (1llustrated with gramophone

records).,

‘The rounﬂ The Spider and the Fly. {Teach by ear).

Revision of all songs learned.

IListening to violin solos on gramophone records.

Listening to harmony in thirds on suitable records
(Mendelsgohn's Two Part Songs).

The Song: 0ld Farmer Buek., (Teach by ear).

Gypsy Muslc {illustrated by_gramophone records).

The hymn: Easter Hygn - A1l Creatures of our God

and King'.

Invention by the ¢lass of gecond parts in thirds to
sultable melodies eusgested by the teacher.

Revision of songs.

Children to bring records to beo played to the elass.

(b)/@ia-‘o
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(b) ‘Detailed notes of lessons 1, 2, 4, 6; 25 and 26
- from the nggested itst. :

Woatg ]

Egzgi »Thﬁ’iessﬁns are twenty minutes in duration and
| ,'Lt is asaﬁmea that they are t@ be given on
.Mandays, wedneaﬁays and. Fridaya to a Stan&ard III
elass which has been taught aceerﬁlng 1o .the
principles laid down in this thesis. _'
T?a, Ghn.. BB, SN;, TFig are'abbrevlaticns for
-'teaaher; ‘children, blackboara atafr n@tation and

toni¢ aolfa rESpeatively.

©+ Included in the rotes are hints for the tesching

of words and bacﬁ”*iuna'of the musie. It is'

'~deszrable that th&s work shauld be. done 1n the"
appropriate Englishi histery, geagraphy or other
iepsong in aallabwratiﬁn wlth the respective .
-teachers. If this is done, the time which ié

vﬁﬁa#édfmég be-used ior,the teaehing_@r,mare songs.

;4

. K



Musio,
20, MinthSo

3UBJEGT._

Y

for G@ﬁtr51§§§ﬁpgqai.iighy

(b} WVolee exercise for
hﬁ&d Vﬂi@é %iui-bltluonoio_

| together;

8tandard III.
To introduce the round
Little Bell at Webte-

C o mingter.

SUGGESTIONS FOR TEACHING.

"ﬁhn fold arma aeross eheats, fiste

clenched, fingers t0 the fronty
breathe in and out slowly drewing
fists fer apart snd returning them
repeat 2 or 3 times,

Chn sing o' to the vowel "oo' while
hd ¢°“ﬂ$§'51°W1¥ from 1 to 8; repeat

Ghn sins down the seala of B flat
slewly to the the sym&abie aoa“

'BART 2%
Known . asongs

The Dustman Ey Bmhma. N

{ebout 3 minutes) |

PART -

: ;"Time practice.

Tap out and write in SN
'3

(ahout 12 minutes)

-
et

{b) Waras and background
of new round: Westminster,
Parliament, London, Big Ben,
sizes and sounds of bells,
ding~dong. .

(¢) The time qt;isyaibsioc

(a) The tune

Q'Ogii@éi@!i (R K
(e)

The Words cieosevsose

(f) The round seweosssess

|out time while tr repeats;

|phrase while chn tapj

|Round in SN to be on BEj

T gings passage to "la"; eohn tap

¢hn
write out requisite number of bars
and time signaturej tr repeats
¢hn write in
the notes; tr writes phrase on BB

for correetian.

elicit
by question as far as popsibdle;
|show plctures of Westminster,

| Big Ben Jdower, eto.

Question on time signature snd notes
longer than one bsat; chn tap out
two or three bars of the time;

¢hn sing the time in monotone while
tapping it out.

 Ghn sight-read the tune in the some

time; repeat to syllable “la“

Ghﬁ gopy the words sung to the tr's

Chn sing ‘the song four times with-

out, stopping pound and round".

‘ 4: (abaut 2 minutes)
Known song suggested by
pre-arrangement with ohn,



LESSON 2.
SUBJECT: Musiec. CLAB3: Standard III.
TIME: 20 minutes,. IM: Listening for and
recognlaing half-beats
CONTENT. SUGGZISTIONS FOR TEACHING,

PART 1: (about 3 minutes)
la? Breathing exerciees

for lung development ,....
for control seavsenvessons

{b) vVolce exercise for
head voice and aglllity

P rbiSEesl e -fan B flat,

“OO [ ENERE N NN ]

As in Lesson 1,

Ag in Lesgson 1.

PART 2: (about 3 minutes)
Known song: The Animals
wont in two by two.

PART %: ({(about 12 minutes)
(a) Practice the round:
The Little Bell. ‘

{b) Tap out and write in
SN,

PYI0 H D B T S T B

(c) Find the changed notes

(d) Nams the rhythm .
half-beats and introduce
the two quavers, callling
them half notes. _

| bar;

Chn sing the round four times in
unisony divide class into two
groups and let each sing it in
unison and later t{ogether, the
second group starting halfl way
through.

as in lesson 1, pnart 3{a).

L Tr aings phrase with half-beats

in the second beat of the second
bar; chn point it out; tr repeats
process in second beat of firast
chn point 1t ocuty repeat

in other positions.

Let chn attempi to interpret
half-beate with 1ittle quick steps
while walking to whole beats,

{e) Recognition of half- |Tr sings elght bars of 0ld Farmer

beats, Buck after putting out the
requisite number of bars on BB;
chn listen, tap and put in quavers
where half-beats occur,

PART 4: (about 2 minutes)

Known song chosen by
pre-arrangement with chn,
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LESSON 4.

mugmﬁo

ia) Braathing exereless
! for 1una developmevt YT

£Or CONLIOL ivessnbbobii

(b) Vaa.ce gxtercige for
agility
Yarmffrmfs/mfsz/to
vuwel *ae“ _

20 minutes,

{twgtaﬁaaﬁﬁ iIIl‘
The violin and its
gound,

'Ghn'atand’in aislesy Lknees fuil

bendi, breathe in while pretending
to drag dp heavy weights by
straightoning knees; breathe out
while benﬁing.knees; repaatg

Chn si [ |= =

'(Key G) -oaaa o co-ooo}o"

T eounts 123 9 10 11 12,
310W1y0'

?mem 'rouna: “Phe Little
. ‘Bell,

(abaut 2 minutea)k

msm

(a) Praetiee- Tap and
:‘write out in $N

 T‘

| (b) The violin*'

prasentatian...d

~(¢) The gut atri;:s and
“rough hérsa hair bow,

 (Q) The box to incresse

“the sound. |
(e) The péga te raise
.bhﬁ pltaho_

{f) The ringerboard ta ,
: make different notes. o

i(g).Itsbkeﬁn;.hlght'
knifesedge sound..

vjz (abaut 12 minutea):

|pemonstrate®.

. |Progeaure as in Lesson 1, part 3(a).

Pro&uee anﬁ aek what it is, how
chh know (¢haracteristic shape and
size) and whaﬁ 1t is used for‘n

j”Bem@natrate ¢
_Démonstrate by drawing. bew aver -

violin string and another stretched
across the hable. '

?

Denonstrate® by actusl playing,

Dém@netratexlwith suitable record,

_»-“4ﬁ (ébéﬁt 3 minnbes)
Enown songt Die Lorelei

practised. o

#: By "demonstrate” is meant that the teacher or player
should perform while ehildren discover the factse mentioned‘
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LESBSON 6,
Mugie, GLASG: gtandard IIX.
20 minutes. g;g To introduge

CONTENT.

ganaut 3 minutes)

(a) Breathing exercises '
for lung development,eonsves

f@r‘ éﬁntml AP AR IR N WS

(b) Voice exercise .
for h@ad I‘Ggﬂ.ster s rbssyrund

thirds in harmonya

SUGGESTIONS FOR _TEACHING.

las in Lesson 4,

Chn s;ng

{to "oo", Key ¢) «
Vitlsltdte 1 et

Tr countts [1-3$2«Betiobb-rr-B
~ deliberately;

oz in Lesson 1.

: {sbout 4 minutes)

PART::

- Two known songs ehasem.frﬁm
$td.11 vepertoire by
.pre-arrangement with chn.

';‘ g {about 13 minutes)

in Good
Days.

(g) Practicet
King Arthur's

{b) Make chn aware that

more than one note may be
layed simultaneously, making
gniee" and Magly® sounds.

a- b

{e) Make chn aware that
thirds are the smallest "nice
1ntervals¢ _

!

{d)  Recognition of the
third,

{ Tavght in Lesson 5.)

|Play ¢ and G tcgether on the
. piario and gask how many notes

were sounded; play € and F sharp

land ask what the difference is;

play G, G end B' ard ask how
many wers sounded; play €,
I sharp and B and ask the

aitferenee.

Piay ¢ and G* together, then

C end G and then ¢ and By asgk
what the aifference hmongsthénie

three gounds was; play € and D

|together ahd point out that the

notes are closer, but that they.

_ |do not sound “niee!
|Pla

the first
in {¢) and let
third; repeat
various orders
out the third;

tnree intervals -
chin listen to the
the three in
letting chn pick
repeat in the

Ao

key E flat and




Musie,

GGRTL-ET -
BART K'Kabout 3 minutea)

, (a) Breathing exereiees ,
‘for lung develapment as e

,,,,,,

{b) Voice oxercise for
head regieter and agility

20 minutes,

2 Btandard III,
¢ %esch the song!
- Qld Farmer Butlt.

SUGGESTIONS FOR TEACKING:

A in Lesson 1.

|&s in Lesson 4.

" /&"m‘r’d‘/t r'd"%/l are 1/ ete.

0@..0.-0..-

PART 2¢ (4bout 2 minutes)

Enown:.songs Liefste Tannie |

QFART"eiiabdut'lﬁ minutes)
‘ (a) Bar tests

{{13 éj+)—i*ﬂ££+ﬂl—__——$‘
(ii) Eg&zizf : £ ‘3

(111) mEslema lany key)

{b) Pregentation of songs.

{c) chn learn tune of
verse by ear.

{4} ¢hn lesrn words of
V@I’Ee‘ o

té)chn learn tune of refrain.
{£f) chn learn words of
refrain.,

{g) Other words learned.

I ﬂings twice and ahn write it

‘dow e

Tr_playﬁ'twiee on piano and asks

| how many thirds there were,

Tr sings ar plays twice and ¢ha
write down,

Tr sings through first verse and

asks questions as to time, tempo,
type, subject, country of origin,
’ etc.

.R”r patterns firgt four bars to

"1a" while chn copyi when known,
show that following four<bsr = ;
gection is a repetitien' repeat
fr‘om be giMingé ‘ i

L |.Te patterns in sections as abéve.

¥ry patterns two bars gt a time to
"1a" snd then repeats from beginning

Ir patterns in sections as above.

| Tr patterns cther verses, one com=-

plete verpe at & time while ehn
listen and eopy.

T A3 (abaut 3 minutes)
Known song selected by

pre-arrangement with chn: :

1 The teacher should exercise care that his pattern and the
¢hildren's copy alternately follow one another flowingly

and in strict time leost the song be reparded as n
of & number of disjointed par§§§ € ade up



" PART 2 (abmt 9 mzrmes)

- Bg{r»::eg : Husie. . . CLASB: Stendard IIl.
LIME: 20 minutes. L AlM:  Qypsy music,

| SUGGESTIONS FOR TEACHING,

(a)Breathtng exercises for SR
.,1ung deveiagment ysvesvonss | A2 in legeon 4a

R ,fOI‘ 00'&@!‘@1 R R R AT Ag m Lesson 6.

{b) Vﬁics exereise far Key E flat,
lkﬁ&ui 5?QESiﬁrbem? AERNICENEE N N ﬂn?:“ t;kﬂi!"' ‘
: o d mls la 418f e |4 1%, -ld =f"
QQ o aatqbilcuic-Agottuoecaoo“

¢ - o . .
sV N i B A i

Enown ‘gongs 0ld Farmer
' Buak.

T 3 (about 12 minutes)
1 Chn 16 write & phrase ‘
a third aboves~ o

]
1
]
1}

Buly

s
—

T e
_ then sing phrase,

- {b) Gypeies « wWheve and. how Illu&trabe with pictures‘

- they 1ive.h” emphasise theiy happy and carefree
: existence; temneramentality;
2bility in musles tyve of
instrumente used; caravans}

fortune<telling.
(¢) Listen to records with | Suggested reé@ﬁﬁﬂ:* N
no interruption, 8 vaaﬁaaa,v oo ’
_ 1iszt's Hungarian Rhapsody,
Zigeunerweisen, _

| ga*Eﬂg (abaut minutes)

Known song byﬂpre«arrange-:
- ment with ehiléren. Ca




SCHEDULE B,




SYLLABUS OF MUSIC IN TRAINING COLLEGES.

' - (Muaic is classed as & practieal subject with
drawing and handwork and is awarded 100 marks as .
against 100 for drawing and 150 for handwork. It &8
pragbically examined by ‘the Departmental Instructor

at the end of the ‘sourse, These subjects do not count
 towards the aggregate for pessing or falli: to vass;
but aount towards the grade elaeslfiéatien

. The Primary School course, including staff;
mgtation and the tesching thercof} unison singing of
- folk, tr&ditianal and other songs and part-sangs.

The course should inelude -such knowledge of the’
theory of music a8 will be necessary for its practice -
{the secale and its intervals; the warious measures and
division into guarter meagures usual musical terma,
transpositiong @hramatie nobes; the minor mode).

The development of the student's apprekiation

- of music is pocommended by means of choral singing and
pecasional’ caﬁcert9, talke and musiocal evenings.

PRIMARY. CERTIFICATE (KIND wmmr;m

HIGHER

This course follows completion df the above
course and musie is gwarded 100 merks out of a posaible
1,110 marke.

{a) To make 2 repertoire of songs (at least 20)
and pictes (pisnc or violin) of airierent types and
suitable for ues in the kindergarten,  Candidates
should offer music of gbod guality; and not necessarily
of great difficulty, and should aim at sympathetic
Anterpretstion of the pleces rather than pure brilliance
of evanutlon._,

() . To display ability in connection with the

- organisation and teaching of musical education in the
kindergarten, Such education should inelude modern
methods and plang for the inltisl lessong in rhythm, ‘
pltch and interprehation.

{The hlgher eertifinabe course is a two-year o
- follewing successful completion of the Junior Ceprtificat
examination, while the lower eertifisate course is a
three-year one following successful tompletion of the
Btandard VI. No marke are awarded and no methcd of
examination.euggeated).

: The work of ths Native Primary School Course.
up to gtondard IV for the lower znd Standard VI for
the higher courge, and the teaching of it; choral
singing} ecar-tests; time- and sight-tests; & few
voice-training exercises; practice in conducting;

knowledge/ cees s
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 knowledge of songs sultable for school purposes (see

note below); thoory bf music - as much 65 is necescary
for all practical purposes. (For the Higher Certificate

48 sdded exercises invalving the uge of the mmdulatér).

S Fmr women stuaents, 21 unison (includlng -
native songs) suitable for Sube-standard A. to standard I3
6 easy rounds and canons’ for two volces.

For men students, 5 good unison; 6 roundg for
three volces; two canons for two volces and 1 ‘descant;
% three=~part sengs for squal volees, and twe-part songs
fcr mized voiges. Theﬁ@-are to be regarded ag a _
minimun requirement Pamiliarity with one or two
gea& publiahers caualagu,s 13 v@ry deairmblen ‘

Vciee Iraining:

t

A few sinmple &n& effective oxereises for

Speaifie purposies, ©.g., to develop good tone quality;

ror eorrect placing of the voice} for flexibility, ete.
A{h;ral;jin;j{;@ |

T

Refinemant to be elmed at as well as develop-
ment of students’ powsrs of musical appreciation,
The use of & gramophone ana good yecaras is recommended.
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SCHEDULE ¢,




SYLLABUS OF MUSIC FOR {HE PRIMARY SCHOOL.

- Breath;ng, valce—tgaining, earwtraining exereiaeﬁﬁ
should take place every day if pospible < between lessonsi
Speeial attention should be given to the teaching of songs
~and as pany songs As possible should be taught and memorised.
community singing from the whole schoosl, mostly in unison,

should be taken whenever possible. claases would ae 8 rale
be gr@upea in this aubge@ﬁ.v,;_ o v ,

' The requirements of staff natatian represent the ,
4desl to be aimed at, However, where it is found inexpe&ient
to tesch staff notation as well as tonic solfe in the 1@wer
- ptandards, the tntroduction of the former may be postponed -
until the bsginning of Standard IV but the entirve syllabug
‘sh@uld be sovered by the end of the ?riaary Sehool course. '

Fusienl appresistion shaul& be fastered ané oceaﬁional
talke on grest composers are recammended. Whenever posSsible
4 premophons and 3 11brary of records shauld be acquire& and
R&ed. ' L o o . ) ) .

~ The time avazlable far the singing 1essen (3@ mln-
uaes) could be apparticned a8 fallaw55~ . ,

st&uhlﬁg EXEY‘BiQGB BERT I VIR D § m&n&tﬁa [
_ V@ice~training exé?cises.?,,,.,.. 3 minutes.
'v51g t“r$a&1ng anp-hﬁmirolpn;;;-ot A ﬂinﬂtes-
Teaching of gongs seseerssnsress 15 minutes.

_SUB-STANDARDS:

: . conaentratian on rhytﬁm, piteh, ear~tra1n1ng
'Emphasie on 1mitation of simple phrages’ sung by, the teacher,
Cefley 1 r & =~ "Theee Blind ﬁlé& ' - Songs and action songsas
- many as possible, o ' '

 gSongs: .A minimum of four sohool aangs or action smngs.
1j1£f;C“.? }-. '“xn@w doh shord from hend aigna, modulator
R &f@a, Also sah eherdi }

-ﬁneﬁ, two=g

'sfafj:(zgg“} o doh and soh chonds. in the key of ¢ major,
T T nging bhe five lines of the staff.
{Iime): To monotone 16 the time nimes and to doh
. Texereises in 2/4, 4/4 time. Notes t6 be usged , J J
Ear:  To recognise the notes of the doh ghord - dm & d

Songs: A mlnimum @f 4 tehool songs. .
Bolfaa(gyﬁ  The above and fah ehor&.,' algo full peale -
taken ‘stepwige preferably from 4,
(ZTime): Three-pulse méssure, whole-pulse rests, half-
- pulse notes.
Btage: (ﬂg@&} _Banme 8B Standard I, Antroducing the fah chord .
‘thus completing the diatonie scals.
(Tinme)s The above with 3/4 time. Notes to be used
Tseme as in Standard I, pius ) and
Bar: The soh and fah shords and to :eeognise notes of &
j © stepwise phraae of three n@tea beginning*wiﬁh
d, m, 8, or 4'.



- 206 -

a0 A mininmun of five school senga.
? -(Tune)z Any leaps within the soale introducing
Ee and ta.

(Time): 2, 3 and a-pulse measure. ,
Staff:(Tune)s Leaps and seale~like paBsages in staff, also
fe and ta to be 1ntr@dueed» o

(Time )t Thorough revision and practice of the above,

- with ‘the addition of more advanced rhythms.
Ear: To recognise the notes of a stepwise phrase of three
- or four notes beginning with arny note in a diatonic
seale, and easy leaps from a given doh.

2 A minimum of five school songs.,
'_So“yaz( Tune): Same as Standard IIT and one-remove transition,
' - Two-pard singing 1ntroduced by means of easy rounds,
canons and descants., )
(Time): A pulse and a half; six-pulse measure,
gtaff. (xggg) Same ag¢ Standard .11l introducing modulation
‘ to the key of the ﬁaminant., '
(Time): The same as above: with.) and 6/8 time,
Zar: Recognition of fe and ta.

gongs: A minimum of six schaal songe.
Solfa:(Tune): Some ase standard IV with the 1ntroduation of
‘ T minor lah mode.
(Time): 1/4, 3/4-1/4 and 1/3 of a pulse.
Staff:(Tune): - Bame as Standard IV with introduction of the
minor mode. ,
(Mme): ST 17 177 PIP RV
Par: Seme as Standard IV with reeognitien of easy stepwise
o phrasés in minor mode.

i

STAND

ongs: A minimum of 8ix school songs of which two should
’ be in two or three parts. )
§olfa-(Tune)= Same as V with introduction of chromatic notes,
re, ma, la, Three-part singing wherever possible.

&zzmgs All pulse divisions found in ordinary school

san 50 .
Staff ¢t{Tun )z Seme as Standard V introducing chromatic ggfee.
l’

(Time)= ‘New rhythms same as solfa, e.g.d /I 7 [/
Zar:  gchort phrases of musical dictation,

N.B.: Where notes are taught, corresponding rests are to bs

T . taken &t the same time. The use of Dual Notation bg
Venables in four booke (Teachers' Edition and Pupils
Edition) will cover the above syllabus. This course
is published by Curwens, .
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L.  SYLLABUS OF AURAL TRAINING AND THEORY OF MUSIC
~° 'FOR-THE JUNIOR CERTIFICATE EXAMINATION.

ki e Lt

AL {The examination on this part of the eyllabus
; will be conduscted by the ﬂepartmental Inetructer on the
_.“-accasian of his visit to the aehool) I

1, T@ ains simpla melodies from staff end tanie aolfa.
2. To write from dietatibn‘a simple’ four<bar phrase,

. 3. To write in any eg gpecified by the examiner one of
B twelve tunés (melody only), thosen from Group 1. or
, Group 2. or Gr@up 3. ., The choice of Groug of'

twelve tunes 18 left to the candidate.

1, _0la 100th., st. Bees, Eventlde, Hursley,
1 1Y Gertrude, St. Ann, Pax Teocum, Hicaes,
Anrelia. 8t. Theodulph, Lyn&hurst,‘ .
Hark! the Heraid Angeis Sing. o

" pss. 42, 81, 84, 134. 146, Gez. 21. 22. 28 29,
62, 93, 96.

The following tunes taken from Book 1, Unien
Sight Singer: The Child and the Robing

The Busy Beej 1Lied by n Plelkniek;

Long, Long Age; The Troubadour; Gladness;

The Mowersi Zangerslied; Oost, West, Thuls Best)
- The Merry Peasant:, Welkomslied,

- Love's thofnella. o

4 To recognise thanges of key in passages played by
o the examiner, (Modulations bo closely related
: keys only)s
5 To reéognise common chords and their inversions,
- 6+ To tap any rhythmicael passage played by the examiner,
. Te. To identify four out of twelve very well known
f o melodies or phroses, '
8. The analyeis of the first movement of Sonatas Nos. 1
to 10 {both inclusive) of Hozart, Augener's Edition
(Frenklin Taylor). . The examiner may choose any
one of these sonatas, but the candidate will be
allowed to study the selected sonata during the
, half-hour inmediately preceding the examinatian. :

B, Ta_be'testéa by a short written paper:

1, Theoryt Key signatures and ‘sealesy clefs;

- ‘Anteprvals and inversionsi time-signatures;
meanings of terms and signs;. transposition and
barring; translation from staff to tonie solfa
and vieceé versa {no modulation). | |

‘2. Very elementsry harmony.  Harmonization of a 4-bar
phrage, - Figured bass ta be worked (camman chprde
and 1nvers&ans enlyJa o ,

30S: OF IN»QRUMENTAL EUSIC FGR THE JUNIOR CERTIFICATE
’ LEXANINATION,

2108, . . .

‘Major end Hinor (Hérm@nia and Melodic) scales An 1;
ke
(a) With each hand separately, compass 4 octaves.
(b} With both handa together, in gimilar motion,
‘ 1 oetave ‘apart, compass 4 octaves)..

1;4§g§;es_an@;Argeﬁ-

.F
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{a) With each hand separately, besinning on any note

named, compaes 4 octaves.
{b) wWith b@tb hands together, in similar motion, one
‘ detave apabt, Jbeginning on any - note ‘required,
compass 4 octaves,

| (a) arpesgiaa formed of all the major and minoy eammon.

chords with each hand geparately and both hands
together in similar .motion, 1 acﬁaﬂe apart,
~ sompass 2 octavee.,ﬁ S

(b) Any invereicma ef the above char&e. :

NOTE: all sesles and arpéggios Lo begin on the lowest

ﬁ@té.

_ The, eanﬁi&ate must submit to the eﬁamin&r a
eemplete 1ist of the works studied during the two years
previous: to the ‘examination, The oxaminer will play
parts of sny of the worke submitbed, and the candidate

will be expeeted o ree@gniﬁe and name the works from the

selections ylayed.‘, I e ,

' t

jeht Readin‘4,w\

One pieae frmm eath af three 1iste presgeribed (to be played)

(List &, contains nine glgues, inventions, sonatas; etc.;
1iet B, contains nine Bingle movements from sonatas snd
1ist G. twelve more moderh pieces. These lists are for
pianoforte and other 1ists are provided for the violin

- and vialineellaJ._,
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e

SYLLABUS OF MUSIC FOR THE SENIOR CERTIFICATE EXAMINATION
OF THE CAPE EDUCATION DEPARTHENT.

 There is a written paper for Bection 1 e) end f)
and settion 2 a) and b) at the end of the goUrBe, The
remainder of the work is examined by the Departmental
Inetrueter in wmusic during the latter part of the year.,

To sing a slmple melody at sight from staff and
tonle solfa.
To write from dicﬁaﬁian & 4-bap phrase,
As in Schedule D (3).
To reecognige simplé changes of key in passages played
. by the examiner, the answérs to be written down,

" To recognise sommon chords and 1nverﬁieng and cadenees.
To traonplate £wo examples of the rhythm of p@etry into
_eorresponding musical rhgthm - the passagea to be

written on one note.

N

L e 2R o P

fn) lzlementary harm&ny (c@mman chords@ dominant Tth and
thelir 1nvaraiana); the harmonisation in three or

- four parts of a eimple dlatonic melody.

{b) To phrase any simple melody; either (1) the analysis
of one or more glven melodies, or (2) the composition
of & melody to A given gtenza of poetry or verss.

{ec) Candidates will be asked to identify four out of twelve

o very well-known melodies or phrased,

{4) The analysis of the firet movement of s@natas {op. 2-22
both 1n¢1usi?e) of Beethoven,  The examiner may.
ehoase any one of these sonstag,

Total marks for saetions 2 and 2 - 100,
SEGTION 3

{a) scales aﬂd'a?pésgiaa‘;

Major scales in sll keys with both hands together, separated
by an octave, a leth, a thira and a ténth,compass, four
petaves.

¥ajor, ard ¥inor (Melodi¢ and Harmo

“f,ﬂcales‘in all keys.

1) With eat¢h hand ssparately, extending through a compass of
four octaves.,

2) With both hands together, one octave apart compags
- four octavesn. ‘

NOTE: All scales to begin with the 1owest or highest note
o a8 requirea. _

3) Hajor scales in aontrary motion, separating and returning,
begimning on the key-note, compags two octavea. - _

~ Chrowatic scales beginning on any note required,

1) With each hand geparately, compags 2 octaves.
- 2) ¥With both hands tagether. 1 octave apart, compase
2 octaves,

NOTE: All scales to begin with the lowest or highest note
a8 yequired. .

3) 1In contrary motien,jbcth hands commencing on the
same note, compass 2 octaves.



m_%iﬁs 6

1) Arpeggles formed of all thﬂ major and minct common chcrds,
extending through a compass of 4 octavea, with each
chend sepantely and with b@th hanﬁs tosether, ane
@atave &apart, | e ,

,2) Arpoggios formed of the chord of the dominent Tth., with

: gach hand separaﬁely, axtending tﬁr@ugh & ecompags of
'3 octaves. - ,

3) any invera&aﬁa af~thé above chords.

A1l arpeggiae 0 begin with the lowest nate.

(b} The candidate must submit to the emaminer 2 aomplete liat
of the works studied duping the two years previous to the
oxamination.  The examiner will play portlons from any of
the works submitted, and the candidate will be expected 16
‘recognipe end name the works from the selections played. .
Gandidates must supply @@piea of the musie o the emaminér.

(¢) 8Sight readings

,'(d7 @ﬁé plece selected from aaeh'af'tthQ‘iista prﬁa@ribe&s

{11zt A 1ndaaaea preluﬂes, inventicna, etcs, 118t B, & move~
meént from & sonata, and 1list O, ségo more modern pleces.

. The 1lists contain nine, nine and itwelve pleceés respsctively,

~ &nd sre for planoforte. Other liéts afe provided for v&clin
and vimlineal&a). e 3 _
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SYLLABUS OF THE ONE YEAR POST PRIMARY COURSE 1IN NUSIC AT
. THE WELLINGTQN TRAINING COLLEGE.

~ This 1g a Gneeyear c@uﬁse leading to the Prim&ny

Peachers' Higher certificate and follows completion of the

Primary Teachevs® Ceptifieate,  The syllabus states that

it will not serve as a qualifioation far instrunental
teaching to indlvidusl pupils, Proficiency in instrumental
' execution of the standard of the Matriculstion Music courge
 or the Adveanced Division plano and harmony of the Universlty

of S. A. As demended of entrants.

.~ The course in addlition to further study of the
instrument, ineludes the fc1lewing:~

"{;)‘ Wethods of teaching bmth tonic 861fa and etaff notation
L &e applied to class aineina‘,~.;_ A N

{2) A study of voiee production’ sufficiont to ensupre the
" netessary skill in han&ling elasees and choirs. .

_{3) A course in training ana eondueuiﬂg cholrs and percussion
o banﬁﬂg . o

-‘?,(‘4) “The uses of the gramaphane in s'chogis. >

{5) A detsiled study of variaus typss of school songs,
© ineluding the e@mpillng of vepertoire liamts for eaah
gtandard. , ,

| {6) Training in the art of a&eompaniment of hymns, seh@ol
~ songs, community singing, physical drill,’ percussion
_bands, etc. .

"1£7) 'ﬁistary of masic from 1500 to 1900 - seleateﬁ periods
.. with the view to & knowledge of lives of great
migiciang for the musical appreeciation olass.

{8) Orgsnisation of school uoncerts, ete. and programme
S 1ann1ng.:_ﬂ . L

{9). A course in selscted literature (Engliah end Af?ikaans).
{10) Elementary. mueiaal forms with a view to éxplaining the
.atrueture of meladies. o _ ,

It is further hope& to i lude @ubsidiary courses in
eurhythmiéa and elocution. . =
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TEACHERS' LICENTIATE DIPLOMA IN MUSIC
OF THE UNIVERSITY OF CAPE TOWN.

(A simlilar course 1s offered by the Conservatorium
of Muelc of the University of Stellenboseh),

. Entrance to the course is limited to Matriculants
or students possesaing a similar certificate,

SYLLABUG. |
Prineipal subjectt plano, stringed instrument or singing.
English literaiure.

Harmony and counterpoint,

Aural tralning.

General musioc.

Criticiem class,
Teaching method: instrument or voice.

SECOND XEAR.
ia (c)i (a), (o), {£) and {g) as above,

Mmoo oUp
Vs Wisat® Wt Was Ut Bt St

History of musle,
Method of olass teaching {appreciation and ear-training).

IHIRD XEAR.

i‘}p (r’ and (h) as Qb@‘"'o
k) Method of class teaching (Practical teasching in schools),

PRIMARY CERTIFICATE: GSPECIAL ENDORSEMENT
OF THE UNIVERSITY OF CAPE TOWN.

(A similar course is offered by the Conservatorium
of Music of the University of Stellenbosch).

The sourse follows upon successful completion of
the Primary Teachers' Certificate, and is onme year in length.

SYLLARUS.

Elementary harmony, general music (rudiments, form and
elementary aceustio-?, Outline of musical history, and such
practical subjects as shall De approved by the Direetor,
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INFORMATION IN REGARD TO THE ORGANISATION OF MUSIC IN SCHOOLS.

The attached eiroular (English and Afrikaans) wae
sent 10 42 schools. Replies were received from seven
Primary schools, five secondary schools, four high sehools
for girls and two high schools for boys, making a total of
eighteen repliex,

HIGH SCHOOLS FOR EQYS:

The two schools were large high schools within
the Cape Peninsula and no music was being taken during
schoold hours. Many of the pupils were taking lessons
individuzally and privately.

00LS FOR GIRLS:

The four schools were large high sechools in
urban areas.

Iime: J schools allotted 40 minutes per week and
1 allotted 45 mimuies,

Clasgesa: In 2 schools the classes were taken separately
and An the other two the Junior Certificate
scholars formed one group and the Jenior
Certificate scholars another,

Leggong: In all the sshools the usual einging lessons
were given and in only one was music appreeiation
taught onee in three weeks, During this lesson
use was made of the gramephone, One school had
an orchestira.

Stafft: There wgs & total of six teachers in the sehools,
three of whom held the U.T.L.M,., twoe were
Licentiates in planoforte and one held the
Intermediate Class Binging Certificate
{presumably of the Toniec Bolfa School).

SECONDARY SCHOOLg:

The five seoondary schools from which replies
were regeived were large schools with rolls ranging
from 120 to 480. Some were urban and others country

schools.
Iine gg% E!ﬂk‘ 20, 25, 45 and 50 minutes respectively.
remaining one allotted 25 minutea for
girls only.

¢ In all schools the slasses were combined
intd large groups.

Lessons: The lessons in four schools took the form of
eommunity singing. In one of these schools,
the classes attended the wireless leetures on
music in turns; another of these schools used
the gramophone once per quarter. At the
remaining school, the gramophone was used at
the beginning an& end of each lesson.,

Two schools had orchestras,

Staff: Out of a total of fifteen teachers, five (all
at the same school), held the School Teachers'
Music §ertificate and one held an advanced
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certificate in pianoforte and harmony. The other
nine teachers held no musiec Qqualifications.

ERINARY SGHOOLS:

The 7 primary schoels from which replies were
received, wore large schools with rolls ranging from
‘350 e 630, Bome were urban and some country.

Iime per week: Ths time varied from 1 hour in the upper
t0 2 hours in the lower classes.

Classes: The classes were for the most part taken
separately except in cases of very small dnes,
One school combined the whole sshool once per
:;ont.h for community singing, in addition to ordinary
eBBONSs,

$ These took the form of ginging lessons and
n 3 schcole very cocasionsl use was made of the
gramophone, 1 Se¢hool had one choir, whilie another
had twod ohoire and & third had a smail violin class.

Staff: For the most part ihe slngling was taken by
each olass teacher and of the fifty teachers
responsible for singing, six held the School
Teachers' Music Certifiecate, while two held the
Intermediate Class Singing Certificate and one
hed scme ability in planoforte playing. The
renaining 41 teachers held no musical qualifications.



- 220 =

Osborn Secondary School,
Kount Frere,

Tranakeli,

The Prinoipel,

Dear sSir,

I am at present engaged upon & thesis on Nusie
in Schools which I hope to present to the University eof
Cape Town st the end of the year for the degree of Ph.D.

In order to somplete the ar{ I am in need of gertain
statistica regarding the teaching of musie¢ in certain types
of sohools. i1 shall not make use of the names of apy of
the schools but merely wish to arrive st certain totals so
that any information you may be good encugh to glve me will
be strietly confidential.

I may state that I am fully conversant with the
many difficulties sonfronting Principals of certaln types
of schools in this connection and that this theeiz attempts
t0 find a solution for the problems,

The information I am anxious to obtain 18 as
follows:

1. The total time allotted to music or singing pér week

in each class of your school during actual school hours.

2, Whether olasses are combined for such lesesons and
if so, in what manner,

3. The approximste number per quarter of any gramophone
or other recitals included in 1, or 2., above,

4. The total roll of your school and the number of
teachers who take singina or musie.

5. Whether any ef these teachers have any special
qual:ii:ationa for the teaching of singing and if
BO, »

6. Whether there is any extramural music sctivity for

scholars in eonnection with the school and if so, what,

7. Any other informatlion you may eonsider useful in
eonnection with singing or music in schools.

I am entirely dependent upon your goodwill for the
proper completion of this work and shal)l be very grateful
for any information you may be willing to give me, however
little it may De.

Yours faithfully,

OSCAR D, WOLLHEIM.
PRINCIPAL.
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QOsborn Middelbure Skool,
lMount Frere,

Transkel.

Die Prinsipaal,

Geagte Reer,

Ek werk op die oomblik asn h tesis oor Musiek in
dle Skool vir die graad van Ph,D. Ex hoop om die werk aan
dia Universiteit van Kaspstad nog voor die snd van dle Jjaap
voor te 16, Om die werk te voltool makeer ok nog sekers
statistieke in verbend met dle doseer van musiek of sang in
pokere tipes van skole., Ek sal nie die name van sulke skole
gebruik nie en wene slege om sekere gesamentlike totale aan
te haal, Dus sal enige informasie wat u my goedgungtiglik
mag verskafl volkome konfidensldel wees.

Ek 1s volkome op hoogle van sake omirent die
moeilikhede wat dle oprinalpale van sekere tipes van skole
het in hierdie verband en myt esis versoek om h uiltweg te
vind,

Die informasie wat ek graag wil verkry is as yolgsie-

1. Hoeveel tyd per week elke klas in u skool andnrondo
skoolure aan musiek of sing besiee.

2. Of klasse vir sulke lesse gekombineer word en, aorau.
op watter manier,

3. Ongeveer die getal gramofoon of ander opvoeringn vat
onder 1, of 2, ingesluit mag wees per kwartaal.

4. Die getal skoliere in u skool en hosveel onderwyssrs
sanglesse of musiek gee,

5. Of enige van hierdie onderwysers spesisle kwalifikasies
tot sing- of musikleer besit en, 20 Ja, watter.

6. Of daar enige musiek in verband met dte skool na
skoolure vir die skoliere is.

T. Enige ander informasie wat u in verband met musiek
of sing in dle skool as nuttig beskou,

Die voltooling wan hierdie werk hang geheelesnal af
van u goele guns en ek sal bale dankbaar wees vir enige
informasie, hoe min 4dit ook al mag wees, wat u my kan verskaf.

Hoogagtend,
die uwe,
O8CAR D, WOLLHEIM.

PRINSIP
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STATISTICS IN REGARD TO THE NUMBERS OF STUDENTS WHO PASSED

THE EXAMINATIONS OF THE JUNIOR AND SENIOR CERTIFICATE MUSIC
COURSES IN 1937. (CAPE PROVINCE).

COURSE: NUMBER OF CANDIDATES:
Aural Tralning and Theory

of Music for Junior Certiflcate ..ccccovcovccss 8
Instruments) Music for

Junior Certificate

IFYEEEENEENNENE EEENNEERENRE RN NN N 182

Music for Senlor Cortificate ...ccvcvctccsvsscsscce 132

N.By,t These figures were kindly supplied by the Department
of Publio Education for the Cepe Provinge from their

annual Percentage Distribution of Symbols statistios.
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TESTS IN AURAL PERCEPTION IN REGARD TO PITCH, RHYTHM,
AND HARMONY,

TEST FOR P EPT :

Answer papers having been distributed, the tester
requested the scholars to fill in the name of the sechool,
their own names, ages, sex, race (European, Coloured or
Aslatic) and standard. The first test was desoribed and
called the “Tuning Forks" test. A prastiee test requiring
ten answers was taken and corrected after each answer had
been written down and with the two forks differing by
30 vibrations per second. Scholars were told to put blanks
when the forks sounded the same., The following schedule
shows which fork was sounded second in each pair,

TEST A: (30 v.p.p.) HHLHLLHLHR
Bt (23 vepess) LLHHLLHHLL
¢t (17 v.p.s.) HH LEHEHLLHH
Dt (12 vup.s.) LLHHLLLHHL
Et ( 8 vep.ss) HLLHLLHLLH
F: ( 5vepe#e) HHLLHHHLLH
G ( 3vepes.) HLHHLLHHLH
H (2vepese) LLHLHHLHLL

t (1 vepes.) LHLLHHLLHL

J: ( 5vepes.) LEHLLLLHHL

[ s N+ S o « -}

The forks were hidden from the view of the scholars
and members of the staff acted as Invigilators. The answers
were then read out and corrected by the scholars themselves
under the invigilation of the teachers. The number correct
was written in the margin, Later all these papers were
checked by the tester and the threshold determined. The
threshold was taken as the last test where eight or more
correct responses out of ten were given and transferred to
a summary sheet. Scores and averages were then worked éut
as glven on page 163,
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TEST FOR RHYTHMIC PERCEPTIONS

After a short period of rest, the test for
rhythmic perception was described and called the "Tapping Test",
A practice test requiring five answers was taken and sorrected
after each annwer had been written down, The scholara were
told to put “s", "D" or to leave the space blank respectiwely
if the tapping loundcd the same, different, or if they 4id
not know, The rhythms giyen are attached. The test was
corrected, checked and the answers transferred to the summary
sheet in the same manner as the previous test. The tapping
- was done by the tester with his fountain pen on the resonance
bdx of the tuning forks.

TEST FOR HARMONIC PERCEPTION:

A slightly longer period of rest was allowed before
starting on this test which was described and practised in
the same manner as before, The test was galled the
"Harmony Test". The scholars hnd to put "1* or "2" for the
first five answers, "1", "2" or "3" for numbers 6 to 10,
b8 i e bl |y 4" for numbers 11 to 15 and ok LN LA B
“4“ or. “5" for the last five answers, according to which
chord had been altered. If they could not hear which chord
had been changed, they were to leave the space blank,

The test was corrected, checked and transferred to the
sumnary sheet as before. The chords were struck by the
tester on & plano and are given on the attached sheet,

NOTEt All the tests were conduscted by the same tester
throughout,
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(TAPPING)

TEST tOR RHYTHMIC PERCEPTION

PRACTICE
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TEST FOR HARMONIC PERCEPTION (HARMONY)
PRACTICE

ALTERNATIVES To GORDS.
ND

ANSWERS

h CHO‘R‘DS. had : NOC)
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