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THE_DEVELOPMENT OF THE CONCEPTION OF A_LIBERAL:

Introduetion.
The significencs of the topic ve arc ambout to study ie suceinectly
oxpresced by one writer when he says,
*The tradition of liboral educotion is s-goldén thread woven into
the fabric of civilisation: Viewed in the perspective of history,
the throad ic often broken. It is worked into various pattorns nccore
ding te the divergent intereste of ocuccensive sges, ¢ach pattern oxe

- prescgive of the values snd moanings which men once hold fmportant. The

patterns, whethor lovely or grotesque, whother they are woven in or are
merely appliqué, are the croations of time. The thrond belongs o
all timoBgisnserssinea? (l)

_ In so far ac we are interected in the civilisation of the West,
we moy trate the origin of this golden thread of liberal education to
ancient Groeces Tho basie structure of Wentern ecivilisation 35 Graecoe
Roman, and to trace our beginnings to this remots perdod is but further
affirmation of the fareflung influence of Greek thought and aspirations
~ on tho shoping of Westera cducation. - -

In espence a "libersl Education™ mey be defined as that education
worthy of & 'freo man', The concept immediately postulates & social
order in vhich some individuals are free and others not froe. In
ancient Qreece & *froc man' was one who had not only political freedonm
1.0, civic pights ond libertiesy but ales one who had economic indepene
donce ‘f.e¢ frecdon from the neceasﬁty'of toiling ond engzaging in
meniel occupations, or eny of the skilled arts and c¢rafts, for his livelis
hoods Political frosdom and economic independcence obviously presonted
that section or cless of the community with leisure and opportunities
for the purcuit and emercisc of thoir talonts in occupstions other than

the arts and ¢rafto. The frecman utilised his onergles in the atudy of

(1) "“Woaning of & Lidberal Education" by Evercit Dean Martin.
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| ultimate questions, such as, the nature of the universe, the purpose
of existence, the nature of morality, and so on.
| The concept then arose in a society so organised that a large

‘section was dQisenfranchised and confined to the pursuit of the indus-
'trialbarts\and other occupations of a materially productive nature -
from all degrees of craftsmanship to the menial occupations. The
‘enfranchiged section was thus freed to pursue other interests which
‘constituted the so-called liberal studies of a free man. Such a elass
division was made possible in ancient Greece because of the existence
of slavery as an integral part of the body—poliﬁic; _.We may say then
that the concept of liberal education found its first definite expression
§n a society which permitted slavery, and utilisea‘siavéeZabour'far the
wpré&uction of its basic nceds. in primitive society the:concéption
had no opportunity of arising because primitive man necessarily had

to pay a cansideféh1e amount of attention to the primary needs of life,
wrestling with Naturefor his very existence. |

Primitive education was essentially a,tﬁaining in the art of
procuring food and shelter; it was a very precarious existence leaving
neither time ﬁorlléisure nor inclinetion for thoughts unconnected with
"immedmate needs. "Hbr did primitive social conditions permit very
much opportnnity for the exploitation of labour. It 1s only when a
social group hag expanded and 80 arganised itself to pass the bare

rise of a ¢lass of mendevoting themseIVes to speculatiVe-thinklng and
cuitivation of'fhe’highér intellectual and emotional life. We 4o
find such & gradual process of differcntiation in larger, more stable
primitive societies in which the medicine-man and witch-doctor hold a
~ prominent posit1on. ' We have here a clase of men possessed of almost
'tyrannmcal ‘power and freed from the necessity of plying the usual arts
and crafts for their livelihoods the group provides for their necessi-
ties. This practice continued bécause primitive men believed that
the witch-doctor possessed a form of superior knowledge which placed
him in the position of an ambassador to the numerous gods and deities
of primitive religious life. The point of relevance to us is that,
here we have the beginnings of a differentiation in the evaluation of
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ﬁhéjwfiestiﬁ”knawledge‘o?'magicéiifbfmulae; end ckill in the ordinsey
‘arte of prinitive 1ife 4.0 hunting, fisching, building, tilling the
£041 and rearing children,

“Edueatian“ is ﬁistingnisheﬂ. hawever¢vagueiy. from "train&ag
"E&ucatian" is syponymous with o process of sbtaining mental and spie
ritnal povers the privilepe of a favaured fewestho priestly classs -
"Eraining“ is idcntified with tho acqnisitian of & skill, the trick
~or “knack® af,*“ggg,acme%hiag  Bince the generality of primitive
mén adquired sueh skills early in 1ife a8 a necessary equipment of the
individual teking hﬁs place in the corporate body, no speécinl distinction
was attached to such acquisitions. But vhen & few nembers of the group
‘were exempted from such deily occupttions, end permitted to pursue other
' 4ntoreésts, presumably for the good of the group, the conception of a
higher and lower knowledge rcéceived ite emphesics,  In this study
we gomnence when this conception réceived its practical expression
on & large and well-orgonised seale in ancient Greeced vhen the sine
qua non.of & liberal eduecation vias leisure and politicsl and oconomic
privilegess - '



| t'!tagé eﬁfﬁatem Here then them was c¢learly no necessity

faz* them tﬁ prepare their “bmys for any pmf‘eseian or trade,

| or even tra insi:met them in ‘the prﬂ.nciyie of micuitwea (“i)

| 'J?ha mmeniana and the Ioniam viers bua:,r tienufacturers and
gmat cmereial 1)96131@54 Yet, bmtz‘atw to expeatation,
msm@ma metho&s anti utilimian bmehes of stuc}y foum lﬂ.ttle
favour in theair sehmlﬁ; '

Ve may mﬂm then thm thé Henenefs hadl a&vaneea 1o an
-eemmie wtatus vary 1mach beyana the subsistence Iew-l of
' pﬁmitive ﬁmi’ciaa 3 %at frec B‘lava 1a‘baur, extﬁnslvely
used in the mdasﬁries ana mher mcinea trados and pr@feemmsg
had net anly cmtriwteﬁi ta the v:ealth of the ruling cla%g
but aa.m formed the 'bmis of that l?iﬁ‘lﬂ‘e whiéh eharaeterma&
the zifzf: M’ the &me!»: frae«mam

The ﬁutxea and respmimuties of’ eiﬁizenship aevoia
ving upzm a fmeﬂnang and ﬂw mnseguent righﬁful emplmmnﬁ
- of lpiaura, determined the ganeml ahamcter, aim and amﬁepu
tion of @reek eﬂucatmm "tcev a Heliene edxmati.m mamt
the trainﬂ.ng of character mcfi tasta, and the fsymeﬁrifzai "
aewlapmem of body, mind, and imagmticmﬁ (‘2) we ﬁnﬂ
in the Greek éonception a distinetion drawm botveen & dueation
and the training by vhich pupils mastered their future trade
op ﬁ?ﬂf@ﬁﬁi@fa‘.g or any .acmﬂmmw immieagéf (e« tonching)
with the o'bjemt of making moneys | ﬁs & nation they x*egmt&ea
all forms of hamaiéraft emd amamliae& BEVITY as ‘mlgam
contémptible and unvorthy of o froceman., Xenophon's explas

iﬁz Froeman, K. YSehools of Helles* ps L2
&} Sesemeiris K@ - AriA . »w. L%




“ta

nation ié ‘that thess manual ﬁmﬁmﬁoﬁé ruin the syimmetrieal
aevainmt of the body ‘beeaus@ of the ummtuml iznﬁ unhea&.thy
@ﬁnﬂmﬂ.cﬁs of working; to the @mm, poor physical . Gevélops
ment wes i&enﬂfﬁed with efchy nna worle morel ﬁhametem
mﬂhwg tm&m&n and ﬁwfesmmi men have 1ittic or né
1@5.511:*@ for serving tmair fz-iena@ and the smw; A1L aegmce
of mefmml otecupation were iﬂﬁmiﬁea with servitude,; and hence

_ ﬁéf:}piﬁeﬂa

ng in b?is:»i‘ ig %hea pzsutieai P social and’ ecmomi.c
nd of Gresk eﬁmaﬂ% | Lot 46 now oxdmine the odu=

. backegro
| zation of the carll ler poring Por traces of o 1ibersl education’
The Mhmian avatem aimed at tmﬁ,n’ff :f the son of *ﬁhe citizon
iﬂ the mores; in the givie du%i.eﬁ nf‘ a citi:'en of the ata‘be,

for mgﬁﬁeipaﬁif in the mMgmﬂs shservincesy and at pros
paring him militarily for the defence of the State against
‘enemies. In Sperts, education for eitizenship meant an due
e 1sefuing 8 in an intensoly militarised State;
iitemry end m*tiatic sentimonts wers neglecteds 0 Athens

the 1literdwy and artistie aepects wepe eultivated to the fullest
but besause of the pauveity of iaijteﬁw' works it could net

but he 8 meugre educstions The pupld of the oldey pevied

ready S8Nd, and memovised seleotions from Homer, Hésiofly Solen,
and Aenop, all suthors who 1ived bufore 560 mcﬁ Theve wae

no form of secondary or higher edueation in this poriods A
1iberal education proper eculd bs said to commence énly when

& country or nation hen at ite Aisposal o fund of materisl -

for efucation, a variety of litevary forms, developed systems



Ii‘ we am to scaych for tm forees moulding and inf ‘
| eim the Hellenip eonception of a liberal eduoationy we shell
‘ind them in tho pelitical, social end cconemic structure of
“tho Greck eltyestates, end in the degree of Govolopment in rts
“Asgimae_aﬁﬁ ?ﬁiléﬂﬁphy?i , .

| During the cizth, £1ths end fourth senturles BiCus
politicslly Grocce wos built on the dominant power of a ruling
elass which clogely guarded fts ranke againat any infﬁztration
from the other Qiééﬁéﬁi “Even af'i;er a aemtamey hed beem
evolved all could not bosome citizens of the States Oitizone
ship came with birth and the speeiel cless privilege of edutae
_ %4ony  Before 509 BCu i‘ﬁreignera were sel&m aﬁmﬁtteﬁ tothe

: pz*iwzeges of a mtizen, axeept in t.he anes. of Bome | B:peﬁaal

- aet of patriotismg snd that by o gpecial vote of the citizena
bodys The extroms form of democracy in Athens of the 5th
" century was a damocrady exolusively for frec eitizens, and
. exeluded 'aii others, Eligibility to publiec 'ﬁmf:‘ém the
~ right of pmtectim in the cmz‘ts of iaw or atﬁendmee at the
| gau‘biia aaﬁézrfiﬂ.ies, m» rights of 3.ma teenure were the prerogetives
of only & male 1‘&12@1; Citizencship #lse carried with 4t
the privxlege of participaum in mmgloue festfwam and
~ rites; for religlen wac on affair of the ruling famiiiee of
the State, cgnseguentiy famny; mligion and citmenehip -
were ¢losely interwoven, ond education and training were for

¢itisenchip and relipgicus (mornl) endss Citizenship in



the earlfer period (b@fore the Pemmn war of h?? Qgc.)
wos & ﬁ&stinatmn tm bo attainea enly after pmpw education
und Weiimﬂmw nilitary tz*aiﬂng © Eduenticn, ‘beﬁ.ng Mmﬂea "
ﬁm.y ta & small pemmtage tsf tha mta‘i yspuiaﬁim; he&szae
e@ﬁmﬁa‘&rff“‘ the education af th@ mm clasﬁ tca perpamaté

the ml@ 6f ﬁmt aiaem {4)

S&amiy them wem threé min aivisiun@ féi‘ the popus
lation, “Plretly, thers wore' the mitwwg‘-«»ﬁ-&e | fc.!m. iy
| f@méa a‘bmt «mmﬁfth of the p@puiatmn. Then ‘bhet‘f’ wors
the alienss mumerienlly 1oss %hm the mtimm, but mt Boste
 milated fnto the politlcal structure of Athens until abouwt
the end of th@ 5t:h c@ntuz%ys 'ﬁha ‘hhim claa&:, mmmg f&u:-»
£19ths of the populstion, was the mass of xmwkmg f 2 "
wmﬁevang‘ an -typ% a8 meniaﬁi § teohy ,{'?czﬁ., agriaulmral, an " |
| iﬁtﬁlleetm semvicss, This alaaa s of cmxmﬁ, caum nti‘t
‘hﬁp@ £or eit&szcnakim In Spavrta t‘hey nem&p&e& & mwm« zsﬁzxtuas
- than’ in Athens, being tied to end sold with o lands  fho
- alweg then zs’mvmea *&he e‘hiei' smm@ of la'bcsum The othey

 mource 6F 1abmz* esine fmn the frocemen who hueﬁ ‘taken tc the
ﬁmnea arts anﬁ eragts ﬁemuae Bf their mwr‘m

. Mczmia ('bhe uhim‘ cltv ﬁf wh&ch is aparﬁa} and ﬁmte )
inly sgricultc ving 14ttle eoncern
with trade or monufecturess Theiw ﬂcﬂ;tizans cemprised a

landed arimscmcy, supportes '»by heyeditary estatee nrﬂgin&ny
allotted by the State; the @u‘bjoct. pbpﬂln%ﬁm mﬂﬁm‘&ed

{1) Gubberieys Ellwood P. "History of hducstion® s 19



| of philaﬁﬁphyp ana esllectea works on scianeeu F@?‘tﬁiﬁ“ !
e h»va tﬁ‘ﬁ&iﬁ tii& the Be&ﬁﬁﬂ hal“ of the £ifth cen&nrvz

| W@ may‘ﬁaneluae then %haﬁ the ear&iar sveslk eﬁucati&n ccniﬂ ’
not in any sense be ealicd lfbetalg in po far, as they
amphasiseﬁ militamy training f@r the ﬂefen@e of the utate
&gainsﬁ their mnmernus enemies it _— a practicaz anﬁ utilmn “
tarien endi R | | “
. Afﬁﬂ?‘ﬁhé ﬁuéaessfai @uteéme af the Peﬁsian war of
- hyg Bw@v; many Amportent changes took ploce in the pmliﬁiealg
; goonomic and social 1ife of Athonss As o r@ﬁula of these
eomplex shangen ths whole sdueational conception af 8 11bcral““
e&ucaticn receivea ite firs% &efinite expreaeiun, bﬁth ﬁn
the rriﬁings of the great eaueatimnal theorists end in the

rﬁﬁuﬁl praati 012 af tonchings

o Athens; aﬁ the imperﬁai mas%ap of the snrroﬁnﬁing states
ana islanﬁs, “took an L mors c@ﬁmgpazitan character. mnsreaseﬂ
,_cnmmercial aetiva%y ‘brought the posaibiiity nf accumulating
ﬂnﬁﬁ?i&mﬁl wealths which in turn led to more eppertunitieﬁ _
for the pursuits of plcasnre and the pﬁtrﬁﬁﬂg@ of the ﬂultuﬁed
artes Greatnﬂas s nov measured in termp of wvaith aa&
paver, ami not 4n terms of‘ birth or of gemliné sews.ce to

the Stﬁt?@ : The larger realm of imperial diplbmaa; and s%a£e§~
nianship increasea the utility of pvlitical skilla Been
:citizenshig waa opened to all free iphdbitanﬁs¢ : Tné1i£ﬁer@tian
of ﬁﬁ@ﬁ‘fﬁrﬁéﬁg-ﬁiﬁh undreamed of opportunitics fu:;pérsﬁnai
'ﬁﬁV&ﬁﬁﬂmﬁﬂﬁ iﬁ %he'atate or empire; ﬂeveiﬁyeﬁ-a‘aesare‘féi



2 ;;,;..1 memant &nd personal glovys In this manner
$he nov eonditions vere & bromk from tho old Oreck tradition
of placing the state bofore selfy the older 4desl of sooisl
servies and pumiﬁ uaei‘ulnéqa wm shanged to me, af ”zmge:eﬂ"
inaimauai icme (4} '

The demon
premmtﬁm for personal a&m&emeﬁm 4 fastoy Which favoured
puch & ﬁevffelamem was the gxtrons form of demooracey in Athens,
fhe course of all political pover wae the "Reclesiad or
aspenbly of ail fz‘mﬁ @itiza-énm Government waa by *‘m&mﬁwﬁ
Argemblion of the vhole @&%mm baam fnd not by "mwum“
aspemblics of elected repmentamves. Juatice wan edminite
tered through pﬁmlur juries before whom plaintiff and defend-
snld had €0 fppeny in porson, _"Hfﬁnéé the nbility to speak o
. convince becsme most importants  He who could persuade the
- majority %o ‘think his way controlled the 'gﬁliﬁy of Athens,

- Kimost aveny me young may of M*;hézz:af:g %pima‘ to a post in

6 made of é&maﬁiﬁn in thi:z pez-ma wEs a

mande gove mel

the publiec aéwmg of the countvry, These &ém
by a group of teachers vho ceme to Athens from the coloniess
. These wero the wellelmown Sophista, whe wers eminently

aquiz;z;éa to offer this type of eﬁamiiam guch groat. ‘mm@ﬁ

&b Hipplos, Protogovas, Gorgias, Prodicus, snd Isocrated
belong to this influentinl groups Though in the bepl ning
Sophistic teaching wos boyond reproachy in honestly aﬁ%mptmg
£0 entablish an educational @yﬁt@m suited to mt f;ﬁé veal
needs of the time, wmens

of {1) wild, Bels ﬁﬁomaamme of mwem Eﬁucatim?"' Pe 98,




6f dim, an utter dkéregard for the mointenance of the prineiples
pf truth and Juotice, and a tuition in tho tricks and dodgen
of dgbating for séﬁrw a méiﬁe verbal victory over 'i*\i'miﬁa |

Amthe:r &exfelopuent thmt gmatly i‘aﬁi‘iimizeﬁ i:he

" of seecﬂ&ary and mgher edmcatﬂ on xma the em&tim of the
matemam af eﬁﬁcatiom | t?he Periciean Age of Gmaee was

noted for its mumasa@a mtput m the fze.xa of art, Mtemtmﬁ
ﬂcﬁ,enﬁe and philosaphy@ 1t was an era. of rich ;gamctiaal

s perfamam:e in many ﬁelda; but ii-. was algo an @m of

- gnAlysis of that pezﬂfamce and of formiation of the faotors.

: ministering to its raffccatiwmsm This pmsma manifﬁsts

that perfection of Gr*éek arshitecture, 5m1pmm and painting,

“ Aeschylus, Sophocles, and mipmes produced thelir Atﬁi&

| ﬁrage&i@%, Aﬂa%nphamxa hi@ eameéi@rsg Thmy&iﬁee, Hevodotus,
and mmphm aevelcpeﬁ the p!f‘ﬂsif‘ narrative 88 o forn for history;
the Mhagareans étevemzseﬁ msthemtical scmm:e p Hippoerates
 wrote on meaicine»g the spirit of rational criticiem found

| expreeeim in the philog@phiaal xmrka of Demoeritus,; Socrates,
risto, and Aristotle, Even subjects of instruction were
evoated by the demand of the yestless Greelk mind for a knows
ledge of the theoret ieal prmaiplas or clements mvalvvea in
these practical aﬁh'le‘v'emanw. ' The rich materiale of contempe
orary literature vere annlysed by men like ?m%agams of

- Abdors and Prodicus of Ceosj this devoloped into the seiente

of Grammars ~ From the superabundsancé of oratory there grew

the sedence of rhetoric whieh nede an anelysis and deseription
6::‘4 the art of effective spuoch., - The numerous ;sum.::@ and private



 &nd understand g

ol fu \ - -

dsbates and argwnenfatxcms led to *t‘ha fﬁr@ﬂati@ﬁ of "aome
Crles of the game“z rhatorie nee&eﬁ ozﬂ.y plausi”bilﬁzf vut |

galw vaiidity. of the otatement,  From this need fgrey the
metencé of logle, £innlly clateiffed by Aristotle into & coe
~herent sedenee.  There were alse: -fomla*ﬁioﬁﬁ of principlos
of poctiens ethmg, }'3515."* des, and even of haraemnship m@
eookery, | Ve have hero theny the materdials of the new aeem&ary
and ;highen sducation: grammar, rhctoric, logle, ,ax‘dﬁ’metﬁ;ﬁy: -
| geometryy a;stmnm aﬂa muaic, {1}‘» Wechanics might have |
 been inglinded if the Gmeifs nad not despised it because ef‘
its affinities with proctical athicvemenis, Whizes the poli=
ticaly economio, sml social stracturs of Athens ereated
leisure and the necessery conditions, it is inconceiveble
that & troly idberal eduestion in the Grook sense could have
. aricen in the mbsence of these meterials of education
| The education of o freceman centred around the otudy
.of rhetoric, which may be defined accorfing to cuprent notions
ond practice, 8s the art of povoussion and Gisputation,
’ It had & broudsr basis in én efducation in genersl subjocts
‘1ike cthico, politics, and motaphysies: Thete genersl
- studles were only suporficially dealt with, as the only aim
of inciuding this in the curriculum was to give moterisl for
| aebnte, end to ensble one to talk intelligently, end mele
Jubions to the vitsl problems of the dsys

&Y% 3ts best, libernl educttion under the Sophicte aimsd ot

melkdng "rendy and practicsl citizens, men oble to esllect
(1) reisner, B.Hs PFoundations of Hofern Education® pe L3 £E,



and pxpress their thoushtsy and give sound advice sn publie
. matters®, {ﬂ Elementary pucdtion consisted of -ﬂie ﬁmﬁi&
tibnai Groek music and gymnﬁstaa, with o little arztﬁma*iﬁg

. % the secondary levely 46 these were edded the Gregk seiences
{mainlyrmaﬁhematicai) end rhetorics At the academios of Flato,

' Igaeraﬁeﬁs and Protogoras wherc & form of higher education
vos glven ethicsy politics and philnsaphy wers tanght. A
diatinét feeture of the eduestion of thisg peraod was its enphosis
on the cultivation of the intellect; vsec&nﬁaﬁy‘snbjeats
replaced the military drill of the older period as theve was
not the ﬁﬁme necessity i“aﬁ militery preparedness. After
.ﬁhe;aeéiine of the Sophists theeevsuﬁaéét@ cams tomfﬁﬁm;thg |
conventional education of the Greeks, -

| Hention was made af the academies vhere higher education
; was imported. They were divided inte two dlstinct prouns
- untdl they later merged 6 f‘am vhat has come to be knowm
as the rx;z‘iv;érsiﬁy of Athems, One group maintained by men
| 1ike Socrates, Plato and Aristotle wae imown as the school
of the phiicaaphéme“ the other, orgenised by men 1ike
Inoerates is known as the school of the rhotors. Both catered
for the cfuecation of thm ﬁseemmn bat they ﬁﬁ*f@ma in the
| emphasis piaceﬁ on ﬁu’b;}ectﬂ of the curriculumy  The theories
of gduention held by the pirf*imimis » ond the prastice of |
teaching in these schools reflest the conception of a libersl
gdueation when_ﬁrééée‘was;at the helight of her glory.

(1) Mehaffy, J.P.  "0ld Greek Riueation™  pa95



«f3e

toocrntes occupied n position midvay botveon "the‘ g:‘iz;lmmpimré
and the v:ﬁﬁpﬁiﬁaﬁagv He was agoinst ‘ﬁt@ bopstiul claimg of the
' ‘iaﬁarg- gnd- 21d not look with favour on tho meﬁmp’mve; mai
cpeenlations of the formers e placed o troining in :R}mtari&
above | éverythingg he fei‘!; that 1t was tho mont ﬂceczgﬁafzr
olemont in the education of a free-mans There were two .
vossons contributing to such o Mém |

(&) 1t wes en age vhen ‘books sere searee and the reading
public smalls *

o {b) end vhen sitate affaiss were pottled ‘by disousaion.
in .nsaemmzr or private meeting of every free &itiszens

in such & socicty the pover of clear and clegent uitorance
wag the highgaaﬁ and best outeome of éducation; ne man mm
sfueated who locked thet powery it was the touchstone of
Ceulturs snd freedoms (1) | Iloguence was therefore mede #m
intense studyse "ﬂhe matter of higher education tas suborii-
nated w i‘ﬁi‘m of pregsentotions To swaarice, the scheol

of the rhetors coneeived &4 1iberdl education o an education
in éiegmde of form, and o puperficisl but graceful eulture,
inotend of the exactness of sefence snd deep Imovledge of

- motaphysics, which they c@na&&ema unfitted men for publiic

| lifes While this wac not much of & departure from the
eduention of the Sophicts, yeot it racelived the respoet of

the philosophers “beﬁause 1% wee recognined that no frecemen
could serve well in a demoopatie socioty without the ﬂrt of
persuasion and ﬁiﬁ'pumtmm _

{"f ) Hahaffy s CuPa - iblde - pe 108
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The philosophical schools were essentially e‘reaﬁiion»
against"%he’eitremaly pragmetic and individualistic trend
of sophistic clucations We have already noted the deterioe
ration of tholr cducation to the point where 1t wat under=
mining Greck institutional 1ife,  The Sophist mnxim'ﬁman]isk
the measure of all things® tended to reinforce the foreos
of growing sclfishness and greed in Athenion 1ife,  Some
of the lesser Bophiste traine&,thﬁir pupils t6 pley upon

e $he uneritical mass ppiniﬂn to achieve theirsé%ﬁeetég  Boeratos
| commenced a compaign sgainct such meny  He addressed the

young Athenians in the market-piloce and privete assenblies
‘end attempted to teach them erlfical thinking, He would
have his frecsman seek knowledge, snek the %rﬁe~univevéaz
coneepte of pletys courege, temperance and jJusticey<-concepts
on. which the eonduct of froe<men should be based. ‘Thé 
application of such knowledge would constitute virtus, the
practice of which 48 the highest aim of life &nd hence of
educatione Everetl Dean Martin states %hﬁ%.Sbgratea'gat>
the precedent for &)1 subﬁequént iiﬁerﬁi e&wcation.whenjhc .
- pought -to educate the Athenisn you%hs to undeystand therme
selvas, to think ﬁheir way to aome degree gf‘fr@@a@m &n&‘
mastery, ?ﬂ ground their ldeas ofvvirtue, Justice and govern-
ment in welleconsidered regson, to gaﬁn.%emperage&'ofianQQ
ment, t6 re-sxamine what they thought they knew, and see 4F
they wers knoviledge or only opinions (1)
Hie‘pupiig;ﬁiaﬁa, carried the ldeals of the master o
‘(1) Martin, BaDs  ibids . Pps 199 .



@tep-fuﬁﬁhera.‘lf'menara to live 8 life of re&sﬁm,*théir 
knﬁw&%ﬁge-must‘giva,%hem & defiﬁiﬁﬁ wutlsﬁk‘upan 1&@6& i‘.

: Rhﬁwleﬂge was not merniy c¢leny th‘nﬁing, but Lo know is 30 “

- possess reality, the "true boing", the form or 1&9& of the

- Supreme, Boody ‘The highest s&ucati&n‘wﬁula thén prepare one
fon pnilaeaphie cantﬁmyiaﬁian mf the ideaa nf tha #300d, the
Trie, snd the Beautifwl. Flato was fuily AEYS that thin

was an iﬁéai possible of achiovement only by a‘ﬁbw phi;eaaphevaﬁ

. Pleto's YRepublie" is o troatise on vhat he condiders
' to be # liberal s@usation, It was a return to ihe old Oreck
@mnéemﬁion'afitﬁaining in virtue, character, tasto, snd
- symaetrical development of body end mind, The truly lfberal
edneation had three aepeets:  moral education, intellectunl
zéueation ona physieal educstion. A 1iberal education would
- gesk a‘h&xMﬁnibaﬂ eombination of these three as@ﬁﬁts'ﬁar'the
| gond of the ctate and through the state of the individusl,
The 4denl ntate was to be wuled by his philosspherskings
vhose will was $0 be supreme in the states, While his eourse
of liberal education %6 the age of thirty«five made fop
harmonious development snd no emall amount of intellectund
poveys yet even those whc‘have:theée attoimments 4% 10 Bube
; a?ainatg their“reaﬁcﬁ anﬁ.3m&gm9ﬂt\tﬁ‘%he guardisns. He
was quite "totelitarian® in his concsgption of the end of a
1iberal education, |
Up 4o the ago of trenty he follows the traditional
Greek cnrricuiﬁm'@f‘muain, gymhastic end military training
with certain modifications in dontent, Thé zim a% this stage



quw
stape is to build up that body mmd cherncter which w11l |
be abme'tc ptond the strain. of the studies of the next nges
At twenty selectlon is made of those who are to continue an
intellectval educations From twenty to thirtyithey:ﬁﬁuay
ﬁh@-@reek.gciﬁnees_whiéh aﬁw,mainlyﬁﬁa%hemntieal_iﬁkéharacﬁers
arithmetic, goomatry (p@ane and salid), astronomy, end hars
, mﬂﬁi&@@ These who pass in these disciplines were aduitted
fﬁo the highoeat sﬁu&y of all -~ disiectic {philosophy, inaluﬁ
ding othics and politics)s Unlike the pu@iig of the gophiste
those joining the academieés ﬁf‘Plaﬁa‘and goerates ana.ﬁristt@tie
mode & deep study off these subjects for their own sakee
In contradistinetion %0 the education of the &cphiets and
the Rhetors, Plato's highor education deals with abstractions
znd higher prineiples. The freceman was expected to 1&&&
- goaa 1life and a liberal education was e%pected to ahaw the
vays But a good lifé necessitates the knowledge of the
Supreme Good, and %h;a may only Pe pevceived by a study of
the laws and prinéigléa,unﬁgriying:the Conmoss

Aristotle modified and made more scceptuble the |
absteact "FPorms® or Ideas of his master, Flsto. Flato's
~ forms existed in 4 timeless and spsccless roalm romoved
 from 21l material manifestation,  According to Aristotle
forms are always exiétﬁnt in their material pmbcaxmpnt:
There was mutual interactibn of ”fﬁrmﬂ and inchoate mﬂtter
" to proaace the particular. ;t was the law of life that
 matter should seek its highest form or perfect realisation;
~and that form ranked highest which %as nearagst in asture o



the pure form of God; end farthest in nature from unformed

. matter, And po man wes most truly men when he appraximaﬁ&ﬁ

: maﬁﬁ clnsaly the ruie of resson in his uonﬁucts‘

ﬁaeaiaa Awﬁateﬁlﬁ grapnlﬁﬁ‘wi%h tha pfﬁbzem of hia &ay,
“Fh#thar eﬂutatian shéu’& be A tﬁaining in vhat is uﬁéfulV
in‘1i£¢, or in more oup afzth@ way oubjecto’s He states
"%hat\%hé ﬁighest pimn of aduention are {a)' 6 ﬁr&&mcemsméh
; @haraeﬁer'aa>wiil issue in acts tending to anmatetﬁg
. happiness of the State, and (b) to prepare the soul for the
‘pight onjoyment of leisure in sccordanse with rosison. To
" him algﬁ'%h@‘higheat iife for man i8 a épéﬁﬁléﬁiﬂé ﬂﬁ*%h@ﬁneﬁim
1ife, but this i3 An active life involving tho purcuit of
science, literaﬁmfég aye anﬁ‘philasaphy for their g@ﬁ §akeg
Aristotie oxnlts the eﬂndi%iﬁﬂ(ﬁf’ieiﬁurﬁ‘beeﬁﬂﬁé'such high$w
studies sre only possible Lo one who has the tims and energy
et his diepossl; only freeﬁmén5'naﬁ decupled in the ékiiied
@ﬁﬁupaﬁi@ns, have thie leisure, and hence it is mete thet
they should leamn\tb“righﬁly’ﬁmply that leioure to prométe
: %uéiw'eﬁn wollwbeing and that of tho statos True happiness
-f ﬁfﬂan individual &6 an sctivity of the soul a@bcrﬂing to reas
gon. We ave indebted to Aristotle for aﬁ'unegﬁivﬁcal
‘»exprassian‘af‘ﬁhe_trua c@nceptian of o 1iberal educations
tn the folloving quotnbions from his “politics® (1) it will
be noted that-emphasiarié‘gaagedAan the acguisition bf’knaww7
ledge for ite own sako end not for any onde boyond itmelf;
{4 Burnett. Johne  "Aristotic on PAucotion® et 408wdd 4.
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epducation loses its 1ibersl character when pursued for
pecuniary motives, or even for promoting one's personal
prestige and standing smongst strangerss Exhibitioniom

was conslidered then, as now, o vulgar traits

"It 18, of course, obvious that we shall have to teach
" our children puch useful knowledge a8 is indicpencoble
| for thems but it is equally plein iimi‘; all useful iknowledpgo
is not suimhie for cducation. There is u distinction

. betwecn 1iberal snd illiberal subjects; and it is clear
. that only such knowledge ss does not make the lemrner mech-
nical should enter into education. By mechax_x;;cai subjeeys
we must understand all arts and studies that m}m whe bodys

- poul; or intellect of Cree-men unsepviceable fop the use

'  and exeneiso of goofinesss That is why we call puch pursuits
' ap produce sn inferior condition of body mechenical, and
all wape-earning occupationss - They allow the ~mm£1 ne
 leisure, and they drag it down to a lower levels, Thers
are some liberal aﬁs, the mgﬁisitim of vhich ap to a
certain .peint is not unworthy of fyee-~mzn; but which, iT
studied with &xcesnive devotion or minuteness are open 0
. the charge of bheing mjuria{ta in the manney ﬁea@xfi‘bedg The
| object with which ve engage in or study them also makesn & |
great differences Iif it is for our own saekes or that of
our friendn, or to pmﬂﬁce goodness, they ars not iliihémh
while g man eng‘aging in the very seme pursuits to please
Cstrancers would in maw tapes be regarded as Tollowing the

pocupntion of g 8lave op seri,



. "We concludey thon, that thore is such & thing a6 »
 pibjett in which ve must cducato our sons, not hecause 4t i
| neemzéary, but beeause it is fine and worthy of fredemens®

1o peek utility ewrwhem 18 by no-means the wa;y‘ of
| fweasmen With & scnse of their own Algnity,"

M the secanaam mvei Aristm‘lp stresses the trais
mm; of the emotions by mesng of gymnaetic, music, and dvavizgs.
His higher d a&umtian was & eivie training and devel iopment

. of roasontn:

by o ecourpe in the Gregk mothematical seiencos,
- with the addition of logic mnd the natural sciencess There -
was alst the ususl course in ethice, politics and netaphysiess

1 ve miy ¢ombine the speecific aspeots mpha-aise&

’ 'b,; these thyee ;@hili?&@ph?ﬁ‘&; we may say with Everati Desn
Harting that Soopaten' eritienl intellipence; Flato's nobility
af"f fSpivit; and Avistotists émity {the hoppy msm) s were the
mme @ﬂémﬁm‘ln of a4 theml Gﬂu@}amiﬂn in the Periclesn Age
&f Gi“mecm {1) '

(1) Martin, BuDs ibid,  pe 212,



40
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Roman  Conecption of a Liberal Education

For & proper undorstending of the Roman conception of a
liberal epducation we mugt pausc to consider the pesuliar genius of the
Romen people in contrast to that of the Greeks. The Greeks rated
highly attainment in art, literature, scicnec and philosophy for its
own sake; they found satisfaction in a subjective state, o state of
heppiness,y a life of contemiplation, of acsthetic enjoymenty of intelle
octual activity. The Greeks wers attracted to speculative philosophys
ethice and politics specielly interested them. They defincd for all
ages the most worthy aims of life ~e sesthetic enjoyment, intellectunl
power, moral porsonalityy poiitical freedom, snd so¢inl excelicnce we
thege form the common elements of our culture. In stidiking contrast
to the inner dQevelopment of the Greecksy the Ronan geniup cver sought
to give concrete form and structure to its thoughty it sought some fornm
of excellence or achievement of concrete, even of matoriel,y valuo 1o
the sociel group. The Romans furniched the meansy the institutions
oy the mochinery for realizing the culturs 0 well analyced by the
@reekas they showed their genius in claborating the in@titufi@nal
organization nccescary to make effective the aspirations of other people.
(1)« The Greck stendard of judpgment was the intellectual or aesthetic
one resulting from on snalysis of ultimate aime &nd voluesj the Romen
standaird was practical and utilitarion, drawn from o consideration of
the sorviceablenose of a thing in their imstitutionsl 1ife.

The Roman iadi; of cducation is shown in thelr conception
of the rights and duties of a freoe citicen. The froe-nan received
these rights by birth, for by descent each Roman was p froe-man, & ¢itizen
and a membor of a gens ( fanily )+ There were five clearly defined
rightos tho patria potestas ( right of father ovér his children J},
nanus { the right of husbond over wife ), potestas dominica ( tho right
of maater over sleve ), capere { right of & free man over another through

1. Monrou, Pauls Texte Book in the History of Edueation: page



through contract or forfeiturely and dominium ( right over property ).
The point of importance is that every right had its corresponding
obligabtions. Hence the Roman's highest conception of life was given
in some form of duty, of a 1ife in terms of law. - It was essentially.
& moral view of life. - For the performance of thése duties certain-
definite virtues weré demanded and it was the business of éducation

to cultivate these Roman' virtues: piety, obedience to the commands

of the gods and parentsy menliness ( constantia ), chastity, prudence,
fortitude, justice and carnestness ( gravitas ).  Greek liberal -
‘education was besed on an essentially sesthetic interpretation of 1lifej
the Roman ¢onception was based on an essentially moral view, & view
demandxng the disaharging ofwone =3 obligations to the individual and -
‘to the state. : ‘ ST ‘ B

v' When we speak of a lmberal educatzon amongst the Roamnﬁ;
vie should then keep 1n mind that it was in a sense an educatian of the
“freé man* for some form of service to the State; it was expected of
the educated persan that he would show this by concrete achzevements
in the politzcal, admmnistrative, 3ud1c1al or m;litary departmente of
the state or empmre.v

‘ _ This point brings us- to &8 brief con81deratxon of the
wclaeses in Roman sotiety which received this liberal education, There
were. fountspcial clagses w- thevsenatars. the equestriens or knights,
the plebians or the common peopley and the slaves.  The ruling caste
was‘the_senétnrial,class;;from_which“the-officers of state and military
leaders were chosen,  They were not permitted td engage in commereial
enterprises  These men were generally ﬁealthy 1ana.evners; men of

pubstance who were expected to serve the state. There vas no entry
;nto this class_except by birth. Econﬁmic independence and heredite
ary succession determined the rank of a senator.  The second class,

the knzghts. also belonged to the privilegeﬂ section of the ¢ammunity.
Their numbers were fixedg but a eitizen could be raised to this status
by & special favour of the emperor or ruling head. . They were also



also invariably men of wealth but were permitted to engage in commercial
activities. . While the senators génerally engaged in political activite
ies, the knights usuaily praatised 1aw as advocates and auriseansults.
There was no sharp division between these two groups socxally, and their
1nterests in edncation were common. - They were¢ together known as the |
patrieians in contradistinction to the third class we the plebians or
the mass free eitizens.v_‘ As & matter of fact the plebians were not _
admitted to the full privileges of the Roman civzl law until the fourth
century B. c.. Under the Empire ciﬁizenship was awarded fairly generoualy
o the canquered peoples. ~ The slave class. amongst whom there were . .
some learned and cultured Greeksg formed a large prnportion of Roman a
society.. They were often set free and were designated "freed-men" _
bnt they were not “free Roman citizens" ﬁho could claim the protection
of the civil law. The privilege of coming under the c¢ivil law is
significant to ws it gave direction to the e&ucation of the peraoa.
Civil lew studies became an important o¢cupation of the young patrmcian
who hoped to become an advocate or practor. Even the piebian could
aspire to a magistracy { judex ),

_ thle the hlgher eivil and mxlltary posts were open to the
merbers of all elaseas, except the freed-slaves and slaves, yet they
were net*Open.to‘ail classes a8 such. Exceptional individuals coul a
attain thé' highest public horours by sheer merit. The upper classes
received an education whith fitted them for posts in the government =
service. The prdctice of law became inseparable from a publit careér.
In fact the judicial functions of the Senate with' respect to’ affences
by public officials made it imperative for the senators to- study‘law, .
An individual senator was often called upon t6 serve as counsel when ‘
such cases were heard in the senate. Further, the administratian’éf
the empire was based on judicinl precedent and the success of a civil
office dépended on possessing a lawyer's attitude and training. Iﬁ‘”
order to gain personal honour and fame the senators often pleaded in.
the ciV11 cases brought before the magzstrate’s court . During the
earlier per;od of the Republiec they did not charge ‘fees as this wduld
have been beneath the dignity of a senator: To be an eloquent spesker



speaker was to gain general esteem and was & gource of profit to the

- advocates of the squestrian ¢lassy no pursuit gave larger possibilitiesﬂ
of exercise of eloquence than pleading in the c¢ourts. :The education
of the upper classes was,therefore. centred around the sﬁudy of law '
and exercise in effective public speaking. Eloquence was useful not
only to the palitician and lawyer but also to the military leager.
Culture in Roman times. came to be identifled with eloquencé or oratory.

. The place of aratory in Roman life must be clearly grasped
to underetand the emphasis and attention given to 1t by Roman education«,
istss Besi&es the demands‘made on it in the assembly and law courts,
there were many occasions in Roman life =« banguets and funerals and
festive  gatherings - ,which demanded a graciauély and'eifecfively
made oration or speech. (1)« - While it is true that eloquence and
law formed the essential elements of the education worthy of the free
man, it must be emphasised such education was the privilege of a few.
The plebisns had neither the ability to pay for it nor unfettered
opportunity to use it. When, therefore; we describe the liberal cducate
don in Roman times; & further qualification has to be made: that it was
an education not for ell free men but for the privileged classes, i.e.
the senators and equestrians, who hoped to take part in the political
- 1ife of the State. and who aspired to high nonours of office.

The history of Roman education falls into four perlods~—
(a) entirely Roman, free from all foreign. inflasnce. From the
- beginning to 250 B.C. : '
(b) period of Hellenk influence: 250 = 100 B,.C.
(¢) .the Graéco=Roman period: 100 B.C. « 100 A.Ds - .
(d) period of decadente during the Empire. ' ' ‘
in the first period education ﬁas‘severely practical aﬁ-d‘
baged on the mos maiorum. There was no trace of & liberal concept
atvalla Buring the second perioﬁ Greece and its colonies cane under
the sway of Romey which had extended its pover over all Italy. This
period is szgnificant to us because Roman culture is gradually Hellenised,

1, Reisner,E.H. :Hi@tarieai Foundations of Modern Educations p«d52.



- tioms of Greek literature into Latinj towards: the end of the period,

and as a result there becomes available the material of a libaral
education, At first the material is patently Greek = mere transla-

leading well into the next period, we have & blending of the two ¢ule
tures and agdistinctly Ecman'literature grows, Some of the more
important persons who stimulated literary sctivity in Rome are Livius
| ;Andronzcus, the translater of the "Odyssey" into Latxn; Crates of
'  Mallas, grammarian and lecturer on literary subaects (1ncidenta11y he
| “mgrks‘the'periad of the 1ntroductioa of the_first Greek language
“téécher'a the grémmatibus);‘Carnéades@ Critalans and Diogenes who lete
tured on philosophys Schools of Gréek rhetoric were first established,
and as Latin litermture grew sthools of Latin rhetoric wére founded.
‘411 this interest in Greek literaturé is important becsuse
‘the Remans by that’ tlmevhad.acceptea‘genera; literary culture as the
Uhééésséiy”ﬁbéiimiﬁary to practical training. 'By'the middle of the,
" goeond century B.C. the Hellenistic ideal of a culture based on a study
of literature; rhetoric and philosophy was accepted in Rome.; But the
- Greek idea of & liberal education consisting in the harmonicus develop-
~ment,af~badggahd‘mind-waa-nat fuliy-accepted? (1)  For instance,
Greek gymﬁasties were. dieliked, dancing end music were gradually
 introduced but only for amusement. Even philosophy was regarded with
. suspicion unless it was c¢losely linked with actual, everyday conduct,
i.ee. a theoretic interest in metaphysical speculations was not epproved
of by the Romanss They readily accepted the school of the rhetors
- because of the practica;‘natﬁre‘cf~the studiess They concurred with
the teachings of Isocrates that " nothing helps so mich towards the
. -practice of virtue ss the study of political wisdom and ¢loguence™.(2).
Finally; the agencies of;seccndary‘aﬁd.higher'eduéation were rapidly
. #bsorbed and adapted from the Hellenic to Roman conditionss the litter-
,a%or~was'ihe~means{af imparting‘elementary-educatioﬁ in which practically
all the free citizens and even slaves participatedy liberal education |

| 1. Gwynn;Aubrey:Roman Educatlon from Czcero to Quintillanu .18.
2. R 1b1d. ‘ : p.k6.



education proper was imparted in the sthool of the grammaticus (equivel«
ent to the secondary school), and the finishing touches were given by
.the school of ‘the rhetors.

Before we examine the highest conceptione of a liberal.
'eﬁucation as prOpounded by leading Romans 1like.Cicero and Quintilian;
' 1et.us note the education given in the school of the grammaticus, and
‘of the rhetor. The teaching of the grommatici is very important to our
diSCDSElGR; because the broad basis of a liberal education 4is laid 1n
-their schools. When Cicero, Seneca and Quintallan speak of the.
%"institutio" (the instruction) of the young patrician they have in ‘mind
“the ‘school of the grammatic1 ( the school of literature ). The instrue-
tion glven here aimed at the art of speaking correctly and at the inter-

.N-v

writmng,_and.interpretation depended upon‘cerreetvreading_and criticiam
df authers@.- The range of‘reading vas to include not only the poeis,
but every kind of writer, for subjéct'matter‘and vocabulary. Rome was
& bilingual country, so facilffy in both Greek and Latin were required
of the young patrician. The following quotation from Quintilian,
given at 1engthg should give an idea of the scope. and nature of the
curticulum consmdered necessary for a broad basiss on which alone the
instructioa of. the schoal of cratory may proceedz '

““““

of music,for the teacher of llterature has to speak af metre .
and rhythm: nor again if he be ignorant of astronomy, can he
understand’ the poets; for they, to mention no further points,
frequently give their indications of time by reference to the
rising and getting of the stars. Ignorance of philosophy is
an egual drawback, since thére are numerous passages in almost
- every poem based on the most intricate questions of natural .-
‘philosophy, while among the Grecke we have Empedocles and among
our own poets Varro and Imcretius, all of whom have expounded -
_ their philosophies in verses No smalllpowers of @loguence also -
*  are reguired to ehable the teacher to speak appropriately and _
" fluently on the varicus points which have just been mentioned.
_ For this reason, those who criticise the art of teaching litersture
@s trivial and lacking in substance put themselves out of court.
. ﬁhless the foundations of oratory aré well and truly laid by
' the teaching of literature, the superstructure wﬁll’co@labse.



The study of literature is a necessity for boys and the delight
of old age, the sweet companion of our privacy and the sole branch
of study which has more solid substance than dzsplay.“ {1).

The higher education in oratory was really supplementary
to the peculiar Roman institution of tirocinium fori and tirocinium
_mmlitiae ( education by apprenticeship in the forum and the army), g
whereln the. youngman is taken through 21l the various stages af office —-
from the lawest to the hlghest. It was an education of‘life for life,

. , C;cera, who 1ived during the Republi¢ when freedom of poli—

tieal expr9531on was unhampered, expresaes the Graeco=Roman ideal of
culture. It was not based on the mos maiorum which stressed the force -
of family traditmeg, nor was it the pacdeia of the Greeks which stress-
ed ingtrucﬁién_in the art cf'civiliéatién. but it was based on what -
. he calls v humanitas"» This word includes culture, sympathy and o
human kinalines, %E
" Humanitaé " introduced into the Roman ideal of culture a fiote lack=
ing in the more intellectual Greek ideal: human dignzty.and human

. sympathys In Ciéeio's”u5é5'it meant the intellectual and morsl

" yefinement-of an educated man, in which the notion of human kindliness
' This broad idéal is well-expressed by the

a W1de and deep knowledge and ex@erzence-

is ever'pfeSéﬁté &
1Latin paet when he says;

" Homo gumf humani nil a me alaenum puto."

Cicero's ideas of @& liberal education are’ expressed in
his "De Oratere“ "Brutus" s "Orator'y and the lost "Hortensius®. ’
He supplemente& the fpuerlis institutio® of the grammaticus by a system
of highér studies which he calls "polltmor humanztas" and which is
akin to the Athenian "enkyklios paedeia® { a term synonymous with
‘iiberal educatlon ). In his liberal curriculum he eimed at producing
the ideal orator, i.e. the Mdoctus orator". It is in the production
of this "doctus orator that we obtain an insight into the highest
o éohceptién of Roman liveral educatibn;, '

ide ¥ Qu ntllian, Institutio Oratoria, Bkl : p.154.
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Cicero saysy " In my opinion no one cen hope to be an.
orator in the true sense of the word unless he has acquired knowledge
of all the sciences and all the great problems of life." (1). Rhetoric
is the least important subject in his "politior humanitas".  He goes
on to say in his "De Oratore” that since an orator nmust be ready to
speak with knowledge and persuasive power oﬁ every subjecty therefore,
he should be instructed in rhetorici ethicsy psychologys history,

' jurisprudence, military and naval science, medicine,. and the seiences ..
such as geography and astromomy. He lays speczal emphas;s on history
¢ which in Roman times was but incidental 1nsﬁruct10n in the teaching
of literature e Jurlsprudence and philosophy.- Note the signiflcant‘l
omassion of musxc and poetry and mathemat;cs; fur;;er, he does not ' ;
request Specializatlon in any one sub&ect, he requires only such o
-general principles as would be of use for applicatmon later. The
terms "phmlosopher" or "orator" do not adequately express his idealg
"humanitas® - is the only we?d which fully expresses. this, and it 1s )
essential to all great oratory and to all proper civie V1rtues., He
- himself sums up this social and ethical 1dea1 in the vwordsy v'
"Té be a man in all that is human, and to be human in one's 7
" relatian with all other men," (2)._» o

Varra who was a contemporary of Cicero gives a 1ist of
nine subjects as forming the basis of & liberal educationt grammar .
(or literature; bath.Latxn and Greek}@dialectmc (logic), rhetoric,
arithmeticy geometryy astronomy, musicy medicine, and architecture.

‘ - Seneea; who ‘edpressly ¢ulls these subjects "artes liberales',
enumerates- literatureg musicy geametry, arithmetic, and astronomy.. .

‘He omits rhetoric and philosophy. Seneca: tells us that Posidonius

had classified the Yartes" under four heads: '

: - {a) ' those which teach virtuey -
" o {b) . the “enkyklioi" or "liberales",
- - {e¢) ‘the frivolous: dencing,singing, painting. sculpture.
(d) the manual arts: not worthy pursuits for free men. (3).
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This programme seems to have been well-established by the second century
B.C.

‘ Vztruvzus, who lived in the decadent period of the Empire.
. writing for architects, lists the subgects in his ®enkyklios disciplina"”

as & laterature, drawing, geometryy Optics, arithmetzc history,
philosophy, mu51c, medicine. law and astronomy. “He omits rhetoric.

'-.He considers a purely professaonal trainmng as illzberal.

Galen. wratlng in the second century A.Ds

or doctors
gives uss medicine, rhetorlcg music, gcometry. arithmetzc; lagxc. n

“_“fastronomy, 1iteratureg and lawy with sculpture end drawing ae optional -
'"i sub;ecta. ; But Sencea expressly excluﬁes sculpture. and drawiag. Cicero

cansiders architecture, medielne. and school-mastery as 1111bera1, but

v"_ranks them higher than cookzng. danaingi shop—keeping, and manual

" "lebours It is interesting to note that Cicero considers agriculture

lag A study worthy of a free man.

Quintilaan, Strab@. and Plutarch endorse the Greek
'-“enkyklios paedexa" ( the ordznary curriculum of education } of

7 Aristotle. The Greclan programme consi@ted of the teachzng given by
the grammwtistesg the musicos, the paldotrlbes; the, grammaticos; and
'the maxhematlce. The Roman pregramme combined these studies dn the
_’ work éf the threé schools of the ditteratory the grammatlcus and the

| rhetor; to this was added an educatien in &1a1ectzc,.rngtoric§Aand
1_p011tical theory. . ‘

" However, from alll these varled opinions of a liberal :
we £ind that. the following,. at least. are common to all

e Mﬁ\;regular eurriculum with clearly defined parts had not yet

- been establlshed, these are i literature ( Greek and Latin ),.rhetorxcg
';~dia1ectic.(logzc)@vafithmetie; géonmetryy astronomy and musics There

- -has béen'ﬁeryflittle chéngé'from'the Greék secondéyy and higher
_fjcurricuia@.~mhe main @ifference in the‘conception.lies'in the Ronman -

- comception fof all these studies being but a pﬁ%paratioﬁ, for oratory.
‘The 4deal orator to the Romans was & more inclusive term than the PL
Piatonié‘“"philnsaphefﬁs‘ The.ﬁoﬁan orator possessed the broad education




education of the Greek ph;losopherg and the additional accomplishment
of aratery@ by means of which he is a greater force for good in the
state. ‘

Since this conception is no where more clearlv expressed f
than in Quintllian, who comes at the closé of the Augustan perioag we, »
shall conclude this sectmon thh é brlef reference to his views ot
liberal. education. Qulntllian's fame in Rome commences frem 65 A, D.‘
,Vunder the Emperor: Galba, ' His famous book on the liberal-education
- 6f an orator is the " Institutlo Oratoria" ' This éducation had @

5 S

(a) technique of speakiag oy ckill in Oratory,‘ and
(b) & knewledge of 211 the elemente of & liberal culture t0 add
- to the perfeation of his art, the scope of his information.
'the maturity af hls 3udgment and the elevation of hlS moral
}purpose.__" ‘ ’ '

He expects the foundatlon of & liberal culture to be 1eid’
- dn the school of the grammazlan. : Aniearller quotatlon indicates

'what he expected of the grammar;ahs 7{ 1ke Gicero. he hopes this
o 11beral educatmon would produce & g@od man; virtue is to be perfected
'hy 1nstructien in the iiberal’ arts.‘ ‘Moral character and a liberal

programme of studles aré to be the prearequigltes for traxnlng in

~1.orator3. He sets out ‘the qual;tles of hlB ideal orator thus-

;_" The man who cen really play his gart a8 & cmtizen end ie
- capable of meeting the demands of both public and private
'husiness, the man who can guide a state by his counsels. give
it & firm basis by his legislation and purge 1its vices by
. hissdecisions &5 a judges is aSSuredly no.other: than the orator
- of our quest e.esvse Y0 have genuine title to the name of
’ fphil@sepher ssesevs he must also be a thorough master of the
- . science and art of speaking, to an extent that perhaps no '
. orator has yet attained.!. (1). : o

Later on in his book he writesy

“:'Nonone will achieve sufficient skill & in speaking, unless

~_he maktes a thorough study of all the workings of nature and

forms his character on the precepts of philosophy and the
dictates of reason." - (2)« . .
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.  And again: ~ :
» "The life of an orator must be wedded to the knowledge of things

human and divine." (1).
All this is reminzscent of Cicero bath 1n ite 1nsietence

' en moral vxrtmes and almost encyclepaedlc knowleﬁge. Qnmntllian
adopts the various subjects of the Greek "enkyklxos paedexa"; not .
'Omitting music, gymnastxc and mathematics es was common to the Roman
edgcgtion;sts._, He 1nc1uded gymnastics for carrecting amkward and
ungainly postyure in the orators and;geomet?y for the mgptal tralqzng
it:givesw“.ﬁhe perféét orator wasy ofcourns, expected to:befbilingﬁal;b
ignorance of Greek would hve been a serious defect in his liberal:
' education. An important difference between. cicero's "politior
humenitas” end Quintilian's supplementary studies o is- that the latter
‘stresses the command of VQcabulanl far effectzve oratory; whereas the
former emphasises all these 1ater stuﬂies for the abnnﬁance of ideas

( copia rerum) which they yield. So Quintilien's higher studies
really becomes & Iiterary actlvity, a continuatien ‘of the work of the
‘grammatmcus. " Though there is en apparent similarity in their ideas,

' yet Quintllian did not borrow his ideal of the "vir bonue dicendi peritus“
fram Cicerots “daetus orator“~ Guynn thinks that Seneca's influence h
is greater in the “1nst1tutlo Oratoria" than the author acknowledges.

‘ During the closing years of the Empire, owing to the loss
.~of polltlcal freedom, there was a drop in the Roman traditzons of
citzzenship, and new standards of education came to be establzshed.
Public oratory as the end of & liberal education ceased to be a main
factor in Roman political life. The 1dea1 of the "doctus orator® had
Jost half of its meaning. The forum was no 1onger the centre of
Roman 1mfe. L _ ' . ’
| | The new elements which gained recognition in Roman society
did not find the “politior humanitag" a practicable ideals The rise

of & professional class made oratory a professiony eloquetice was no
more msn end in itself but an instrument of trades Theréfqre; the
‘eliement of rhetorie in the programme of studies came to be ¢levated

1. ReisneryEufl,: dbid. ¢ Quimtilian -ibide - Book 12 't ps 167,



clevated above the other subjects;  and public speaking became a |
mere intelleéctual pursuit ond en exhibition of artificial declamation.
In briefy the whole céhoept of & liberal education, with ¢loquence as
the highest reflection of Grasco-Roman culture , had. degenerated to

mere verbalxsm and cheap rhetoricel exposition. By losing the iqeal

of true oratory, the liberal arts lost not only their vitality and unity,
but also their.iiberal cheracter. This pericd of Roman decadence seems
to,parallel the decadence that had sét in Athenian education, when .
rhetorzc wag once learnt for verbal victory over a r;val in vzmlat¢on

of all moral princlples. R ' K



ghapte!’ Threcs

;Meggeval Conception of a Libersl Education,

our studics of the Greek and Roman ideals of a liberal
~ education have indicated the cducaticnal conceptions of
classical antiquitys Though the finﬁi overthrow of‘tha
Roman Empire had not been accomplished ti11 L76 A,De~=neariy
five centuries after the commencement of the Christian ergee
no reference had been made to thevinfluence‘nf Christianity
on the aims and ideals of education, During these five
centuries the declining Romon eivilisation and the steadily
'ngWing.christiﬁn cul ture existed side by side. Thore vms
no break between the humanism of the middle mges sand the
ancients or even,the'pns%aﬁeﬁaisaance humanism,  The educaw
tional ingtitutions of the‘ middle ages were the dirscet off-
gpring of the educationnl institutions of Greece and Rome.
Yet ‘there was a distinetly new abjectivé'in education intro-
duced by the Christien way of 1ifey that marks it off from
‘the pagan cultural idesls of Greece and Rome,

- In this chapter iﬁ is proposed to study not only the
ﬁermaa.from 450 AyDe==1L50 A4D., which ic gonerally aceope
ted ond designated as the Niddle Ages, but aleo the Cheistian
'centuries hefore thé fall of Rome. | The latter period is the

period of fusion between Graeco-Roman and Christian conceptions



of life, and as such,ﬁfcrms tﬁa basis of the meﬁierE
conception of a 1ibera1 eéucati@n;

The most potent factor in moulding the euiﬁﬁral
‘activities and; in particular, education duriﬁg these cen=
“turies, was Christianity and the organised Christian Churche
The religion of Jesue hai.been a qimple, direct, r#ligiousw
ethical appesl, it operated on 1ines of faith and emotion

- pather than on lines of intellect. However, as the Church

~ developed it took on very definitely an intellectual content,
and it is just this intellectual factor which has been rese
pensible for the clcse'union of religion and highe? e&udation,
- in the subseqnen£ histcry of Western educations - An element
of Greek metaphysics was introduced into the religion of
; Jesus ﬁuﬁing tﬁe‘three»cenﬁuries after His death., The central
;ﬁointﬁ;oﬁ Chpistian ﬁoctrinevwere adapted to, and interpreted
4n terms of the pré#ailing,iniellecﬁual»fashiang " In order
%o prééérve $t561E againet the various Hellenistic and Oricnw
-igi,réiigians'ciaiming‘the attention of the peapie, the
-~ Church haa te come t@»ah agreement upén some offﬁhe Tormulac,
. which had the sanction of the Church suthorities. The year
S 325 AeDe (COuneil of Wicea) marke the conclusion of doetrinal
aav910pm@nt snd the triumph of organising and administrative
ﬁenﬁencyi |
This achiQVement, however, ied to a decline of inﬁeiw
leetnpl freedomg For 700 years of classical antiquity
'there waswne‘eompulsioﬁ upon the individual as to what he shaeu;ﬁ



believes That which charaterised the Greek and Roman
,iuteliéctual‘life‘ﬁas the freedom of the individual to
pnguires to investigate'én& to express his bellefs,  But
from 325 A«Ds on men were persceuted far the &ivergéhee af
their beliefs from the aecepted eanon irrcspective of tha
‘propriety,‘even halinesm,‘af their conducts On the decline
of the Roman Dmpire and during the subscquent period of bape
babian invasionsy the Church came to dominate the religious,
the inteilactualg and to a large extent the political lif@
-of RFurope for over 1000 years. | 1t derived ite strengih and
‘unity from a set of intellectusl formulac, which 1t was deter=
mined, and bauﬁd at ail ecata to maintain. The history
‘of the Church becsme an integral part of the ganeral'histcry
of the times, and all eduecation, in a regl seénse, became .

Christian educations

“The christiav outlook,; further, changed the 6h59¢tiva
of cdueatian¢ Until the £ifth century, the Gracco-Romen
ohject-was to £it & man to be & good citizen and a successful
mon of the worlds This aim 4id nct re~appear £111 1450 A.Ds
The aim of chrisﬁian education was the moral rsgeneratiana
of eaciety, wltimately, it narroved down to the saving
of one's own soul, It prepared man for the next world.

The aim was no lbnger'to be a good eitizen or successful

man in this lﬁfeg %ut to be & good Christian, anﬂ to attatn
a place in the world ta comss  In short the Ghvistian Chureh
.aubstiﬁute& religious devotion for patriotism and eivie
responsibllity, andvthe-saving of one's own soul for the



- promotion of the inLercats of aociety¢, Thie view ie Anherent
'4n the “mattled Ghrisuianﬁty of stoic, Platonie and dialeebia

o _aampositinnﬁ. (1) It wap & philasophy which propaunﬁed

 ﬁU "{he Fssvntial oneness and pcrfeetion of God, the emanatian
1  @£ the univvrs& from Him, the participation of mankina in
| the nature of God. while at thé game time heing bound in the
'vmesh of materiai Qubstance an& fleshly ﬁesires, and the way
bfvup again to Gad thrcugh the suppreasian of the material element
that estr&nges nman fram the realm of blesaednesa anq peace, (2)
;go the higheat chriatian 1ife came to be & life of selfa
| denial ana contempiaticn; ane in which love, earthly £0048,

S ‘socisl p051tisn and all the things of the world were eschewed,

since iaey were f hindrance to the full oxcrcise of the

- gplritusl naturp of mane It is to this ascetic tendengy '

- that we owe the rise of Gnristian monnsfic education,
'“Relxgxon lost its previoue velationahip to aesthetic culture
and to 11terauure; philqscphy and its innato connection with
'ﬁtho yraetical’iife thaufhg ethics, For meny centuries
~aducation took upmn itself a moral and roligious character
'to the neglect of the aesthetic and intellectual phases so

. essential to the eaacatien of . the clasaical w@rlﬁe“ (3)
_(1) manrae, Pauln Texxbook..’  p»auﬂ
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We have seen that the fight for seifbpfeservati@n
sgainst the barbarisn hordes end rival religions of the East
ded to a narrow formulation of Christiﬁn dccthnaﬁ and an
authbrxtarian manner of dealing with diVGrgence Gf viewsfj
This matupally limited the curriculum of eéacatignﬁz Wé hav&

also~seenlhew the otherwworldly objective of eﬁnéﬁﬁaan tenaed
to further narrow intelloctual studies: ?here is one other
faetor which influenced the requirements of o liberal education.
The Church became th@'anly'iﬂrgewpattern pystem of administras
tion which was sble to maintain s continuous existence in

' Burope; besides exercising authority over matters eccle-
- siastie it even became aﬂ-inatitutign‘af low end jastice |
~within certain limités, The necessities of administration

_ callad far educated menz ‘ , : :
(ﬂ) to keep the records of appointments, receipts, and
disbursements, and judgments rendersd in ehureh caurtg

{2) to carry on carrespnndenae with church offieialsg
" (3) the éﬁ@énsive(jﬁdiciél function called for a
knowledge of precedent and of rules of procedurej.
{L) religion itself 1lived on the abhility to resd the
Bible and the forms of worship; the sacred litew
- rature end body of ritusl were %too extensive for
verbal trensmission. Hence even the parish priest
‘had to learn to Pead in order to carry out his
everye~day dutiess (1) | o
‘Thus in all weys the Church came to have a monopoly of lear
ning, égpeciélly*amangst the members of the clergy. As the
. one dominating institution of the Middle apes it gave direction

{1} Reismer, opus cit, pi2liie



@ﬁaract@r of the agé was tho monl, theﬂm&n&icant friars who
spoke ef'ihiﬁgs‘divihﬁ:and ctheruworidjygv thé‘ﬁerféct attie
tude of. the Christion was one of reverential belief, of faith
:'and unqneatianing obedi@ncc, “ What a far-cry %hls is from
the critical philgsapherak;ng of Plato and the active
"goctus oﬁétor?'uf¢cieero$ The neeaa‘bf'%he,timés had
vshiftéd-the*emphasia‘ffom a ﬁtuay’of pﬁilcﬁophy~(diaﬁeétic)
| and oratary to theology. It must be mede clear that a study
' ‘of Christlan thealngy is not . uhe equivalent of study‘ng ths
 pristine teaahings of Jesus,  Theology ic the doetrinal
'_adaMbvation% of the Church faﬁhers on the simple rnligiun uf
Vaésus. ’
| For Sdﬂh a preccvupatzon with the knrwing faculty
eﬁievai society developed privilegeu classes with the ne~
: cessar; 1e19area "”h@.hierarchy @f_the church_conaisting of
; the Pbpég the'afﬁhbishépss,bishéps.and pfeabytara dovm to the
' peaders snd h janitoﬁs,’fanmed a cansidérablé portion of the
o priviiégeﬁw They were QXGmptea frcm uaxaticn, militapy
€orvice, end later in the history of the Church, even from tho

' jurisgiction of the normal secular courts. AS a rale only

" those entering into the service of the Church cbtained any
J”higher caucation. Besides the clerics there were the b nﬁbim
1ity belonging to tnﬂ bierarchy of uhe fcudai gystem. The.

- nobility wero tne militarumsﬁ vho onauyed fhe uee of the land
 ana were ﬁupport@a bg it xn return for military scrvice.

The serfs and villeinsvwhﬁ 414 the work were social nobodies

“and formed the third class of medieval socictys They passed



to eduéétionﬁl éonéewtions.' The medievai.canceptian bf
a liberal eﬁucation ean only be understood by reference to
the dominant urge of the perlodﬂwreligion, ana, even more;
:‘hy vefervence o the needs and vequirementa of organised
Chrisuianityn-the Ca%holzc church.

© 1t will'be :-mmembez‘ed that the chief traitsof a liberal
 cducation were its association with leicure and ite exelusive
eﬂnneciiaﬁ with thé faeuiiy of knowing, ﬁnly a leisure -
class oan devote itqeif to the cultxvation of miﬁﬂ for thé
sake of ‘the mind, - Ariataule>emphaﬂis@6 the exereise<nf the
ﬁnowing faculty for its own sake; for pure knawing was cone
cerned only with the ratianal relationas ofvimmateriai.fbmms
and hencge it wag thé higheét thing,in;the3uﬂiv¢raég ﬁéing
oy praétibe:@prang-fram-%he appeﬁiﬁagg‘which are‘hoaiiy;

~ and are aﬁe ié man*s\sharé in.tﬁ@ animal and noé tha‘@i?iﬁe
‘::ﬂature._ﬁ Théféforefthe highéét*purSuit %ecame fheoreﬁiaal
canmemplat;eﬁ and inqui?y whzch wera suprauuivic. Thia‘very
assertion of the aupremacv and. d;vxnity of the purely
theoretic 1ife fnuna veady acceptance in the chriﬂtian sys~
tem, and was emplmypd in the middle ag@s to Justlfv the@lagg '
ag the suprene study. (1} - It placed the monastic life above
‘seculap careers, and even abava the paﬁlsh clergy; because
' the latter wore devoted to neeessaﬁy practiceg and nat to

the exciu31ve cultivatzon of div ine d knowledgeu ' The ideal

(1)' chrce,'yaulg g cyclopaeaia, Vo, iv,gp,‘sg



into the possession of & new 1prd aieng with theplaugﬁs‘ﬁaa
cattle, OCutside of & bare éubsiatencég'the fruits of theiﬁ
labsur wcvc appropriated by the lord, rven the - Churéh, M
because of the 1mmenae waai%h in land it came to anBQEBj was
»a membep Of this feudal organzsatian. The archbichop and
| and abbot, as the chief exeeutives, were pmwerfui‘iarsvﬁith
_.extensivé eeélesiastiéal powers and contyrol df fightiné ﬁniﬁa.
~ The privileged elasses ot the ¢leries and nohility maintained'”
; their existence on the exploitat:@n of the 1arge mass of! |
: peasanﬁry; Abaut the fourteenth century owing %0 the rapld
growth of towns and citics end mecunulation of wealth |
thruuéh commercial enterprises, we have the rise of another
¢less in medieval societjaathe”burgher classe oﬁ the miadla ,
1 alace. . While this ¢lass influencpd.the educational progres¢
j'ana grcwth of new inetitutions, they in no significont vay
determlneﬂ the uanceptian of “1ibera1“ 9dueatinn in our perio&.

_ Smngc the menial work was done by the serfs an&rvzln
leins and the ar%s_and'arafts.by fhe laity, all such training
was considered to be il&iberﬁl, and to this extent‘thene.is |

no departure from the Ari*tmteli&n digtinctions

. on the other han&, the acnsual and worldly intepests
.vr the nobility dia nnt finﬁ favour with the asaetia ﬁenﬂenay
in Christianity. Hence, the chivalric oducation, copsidered
t¢ be worthy of a froc man and noble, was in no wey a Iiberal
_eﬂuaatien@ In the education of the b noble the intellectunl

element was at a minimum. thereas the Greek and Roman



_conceplion of a liberal educaticn worthy of a free men wag
largely based on intellectual studies, on the cultivation
of the mind and scsthetic vblues, the nobility of the

- medievel perioﬂ wére—trainaa in the knightly vode of ¢ondurt,

- The riling motives were rcllgéan, honour and gallantrys
| The training was in raspect-ta elﬁera, politeneaa, caurteéy;
and the.étiqnettevef lov¢, The,néble learnt to play chess
_and other games; he @&ayﬁﬂ %hé'harp and the pipe:
5“he lagrnt to aing, to read and write a 1little Latin (4in England
A~French,was 1ncluded); and ¢ compose in verses liuch time
wag apent on running, wrestling, boxing, hmting, ﬁoastﬁng
_and the warlike sports@.r This‘a&ucatiOn of chivalry, though
‘»containimg little that was intollectual, afforded an
.“:exceiiaht discipiine in the rﬁdiments of lovey war, and
, beligidkg It céwnﬁgr-aétéé*ﬁhe_otheguwmrldliness of mnnas*

/

Tiicism:an& asceticlams
The true spivrit of Heaieval 1ibera1 eﬂucatlan is to

be found in monasticism and schalasticiam; ﬁnﬁ in the medieval
 'univers¢tiea. Before e examinﬁ these aspccua, let us
'-aispose of one other tendency ig medieval sducationees
mysticism, Myatie;sm was a réaeticn against‘thc,extrame ’
Pormalism of the thisﬁién;éhurchg It was en effort to
graép through intﬁitian thé ultimate reality Qr‘the nivine
f.,ﬁssenceg and thusybhtain direct:cummunibn with the high@ﬁﬁg

| 1t was an,emdt;anal.ana irmediate experience@__iﬁchical"
o gymnastics were recommended to strengthen the mind for mystic

- sontemplation, It should ve mentioned that it is very



fﬁifficult to draw a line between a mystic and the monk and
scholastics Some of the ablest monks and seholastice were

" also confirmed myﬁtiaea fuch mystics as John Seotus Erigena
'intraduced dialcctic and a broaﬁer learning in the aquSpmenb
of the mystics The finer distinctions may perheps be of

greater philcsophic'interest than for our present study.

~ Vhen medieval Qhristianity berroved 1ts pducationﬂl

" institutions from the Graceo~Roman instltutions, 1t also

: borroved the eurriculum of & 1ibera1 education. 1In ér&er

. 0 trace the adaptation of this currieulum we may have to

- pafer 1o the canturies immed;atﬁly preceding the *Dark Ag&ﬂ"
(L450=+1050 AsDs) During these centuries we have the creation
and &erinition.of‘the materials of a liberal éﬁucatian for

the subsequent thousand years,  The'mﬂn vho c?eated thege
 materials of education were Christisns themselves ell versed
in pag&n culture and cﬁristian doctrines. Thesc weitings were
compendia of information or individunal text books on the seven
1ibernl arte--grammar, logic, rhetoric, arithmeticy geomﬂtryg
astronomy eand musicsy  The whole eourse of liberal education
was determined by and confined to the content of these books,
The seVeﬁ.iiberal-arts weré taken over by the Western Church
from the anéiEnt world by Sts Augistine and HMaritianus Capelia
dﬁring the fifthveenturyw ‘This period was one of preparation
of é fﬁﬁm of coﬁcenﬁrateﬂg*although Pather ﬁnpalataﬁle |
intelle¢£ua1 rations from the claesicel heriteges Those—fsen

o

Thesce toxt-books and eompendia conteining but &bﬁtﬁﬁﬁfﬁ”é@



the oveck seieﬁﬁés,waﬁe for fivé‘ﬁo Bix hundred véars the
only eantact with the xntellectual and 1nstitutianal iife
of classiaal antiqutys Whiie wnole works of Vérgil, Cicero
and Livy were extant in the vaat libraried of the manastic
institutienﬁ,_yat theaevoriginal gources were little used,
AB be éreék'it'waé almoat'forgatten, So auring'thelﬂﬁark
Ages“ a liberal education came to be idpntifiea,with & kncwu
Jedge of the seven 1xbppa1 arts as presented in these textﬂ
books and encyclopaediaa;. Libveral educa»;on as that worthy
,‘Of a freeﬁmmn same to be that e&ucﬁtipn conteined in.tha books
_-,éwimg to ﬁhe:reétraining’aﬁa'reatp%eting infiuence ofvthe
' Church on independent inquiry, investigation and free specu~
‘lation, medieval 1liberal education was bub Thookish studics®s
Fﬁrther, juét aé'thetnoman'caurae'bf‘"poli%iorvhu&anitaaﬁ
. was suhordinété to'oratopy, ao‘thevcaursejih the Seven Liberal
Arts were but a preparatimn for the highast_scienee OFf Blleww.
theologys  With the rise of the universities in the later
middle ages, the sevan 1£bcral arts were rpgardcd as 8 pre-
f.PQthﬁiﬁ‘fO? entering upon such profesaianal cnurses as
'can@n‘and civil,law, medicine, and teaching. |

Though the subjects lisfed in the iibepal.éurriculum
are taken from the anclents, yét'the content and treatment
were not the same, To account for the vast modifications
introduced we must try to appreciate the attitudes of the
" Rastern and the Wegtéfn.Churgheatowaras paganjleaﬁning@
The Greek Christisn Fathers, because of their de¢p atuay'of

Greek leamninglbefoﬁé conversion to the Christisn faith, could



‘not but show a partiality towards the inclusion of pagan
f studles and vhole works of Greek‘philoaophevﬁ end historians
in the liberal curriculum, = Their fundamental attitudes were
%0 bring all this learning to the service of the Church,
Justin Martyr (475 A¢D.) held that the teachings of philonce
phy‘wéﬁé'incluaé& in those of Christianity, end so far us they
were correct, narmonised with ite. clemenx’(460#215'A§n;)
vﬁeaﬁ of the catecheticsl school at A1exandria, held that
~ the acapels.weﬁe perféatea Piatanismg an& témght thﬂt’pégan
philosophy was "a péaagague to bring the world to Christe®
Origen, his suceessor; (185-254)s speaking of the Greck
;scieﬁéeag wroﬁe@é“?hey are %é’bé'used'ao.that they moy eontrie
bute to the understanding of the Bériptures; for just as |
philesdphe§3’aﬁe aécuatémé@"%g“aay that geometry, music,
gramiays rhetopic and astronomy all;aispcsé us to the study of
philosophy, so we may say that'phi1osopny, rightly stﬁdiedf"
dispopes us to the study of Ghristianity@” (i) ' Thraﬁgh.his"
teachings concarﬁing‘the;haémany'éf the ?agan_acienGGS'with.
the déatrinés of religiong of Greek culture with Christian
£aith, he roconciled the Greek world to the new religion and
aided in ita:disseminatiéng " Bte ﬁﬂ&ili griting in the lasct
qnarte# ﬁf“ﬁhe L4th eenﬁqryg;sums up his Jjudgment on the
sducation af‘ﬁhildran'thusgﬁ“Are we then to give up 1iﬁératuré?
You will e#claimg. 1 do nét,say that, but I do say that? |
‘we must not kill ﬁcuisﬁw.wuln'facﬁg the choice lies hetw%en
tﬁn.alternativesg )a liberalfedueatian'Which‘you may gef by
Monroe, Paul,  "History of Bducation"  p,239 -



sending ﬁauﬁ children to the public schoolsy or the salvation
| of their souls which you secure by sending them $o the momks,
which iz to gain the day; Seienee or the Soul? If you
can unite both advantages, do sb‘hi all meana;- but if‘ndtg
¢hoose the most~preCiﬁﬁsg“ {4) - |

On the other ma the Romen Christian Pathers considercd
Hellenism almost synongmaug with hostility to the Gnureh. |
Yet Tertulllan, Arnobiusg &actannius; Gregony, Jerame, and
Augustin@ were saturated in pagan leamning‘ Tp Tertvliian
(1;0~230) all Grecaan leanning was bound up with heppaiea*
he inveighs agaxns% phllﬁﬂﬁphy far‘"phnloEOphy io the mateﬁi-
6l of the world's wisdom and Pash interpreter of the nature
' and aispensaylon of God. Indeed heresics themqelves
arc instigated by philosophy.® 8%, Jerome-(334=423)y
| éaturatéﬁ in pagen learing, conitrasted a Christian ond &
vCiceroniﬁn;ﬁn the extent of not finding & place for the
_1atﬁeﬁ’in heaven, xelyermitted guzh stu&ies'“rathef o
judge than to follow them"s  Augustine (35U~530), had
ﬁegun a’éyclopaedia on the liberal arﬁs,'ecmpleting‘ﬁrﬁtans
'§f grﬁﬁmar, and music, He also wrote & treatise on dislectic,
He himgelf utiiiée&-his extensive learning in @ombating the
heresies in the Church, #hile in his carlier years he
_ sanctioned the spoiling of the Egyptians, yet in hia‘ﬁeélining
years pfahibite&'tﬁe philﬁSQphiéai aﬁd 1i%erafy sﬁuaieﬁ of
thc ancients. Ultimately the view& of the western ﬂhurch
overcame the pagan partiality of the Eagtern Ghureh, anﬂ &0
(1) Monrces, Pauls  Opus eit, Pe2l104



" wo have the Dark Ages wﬁen-learniﬁg7wég at its 1owa§t level,
- ﬂépv1VG& 6f‘?1ﬁﬁ11ﬁfi 'Eﬂugaéian‘waé‘gained gt second hand
. from the canéensédfana superfic;al expasitianiof the Seven
' L1berg1 Arﬁsg_. S |
Avout L50 A.D. Martianué Cupella, a very popular

author in the M1ddlé Ages, wrote @ book called "The Marriage
,éf Loveury and PhilologyMs It-was a compendium of teﬁty
| . books on th@ Savan Liberal Artsz grammar, rhetoric, dialectie,
*.arithmetﬂes geonatrv@ astronamj, and muuia. Ha&ieine and o
" arehitecture are omitted‘becauae‘they were too muﬁdaﬁsg_
?:Angustiné, writing in the same caﬁtﬂﬁy, makes mention of orly
7 six‘1i%ara1»artsg amitting aatrénﬂmy# Cusgiodorug (190-585)
1jassignéa the 1limit of meven aslnuthﬁritativeg He wrote

the “De Artibua ot Disciplinis Liberailium Litterarum® as a
companion picce to 4 work on sacred Litepature; both works
~were written for a monastic order ror the e&ucation'of the

. monks, He giveé the Seven Pillars 6f the\Tempie cf‘wisdam
. referred t0 in the Pravaﬁbs as eﬁnclusive evldenﬁa of the

A% 1ty 01 the eurriculﬁﬁa Boethinus (L480-5L2) wrctc e of

- mogt wi&ely knawn and read books “Gansoiatlons of Philasaphy“a
c It was tr&nglacea into\anglo~$axen by Alfred the Greats

yxt was & book of general nature re;iecting ﬁhe.béat spirit

of classical ethics and po1i‘1csg MHe gave‘tc the miﬁdle

. Bges logie and ethicsg'qr thg basis of the eﬁtire'dialeetic
.élemenﬁfin,thair eauaatiqn, dnd’aISO'wrﬁte onAarithmetiag |
goometry and magce (1y Hiﬂ’translaﬁions were the only

{1} Munroes; Pauls  Opus cit, p.



means that medieval schoolmen had of lnmowing the philesophy

of Aridgtotle until the 12th‘aﬁd ﬁ}thveénturiesg His work

on musia:eonxinuaa.ﬁe be used well inte the 18th ecentury.

 His chief service waa thé»transmiasinn of a iittle

tknowledge of Greek writers by traﬂslatientiﬁtm Latin,

Isidore of Seville {570-636) ﬁbm@ﬂsed en encyclopaedia eslled

- the "originest or "Rtymologies", which purported to be a

. summary of all knowledge worth knowing, He limits the liberel
~ arts to seven, end usen the terms ﬁr$v1wm'ana‘qﬁa@riviumg bpie

‘-;vium‘for‘grammér; 2egic an&_fﬁetﬁriﬁg» and the quaarrvﬁmﬂ;

: for arithmetic, geamatﬁy; astronomy and musice vxsidore‘ﬁ
book doslt with the seven liberal arts, medicine snd libra-
rieag 1aw énd chronologys the books of thé Bible , heaveniy
énd earthly hilerarchies, the Church and the ssaté;~1anguagesg
‘peoples, birdé and beaets, physicﬁl snd politieal geographys
4 3ana sur%eying5,ﬁaad~makingy &Griculturé, horticulture, wurg'

- litigation, pﬁblia gamea,.aﬁessg and a host of 0ther subjcets.
Tho msnké'fbr whom he_ wrote thié‘were Povipidden tq_read tho
ariéinal Greek and Roman worksf ~ Other tekt—books; ferming
:_; ﬁhe.basis of the liberal stu&iws,ﬁerezwthe ®Ars Hinox® of

A Danatus; a Latin grammar‘prbéuceﬂ in the Ith century;
| Priscien's larger Latin Grammar with numerous quotations
from the classies bélengeﬁ to the fifth century and was
far more widely employed in the teaﬁhing of the elements of
the langusge, Gato's “Eistiéhs“Vma&e'their_fipgt mpﬁearance
as a collection in 3?5 A,D, gnd'becnme the first roader
- from thé 8th to the 17th century.



Aftor 1050 A,D, ﬁhe-liheral gtudies gain 8 nevw vi%aiiﬁy
- through contact with Saracen 1earn1ng and a re-discovery of
| classieal worka ﬁhrnuuh Earaccnic sources, The intelleetual
.dis@ussians of the.schoelmen ana,the establiéhment'of univer—
sitles added new ¢igour to such stuﬁieé. - But the general
chafacteristié éf:*Ebpkiaﬁ‘.preﬁoccupétion does neot gquite
:>ﬁiﬁappear; Prom %hé 12¢h century thé liberal arts become
:,ﬂésaciated‘with'ﬁhe natural, mental and marﬂl'acienccs;
‘Under‘therinflﬁénga of saholnstiéism, with ite extrome emphoe-
pias on Ingicai aﬁaivsis and iogicﬁi presentation of a subject,
the liberal 8 adiea really formeé a prqparatlon for crudiie
Uexpcamtion of Ghurchlﬁogmas, ’BO’@hGuQPiG and logic came
40 be very impcrtantléubﬁeatsfunder'séholastiéiﬁm. The
, ﬁriviuﬁ now came %o be regarded as a.neceaséry course Loy the
.:utraining of thﬁ_mind,:ana'as a preparation for'highen.gtuaies.
with the instit ution of theblagiéal courses at the univerw
 F*it1cs, the Seven‘miberal Arts were regarded @8 a preparation
- for the purguit of true scienee,»by whieh was meant the
@nﬁﬁinuaticn bf phil@seghy anﬁ théolbgyﬁ 'W@ may note here
how once agein, unaer the scholastics Anselm, Abelards
chccllﬁnus, Erxgenq, aiexanﬁer of Hales, Banaventura,
| Albertus magnus, Thomas Aquinas, Duns Scotus and William
- of Occarh, clé$si¢a1 philosophy comes into its QWn;VBOWéVGPg
. not as an end in itself hut as a means of éafinnalising
»the ﬁheelogiéal &oqtrinés;, To the books alreaﬂy-mﬁntioﬁea

. the mcholaatiéﬁ*now added works an rhilosophical theologys



The mest widely used werei~"Sententias® by Peter the Lonberd,

gumma Theologiae? by Againas; and "sic et Noa® by Abelards

The 1ntellectual studies of E«halabticism Wers narrow because
 0? the severe restfzc iong cf the Church orl ﬁpeaulatiﬂm@

It manifested e slavish adherence to Aristotle's deductions,
.over subtle di@ﬁinctlons_and-ver%al qnmbblesq_ A keen and
.léarne& ﬂis;utant.aefenaingﬁhe déetriﬁal Formuiae of the
V:Churchveame_to be the ideal Af,liberal_educatidn tmwards.the'

closc of the middle ages.

Let us now glane@-intm,the content of 1liberal arts
. %o obtain en idem of the change that hace come over the

~ conception of a ’iberal éduraﬁion.'

Grﬁgga monopolised the attenuiop of @ utﬁdents‘durﬁng

| the corly half of ihe_middle ages.nnﬂ‘forme& the broﬁd\fbunﬁ‘
tion for the cleborate Qnrriaulum‘af'ﬁhe later middle |
'ﬁages; - isidore aefinﬁé it 2 the "ééian ce of eorrect ﬁpﬁ&kﬁﬂg
énﬂ of the sources and faundétimn of literaturo;“ (1)

- Rgbanug Marcugy in th@ g h century, pp@aks of it as the

" science of interpreting the poets and hismrians and the

" method of corvect writing and Bpeaking. {1} For the 700

or 800 years of clasﬁieal sntiquity grammar had been & a study

T f &iterature,-nat only-from.the standpoint of atructure

and 11teréry forms, but #lso from the stmndpwint\pflcriﬁicism
 and appreciation. In Capella's work, grammar is just the

. mechanies of the_1anguagewédefinitionﬁ§ rules, declensions

 and conjugations, Greek had almost entirely disappeared from

{1 Monvoe; Pauls Cyclopuedise VolsIV. 25'1 .



ol

Western Europe except in the Irish monasteries. Alfred the
Great emphasised both Latin and Anglo-Saxon language studies.
Wholevwofks of Greek and Latin writers were available, for
Alcuin in the 9th century mentions Pliny, Aristotle, Cicero
and Virgil. But the general attitude to this literature is
expressed in these words of Alcuin, the most outstending
teacher during the reign of Charlemagne, “"The sacred poets

are sufficient for you; there is no reason why you should
sully your mind with the rank luxuriance of Virgil's verse“.(1)
It is known that in the 40th énd 11th centuries extensive use
of pagsen literature wag made in.the monaéteries at St.Gall,
In prose writings, hbWever, preference was given to Orosinus,

Gregory and the Church Fathers,

Rhetoric or oratory in ancient tradition represented
the higher training of youth for public administration and
the practice of law and formed the focal point of Roman edu=
cation, During this period it became the least important
of the trivium because there were no dominant politiecal inte-
rests for the individual citizen; there was little signifi-
cance in the training of the clergy because church services
required little or no oratory, end public arfairs developed
no learned or trained class aside from the clergy. For
Capella, rhetoric is & scrappy selection of definitions of the
parts of the oration, of methods of proofs and so on. Rabanus
- Maurus sums up tﬁe situation thus:~"Eﬁen then not all who
expect to enter the priesthood, but only those who are not

as (1) Graver, F.P. "Education during the Middle Ages%,p.31



Be yét ohliged to devote their time to purauitﬁkcf preatéy

usefulness, should sﬁuﬁy the subject. AL any rate cne who

wishes to aéquiﬁa the art of eloquence con do 0 more advane

-fftageﬁusly by rea&ing'aﬁa'hearing the rules of rhetoric £rom

the mouths of greal orators.® {1} N L |
;ﬁhetaric came téthVG avéifferent,coniént from the

:ércﬁ"t énnéen%;" ]n on vnéuitured ﬁoc;ot thera vas need

for a prnfewsinnal ciass thet could.wr¢be angd ccmpoaﬁ documentes

- eccles inet;eal, pﬁliilﬂﬂlé and legals The two ObJebtJvéG

pimed at were {a) uralaLng'in ecmpasing letters to varicus

- people in auLhority and fb) conptruet 1n5 varicus documents
ﬁuch ap conbracts, wmglsy necrecs, ﬁeeds and the keeping of
recoras of any kind, The words “epistolae® ana}"dictameh“
axpress the medieval reqniraments, vith the fbupaing af'

+the uﬁiv?r *tleﬁ the study of ¢ rﬁetovic merged intc the study

6f Romon Lav,

iialectic; which for Flato had becn the highest resch

of philosophy aﬂa-for the great age of antiquity‘tha'ﬁﬁmvol
.of the nost a%stmuée'an& asmprehe&sive.specuiaﬁions; is for
Cepella and tﬁs other medieval text~book writers ncfhing mere
or less than a higﬁly éondaﬁSe& treatise on Avistotle's Formal
lopic, "Fspﬁciallv ih the early‘midﬁle.agas metaphyﬁiaé and
rhilosophy were entirely foreign to if, In the 11thH eentury
"with the development of theological interests metaphysieal

i &actrines'becamé.of'gﬁéat impﬁr%ancég but it ié-only with
the gréwth of universities and the regcovery of Aris%otlefs

{4V  Wmmes - D ﬁm‘lméeﬁ#a- PrrTony FY o 4 4



"ﬁcrke'ﬁhat‘philagophy was odded 8s 8 separate subject of
‘the cuwyiculums - The meaievai sges drew on Boothinus fop .

' formmnl logice  With the growsh of theoretical discussions

' following upon Rabanus laurus and Erigens, logic became of

transcendental impoﬁtance,‘and'nas made part of the trivium.

In veality it came to replece grammer end its inclusive though

uéuperficial study of iiterature, Prom now on %o-t@e gloge

 ,_bf'the'mi&d1e ages logie ﬁaa tﬁe:ané'sﬂbjec% of gresatest

"impcrtanne because it was bound up with all other aspects ol

study and a1l phases of intellectual intercsts Yot as one

. of tho Seven Liboral Arts it was only fermal logic. Logioml
metaphysics was reserved as part and ﬂunctiuﬁ of ﬁheblegyg
The favourite text-~book used for nearly 330 years was that

| of Petrus Hispanus, L

"Unaer'Anithmgﬁiq‘capelia-aGVﬁ%es almost all his space

%6 the mystical syrbolien of numbers The chief interast

' of the monastic sehools was the caleulation of faster and

" other Church Pestivala, andias.ﬁu¢h wag known ag Computass
Therc was no advance made 411 the 13th century, when with
the introduction of colunmal c¢alewlation end the arabic
"System'ﬂf notation, tuiiion in arithmetic was extended to the
keeping of accounts, DBut the older texts of Boethinue,

| Cassiodorus, etdy, made no reforvence to practical arithmetical
oyer&tiensa .They mainly dealt with aiaaéifieatﬁén of

numbers,; & study of their propepties and nystical symbolism.

Geametnx.inclu&ed mainly geography and surveying@»



In the beginniné @nly_thﬂsé éiémﬁntsvusaful in surveying
architecture and map-mficing werevstudiedg but_latér‘the

a campietefgystem_of_Eucliﬁ eams to be o fégulaf'paft cf the
courze.,-,Till the 106th century[anly four books of Euelid

. were known. Capella devotes a Yew pages to the most ele-

méntary geometrical definitions; the ﬁulk of the work is
on geography. - . ‘
Astronomy was the mmsf papuiar.aha practical subject
¢ the guadrivium. In conjunction with arithmetic it was
; us0fu1 in fixing the dates of festivals and fat aays;'thﬁ
proper time far‘planting_an& harvesting eropsy and for enpghs
ging in other pracﬁical_pﬁréuitsi Astronomy wae .more popU-
lar hecause of its'connecticn with\astrolbgy;‘with:ﬁhe
plenctary influ@néés over the destiny of the individual
end the mass, Fven meﬂic&ldiﬁgnbﬁis @as effectod by @ knowe
ledge of astrology.  Inidore's treatmont in the 'Btymologics'
consisted of a 1list of definitions-~1ike those of mathematical
geography, names of stars, and astrological speculations,
Husgic, as a Lliberal art, was c&naernea7with n mathe=
 ma%icai study‘ofsounaé, and was closely connected with the
_mysﬁigal'ana symbiolic stu@y_sfﬁnnﬁbers 1like the Pythagopresn
 scheols  Singing, chanting and cven ability to play was
considered illibérai, " In this fhé.ma@ie?al vriters continued
the Greek'trg&itiﬁn, ~ Boethinus' “De Musica® in fivé'bcoks

. wat the highest authority for many centuries,

In the medieval universities of Salerno, Bologna, Paris,



and the 79 universities which wore established Dby the beginniné
of the RﬁnﬁiSS&nGﬁg.%hﬁ Seven Liberal Arts formed the prelis
‘_,anary qnaLlficaﬁion fa* admlasion to the fnculty of law,
medieine and theomg‘:,; | By tha 413th conbury the ccn.:c'ﬁf‘; of‘
- %he curriculum in the liberal erts was more or iess Pixeds
The extant ?Ompﬁndiﬁ and texi~books vere ‘enriched byAArahic :
- 4rantises on mataematic% and ﬁ;alec»ics, and many works of
_ Aristotle were transiataa into uaﬁ&n wither from the Arabac
 .0? ihe nr¢g1nal (1031@&1 treatises, OTEANON. s et‘hic,,g ﬁiitic
-,pﬂeuﬁcg, rhetowi@, and the n&tural seiences «)  Little
stention wee paid tm the R@man ﬂl&b&iﬁ&u  There was, ROWSVE Py
great emphesis placed on formal aiapumaticns in Latln %o |
afford “aonteneﬂa and vigour of intelicct®, Ey the {15th
vcentury the ain come to he to win and to ﬁeeu"e spplause withe-

out regard to truth or nansisuenﬁv.'

The universi%y curricilum “Efl@ﬁuinw m@ﬁicval 1iberal
‘education at its highest poink of development, dealt entirely
with %aoks$ and'céreﬁ little for deﬁeloping'the imagination
ond aesthetic ﬁide_af.life, and aid‘nét_cncauvage investiga~
tion anﬁ.ariginal.thinkinggv ‘MOnrQe puts it very ncatly
when he says:-“The eduﬁétian of the ear1y uni§ersities WS
wholly one of boaks; of & very limited selection of booké_
in eﬁch particular field5 but of books that ﬁeréjieoked
upon as farﬁishxng in the wwitten.ﬁord absclute_ultimate'

. authority. ,It'@as_airacﬁad much mere to the_masteﬁy‘bf‘foﬁm

and the development of power of formal speech, especially



argumenﬁation, than o the aequiniticon of lmowledges the

“pursult of truth in the widest sense, or even to familiarisin
Jy | L5C ¢

'-5'the student with &he»literary sources of knowledge which,

 though lying within his grasp, were outside the pale of

orthedox ecclesiaptical approval.® (1)

(1) Hunroe, Faul, "Nis%ory‘bfvﬂaucatian" De 32Us




GHAPTER _ 1V.

.;Renaissance' Concepﬁion of a Liberal Education.

»

“ The re»awakenlng of the 1ntellectual and SPirltual
energles of Europe, after the barren formalism to whxch thought

had been reduced by the authoritarien church of the Middle Agesy
v&ates as far back as the twelfth snd. thirteenth centuries, ;=\The.
:crusades, the growth of Wealthy czties, the rise of a burgher class, |
1the expanszon of commerce, industry and banklng. the Ancreasing
flnfluence of the gullds and of apprenticeship in the tradess; the
Egrawing splrlt of nat;onallsm and the development of literature in
the dxfferent,vernaculars@ are some of the fagtoragln the revival of -
an inierest i@ things of this world in contrast to the sterile other-
'wgrlaliness of the medieval periocd. - In the expansion of this new
ISpiritg'éﬁte#tion passed from the divinities to the humenities; from
a édntemplation of the'other'world it became fixed upén the joys of

v liv;ng; the beauties and wonders of nature, the human relationships
af life. and the deslres, ambxtions and asplratlons of indlvidual
;beingsﬁ

' Discussing the essentially spivitual features of the
movementg E.H.Wild writes,

“Phus the thought processes &eveloped by scholasticism° the
the broadéning out of the universities; the incoming of Moslem
dedrning from Spainj the increased supply of booksi the find-
4ings of exploration and scientifi¢ discovery; the degeneration
of the church =« all helped to develop the intellectual freedom
and individual personality that brought about the intellectual,
 artisticy moral and spiritual re«birth of western Europe, )
provided the genesis of its mdodern culture, the emencipation
of 4ts will, =md. an enthusoastic delight in freedom of thought,
speech and actmoﬁ. (1). v

_ There were two phases to the Renaisgance, namely, the
Itallan phase vhich had reached its climax about 1450, and the Northern
Furopean phase which commenced about 1450, Historically the whole

movement is known as the humanistic movement, meaning thereby active
interest in the pursuits and activities of man in this lifes In Italy

1., Wild.E.H.: Foundations of Modern Education : p.253.



Italy humanism took on,an’individuaiistic character. It strove for
the expression of individual personality through art; literature, music,
architecture and nature. Its keynote was versatility. The immediate
aim of the Italian humanist was to restore the magnificence of Roman
culture, and therewith the virtue of the Roman citizen and the Roman
polity. The virtue of the medieval church was it suppression of
1ndav1éual perSOnallty, but the Graeco=Roman ideal wag dlametrically
opposed to it. As W.H.Woodward says,
" Development of personal force, with its corresponding assertion
in society, in politics, in letters, or art, was in reality -
the virtue of the Renaissance." (1).
He goes on to say on the same poge, that to the Italian of the Quattra-
cento progress meant "a restoration of pasﬁ perfectiony; not the evole
ution of @ new idea", and hence there wes an emphasis on & return
to the antiquity of Graeeo~Roman ideals. In the rich Northern Itslian
cities and city-states this desire led to a revaval of classical
learning and. paganism. ‘
Humeniem scross the Alps was socisl in its aims. The
religions basis of humanism was stréssed‘in’the North,.' It was believed
that if due care is taken of one's religious beliefs and practices,
social snd moral reform of individual and society would inevitably
follow. Northern humaniem looked to¢ religion for providing the best
means of rich znd full lives; it continued to preserve an interest
in the church. But it also turned to the ancients and their writings
for knowledge and inspiration to effect its purposé. It included 4 n
its programme of studies Hebreﬁ classics and lLatin and CGreek classicsy
because of its interest in the original sources of Biblical literature
and the writings of the Church Fathers. Unlike individual humanism
which was aristocratic and catered meinly for the upper classes,
gocinl humanism was democratic since it aimed at abundant and full 1ives
for the masses as well as for the privileged few. However, that phase
which is most concerned with a liberal education is the Italien indi-
vidual humenism,

1. Woodward,¥W.H. ¢ Education during the Renaissance ¢ p.6.



- -In the oPening paragraphs we have considered the general
signifzcance of this revival of learning for Burope, and the specifie
manifestations in Itely and acrose the Alps. To consider the cnnceptibn
af liberal education during the Renaissance is to examine the aims
and conceptxons of Italian humanisms Individual hvmanisim and
1iberal education are inseparable aspects.

A brief survey of the social condztaong during the birth ‘
of this new spirit is. useful to an understanding of the liberal
conception of education. In the faurteenth century Nerthern Italy
had accumulated a consluerable of wealth, The thriving ¢ities of
Genoa@ lean, Flerence, PaV1a, Mantua, Bologna, Fervars,; &nd Venice
were not only centres of commerce and trade but also seats af vigorous
_antelleetual and art;stlc development.‘ Wealth and power gradually
passed into the hands of prosperous merchant famllles frem that of
: the clerlcs and nobility. This new class found oPportunity for grati-
. fication of expensive tastes, and themr wealth gave them a large '
ameunt of 1eﬁsure._ By the thlrteeﬁth century much of the sharp -
distinction between the nobility snd the merchan% class had been
elxminated» The noble had been compelled to leave his castle and r
reside -in the towns; 1ntermarriage between the femilies of the rich _
bankers and merchants and the sons of the nobles became frequent_ Both
noble -and merchant met on common spiritual ground. and turned to the
cu1t1Vat10n of the fine arts.of leisure. While the noble by pre=
dilection and, tradition turned to the profession of arms, and arts
and 1iterature, the merchant turned to bu51ness, and arts and iiterature.

Wlth the dlsappearanee of the feudal system in the B
_commercial centreb. a new class of mercenary scldmers supported by the.
merchants aroge for the protection of the citys Such a mllltary .
arrangement in its turn ded %o the growth of 4 spec?j,lsed class of
soldiers = the condottieri or professional military leaders. Under
them military science underwent improvement, for only a soldier with
technical skill, grounded in mathematies and mechanics for use in
mechanical aide’ to attack and defence, could hope to become a leader,




Knowledge and specialised“training in military science was exalted
above the personal prowess of the knights of cld: One could infer
the nature of the new demends made on education.

There arose & group of rulers of city-states from among
‘the professional soldiers and wealthy bankers., They are known as
the “despots", for they were really military usurpers. These dESpbts
exerted a beneficial influence upon the growth of individual humenism

in Italy., Some of the better known were patrons of art and learning;

e.g« Cosimo dei Medici and Lorenzo dei Medici of Flotence; the
Sforza family of Milan; the Scaliger family in Verona; ‘the Gonzagas im
‘Mantua; and' the d'Bste family in Ferrara. The point about these despots
was that they were social upstarts, who had come to hold the reigs
- of government with none of the "divinity that doth hedge" a legiti-
mate king. They, therefore, desired to create at their courts the
social distinction which isseeured by a patron of learning. This
théey did by making the little Italian courts the centres of classicel
studyy and by spending lavighly on the works of gold-smiths, sculptors,
and painters, and by encouraging scholarly research. At these courts
noble and merchant vied with one another in "the fine art of passing
time agreesbly and with distinction™. (1). 1In time the courts of
the fifteenth and sixteenth ¢enturies gave rise to the class of
feourtier” or “gentleman". Iadividusl humanism aend the pursuits and
activities defined by it were, therefore, the privilege of the fouw ==
the despots and their families, the nobility, the wealthy bankers and
merchantsy the condottieri and the courtiers. Thedlducation which they
received was a liberal education, the prerogative of the privileged
class« All books and tractates on education dealtg;with the eduéation
of the nobility, the courtiers, the ruling princes, end high officials
'6f ¢hurch and state. The set of schools that arose to meet their -
needs are known as the "Court Schools" or "Palate Academies founded
and maintained by the Italian princes for the Court. There were
court schools at Venice, Padua, Florence,; and Veronai the most note

1. Reisner,B.HE. : ibid. $ e 370,



worthy of these was the Mantuan schosl of Vittorino da Feltre, and
that at Ferrars conducted by Guerinoe da Verona,

‘Italien humanism aimed at (a) the Greek idesl of a
liberal education i.e. the harmonious development of mind, body and
character. The idesl personality to the Italien humanists was & the
Yuniversal man", an individuel with a fully rounfed development on
all sidesy (b). & rerewed empha81$ upen individual excellence and .
perSdnal selfurealizations oo '

P

The earliest and best statament of & liberal e&ucatian
is that by Paulus Vergerius, a client of the despot of Padua. writing
in 1404 in his ook “De Ingenuis Moribus®,

' L ) cail those stu&ies liberal whzeh are worthy of free man*

those Btudies by which we attain and practife virtue and wisdoms
" ‘that education which calls forth; trains, and develops those
. highest gifts of body and mind which ennoble meny and which
" are rightly judged to rank next in dignity to virtué onlg.
‘For to-a vulgar témper; gain and pleasure are the one aim of -
, exigtencej to a lofty naturey moral worth and fame.” {1).

The whole educational aim of the new learning is succinetly exPressed
in this statement. Reisner commenting on it says,

”It is -to enlarge the experience, sharpen the intelligence.,»
refine theé taste, strengthen the body, develop the moral sense,
. ‘and mature the character of the growing boy. ©No longer does
‘the limited aim of preparing for later professional studies
or for practical employment eéngross the educator.  His aim
. has tiow come rather to -be the allwround development of the
~ pupil, and utilitarian purposes, at least in the statement,
‘ fall 1nto the baekgrounﬁ. (2).

Liberal edncaxion is defined in terms of Plato. Aristotle.
01cero and Quintilion, end as such the aim conceived is that of produce
ing the perfect man fitted for participation in the act;vities of -the.
dominant sociel inst%tut;ons. One importent aspect of this education
-'is.ité emphasis on expression; evidently this is due to Quintilian's

1.Woodward,W.H. ¢ Vittorino da Peltre : p. 102.
2.Reisner,BsHs ¢  ibide © % p. 328,



Quintilian’s ideal of an educated man with ability to speak. Lionardo
d'Arezzo writzng on the study of l1iterature in 1477, B8YS \ o

“Paet.:Orater, Historian, snd the rest, all must be studied.
each must contribute a share. This leadrning thus beomes
full, ready, varied, and elegant, available for action or for
discourse in-all subjects. But to cnable us to make efféctual
use of what we know, we must add to our knowledge the power
of expression. Those two sides of learning, indeed, should.
not be- seoarated. they afford mutual 2id and diatmnetion." (1)

Pope Pius ll writlng a tractate on "The Liberal Education"
is to be obtazned by & study of philasophy, letters and by reiigious
nufture. Even he stresses the importance of eloquencez "Eloquence is
a prime accomplishment in omne immersed in affairs." (1). The humanistic
ideal was to legrn to e xpress with distinction. with style. énd in’ a
manner wﬁfthy of the subaect@ Hence Grammar was eonsidered to be a
portal to all knowledge. - L h | o

The ‘Graeco<Roman emphasis upon the impertance of oratory
found ready acceptance in Renaissance Italy. Apart from the patriotic
spiri%‘presenﬁ in the classical movement, the opportunities presented
by the rich and sclf-governing ¢itiés, rendered Graeco~Roman doctrines
of education atceptable. The Itéliens were convinfed that the”seéret‘
of«ancieﬁt:perfectiéﬁziﬁiliterature and politiealvskill was embedded
ih the Roman system of education. ‘@oodward describes how in Reﬂéissa
ance Italv nwith its multiform political ﬁnits. republics, city-states,
highlyoorganiséd aespotisms. their diplomacies, and civml services.

a large proportion of the upper and educated classés was inevmtably
concerned in duties and careers in which a sound intellectual training,
coupled with skill in expressions wae essential to success. Oratory

wag a practleal exhibition of knowledge and personality in its applncatzon
to affairs.” (2). The "ottimo cittadino" of Palmieri is identical to
the}perfectlarator of Cicero and Quintiliang the ideal of the age 45 a

1, Manroe,?aul . Text-book P Pe 36?ﬁ :
2. Woodward,W. H. #+ Education during the Renaissance & Ps 9



a scholariy men of -affairsy and therefore;'eloquentla'assumed such
importance in humanistic educatlon. : '

, ~But-the 6raﬁer was requmred'to bg‘versed‘ih the whole;
¢irele of available knowledge.' Thé Renaissance writers used: the wor&2
”eruaitia" to sxpress this ideal, and it is equivalent. to the Greek
"Enkyklics paedeia", “ﬂu&xti@"‘ included all kinds of knowledge which
contributed to the 1nterpretatmon of an author's meaning and an 1ntelli-
gent understanding af the hzatory. geagraphyf and mythology of the a
ancient w@rl&‘ (1).

Theré is ¥ howeverg one 1mpor$ant aspect of Renaissanae
_education which must be noteds - Graecoenoman eduaati@nal practice
is combined with the best elements of chivalric education. It is
this comb¢nation of Graeccmﬁoman edueatxon with the education of chivalry
which constituted the liberal education of the Itelian Reﬂaissance .
times. 5 It wae thze new ceneeption of & liberal education whzch found
expression at the Cﬁurt school of Vittofina 4a Feltre at Mantua.
Woodward states that Vittarxne's ain vas "3 effect a reconciliation
of the meral énd religious teachlng of the Church wath classical |
instructien on linés approved by Quintilien, and with the knightly
disczpiines of the Itailan Gastellbg all bexng suffused with Bomething
of the Greek feeling for grage’ and harmonyu“ (2)s It was to be 8
tra;ning ‘of minda body and spirit in ome reiatiana ; S

: . Briéfly expressed, the Renaissance eoncepticn of & 1ibera1
education is the Graeeasﬂoman ideal of Quintilian's "perfect oratorms
but to. this jdeal is now added 2ll tbat wag noble in the old knxghtly

ode of chivalryn' In the most lofty Renanssance conception is &
harmonious ‘blend of the Greek, the. Romane and ‘the Chrzstzan eiements
of: culture. 1, i . e : : . :

: . ‘ Let us now proae d to & survey of the humanistie course |
of study by which this end was to be achieVe&. The humanists eansida

:'ered all human interests as their pravince of studyg and a character-

1; w°odward,w.ﬂ. a Education during the Renaissance i p, Qhe
2. LR | ibide ¢ p. 12,



characteristic of individusl humenism was its variety of ingeregtsi
and an. intense desire for more light. ILeonardso da Vinci, & gféai
Renaissance figure, was not only an artist but also an ‘engineer, musicien
and philoﬁopher’ Galileo wats physicist, astronomer, artist and
muslclan. ‘Henee the humanistie curriculum was broad as life itself,
and their etudies opened up three aspects of life almest f@rgotten 3
in medieval education: . &
(a) " the life of the past ie of the Grecks end Romans ) reflecte&"'
the incomparable 11teraturo end art of those who had 1ived it: ‘There
Wgs an ‘element of humenness in the classics not present in the dry
ébétractswana theological studies of the medieval period. . Hénce
cléssidél literature and ¢lassical ar ¢ weré sought and studied as an
expression of this full llfe@ and they were useéd ag mouela and themes
fora natacnal art of paiatmng. sculpture and izteraturewa poetrya
drama, SPOMENCE In time the derived art came to rival ‘the. best
¢lassic models. = D < o -

(b) the. subjectiVe wurld of emotions: eén attempt was‘mdde in thei&’
studies to deVelop a joy of living and the contemplative pleasures.

of speculailcn about things of %his llfe; to mncnlcate an appreciation
of the beautifnl.. characteristic of humenism was its emphasis on
aesthetxe education' it. aimed at appreciat;on not only of 1itera$ure
but elso of art. architectureg musiée and drama. . This aestheteism :
was absent from medieval cducation. : - '

(e¢) a thira wofld whieh opened up to the humanist was the world of
nature and its manifestations; Science in the eye of the me&ieval
schoiar was debasing because it dealt with material phenomena and

not with abstractions and 1agieal subtletiess . The Church and the  _
»heologlans, with the1r eyes focussed on the other world. had frowned
upon an investlsation of the laws of nature because it meant a gquestione
ing of the authbrity of revealed religian. : ().

1,;w11@§_ngn; s;f@qn@ati@ns cf‘Mnaefn Bducation t ps 258.
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5&.1ibatal cdncation compriced liternty, assthedie,

aesthotdc, physicel ond moral clementss Ito essence wos humanienm e
the study of mon through the writings of the classicei cuthors. This
- prograzme was mainly ¢arried out by the court schoole which denlt
wigh the eﬁnéatiﬁn of o pupil from the ege of 10 o 20. At first
the waﬁk>aaﬁ of & eccondary noture but later it bogan %0 5uperaeﬁe
the work of the uﬂiveraitiea which persisted in the medieval course
of staaiﬂsp after o brond bas&s hod boeti laid by & humnai&ti@ '
curriaalum the gourse in 1ibaral cducation may bifurcate either o n
course of twaininr in arns or %o & further gtudy of 1ettana: Vergerius
. thinke thot ddstinction in oither sphere vas worthy of o man of noble

: spirtte (1) o |

- .  8inés ancient perfection was enehrineﬁ in aneient lﬁtaru
[ ature iﬁ faliawe& that greot enplinsis wag placed upon the learning of
,clasaical Lntin. C£cero wan held up 85 the model of perfoction in
atyla; instruetian in Intin aimed ad making it a living 1anguaga,
- and thereforag much atitention wns paid to articulotion and praper
“accont. Selcotions and shole works of Cicers, Quintilien, Vergil,
lueomy Hornces Senccn, and Clondion wore studied., There was a ¢onscious
effort te*@mpiay;vn¢a§ular3 and constructions used by the classicel
anthorte - . o the older tim of conmond of latin as an instrument for
gaining knowlodge was aﬂ&&d the ain of writing in Lotin with distincts
iony a6 the great weiters mrate, and of using otily suth words and cone
structions as could be justificd by the oxamples of clessical authors.

- It isa significant contract to the Misdie Ages that o varietv of

shols works were studied for tontent and & stross was nade on the a
spprociation of styles Graumor, ns Quintilisn knev and used the torm,
and as bosed on end including Literature, was the foremost cubjoct of
the humsnistic curriculum. At first it was only letin grammar, but
inter Groek wnp introduced, Fi elly it wes considered that a person
with a iiberal education should have conplote mastery ovey both Latin
and Greelts So the Groelk suthors Homery Hesjod; Platoy Ardstotie,

' _Xﬁﬁéﬁhﬁﬁq,l&bcrates‘aa&‘ﬁlutarﬁh‘ﬁﬁfé*ﬂl@@ reaa’nnd stuaiea fro thoir

J, RojanersE.fy ¢ Ope cibe ¢ quoiang fron 5oadward - pe 380



for their subject matters xn the sthool of Vittorino utez-amre
from the gatristﬁc sources were included.

Histarg was introducsd ns a now gubjoeet of study, thaugh
the histary wes that of ancieut Groece and ﬁamei drown from the anthors

. studied. Nothing that happened aftor the fall of Rome was considored

of inportence. Se mauea were the Itelian hum;miﬁts with the apﬁ.:‘it
of the @aa% glary of Romé, Greck classies aaﬁ Greok histary were
fetu&iad anly fur the Aigh% they throw on Roman glorys ?ittcrina*a
attituds to histarg in interee%ing-fﬁr~he eansiaeréd it as & contempe

" 'latisn of notebls deeds told by & nastes of words, 14wy and Plutorch

_ “pnd Thuos&iﬂaﬁf'weré the chief nietoricnl writers ueea. It was by the
ond of the gixtesnth century that ﬂistsrg and ythelogy grev up 68 &
'separate subject from Gropmars By thie time tochnical Grammar hag

" become separated from Litoraturs, which was now the more dmporteont
. éabﬁéé%.x Rhetoric of the teivium developed into a oeriticsl study of

- literaty art and logic assumed a lowly place, In tcéching Bhetorie
- Guarine da Ver@aa secepts the Roman ideal of "vir beﬁu& peritus dlconddi™.

%o him the quality of siucariﬁy vap thé chucial virtue. = In the.
- conpd sehools of the fiftoenth century rhéﬁarié included Latin and -
QV Greék eompnsitzcn and doclemntion ag traiaing for public speaking,
i o Vittdrima taught Geography fron Straba or ?tolemy 6? :f
,Mela or B&onys&usa - Geography and Aatrunﬁms vore stild regardeﬁ as*”
. oné. anbsectc‘ Wha Netural Scitnees were tought from Arietotle,
fThenpras&ua and Fliny; - The Quaﬁrivial &uhgects o=’ Arithmetic,
" Gsametry, Aaﬁranumy s wﬁre greatly ezpnn&ed by the introﬂuctian of
mueh tiew knaﬁl@dg@g “Later in the sixteenth century algebra ond’
| Trigonometry were arganiaeﬂ os separatc teaching cubjectss nnringf ’
.. ‘the rovival of learning Fhysics wns sophrated from Astranemy ana
'"waa taught as & saparate enbjeeta‘ (1)‘_' ‘ '
’ Music was teught in the Groek %raditmon spécial emphasis

- being laiﬁ on the theoretical sides - Hence methematies_eame to have
an im;artant place in the eurrdculum. FNow all thest subjects were.

1. Cubborley,Eliwood Ps ¢ History of Education ¢ pe 281



werc taught in the best court schools which had a classical blas, These
subjects were taught to give the courtiers and nobility the background
of a liberal education,

Besides the intellectual content of the programne of
studies, great importance wac attached to phrsical training in the Greek
senpe, .ittorino and the italian humanists aimed at a standard of

plhiysical excelience to matech personal bearing. It was a correlative
of intellectual hunanism, i‘he pur.ose of diet and hygiene, exercises,
gamesswinning, fencing, boxing, riding and dancing was to develop an
casy, graceful bearing, suppleness and dignity of fi;ure, It had
thus a social end., Clocely correlated with tiis vas moral education,
the most important aspect of which, at least to the tralning of a
courtier, vas deportment, manners, voice, intonation, gesture and dress.
ciaxims of morality were lesrnt frow c¢hurch writers and classical authors.
Jorality was not limite:d to obedience to religious authority but it
had plenty of bearing on everyday life, It 15 here that the education
of manners for a polite ana cultivate: society blendeu with the Graeco=

-oman cducation with a superior result.

‘he elements of such a liieral coducation then included
vhysical «educai’on, trainins In conduct and behavicur, effective
citizenshin, moral upri;htness, erudition, and above all =esthetic
feelin; -- a sense of harmony, rhythm and proportion. lonroe sums
up the contriiution of the Italian phase tius:

“ihe great ecducational coniribution of the senaissance was the
recovery or reformulation of the conception of the liberal
cducation, which included the physical, tie sesthetic,the morael,
the literary and social, as well as the absiract literary,
tiieological oand ecclesiastical elementis, “his education aimed
at the development of the free man possessing individuality
of his own, and power of cfficient particijation in everyday
life, based upon a wide knowled e of life in the past and an
apprecietion of opportunities of 1ife in the present, At its
best it Jemande. lhat such & man sihould possess, as the evidence
of his education, the moral pur.ose to mzke his knowledse and
power of service in the needs of hLis country and the life of his
feilow-nen," (1).

l. onroe, raul : Text-book of :istory of !ducation : p. 509.



- Though social hunsniet in the North of Burope cennot be
opsocioted with the traditional conception of liberal cdpcationy it
nay be of interest to montion briefly come ofuthe choracteristics
‘whish 8istinguish it from the ltelismn phases Elivabothon Englang =
45 porhiwps an exception in that the education of the Yeourticr™ ond.

“pentioman®y nﬁvo&azea by Roger Aschan ana Elyb%, apprcachea the
‘Itulian i&eah L

R ' Whiié xtalian huméndon sdned at individual aistinctian,
“fifthe nmrtharn ﬁum&niﬁte enphasise& pxety and humani%nrian outiooks -

- There was less emphaais on the subjective and acsthetic eide of

A.feﬂueatiang but more on the objective ana morel Peeults. It aimed

L at-a yranti&al an& religiaus iife. with nere harmonians gocial relatione
shipse "hc great schn&ar; Lrasnns, who regrasents tha miﬁ»way pasiti@n;

v;fputs pietj héforé learning, and maral duty befare manners. He encours

aged o ¢losatesl 1itérary training of the brosdest tyﬂe as & means o

- n religious ond social end, rather than for ite own aake‘ Religiﬂun -

instruction coupléa with t?aining in selcetea clasamcal morks wae

calculate&'to eliminate the ignoranae of the camman pe@ple; and the

gree&; P@lfiﬁhﬂ&ﬂ&g hypocrisy and ten&ancg towords exploiﬁaui@n, of

- the deaders of the @hurches, wonasteorios,s universities and governments,

- The curriculun campf;éea & union of clessical and biblical

- literaturs, Thera woas zntenﬁive trafvi;g in Lating Gréek and Hobrow,
- Elyot. in his “Gnvarnaur" suggasta the teaching of latin ns a ldving

languegey Gresk for 1i%érature. certain selectod clussical nuth@rsg
parts of the 014 Testoment for othical training, and the Row Testument s

. He, however, included drawing; muaia, donecing end physical exeorsises.

- Evnsmus urged the study of hictory, geography, and seience as & helyp
to the elucidetion of the claspicss  Genorally, physicol trainings
music and art of the Italien cour: schools f£ind iittle p;ace;in the
aeeanﬁary schools of Engiond, France or Gormaﬂy‘ o

The Yroad humsnisn of Italy ond Nnrthern Turopa. frnm
‘the miaa;e of the sigtocnth ﬁéﬁ%nr?g da%criarate& inte 2 norrower -
fornalizod humenion, called Ciceronismism. In the &dolatruu&aragard
for cilnsoicel ‘usege thero waﬁ the %emptaticn to meke gtyle rather thuan




than matter the object of groater omphesizy rules of cyntax and nicew
ties of oxprossion than idemc. School otudies came to be rostricted
to a study of Cicero ssa & naster of linguisticss Instead of the

wide range of ancient literature reading came to be confined to a fou
selacted "elassices The gole aim vas the develomment of a fine
styie and earreet form of expressian‘ with cieero a6 & model of
perfection, :

. Hﬁtil slmost the middle of the ﬁinetcenth century this.
legacy of the Renpiessuge came to proveil in ﬁhﬁ schodls of . Buropo..
Tha ainm of o libversl education-iw the atudy af the ¢laseics as"
- linguistics come to be defeateds  The Roman wgrd Yhumshitog" lbsﬁﬁ*
- 4te large and generous origipel meaning and ﬂhrank into & éynonym
~for Greek mnd Lutin learning. (1)« . Those déadﬁlanguagea boaame the.
‘sode inptruoents of tulture, and classicol schalars were accepted as
the nnly y@ssﬁhle tgpe of e&ucate& mofre ; ‘
;
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Chagter P_i_va.

Hote Refo tion Ideals of Educa

The humanism of Italy gradually spread into Germany,
Irance, the Low Countriecs and Fngland, It has already becn
note? how the social humanism of the North differed from
that of individuel humanisms U'e are perhaps justified
in adding a further not toc thils becausc, the hunanistic ten~
dencies released by the Renaissance fused with and stirmlated
the Neformation movement, which has had such considerable
influence on the development of Vestern education, "he
merging of humanis with the religious moralism of the North
led to a differcnt emphasis on education, The Renainsance
stimilated a ceritical study of original sources of Graeco=
noman oculture, and emphasised the necessity of sing individual
reason, This emphasis on the use of the critical faculties
led in the North to a revolt against the authority of the
Church, and gave birth not only to the I'rotestant rcvolt
but also to the Counter-Reformation, 50 we have two tone
dencles operating at the same time; one, under the leader=
shir of the reformers 1lil:e Luther, Calving, Knox, and Zwingli,
urged a completc breal: from the Church of ome; the second,
orzanisations like the Soclety of Jesus, the Port Royzlists,
and the Christian Nrotherg, remained within the Catholic
fold and attempted not only to rceform the abuses within the
Church but also exrressly set out to bring back the strayed
sheen to the fcold,



mmhummnmuma an education
for this 1ife and @ preparation for a giorious heratter,
VWMM1uormmmnMopmnlmm
beliefs end prastices, and the seclesiastical affiliations
'mmomu-rmmua.mmmwu.
eternsl welfare,” (1) Bat there was cns ehief distinetien
mmmnmmmmmnum
Mmmmmm mmohpmoftheromr
was dased on individual 1iberty of comscienss snd the awty
orammmwmm ssoording to one's om
reason; the latter's scheme aimed at the subjection of the
individual to institutional ematrel to achisve its morel and
religious objective, as Momree puts itt *she end whieh
evéy meuber of the onder (Jesuis) was bound to hold somstantly
1n view in all his werk was the triusph of the Chureh ever
every hestile force through the eumguestionsd chedience
of every member and of every individual to that suthority
however expressed, Nerdin was & complete negation ef the
prineiple developed Wy the Renaisssnes.® (2) In short,
the Frotestants were influsnced By the Remsissance influence
tendengy of individumlimms Lug};&cr‘a sssntisl work was the
substitution of individual Judgment and individwal respone
81b111ty for the ecllective suthority of the Chureh in
affesting the salvatica of souls, |
(1) Nomres, Paml. “Histery of Edusation® p, 408
(2) Nemros, Feul, b4,  pe hes



’E'his view haﬂ mportmi: @mséguenaea f’ﬁr the growth
of eﬁuaamm. Whereas t.he Italian ecnception of & libsm;!. )
taducaticm 'haseﬂ on thﬁ hmiatm studics W&E elearly meant |
f fer the privileged few»-—thc m‘bﬂ ity ana the rieh

boumeoisiew, the Pz«otpstanta m&vwated univm’sal,w camna
B@m e&ucatien f@r‘ anwrieh am‘i poors the mlen aﬁﬁ the
ruled, the ;)mfgssionai and the a.gtiean 6 imsg,lement their
iﬁéﬂiﬁ@l The <cﬂiic‘apti0n of universal clementary oducation
for the masses 15: the mif_ﬁe' éﬁﬁtni’b&‘tiﬁﬂ_ of th;a aéfbmatim?
This view developed in later cenfurﬁ.es £0 ‘af»feet the very
conception of & liberal educations An cducation not having
& vocstional aim had olways been mosociated with a liveral
éaﬁeatﬂ,mg and as zmah it wes 8160 reatrieteﬂ toa privnegea_
clasrs. But nov the meas of B newer and Bmader emceptim,
‘bxaem:ing the 'barriers of social anﬁ economic a:t.mi.nctim;
have been planteds  Hence, the Rei‘ematian_ emeeptiénv of
é&uﬁétim has é plaée m mt' Btﬂdyy tas hffm?ﬁmg a eontmat
m tha pagon xtnuem mnceptim of &8 li‘beml eaueatmm

, . It munt; however; be mentioned that the organimﬁian
of universel élementory education was not an establiched fact
for centuries to comes During the reformation, both for
Pmteéatan%s and Catholics, the prime noed was for a speecial
class of highly gqualified prenchers, teachers, and religious
 leaders. Therefore, in practice, the libernl humanistic
imrﬂeumm é‘f theﬁ secondary aeiz@ois and amivex’é;imeﬁg were
m‘s“vtﬁ@téﬁ %a the selected f@%bﬁtﬁ gelection x;m‘s by moris
rathor than by social or seonomic privileges.



mw eame nf‘ the mvrieuimn was mligim» In the

eiememary mmmle of the Pmtestmts the thﬂee R’s, smging,
gmatics; mam:us fma monneyrs were taught«. mther urgeﬂ

~ tho extension of the vemamﬂar mm all the ech@om. Thedp
N aeem&am achonls %nght classivzal Mts.n; Gi*:eek, He%:x*ew;
Biblicnl emgcsis. Luther waulﬂ maa teach rhetmfiﬁ, dialectic,
-hmtary, seience ma‘i;hematim, muam and gmmamms,  The
Jesuite added gea@raw to this mmzimnm@ A gma% strose
‘was iaid on the classieal laﬁguégeg' éa eegential for the

g purmﬂé of pmﬁding for & dirsct stnay of the swiptux*es
‘8nd the Fathers in the originals; This aim was mra '
‘pz*@minem in the Pmtestant sahasl than in the Gathm ie sohsols
A theological atmosphers appearw niot ohly m the eontent”

‘ ‘af the work of the peéonanry schmls and umvemiﬁea and
in the epimt of the mtellectual 1ife in ganeml ?mt a:laa
m the conerste w@rk of the ﬁchm@ls; Both ;,resuits and
Protestant high sthoole came ©o mphaaisa diglcctical and
rehtorical %minﬁ,ng? for their specific purposen, Aﬁ theolo-
gleal aisputations botween the Protestants and Cetholiecs,
and even among thé vapious denominaticns of the Protestents, -
baceme more I‘m@uenfg; logic “(ﬁf‘ the dry and cubtle scholustice
- vai;,i‘ety} and the art of polemles eame té' dominate the |
eauention of the clergy and higher officers of the Church,
| In the Jepuit schools for temcher trajning rheﬁmﬂw aesumed
some mP@ﬁanée beeaunse of the extreme us@ﬁiiﬁeés of an
‘excellent exposition of a theme or point of views FPhilosophy



a’me again preceded theology in both P’I‘.Dt‘.,':?@ﬁﬂﬁﬁ. zmwamiﬁes
wm& Jesult ca“.u@gee. In brief, the educatorp of the Res. .‘
Pormation peried acceptea the content side m’ the numaniatici
mrrimlmn it uee& it for pu?imsaﬁ different from those of
the carlior humanistes Th wao used not for personnl
&uimre ﬂn& individual ﬂistimtien; but for moral mgenéu
vation of aametg, oithep by individual atu-ﬁ:y r:f,re;igmn

| (Protentant) or by .Mﬁmtxﬁmﬁm 1:;{:@, and aémptmae, of
the '@ﬁnécﬁve judgment of the Church (Joeuit Order and

* - other Catholic cmgmimt&gng}x ‘




The pe~awakening cf'westenn Eurape ma&ifeetea 1%éel£

in three suecessive stages:
(a) the Ranaissance praper Jdentificd with the Itaiian
, phase of inazvidual hnmanﬁsm auring the 45th centuryg
(v) the socie) humeniem across the Alps merging with
) the grent rovolt ef Pratestwntism against the authority
'af the Roman cathclic Church (Refommaﬁiun ana caunteraﬂefarmatian,
* during the 16th century; _ o
~ {e) the beginnings of scientific onquiry snd the
methodical study of natﬁ?&l phenomenﬂ§ during the ﬂ?tﬁ centurys
| ﬁapcatianaliy‘the_QSth ééniufy'mavement_iaid stress
on individnal attainment and personal culture, snd henee
was liierary and aesthetie, The Qéfhvaeutumy>spirit is
cha?aciérisea 6y‘a.ﬁevotian %o religious and politicel or
social values, ‘Théﬁé'twa,phases we havexalreaéy studied,
The third phase, the high water mark of the re-awakening
of Buropean thought 1life, came in the 17th ¢entury with a
- development which‘wés impersoanl; non-socinl and directed to
an.dbjéeﬁive d@términati@ﬁ of reality; 1t was philosophieal
and seientific, -
The educntion arising out of the first two phaces had
degenepnted into é 1inguistic atudy'of*the‘aﬁcienx classies,



A 1iveral education had come to mean, not the ‘eruditio’
: &nd the 'eloquentia® of the Italian humanists, %ut a
philologienl aaggainﬁénce ﬁiﬁh Latin and @reek‘ In‘brief,
it vwas 8s mueh removed from human Iife and untﬁrcehs as
11nqaiatics caulﬂ p@ssibly make ite The rcactiﬁn to this
state of &ffairs was a powarful realistic mbvement 1n eduaatiﬁn
@timuiaﬁeﬁ by the seientific 1nveaﬁigatiﬂns anﬁ ﬂiaeoveries
: made cutsi&e the schools and universities; in.apite af_ |
; eaalesiasti@al disappravaluwPrateatant ana catholic¢ ,
| Realiem holds that aaneatien should be eoncerned with the
actunl reslities of 1ife 1n all its ﬂﬁpﬁetﬁn © Three tren&s
may be distinguished in this movement: (8) hnmaniatic or
veﬁ%ai_féalism,_(b) social reaiiém, and (¢).senae realism,
| Whilé the first trend harked back to tho humanism of the
Refisissance, the third was prophetic of the great scientific
é&véneémént'nf thﬂ 19%h and Qﬂtﬁ ceniurieag

In sc far as the hnmanietic realista attempted %o
revive the aarlier Ranaisﬁanﬁe gonceptions they apprcachea
the idesl of & liberal pducation, They believed that tha
classical languéges'anﬂ 1ite§a£ures were the:nﬁlyvaubjeete
worthy nf'stadyg_aﬁﬁ‘the iﬁeai mea55 t0 & 1ihérai education,
1t wan believed that the anc;ent.writérsvhaa attained the
" highest achievement possible by man, and had tneluded in
their writings 81l that was worthy of man's interest an&
attontion, These verbal realists aimed at "eomplete
»kncwiedg@ and‘unaerstanding 0f‘human scaietyéshumangmoﬁivea,



} ﬂaturei'institutiansylan& ﬁﬁlati@n&hipé both to the world
of}man,ahﬁ to thevwéfiéfcf ﬁaturenuanﬁ.with‘augh'unﬂe?stanﬂing,, 
to fit the 1namvidua1“to'the environment in which he must iive®
(1)  So they studied clessical literature for it contentew
acientifie;'histaviéalg and aociﬁl; \They'béiiﬁveﬂ in the
‘ uti11Batian of classieal literature as the best aVailﬁble

means 6f preparing f@r the realiﬁies of 1ifes It maa a.
-_bdokish canceptian of lfberal edugation, but iis Baving graee

. ves its constant emphasis on such an edueatian heing of use

in this. 1ife, | | ,i_, L |

. The leading writers of this school were (1) Juen Tuto

| VﬁVQﬁﬁ 1492wl 3 (2) Francis R&belais, 1&83-45533 and

(3) John Hilton, 16&B-167h. - To Vives education should

‘ develop persannlity, christian virtuesg and campetenee in |
‘.huaineas, T@ Rﬁbelais ﬁhe aim of 1earn1ng ig "the formation ,
of 8 Qﬁmplété many skilled in ar% anﬂ inﬁustny" “ihe ﬁevelopment
of the vhole men, pbyaieallyg morally, mtellectuaily’“. (2)
-uiltdn.wrates, I cull, tnerefar@, a complete anﬁ generous

- education that t which £its o man ta perform, justly, skile
fully, anﬁAmagnanimausly all the offzees both private and

- public of Peace and Tarty (3§ '"heir education is much mero
--libvral than fhat of the Renaissance humaniats for they would
provide 1ntellectual e@ucation,_morgl educatiqn,.social |

~ education, religious e§ueatinﬁ and:physicél e&ucatibnﬁur

(1) vild, BH.  ibide e 7.

(2) wild, EsHy  1bd4s  Dpe 317s
(3) Honroe, Paul. ®History of Edueation®™ p, L51.



~an edusation of the Wholé men for all the practicaiﬁeeas
of lifes -

. The content bf‘sﬁﬁdy propsed by the verbal realiats"
to implement‘their aim ;é inexhaustible and encyclopaedics
- This encyclopacdic éurriculum is characteristic of the
realistsy  the wﬁole cirele of knowledge (enkykilos paideia)
of the Greeks pales into insignificance before this synoptic
| ceﬁeeption, Rebelais commends for the educaéian Qf"Gargantua .
- and Pantagruel - physical exerciaes, games , spart, Bibvle
1stuﬁy snd religious exerciaea* & long list of musiecal instru-
ments to be mastersd; readlngs from aneient authcrities
in Pci&h@%, history, mathematics, astronomy, Lat;n,‘ﬁreeky
i nébraic, chalaaic and Arabie languages. ~ Milton. cammenﬂs
‘ﬁhe atudy of: agriculture, physielogy, arahitecture, natural
‘philosophy, geography; medieine, from classical authors;
athicég ecanomiﬁs, politlies, history, theolagy,‘chnrah history,;
103109 rhetorie, composition, cratory; and tne oncient lanw
- guagens: - He, . however, did not provide frpe play and games in
.hié programmens but heladvoeatad physicael tralning for millitary
sevvieea‘vv‘

'The‘humanistic renlistie conception is then based
laﬁgely on fha acQuisition,af’infonmaticn from books on all
a&hjeéte-ﬁnﬂ in'all»languagéss.' But since it placed emphasis
' on substance rath@r'thén on form it has an advance on the
lingulistie farmaliSﬁf The conﬁept&on hovever did not £ind

ready acesptance in the universities because of its stupendous



- programme,  It, however, marks & step mearer towards a

sensc=realisme S o o

' In pasatug, we may note that the second type of
realisti@ eﬁueationsauacial realism-waa advocated mainly '
far the upper classes, for the “gentleman“ or Yman of the

 world", HMontaigne is the chief exponent of this education,
. Like the Sophists of Grecce he advocated an ‘inaifvmuaiietie
 and pragmatic utilitarien education, which had efficiency and
. puceess in soeidl life aS;ité him,‘ He is not interested
4in preparation for a spocislised trade or for a professions
- fiis idéal-ig\thé vergétiie-man 6faaffairsg e proposed =n
. brosd education Which would inciﬁae,phgsiéal-training, moval
'-%raininggland inxeiieetual training;'5T®'gnoﬁé‘hia-aimae-'
"fb,agenﬁleéhnjberncf.hﬂﬁlefparenﬁage;'and’heir
of & house that eims at true learning, and in it-Wgﬁla.hé'
. ﬁgsﬁiplined, not 80 much'fdr gain an&<gammﬁdity'ta"himself;
V nar»fbr-extérnai'sﬁ@waﬁnd aﬁnament,.hﬂt t0 adorn and enrich
his inﬁaravmind;:desiring'rather-té shape and institute an
eble and efficient men than & bare learned maless.sI would
- rather prefer wisﬁémwaﬁﬁdgmpnt, eivic customs, and modest
%ehaviaurﬁ-than bare and mere literal learning“ (1)

| This consepti@n of an edueation worthy of Ehe aristaerat
ivié aﬁe of social ad;ustment, the preparing of an individual
'fbr‘"getting-dn" with his féllaw#ﬁen, and is opposed t& the
previcus view of seeking information by = study of booke,

(%) Montaigne, "On the Education of Children™ gquoted by
Wﬁ.lﬁg EiHﬁ P@B 7



The German &nﬂ Engliéh‘uppep aiasses,aabptea,the;?réneh.

~system of education for thelr children, The curriculum
"éonsiete& of modern langunges, literaturei-mathematics,

. military scicnce; poiiticgl history end geography; physiecal

training and sociai‘accomplishmsnts, anﬂ av“grand_tcur“,

| The realistic mavement in educotion culminatea in the

'wurk of the cense realiste, “Instead of 8 reality ss found |
4n baaks, instead of a realiﬁy,eXpegiéheea in every-day
human relationships, they pbstulate‘a”hasic reality, the
reality found in ﬁhe forces and lews of nature, (i)"'ﬂhe
- ultimate eim of»éhe sence realists was to develop a natural
_ individual and a natural society by working in accord with
. the leaws of-nﬁturey The typical exponents of sense realism
~are (a) Richard Hulcaster, 1531aa16113 (b) Francis Bacon,
1561216263 . (¢) Wolfgang Ratke, 1574==1635; John Amos
. Gomenius, i592-ﬂ679§v o
‘Bacon belisved that the ultimate goal of education was
B e give to man. dcminanca over things. to 1ncrease human pover
~through the utilisation of ae;entific Enowledge; He believed
that thalscientlfic-study-uf nature vas basic to all humen
: pragressg Tc-Ceﬁenﬁus the nitimﬁte goal of education was
| "eterhal.happinésa‘with Gﬂﬁ"* The immeéiate aim was the

toaching of all things to g1l men for the metivities of life,
- and this included broadly knawieage, virtve and piety@v
All the sense-realists believed in the possibllities

(1) wildy EeH, 1bide  ps 332



of the new scienﬁifia‘eaucaticﬁ for briﬁgtng abou£ a ﬁaw
' order of sdcietye | The éneyclopaedic‘ﬁorks af Bﬁddﬁ and
cameniua, end the untiring efferts of the latfer in the
»educatianal spheies is to be unﬂerstooﬁ only in rafer@nce ta
the ii?th century tendeneygktermed the "rengophie" movements
Besides the actusl application of sctentific method and the.
laws of neture in e&ucatian, thsy enﬁ&avourea “through the -
| universal dissemination of knawlcdge concenning 1ife and
. nature, and by means of the nPW“methGﬁ, to raise the averﬁge
of human attainment, thgught, and setivity to the level renched
~ hithewto only by the favaured few?, (4} They worked towards
. the establiahmenp'of'a“unifiéa"iaﬂgaage,‘unifipa religion, and
unifiecd pnlitical'lif@ éna mrganiéation, From this poiﬁt
'*ﬁf view their conception of education vas demaeratzc,
em@hasising-thé vernacular for the maases

 Prom the standgpoint of eontent the ﬂensﬁureélistﬁ

laid stress on the scientific type of training. Their edus
cation wvae liberal %@ a very great aegnee for they were intoe
rested in a pensophic curriculum tb-iﬁplement_their-panso-"
.phic'iaeal of the "universel man®, In included practically
- &ll knovledge. :ﬁeligicus»andwﬁorai education was stressedn
es@eciailyahy.gomeniﬁs; and linguistic and_1nteliectﬁal_training
were considered as essential tools for the gaining of knove

ledge through sense perceptions

(1) Honroe; Paule iblde pg '4.6’4;



_ Bacon emphasised the importanee of the aczences in the
'1jcurr1ru1um, but he did not include mathamatiea paeuliarly
enough. - It is to Comenius, the prnetiaal schaclmaster~and

"“writer nf ency&iopaedie text-books, that we mugt tunn for

'j the conzent of sensesrealistic e&ucatien at its best in the
‘fﬂ7bh centurys,  Since the aim of e&ucation wae "46 Joow all
‘tini things, to do a11 thima, to say sll things", he taught
a1l subjects in his schoois. He demanded that 11l useful
knowledge Bhnuld he taught,, His gurriculum’ incluaed the.
subjects of the trivium and . the quadriviumﬁwgrammar (Latinana
1 vernaculaw), rhetoric, dialéctic, arithmeﬁaé, geometry,
o aatranomy,and musicw-physics, geopraphy, history, morals:aﬁﬁ
religion, He_especi&liy em§hasiaed the value ﬁf'histéry,aa
wphe most ﬁ.mpofta'm eloment in man's education, the.eye of
" his whole’ 1ife, as 1t were®, (ﬁ) ‘Besides the mamual anﬁ
=  industrial arts, he includeﬂ play activitiesn becﬁua@ he
f;racognised the importanc# of a healthy body for & healthy mind.
He oxalted the veﬁngaular and a&vocaped the study of fﬂreign
1aﬁguagésg Latinﬁzﬁréek, anﬁ’ﬁebrgw'ﬁéreviﬁcindea ag key
lenguoges to the knowledge of tﬁg'ancients in aﬁts}gnd.ﬁeiences.
~The liberal cdueation of the Sense-realisﬁs then
eﬁnsistea éf a wiﬁevrangé'éf'sdbjéétg‘with’a seientific bias,
The Comenian iaeais SPreaa'to‘Germany to stimulate the
V'Realséhuleng.institutédfﬁy.Franeke &n& Hécké? in 1747 and to
the “seademies® of mmna In the academies 54 besides the
(4) Wila, BeHe  Ibds - ps 3h0~341,



%he.ciaséiéal Iaﬁguages, were taught,Fmench, Italian,'ﬂébrew;'
iagic, rhetoric, ethies, metaphysies, hiatoyy,veaonomicap
| oratory, thealogy; natursl philoéophy,'&natamy,'geOgraphyg
geamétny, algebra; surveying,.trigonametryg gonic gaetianﬁ,
"cvlestial meahanids, ﬁnﬁ even shorthandg (1} These ascademies
mainly catered for the nanaaonfarmists who wers axleludcd
from the ¢lassical public schoolss "

| During the 17th eentury there arose snother conception
of adueatimn to which we sholl make a paseing'referen¢a¢
It is kmown as thevdiaciplinary cqnceptian of sducations
Owing to the incrense&'uéezaf,the_vernacular tangues§
ﬁspaciélly'af Prench as the international lanéuage nf aipﬁ
lomney, An attempt was made to maintain the prestige of Latin

‘and the classieal languages in other ways. The ﬁiéciplinan

| rians held thet the process'ﬁr'learning raiher:than th¢ thing
- “that iqiléarned‘is the important end determining factor in
' eaucation.- The ﬁrocess of eduaation.esnsiateﬁ th'éhe

dﬁvelopment of certain faculties of the mind, such a8 rea=

o soning, memory, imagination, jndgment and so ons Fcr thiz

purpose appropriate subject matter was considared tc be eoEen=
4imls I% was not the cantént of & subject that mattered to
the ﬂisciplinarian:bm$ thé nature of the 1earhing métarialz
gome subjects were eonsi&ereﬁ.to be bvetter th&n‘otﬁers for

the training of & famculty ﬁr a group of faculties. Therefore,
mathematics and logic, because of the géneraiity of their
pfinairles, or the classical languagesy because of the formal
(13 Yonroe. Paul.  4bid. o Lao. |



) nature of their content and,arrangemenﬁ,‘musﬁ”hé.incluﬁeﬁ
~ in the curriculum, _ The student who has developea his mind

'through the study uf these hara subjects can readily master
- of hiq own-aceord the easier praetioal suhjeets, and neet

the ﬁeman&s of vocational, pol;tical, and soclel. 1ife,

The aim of the diseiglxnarian 18 the Tull ﬁevelcpmant of these
 _faeu,t1eBs 8o for him a liberal education was built on &
"ggg‘weilgorganised 1inguistic anﬁ-maﬁhematical studieﬁ,

,v'with'their 6r&er&y-arraﬁg@ment of'partsg thelr wniversality
f of principaesg and their parfacted techniques The,cuvxiﬁ'

',calum WS A narrow humanistic course of studxes._ -

~ But John,xocke (1632«~17@u), who writes on the educe=

. %ion of the 'gentleman' and is on exponent of the faculty
‘@syehmlngy 0n,whichvia_hase@ the fanmal discipline,thecry)
1éuggests a‘wiaer~@urricu1ﬁw& . He insists on the édﬁcaﬁion |
vof the whole manéaﬁhysicaily)'morally‘ana intellectuallys

a iﬁ the*oraér given here, He sdvocated English, French, Latin
and ur@ek, and added drawing, geography, history, anatamy,
ethics, dancing,-mauhematiesg,and a fcw’practical and fine
. arta s hobbies and recreatiéﬁsg - This is social realism

~ again,  He, however, is both a realist snd a diseiplinsrianw
K realiﬁpghwhan he considers the'infarmatian.that'a-young

., gentlemsn should acquire, and & disciplinarian, when he consie
. ders the value of these subjects as w drill and exercises

for déveleping that mind which would be able to adapt itself,
and deal with sny situation that may arise in the course of



a gentleman'ts life.

During the 48th century the‘nnturalistie~m§vement‘ﬂﬁ
education was represented by Jean-Jacques Rousseau (17121778},
fto lending exponment. Naturslism was & protest against |
the aristécraey of blood and apistocracy of intellect~etito
conventions which had reached éuéh'pfoporticnsa*especialiy
'An Praneh social 1ife, as to make it extremely artificial,
It desired a yreturn to the slmpie and natural state raled

Vhy the nnturaj feelings‘

) The educators of th@ day considered the child as &
 m1niaﬁure adult, deficient in his povers only in a lesser

~ degrec from that af‘thé adﬁ1tg ‘the aim of the,educatcrs
ﬁﬁS'aﬁ to train the ¢hild thet he wbuia'gracsfﬁiiy £4t into

the éﬁtiﬁieialities aha aonveﬁticﬁélitiee ofkupger class -
socictys The education of the geﬁtlémén vas essentially in
‘social accomplishdmnts,. such as &aﬁaiﬁg;.aeparﬁm@nt, courtsey-
ing with graceg*qnotiﬂgfwitiy.liheb from Horace and Vergil, and
8o omy It had no regara‘for the éhild‘s nature and lavs. of
 developments " Reuesesu in opposing the artificial manner-
jsms of his daye anﬂ in advncating a return 0 the more ,
simyle, naive and naturel state of man, really pleaés for

a generous liberal cultivation of all the natural endove

ments of the childs A liberal ﬁaucatlon to him would be

that education which would 1iberate man frﬁm %he artificiai
vrestri¢tioas of eocieﬁygvand that which would éevmlnp his
innate povers according o his intareaﬁ and laws of deveclopment,



8o aantent\orvsubject-does'not loom large on the naturalistic
. horizons  The programme of education is to be ndapted to the
natural unfolding of the child's powers to meet his natural
" pneedss ‘The activities whiehrﬁpring‘naturaiiy from the needs
¢ef life make up the~curricu1um¢:' " ' |
in the 1attcr hair of the 18th century, one agamn

clasaical educatzon came to enjmy en enhanced status as o
marl of social aistincﬁian, This was aue 0 a revivai of
.Gweek studies in the universmties and public sehoais ‘about

| 7653 the art of eulture& ¢anersatian which invDIVeﬁ allusions
.to'Vérgilg H@race and elassical literature; the cult of

| aniiq&arzanism and groving interest in archemlogyu It was an
"educat4on.restriuteﬁ to the governing class of Englanés
:Thﬂugh no definition of a 1iberal educatzcn Wae attempta&;
it is dlear rram the vrmtinge 6f such mon as Vicesimus Knox,
'“Liberal.maueatian“ (1?89) and “"Essays on Liberal Education®
_‘edited*hy»FiwaFaﬁrar, that it was an education based on the
" clossicse |

:Bﬁmming‘ug the situation as at the end of the 18th cen~

'tuﬁy, %he'écncép%ien of'a'genuinE'priﬁare'achnal aé %he

first stage of a g&nuine 11bera1 education c@mmon to all
"1a11ka had not been reached as yet, The growth of capitaliam
- and large Bcale inﬂuaﬁry, the decay of the old agﬂarian

| system, anﬁ the grawth of ncmmerce and commercial principlea
of policy ealleﬁvmnto exisﬁenee‘an ‘ever-growing property«less
Wégeaeannxng elass for whom 6n1y & vocational education was



alimvpd%y the ruling order, (1}' In spité oé the democratic
tendencies of the ﬁense»realists and- the maturaliﬁts, a liherml
'eaucatimn was still coupled to smcial dﬂstznotion, to wealthy
te the upper ruling clpuses. _fn ‘content it had both expanded
and contraete& during thvse centuriesumunaer the verbal realists
| it pxpanﬂed to ennyclcpnpd4c preparticnr, unaer the sense-
| realists it rovitaliscﬁ itself by the inelusion of the natural
‘scienaes, and under %he aisciplinarians it hed aentrﬂated
_to-a,narraw humanistic carriculumbf A steadily recurring
feature is the harmonioua deveﬁﬁpﬁenf of all the poﬁera««»\
mental, ph:y'mcal and spiritual-—with a view to fuller partﬁm

:Gipatiﬁﬁ in humsn actﬁVLti&Sa

(f)_ Clarke, P  "Hosays in.ﬁhe §Q11pica of Eﬁucationf ps53



Chaptor Seven,

The Conception of & Liberal Educaticn in the 19th & 20th Century.

It was mentioned in the last chapter that the ccncep=
tion of a liberal education based on classical culture found
favour agﬂin in the latter half of the 18th century., The
reneved interest in the clessical conception was due to the
neo-humanist movement which had been gathering force in Ger-
many since about 1756, largely through the influence of
Winckelmann (41747-1768) and Lessing (1729-1784). A concept
of liberal educétion based on the neo-hunanistic conception
of general culture (allgemeine Bilding) cams to have a vague
only 4in the early 19th century, through the efforts of Wilhelm
von Humboldt (4767-1835), Villemain (4790-1865), Victor Cousin
(4792-1867), and Vvictor Drury (1844-4894), in Prance, and
ﬁatthew Arnold ( Y, in England, |

Von Humboldt was head of the Prussian Bureau of Edu-~
cation at Berlin from 41808 t41l1 1840. He defined the aim of
secondary education which was accepted in Prussia for the
~next 400 yecars. As a neco-humanist he believed that the
higheot exsmple of human devclopment was to be found in
Ancient Greeco. lle proposed an all=round ecducation on
humanistic lines, so that a real insight into the spirit of
Creek and Roman civilisations and the assimilation of their
great literary masterpieces in form and content, might furnish

and148 CranAntdnmnme PAr o0 N POt oT4em avmuarnndne ¢$he Vesrdwmes



é.pirit éﬁa 'genmﬁ of the German peapie + (Seec Syens '?n*e‘zsort;
Appendix IX; Pe h@g} “His basic idea was to mal:c: a symhesis
 between the 614 world and the ideals 6f the modern worlds

1t may be mlevant to ahsem hem that. the coneeptien )
o of a umm. education alwavs smum mquive a mwfemation‘ ~
 ena m«eaaaustmem to the c.}mngmg needs of @ mps.dw chenging
‘ caiﬂl st;mctum; and i-ﬁ ie perhaps ‘because of this eonstan‘t:
intemetian 'betwmn soedal canditima and the eﬁuaaticmaﬂ. neeﬁs'
- of the timesn that -bhe aancapt of ubeml edueation is asue\h a
gom’i vei‘lestion af the MQhest as;:irations of an E@,’Gw Vm
'Hwnbol&t*s plan te sewe the maeﬁa of & mw nationalism 1@&\
%o a ctmcept af li'beml eﬂucatmn m vthwh modeyn utudies we}\e
vguﬁieimsly cambin@a with clasaical st.udies. He envisagea \
‘4n his sourse of studies Wthe hamtmious devalann@nt of all
the faculties with the comprehenaﬁ.v’a fom&l c\zltivation of
intenigenee, a m,aetez*y af_‘l.angaagas, a considerable attaine
" ment in mathematice p and séﬁé Imeﬂed‘g‘e' of séi‘eiicé anﬂ histow

rys" {Spens Reporty p. &69) It was then to be & culture

based on the ﬂewlopment of the inner pbtentialﬁ.ties of mm
then conceived as “faculties", He therefore phopsed 8
ten yeéars seeamlaxw course in whieh the following subjects
 were studieds Latin, Groek, German, Mathematics, Relizion,
. Ratural scicncess Historys Geography, Drawing and Writings
_Hebrow, French snd other modern lmz,gnages were optionale
Mhis 1itersl education wasy lmwever, atil'l limﬁ.ted to the
upper ¢lasses who were preparing for university Btudies



' Jeading té-ghe.1earne&vyr6féssiﬁnﬁ snd higher staté services

" in the ?raSsianVQﬁatec This p&ncatianal seheme, however,

414 n@t 1a§t I.mra{a owing to a auccessian of reacticaary minige
| tersw In ﬂaéé %ha snbjeats taught in the Pruaaign gymnasien
‘wered German, Latin, Greek, Rellgion, Mathematics with |
Thysics and Natural History, Writing, Drawing and Singing,
© ‘but he liberal phasc had 'rﬁsfippenx‘éa aith von Humboldby
in Franee, afﬁer variaus changea from the ﬂays of the
Hﬂirectﬁrv (1?95) a more settled state of. affﬁira was reaahed
.;1n 4865, under VietOP'DIUEyg Minister of F&ucatianw A form
- of 1ibera1 ‘education was gaven.tn a special aantanuatinn schoﬁl
after tha Blemenmary schcol ccurss, forvmanagera and cqmn
. _maraia1 undertakzngag anﬁ for~minar afficials. ~ Once again
i:it wasg iimited to a apccinl,groupa The curriaulum ﬁGM§FiQQ&
Fr@neh; Modern Languages, mathcmatics and Science, Geography,
Kiatory, Drawing, Burveying, ana Beakakeepings the clasaics

were exleludeds

- In England hefﬁrﬁ the extenszon of camplete demte
_cratic rights to the. pvoletariat in 4676, liversl sducntion
wae confined to the ruling classess  Metthew Arnold in his
Repcrt-aﬁ secondary adu@atiﬁn jn France, Gernany, Italy snd
Switgerland (1866) states & canbept of libersl cducation
.which has been influsnced by vaﬁ'ﬂambélﬂt*s'anwhumanism, |
tnd the French system of 1852¢ The 4852 decree in Franee
- established & common course of studies in the lycees for

three years; followed by a bi=furcation 1&%@ & litarany



and a seientific écurée; &ef*ain-ﬂdbjécta were common to
~ both courses: <Latin, French, History, Geograpﬁy, Hoﬁenn .
Languagets This expmriment ‘had failnd and was substitu%e&

by the course mentionad in the previaus pqragrapha

Arnmiﬁé concept of & libcral aﬁucaﬁion runs as follcwa:*=
“he ideal of a g@ncval liberal traﬂning 16y to aarrv us
to & knowledge of curselves ana the oworlds. Ve are
colied to this knowledge by rpecial aptiﬁudes vhich are
boen with ug} . the grand thing in teaching is 0 have

 faith that some aptitudes of this kind everyone hasy This
one's speciel aptitudes are for lmowing menwethe study
of humanities; that one's special aptitudes are for inow-
ing the war‘&ﬂ-the study of nature, The civele of Enots
ledpe campreheﬁds boths ana we should all have Bome nmtian;
at any rate, of the whole cirelé of knowledgessss
He whose aptitudes caxry him to the study of nature sheuié
have some nntzmn of the. humanities, he vhese spccial_
aptitudes carry him to the humanitiecs should have some
notion of the phenomehsn end laws of nature, Bvidently;
‘thevefores the begimings of a liveral culture should be
“the game far both‘ ' The mother tongue, the elemonts of
Iatin and of the chiéf'mb&ernflanguagosg the clements of
history, of arithmetic and geometry, of geographys; of the
mowledge of nature should be the same for all boys at
this stage,® (Schools Inquiry Gommiesiong VI; 599---Secondary
Souree Spens Reporty pe h11)s..  After this stoge he advoe
cates bifurcation secording to one's aptitudes,

The secondary sehool course waa thus eﬁpéetéa to lay
Poundations of a “general 1iberal culture® {Comparc Humboldt's

Allgemeine Bilﬁung)g But it will be noted that in this
conception physical eﬁucatian and acsthotic subjects havenot



heen oxplicitly stated, A% the time 1t vas stated, the
‘general liberal culture was mesnt for a limited elite of
future ,pmfesgiaml men ond higher afficiaﬁ,é,.: It will elso
be mtéa, from ‘our méaefn standpoint, that cven at this

g*ape no nnntitm has Teen ma&e of the. inclusion of qumsi
vocational or quasiaate-cahni.cal work in the 1iberal nauca‘_i:cim
cur?iciiiim in ﬁpi‘be-v-ﬁf‘ the' ﬁeéhani:sa-tian of ‘iﬁduax‘tr;r..: Ve may
note fmn Arnol &‘s zéftatanent-‘that we have{moral) moved a 101’33"
,wa.y off from the emo:ient cmccspt*ian with its strs-afs on’ the
"rree m“ | While the 'fre@ man‘ of the. Gmezaq was 0&11{'*&
%o tho eirele of knowledges (e:rﬂcykiiafﬁ paiﬁem) in virtue

| of his poiiti cal and ec:ammic freedm, the mf.‘m of the 4 %h

| centm*y inheﬁ is uhe mg% +0 ptudy these subje-cw in virtue
of his in'befam apti‘iru&esi Aftér the emancipation of the
slaves in the British Eﬁpim in 4834, ‘and the Reform Acts
'extanamg ‘bhp franchise to ‘!;he mi(‘m'ie elasxa, it s har&ly
:puaaim:a for Amem +0 miﬁ the Groek slave-state views '_m
actual practice, hawevar, this 1ibem1 eﬁuea‘tiun cs‘u‘lﬁ @!ﬂ.sf

"ba affomed by the upper Glﬁﬂﬁ@fiw

A very nmeh reffined conception ig g ;amu 'by J‘ohn ﬁ‘emy
Newmen in "The Idea of a University®, . (Bpem&ary source s
E’i‘?‘mpawimz? YReadinag in fhe‘ Philosophy of Eduentions s 175)

"{% is the education which e;ives'a man a cleai' congoious

view of his own opinione and judgment, & truth in develow
:p:’mg them, and élaquence in expi?esaing’ them, and a foree in
urging thems It temches him t0 see things as they are, o
o right to the point, to disentangle s skein of thought,



~

to detect what is sophistical, and to discard vhat is 4rre«
3.6?&111% n ’ .

The influence of formal discipline is apparnnt in his

next sentence, "It prepares him to £ill any post with creuitg

and to master any subfect with facility.®

- After enumerating further traits or qualities of a‘?
iiberal training he cnnclu&es thuss
*The art vhich tends to make a man all this, iﬁ in
the dbjeet which i% DUPSIES as useful as the art of wealth

 op the art of heslith, though it is less tangibles less certain,

iess complete in its result."

The great schools and universities of the 15th
gentury wepe monopolised by the upper classcs, However,
Thring of Uppington triea'té regtore the liberal idea to its

aﬁeientlrichnesé in respect of content and soclal exclusives

" nest of its‘bEnefiis, there were important factors which

'eémpelled'modifiaatianﬁ 'The three great factors influencing

' the conception in the latter half of the 19th cent tury werss

{8) the {riumph of the Induatrial Revoiuﬁion,

{b) the amazing advance of physical and biologleal seiences

(e} the full politieal enfranchisement of the masses,

These three factors set dp new preblems for the educationists

. The significance of the In&ustriél Revolution for edusation

lies in the new world which had been created almost overs

nights  The mechanisation of the means of production,

. decelerated communications, and the ascendancy of eapitallom,

a1l tended to change the life ¢f the peoplcs  From feudal



v'serfs the masses ware transformed into the pra;etafiats'nf
“& machine age. These changes in the cultural and economic
~ life of the people required hew‘adﬁﬁatmsntap Papradoxically
enough, in the 19th century, 'sweated labour' in the facto
pies anafminés ma&é for even;iess-laiéure; | Soeially the
ﬁreeeden@e af‘birfh ha& tn yiela to thut of ths wealth of the

emeygent bourgeoisie,



Lo

' Préeeaiag theee technologieal changes was the~ﬁiguifieant
aﬁxance in the physical seionces. Seience appiied to industry had
increaga& the prosperity of the country, and the peopie were not slow
in recognieing the importance of seientific knowledge to theis modes
 of livings  So & fierce bottle tas waged mot only with the traditionsl
¢lessicists tut slpo with the theoloplans, for & rodicsl change in the
contont of cducation; there was & groat demsnd for the inclusion of

the sciences fn the curriculum -- mothematicel, physical and biclqgical;

' , Finully that vhich called for an entire revieion of the
soncopt of a liveral education was the rising comstiousness of the peoplo
for democratic governments - England was the first to schiove democracy
with the complete enfranchisement of the massess before the firnt

‘decade of the tweatieth centurys The so¢lol distineiion on which
a.liberal edncation wag basaa wor now being challenged ab ite very POCtE .
ﬂhe questzah of importance ist who is the "free" man ?

‘ “he frge" man designation was mno% now the prapﬁrty of

& privileged minority, Though capitalistic economy gave rice to a
wesdthyy labour-explofting ¢lose end n working -class, yet both classcs
 in o technieally politicul sense were frec to voice their wishes in
l_th@:gavarnment of the country through their clected representatives.
Foliticolly there was no dictinction between the bourgecisic and the
maos of the proletariats.



- Enfranchisement brought with it the corollery of froc
aﬁd‘¢@mpulsgry education for sli. This immodiately brought into view
a vast now oultitude of poosible eladmants to the privilepes of n liberal
odueatdon. The ruling class were bewildered by this rieing tide of
democrocy and 4t is shown in their aimless opportunion towards the
graw%h-cf‘el@mentéry edu@&timas_ The new conception of a populer
education had not the clear gulding principle of the al&er class privi«
loged liheral efucations .

, - These forces genewateﬂ in the nincteenth century have beon
but ancelerated in the twenticth eentury. ¥e hove all the problems
 cuused by machine production, ¢apitelist control of the mesns of pro= |
ﬂnegion‘@,pmancipagi?a of ‘the poople under a demceratic constituion,
ond & roapidly sheinking world, This s the setting iz which & new
cﬁ?éépgiﬁngﬁfuliﬁﬁgéiﬂe@u¢at§@n has te be forged, The question is .
wgethog]thg‘cantent,aad_apirit‘qf %hﬂ,aﬁniéﬁ%,ideal sould meet the -
ﬂaéééjﬂng[comﬁﬁtienﬁ af-moéafnvﬂivilinatiana : : '

P?af; CIarke cleariy sets forth (1) the oduﬁntaonal
situntion in this mannor: Thore are iwo socio-cconbmic factors wvhich =
have to be reconcileds (@) - the growth of the modern industriel
systems its absorption of practically the whole population, nn& the
inéreasinsﬂsyagialization ‘and conplexity of its procesces have nade
& vocationsl training of some sort of a vital necessity for most
gédbiéw There 45 loss wse for people who con do anything in goneral
-aga'nnéhiﬁg‘in'gartiquiut; ‘(b) the very fact that the industrial
uﬁcﬁina»1¢'absqrb$&g'u$,all and davolving o1l in ite works and vicissie

-tudeé, ﬁu%nin%ensifieﬁ the desire of the mass of nen for an enancipaténg,
liberalicing éﬁﬁﬁa%iﬁﬁg vhich will help mon to r;ae abave the damimatinn
of the machiae GVﬁn when 4t uses hims

The modﬁrn prablem ié"the raconciiiatiun of o liberal e
L eaucatian with & vucatianai educations Must the dnclusion of onet extiude
; the pther ? The continuation of a liberal education with no point or

P .
—,\v ¢

Le 01arka‘ Fe s Eﬁsaye in the Politics @f Education: ps 5be



or focus in life-work mekes an individuel inefficient and unedle to
support himeclf in our economic structurc. On the other hand its
perpotustion vould lead fo o social cleavage which would deliberately
shut off the muss of people from full humsn growth implied in the
‘Pundomental doctrines of democracys Universel franchisey and socially
limited 1iberal education cannot be maintained side by sides Then
today ddeologles envisages n otate of classless society are being . .
widely dicpeminated; we cori gauge the terpor of the age towards the
perpetaat;an of elasr ddvisions and eacﬁal privileges.

Thﬁ cuiture of the modern ers is-unmistakablg an industrisl
culture, and the liberzd congeption for us sust have its rising and.
setting in suth & eulture. This is what J.Dover Wilson says in his
h@ak ”ﬁumanﬁam in the cﬁntinuation School® 4

“Ra man can stay the narch of indua%riaiasm' &ivil&saiion :1-3 far
“good or £11 firmly established upon the basia of npchine proﬁnct-
. don, and culture aust make terms with these fncts or porish."

"If they (i+ee the great dndustrial populations) are to be built
up into the natieonel life and to understand the part thoy are
to play therein, they must &eveiup this culture for themsolves
. out of the stuff of their omn 1lives sed work, and out of the t
. traditions vhich are beginning to opring from the tremendous i
industrial changes which have made both them and their sarraun&a
| dngs vhat they ares” (1)s ,

* Even as early @s 1895 the Rogal Commigsion on Secondary -
ﬁducatinﬂ recogniced that thore can be no aflequate technical education
which iz not in some nonee iibéralq nnd no liberal sducotiod vhich is
natg from gome espects, tochniésl, They fefine secondary cducation ss- -
sens of imiel&oetunl training and pevaaﬁai discipline condusted
upesial regard to the prsfeaaian or trade to be f@llowedﬁ.-..“(a).

- wit
, Since e;aaﬁ distinetion, a characterintic feature of the
01ﬁar ﬁaqaepﬁimns, has been eliminatea, we should now £ix the conception
from the point of view of gontent or by reason of the kind of cnd it
- aghiovos. T.H.Huxleyfs fomous views on & liberal education based on
'-:a $cien£i£ic curriculum ave interésting because of their emphasis upon

1. Clarke,Fs £ opy cits §8 Ps 56e | o g
2+ Spens Report: Britich Boerd of Education § p. 58 « 60



upon contents The emphasis was perhept appropriate in the ninateén%h
century when thore was such a etruggla to 1r¢1ude tho aciences in the
scheme of atudiess HBe aay@; '

. “Thnt nan, I thinh, hes had & laberal education wha has been B8O
U trained dn youth thet hip body is the ready servant of his willy -
- and docs with case and pleasure oll the work that, as & mechanien,
it is capable of § whoge intellect is a clesry told , logic engine
with all din parts of oqial strength, and in smooth working orders
roady 1like a atenm engine, to be turncd to any kind of work, snd
apin the gassam@ra as well pn forge the anchors of the mindg
- whose mind 46 stored with n knowicdge of the groat ond fundamontel
troths of Hature and of the laws of her oporationsy one who, no
stunted ascetic, do full of life amd Tire, but whose passions ore
. %tradned to come io heel by a vigorous will, the sorvont of a
tonder conscioncey who had loarned to love all beauty, whether
. of Hature or of arty to hate all vilﬁnesa, ana to respec% aﬁhers e
. 88 hinself" (1)s _

o Yuxloy howavar does not touch our presan% greblem. The
Aristotdbs Gichotony. into liberal end iiliberal purshits had persisted
dnto the 19%h century, tho vocstional being 6till called the illiberal.
mhe great revalution in the conception ic the fusion of the vocational
{teehvical) und the traﬂitacnally 1ibersl otudies. The note wes alr@a&y
struck by the Commisaion of 1895, 1In this century PrefesUOr A.ﬂ.?hixe-
head puta forpard & view vhich is cubstentisily similars He writes, "F
"Kn simyler language, education should turn out the pupil with sumething :
he known woll, und something he can do woll, This intimate un&mn_ci,, _
'@raﬁtica and hhemry aide both." Ana apain, | -

“There are, howsver, three manin reands along vhich we cam yrocéad

. with good hope of aQVancing tovards the best balance of intellect

- #nd character: these are the way of literary culturey the wny of
seientific culture, the way of technicnl culturd. Ko one of those
nmethods ¢en be oxclusively followed without & grave losz of intell-
getusl activity and charncters ssees The probles of sducetion is-
to retain the dominant emphasis, whether literary, ascientdfic or
technical, ond without loss of co-ordinmation 16 infusc into ebch
way of cducation something of the other two," (2);

. o WM. note hero o pore balanced view ot Blluraund eéueatlen,
avsiding +he li.“”nrs emphosie of tho humanists, the scientific bias -

s U

of.Huxl&y and upénce&. and;aupplemunting the broad view of Matthow Arnold

15 xartia, baDi FY ope cits L Pe 2654 :
2, Spens Report 61939) 3 From “The aimg of edncatian & cther eesays’s pol?



by addition of the technical element., o :
s In the modern view there sre two ways of looking at the
. relation between vecational.and liberal educations

{a) voctationel as falling in with the liberal. not as i&entiﬁal
with iﬁg but ns the vitol and escemtial macleus of the vholes

{b) righiiy éanceiéed and kightiy'aarrié& out.'vacational
@ﬂncatign is idemticel with liberai ecduchtion, Kcrschénstaiﬁer %hinks:
‘ this is the only'liberal education in a %eehnolagical ages

: Batb Dewey anﬁ Keracbensteiner think that the aaquiring
of forms of mkill nnd the special‘capacity for ﬁarning a 1ivelihoa&
and maintaining an economic in&eyenﬁenceg chould be made - the eore of
& whole cfucationnl systems As Dewey says, |

“Eath practicalay and philaﬂaghicailyg the key to the present
educational situatfon lioes in a produnl reconstruction of
.school materiele and methods &0 as to utilize forms of octu~ -
“potion typifying social callings, and to bring out their o
inteliectusl and morsl content,” [1)e

The Rueglans ere in ¢omplete sgreement with tho second view and their
system of "unified lubour schoole" fs on uttempﬁ %0 give expression
to the modern view of & iiberal educttion. It is, however, difficuld
to form ony judgment ac to the sutcess of the esperiment since Russion
theary mné practice is ¢ompletely shadoved by & further desire to
indoctrinate the young in the principles of Marziem. Kerschensteiner
hots, X %himk@aicﬁca stated the new conteption end the method of achieve
iog it. He maintains that a thorough vocationsl education inpiiaa _
an insight into all the prxnaiplea unaerlying n craft, and on apgrééi-
. obion of its soc¢al and .economic reletionships, both neor snd remote.
| 1f thie statement is read corefully it will be noted that it is the.
socond portion thut givés the liberal aspect to what might otherwise
become a rurely technieal trainings Expressed in dmfferent words, it
means that & technical curriculum must be humanized by en historical
approachs The historical approach humenizes the curriculum by placing
enphacis on the epsentially humen element involved in all forms of
technical skill: the human needs it sgrvesg the difficultios and.
obetaclen «- i&ealogical\ﬁn&'%@chﬂiﬁal ~« which have deen sarmounted




aqudunte& beforo the crafi had beon brought io its present siate of

porfection, and & considerntion of how the craft may contribute to the
future progress of man, In shord, 3t 43 not the eanten% t&aﬁ mattera'
ag the spirit and mathn& of oducations > A

q,. "5'

| in the mcdern viaw em@hasis is laid on & Bingle wide _
 interest giving pbint and continuity to ome's 1ife, and that is found
in the 1ifs-vorky the vocations Sauch & view is backed up on psychod
logical grounds of providing the right mativatian, oft noral grounds,
oo giving one 4 scale of values, end & songe of statug and worthy{ and
-oft mucial grounds, as a functioning unit of nociety performing socislly
ugeful work. - ¥e cannot understand this new emphasic on vocationel -
pursuits, unless we see %ﬁe_grqbi@@hﬁf“m@aggn'a&ﬁgatﬁgn in the light

" of an economic iife olmost completely mechoniged, the nbsorptien of -

the mass of the geople in the industrial 1ife, and the eﬂunaﬁm&nul o
\implmcati@rs of demscracy - of the right of every cmtizen to o libé?&1
educaﬁinn accardang 40 his nae&a end ﬁapaai*iesa _

: _' Our aiscussian no far heg shown that the aacient element
of s@cial exclusiveneag hes haaams‘untaﬂﬂblo in modorn democratic "
iﬂgal@; ﬁhe dxs@naﬁicn oa,teﬁhnicai {vocational) and 1iberal eéuaatian
indicnted that the elenent of content is now undergoing a regical changa,
with réfercnce to contanﬁ we have seen that traditional idees of = ’
1ibera1 @gntent, of & ayﬁtam,of cultural studiesy had been confined
ta_npn@yaaatianal purguitey Sulturs beang jdentified with the non-VGEa'
ational and leisure oceupationss In tho old conception of culture
thore wos an mnthitheals between aulture anﬁ‘utilitys This sngithesis

ie vonsidered mnislending end inapplicable to our times, We would =
have saen that thmuughéut the cepturies doming under our surveys &
cuncept of 1iberu1 education was clomely related to the concept of
cultura yravaillng in that ara. Today ve have n new concopt af nnltnro
in vhich the nntithesis b&twﬂen culture ang utiiity is ten&xng to
&ﬁeapp&ar» %a qu@te Jahn Deuey on thms pozntm ' - ,

) "Of tho aégregatinns of edueationul yalues discﬁsseé,in tha 1ast

chepter, that betweon culture and utility is probably the vost
- fundamental . ﬁhile thﬂ distinction io often thought 4o be



. be intrinsic ond sbeolute, it is reully histordicnl snd socindis

"It ovigineted, so for ns conscicusc formulation ia congorned, in

" Greecty und-was based upon the fact thet the truly humsn 1ife was
. 1ivod only by a few who subsisted upon the rooults of others,
- This fact affected the psychological dootrine of the relation of
intmlleigenﬁe end desire, theory and practice. :

; It wos embodied in & political theory of o permanen%
 divisior of human beings inte those ¢apable of a Jife of reacon
- pnd hence having their own ends, and those capable only of ﬁes¢re,
. and work, and neoding to heve thelyr cndo.provided by others. . The
" two distipctions; psychdlogicnl smd political, tramelated into .
© w-plucabiofi®l terms,; effected a division botweon a liberal education,
.. -hoving tode with the self-sufficing 1ife of leisure -devoted to
" knowing for ite ovn sake, snd a useful, practical training foxr
- ‘meehanical occupaticne, devoid of intellectusl and adsthetiq ' -
- gonbonts - While the present situstion is radically diverse in thoory
- and mach changed in fact, the factors of the older historic situ~
" ation still persist sufficiently to mainatin the educational -
. distinction, sdong with compromises which often reduce the ef ficary
" of the educational moasuress The problem of cducation in a_
demacrutic society is to do auay witn the analzam and ta canstrnc%

for all and whlch rakea leiaara a reward of necapting rﬁ3§casih&ia
ity Eor aervmce; rather then ‘o stafe, af exemption fromit," {13

: To quots one more writeér, who brings out the nodern
Vi&W~6f -a culture arising from the numermus astivitxeo af the anﬁiv;ﬁual,
Ancivding tho aetivity of eorning o living @ ’

%To the writer a libersl education conndten osi education which 1iber~ '
. ates the cnerpglen of the individusl for the richesty fullect and
" moet effective functioning in every aspeet of iivingt in his use
of leisures in his pelationchips as a merber of a fanily and of
the body politie; in his occupation, through which he corns his .
1iving ond mokes his contribution towerd the saticfaction of
. human WanbG. sseressvseses His culiure illuminntes, gives
mesning ond significance to hie life, to his work." {2)-~';

Yelton thinks that a true cducation will bo "ot once

liberal ené ntilitariany for it will meke for eff&ciency in the material
1ife ana for fulneas and joy in the cpir*tuml lﬁfen“ CBJM

1. Dowey,John : Democracy and Bducation ¢ pe 3054
e Gambr@“f,ﬁessie Lee 3 quoted in Rendings in the Philasuphg of Education
= : by ¥ .Biﬂﬁﬁ?ﬂﬁfi@k Pe 169
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&auing aeeepted the identitg @f cult@re and wagauearniﬂg
lahau% it io but one step further to ithe most ‘recent view of liberal
edugation, knoun as tre Ammrican cansﬁp don @r éemacrati@ iibgral '
efucations ' ‘ - ' -

“Phe Grocian lihe?al education was for the free man, iaplying the
- exfetence of & sleve ¢lossy the English 1ibersl educntion is st431 |
for tho gentloman, implying the oxintence of the laboring castep
the American liberal oducation 4o Lor nan se mony without guali~ .
. Picatione, dmplying the equal yighte of all to freec nelf-realization.
T awsveas & Liboral oducntion emanpipatos individunlity, wets free
perasnul yawersg anﬁ wiaenp the hunan euﬁléok,ﬁ {d). ‘

O A WA R

ﬁﬂfﬂhﬂST@ﬁ.

Reoviewing the aventinl ehonges in the conteption of o
 Mibersl cducntion we contiot but ngree with Everett Dean Hortin, whes
he shye &h@@,' Bthe t?aﬁitian of a 1iberal eduention im o goldon %ﬁreaﬂ
ﬁ@?@ﬁ'iﬁté‘%?a fabrde of eiwilisamiaﬁ* It recedived ite first defindte
f@rmulaiian in oncient Greoce anfl is ap oducetional veflection of tho
gocdial ﬁmﬁtlﬂc%&ﬁﬁ that ron through Greek thought mnd 14fes It wno &n
gducation for the "free man', but it ves cosentially on acguisition of
knowiecdge for 4te own pake, To seek utility in the pursuit of education
was not worthy of o free mene

o In Urseco-Romen times the socdel distinciion was still a
fosture of 1iberal education. The purpsse of such & broad basis changed.
It was to be the ninimun eguipment for o successiul professional carcer,
The conception finds conérete exprossion in the oducation of the '
Ciceronian “Goctus orstor” and Quintilian's Yperfect orators To the
Romun oratey the quaiitg ef “huaﬁgagagﬂ wan move ecsenticl then meve
'inﬁeiaaatual hrilliamcyw '

© - During the Riddls sgez the ddesl of the Greeks vano sylit
in two ¢ (a) that pertaining to manners, persoral culture and yexw@nal
‘dignity found exprossion in the education of chivalryy (b) that of
intellectunl insight ong the comuend of nind over materinl conditions

1+ Horne,H«Hs @ Tho Philosophy of Education ¢ py 2Uh = 245,



found oxprossion in scholasticisn. The whole conception was influenced
by the all-pervasive interest of roligion., The Seven Liberal Arts of
the Greeks and Romans were reduced to merc summaries and abstracts of
original works, and were employed as a preparation for the atudy of
theology, the true ccience. Tho ideal of the agoe was tho "doctus .
scholagticun”, : :

Tho Graeeo-Noman idool io rogainod in tho Reraissance. ’
concoption‘ .vhen interest passes from the divinities to the humunities.
Liberal cducation, however, ic still the prerogative of tho nobility
and tho wealthy merchants. It finds cxpresgion in the cducation of
the courtier and gentlemon, It io an improvement on the Graeco-Roman
idenl because of the inclusion of clements of chivalric oducation.

7411 the middle of the ninetoenth century a liberal
education is still distinguiched by its eocinl exclusiveneas, and
pro-occupation with the non-vocational arts. With the oxtension of
denocratic rights to the masses and tho incroasing dopendence of our
economic life on technological advances a now conception hao bdeen
formulated. Tho feature of social exclupivencss is untenable in modern
demooratic soclety, end to excludo vocational pursuite wéﬁld be futile
in an industrial civilisation. The now setting finds its setting in
a vocational atmosphere. The emphasis is, or should be, on tho spirit
and method thar on the content of education in order to humanizo the
new curriculum. From a democratic point of view it is an education
which preparec for FRBEDOM. It soeks tho inteogration of a many-cided
perconnlity with oxtensive intellectual interest, a doep and droad
human sympathy, o moral boing that can oynthesize ability with responsi-
bilitys one who would congecrate his gifts and attainments to public
corvice, and take his placo in the Cogomic ccheme as father, worker,
neighbour, citizen and KAN,

The End.
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