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~s otu4.r ~·~. u.n<it\rta.ken on tbs SUffi.'QPt!on ot Prof .• u,I?.G~ant, 

Anrt :le ~m.tt~d • a Ottb,•theels •lli pvtifll tuit1lrmnt. ot ~~ 

requ.f.~ments. tor th~ dtJcre~ of if.ast(}r ot E4u.Mt1~n 111 tho 

trntvaretty of Cn:pe 'l'O'#mt 

1i:he ·flr-1ter wbhes to aelm.Qwled,e bta ln®'bt.eekloos to Prot,G~t 

£ot.h1e t.U.'U'!l$touo sna1ZO.Otlons e.n4 b1;llptul er1i!.01S1'1Uh 

P.a J.s G'l'.tttetul to· .D'Iotb.c" Alf't>tltl 1'r1ne u.A"' tor ast~i~JtancD tn 

·t1.f.~ p!il't cf t.Me tbh$iu~ 

U.n.lver.st•y ot OGpe 9!ocm.,, 

Uo'lfim'bt~r, tt.141• 



Xnt;I'Odug~tio.P,. 

the o~ticanc'e ot the topic we .are about to stutty :I.e suoclnct11 
ox,Pzoesse4 by ~one Riter when no says • 

tlfbe tradition ot liberal education is a~-golden thread;wvon into 
tho tabt'lc ot eivUieat:ton. Vi~l7e4 in the pcropeo\:lvo ot history, 

the thread to often broken. "t :1c wot--:ked .bto •or:ious patterns accor~ 
Una· to thv Uvergtnt interests ot G\lccesl1liVo egos1 each patt:el'tl. •· 
pt<eosive ot the values and m(!oags which men ouce ht1ld important. 'l'b~ 

patte..-ns, wbotboJ.- lovel.r or grotc.sqll()• wh~ther the1 ·are woven :S.n or ... ar.o 
merel7 ~ppl1qul• are the, creations of time • ~he tbrolld belongs to 
811 times••••••••• .... , (1) 

In so far 0$ we ~ 1nt$rest~4 in the c£v111sat1.on of' the, Wes;t, 
we .l'Jlll7 trace th~ ortgtu of this ,goldO"n tht-ead of liberal ettucation to 
ancient Greece. Tho basic structurl'! of west~rn cinl.iao.tion .1$ Graeco­
Roman1 and to trace our beginn~gs to this remote per.:tot\ is but further 
aftir'Jaation ot the ta,r..fluq inflU~n'e ot Gl"eek. thought and aspiratiotl$ 
on the shnping ,of Western '<'Hlucat1on. 

tn escence a "llberol Qluoation•• mat be .detitted as that education 
worthl ot a. ·•tree m~ • .~ tho concept immecliately postulates n social 
·Order m Which ao.me intli:viduels ·tU'e· tree tmd other-s not trco.. In 
ancU.ent Qreec~ a 'free ;znatl.' ·was ·One •ho had not only political freedom 
i.e .• civic rights an(! liberties,, but $l.sc one w~o·l]~d ec~m.omic indepen­
~once 'i .• e. treetiom trom the nO'cessity of toiling and engaging in 
meni~ occupations, or rm)' ot the slcll.lod arts and crafts, for his livcli-
hoo4. PolitiCal treetkf:m ud ~CQnoro1c independence obviously presonted 
the.t soct.ion .o·r clase of the COUII!Uni.t;r with loisu.re and OPP9J'tunities 
.lo.r the pursuit tu1d exerc-i$o Qf thoU" ·talents in occupations other than 
tho nrts and oraftth Tho i'rooman utd.lit:H~d his· on~~gies in the study ot 
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ultimate questions, such as. the nature ot the universe, th·e purpose 
1of ~x:Lstence, the nature ot morality• and so on. 

The concept then erose in .a society so .organised that a large 

' section was disenfranchised and confined to the pursuit of the indus­

trUl arts ancl other occupations of ra mat~rially productive nature ... 

. trom ali degrees o.t crattsmansh:.tp to the menial occupations. The 

enfranchised section was thus freed to pursue other interests which 
constituted the so-caned liberal studies ot a free man. Such a class 

4iv~s1on was made possible in ancient Greet?e because of the existence 
of slavery as an integral part ·of th.e body-politic; . . We may say then 

that the concept .of .liberal education tound its tirst.detinite expression 
.. . ' " ~ 

.in a sr.u:iety which permitted sl~ery. and utilised slave~labour tor the 
.Production ot its basic needs. ln pr:.i.mitive society 'the· conc~ption 
.had. no opportunitJ of arising because primitive man neces.sarily had 
t~ pay a considerable amount ,of attention to the.primary needs ot ltf'e, 

wrestling with Naturetor his very existence. 

Primitive education was essentially a training :in the art of 

procuring food and. $helter; it ·was a very preearious exist·ence leaving 
. I 

neither time nor leisure nor tnclination tor.thoughts unconnected With 
' • i- ' 

immediate needs. Nor did ;primitive social conditions permit very 

much opportun~~y to.r the e~ploitation of labour~ It is only when a 

social group has expanded and so organised itself to pass the bare 

subsistence level; and. has accumulated surplus' we'alth, that we find the 

.r.ise of a ·~l~ss of mendevoting themselves to speculative ·thinking and 

cultivation ot ·the high:er intellectual and emotional life.. We do 
find .such. a gradual process at differentiation in larger; more stable 

primitiv.e societies .in which the .medicine-man and witch-doctor hold a. 

prominent »o'$1tion. We have here a class of men possess.ed .of almost 
tyrannical power and freed .from the necessity of plying the usual arts 

and crafts fo.r th'e!r livelihood:; the group provides f,or their necessi­

ties. This practice continued because primiti'O'e men believed that 

the witch-doctor possessed a form of superior knowledge which placed 

him in the position of an ambassador to the numerous gods and deities 
of primitive religious life. The. point of .relevance to us is that, 
.here we have the beginnings of a dif'ferentiatio.n in the evaluation of 



the· pt1est1t knowledge. of t~~ag1cal tormultie 1 end. sldl.1 in the ordlluaea 

:&rts of p~>im1Uve lite t~e~ bunting, fishingt· tmildinst tUllns the 
soil. tmd ;reorins ~ehUtlren. . 

"E&loatton" is &tJ.nsulshCdt boweve~+•&f&Uol:ft ·t~om "tr~"• 
••MUcattcnn 1$ ;S3'fl0nymc;u ·nth a. ,rocess ot obt.atnins monttll e:nd sp£ .... 
ritu.Bi. power, the .sivUeG;e of a ·tavoured few-the priestly class~ · ·· ... 
"trtd.tWlg" .:ts !46ntUt~4 with tho e..equtsitlot~. of a iikU1, tho trtok 
or "ltnacktt ot d.c>l:ni .someth!J.tls... Since the generality or prirntti.'fe · · · · · 
men .. ae·qul.red such skills etll"1;y tn lite as a neceea$1'y· oquiptn~nt .ot ·the 
tntiv14UB1 told.ns his· place ·.in the co:rporat~ body., no ·special Usttnctl.on 
ns .attached to ,such acquis1t:toJ:tS • But when a tew me.rnbei"$ ot the gro~p 
were ·ex•m,pted from such Aat~ o¢cupatiotlis •. ttnd permit ted to pursue ~other 

'lftterests, _pt'esuztulbl.f tor the good ot *bo g~oup, tho conception o.t a 
lligb:er a.nd .loiter lmowledge reooiv;oa its. empbesta., .In this study 

we commonc& When this coneeptS.Qt! nce1vo4 tts pt.actS.cal expression : 
on a lsrg.e and weU-organU;ett. scale b ancient Groecec when tho sine · 
q\la non . ot a liberal edu·cat.ion Wllf1 1e:icure ;~d politic~ mtd economic 

.PrivU.,s~e. 
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theee estete·s• H~Nt then ·there was ctenr-17 no rteceeeity 

tor them to· prepare their bo,-£J tor ·ana' p"festU.~ or· tmdet 

OP etten .. to instruct" them in the pl'!noip1e of -1cUlt~e"'· . (1) 
. ' ~ .. . ' 

~e Atb.eniana an<t the tO!Uana were busu riianUtaotura•a (ltlil. 

g~at CotOmerc:U.a:l· peoples. ·yet, ~contl'S%7 to ,expaetation, 

'business ·methods and ut1li·tartari bmachen or· stu6Q foUnd :u. ttle 

favour ·in thai~ aoht>ols, · 

tv& ·~· note then that the Hellenes had advanced to an 
·.• ' . ' . - . . . ,, 

economic ,stntu.s verw r4Uoh be3'0lid the subsiStence 1evti.t1 ot 

px-Wt£ve ·conmmzttttaaJ that. t~eo ala•~ lo:bou~.. eat&\Ss.w~ 
.. . 

usea:· !n th$ ind.ustv!es ana othet' :stt111etl tractes and ·pro,teeaions,. 
h~d not ·Cnlv contrtwtea to tbe wenlth of tlle ~lins claae,i 
but alSO fO:mted the .bt~tG1S ot t'Mt lei&ltt'G t?hiab .chamcterieed 

the .life t)t the Gmek t~. 
. . 

':he dnti~. nna. ree!)onsib1lit.t.es of c1t1~ell$htp devol• 

·v:tng ·upon a t.ttee~n• :Ql'ld the eonsecauent rigb,tful emploam&nt 
. , . 

of ls1sure1 ·llatenntt.ted the general cha,vaoter, d~ a::nd. ·~oneep-
{ . ~ .· 

ttcn of ·ot;aek ea.ucatlon.. :"!o a Hellene education menttt 

tho tralntns ot .chamott'!rr and. taste; ana: tho s~etl'ical. 

de~elopmant or bt"Jd31 mbttt; ann :l.nlttg!nation..fli (2) wa tina 

in the Gr~ onne!Jption a. distinction nra\"'l\ between -~~u.c,ti·a 

.antt ·the l!Pill.I!!S l.)y Which Pt:P11s ·mastet'eii th~lr fUture txtade 

oli protesston, Ol' .tm;y .accumu1e.t:icm -oe. knot'tle~ (e•.Et• tfJBCMns.f) 

with the objeet. ot mateinS .money., Aa a nati~ th~y rega-x'aed 
> 

811 t'onna of .handicrat't tmd. apeo~a.l1eed skills ne ·VUlssx-, 
eontmnptible and wwol'th.Y' of a tra~. xettophont'e ~xpta .. 

. 
: ~._ ,~ Fl'"Oeman, L~~ "Schools ot Hellas• ~· 4~ •. 

\ t-· . -'1'· /,., ·,.A.·· . ;~-
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z&tion .it 'that thaae tsn\tal oacnpat1one '- the' -ett-tca1 
tl~2:o~t ot th$ bo~ \l~~a~e ot the ~turat. <bn1i uniieal.tbU 

. crmatticna of wat-tJ.ns·J to; the .. ·aru9ks, poo~ ~sttial. d~la.P­
m~t Vlai:J !d$t1tltJ.ed. with $ft~cv and weak motti chnm~te~t. 

. . . 

PU.fthe~, tmd•m an& prctesstdfia.1 men ha:tre 1t.tt1e o~ no 
. . . . ' . . 

.1oi$l~ tor ~e~tns tb.Glt~ trl.dtt and th~ ste:t~:. All degrees 

ot manual occu~tion were 1~ntlft.ed T11th eemtud~, anti bsnt:e 

aesple~d .• · 

.~f.s U1 btt1'ef 1s tbG ptJli tical, aocittl tm.d · economt.:~ 

i ba~~d Of Gtteelt $aueatton,. . .tot liS: ·nO\? G-lne .the ~dU• 

~ntton · ot: the ~attlter pettlnd .tor tracett of a l:tbe~l edUcatJ.on. ' 

fho Atl\enf.M e:~atetil tilrAed at t~tn!ns the aon at the ·Ol.tlzen 

1n the mores, tn the ·ct:vle dutlel4 ·Ot r1 c1ttzen Of the SttitO? 

ttJ'l! palittct~·ti<m ·ln. tbo ~e11;ious ,GbsePV'sncos, an4 at ;p~ 
. ' 

ilf'~fng hLrn m~ltte..r:lly for tbe. 4s·fenee of the state against: 
< • 

•me($. .Zn, Opartn, edueuti<Jn to'fl citS.aennhip .meant ·an ·adu-

4atf.on tfl'l! •!!s~eD;\MQQ tn. en, tntemeJu miltt~1s·&d state) 
' 

1,tteX'Bit7 &net ·ft\t't.tst!.e eentt;nim'tt$ weW!: n~glectaa;j ·It\· .Atb$M 

the 11t~Ml'Y :tm;d ex-tts-ttc· &~peete wal"a cul.tivsted. to the tulle.at 

"bUt 'because of the pnucu.t; ot 1itet"lil7' wot-1.ts ~t eo:uid. not. 
·but be a mt~as~ edUcation•· The Jnipt). of tb.~ oltlGt1 ;pevn.oa 

rt~a., sud:~ ana m:em()'l'1set1 ~leo'tlon~ tx-om 1-J?:;. Itee:toa., solen, 

una Aeno:P, 411 o.utho~n Wl\o 11ved bGfe>l?Et. 56o n.a., ·'.Vhe~ Wll$ 

tto tottm ot aecmtdti~ o.li bighe~ tt;<luoatton in ·this, parlOS:• · A 

.1lba~ adueati·on pr:opot* eou).d be s~1d to et1mnt:m.ce · onlv when 

a c()U.t).txw ~ nation Mtl nt tta t'U .. sponnl n tund ·of matel"'lst 

tov etiuetatlon, n va~ict:r of 11 te~a~ fon'!'JS1 deYe10:ped :$J'&toma 



tt we at'O to searon .t(;)f* the to:rces mou14bla .aft4 inf1uen­

. 01tm' the Rellwc conception. ot a 11bexra1 ooucat!on, ·we· abBll 

tintt thtm ·J.n the p611ti~•· sciotnl. ana: economic atNCtve of 

·. tlis Greek clt;y.stats$t ·anA ill ·the.desree .Jt d01t01o~t it\ _an, 
eqtel'lce M4 pbi1oeo»l1S'·• 

DUI'tlls th$ bbth, ttth1 m4 t~h c~ntvJ.es s..o •.• · 
:r;oltttoailv Greece. •as bUilt. on. the domtrmnt powett ot ,a mms 
class Whl~h c1osety psded t .. t; -~ asatn~t · 81\Y Wi.ltmtton 
trom the otheil' classes. EVefi after a· d.Em10CtiaCY had been 

.evolved all could not b~ame oitl~,llS of the Stnte. Ct.tiatm• 

ship emma with birth and the QeClal 41Qae ,pxaivilesa of ea.uca• 
~ . . 

tton.. JMto~ 509 u •. a.; tomtgn<WtJ wt3'Pa · selflom aamttted. to'the 
. . . 

. Pt"lv11~ge$ of a ~o$ti2:en1 ilxoapt. tn ·the oaes ot soltte .. s;peut&l 

act of :~ttt!otism_, end that by a ~e~ial vote ot the c1tt.zen• 

.:. bo~,.. The ·-extrsme. tonn ot dem6cmC1' in. Athens ot the 5th 
,; " 

. ·Cantu.~ was a. &;wocmey exoluaivalu f\o:r tree .e-1ttmen$, atJf1 

e:~tc1uded all. othetts, E1ioQib1l1tr to publle offices, the 

t>ight ,c;f »rotectf.tm tn the c011P'ta of ·1&lf1 or et.tMdt'Ulce at the 

public &~$emb11est ott. rlsbta ot :t~ 'tenure we~ the pl'erogatlves 

ot ~ a male o1t1~en. C1tt~~nshlp · al,.eo car!ti~4 with ~t 

the .vr1v11~ge ct pat't1,c1,patton ln "(!)lf.gious. te$t1Va1e end 
.. 

:Pi tna1: fell, ~ltstf)n was on attu.- ce the _rul.inS · f'amllies ot 

the state. Consequently familJ', religion atJ4 ct~laenship 

we'X'e closely fnteJ:~Woven,. l.U\4. edueat1on .ana tr111n.1ng ~m fer 

citt.aer~htp Wlti' N11.S101ltJ (moral) ends-~ Cit1aeneh1p ·.m 
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' . ~ . . . ~ 

tate earlier .»erlod. (~ore the PemtGJ~ wu .ot 479 D.c •. ) 
I ,, - ,. ·' • • • • 

' . . . . ~ . . . . . .. ~· . 

fiGs a Glst!.ttatlca to be· atttllnet\ ~· nft.etJ proper* m'iuoatl()ft 
~ ~ . .. 

llt\4 prel~W mi:t-.tar, ·tratft:tns,. MucmticiJ..,··'baJ.ng llt!itt~· · 

~n11 to ·tl $lr$11 ~fcentas~ .cf' the tiltal »e»11lnttem1 ; ~c~ . . 

~.snentl&llV the ·eaueotton iJt tb~ NlUls o:toss. to p$~ttt6te 
' ' ' 

tha ~n or thfit c:i~na,. ( 1 ) · 

socUt11t there weH ~ee main a.t.vlst.dna of the po~ 
latt~ · '~n.t.'stllt• them were l the . cttt.$en~~ .men .•. ' · 1:Hb 
tomett · nbwt one•tlfth at th; :l}opul.~tion. Then th$m we~ 
th~ .D1UAfi•· -~lonlly less 'tbtlil the ~1time.ltS:, 'bu' not esst• ·. 

rniltited !onto thE) po11 tteal structu~ ot Atb.ons : untU flbottt · 

i;he t::na ot the· .5th cmttu~w.. Tho thll*d: ol:aSs• :eomsn~ to~ 
t1rtbB ot the ~ttiatlt"Jn, tm$ the.maae· of \fO~ng MA'~M·. 
tfettdEJrinS all types .of' rnenlnlt tecWcal, agr1·eultux-a'1, tu14 · · 

. :lftte11e~tud. $}emcof3. Tht.~ c1$ss, ot cou~se, cou14 not 

.h~ fiYl' o,itt,onahtp*: %ft. $p$iftli th~ OCC'll,Plad ·A ·a~r stntu.e 

- tht.in' ib. Athena, beSq tidd to end ·a~14. •lth the lena. ~ 
slaves t!ien ~oylqloi the chiet .SQU'J'fet Of lObOu~., !'h~· other 

' ' 

$Ottttce ct. 1abou» caine tt-om tht'i .rree-men who · bad. taken to · th:a 

sk111~4 art~ .fmd ·C~fte beC$USe 0~ thell1· p)Ve~t:f· 
l ' 

.. · Leconk (th~ chief' e'ty ·ttl whlcb. to Sparta) arut crete . ' ·,. - . ' . " ' ' 

weJ.fe rmSttlg QSvlt;mlt\lml. ctO\UltJt'l$-es 1\a'VI.M 11 ttle ooneem 
· wtth tmtle ·OX' rnonutecturae. TJtc;ttr. clttaens. at.mpt~1~~ a 

1antls4 AJi!etocraov,. eupport.etl by hemii1t&~ est~te~ 0¥*1s.~13' 
' ' ' 

a11ottet1 by the stata; the subjeet. lJOpl1lntton. cu.l:tSve.ted 
. ) ·- . 



Of :Pt\l1o$0pl\vt Gbd COllected VIOl'ke 011 t:)QJ,mtee, ~1' thl$,. 

·we hilve to tmtt t1U the second Mlt of th~ fltth centu~, · · 
' ' .... 

we maT ecm.elttd.o then that ·tb;e eat'llcr '·Gfieek etucatlen could 

not in U't1'!J senee be called ll'be~lJ .ln .ao ra.xw, ·aa· they 

am.pb.md.sed m11itaey tt-ttint.ns tor tbe dofenee ot the ste.t~ 
. . . ' . . 

a,e:a.t.nst their nt~nWrous enemies 1t wae ·o. .P~ctical sn.4 11ttt1• 

taxt1an end• 

.Aftot:t the su.ecesotul outcome of the ~rsian W$1" .of 

479 tl,O•·:J ~important Ch11ngCtt took pl.&C$ in the pollt~CS.lr 

et!:onolfli<"J· end social life .,f Athon~. · A~ a r~ult ot these 

COOiplOX Cltr.trl«·GS the tJhQ\C . edU.C&tional coneeption Of a llbern1 

eduoat1on ~ee!t:vea itD t.!.ret rlefini.te Gxpro~ston, both in 

tho tmltinsa· of the ~eat· edttca·t1onal theottlsts and Jn. the 

ectual pf.'nctic:e of teaohtns. . 

i 

and ialancts,, took' on a mora oonmop6litan character. Increnset\ 
' . - . . ' .. . 

' 

cormn~~ct01 act1v1tu ·brought the pcseibility of eecwaulattnll 

indivi&ml wealth; t:hich in. tum led to mot-e op:po~tunitt.es 
' . . . - . 

f'ar the purau1ta ct :pleasure .an<l the patronage ·of the cultured. 

al'te. Grea:tnet1e was :nOTJ measnred til terrnG ot tt~lth ana 
~~,.,, and not t..n· terms of b1rth; Ol' of genuin.e :Sertt!.ce to 

•• • } :• . j 

the State,. The 1ax-ger redl.m ot !.nlperi.~l diplomacy and. ttat.ca• 

nte.nsb1p increased tbe utS1ity o.f pelit.t.cal aki11• EVen 

·citiz.$nsh1p ws:e o»enea. to ~.ill free 1~ob.itontn• 'The.· liber:att.on 

of .auoh fo~es; wlth 'm~anwa ot ·ol)portunitl~s :tor .Personal 

.nt\vaneanlGnt in the state Oll empire, developed a .desire .fott 
. ' 



,.et4e_~ -..._-_ .... ·'Iii;·_ ,ll!lri_.~---__ A-_ taemant· anti '~rs- ... , ... ~.o~_--u ... -.gQ.J~ -~4C~ · __ . - . . I/:'¥ VL~ 6""' •-.;t :4 

:th(i ftefl eoitdit!t:m$ we:Pe a 'b!?~Qk_ ftt~-:it tho old or.-eek tmdttlon 

ot ;rlae:tns the etata bofom self'J ·the oltztJv .taoQ or s()O:!~ 
. e~·wtee ~ pub11c uaetu1nf)s~ we.s e~od to on~. ot "tuttaea'ft 
~atvlau.al iGrn•- (i) 

- ' ' 

~he -d~ ma·de ot. -e4uea:t,.on ttl- tW.n pettio·et ··vttm 1:l . - ' 

prepa~ttm ~tiP Je1'$o!Uil adVancement,. A faotot: wid.oh :tavoure6. 

eueh a devel-opment waa the axt~o fonn ot &runoc:ttaeu s.n. Athens., 

'the a~ut'O$ ot ttll polit!Mll. ~$r ttat!· the rtllcclesia" or -

$t:;en,'l1~)¥ of 6.11 tfee citi2:ena.,: ooveft'ttllent _ ~ by Dp~ittlal:'tff 

&sacmblies of the whole o!tJ.Zen bod:;, 1M<i not by ttoccon~· 

esaC'.m'blltea of elect~d rep~enttativeth J\&G-tl«e·. w~G e~-~nls• 

te~ea tbt"oush J)o_mtlnr ju~is& tn~to"'· . whom pltdntttf tl114 ·aetsnd• 

ant had to appettlf· in P'E)rson. trenoe the ab1l1t1 to spealt to 

conv&r.1ee. became mbs·t !mpp:-tMt• He 'Who coul-4 ,pet'euade ·tbs 
' ' 

·ma~ot.i'1t3t to. think bis wf13 oontroUeti the »OllQf ~f. Ath~s. 

LQ.moat e'l~~ tree ·goung ~IWn. of Athena a~piNi- to a :post tn 
the pllblf.c ae"ice ot the .o·oun.t:r,., !fhesa ~aa ~Pe mst­
·by n g1\ttip ct teaohem ttho o~ to Ath~ns t~ the ettl®i(!;l3:•'c 

!~.'hose \16~· the W'ell~knom · sophtete,, who wer6 ~tnentlQ 

equipped t-o ·Offal' ·tbt~ t~ of edttcntio:n. such. ~at. IUlmes 

an lti;ppias~ ~ta,garos_, oe~ia$, ~et.tSt tm.a tsoetates 
' 

bal.ons to· tlde 11\flu.entlttl .sroup~ ~bough in th~ 'b~s~ 

Sophtstl.·C teaching was beyon.tJ ~,ep~oraoh, .in b~ot1zt atteM»ttns 

;to catablt<ah .fin educational e.vstem suited. to ~t the ttea1. 

ne~-aa ot th~ t~, ;yet J.n tiine th~~e Ct'$,pt in o. na~o-s 
at ·(1) \7ild., E,ll• n·FoundationQ ot .Modem Sducation~ P•· 98.-

• 



ot airrJ:, an utter !,\ldtl'e~,d. tor the mn!ntmtanee ot the p~inelples 

pt tnth 'tm.t\ juatto~. and a tuition tn the tl'1cka mld do(lg~n 

of debntirtg tor scoring a m~l*e ve~al v1eto17 01'0tt !t:lvnle • 

.Anotbar CiSlf~lopuant t_b,at _greatlt tao111tated tbe ~h 

. ot secondaey . atld hlghe.r eduoat1.o.n WQS the. erent.ion- ·Of the 

materiola cr e4ueation~ · ~~ Pe~i<ll~·an Age. ot Greece was 

notefd tor- i'ts. Unstt.rpaaaed output in. tha field ot 'art, 11tel'Qture., 
( 

pertonwuiee ill many fields; but it. was · nlao . sn era ot 
emlttd.s of t~t pe~ro:rmaftc~ and bt · tormulation of the tactot's. 

ttdl1:istetring to 1ts ~.ffecti't1'enessf· This ~tt1od. rnan:t~esta 

that perfection ot GNek a~! tecYt.ure, sculptu·re find pa1nting• 

Aesc~lu.s, sophocles, and Euripides prod.uced their Attic 

t~etli~s·; At-tstophtmtm his ·.eomea1eSJ Thuo~41dee, tfe.ro«otue• 

:and. xenoph'on developed the prose na~ttve ne .a t&nn. tor h1sto1'8.1 

tho l}tthf!So~a:ns d.Gv~lor.,eu ·nm:thems.tieal ec1enee; fl1ppecrates 

·w:rota on :meaic.f.net the ;spJ.'l'it of rattontll critic1aro :found 

e~reeatmi ·1n the ph11osoptiteal \vorka of llemoe~ttus, · socmtes1 

Pl:uto, ·and Al"intotu. EVen $tt'b3ects of instruction w~re 

·o,;entnd bY the demand ot the t'i'3Stleas Gl'eelt m1n4 for .6 knOW... 

1~d#Je ot the the~mttcal prtn<r:tplee ot' ·al~ments 1nvol'VM tn. 
. . ~ 

theee -p~ct1oal ne.h1ev:ements. 'rhiO rich materialt'l of contempo-

crf;J.1!// lttettatu.re ·we.re an&lused by men .litco P»otago~aa of 

· Abdara mel Prod.icus of: Ceoa: ·'th1a devolopeu into the actene:e 

ot or~. · Fiibm ·the ttupembund:tme6· of o~tor-.t· there~ 

w s~1enao of tthetoric Vfhiell. made nn mml.1's·1s ad desettipti.on 

of. the art ot effective· opeoch·tt · Th~ numel"OUS ;Pub114 and p%'1ve.te 



,., 

· debate1l' ~una :Sl"t:fU!ltenttl.ti:<m.o 1ed to tho fo~ation .of' ff.$tm'tG 
, : .net 

:roles .. ot. th~ game"t r11otol:'i,e. needed onlU l>lfltU5ibi11tY but 

also V6lidity of th~ otatem{l)nt. trl'orn tJd.a .neeil f'~w the 

. aci~nee . or 1og·J.o; finally :·c1atn~tt!,ed by Ati.etot1e into a ttc-

·1\eront t'<'d.enee. Theli:'C rrerG al(3o· foxmulat:tons of ·.Pri&Oi:Pl~a, 

ot poGttes; ethtes~, .polltios, ~nd. even ot h.oree~ahip and: 

ooo:ksw~ .. ·we .JmVe: hem then,, th~ materiela ot the ·new eec·ondnw 

:ana highet- ea.ucetioll: g~.v .• rhetoric~ logic:, ari.thmetic1 

.g(\ioznettW",, n$tron~ and tiN.S1<h ( 1} · Me.ehM1~a miSht hsve 
J 

be@n ino:luded: if the Om;eks hntl .not etea;»lsed it b:e·aan.se of 

.tte .attif.litiee with ,praettool n()hi~'f;s., t7h11e .the poll• 

t1cQ1•· econortlie; snd aoc:ia..1 :atl\tcturG of Athans created: 

letaure· ancl the nee~ssuxoy co:nd1.ti~~, .. it is inconceivable 

that a t'r'..tlY' libe~ education .in .the Gttoek. sense ·could haw 

al'1aEt..n .. in the absenoe of these material& of · educationlf 

tthe eau.ca:ti.on -~ :a trea ... nmn. eentztsd. a~a · ·t'he atu~ 

. of .~heto~ic, v/h.1ch m:ey ba defined llccot"Siftg to cut»ttent notitJM 

tm.d pmot!c<l;· $.13· tha rt:rt of ps!'Jsuas.ion tm.d <U .. sputnti~"· 

it 'ht:ld e b:l'oader basis .:tn an educe.tlon. in sen0.t'tU aub3ecte 

'11ka ethic'S.; ;p01,1t1cs,,. M.d -mGtnpl\yeics., 'These 'geneml 
' atUiilea ·tml'e only eupsntc1a11;r d.eal t w:l th; &$ the mu:v atm 

= • -

o~ .inelud.1ng thla in tlle f'.'m.Wtcu.lum ws to gj:ve · ma:te;rU\1 ~r 

fl~bnt;,, and to enable 03:\0 to talk :l.ntell.itgont;ly,, tmti · make· 

and un«~ratnn.d ,~lj.;gsiOJU3, t.o the v:ttna p~()\llema -or the d~. 

At its best, llbeYn1 ea.ueation unttel' the sopl;l.tst~ a~at'i at 

matdrte •rea<\'1 sntt ,Pl!'nct1cQl c1t1~ens, t'rWn nble tr;· eol':t.ect 

(1.) ReSsner.,; u.,s_J ttpauncbl·t:tone ot tlodem Education,.. P• 43 ff• 



nna ,eX.pl'ass thetr thoughts'" . (lnd give sound ndvtce ()n publ:te 

:matte.rs0 • (1) E1mnen.tacy ~tl:aatition <:onsisted ct the . tmd.t• 

:t1oM1 GNek music and. lQttnt'mSt~c, wtth. n l.ltt1e .. at"J.thmet;to, . 
. ~~ - . . . . . 
~~-

.lt tho· oecond.awr 1e:rvol * to these we~ eduoa ·the Gt'eak seienqas· .. · ~ . . . . . . 

(mn1.nlr rnathsmatiea.1.) and t'hetol".le. · At tho tt()ttdemes .af Plnto, 

leccii*tl~es,i. and Pro~ottorao wh~Jt:~G a form ()f' h1ehel' education 

\10~l $f.V~ ethics, polit:tos ~d phlloeopey tt~t"ti} taught.. A . 

d.tatblct fee:burs· of the eauertt~on ot this :pat'ioa tm:& ita ·~phaaie 

on tha e1Jl.t1vation of: the inte'l.lectr . secondlil:tt"J subjects 

, repls.c~d the tnili'ttu~»" drill of the ola.e~ pevio& as the~ t1as 

not. the same neeessity ttJr mtl!ta:ey- pl'epnr~dnesa. Aftett 

the decline of tb.a Sophf.sts ·th~ee subjects came to .tom •he 

conventional edu.cst ton of the ,Greeks? 

Mention was· made of the ncadem1ea \1hGre hf.gheXi. EHittoatt.on 

waa iml:'farted~ They we~e divided into t\1o diatinet g~ou,~ 

u.nt$.1 thesr later merged to to~t rrhat bne ooma to be known. 

aa the TJ~1v~!'sity ot Athens, ont~ group maintained bs' m$n 

li~ socttat~:s, Plnto ana. AJ'istt?tle \ttlf:i kn:otm as. the. school 

of tho phtloBophe~ar. · th¢ othel:'; oJ:ganised by men l·1ke-

Xaoerates :S.s k'nt:mn, as the echool. ot 'tho rhetcxos. lloth eatstreci .. . " 

'to'P ·the ~ttltaatlon of th<;j fre~ but they €U.ft-$red. in the 

emphasis placed ~on: ~ttb;jeota or the cut:Ticulttm• The th~6r1en 

ot education hel.d by the prtnui:vals, n;nd the practi~e of· 

teneh~ .!n these echoola ~fleet ·tl1e conception rte·· o l!'bp·X'sl 

edttOlltion \"lhen GX'eaQ'e v;a.a: a:t the height of her glOr"J• "' . .-- ' 

(1 )·· f! .. ah.· .. af'Pw • J.· ~ •. · ttold G . ek E. d .. ti tt ~c=: ""t'l ~ . • . . . . re· ·· ucn .. on ·" p~ ::1,. 



taootJntea occupied t1 positi.¢n nd.dr1ay 'bott:eon the pb.tloeo;ph.ers 

(ltld tlte iSophi·at$• He wa& $8ttinat th~ bonatful. cla.im~l .ot the 

· ·aatte:r, .an.a ·did not l:ool: with tuvolll1 on ·tho metaptw.slcal 

op~et\ltttions ·Of the foma~lt! He placed n · trainuw· 1n Rhetori~ 

.abt>va· evorythi.'lSJ lte felt thait. 1t, was· the most :neccssnr, 

G;J.eraon.t in tha erlucatiOn 0~ a. fl'et'.f-m!ln:t i].'he:t'O \1ere tWO 

reaeona contrJ:ul.lt!.ng to $uch·· :a view= .. 

. J 

·((It) ~t :rm:c an sp.e when bookS tt(lro aoar.ea mtd the vend.iitg 

lJ1Ublic ~ll;. 

{'b.) and when state tJffat:t'a we~ ,;tattled b7 a.tsausoion · 

f.n aasemblzr o:t" p:r•.1:vate meettng- t:Jf rJverg £%te~ ctttzen;. 

tn ~~'li!¢ll a so.<.liety the powstt or ~elea~ .mt elegant. uttQ~oo 

wa the b~est tmd. best· tn.ttcome of educationJ no mon '11.iG 

educated vtho l.noked tha:t•. pOt'!$%'#. .it \1(1S the tau.eb.Stone Of 

. <lul t-ti~ e.na treed om~ ( 1) Jtteyquoncs ·vma thercfo:re mnd.¢. an 
;lzltena~ tJtua.y"'. The rnlttter .of higher education rm.s subo:lldi• 

l'tt\t~d ·to tom ot pxreaentot!()llt~ Tc eurnmttrioc; th(!: school 

·or thf3 meto:ra ~onee~vea ~ 1:1bt:ttEll ed\t.cation as nn. ed.uce.t1on 

.ln elegance ot f(n.lftn,: antl· a au.peM'!,u5.al but gt'ncetu.l culture, 

1natcati ot ths ax.a<l!tneBa ot se1enee tmd deep lmou1·G·dge of 

motttpb.yr:J!lea, t'fhich the~ eonnld~~d Unfitted .man f'o1! public 

~sdttention or the ao~h:1nts., get it raeeived the reapoct of 

the pht.1oaophG~a beC$:use 1t \14$ ~eognlBed tba.t no ~e~.sn 

oo'Ul.d seMre 1.1ell 1n a dcmocr.ntle eociety \71thout the .. ot-t o:e 

vsJ&Sua:td.on. .. flnr1 ·dlwpu tat1cn:.· 

.. !.bid. 



'.i!he pht1caoph1eal schools were essentially- tJ raat'.ition · 

·agai.nst the e~~el7 pregmatie and indiv.idue.liatio trend 

or sophistic eau~ationt wa have alretld.y noted the deteri~ 

rst.ion ~,of their education to the point where i·.t wao · under:• 

minirJ.S Greek inutitu.tiOl"l.al life. · 'Th¢ sophint ms~im 1tflan· 1a 

the meaw~G c>f ~Ul. thiri£au ·tended. to .r.~inforoa ~the for·~aa 

tJt grQ#ing aa1flsbnees nnd greed in Athenian l:i:fe·.. sm.e 

of the . les.se:r sophists troined their tntPi1s to play upon · 

· · .the ·uncr1·tical rntu~s ();pinion to achteve thG 1~ ob'jeets. . soel'Qtes 

eonJma:need a ca.m,Paign against such men. Re sdtlr&ssed th~ 

young A1~h~ians 1n tha lMl,.lt~t-IJlnt:e· · and px-i vate assemblies 

a.?lcl attempted to teach them c~itioal th1r!1d,nsj He would 

.have his tre&i""tnan seek lat.owledge, ,aeek the true ltniveraal. 

oo:n.ospta of' ptety_, eou~e, temperance and ~uat1ce; ....... ooneept-s 

on whio"h the cond1te~"~· of ft'Ce ... men ahool:d. 'be 'baserl.. The 

application 'Of ·ench lmowledge would eonstitut~ virtue• the 

Xl~etiee ~or which 1$ the h~cst oitm of life and hence :()f 

ed.ucat:ton. t"\terett · Dean t.tnf'ttn .states thtit Sooratea t;;et · 
. . 

the precedent fo:P a).-1 suboaqut":m.t l1~e:(t01 cd.u.ostion when ho .. 

ecn~gllt -to educate tho Athenian youtbs to undemtana th~ 

·eel.Ve$~ to t!tink t'hei~ way to ·BOn'te degl'ee of f~edom and. 

tn~u3teey1 to ground their idea.a cf' virtue, jU:stiee. nnd govem­

ment in we:ll•aons:i.d(ltt~d E;_e..,lson, to gain tempe ranee · of. jud(f;­

tn~nt, to ::re-e:mmin~ ~m.t they thought they k:ttew, and a'-'e if 

they wGre knowledgo or only opinion.. ( 1) 

His ptl»il., .1?1e.to, ca.~ttied. the ideala of the rnasteiJ o. 

'(1) 1'-artin,, E\ln,., ibid, , p, 199 •. 

'. 



step tul'ther, .If mart. e.~ ·to live ,ft lite of t"aason., <tholt' 

knOtJ1~~·as~ must . ~tve them a det.lrdte outlook upon. 1i~~j 

. Kncwl·oag(} wt.1s not. rn~rel;r cleat thlnldng, b11t to lmow ts to 

;possess tret;~lity, the ntrue.betng", th~ f~ntl ~oiY idea Cf ·the 
' ' ' 

. Sup~ , .. GQod• . ['he ;highest . e~ttcatlott would. tt:ten pr&J)am en~ 

to):' philosoph1t:. cont0tn);1o.tton or: the 1.detts of ·th,a Goed1. thG 

!r'~e, and the B<;i~uttfttl~ Pl.atb wat;t tully .o.~ that this: 

wna f'ln ltieal poss1bl.e of achievement onl~ by a tew· ph!l.osophGl\'is, . ,• 

. ~lttto's '•Repu:blieu ts a tt'etttlse en what ·he eoncitte.~s 

' to be s llbeml eBttoe.tton., lt 'ras a.~tuvn to tho old. G~ek 

cttn.ception. of tmining in virtue, Ob:ametsl;i·, taato1 and 

symr.tGtneol deve·1o;pmt~nt O·f" bo6; Mtl mind, 1*"!.10' tt*lAlY' l1b¢ml . 
. edtte:ation nna. .three atp~o·ttH . mom1 edueation, 1ntell.ecttm1 

. educat:ton t:mrl pl~~ical ·erlu.oation,. A .liberal .et:h:te~tlon wotl1d 

seel-e S: btt:tmtOn!,OtlS e&m'bina:tion of these th:PCO Mpe~te to;r. tho 

good -of the state and. throllf:th the .stat& of the tna1vi4®l.-

1lts idsn1 ntn.te ft:ls to ·be ruled ·tw h:ts ph11osophe~kings 

whcse w-111 t1as .to be. Sllpreme in tha stnte. WhUe 'hlt:J course 

of l1be~1 eduenti()n t() the age :Of th:trt;v•five matte toP. 

ha,nntyn!atttl development ,tm;d n.o tir.tltll',l amount et intellectus:J. 

po~r·t ~ot -even. those 1"1ho have the$e attni.runente &rt' to sulJ.. 

· ordinate, the tr· reaa on end jttd.gment ·to thE;! e;ue.rdtnns~ Re 

tmo qn.i·te t'total.:i:ta11'1an" . :1n. hie, co:n.eept.ion ot the .end. of' a 

.:i ibeml education, 

Up to the ago of tr:ent,- ·he tiollowe tho traditional. 

G~elt cut"l'ioulu.m of mtai.c, gymnast·1c an~! military training 

·t'lith cel.'~~ttd.n. mod1fieat1ens in ootttent, Th$ aim at this .$tage 



tJta.gc is t·o 'build: up that bo{Ur mtd eharncte:r \Vhieh w111 

be able to etr.m.d the atr,airL ot th~ stud.ie~ of the ne:x:t age,. 

At twenty- soleet:ton ta made ot thos~ who lire to c«m.tinuo M 

tntoll.ec.tual ed11cntion.~ Fl"'m t"mnty to thirty they study 

·the G~eck aeicneea whieh n~ .main.lS"' ma.therr.sttenl .in ·Oham.ctol"s 

attlthrn.etic,. geometxw (plene .and. aoli.d), astrcnom:r; and ha~ 

mon.1e"fh Tho·se \'911.0 p~ss tn these dtsei.pline.s we:ti& admitted 

·to the highcat .study ot a11 - dialectic (phil~sophy', inclu• 

ding ethics and polities) ·• U'nlil"'~ the pupils of the sophiett} 

thos~ joining the ~o&dGi"nies of Pl.a.to and socrates ancl Al'1sttot1e 

mods a deep study of thee a sub jeets to~ theix• own sake• 

Xn cont:radistinotion to ·the ed.ueation .of the Sophists sn<i 

the Rhetora, Plat·o's. htghar eduoaticn deals with abstrtu)tloM, 

mtd higher' principles. The :f~e~ was <axpectad to laad 

a good ~.if'e ana n libeml education was expected to show the 

wa;>t:., But a, gooti life necessitattls the lmow1etlge of the 

supremo G?od:; and th.~a ~1 only be pof.l'eeived b3 a study of 

the 1nt::a and prtnciplen und~~ly-ing the oosrrtO£h 

.A.t:tistotle mocl1f.1ed and, made more aeeeptfl;ble t11.e 

BbSt!Pa.et npormstt or Ideas of h:t.a mastel."1 Plato~ P.lato'a 

tonns ex1ated in a t.1mel.iess and apaeeleas ronl.m :romovod 
' ' 

t,_.om all material manifestation. AceordttJg '•to Aristotle 

forma ere e.lw~a existent 1n theifl matelflal embodiment. 

Thel?e was mutual :intera.cti.on of ~formtt trnd: inchoate matte~ 

to p:roduee th~ :p£u:,ticula:r. .l't wss the lavr of lite thnt 

matter should seek 1t'C 'highest fom or ,pertoct :realisation; 

anti that tot'.'fl .ranked. highest which wa nearest in nn.ture ·to 



Wii'l.tt"""W· .a~·, .Y•·t 

..•. 

~1 ..... · 

' -mont ~elo$ely ·the rule of' J:'eaaon 1n hie cond.u..ot,.. 

Frorn such a ph:Ll.oso.pby he buU t up his eduoa.tS.onal 

!deal$• At"iat.otl~ groapplea. with the · p!;$Obl.em of his dsu .• · 
:nr;.'hether educatlon should ba· a t~tif.nins in what 1:~ usefUl 

in 11f~; or ·in tnoJ:~G our o:r ·the ·w-ay eub;f~cto"• its states . . 

that the highest aima of ~du.catlon a~ (a) to pi'Otluee .. ml~h 

Charac:tel' taG Wlll i<Saue in tt()ts tend~ ·t·O promote the 

h&pp1MatJ Of the State, Mtl (b) t'O pxtepare the. oP\tl tott .the 

. right rfl!mi30;vtneJlt Of l.ei'SU!f$ in &Ccordaneo \'11th ~neon., T,O 

him alec tho h!gbos.t 1tte tor roan :,,n .11, opeeulnttv0 o~· tbooPetic 

:Llfe?., but th!s ss an active 1:J.fe tnvol't11ng ttro %»:1MU.1t ot· 
' ' 

tlcienoo1 litera.tul"e; e.~ and philot:H'Jphy f<olf the1~ o\tin .~ake .• 

4r1stot\e e~:tfl the ~cond1 tion: ·Of leisure becmu.ee such. hl•r 

studies are on'lr pot.1Gib1a to one Who has the time end snellW 

at hie ti!.apoanl. J only f'rea .. m(l;n., not occupied in the £;killed 

t;ieoupe.t~otlSt ha11e. this le1Q11tte, and hence it is mete t'b.at 

the~ ahoutll. laam to .rightly empty tna·t :J.eieure to p:;;;omo·ta 

tl\e1~ ~m wol.l.~being nnd thtrt of the stato,. True !1nppinoa~ 

Of M ind:tvldu&l 1S an activity of thO Doul accorrling to :rea.;. 

son.:. We liVe ind$bted. tt) Ar1Stot:te· fOV' an uneg,uiv6ca1 

e)tpm~ait>n of ·tbe true coneept1on of a l.:ibct>nl education. 

tn the following quotations from his -Pol.tticsn · :(1) lt wU1 

be not.e<t that. emphn.aia .. is placed on the acqta1a1t1on of kno\v ... · 

ledge for its own sake .m'l.d not for :nn,;v ond.a beyond itt:;e1f'; . . 

· (1} i.~~tt.t gqll!J._~ "Arli tle "' tt · -.·1 ~. 1'i1-;. 



educati.on losea 1ts liberal chn~ncter when purwsued to~ 

:PGct1n1atw motives, or even f<of! promoting one*s personal 

prestige and standing amongst at;rangeli'S•· F~h~.bit!onism 

wo.s eonsid,ePed then, s.a now; a vulgar trait .• 

· •tt is, of course, obVi-ous th.~t ':1e shall have to 'tet1ch 

CUP children .such uaefut knowled,ge · as ie indiapenat!tble · 

for thmn= bu.t it is equally plain trta.t all useful l:nowledgo 

18 not suitS:bl·e tot" edue.ati·CUl• Therf.) 1a n dtst:inet5.on 

bet\ieon libeml Mti illi'bettal $1t'b3eeta, Mr.l it is c:leaz; 

that only such mowletlge as dorHl not make the learner ~cl4"1-

nica:1 should enter into eduoe.t1·on. By meoha.nienl subjee~a 

tve mus·t nn,deratand all arts and. ~tud.ioo th.ot r.wlte· tbe 'bodYt 

eou.l-1 011 !ntellee·t of· t~ce-men unae"icenblc tot! the use: · 

and exel'oiso .of gaodnesllt· That is why ''a .call such pw:~:nu;ts 

acs p~odu.ce an inferior *i!ortdition ot body mechan1cal1 anti 

all Tlt'ilr~earmtng ()C1)upations. 'J;'hey allow the ·tnma no 

leisure,. and. ·theN draa it down to ,a, .:tower level. There 

are some libeml arts, the scquisi t1on of t:~.1ch up to n 

certn111. point .is not unworthy of ~$-men; but which, if 

studied. \Vi th excessive devotion or mlnlltcnesa Bl'e open to 
' . 

·the chal'ge ot 'being 1njut"ious .1n tho mttnner dcscttibod.- Tha 

object witll wh1.ch \"1e e~'tas:c 1n :o:f:' stud.;; them. alao mal:en e. 

S~tlt differenee.J if it is tor our O'W'.n. sakes ·01' that Of 

our triendn, or to produce goodness, they are not illiberal, 

while t1 man engaging m the very same pursu1 ta to pJ.ease 

· s t.r-an,eera tiVould 1n mnny .eases be rega~cd ao f'oll.owing the 

occupatlon or a slave o!i .se~;f,u 



. ·ttwe oonoJ.ud&:t then• that thsve ie :aueb s. thittS as a 

en'b3~ct in which we must eduoate_ our sone, ·not beaausc it is 

n~c"Qssa!f>;y:t but ~eoa\U?e it £s tine. and worthy or t~"'"'mo.n ... 
ttfo l'5eek· ut1111tY ew~hsra 1s by no·nwsns the WSN' of 

trao•men w1 th Jl a.enae of. thetr otm. d1gn.1ty•'~ 

At t;)la · :aeo®ds.r;r l.avo:t· A7Viatotle ~st:vcsse.s ·the trai• 

n.tn,g of the ~emot.io,n.s by means or· ~atio. mu-ste, ru:td dt't""it'J8 .. ~. 

· Bts lti(llter t1 eauont:ton ·was a eiVi() t~1d.ning end d~ve.lolfllant 

or· .. ~.P..s~.iA~ ~Y a course in the ·Gmak mntbOl'Mtictal ec1en'tes1 

with the &c1d1tion of logic and the na·tul'al. sciences, Thet'a 

was also the ustutl -eoume in. ·ethtes, I>011t:tca nna metapb.vslca, 

If we mtey- combine the npecifio aspocta emphnsieeti 

_by these thx-~e ph11osophe~a_, ·ws may say \Vith Etrerett Desn 

'l!a~in) that aoc~tt1!·s' ci-1t1ee.l mteJ.1tgenee; Plat:o's nobility 

ot Sp!~tt, a;ntl A!'1·stotl~*s enntty (the t:1a.p_p;r tm':U)); WC::M· the 

throo essent1nle of a l1b~m1 e(1;ucat1on in the ~rie!enn Age 

or G~e6e,,- (·1) 



f{o 

Fo:r a pr-oper understanding of' the Roman cone.eption o.t a 
rtiberol education, we must pauso to consider the peculiar genius of the 
Roman people 1D contrast to that Qt the Greews. The Greek$ rated 
hts:hl7 attn:tnment in tu:"t, 11te~ature• science antt phUot:sophJ tor its 
~wn sake; they tound satisfaction 1b .a subjective et.at~e,, ll etnte of 

happiness. a lite ot contcmp1at1o.n, of aesthetic ,e~njoyn~ent, or intell.• 
ectual activity • The Greeks wero .attraotod to speculatlve philosophy; 
ethics aDd politics apeci.allN interested them. Tbef det.:tno4 tor all 

qes tb• moat worth3 alms ot .lite - aesthetic enjoyment., intellectual 
power, mor$1 person~lit)t :political freedOm• and .coein1 ,eltcellcnce •• 
~heee form the common elements ot our culture. In et'tikJ.ng contrast 
to the inner development of ttae ·Gzoeeke1 the RomM genius aver sought 
·to give concrete torm and structure to its thousht 1 it sought. $Om& fol'm 
of excellence or achievement -of :concrete• e•en of mtlt(lriel.t value to 
the soc1el group. fhe· ~om.ans turn1oho4 th~ mctma, thf) institutions 
OJ:' the mnc:hlnerH to~ realizing the cultu:r• ao ee11 ·annl.1se4 'bJ the 
Gre~ks; theJ showed their g~nius in ol·aborating the inetS.tut1ona1 
oJ>ge».ization ncc$0~ to· make effective the asplra~ion:s of other people, 
(1) • 'The Greek standard ot jU4Srzaent was the inteUoctuol or aesthetic 
one resulti.q from M nnalysls or ultimate eilns .Qrul values; the Roman 

etaruiar4 was pra.ct1.eal and utU:i.tariau, cJra;tm from n eonstd.era.tion of 
the serviceableness or a ·t.hing .:ln thoU- J.nstttuttonal lite. 

The Romaa. .ido:ii, ot oducatiofl :ls shown in their conce.ption 
ot tho rights an4 duties .of a .tree citiaen. Th<.t hoe-man received 
these rights by birth, tor by descent each Roman was Jl frc$-man; n citi~en 
and a memb~r ,of a. gens .( family ) • f.here were five clearlJ def!necl 

r.S.ghttu the patrta pc>testas ( right of father ovor his cld.ldl"en ) • 

manua ( the r.ight. of husband over wife ) t potesta.s dominies, ( the right 
ot master over slave h caper& ( right ot a free man over .another thJ"OttSh 



through contract or to.rte1ture) t an~ dominium ( right over property ) • 
. . 

~he point of importance i$ that every right .had its corresponding 

obligaltitu1s.. Hence the Roman •a highest conception ot lite was given 

U some form of. duty* ·ot .a life in terms of law. · It \'las essentially 
·t~ moral. ·view ot· life. · For the· performance ot these duties certe.itt· 
definite virtues wer$ ·demanded and..it was·the business ot eciucation 
to ·cultivate these Roman· virtues: piety., obedience to ·the -commands 

ot the g()ds and puents,,· mimlitless· ( constantia ) ,. chastity. prudence, 
tortitude't ·justice and earnestness, ( gravitas ) • Greek· liberill · 

'education was based on an· essentially aesthetic interpretation: of lifffj 

·the. Roman conception was· baaed on an essentially moral view • a vi,ew · · 
demanding the discharging of ~one•s ·obligations to the iruiividual and 

·to the state. · 

.. when We speak of a liberal .education amongst .the: Roamn$ ~ 
we shottld t~en.ite~p in mind that it waa 1n a sense. an education ·~t the 
Ufr.oe tna.tlff for some ~orm or .service to the State; it was expected of 
the ed~cated pe:rson that he would show this by concrete achievements" 
in the po~itieal',. administrative• judicial or military dep~tments or 
:the st~t~ or empire~ 

'l.his point .. l>rings us· to a brief consid~rat:ion ·of the 

·cl~ses in .Roman t;iOciet.y Vlhieh rece$.ved ·this liberal ed.ucation. Ther~ 

w,ere tour .soei.al classes ,._. the senators, the ·equestr.iens or knights, . 

the pl_eb~ans or the common peopl:e-, and., the slaves.. . The ruling caste 

was .the senatori-al class 1 from whieh the officers of state. and mUita.ry 

.lead.ers were chosen~ . They lYere not permitted to engage in commercial 
enterpri:se~ 'I'hese m¢n wer~ gener~iy. wealthy land-owners·, men o.f 

~ubstance who wer.e expeet~d to serve the state~ There wa£i no ent~1 . 

into this ·class _except by birth. Econbic independence fllld h~redit~ 
a.J'Y succession determined the rank of a senator. The s~cond class* 

the Wghtst also belonged to the privileged section o_f' the ·commurii.ty • 
Their numbers were fixed," but a c1ti2en could be raised to. this status 

. ' . . . ' ' 

by a .special favc:>ur of the emperor or ruling heacl. They were also 



also invariably men. of wealth but were permitted to engage ,in commercial 
'• • '• • 1 ' ,. ,1 ', • , , , •, 

activities. . While the s~nators ge~rally engaged in politic.al activit-
~. ' ' ~ . 

ies,. the knights usually practi~ed law as advo.cat·es and. jurisconsults" . ' 

There wa,s no sharp division betwee.n these two groups socially1 and:thetr 
~ . .... 

~~erests 1n education were common. They were together _known as the 
' , ' , no •. 

pa~ricians in. contradJ,.st~(}.tion ~o the third class .... _the plebians or 
the mass ~r,ee eit:f..Q$ettth . , As .a m~ttel:' ot ·tact the plebians w.ere not-

. ,. ' . . ·, . 
admitted to the f'ttll privUeges of the Roman civil law unt:U the fourth 

. . . . 1 . . . . • ~ • '. • . ' . • ' ~· • . • \ ~ ' ) 

century B"c. .• tJnd.er ~he. Empire ci~izenship was awarded fairly generously 
.•. ' ' • 1 ~ . • "i;,. • 

to . the conquered pe.opl,es • The sla~e clat'Ss 1 amongst who111 . there were 

~01110 le~~d and . cultured Greeks., . formed a _large proportion Qf Roman 
. ' . ~ . 

soci~ty ~ . ~hey .were often set tre~ and w~re designated. ·~r~~ed•UIE!il'f ~, 

but th~y \V&re not "f;ree_RQmatl citizenstf who could claim the .protection 
of' the civil law.. The privilege ,of coming under the civil law iS 

signiticemt to us it gave direction to *he edueat~on of the period.· 
C~vUlaw .studies became an important occupation ot the young.patrician 
who hoped to become an advocate or praetof. EYen the plebian could 

:aspil"e to ·a magistracy ( judex ) • 
~ ' -

WhUe the highe~ c:i.~il and military posts were open to the 
' . 

members :.()f all ·classes, except the freed•sla.ves and slaves, yet they 
were .not open to ~1 classes as sach. Exceptional. individuals coul Q. 

attain the highest public honours by sheer merit. The upper classes · 
received' an education which -fitt.ed them ror posts in the government - '· 

service • - '· 'The pra-ctice of law became inseparable from. a public ·career. 
In tact the judicial f'unction.s ot the senate with ·respect ·to ·ottenees 
by· public otticitdt:; made it imper.ative tor the senators to· stud~ .law.; 

An indiv,'$:du.a:l senator was often celled upon to serve aS counsel when 

~Stich eases were heard in the senate. Further,· the adm:Ulistration of 
the empl.r,e was based on judicial ·precedent and the success of a civil 
ottice ~epended ,on possessing a lawyer's attitude" an,d training. In· 

order to gain' personal honour and fame the senators often pleaded in-
. . . 

the civil cases brousht before the magistr·ate' s court. DUring the 
earlier period of the Republic they d.id not charge 'fees as this W'Gtild 

have been beneath the 4ignity of a senator. To be an eloquent speaker 



speaker was to. gain gener,al est·~~m and was a source of prof.it to the 

· advocates of the equestrian elass; no pursuit gave larger passibili;ties 

,of exeroi$e ot eloquen.Qe tban pleading in the courts* .. The. educt:Ltio~ 
O.f the Upper. classes WMtthereforet centred. around the e~dy Of law 

,ana. exercise in effe~tive public speald.ngj> Eloquence v:as useful not 
only to the· politician and l:awyer but also to the military leader. 
Culture in Roman t:Lmes,c~e to be.ide;lltified with eloquence. or oratory. 

' . 
The place o.t oratory in Roman life must be olearly grasped 

~. 1 . 

to ·unaerst~d the ·e~phasie ,and att·e.ntion given to it by Rom.an educatio.n•. 
ists. · Besides the demands made 'Oil ~t .tn the assembly and . .law courts,. 

there were many ·occasions in Roman lite - banquets and tuneral.s an4 

f'estive .. gatherings ....... tWhich demanded a gracit>ttsly and ·e~feotivel;y . 

made o.ra.tion or speech. .(1) • While it is tru'e that eloquence and .. 
' 

law formed the &ssential elements ot the education worthy :of the free 
man• it must be emphasised ,such education was the privilege ot .a f.e:w. · 
Tbe plebians had .neither the ability to pay for it nor unfettered 
opportunity to use it. When, theref4r.e.1 me describe the liberal edueat• 

ion .in Roman times t a. further qualification has to be made= that it was 

·an e(lucai?ion ~ot f'or aU. free men but for the priv.ileged classes, :i .• e. 

the seJ:lators and eque~tri~, who ho.pe4 to take part :Ln t~e politi·cal 

lite ot the st,ate:; and who aspired t~ high honours of office~ 

The history of Roman education ·.falls- into .four period$':• 

(.a.) entirely Roman, tree from all foreign .ini'l\~nee. From the 

. beginning to 250 B.C. 

(b) .P~riod of Helleri1:!;~; influence; 250 .... 100 B.c. 
(c) . the Graeeo ... Rom.an period! 100 B.c .... 100 A.D. 

(d) period of decadence during the Empire • 

. in the first period education wru; ·severely practical an ,d 

based on the mos ~aiorum. There was no trace of a liberal concept 

at ell. During the sec_ond peri&~ Greece and its colonies came under 
the sway'ot Rome• Vlhich bad e:Jttended lts ·power over ill Italy. This 
period 1s significant to us beca~se Roman culture is 'gradually·Rellenised, 

1• Re:tsner,:t.:H. ;Historict':ll Foundations of Modern Education: p.152• 



and as a result there becomes avaUable the materiel ot a liberal 

e4ucation,. At first the material is patently Greek ·"'!-" mere transla ... 
t19ns.ot. Greek literatul'e into Latin; towards: the·end.ot the· period, 
leading well into the next period, we bave a blending of the two cul­
~ures and a distinqtly Boman literature ~ows • some ot tho more 

~mpol'tant' persons who stimulated literary act~vity.in Rome.artJ Livius 

Ali~onieuso the translator of the nodysseyn into Latin;,crat~s of 
Mailos• grainme.rian and. lecturer on literary .subjects (incidentally he 

~ti~ks . the period . ot · the intr~duct~on ~t the · t:t~st Greek. language 

te.acher • t.h.e gramma.tlcus); Carneades,. Cx-itolaus and Diogenes who lee• 

tured ·on philosophy. Schools ot Greek rhetoric were first established, 

and as .Latin, literature. grew schools ot Latin: rheto:i-ic were founded . ., 

· "All this .intex:est··in Greek literature ·is itttportant because 

·the Rotnan$ by tha.t time ha(l.aocepted general literar:t culture as the 
ne~·essary 'preliminary to practier4 training.. By the mid.dle of' the. 

· · second. century B.C. the Hellenistic idea:t of a culture based on a study 

ot lite.rature:t rhetor.ic. and ph~losophy was aeoepted in Rome.· But the 
' . ' . . . 

Gree'k idea ot a liberal education. eonsis.ting in the harmonious develop ... 

tnent of. bo~- and !!lind was- not tully accepted .. (l). FQr 1nstance 1. • 

·Gre~k gymnasti·cs were. disliked,. (lancing e.nd music were grE;~.dua.Uy 

. intro.duceci. but only tor amusement. Even. philosophy was regarded with 

. suspieiotJ. unless it was <:losely linked with actual, everyday conduct, 

i.ee. a theoretic interest .in metaphysical Eip$eulations was not e.pproveu 
' ~ . . 

of by the Romans, They readily accepted the school ot the rhetors 

. 'because of' the practical nature of ·the .studies • They -concurred with 

the teaeh~ngs of 'Isocrates that " nothing helps. so :much toVIards the 
·practice of. virtue as the study o£ political wisdom and eloquenee".(Z) • 

· Finally; the agencies .. of.· secondary and .higher education were rapidly 

.absorbed .. and adapted from the Hellenic to Roman conditions: the litter ... 

a:torwas the·means.ot imparting elementary education in which practically 

all· ·th'e tree ei.tizens ~d even slaves pat>ticipated; liberal education 

1. G\'cy'nn;;Aubrey.:Roman Education fi'Orn Cicero to QUlntiliant p .• lS •. 
z. n · .ibid.. : pa46. 



education PfOper was impartec;l in the school ot the grammaticus (equival• 
e~nt. to the secondary school) • and the finishing touehEl:s were give~ by .. 

. the school ot the rhetors. 

· . Bet ore we e~amine tile. highest conceptions of a liberal ... 

eduee:tion as propounded by .lead:tng Romans l.ike~Cicero and Qu:i.ntUtan, 
let. u.s note the education gi 'V'en in the school of the gramrnaticus, and 

.of t~e rhetor. · The teaching of the grammatici is very:. important to our 

discussion, because the broad basts. of a liberal education is laid in 
. their schools~ When Cicero, Seneca and. Quintilian .speak of' the . 

.'~1nstitutio'' (the instructlon) of the ,young .patrician they have in .min~. 

the ·.school .. of the gr.ammatici ( the school. ot .literature ) .. The instruc--. . . . 

t:Lon given here aim~.d ~t the art ot Gpe~ing correctly and .at the .inter­

pretation of the poetst but the,art of'~peaking involved also correct . . . . . .. . ~ . . 

WJ>iting• and interpretation 'depended upon correct reading and criti.eism 

ot authors,. . 'The ·range of reading was to .include not only the poets,. 

but every kind. of. writert for subject matter and vocabulary. Rome was 

a bilingual country• so fae113:Y _in both ·Greek and Latin were required 
• I . • • 

of the young patrician.. The following quotation from Quint:Uien, 

given at l.ength, sbould.give an idea ot.the scope. and nature of. the 
' 

curriculum considereci rtecess~y tor a broad. basi$ • on wh.ich alone the 

instruction of_ the school of. oratory may· proceed: 

n·:Nor can. such training be regarded as compl,.ete if it stop;~~ short 
, ot music ;for the teacher .of literatute has to speak .of metre . 
and rhythm: nor again if' he be ignorant of astronomy., can he 
understand' the poets; fo.r they,, to mention no further points, 
freque~tl;y give their indications of time by re.ference to the 
.rising and. setting of the stars. Ignorance of philo.soph;y is . 
an equal drawback; since there a:r~ numerous passages in almost 
every poem based on the most intricate questions of .natural 1 •· 

philosophY,, wh:Ue :among the Greeks we have im.pedOcles and .arnot'lg 
ottr own poets Vat'ro ancl Lucretius .t all of ·whom have expounded 
their philoaophtes in verse • .No smal.llpower s o·f "loquence ai:so .. 
are required to ettable the' teacher to speak appropriately and .. 
fluently· on the various points which have just· been mentioned. :.;, · 

·For· 'this reason, those who cri.t:icise the art: o.f' teaching lit~r~~U.re 
as trivial and lacldng in substance put themselves out of court. 
tthless the foundations or oratory are well and truly ~aid by 
the teaching of literature1 the superstructure wUlco1lapse. 

..• . . 



The study rot literature is a necessity for boys and the delight 
of' old age,, the sweet companion ot our privacy and the sole branch 
ot study whic~ has more sol:i.d substance than display. u (1) • 

The, higher education in oratory was really supplementary .. 

' · to the ·peculiar Roman institu-tion ot tirocinium fort and tirocinium 

mil$.tiae·( education by apprenticeship in the. forum and the army)•: 
wherein the youngman is taken through all the various stages of office -­
f~om the lowest to the highest. l:t was an education .of lif.e for llfe. 

Cicero 1 v.:no lived dUring the Republic whe~ freedom of poli• 

tical e.xpression was tinhamp~red• expresses the Graeco-Roman ideal· of · ~. 

culture .. · It was not based on the mos maio~utn which stressed the force 
< < 

ot famU~ tradition, nor w.as i.t' the pa·edeia of the GreekS which stress• 

ed inS'truetion .in the art of civilisation, but it was based on what · .. 
• < 

he calls " humanitasn. This word 1nclu4es culture, sympathy-· and :. · 
. ' '. ·. . '·~ ~ . _. ./~1-~~~-··- f· '· > . tit-~. . ' . . ' . . ' . 

human ldniline~sf·~t~:;~,' . · ~?lf/ a wide and deep .knowledge and ·experience.;· 

•• ltumanitas' u .introdueed into the Roman ideal or culture a note lack• 
:i.ng in the more intellectual ·Greek ideall human dignity and human 

sympathy. In Cicero's use, it meant the .intellectual and moral 

· · refinement -of .an educated man, in ·which the notion .of human kindliness 
is ever ·present 6 · ( ·tp . This broad ·ideal is well-expressed by the 

<:Latin poet when he says,; 

. tt Homo .sum; humani nil a me alienum puto • n 

C.i.cero•.s ideas of a liberal education are <expressed 1n 

his U])e Oratore'" ~ ''Bru tusn 1 uorator" J and the lost "Iiort·ensius". 

~--· 

He supplemented the npuerlis institu:tio'' or the grammaticus by a system 

o:f higher ·studies wbich he calls ''polltior humani.tas'' ttnd which is ·. 

aki.U to the .Athenian ttenkyklios paedeia'' ( a term synQnymous with · · 

·liberal education ) • In: his liberal. eurri,culum he aimed at producing · 

the ideal ox-ator. i.e. the fldoctus o.rertor0 • It is in the production 
of' this udoctus oratorH that we obtain an insight into the highest 

conception of Roman liberal ~education., . 
< < 

l.Reisner·1E.-H. t ibid.• +·':~~intilian1 Institutio Oratoria• Bk.l ~ p.l54. 
2.Gwynn1Aubrey : ibid.. : p .;58 .• 



.Cicero· says, '' .In my opinion no one can hope to be an 

orator in t~e true sense of the word unless he has acquired knowledge 
. . . .. , 

of all the sciences and all. the great problems of life .,tt {1)., Rhetor.ic 

is the least important .subject in his "politior hume.nitas". •. He goes 

on to .say in his "De Oratore11 that since an ·or.ator must· t:>e ready to 

$peak with knowledge and persuasive power on every subjeet 1 th~;r.e.foret 

he shoUld be instructed in rhetoric, ethics, psychology, history,, 

ju-risprudence, military and naval science, medicine'*. and the sciences .. 

. such as geography and astronomy • He lays special. emphasis on history 

( which tn Roman times was but incidental 
. . ' . . . instruction in the. teaching 

. ·,,' 

ot literatur~ ) t jurisp~udence and phUosophy. . Note the signifi<;ant 
~~issio~_of music an~· poetry and mathematics; tur~er~ he does. not 
request specialization in any one subject; he requires only such 

' . . . ~ . . . ' 

,general principles as would be o£. us~ for application .later. The 

terms 0philoeopher'~ or "orator" do not adequately, express his idealf 

uhumanitaen :is the only word which tully expressef3.thist and .it .is 

essential to all great or.atory and to all. proper civic virtues. He 
I ' • . ' • ' ' 

himself sums up this social and. ethical ideal in the words • 
' .. . ...... . ' ... 

••T• be a man ,in all that is human;. and. to be human in one.'s. 
:relatian with all othe'r men•" (2)~ 

Varro who \'~as .a contemporary o.t Cicero gives a. list o.f 

nine subjects as fQrming the basis of .a liberal education·~ grammar 

·(or literature; both Latin and Greelt).;'dialectie "(logic) .• rhetoric, 

arithmetici geom~try 1 astronomy, musiet medicine,, and architecture. 

enumerates:::. literatut>et music, geometry, arithmetic, and astronomy'";.:. 

He omits rhe.toric and philo'sophy. · Seneca •· tells us that Posidoniu:s 

had classified.. th.e "ax•tesfl' under :four heads: 
(.a) • :those which· teach virtue,J . 
(b) .. the ''eltkyklioi" or nl:t.ber.ales" 1 

'(e) :the frivolousl dancing.sitig:.t.ng. painting. sculptu:re. 
(d} the manual arts: not worthy pursuits tor .free men. (,). 

1. Gwynni Aubrey: ibid. 
z. " tt .2 ibid. 
j; " · , u : ibid • 

& p.lOO. 
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~his programme seems to have been well-established by t~e second century 
n.c. 

Vitruvius, who lived 1n the decadent period ot :the Empire• 
I ' • ' 

writing fo.r architects, lists the _sub_jects in his Aenkyklios disciplina" 

as i litert:~.ture1 drawing., geomet~Yt .optic$, arithmetlc, history, 

philosophy., music, . medicine • ;law and astrono~y~.. Be omits rhetor.ie • 

He ·c~msiders ::;(purely profeseio~al training as Uliberal. 
· . . .. ' . • '· , ., • ' · •, .ft.c :. ' ' ' 

GUen, ~iting .in the second century A.D.~\;·f'or doctors . 
gives. us: medicine; t-h~torie.1 ~usi.Ct · geometry• arithmetlc1 log~c, 
a$tronOJl11·• literatu;re; .and laW'• with .sculpture $lld drawing ~s optional· ... ... ' ·. ' ' . ' . 

'subject~~ .. But Seneca expressl:y. excludes .sculpture: and "drawing.. Cicero 

considers .arch~tecturet medi,(dne, and :schoQl.,..mastery as illiberal, but 
~anks. them highe~ than coo·~lh dancing, ~hop-keeping, .. an_d manual 

'labour.'· It .is iJlteresting to .note that Cicero .eonsideJ:"s a~~icultuJ..e 
as a· stu(ly t'IOrtriy of a -'free man. 

Quintilian., .strabo ,, and Plutarch endorse the Greek 
·"enkyklios paedeia1• ( the ordinary curriculum of eduQation. ) of 

Aristotle. ~he Grecl:an programme .consisted ot the_ t~aching given by 

the gr.ammatist.es·, the musicos, the, paid.otrihes 1 the .. grammaticos4 and 
.. . . ' 

the. mathematice.. The Roman pr()gramm$ combined these st.udies 1n the 

· woJ>k o,f the three schools. of :the. lltteratorr• the gramrnatieus and the 

rhetor;.to this was added an education .in.dialeetic, rhetoric, and 
... . 

pol.itical ;theory .. · 

if.owever:i· from alli these varied opinions of a. liberal :~j; 

~~.ua~~..., vre tind that the following •· at J.ea:st 1 are common to aU 
· i-toegU.1e:r curriculum w~th clearly defined parts had not yet 

been· established; these are 2, .·l-iterature ( Greek and .Latin ) ·• rhetoric t 
·d.iaJ.ectic (+,ogic),. arithmetic,, geometry• a;stronomy .and music• 'There 
. baa been ·very .little changtr f'roru the Greek second!U'y and· higher 

.· curricula• ·· fhe main dl.fferezH~e in the conception lies .in the Roman 

· conception of all thes;e e;tudies being but a pt'iJ>aration . for oratory. 
·The .ideal. orato~ to the Romahs was a more inclusive term than the Pl . . 
Platentc "phUosopher~' , The Roman orator possessed the broad ·education 



educati.on Qf the Greelt philosopher, and the additional accomplishment . . ' . ' . - . . . . 

o~ ~rator;yr; b7 means of whic~ he is a greater for.ce for good in the 

state. 

S1,nce thl;s conception is .no where more clearly expressed 
than ill ~intUian, who c~mes at the. ~lose ot the Augustan .period, we .. 

f ' • ., ! ' •' ' ' • ~ ~ • ,• : I j ~ 

shall conclude tl\is sectioil with a brief reference to his vie\1s .of a. 
. . . ., r •r . ,. . . • : \ 

.lib~r;al.f,Hi~cation. · Quintilia.n•s fame in .Rome commences from 65 A •. D .•. 

· un<ter ·t.h~ EmP~l"or · Galba,. His famous book on the liberal ~education 

Of an orator ~s· the " Institutio · ora to ria"~ This eddoation had a· 
du~U ob"~ct!~~~ •.. ·. 

, . , .. \1 . ',Yi:~J 

·',. ' 

· · (il)' ~technique of speald.ng or "·skill b. oratory.. and 

. (b) ~ a knOWledge tit all the. elements of a liberal CUlture to add 
. to the perfection of .his art, the scope or his" information.·. 

·the .maturity Qf his judgment and the elevation .of. his moral 

' . purpo~e. 

He expects· the foundation·or a liberal culture to be laid. 

in the school ot the g'rixmmat•ian~ .An ~ar:l.ier quotation indicates 

what· he expected of the grammarian. : :#,ilke, Cj.cero, he hopes this 

~iheral. "education would produce a sood man; virtue is to be perfected 
by .instruction in the liberal' arts.· Morn .character and a liberal . . 

programme:oi: studies.at'e to be the pre-requisites for training .in 
.oratory. . Re. sets out. the qualitie$· of. hi~· ideal orator thus:. 

11 ~he. man who can reall¥. play his part aa· a citizen and. is 
capa'bl.e of tneeting·the.demands·ttf both public and private 
business, the man who ean guide a state by his ,counsels., give 
it a firm· basis by his legislati<m and purge .:t ts vices by · 
his, decisions as a. judge.1 is assuredly no: other.· than the orator 

· · of out' quest ,. •• u.. to have genuine title to the name of 
philosopher ••••• · ~ ~ ··.he mu·st also be a thorough ma.Ster of the· · 

. science and art of speaking, to an extent that perhaps. no 
orator. has yet atta.ine~,!!,. (1). 

: I .. ater on in his book he writes t 

" No..:one will ·achieve sufficient skill ~~~ .in speaking,. unless 
he makes a.. thorough study or all the w6rkings of nature and 
forms his character on the precepts of philosophy and the 
dictates .of reason,. n . (.2). 

l..- Reisner,E.H.: ibid, •. : Quintilian .... ibid.· ... Preface ; p.l6l. 
2 • n ; u . : u '"' BooK: 12 : · p .166 • 



And again: 
' "The lite .of an orator must be .wedded to the knowledge of 'things 

human and ·divine." (l) , • . . 
Al.l .this is reminiscent of Cicero both 1n its insistence 

' ..... 

on .mor.al v:i.rtu.es tmd almost encyclopaedic knowledge.. . QwintUia.n 
. ' ' ' ' . ' '. ' . . ' ~ ' ' 

adopts ,the var.i.ous sub,jects o.r the Greek "enky):tli()s paedeia••,· not .. 
! I ' ' • ' . ' . ~ 

omitU.cg music• gylnnast.ic and mathematics as was commpn to. the Romah 
'l _I ' '• • ' ' •' '' -' ' ' '"' 'r 

educationists • He i~cl~.ided gymnastics tor correcting awkwtU"4: ~d. 

ungainly po~t~re in . the o_rato_r:; an_d ·$eornet~y tor the m~ntal tr~ing 
it gives.. The perfect orator was., of'cours~, eX;pected to be. bilingualt 

' ' •·. . 
ignorance c.£ Greek would hve been a eerious defect .in his liberal:· . ; ' . ' 

education... An important differ:enee between. Cicero '.s ·; "politior. 
" ' ' . . ' . . . . . ·, . ' 

humanitas" and Quintili·an's suppl-ementary studies • .-is ·that the .latter . ' . ' ., •' .. 

stresses tho rcommand ot voeabular,l for .et.feetive oratory, . wherea~ t;he 

former emphasises .• all these later st~dies .. for the ab~ndance of id~a~ 
. . . . . 

( copia rerum) which they yield, So Quintili.an 's higher studies 

really be.comes ·a literary activit;h a continuation ·or- the work of the .. 
' . . . ' . 

grammaticus .• · Though there is an' apparent simUarity in their ideas, 
yet Quint.Uiah did. not borrow his ideal of the '•vir bonus d~~endi . peritus" 

f'rom· "Ci:eero t s 'ndoetu~ orator'1.f Gwynn thinkti that Seneca's influence 

is .greater in _the "institutio Orato'riau than the author acknowledges. 

During the closing years of the Empire, owing to :the loss 

of political freedom, there was a drop in the Roman tr.aditions ot 
citizenshiPt and new st~dards of education came to be established .. 
. Public oratory as the ena of a liberal education eeased to be a main 

.t'aetor in Roman political .lite,. 'The ideal of the '*doctus ora torn had 

lost half of .its meaning •. The forum was no long.er the centre of 
' 

Roman life.• 

The new ,elements \vhich g.ailied recognition in Roman society 

did not f.i:nd. the 11politior humanitast' a prae:tieable ideal. The r.ise 

or a professional. .elass made oratory a profession; eloqu·enee .was· no 
more an ·end in itself but an instr\lment of trade~. Therefore t. the 

e'l:ement ·of l?hetor.ic in the programme of studies came to be elevated 



elevated. above the otlter $ubjeets; and public speaking became a 
mere intellectual pursuit· ond an enibition of artU.icial declamation., 
;J;n brief, the whole .concept ,of a .liberal education,. with eloquene~ as 
the highest refle.ction ot G.:r,>aeeo_;Roman culture·, had· .degenerated ·to 
mere verbalism and cheap rhetorice~ exposition • By losing the ideal . 

of tru~. oratory. 'the liberal arts lost not only their vitality and unity. 

but aleo. theirdiberal character. ·This period of Roman decadence seems 

. to I parallel th.e dtcadence that. had set in Athenian. education .t When ' 

rhetoric wa£! once learnt for vet-bal. victory· over ar~val b viihlation 
ot an mo:ral .p:rincip~es •. 

. ' 



Ollr studies of the · G·l?eek and Roman 1d.,ea.ls o:f' a llberaal. 

education have 1nd1cs.ted. the educational conceptions ot 

clnsaical antiquity. Though the final overthrow of the 

Roman Emp.irc had. not been accomplished. till 476 .A,D.-neB~lu 

tive een,t11r.ies aftet' the ·commencement o:r the Cht'ietian eM•o. 

no reference hacl been made to the 1l'tfluence ot Clltti.et1an1ty 

on the aims and ideals of educa.tirm, DUring these f.1ve 

centut>.ies the declining Roman ei?ilisation and tho steadily 

grcowing Chr1at1nn cultuX'e existed side by Gid.e. There was 

no bx-eak .. bet\'7een the h'll.nlanism ot the rnidcUe ages .and. the 

ancient,, or even. the post-Rena.issanee humanism. The educa-

tional institutions of the middle ages were the d1reet otf~ 

spring or t.he edueatio.nttl institutions of Greece and. Rome,. 

Ye·t 'thf1tl"e waa a distinctly new objeo.tive in eduaa:t1on intro­

duced by the Oht'i:stian V!FJY ·of life, that ntt1rks it ·off from 

the pagan oul tural id.eals <>f Gl"~eeae and Rome. 

ln this chapter it is proposed to study not only the 

period from J.t50 A.:o.--•1450 A.,D,,, which io generally ,acceP-

ted and designated as the f.i'i.Qdlc Ages. but also tho Chf#iat1an 

centuries befo!'e the fall of' Rome. The latter pel'iod 1a the 

period of: fusion. between G:!f'aecO""'!!oman and Christian aoncop't.iona 



' 

of life, and as euoh, forms the bania of the medieval . 
conception ot a libe.J:tal e(lucation. 

The most pot~nt tectox- in moulding the cultural 

. activities and.,, in pa.x-t:tculallt education during these can• 

~turies, was Christianity Md the ox-ganised Ohttistian Church-. 

The :religion of Jesuo had. 'been a simple, d.irecrt, J:~elig;1ou.e• 

It operated on lines o£ faith and emotion 

ttatlle:r than on lines of in.tallect. J.tovrever, a.a tlw Church 

d·Sveloped. it took on trery definitely an intellectual content, 

rutd. :i:t is just th:ie intellectual fae.tot.J which·: has been rea­

ponaible for the close union of religion a:n.d higher education . 

. 1n the subsequent history of Western e(!u.oation. · A:n element 

ot Greek metaphysics was in.trodueed. into the religion of 

Jesuo c.\u:r.ing the · th:ree cen.tu.ries after His d.enth. The central 

points o;r Christian dootx-ine were adapted to 1 and interp:'eted. 

in terms of the prevail.ing .:intellectual :taah1on, In opfier 

to plfesene itself against the various Hellenia'tic imd Ol'ien• 

.ta.l J?oligion~· cl$im1ng the attention. of the people, the 

Chux•ch had to come to e.n agreement upon some of' the f.oimu1ne1 . \ -

19h1eh. had the sa:nction of the Church author.1ties. ~he year 

.. 325 A·~D., (Council o:f N.ieea) mat:ke the concl11sion. of doctrinal 

developnent and the tt>1ll1llph of orgnn1aing and adm1nitrtttative 

This nchi.evement., however, led to a deolin~ ot 1ntoi-

Fo~ 700 years ot classical antiquity 

t.hei'G was no compulsion upon the incU:v:tdual as to what he shoould 



believe. That whiQh charaterised the Greek and Romat1 
i 

intellectual lite was the freedom of the 1nd1V1·dual to 

enquitte 1 to investigate and to eXpx-eas his .bel1ef:e.,. But 

.t~om 325 AtD• on rn.en ware pe.raecutea fo;;t the divergence of 

the5.r belief's from the accepted ennon irroapect'i:ve of the 

propriety,, .even holiness, of their conductli on. the decline 

of the Reman Empire and during the subsequent pel?iod or· ba:r­

bar1M :1nvns1ons, the. Church came to dominate the religious, 

tlle intellectual, nnd to a. la.:ttge extent the political l.if'e 

of E"ll~ope f'o:c' over 1000 years~ It derived -:its strength and. 

unity from a set of intellectual fomru.lac, whleh it was deter­

m1.ned, and bound at all coat's to maintain. The history 

of the ChUPo.h. became an integral part of the guneral history 

o~ the t.:trnes; and all eduoatlon, in a real sense, became 

Christian ecluootion, 

·The Christian outlook, fu.rthett, changed the ob3ect1ve 

of education, unt.il. ·the f'i.fth centuey, the Graeeo-Rornan 

object was to fit a man to be n good citizen and a sueceeetul. 

man of the \Yorld~ This a.:tm· did not ra .... nppear tlll 1450 A. D. 

'The aim of Christian eauaation was the moztal l'Sgenel'at1ono 

of aociety; u.1timate,ly, it Mr,J;#OWed: dov.r.n to the saving 

of one 1 s own !s ou.l ... 

'Tlte aim was no longer to be a good ci ti!'ten or Stlecesstul. 

:man in .tllis l:f.:f>et bttt to be a good Ohrint:ian, e.n't to attain 

a place. in. the wo:rlcl to come. In short the Ghl'1et1sn Church · 

aubst:£/tutea religioua devotion f.or pat:r1ot1sm and. civ.ic 

reaponai'bil!ty, and the saving of one 1s own soul for the 



promotion of the interest a of society. . Th:ta view ia .lnhe:..~t 

·in th~ ••mot·tlea. Ch:ristian~.ty of sto.1c, Platonic and din').~tr~ia 

oompoaition". (1) It w~s a ;philosophy which l)l'opound.ed. 

"the essential on.eness nnd. pe:rrootion of God; the emanation 

· of the universe from Him~ the J;>arti<J:ipation of mank!nd.. in 

th.e noture of God .. while at the .same ·time being bound in the 

mesh of maiel'it'll a.ubatanoe and fleshly desires; and the way 
' . ' . . . ' . . 

· up again to God th~ough the euppress~on of the materlal element 

that estranges mun from the realm of blessedness and peace. (2) 

so tho h1gb.est Oh~1at1an life -came to be n life o:r self.., 
. . ' . . . . 

denial and Ol)nt~mplation; one .in which love,· e·nrthly goods, 

·social poait.ion and all the thil'lSS of the world were eschewed, . ' 

.sines t.hey wet:Ne a h:lnd.f!ano:e to the full exercise of the 

spir1ttto.l .nature Of matt• I·t ta· to this O.G¢etic. tendency 

· that we tnve the ~iso. or Ohr.iatian moritu;tie education. 
. . . 

. "Religion lost ita :previous Jjel&tionsh1p to aesthetic culture 

:and. to literature, philosophy and its innate conneotion. with 

the l):toaat1cal lifG thOUt'hg ethiea,. FOr ·many centuries 

··education took upon ,1tself a mo!"a.l end. religious cha~acter 

to the neglect of the aesthetic and· intellectual phases ec 
. . . 

· · esoential to the education ot the e1aas1cal tvo:rldi n {3) · 

(1) Monroe, Paul• ~extbtuJk~t . ~ · p .• 241 

·(2) Reisner.. opus. ·citt :r.h.: 115 



we he.ve seen that the fight tor selt-p:r<eaePvation 

agnj.nst' the ba~az-ie.n hcl;ldea and. tt1V'al :religions· of the East 

lod to ~ narrow formulation ot Ohriatin."'l doet11iliee and ati 
• , . I . 

author-itsritm manner of dealing with divergence (;)t' vief~S·~ · 

1L'his naturally .limited the eU.vr1cu.lum of (;)duea.tion.· . vie have 
• • I ' 

··• . . \ '.. . ' . 
also s~e-n :now the othGIW'\"lor-ldly ob,3ect1tre of ed.ueat1on tended 

to fUrther narrow intel:toctunl studies• There ia one other 

facto~: which influenced the X>equil'em.ents of a liberal education. 

The ChuPch became the on.ly large-pattem. system of ndministl:n• 

t1on whioh '?las able to maintain a. continuous existence 1n 
' 

Europe; besides exereioing authority over mutters accle .... 

eiaetie it even beeame nn inct:t tution of .law and ju.st1ce 

. within certain limits~ ~he neeeeei ties or adm1n1stt~a.t1on 

·08.lled for educated msn: 
(1} to keep th~ t'ec:ords of appointments, receipts~ and 

disburse.rnents, · a11d judgments t.~nderod. in elturch. eourtr 

(2} to cart~y on eo:rttespondenca Wi'th ·Cb:ttFch off!eia:1s; 

·. {3) the eX\iensive jud.i·eial :funet.ion cnlled for a 
knowledge of precedent tm.d. or rulee ofprocedu.re; 

(4) religion itself l:t.ved on the ability to ~ead the 
Bible and tl1e forma of' wo~sh1p; the sacred lit~ 
rature and bod$ of ritual were too e.xtena!ve toJ.S 
vel!ba.1 transmission~ .rtenoe even the parish priest 
had to lea.m to read in o·rder to cax-r+.; out his 
eveey•d.a3 duties,., ( 1 ) 

Thus .in all \mys ·t;he Chl1r'ch came ·to have .a monopoly ot l~a:r­

ning1 aa.:Pec:tal.ly amongst the members of the ele:rgy~ AS the 

pno tlominaf:~ing inst;Ltution of th.~ hf:iddie agos it gave ditta'Otiol'l 

(1) Reisner, opus cit. Pt241• 



cha:racte~ of the nge was tho monk, the mendicant friar1 who 

spoke of things di'V'ins .and other-worldJ.;v; the perfect att:l.• 

tude of. the Christirm waa one of rGverantial belief, of faith 

and unquestioning obedience. \"/hat a fo.r:..cpy this is fvom 
. . . . 

the critical ph1losrJphc:r-1d.ng of ·Plnflo snd the active 

"doctus ottator" or Cicero:. The needs or the times had. 

shi.ftcd the emphasis· trom a etu.dy of philosophy-. (cU.nleetie) 

and oratocy to theology. 

of Christian theology is not the equiv.alent o£ studying ·the 

pristine teachings of Jeaus. Theology- is the doctrinal 

adu.mbrntions of thn chu~ch to:thers on the simple l"eligion oi' 

~eSUGw· 

Pot" sueh a preoccupation with. the know;tn.g :raaulty . . . 

rned.ieval aociety devel .. npcd privileged classes with the ne­

cess~l;1y leisure. · The hiei:*arc~r .of the Ch11roh consisting of 

the Pope* the at-ehbishops,· bishops.ancl prea'bytera down. to the 

· readers and h janitors, formed n considerable portion ot the 

· priv.ilegeti,., They were exempted trom. te.:xr.ition, m11itattV 

tterviee, and later ill the histoey of the Chuveh, even from the 

;iurisdtct,ion of the nomal secular courts., As a r-u.le only 

· ·'tho so ente:r.:tng ·:tnto the service ,of the Church obtained anv 
Besides. the clerics there trcre the b nob1• 

lity belonging to the hie.rarohy of ·t~hc. feudal system,. The. 

nobi.l:tty vrore the. militar-w.en t>rho enjoye.d. the uee of the ltmd 

and \'!ere aupportea. by it in ret.um.. for militncy· servie~. 

The serfs and villei..tlS who did the wot'k were social nobodies 

· nna. fonned the th1.rd. class or met11eval society., 



to educational conceptions. Tlle medieval .con.ce;ption. of 

a l1bottal educatio~ can only b.e untlerstood b3' re.fe:rence to 

the .a..oriU.nant urge of the ;pcn•iod-religj.on.; ·and, even more t 

by vetel"ance to the nGeds and I'equirements of organised 

Christianity-... the Catholic Ohul:'chf; 

. . 

education were ita·aasociation with le:iwre and ita exQlusive 

connection with the faoult;v o-t ttnowing. Only a leisure 

class can devote .itself to the cru.ltivation of! mind fol'the 

sake o£ the mind. Aristotle ~mphaaiaed tho exeroise of the 
.. , 

mowing t'acul ty for its oWn. aa:ke, · f'ol" pure knOwing was· con­

cerned ·only w:S:t.h the ratiorial relationns of. .immate~1al f'orms 

or practice sprang f:ront ·'the appetites 1 which are bodily, 

an.d are duG to man's share in the animal and not the tl1:Vine 

nature. . Therefore the highest pursuit became theoreticid 
·' I ' 

con.templstton·a.nd_inquill;,r which weX>e supra-civic. 

assel:'!t1on of! the sttp~nw.cy and d.ivirttty of the purely 

th~oretic lite found .~eady acc.eptenee .in the Cll~if!ltirm· eya-· 

tem., and was employed. in. the middle ages to 'justify theOlO&Y 

as the supreme study. (1) . It placed the monastic l.ife above 

secular careers, ~d oven above the parish cle:r!'g".f t because 

the :I.a·tter we:r=e duvoted to necessary pl"actioes and not -;o 

·the exclusive culti·..ration ot <livirie ·d knowledgE~. The ideal 



- ' 

into the possess!·on ·ot a new lord along w:l:th the ploughs tm.d: 
. . 

eattle, 

ltven the Chu:r:t6ht 

a mcmbet' of this feud.al ot'"ganlsation. 

and abbot, as the chief exa:eu:eives, weFe J)OwerM. lore with 

extensive eocles1ast1cal powers and control of fighting units, 

The privileged. elasees of the ol.erica and :nobility nta.inta.ined ·. 

r their existence on the exploite.t:i.on of the la:r:-ge mass of 

peasant17• About the fourteenth century owing to the mpld. 

growth of ·towns and c:ttios and. accumulation o:f' weol tlt 

throtlgh comm.etteial entel"pr.isea, we have the l'"ise oi' another 

class 1n medieval society-the bul*gher claer:: or the m1ddlo 

olaoo-. . Vlhile this class influenced the educational pt-osress 
. .. . 

~a gvowth of new inetitut:tona, they in no aig,n1f1cnnt.\VS.Y 

detean1ned the . conception of ··•l.iberal1' edncation in our pe.riod. 

Since the m.oninl work WllS done by the serfs and; v:tl• 

lGins ~d the arts _and e~afts by the laity, all. such traintng 

was cons:i.dered to be illiberal, Md to this .exten·t; the~ is 

.no de:Partur.e troro. the Aristotalit..n distinction. 

On the other bo.na., the sensual and wol!"lrl1;y- interests · 

of the Jl,obility <lid. not fi.nd favou.~ with the ascetic tendency-

to be \7orthy or Q froo man and n.oble, wna in !to way a :liberal 

!n the education of tl\e b noble tl!le intellectual - -

element was at .a minimum.. \lhe~as the Greek nnd Roman 



. conception of a l:iba~al ~dueation wortltY of a. t'ree man was 

largely based on intellectual a·tudien, on the cultiV'ntion 

of the mind. and acsthotie vttlues, th>e nobility of the 

medieval period were trained.. 3.n the knightly eode of conduct • 

. Tho ruling motives \"!ere religion, llonouv and g.allantey. 

'l'he traJ.ning vrs.s in ves;peot, ··iio oldet>a, politenesa, eourteay, 

and. the etiquette ot love.. The noble learnt to pln;v chess 

·and other games; he played the httllp and the pipe; 

··he laq.rnt to aing, to· rend .fmd. wr.ite a little ·Ls.tdn (in England: 

· F~nch .\me included), and to oompose in verse-. tiuch tima 

rrns spent on running, Vl:rGGtling, bo:1C1ng.t h1.tntil'l8t jousting 

and the v.ral"like apol'ts, fJ.'his education of ohival.ey1 though 

contr,tirting li.ttle ·that waa intellectual., ntfo!lded au 

· e:tcellont d.~~s~lll~no in. the rudiments of' love, vra.zt~ and 

It counter-acted. the other-worldliness of' lTl.Oll.as• 

· · t:1e1sm and asoetic1am. 

T:l1e true spil"i t of med.ieval liber&l ed.ueation ie to 

be found.· in monasticism and soholnaticisrn, nnd in the medieval 

u.nive:roitie.s. Befot"'e we examine these a~poc·ts, let u.s 

dispose ot one ·othe:z: tendency in med.ievnl education..-,... 

.myst1c1am., Mvaticism was a reaction against the .extreme 

. formo.liam o:r the Cht'ist:lan. Chu:vch, It was an e:rto~t to 

Q;ras.P thr-ough intuition the ultimate tJealit;>r or tlla Divine 

Esocnce, and thu.a obtn1n d.irect communion with the highest, 

It was an emotional and. immediate expe.:rionce. ..uLogiea:l '* 
gymnastics we:re reeomnend.ed to stren.r.1than the mind for ll73',atic 

oo:nt~mplation. It should be mentioned that it is vevy 



difficult to draw n. line between a mystic and the monk and 

scholastic. some of the ablest monks and scholastics were 

such m;vatics as John Seotus Erigena 

introduced d.inlecttc a.t"'ld. a. broade~ lea1J'"tling in. the equ5~pme:nt 

of the mysttc,. The fine~ d.istinctiona may perh.a.ps be .of 

gveatev ph.ilosophic tn.te;r.oest than for our present ·atu.dy. 

When medieval Chr!.stianity berrO\'ICd its ed.u.eationa.l 

institutions from the Gra$eo-Roman. institutions, it also 

borrowed the cur-rleulum of a liberal education .• 

to traeG the arlaptation · o:r this curriculum we may have to 

··rater to the centuriaa !mrned1a"tely preceding the "Dark Agostt 

(450-... 10:50 A; D .• ) During these eentul!'ies \1e have tna' Ot'eation 

and d.ofin1tion of the mater-ials of a liberal. '.:)dttcH:ltion for 

the subsequent thousand. y.eai>s,. The men \'rho ePeated thes·e 

rnateiJials Of ed.u.eatton were ChroiatiSM themselves ~ll vemed. 

1n ;pagan culture and Christian doctiJines_. These writings Vi'ere 

compendia of inf'ol."mtltion or .:tndividtlal text books on· the seven 

liberal arts-g:fam.mar, logic, rhetoric, ari thm~t1c1 geornetey, 

aat·ronon~ and music, The tThole eouree of liberal education 

was dcto:rmined by, and cenf'.ined to the content or these books; 

The seven libel'al a~ts were taken oveF by the western Church 

from th~ ancient wo~ld by· st,.. Au.gU.stine and Ma.rtianus capella 

du~ing the f'i:rth century. This period \7as one ot: preparation 

of a :ronn of concentl?ated, .although :Pather unpalatable 

lnte:tlectual r-ation.s from the elaasical her:i,tage,. ~ao f!"G;l 
__..~·-

~hGSC text.-books ond compendia eonta1ning but abstrectaof 



the Gtteek sciences, ·were fo't' five to six hundl'ed yeax-s the 

onlrt contact \'lith the intelleetunl and inst1tut1()nal life 

of olnasieal antiqu.ity., While whole works of Vel"gU, Cicero 
·", 

and L1vy were extant in the vaat. libror;l.es ot the monastic 

.inst1 t:dtions, y-et these original sources were .little use4. · 

So during the "Dark 

Ages" a liberal educa.tiQn cmm.e to ba . iden't1fie.d \Yi·tn a. know• 

ledgo or. the seven libel'al arts ns pX'Gaented in these te~t­

booka and encycl·opaetH.aa, Liberal education aa that ·wortl\Y 

ot a free~ came to be that education contained tn the book. 

~ving to the restt'aining 011d l'GStl'ioting influence Of the . . ~ . 

· Church on independent inqu.il'Yt inveo·t1gat1on and f~ee $pecu­

lation, medieval liberal education was but "bookish studies"• 

Further, just us the Ronta.:n couztae ot "'poli.tior h~..An:ttas" 

was subordinnto to orotoJ:t;v, o.o the course in the seven J.;ibe:~al 

Ar·ta were but a p~parati·~n for the highe.st Stlience of all-

theology. Vti·th. the rise of the ·untvarsi1;1es in the later 

midrlle ages~ the seven .libePal arts were regarded a.s a pl*e• 
' . . 

·. ~equisitl for entel'ing upon such p~o1"assional oout'ses ae 

· ean..on and :ci v.il .law, medicine, and teaching. 

Though the subjects lia6ed. in the liberal <ru.r.r1oulum 

are taiten from the anc1ents1 yet the content and. treatment 

we:t~e not the same~ To acoou.nt·tor the vast m.od1ficat1one . 
introd.uced we must tey to app~eci.ate the nttitudea o.f the 

Eastern and tho Westem Ch.urehea towards pagan learning .•. 

The Greek Ohr1atisn Fo.thcrs,, because· or theirr deep.atudy of 

Gl"'ek learning ''bef,ore aon:ver-sion to the Christian taith, coUld 



not but .show a. partial.ity tottfl~ds the inoluaion of pago.n 

· etudies and. whole work~ ot G~eek. ph:tlosopheXts and. histo~!ans 

intho lib~ztal eu~l'icu.lurn.., Theil' fundamental attitudQ:s wore 

to bring all this .l·ea:rning to the service or the Ohu~ch., . 

J'uetin uarty,_. {175·A.n.) held that the teachings of phi1oso• 

pb3f W'el"e ·inelud.ed in ·those Of Christ1an1ty, and so :far as. t.h~y 
wet-s cor~ect, hamoni,sed with its., Clement (160~215. A.n~) 

head of the eateehetioal school flt Al.exandr;J.a, held. that· 

the Gospels . wePe pt;n:~:rccted Platonism, and. taught toot pagan 

;philoeopht was tta. pade,gogue to brin,g·the worJ.d. to Ohrist.n 

Origen, hi a .succasso~1 ( 185•25!~) t speaking of the Greek 

sciences, tvJ:~crteJ•"'l'her are to- be used· so that the;f may· cont ... J. ... 

bute to tl1e un.d(;)ttstanding of tile SoriptureaJ fo.r just as 

ph1l.osophe~a are aocuE'rtom.ed · to ·say that geometry,, music, 

g:Pamntar, rhetol:iie e.nd ast~ononw e.ll (tis;pose u.s to the etudl'· of 

phil.osophU.t so we mae aay 'that philosophy, vightly studied, 

diepoaes us to the stuo;r .of Christianit;r .• '* (1} 'J:h:rough hts 

teachings concem1ng · ·the harmony ·of the p.age.n .sc;1encas with 

the doc;rtrines of religion, of' Greek eul ture with Chrlst1en 

:fnith.t he rccona1l.od ·the Greek \vorld to the- new .religiOn and 

quar·ter of the 4th centu:ey,, sums up hie judgment on the 

eductltion o:r childl?en thu~a-*fAr.e we then to give up literature' 

y·ou · tt:tll exclaim. I do not aay that, but I do say that' 

tm muat not kill souls~ ...... In fact., the choice lies betWeen 

two alta.mativcs; 

Monroe, Paul• 

... ' - , . - ' . . . . : 
a liberal education which ¥OU lilfW get by 

tt:t:U.stor; of Educationt1 P•2,39. 



aend.tng J'OU'l' child.I'en to ·the publio scb.oolst ·or the sal'lfation 

o.f .their aouls which you aecu~e oy sending them to the monks, 

VJllich is to gain tb$ d.Qy; soS.ence Oli the ~Olll.~ If you 

can unite both .advm1.tages1 d.o so by all meana; but if not, 

choose the moat pve<:rious'* n ( 1 ) 
. . 

on the othett hand. the Roman Chl'iatian Fathers C"onsiderod 

Hellenism almost aynon.vmous with hostility to the.Chureh. 

Yet Tertullinn, Arnobius, Lactantius, Gregoeyl Jerome, end . . ·. ' ·~ . ' 

J~ugust.ine wezae saturated 1n pagan lei.u~ning. ~ro Tel*tUllla:n 

( 15D-230) aJ.l Greoie.ll lenmi~ was bou.n.d up with he~eeies; 

he :ir1.veif~ha ageins.·t philoao;ph:y fer "philosophy ia the mntepi .. 

nl of the world.ts wisdom and ~a.eh intey;prete:r of the nature 
. . 

and dispensation of Gdd. .Indeed heree1es themselves 

are inStigated by phil.osophy, •. u St, Jerome· (331-423) 1 

s.nt11rated. in pagan lettrning,. contrasted :~ Christian and a. 

C1oetton1an' to the e.xt·ent ot n.ot finding a place for the 

latter in heaven,, He pe.ftait.ted sueh studies "rather to 

,judge than to follow them'•, August:Lne (354•430}, ha.d. 

beg~J.t'l a cyclopaedia on th~ l1b~i-al a1-ta1 ·C011U1leting .PFtio:n1-:; 

. of grf.mmsrt and music. He :l)).lso w~ote a. t~ati.se ·on dtaleetic. 

He himself utilised hia extensive leaming in .combating the 

heresies in the Church~ While 1n hie earli~:r years.he 

sanctioned the spoiling .of· the Egyptians, yet in his deelinin.s 

yeal's prohibi terl' the philoaophicsl end. li. teraey stucU.es of 

the ancients. ·Ultimately' the 1tieivs ,or the weatem Qhllt*Ch 

overcame the pagan partiality of the Ee.atem Chu:roh, and .so 

(1} Monroet:t Paul,. Opus c:tt. p,24o. 



' " ~ 

.we have the Da:rk Agee when learning \'fas o.t its .lowest level;, 

dep:r:i'\red of v1tal1tr.. · Education was gained :Bt second hand 

from the eond~nsGd and supertic1a.l e:rq>oai tion of the Seven 

t:t.bernl At.'t,s~ 

.A'bout 450 A.D. Martianus Capella, a veey popular 

.nu.thor- in. the Ui.ddle Ages, wrote a bool: eallen °The -L~s~riage 

. of Cerm.tl:W' and Ph1lo1·0SY'"• I.t ·was a compendium of te2:t~ 

.·boom on. the Seven r .. :tbenll Atttsc gtrammax>~ ~hetottie, d1alecti<lt 

e.:~:i:thmettc, geometry, :natxsononw,, and mu~:!.e.. Uedicine ana. 
ar6hi tectutte atte -omitted becat.tae they- were too 11l'l1ndane• 

Al,tgUetine, writing s..n the a:rune centtt'f""/, maltes mention or orily 

sf~x li'beral -ar·ts, ont1tt1ng a,st:ttonoms'• Oaaaiodorttfj .. (49o--S8!j:) 

·nssig:n,ad. the limit o~ aaven as nuth~rita.tive., no \?rOte 

the "De Arti'btt(l et lJiecd.plinis _ Liberalium Litterarum" ae a 

oom:pani6n pieoe to a vrorlt on sacred litel'a.ture_, both works 

v1e:tte ttl'itten for n monasti .. e ol:'do~ :ror the et1ucat1on of the 

· .ntonka.- He gives the Seven Pillars of the Temple of wisdom 

. refarre4: to in tha P.rovex-bs as· co-nclu-sive ~videnco of the 

· fi~it;r of the curricu..:tum. Boethinuo (480 .... 51+2). ttt"ote ont) of 

- most widely lmoi:m and ~and boolr.s "COl'lSOlations .of PhUoeopl\v''~• 

. • lt t-JO.s tttruislatc(l .into .Anglo~Snxon by Alfred the Great. 

It was a book of general no.t1J.l'!e reflecting ·the beat spirit 

.of classical ethics ana pol;t.ties.- · nac gave to tho middle 

. agea logic and ethics_p 01" th~ basis of the entil'e dialectic 

element in th~.ir eduoat.1on, ancl also· wrAte on nl'1thmet1c; 

geometey .a.nd music.~' (1) Bis trn.nslat1ons were the only 

( 1 ) r.tu.n.roe, FaUI. . O;pua cit. p, 



means that medieva:l . sehoolmen han ot k.t.towing the . philosop!ly 

or Aristotle until .the 12th. and i.3th centu.z-iea" ti1e tv(}flt 

on muaia continued to be ueed w.ell into the 18th centul'Y"• 

liis chief sewice 'tvaa the . trsnamiaaion of' ,a little 

.. knowledge of Greek \vri tex>s by tl'anslation. into Latin, 

Isic1ore of seville (570-6.36) com!JOAed. en encyclopaedia called 

. the nol"iS'inestt oza 1tEt;vmologies", ·wh.ich ;pu:~?ported to lle a 

smmnaey of all knOwledge worth knowing, Ue limits the libeml1 . ' 

n:rte to aeven; till.d uses the .tenns trivium and q1l&drttt:iumt t:ri• 

''Vi'Ulil. fox- gr-ammar, 1og1e and rahetori,e; and the quad~ivium. 

tor arithmetic, geometey:t nstronO!l\Y and mus1o. Is1dox-e 1t1 

book d?alt \V.ith the seven liberal EU:."ta~ m.adic1n.e .and: lib~a­

riea, law and. chFO:nology, the books ot tlle Dible * heavenly 

and aar.th.ly h1erax-oh:tes1 the Church and ·the aecta, languages, 

;r>eoplt;H~, birds and beneta:; physicn\1. and political geography$ 

l~d suwey:l.ilgt. :vo"ad..o.maletng,, at;l'ioul tu:re~ llortieul t'I.U"e:~ wa~, 

J.i tigation, pu'blia gamea1 d.J?esa~ and a host of othet> eub3eets .• 

The monies for whom be. wrote this, were fox;bidllen to :read. the 

. the basis of the liberal stuuiea \vere.:-tho nArs Uinor-t~ o:!' 

Donatus, a Itatin gr.runma.r .~roduced .tn tl1e 1+·th century; 

Prisoien~.e ls.rgexo tatin Grarorna~ with numerou~ quotations 

from the ·classics belonged. to ~the fifth oe:r.t.tury anrl was 

far more ~i.dely employed. in the teaehir..g of the elementa of 

the language. oa~to' s ttnistiohsn made their first ::tppaaranoe 

as a collection in 375 A. D.. nnd bectune the f'it•at reader 

from the 8th to the· 17th century,. 



After 1050 A.~n, the lihornl ntud.iea gain a. na11 vitality 

thl~O~lgb contnct with aa~s.cen le~rning and a x-e-discoveey Of 

claaa.ical worka · tht~otlgh Saraoen1o souttcea. Tho ~ntelloctual 

diaeussions or the eeltoolmen and the eatr:iblish.Ttlent ·of univer­

sities .a.tlded new vigour to suqh studies. . But· the g~nex~al 

char<ncteristic of 'book1ah'pre•oeeupat1on does not quite 

;associated. W1 th ·the natu!"al 1 men·ta.l an.d moral ae1encos,. 

. Unclo:tt the in:f'lttence ·Of soho1naticism, w.ith its ex·treme empha­

sis on logical analysis nnd logica.'l :presentation ot a subject, 

, tho libel'al etudj.ea· l'eallit fox-me·d. a .r.rt'epo.rnti·On f'or crutli·te 

. _exposition of Ohn.roh ·flogmJlS; ·eo J;"hetoric and ·logic crune 

to be ·veey important aub;jecta · unde!' aeholnstioism. The 

t:ttl:vium now came to be ~ga:rded as a. necesFMlt"Y couvse .for- tho . ' 

· .training of the min.d, and as tt ;preparation fm:o higher. studi~s. 

wtth thG institution of theological courses at the 1miver­

s1.tios, tho seven tibe:ral Arts Wel"e ~ega.~ded aa a p:ttepa:tta.tion 

f,or the pur:aui t of trua science, by which was meant the 

cont1nu.ation o:r philosophy and .. theology. · We rnay note hers 

.how once again, una.ev .the soholaetiea .Anselm, .A.belarrl; 

~escelllnua, Erigena, Alexander of Util·es, Bonaventura; 

Albetltus Uagnus, ..rhomaa Aquinas, Duns sootuo an.d William 
I ' • ' 

of Occam, ·classie:al philosophy comes into ita own, howeveF~ 

tlOt as an ~nd ·in itself but .as a means or rationalising 

the theological doQ.t.:rines. T.o the books alrendy m.ent10ll.ed 

the scholastics now added works on philosophical theology. 



. . . The :most 'widely used w.:n:set•*'Sententiae" by Pete~ the :to:rnbat'dt 

sunrmo. Tb~ologiaen by Aqu.inas, s.n.t'l "Sic et tro:nt+ by Abelflrd.­

The intellectual . atudies of t=.u~holaatiotem were nar!'OW beottuse 

. ot the severe re·at:L'"ict ions of the Church on speo:ula.t;.on. 

It manifested a slavish s.dherence ·to Ara:tstotle 1 s deductions, 

:over subtle dietinct1ons. and ve:rfbal ~u.ibblea. A keen and 

.learned flisputant c1efend.ing the doctrinal :formulae of 1~he 

Church came to t)e the ideal of .libeJJal .education tow~r-ds the 

·Closo of' the middle ages, 

t~et, u.s now glande into the eontent or liberal n.l'ta 

to o1ttain. rut i.clea of the ·change that haee come ove1~ ·the 

eoneeption. of: a l1beJ?al education~ 

ilX>-!!nmar monopolisecl the attention of at1ulents dul'in:g 

the early half a.f the middle. a.ges nnd formed. the brond toun.-.. 

dation £o't' the ela'bOl"ate c\trl"!culum of the ·:tater middle 

agea.• ·lsidotte clefines it aa the nacienee of correct epenl:ing 

.and ot the sou:rcea e,nd. foundations of literature." (1) 

Rabanus uarcua, in the 9th centuey, speaks .. of it as the 

science .of interpreting the poets and.· historians nn.d t.he 

method. of co!1rect w~iting and ape~king.. ( 1 ) F-ol' the 700 

o:r 800 ;reatts· of elasaical .fint:i.quity grammar had. .been .~t stu.ey 

of' literature, not only from'the standpoint of atNetutte 

'mld litel'ary toms, but also from the sttm.dpoint of 'ct'itie:itsm 

· and a.ppt1eeiation, · · In Cnpella f s work,, g~r ·is just the 

mechanfes o.f the language-•def'initiox..s1 rules, c1eelensions 

· . and conjugations. Gt'eek had almoat entirely d1aa:ppea.red fl"om 

(1) Mon~oe, Paul. Oyolo ed1& Vol. IV, Ui 1 fft 



Westem Europe except in the Irish monastel'ies. Alfl'ed the 

Great emphasised both Latin ancl Anglo-Saxon language studies. 

V~ole works of Greek and Latin writers were available, for 

Alcuin in the Sth century mentions Pliny, Aris·totle, Cicero 

and Virgil,. But the general attitude to this literature is 

expressed in these words of Alcuin~ the most outstanding 

teacher during the reign of Charlemagne, "The sacred poets 

are sufficient for you; there is no reason why you should 

sully your mind with the rank luxuriance of Virgil's verse".(1) 

It is knovm that in the 10th and 11th centuries extensive use 

of pagan lj.terature waij made in. the monasteries at st.Gall. 

In prose writings, however, preference was given to Orosinus, 

Gregory and the Church Fathers. 

P..hetoric or oratory in ancient tradition represented 

the higher training of youth for public administration and 

the pract.ice of law and formed the focal point of Roman edu­

cation, During this period it became the least important 

of the trivium because there t:ere no dominant political inte­

rests for the individual citizen; there was little signifi­

cance in the training of the clergy because church services 

required little or no oratory. and public affairs developed 

no learned or trained class aside from the clergy. For 

Capella, rhetoric is a scrappy selection of definitions of the 

:parts of the·oration. of methods of :proofs and so on. Rabanus 

Maurus sums up the situation thus:-"Even then not all who 

expect to enter the priesthood, but only those who are not 

as (1) Graver, F.P. "Education during the Middle Ages'*•P•31 



' -

a.a yet obliged to devote their ·time to pursuit~ of gt"eatet­

usefulnesst ehoulc1 study the subject. A:·t; fJ."ey rate one who 

wishes to acquire the nrt of eloquence ettn d.o ao mox-c ad\"an• 

· tageously by. reading arid hearS.ng the rules of ·.rhetoric from 

the mou.tb.s of great orators.~ ( 1 ) 

.:ror a J?ro:f'ess1.onal class thai;; could wri·te nnd. eompost1 O.OOllrnents--

Tho t'VVO ob jectS.vee 

· ·,flimed a .. t ue?.re (a) tlfaining in composing lettei:a to various 

peoplo in authority and (b) collStlo:ucting various clocu.ments 

such aa contracts, w.SJ.ls, '1&-creea, deeda anrl the kcepirlg of 

~CCOPdS Of any kind .• 

Viith the :roundir,g ot 

tho universities the study' of t 1-.lletovic me~ged into the s~ud.V 

Of Roman Lnvt. 

l,}ia.~ea.t,ij;:~ \vhich. for Plato had beon th(:) highest reach 

o:f' Ilhil~onophy nnd ro:r the gt'ent age of nntiqui~Y th~ s~bol 

of the most abstruse and comp~e:hensive speeule.t.1ons, 115 fo;p 

Oapelln ana the other metlieval te;tt.-:boolt rrritet1'a nothing mo~ 

• or lens thM. t:1 highly condensed. tr*eat.i.ee on A~iatotle's fonnal 

'Especially 1:n the early middle ages metaphys:tes and 

In the 11th centney-

with thn development of theological interests metaphys1ca.l 

doet,rinea 'beorune o:r g:t•ea:f; importance# but it is only with 

the growth of univei's1 t1e.s and the :r-ecovery o.f A111atotle f'G 

...... -. - ,•tt 



wo!'ks that ;ph:tloeop}ly was added .as a sepamte sub.jeai~ of 

·the· eu~riculum. The rnedi~val ages d~ew on BoAth1nus foJ> 

formal logic. Wi·th the gl:lowth of theoretical d;teouaaiona 

::rollm·:itlg upon Rab(ttlUS tlaurus nnd. Erigena1 ·logic bec.t.me ot 

trnnscendental importance, and ma made :port of tlle trivium .. 

. In ·:reality .it came to replace ·grrumna:r. and its inclusive though 

From now on iH> th¢. close 

·or the middle ages :log.ie w~s the one a11bjcct of: gY."eatest 

· im]>o:rtanae because it waA bound up with all othel' aspects of 

a·tudy t.m.d all phaaea of 1.ntell·octutt1 int.ereat. Yet as one 

of the seven Liborai Art a it \vas only :f'onnal logic. LofioQl 

.metapi·.cy'si.es wa.s ,t•Gserlfed. aa pa~t and tunctiolt of thoology:­

The favoul:lite text-boolc: used for nesrly .330 years wn$ that 

of Potl1'1ls l{iapan\:ts~ 

Under· A~ithln~·tic Ct.!ipella O.eVtYtes alraost all h:i.n space 

·to the mystical ·syml)O'liant of numtn~r. The ohi~:t' int0roat 

of the monastio schools was the calculation of F..aste.r and 

other ChuPch feati vsla, .and ~aa such waa known as Oqmputae. 

There \faa no advnnoe mo.c1e till the 13th century, when with 

the intXJoductlon of col'llmna.l eal.culetion and. the arabic 

system of notat.ton, tuition 3-n a.X*tthmet.ic wa~ extend.ed to th<;:: 

keeping of nacounts., But the old:e%" texts o:r Boethinus; 

Caf.Hsi<:H1oru.a, etc:-. mad.e no re:f'ol"enco to ;practical ax-1 th.raetical 

operations. '.t'hey mainly dealt with olass1f,.cation ot 

numbcraj; a :study of their pr.o:porties and my-stical symbolism., 



.ln the 'beginning ·onl;r those ·elemsnts uaeful in surveying 

urchi teetut"te and map-making wette studied., but .later the . - . 

complete system of Euclid ·came to be a regula.xo pa-rt cf tl~e 

course,. .Till the 10th century only :four books of EUelid 

tve:re ltnOVIl4 Capello. devotes a few l>age:;s to the moat eJ.e~· 

m~ntaey seomet:rical def.:in!tions; ·1ille bnU: of the wo't•k is 

on. geogra.Pb;r. 

In conjtm.ei~ion with e.1:-ithmetio i.t was 

· uocful in .fi!'tine; the daten of :rest!vttla and talkt days, the 

pro:per time for planting and haPv'tnrt:ing CX'Ops, and foF enga• 

lar because of its connection with. aat:~:olofZ'.ft with the 

:pln.~etary in:f'luenc.es ove:r- the desti!W or the 111dividual 

eon~ is ted. of a list .of d.afini tions--like thor.;; a of mathematical 

geography', names of stare, and astr.ol.ogioal apeculatione. 

Mit~' as a libel"al art, \'iUS coneemed \Vith ,a mnthe• 

mat :teal :stud,.v of sounds, ana~ was closely connected \7j.th the 

myoticnJ. and Sj.-'lilOOlic studa" o:t nt1nlbt;rs like tho P.vthngorean 

. school. 

considered illJJ'e~al. In this the mediev&l wl'item:; continned. 

the G:veek trad.ition. Boethinus 1 nne 1.1Usicatt .in five books 

was the highest authority fo~:~ ma:n;v eenturie,s • 

. :tn the medieval universities ot Snl.e:rno,, 13ologna1 Pat1.1e, 



. and the 79 universities vfri.1ch were established by the beginning 

of 'the Re.n.aios~ce., tho Devon 1Jiberal Arts .. formed. tlle preli•· 

_ mina.ry .qualifieation fO'l01 admioaion to the :raeul ty of law, 
'' medicine. nn~1 theolomr. ny tho 1.3th contur;r the conten:~ of 

:"che. cu:t'rielll'~W ilt tho liberal arts was more or less fixed• 

. The extani~ compendia: and. tex~books were enriched 1:>;y Arobic 

· tveatises 011. matllenH1t1ea and dinloetiea~ nnd man.r wor.kS of 

Aristotle- were translated .into ];~rtin t11 thor from the J,..rabic 

o:r;; the original (logical treatises, o~ganon, ethics, -p~itics 1 

g.roat emphasis pluaed. on fol"mal disputations in Lnt:U'l to 

centutts ·the nira eame to f)C to wln ana to nceure applaual~ with­

Ol.i t rega:rd to ttttlth Ol:' conaistono:r• 

The uni-v·eraity our:?.ic'Ulttm :t;teflcct~ medicvaJ. liberal 

·ed.uoat.ion ,at its highes,t point o:r development, dealt entirely 

with 'books; o.nd. cnrecl 11 ttle tor} de'V'elopbtg the imagination: 

and o.es.thetic e.ic1e of:' life, and did not . oncmtrnge investig:a-

Monroe ;pu.ts it very neatly' 

when_ he aays:•uT11e ed.uoation of' the ea:rly- univ~rsities was 

wholll! one of booka, of a vecy lind. ted Gelection of books 

in enoh parvticuln~ tleld; 'bu·t :of boolca that weroe looked 

upon as furnishing in the written \!ford absolute u.ltima·te 

nutho:t'Jity~ .It was d.ire<.rted much more to the mastery ot· tom 



·.·• ,, •• r 

a~gumen·tation, than to the acquitl11;ion of. lmotvl0dge 1 tlte 

· purauit of truth in. the w:tdea_t .. sense1' or> e·v"en · i~o to.milia~Hd.ng 

. · the student with i~he l1tera~y sQttrcea of knowledge which., 

though ly:tng within his grattp1 were outside the pale of 

orthodox ecclesiastical approval.n (1) 

(1) Uunroe; Paul. 



8HAP'l'ER lV • ........................ ~ . .. ; 

. · Renaissance Conception of a Liberal Education. 
I '• 

., ' 

'l'he re•awa.kening of the intellectual and. spiritual.. 
. ' 

e~er~ies of ~ropet .after the b~ren formalism to which thought 

l;lad b~en ;reduced by the authoritariat'l ehurch pf the Middle Ages,, 
~ . . ~ ' .. . ,. . ~ . 

dates .. ~s ftir . back as the tw.elfth and. thirteenth centuries. . .. The. 
·' . ' 

. crusadea, the grovlth of wealthy cities, the. rise ot a burgher class, , 
, f ;r ' ' # •' ~ I ·" 

' th~. expansion 0 t commerce. tndttst:ry and banking; the . increasing ' . ~ ~ . . . ' . 
"i!lt.lu~nce of the guild$,and of .apprenticeship .in.the.trades;· the 

:grc;nd . .flg spirit of: nationalism .and the development ot literature .. in 

the different tternaculars, ere some of tne £actors .in th~ revival of . . ' . ' . . . . . 

an interest .in things .of this world in contrast to the sterile other-
worldliness of the med:teval pe~ioa. In the expansion of. this new 

' . . 

spirit .• attention pass~d fr.om the divinities to the humani~ies.; .from 

a. contemplation of the ,other VJOl'ld it became. fixed upon the jo;ys ,of 
living1 the beauties and wonders ~of nat\U"Oi the human relationships 
of life .• and. the :desires,. ambitions and aspirations ot ·individual 

:be;ings. 

.Dtecussi~g the essentially spiritual features ot the 
movement• .E • .R.WUd writes, 

tt'l'hus the thought proceeses ·developed by scholaeticisrn;.the 
the broadening out of the universities; the incoming ot Moslem. 
learning rrom Spain; the increased supply of books; the find­

.. ings. ot e~ploration . and scientific 1diseover:H . the . degeneration 
of the church ...-. all helped to devolop the intellectual freedom 
.ana ind,iv:tdud personality that brought about the intellectual, 
.artistic,. moro.l and spiritual re"'!>birth ~o:t western Europe,. 
provid~d the genesis of its- modern culture, the emancipa.tion 
O·f its will,. and an enthusoastic delight in freedom ot thought,· 
speech and action." (l). · · 

There were two phases to the Renaissance, na.mely.·the 
Italian phase Vihich had reached its climax aboutl450 1 and the Northern 

European phase which commenced about :L450. Historically the whole 
. . . 

movement is known as the humanistic movement .• meaning thereby active 
interest in the pursuits. and activities ·Of man in this lire~ In Italy 

1._ Wild,s.n.: Foundations of Modern Educ.ation : p .2!)3. 



I.taly humanism took on an individualistic character. It stro'\te for 

the expression of individual personality throtlgh art, literature, music• 

architecture and nature. Its keynote was versatility.. The immediate 

aim ·O~ the Italian humanist was to restore the magnificence of Roman 

culture., and therewith the v.irtue or the Roman citizen and. the Roman 

polity. The virtue· ·Of the medieval church was it suppre·ssion of 

indS.vidual personality; but the Graeco!'i'.Roman ideal was diametrically 

opposed to it... As w.n.woodward s~ys, 

" Development o.f person.al ·force. with its corresponding assertion 
in society, in politics, ill letters .•.. or art, was in reality ' 
the virtue of the ~ena.issance.u (l). 

He goes on to ,say on the sam.e page, that to the !tali~ ot the QUattra­

cento progre.ss meant "a restoration of past perfection, not the evol­

ution ot a new idea''• and hence there was an emphasis on .. a return 

to the antiquity of Graeeo-Roman ideals. In the rich Northern Italian 

cities and city-states this desire led to a revival of classical 

learning and paganism .• 

Humanism across the Alps was social in its aims. The 
religious ·basis of humanism was stressed in 'the North.. . It \Vas believed 
that if due care is taken.of one's religious belief's and practices. 

SOCial. Snd moral ref'·Orln of indiV.idual and SOCiety Would inevitably 

tollow. Northern humanism looked to religion for providing the best 

means of rich' and full lives; it. continued to prese:rve an interest 

in the church. Bv.t .it also turned to the ancients and their Writings 

for knowledge and inspiration to effect its purpose. It included i n. 

its programme of studies Hebrew classics and Latin and G.reek 'classics!! 

because ·Of its interest in the original sources of Biblical literature, 

and the writings ·of the Church Fathers. Unlike individual humanism 

Which WS.$ aristocra-t?ic and catered maifi.ly .for the upper classes, 

social .humanism was democratic since it aimed at abundant and full lives 

for the. masses as well as for the pri 11Ueged f'ew. Bo~ever, t~t phase 

which is most concerned w.itb a liberal education is the I.talian indi""" 

vidual humanism. 

1.· Woociward,W .• H. : Education during the Renaissance : p.6, 



In the opei'i1rig' paragz:e.phs we .have consi~ered the gener~. 

si~tticance of this revival ot learning tor Europe, and the .speeif'ic 
• 1 

llitmifestations in Italy .. and across the Alps. To ·consider the eonce,ption 
of liberal education during the Renaisse.nce is to examine the aims 

' ' 

and con~eptions of Italian humanism. lndi.vidual humanis ;m and. 

liberal 'education are insepax-abl.e aspects .•• 

A brief" sur.vey or the sod.al conditions during the 'birth 

of this_new spi.rit is.usetul to an understanding of the liberal 

conception of education. In t'he fou~teenth century Northern Italy. 

had aceumulfited. a considerable of 'lvealth~ · '1.1he thriving cities of 
' ' ' ~ - ~ . .. \ . 

Geno.a.., Milan, Flot-enee, Pavia; Mantua,. Bologna; Ferrara, and Venice 
were not only centres ·ot eo.rnrnerce ancl.trade but also .s~ats ot vigorous· 

. .intellee.tual. and artistic development.~ Wealth. and power gradually ·· 
' ' 

passed into the hands ot ,prosperous merchant famili·e,s from that o.t 
the cl.etics and ·nobility·· This new class foutld opportunity fo·'t' gra.t:L• 

' ' 

rieation ot expensive tastes,- and the~r wealth gave them a large 
·:t . : . . . ' ·: . ' . ~ . 

amount oft le'A'Eiure.. a:r th~e thirteenth century much of the .sharp 

distinction between the nobility and the. ·merchant class had t?een 
' . 

eliminated. The noble had been. compelled to leave h~s castle and r 
tes.ide -·.in the towns; intermarriage betv.reen the families of the ri~h 

bankers and .merehants and the sons of.the nobles becrune frequent,. Both 

noble -and merChant met Oil COtm."lOtl spiritual ground and turned to the 

eult:i:va.tion. of thE:! firie arts:'of leisurs. Wh.Ue the noble by pre• 

dilectl.ion and. tr.adition turne.d to the .. professi.on o£ arms~. and :arts 

and litelr'ature; the merchant turned to busine.ss, anci arts and literature. 

With Mte disappearance ·Of the ·feudal .system in the 

. coriun.erci.a.l centres, a new class of mercenary soldier.s suppo·rted by ·the 

merchants arose for the protection of the city.. Such a military 

arrangement'in its turn ,led to the growth of .a spec~ised class or 
sold.i.er,s ..;,._ the eondottied. or professional military leaders. Under 

them military science underwent improvement, fo.r only a .eoldi,et' with 

technical ski.ll, grounded in mathematics and mechanics for use in 
mechanical tJ.id.S' to attack and de,fence, could hope to become a leader. 



Knowledge and speci~ised. ~training in mUitarv science was exalted 

above the personal prow~ss of the knights ot old. One could. inf·er 

the nature of the new demands made on education. 

There arose a group of' rulers or city-states trom among 

• the protese.ional soldiers and wealthy bankers. They are known as 

the "despots", for they were reallj military usurpers. These despot.s 

exerted a beneficial. influence upon th~ growth o.JiY incii vidual humanism 

in .Italy. SOme of the better known were patrons of art and learning• 

e.g. Oosimo dei Medici and Lorenzo dei Medici of Florence; the 
sto.r.za tam:Uy ot Milan·; the Scal.iger tamUy in V'erona; .~the Gonzagas in 

Mantua; and~ the tl'Estn family in Ferrara. The point about these despots 

was that they were social upstarts, who had come to ho1d the re~ 

of go,ernment with non~ of the "divinity that doth hedge'' a l~git1-

ma.te king"' They • thexoetore, desired to create at their courts the 
social distinction whic·h isaeeured by a patron o£ learning... Thi$ 

they did by making the little Italian courts the centres of classical 

etudyt and by sp~nding lavishly on the works of gold-smiths,. sculptors, 
and painters 1 and by encouraging scholarly research. At these courts 

nobl·e ~4 merchant vied with .one another £n "the fine art of passing 
time agreeably and with distinction". (l) • In time the courts ot 
the titteenth and sixteenth centuries gave ·rise to the class o.t 
"courtier" oJ' "gentleman". lndiv.idual humanism and the pursuits .and 

activities deftned by it were, therefof>e, the pr.ivil.ege or the few .._ 

the despots and their families, the nobility, the wealthy bankere; and 

merchants. the condottieri and the ,c()uttiers. Theeo.ucation which they 
:recei'V'ed rras a liberal education. the prerogat!Lve of the privileged 
class. All book$ and tractates on education dealttJ¢' with 1;he education 

bf the nobility. ~he courtiers, the ruling princes, ·and high otticials 

of church and .state • The set of schools that ,arose to meet their 
needs are knovm as the ncourt Schools., or *'Palace Academie.s'! founded 

•. 
and :maintained by the Italian princes fo.r the Court. There were 

court .schools at Venice 1 Padua, .Florence, and Verona; the most note-



worthy of these was .·the Mantuari school of' V:i.tto,rino da :reltre, and 
that ·at Ferrara conducte·d by Guarino da Verona+ 

·Italian humanism airiled at (a) the Greek ideal ot a 

liberal education i.e. the harmonious development of mind., body and 

c;baracter·,,. i'he ·.ideal pe.rsonality to the Italian humanists was a the 

ttuni versal mantt • an individual with. a fully roundeQ. development on 

·all sides.; (b)·. a renewed emphasis upon indi:vieiuU 'exoellence and . 
persontil, ·Self''":"realiza.tion. 

· · The ·earliest and best st.atement of a liberal education 
ts 'that· b~ Paw.u·a Verge~ius, a :client o.f th~ ··despot' 'ot :Padua. wr.iting · 

'( . ' . ' . ' 

in 1404. ·.itt~ his book it.t)e Ingenuts Moribusn~·· .. · ·. 
"We ¢aU . those ~tV.U~s liberril which a~e ttorthy ~fafree rnatJ.;· 

those ' ritudies by . which we att~in 'cd prac~i4~ ' ~lrtue and rlsdom; 
· :that educ;ration which calls. torth.1 trainst and develops thosEt 

h:igheG~. gifts ot body and mind whieh ennoble men,. and which. 
·· are ·rightly judged· to rank next in· dignity to virtue onl~~ ' 

'For:to;,a ·vulgar temper; gai.rl and pleasure are the one aim ot 
existenc.e; to a lo.fty nature1 moral worth and .fame.n (l). 

'' •• . ' I • • '• ' " ' 

The whole educational aim of the new .learning is.succinctly eRpressed 
- •• ' ' • ~ - ' • • • .eo • 

in t~s .stat.ement. Reisner commentin$ ·On .~t e;ays •.. 
"lt is·tO enlarge the experience• sharpen the intelligence • 
.refine· the taste • strengt.hen the body • dettelop the moral sense • 

· ·and mature the ··ch~a.et·er of the growirig boy.. No longer does 
the liln:i.ted a1m of preparing tor late.r prote.ss1onal stutties 
or tor practical employment engross the educator~ His aim. 
has now come .rather to ·be the all•round. dt:irtreloprnent ()f the· 
pupil, and utilitarian purposes,. at least in the statement, 

· tal;]. into ·the back~rouni:~" (2) ·~ ' · 

.Liberal ~ducation ~s _defined in terms of'. Plato, .Uistotlet 

Cicero and Quintlllan, end as such the aim conceived is that of' prod.ue-·. ' ~ . . ·' . . - . 

ing the perfect man fitted for participation in the activities .ot-the 
• . •. • ~ j • '\ ' 

domin.ant social inst.~tutions., One important .aspect of this education 

· is. its emphasis on expression; evider1tly t.his is due to QuintUi~ •.s 

l .• woodwara~w~8:. : ·· 
2•Reisnert·E.H~ : 

, . ' 

Vittorino t1a Feltre : P• 102,., 
ibid. I P• 328 • 



Quintilian's ideal or an educated man with abUity to ~:;peak.. Liona.rdo 

ci'Arez~o writing on the study of literature in 1477., .say.s, 

"Peet ,, Orator, Historian, and the rest~ all must be studied.t 
eaCh must contribute a share.. This learning thus beomes 
fullt ready; varied, and elegant 1 available for ~ction or for 
discourse in· all subjects. But to enable us to mak~· eftsc~ual 
~se .of what we lmow., we must a4d to OtU' .knowledge the power 
ot expression. Those two sid:es ot learning• indeed, should 
not be·· seoarated; they aff,ord mutual aid and· :distinction.,..•• · (l) • 

Pope Pius ii writing a tractate on n!fhe Liberal· Education" · .. · ~ ... ,· 

(1475) considers the aim. of a liberal e~ucation to be character t . wht1:h 
is to be obtained by a ~tudy of phUoso.phy 1 letters and by religious. 
nurture~ · Even he stresses the importance of eloquences "Eloquence is · 

a prime ·accomplishment 1n one immersed in'aftai.rs." (1). The humanistic 

ideal was to le(irn ·to eX}lress with dist.inetion, with style, and in: a 

manner wor~hy or . t~e subject. Hence Grammar was considered to be a 

portal to all .~ow ledge ·.• 

$'he Graeco•Roman "mphasis upon the impo:rta:nee of oratory 
toun~.t .r-eady acee,ptance in Rena.iasance Italy •· Apart from the patriotic 

spirit present· in'the classical .movement• tbe· opportunities presented 
by the r.:i.eh ·and self-gov-erning cities, rendered Graeeo-Roman doetrin·es 

of education :accH~.ptable . .;· The Itcilians' were eonvin"~4 that the secret 

of. ancient perfection in' .literature and political· al:till was embedded. 
. .in the ·Boman system ot education. Woodward describes how in Renaiss• 
ance Italy .nwith it:a mttltitorm political .• its 1 republics,. ei·ty~,stt:ltes,. 
h1ghl:r•organised despotisms, their 6.1plomacies., and civil services., 

• ' f • ' 

a J.arge pr~portion of the upper and educatE~d el.a.sses was in0vi'tab.ly 
concerned in duties and careers in which a sound. intellectual training• 
eou.pled with skUl 1n · expression1 was es.sentiaJ. to success. Ora.~ory · 

t~a.s a practical exhibition ot knowledge and personality in its ap~lication 
to affairs·." (2). The "·ottimo ~cittadino" of .Palmieri is identical to 
the perfect. orator of Cicero and Q.uitltilian; the .ideal ot the ag.e is a 

l.. Montee 1Pattl : . Text-book : p. 36'7.. . 
2. Woodward,w.H. i Education during the Renaissance : P• 9 .• 



a scholarly man o~(-atfaii-s, ... and tberefore,.:•eloquentia ''assumed such 
' . 

;bnportan·ce in htimanistie: edueati.oth·' · 
I ' ~ ' 

But the ·O.rator ·.was required to be versed .in the whole.: 
oircle· ·Of avallabl.e knowl~dgef!· The :Renaissance ttll"ite:rs used the word 

''e:Mldit'lou to .esprEiss this. ide~,,· ~d .j;t. 113 equivalent .. to the. Greek' 

·nehkykli,os paecle:bi"i•· "judit,iC>" · ~c1u4eci aU:. kinds ·Of· .knowledge whi:ch 
. . ... , 

eohtt"ibuted to' the 1nte~pretation. ot an authott•s meaning and an int~J.l:L'--
gent- understanding at· the histox;y ,. geography . ., and mytbolo~y ot· the a 
ancient world··· . (1) . .-
' ~ '. ' 

,. 

'there .is :w however' one impo~tant. aspec:t of Renaissance. 

e·ducation which muJ:~t be noted.-· Graeco•Roman ·edu.eatton~ prac:tic:e 
Is· e·ornbbed.. with the· best elements of ohivalrie education • It. :is . . . . . . .. · . . . 

I. , . , . 

·thl$ ·cotnb:btation ot·GraGeC)<ioR~rnan e4l1cation, with the ,education o.r cbival;t~ 

w~!·ch c.~nst·ituted· the l~bere.l education ot the italian Renaissance 
"·' ..... 
~imes i ·. ;It was thi.e new conception ·Of a" liberal education wbi¢~ found 

e]tpr~ssi~n at th~: Cour.'t·· sch9oi· of V~ttor$.no da .Feltre· at Mantua •. · 

woo'dw~!d stat.es that ·v.:Lttorino •:s aim was nto eft.ect a reconciliation 

·Of ·th~ m6rai and religious tea~hing ot th~ Church \Vith ~lasstcal. . 
instru~tic;ln o~ lines- approved by QU:lntUian,. anci with th~ knightl.w .. . . ., . . . 

' . 

ot the Greek feeling ~or: grac$· .and harnu,>ny. ti (2). ·. It .w:~ to be .a 
. .. . . . ' .. •. '.' . . ·._, . . . 

t-ra.inint; ·ot mirldt, body and spiri:ti .in· one relation. .. . . ' ' ' 
'.~ ,, ' ; 

·. , ~·. Bri~tly. expressed,. tbe Renaissance conception o.t e. l.ib~rtll. 
. . . • - J 

,educ~tion is the Graeco .. Roman ideal ot ~Qu~tiliaJi''s "perfect orato~"i 
~ttt to. this ideal is now added all that wa~ noble in the ·ol·d .knightl1 

rio:de 'c;l ch~ v:airy,,, · In·.· the most ~ofty Renaissance :conception ~s a .. 
. harmonious ·blend ot the Greek, the ·Rom,an·, and. the Ohristi~n ·el·ements. 

Let us now pro'4:e:ed to a e,u;-vey of· the humanistie cour.se 
of stud$ by which this :end w~ to b~ achi~ved. -The human:ists cons!d• 
ered all human ~teresta' as their ·province or· ·study, .and a character• 

1; Woo(lward;W~H; ·; Education ·during the Renaiseanee 
•' ; 44. " p. •II 

2. H : .ibid. . j P·• 12.. 



ch~acteristie of ·individu_~ humamsm was its va.rtE_!ty .of intereE?t~ 

ahd ail intense ciesit'e :tor more light • Leonardo da V1ne1, a. great 
• • • ,•,J. ' 

Renaissance figure,. was not only an artist but also an. engineer, musieie.n 
and philodoph~r; G~Ueo wa~ physicist., }~.stronorne~., artist and 
m"$ician. Bene.e the huma.nist.ic curriculum was broad as lite itself, 
and th~ir studiet:J. open~d. up. three aspects ··of lire slmost ·forgotten. . 
irA' mecl1e1ftu: education# · . · 
(~) ····the ·iife ot th~- :Past·-~· ·O.t the Greeks ·.ana ·Romans ~ aa· .ref'lectecr 
. .. ' . . .. 

the'inoomparableliteraturo tm4.ai>t of those'who had'lived it. -There 
iv.tis an ·element .of hUinanness in the ~classic~ not present in the d.r,lf 

:abstra<:ts and tbe<>~ogical studies of the medieval period. lh~nce 
. . 

classical literature and· classical ar t· were sought and studied.' as an 
.e~pression or this tun life!, and they were use4 as modele_ ana themes 

tots. nat~onal art of ;paint.ih.gt sculptur~ and litera~ux:~~fr poet.ry;t 
. . . . ,.:::l'jc·:.,. 

Cltruna, :t"om(?nce. I~ :tim~ the derived :art ·came to r.ival the·best:. 

QlassS.c models .. 
(b) the SUbjective World of emotionst an $-ttempt W$8 maqe in th·eir 

studies to -d~V'el.op .a ~oy of ·.l.iving ana. the contemplative ploasures 

of $peculation about.things.of_thls life; to inculcate an appreciation 
,of the beautiful• A _oharaeteristic .or humanism waa its empbasi$ on 
ae.sthet:Lc educationt it. aimed at appreciation not only of 'literature 
but .also of .art~1 arohitectu:N~f music ,and drama~ This aesthetcism 

' was absent trom.tnedieval ·education. 
(c) a third world wh~ch opened, up to the. humanist v1as the . \torld of' 

nature and its manifee?tationt:h. S~ience in th·e eye ot the metlieval.. 
~cbolar was- debasing because it dealt with material phenomena ana 
not with abstractions and logtcal subtleties. 'The Church and tl'!e 

. .... . .. 

theolOgians, with their eyes to cussed on the other tJo:rld, had .frowned 
' . . . . . ' . ' . •' . 

upon an investigation ot the law.s -of nature beea.use it meant a. question-
ing of tl\e authority of revealed r~l:tgion.- . (1). 



L 

) A llbnJ>al o4ucat.ion eompricea litGrbl7·t ~. 
" tu.~sthetio ·•.·. ~byai.cal anti mor.-t\1 el.ernent~ .- l\s essence 11(1$ humanlem ..., 

rt.htf ~;;tu4J ~~ m$11 tbJ>o:ush the wrltitlgS of' tho ,clasil:ai autho.-e. -rhis 
. \ 

·· ~srarmne w~ at:d.ft1,- carr1o4 out by the oourt ochools whic.h ·4ealt 
w~tb ·the e4U·d$.;tt.on ot n pup.ll froni tho age ot .10 to 20. At tuat 

. . l ,., ~ 

the ~~ wo.& ot .c. eeco.n$lrJ natut>e but later it bogau to supel'eede 
th$ work·ct the .\lut.verotties which p~rt.dsted 1n the .metievnl.couzteo 

··, . . 

ot .stu<l$oa. .: A·fto~ ~ bron.d basis .bad be-en lt.d.-4 bJ a humrmistit 
curri<n~lum the .qouse in ·lib(Jtnl. otluca.ti.on t:MXa b1fur¢ato e-lthor to e: 
. course of t•.atiltnl:: tn otms QJ'· to e; further otud:r ot lottora:i. · ~ers.eriue 
tl~kS tht>.t distin~tion in either $pber• t1ae wonba~ of .Q· m® ot noble 

· .Gplr.tt,. (1) ·~ 

stnoe ano1tltt pcrt~ottoll ·•aa e:ncl'lJttn.ea tn ancient· 11te~ 
.o,tnre lt: fcJl.lOWe4 the.t Sf"OO.t Otlptias!s 'WaG plttcect upon the lenrning ot 

. . . . . . . . . . 
. elass1eal. r .. atift,• Ci·cero w~ h~ld up tls the mo4!)1 of per.fect!l)n .til .... _ 

st,yl\1~. lJJStruetion in Lc.t$.1'1 aimed &.\ ,rnak.:tng it a :u.uitlg l.tm.gt:tllBOt 

M4 ttlf)t'~foro • .much atte'fttion cttri paf.d to .articult\tion and proper 
t\~eont. seleotioi1S aua whole works ot ca.cero, Quintilia.n,. Verg'll, 
tuc·an, Ho~c~, Sanocn• and Clauditm wero stndieci., There wan tl consc'-ous 
effort to emp1oy wctd:n.tl.arl nnd coll$~ttu~t1ons used by th.e cl·aesi<:al 
authors • . to tho ol..der aim· ot eommnni;l <>f tat in as M inGtrument for 

" . 
gaining ktlo:flledge W$13 atld(;4 the Aim ot writiftg 1n Latin with distinct• 

ion1 as the great wt!t~t.$ wrot~ • an<i of tud.ng oiilN each ~~rds on4 oon ... 
etructions .a$' ·could be 3.ustt.f.t-ca. by the cxat1plos ot clas~1cal au'hox-s~ 
It is. a. ,significant. CQtltrae.t to the M.$.d:dle AlfOS that n V~ietJ ot 
• wbol.g worltS •ore studied for content Bf14 a stress was made on th(7. a: 

a:ppr()'Ci.$tion of :Styl.o, G:r~. as QtdAtUinn knew nnd used tho term, 
·M4 ,a$ based on :an:ci !nclu&s Uteraturc. wu the foremost wb~ect ot 
. the hurtU'lf).tstic curricnl:urn. At first J.t "'ao cnlr Latin ~~mar, bu.\ 
:iater Qr.eeJt wns intX~oducod. Ftmtlly !~ wa:s cons!det-E~d· that a. person 

•tth .a :llbt)ral education should have complete Jt1QSterN ove'r both Latin · 
.... ~-'(' 

and Greett,. so 'the Gttoek author$ Homet", HeG:l<.t1l; Plato t ArititoUe, 

x,e1'tophon,1 I$OCratea and. Plutarch wo~ ta.ao J"tad and t:~tu4io4 tr.tJ their 



tot- the£r sub~ect matter •. · In the sct.hool ot Vtttori.no .ut,ra:tur·e 
from the· ,patt"lst!.c sotU'ces wero included. 

Hls,ory was- .lntroiuce4 &D a now ~"Ubjoct of $:tucly, though 
~be ··hietot"J was thti't. ·o.t ancl~nt Groece end Bo~t dr'n1m t.~cm the a.u.t~ao-rs 

· studied.. Notbi.ng tbflt happenea ,aftor tho ttlll of .RGmt was collSSAOX"ed, 
:CJt .tmpertartee. so imb1!t<lt1 were the lt~ hurnanicts 11ith the sptrt.t 
• • • • > • • • • • •• • • ' • ~~~ • • • 

p_f the past glort of· Rcun~.. Gr(l~ Qlusice mil· Greek btst:ory were 
~tudie4 o~J.i t~r tho l1.Sht the;v throw on .RO~. slol'~·• 'V.i.ttorlt;.ote 
.nttltude to bistor~ is ·intet-~\~ f'or he eons£ttertd tt e,s. a contemp­

.'i~tton cf ~otabl~. de~lts to14 by .n · mtl$tet' ot #o•:c~S .. ~ LiVN and. P:tutnJ.c:h 

. 'ana. ~httOtclid,t~f~··.,rt t.h6 Chltd' htstoricn1 write~s used';. ·,, "~ "':·the 
·,.6114 ··Of ·the sbteenth ~entut'N that History .an(l llJtho:logJ grow u.p .flS. & 

· ~epnratcc .subJect ·tram Grmnm(ll",, By this ·t.b.fJ tecbntc&l Gr~ .bad 

'b~eome ·-separated from Literature, \'fhi.Ch ttas now thtit more importent . · 
.. sn~~(,ct. Rh~t.orie of th~ t~tvt.um developed bto· a or.itieal stud1 ot 
1i~eratj: tii't and UJg!io essum<>d a l.owl.Y place • In teacbil1! Rheto~1o 
' .• ' . . . . . ' .';r.~ . 

Guarino· <m Veron.e. .accepts tho RomW1· ideal ot "v.:i.r boi\\'S peritus Uconti".• 
To him ·tbe qualit;~ ot s*-neettt~r w~ the cruc~a.l vil'tuo,.. . In tbe .. 

· court eph.~o.la of the· fti't-eontb ~tntUtJ rhttt~t"it ·included Latin tmd 

Greek cottt~sition ond. docl$mntion ~c trairl1l'lg tor public a:pea:king,~~ 

·v1ttol'irio taught GeosraP:h1 tro~a atrabo ~· l'tol•mt ·or 
Mel.a or. MOtlNSi'UQ~ .. ooograph.'3' an<l As.tron4m1 v.tol'e etUl rega~ed aa .. 
ono taub~ect, •... :~~ i;:~tural. sctoncos · w~ro taught ft-om ArtatO~lo, 
.Z.~fj·~p~a.Stua an,4 ·P:UJ11/·P tlio qud"'ivi~ ~bjects ....... Ar1thmeti~ •. 
Geometry~. AstrotlOlilJ •• Wel"e gr.~atl:; expnnded b" tho introductloil of 

much n~w ltn<t'ftledee+ lAlter· .in th:o ai%!1r:teenth century A1aebra and.. 
Trigonometry were .oio~t.o~4 &$. eeparnte tte.eltltlg subjects.~ Dllring ., 
the revi~nl ()f lot\rrdtlg Pb:,-stcs Wt\f) .eep&rated tzooftt Aatro~omy :llii.Ao> , 

·· was tailght· .~ a str;ara.te.- eub3ect •. . (1) •· 

··.Music was taught in tile G.-(te~. tratit.i<Jn spechl_,e~nphnsie 
b~Uig lai~ on the th,orettcnl e14t:t• ·. Henoe M~themat.S.oo cGmo ·to, h'a'fle 

u impo,tMt place .in the ·cur-r~oul:tmt• Now ell tbeso $ubj$c_ts were . 



were taught in the best court schools which had a classical bias. 1~hese 

subjects were taught to give the courtiers and nobility the background 

or a liberal education. 

Besides the intellectual content or the progra.rr.me ot 
studies, t';reat importance wac attached to ph:;:sical training in the Greek 

cenne. .:ittorino and the J.talian humanists aimed at a standard of 

:uhysical excellence to match personal bearing. lt was a correlative 

of intellectual humrudsm. l'he pur;1ose ot diet and hygiene, exercises, 

eamea 1owir1r.:ing, fencing, boxing, riding and dancing was to develoi) an 

easy, graceful bearing, suppleness and dignity of ficure. It had 

thus a social end. Clocely correlated with t:da <i<ls moral education, 

the most imr;ortant aspect of which, at least to the training of a 

courtier, •;as deportment. manners, voice, intonation, gesture and dreaa • 
. . :axims or morality were leornt froill church writers and classical authors. 

, ~orality wac not lirai te:1 to obedience to religious authority but it 

had plenty of bearine; on e·,reryday life. It is here that the education 

of manner::; for a polite ana cultivated society blended with the G!"aeco­

,·oman odu.co.tion with a superior result. 

'c'he elements of such a li:,cral oducation then included 

physical ·,~ducnt.'on, tra.Ll"linc .:..n concluct and belurdour, effective 

citizenship, ;:1oral U!.)rii;htneas, erudition, and abov~ u.ll aesthetic 

f'eclini; - o. Dense of hcu:rnony, rhythm and r)roportion. :ionroe nums 

up the contriuution or the Italian phase t~1us: 

"'l'he ereat educational contribution or the -~enais;:;ance \'lS.S the 
reco•;ery or reformulation or the conception of the liberal 
education, which included the physical, the aesthetic,the rnoral 1 
the literary and social, &.[j well as the aba·tract li torary, 
theological and ec(:lesiastical elements. ·::hia education aimed 
at the development or the tree man possessing individuality 
of his own, and power of efficient particii,ation in everyday 
life, based u~'on a wide knowledr;o of life in t.h..e past and an 
apprecie.tj.on of opportunities of life in the present. At its 
best it u.emande" ~hat such a r:la.n should ,possess, as the evidence 
or his education, the morrc~l pur~;oee to make his knowledce and 
!>Ower of t>ervice in t.ho needs of his country and the life of his 
fellow-men.'' (1). 

l • . onroe, ~-aul : Text-book or dis tory of !:ducation 



.\ 

fbough soct.tal humani-sm in the North t>f' ·Ettrope cannot bo 
li)flt:loclnt.ed l1!1tb. tbG tracU.tional conception ot liberal cdtlcatit~n 1 it·· . 
ttny be ot :.l~n't~re$t to montion briefly some otmtbe chn:oactoristies . 
Wl\ieh 41atlnsutsh it tt>om the ItG11M. pb;a$e• . FJ.bsabet.hon &18lN14 .· . 
ts· porhllps: P ateoption b that the oducnt1¢n of ··tho ~'eeturt:t.cr" · Md · 

"gont.1tmnn« t D41!"oCl'ltea bJ. Rogel!' Asoh:am •« El,-ot t app~acned tlle .. · · 
lt~tM :i.d.efd,. ·. · 

~ ' . . 
eue :ttt\l~ ,hutnilll1Gtti .n~ed at !ndift!dual distinction, 

. - ~b() · D.ortbt:tn hume.ntSts ,~mp}!;M:f.$ed piety and ~umani.tnriM outlook.· · · · · · · 
·• ·There 'fte less et!l.PhttG!s. on tbe sub~E.l<;tivtJ tifl4 flosthettc· ,si.dt of . '.. ' . . ' ' . 

~ elucati<)n, t.ut mote <'» thb.!ob~~~tive rutd moral teeults. It a1a:te4 · ·· 
·:.·at.~· ,Pt4let~cnl ana relig1ou$ ;ttft), 1tlth m{)ro hu<lil~!lious sochl relation .. 

t:lliips.>· 'Rho $X'·e'at~ scholar, Er&am\ls.; \1ho tf)presonts the m1d""'W'~ posit1011t 
· ·puts .. 11oty. befot>e i~arD.ihg, e:n<t mor~. autJ bator~ . mMtiera. Be .eZJcour ... 

- . . ' - . . . . . . . . 

aged a ~elns.oteal ~tteraey tt"aill$Jlg ·of the bro~d~st type M · ti; llleanc; to 
. a .re.15.gtous and $octal en4,t :rathQr toon, fGr its ov1n sake, ReUgtouil 

inst~t.:tion eou~teu with tr.alrd.n! in selected ,¢le.o~~o~ ·works was 
oal,cu1n~4. tO .. el.imlnato· tb~ tgru:trtmec ~f th~ common p(!(>ple, and the 

• •' • . - ' j 

gl"eoa,· ael.fislUt~aEJt: bypOC~l.sy Q.ntl tendencu 'tOtrtGJ:':ds oxplottation, of 
the leo.de-ts ot the chu~ches; r.:o~nsto-ri.,s, universities and goverlUll•nts, 

tho· eutrtLculum compr.S.sed e.· w..l:on of oleiSt.d .. ct\1. and biblical 
literature. . Th.~l"e WGe J.ntentd.:ve ·traj;:n;'flg .tn ~tint Gr~ck Qll4 Bobrow·. 

· . Elrot . in ,hts "ttl"<'vernom:11 suggest~ tho teachirlg of ta:~ift. At.J «l :U.vtns ·· 
l.angue;ge, G:re&k for litor:ature 1. certain selected c.luosical nuth\lrs. 
puts of tht. 014 l'~£1tetl1eni fo-e othical train$.ag,, and tho :Row testo.mont • 

. ',--.. ~' . . . . . - . ' ' -
He• however. included. 4rnwJ,d;:ff.muaie1 dtmcing Md ph~sictal exeorcisen.~ . ' . . . . ' . ' . .~ 

Erasmus ·urged tb.e stud.$ ot lliato:rJt .goQgraphy • and, science aG a he·lp 

to tho .e2;uc1de.tion ot the clasotesff· Gonorall.Ut ph~sictll, trnin1D$t 
maaio ~end· art ~of tht'! Itnlien (:ourt $Q.hools ,find .little plnt.:o b the '. ,. ' . ' ' ' - ,. - . ' 

seeon«~r ·sOhool.s of EnglW!dt h:an~e or G¢rma.f1U• . 

Tile broad h~tsm ot ltalw and Uorthem Europo• from 
the middle ot th~ si&toonth ~cnt-urJ~t detoriorated into a· .nt.\r;l."owe:r · 

torm.alt~ numaniomt ctllled C:lceronio.n!S11'i., :In. the tdolatro~~egnrd 
tor olll$$ical u:sate t,b~ro ~ th~ t(Jmptatton. to make style a:-a.thor ·than 



than mo.~te~ th(l iO'bjeet of greater ompbaoist rules o.f .Gyntnx tmt1 .nlc¢• 
ties ot ()Xprossion than ideas., School otu.d1es ~atne to be reshd.O'tetl 

to. .a stu.aa ot Cicero .aa e. mtuSte:r of :linguistics. lnstoad of. the 
:wif:to r.wlge or .W:\ei.ent litetaturtf ·.t'euding cane to be ·conthet to a .te\'1 

se.leete:d '1.¢ltmstcs" ~ ~e sole attn ttas tho dove1opmer't of a fine 
$tyle-.au6. eo:o:"et form ot ~xpr:lWsio.n,. rritb Cicero ns e mo4Gl of 
perfect.ion. · 

Until t\lmobt tho ~idal.e ot tho ¥netconth centur.y this. 
legtl.Cf ot thG Renrdaoance caa.o to prevail ibi. tho schools of. Europo •· 
1'ho raim of 1), .l.:tberal.. tt4ucait;iQn . in the .stu¢y o·f' 1the classi<:s .. tl$ . 

• . . I . . ~~ 

· ·linguitltics came to be d~t~at~d~• The .1,loman nord ~1.hurmmitaau loat'q~. 

ita largo ana.gonero\ut c.rte;inal .meaning and. s~~ into a e:nonym . 
tor Gl:<tek and l-.e.tin ,l.oaruina·~ (l} • , ~hose dead i·a~t,"\lage& bcll:lttme 'the. · 

' ' sole .tnatrumen;s of eultUN.!ir; and classical scholapt~ '·t(ore accepted .e;s .... 
the att1J-!'OGS.ibJ.e. typ~ ot educ$.te4 mn.tl• ·,;. · 

'• 
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A Note gn Retormgt1an Ideals of FAucatign, 

The humanism of Italy gradually spread into German.Y, 

France, the Low Countries and. England. It has already been 

note0 ho~ the social humanism of the North differed from 

that of individual humanism. r:e are perhaps juntified 

1n aclc1.1ne a :rarther not to this because, the humanistic ten­

dencies released by the Renaissance f\we(1 with and stimulate;J 

the neformation movement, which has had such considerable 

innuence on the development of \7estern education. •;:he 

merging or humanis with the religious moralism of the North 

led to a different emphasis on e~ucation. The Renainaance 

stL~1lated a critical study of original sources of G~eco­

;~oman oulture, and emphasised the necessity or 1sing individual 

reason. This emphasis on the use of the critical faculties 

le:1 in the Irorth to n revolt agflinst the authority of the 

Ohu:rch, ancl gave birth not only to the Protestant rcvol t 

but also to the counter-Hef'orroation. so we have two ten-

dencies ope:rating at the same tirne: one, under the leat1e:r­

ship o.r the l"eformers lil:e Luther, calving, Knox, and Zwingli, 

urged a cornpletc brea1: from the Church or :!one; the second, 

o~ganisationa like the r.ociety of ~Jesus, the Port Royalists, 

and the Christian nroth0rs, remained within the catholic 

fold and attempted not only to reform the abuses within the 

Church but also ~XI"ressly set out to bring back the strayed 

sheep to the fold. 
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This view had important con.sequsnces ·tor the gttowth 
' 

of sducatloJb Whereas the Italian OQI1oept1on of tt 11bsra1 

.education baeed on tba hUlllQnitftic stucl1os. was clearly meant 

on.l$ for the pr1v11.eged fevr ..... the nobility mtd the rleh 
. . . - . . ' 

bourgeoisie,..... the. P~ote.stnnts adVocated universal, c~,.. 

sorw education tof! .all ..... r1eb. Md peor, the ruler and ·the 

ruled.~ ·the pt'ofess1ona1 .ana, th.~ artlaan to implement their 
' . . 

Tho ·Conception ot universal olementarg o4ueation . . . ' . 

tor the massea is the un1~a ·contr.lbutton of the Retonnation~ 
' . . ' - ' 

Tbis view developerl. ttl later ,centuries to a:ftoet the ve17 

con.captlon ot a: l1be~1 edu.ca·tton. An ·Gducatlon .not hav.t.ng 

a voct)£t1tm.a1 atm had ,alwa;va been associated with a 1~b.eral 

euttcett·on, and as such it was also restricted to a pt-iv1leged. 

cltu:u~ •. · . But now the sneda ·Of a newe~ M.d b~ader conception., 

b~alt1tlg the bal'll'iers of eocl.al and eeonomtc .(U.stmctton, 

hnw been plsnteda Hence, the Refomation eo~u:!ept1on. ot 

~ducat ion baa e plttce tn .. onv stu<'fa'1 na a.ffo:rt't.lng. a contrast 

to tho P,88M Itnli·an ccmeoption. o:r e. l1boml education. 

. lt ~t.1 h.ow~veJr, btJ m<.mt1oned thnt th~ o:rgen1aa.t.lan . 

ot 'UlliWl'Sal ~1ementnry eaucatlcn ·ttaa not on estr:l'bliahed: tact 

fo'J.' centuries to come,. tll.U,t.tng the retom.u;ttlon, both f:o~. 

Proteattm.ts and CatholicSt tho pr.tme need wac 'Cor? a spacial 

etas~ of htshl:t qua1if1$d px•Eu:tch!'rs, teachers, ·and. ~ltg.tous 

leadetta. Thei'e:foret in. pra.ctice1 the li'be~al hf.l!Jl$l\1Gt1c 
i 

~UM'lculum o.f the seconaa:tw schools an« QJ\1\femitlt.;:s, were 
t ; ~ 

~str:tetott to the· sel.ected tow--but selection waa by me~lt 

X'tt.ther than 'by social or eeonom:lc pPi"Vilegee . ., 



.. 

. . . 

· The co~ ot the currteulurn 1JS.S rsl.tston. ltl the 
. ' . ~ . . ' ' 

·elementary schools qt the Pr'otestMts the three R's, smgtng,! 
' ., ' ,. . . 

' .. . 
gmnnast1cs,, mo~le ~d m.ntm.ers. t1e.rae· taught. Lu.the¥1 urged· . .. 

. . ' ' ' 

eet'h':ll'l~flliY schools taught c1aas1~al Lat!r!., ~veek• 'Hebrew,· 

Biblical ·GXege.sis~ Luth$~ W0\114 oleo· .tanch moto~l~, tU.nleetto, 
... 

JhiOtOr.:ff S·Cit.;nce, methem&tJ.ea, mtlS.le tm,d. G~Stics. The 

.Jeatd.ts :e.dd.ad g:eograJ>}\V ·to thts cun.leul:um~ A' groat· strose 

was .iatti ·on the elassteal lG;ngu!lgea; ,as esaanti.al tar ·the 

· plirpos~ · .ot p~ovidb\g :for a direct· •tudy of the · ser1.ptures 
' B,n4 the F.athem in thtJ or1girulls., This aim was mor~: 

pltominent · in tha Pt-ott)st~t sohool ·than in the Ont'ho11c stlhoola 

A theclogiea1·atmosphera t\;ppes.ra4 not only in the content· 
L 

·ef· the- work :ot th$ eccondat-1 echople .and. un1vem1tie.a and. 

:in the :ep1~1t ot the llitell!ectual' 1,ife. ·bt seneml \nit also 
,.. . . 

·in t~··conerGte work of the· sehoolsj Both t1esu1ts and 

P~oteatant high sdhoots omne to ernphaelse ,di,Qect1oa1 ana 

rehtort:e.al t~ail'lint fo .. theiP :speeitt.c pu~oaes. AJ3. theo1c­

sJ.cn1 4lnputatloll6 ~tween· the Protetl't&nts end Qatb.oltes t 

ana. even among the 'V'b.rlou.a aenond.nE~tions of the Pttotestents; 
. . . 

bGOSt'OO: more frequent;, logic ·(of ;the dt.t9 and subtle achols.et1c 

var.1ety) tiM th~ art ot :polemtcf.l eama t~ domiriflte the 
etiilcnt1on tJt tho clergsr ~~ h~er otticex-o ot the Chureh. 

ln. the Jesuit schools to11 tea@ett tmtntng rh~tor1c asslmtsd. 

some impo-rtance because of the extJ:Seme uaef'\llneae of ,an 

ascel1ent ·exposttion ot a. 'th~ma or point o.f vt,ew. PhiloaOp}W 



moe again .Pr-eceted ·tbeologu· :ba 'both. Pl'ote.~tan~ un:tve.:ttal·ttes 

e:rtti Jeoutt Coll~ges. ln bt-let, the educato~ ·of.the .Re­

e,onnstlon pe~10d $CCOpted the oon~ent side ·Of th~ ~~:\attc 

'(1Urttto11lum but used l t for pur-poses !different ftllom th"Ona. ot .. 

th~ f;a~lte? hum.a:n1$ts• . it woa. uaed not . fott. pc~ona.l 

cultut~e ana t.n.aiv~u.al diatUlctton,. but for :m>val ~gme ... 
. . . • , :1 

!'atton of t.H.Jciet;v, :a.tther by in.eU.vidttBl study of .rel'-.gion 
" - ~I ' t .,, 

(Pl'*Otttst·ttnt) ott by bldoctrlnntitJn tntO..r fl1l(i a.eceptanee of 

the cc11eetive 5u.dgment of the Church ( Josui t . Order and 

' t>th~~ Catholic Ol'l3anJ.sations}., 



The ro-awG.kentng ot westem .EUrope tna!lt~atea. 1 tself 

in three aucces$ive stages: 

(.a) the :aeu1asanea pv~per ·::tdentittea with tll~ Xtal1rm. 
. . 

phnse of· individual httma..'l&ism during the 15th centuey-1 

('b) the 90011\l huriJM1·sm across the .AlJ)S meraglng Wl th 

the gre~a.t x;evolt ot ProtGstant:ism o.ea1nst the authOPit,' 

of the Roman catll.olic t"Jliurch (Rstcrmat1on and countel'-Retonnat1on~­

dt.tr1ng the 1'6th csntueyJ 

··(c) the 'beginnings of seientlf'ic M®1X7 and the 

methodical study Of natural phenomena, during the 17th osntU¥7• 

Educationally the . ·15th century movement laid stress 

Qll individual attainment and personal cultu.re, and rumc:a 

was l·tterat'y and ·aesthetic. The 16th centutW spirit is 

·Chnmetel"lsed. 'by· a devotion to rel.igioua and po11·t1eal Ol' 

social "ftlues.. 'Thebe two phases we have· al.reaey stu.dieil. 

The third: phase, the high wat~r .marlt of the re-svmkenf.ng 

ot EUropean thou,sht 1.ife, cmne in the 17th century W1 th a 

deV'el·opment wh1ch. was im!lGrsoaiil, non•soeial. and d.1recte4 to 

tm. ob3ective ~d~tenn1nat1,tm. o:r realit:v; 1t vm.e philosc>phicBl 

aha scient1t1c. 

The ·education arisini out of' the f1mt two phases had. 

degenerated. into a 



A liberal ed.u.oation had com~ ·to ·mean, not the 'erud.i t1o' 

and. the •eloquentta' of the Italian hU!'llD.l'lists, but .. a 
.. 

pld.lolog1esl acq\lflin.tanoo w1th Latin and Greek.- · ·In btJief, 

it was as much x-emoved f~om human l1f'e and .interests as 

1inqutst1ce could possibly make 1t. 'l'ha reaction·. to this 

state of affairs was a pot7erful realistic movement 'tn'educat1on 
. . . . . , , , I , 

stimUle.te<i by the aoi~entific inveat1ge.tion«; anti discoveries 
. ' ' 

mttde outside the achoo1s ana univers1tires, 1tl :sp1te·or . . . . . . 

. eoc3.es:iaet1oal disapp~OY~Protaatant and. oatholtc • 

. Realism holds thated.ue.tttion should be concerned with the 

actual retll1t1~s of life in. all. its e.spocts. · "Ntree trends 

ntaY ·be dietinguished in th1a movement: (a) humanistic <n.' 
. ' 

vel'brd. roalism.1 (b) social realism, and (c) sense realism. 
. . . 

WhUo the first trend harked back to th~ hllnlM.ism ot ·the 

:Rarintasnnce., ·the th1ro was pPOpheti.Q of the gt'E!at. scient!£1c 

advancement of the 1·9th and .20th eentul"iea. 

xn so fat' as the humanistic real1.ats e.ttemp~d. to 

revive the earlier Renaissanc-e concept.ions they approa~hed. 

the .1d.eal or a liberal education. They believed. that the 

classical langu.ages Md literatures were the onlY subjects 

w-Ol'thy of study, and. the ideal means to a libeml education. 

It wao believed tha.t tho ancient writers had etta:tnea the 

hitr)lest achievement possible b~ man, and had included ~ 

their wti!.ttngs all thf:\t was wol'thy of man's .intettest and 

attention. ~hese verbal realists abnea at wcamplete 

.knottledge and. undettatanding of human soc1ety..-.htlltl9l\ motives., 



naturet inst1 tutiona, and rolationah.ips both to the world 

ot .man and to the \iorltf of natuve--and with such uncl~ratandinr•, . 

to t! t the indiVidual to the envi.ronment in 'tVh1,cll he must l!:ven 

( 1 ) So they studied .classical 11 teJ:tntu:re fo~ 1 ts content.-. 

se1entitia1 histor-ical, and .social.. 1'be;y believed 1n th~ 

util1eation of clnas1cal litentttre as the best available 

:means of p:re:pa:v.ing for the real1 tiee of lifC?• tt '\"Jn$ a 

bOokish eoneept:ion ·Of liberal education• 1:ntt .:tta saving gra:ce 

tm.S ita ,constant emphasis on ouch .an education ·baing of use 

in th1s .. li:f'e,. 

The leading ~1 te:rs ~f th1s school were ( 1) Jutul L"io 

Vives, 1492-15 J . (2) Francia Rabela1s, 1483--"1553• and 

(3) John. Jlilton., 1608-1671~. ~o Vives education shoUld 
' '· 

·develop pe·xos·onality, Ohr:tstirm ·vlrtuest and competence .in 

business. · To .Rabe1aia the nlrn or loa:rni.n8 1s "the fonnation. 

ot a complete l'lllUl; · skilled in ·art . and induet%7" 1 •tthe d$V&lopment 

ot the tthole ma.n1 pbysioQ:llYJ morally, intelleetuallY' .. • (2) 

!tilton ttrites; nx ·eall.; the:r.-e.tore, a complete ana. generous · 

education that t t7hich 1"1 ta ·a,. man to perform., justly1 skU~ 

fully, nnd. mngnan1tn.ously a.ll the o:rfices both priV"ate and 

public of Peace ed flnr"·• (.3) · ~heizt education is much mo~ . . . . - . 

liberal than tha.t of the Rena1s,sanoe hunumists for they would 

protr1® intellectual educE\t1on, moral: education, social 

edu.cat16n1 religious education and ph.Vsical education ..... . . ~ 

(1) \71ld, E.H. 

(2) \"1:i.l<lr :m.n. ibid.., P• 317 .• 
(3) ttonroe, Paul. "History of Education" P• 451. 



,_ 

an education .of· the whole man.fo:r all the practical neeas 

~of l:tfe. 

· The ·content ot study propsed .. by the ·verbal tt~altets. 

to .implement . the itt aixn :lri 1nelthaust1'bl~ and ency.clopaedic. 

Th1s _.enCy·Clopaedic aurricrl.llum is cttaraetel'iatio of the 

~ea:l1stsJ the Who;te circle of knowledge (¢nltY'kl1·os pa1de1a) 

of tho_ Gl'eeks pnles into insignificance before_ this synoptic 

;conception. Rabel.aie commends for th<:J education of Ga~gantua , 

··. and Pantagl'llel~· phfstca.l exerc1aea_, games, sport; Bible 

study ann rel~:t.gioue exerciE~ea; & long list of musical .instrtt• 

menta to be mastered.; · reading$ :t~om ancient A'luthori ties . ' . . ' 

in sci~nce, h1stcry1 mathematics,., astronom,v, Latin, Greek, 

fteb:ra1"' OhElldaic. and Arab1C languages. ttil ton . commends 
. . 

the ~tudy · ot· agricultur-e, ;t;hysiolog:v, · o.r.chitectul"e, .natural 
' ' ' . ' .. 

philosophy, geograph:f-1 medicine., from. clnasical authors; 

ethics; economics, poli.~t1ca, history, theology, Ohul."eh hiatoxw, 

logic; rhetoric, eompos1t:lon1 . oratory• and the anci.ent .lan• 

guagen; · He, -however, did not. provide tree play and. games in 

hie programm.en, but he advocated physical_training for military 

service. 

9.!he llumanistic reallstteeonception is then based 

largely on the acqu1s1tion of information from books on all 

~u.bjeets and in all languages. But since it placed em:phasis 

on sube~trmce ra the~ than on tom 1 t has an. advanee on the 

li!lg1t1at1c formalism. '!'he conception however did not find 

~eady acosptance tn the universities bocnuse of its stupendous 



pz-oe1'1lmllle~ It, ha\"1GVfH't mal'lts a step meatter towards a 

sense• realism .• 

. ln passing, ·we mG3 note that the second type of 

realistic eduoatiOn••social. rea:liem-~a advoeeted mainly 

to~ tbe upper olnssee, ·ror the "'gentlemann o:r "man of the 

worldn•, ·uontaigne is the ,eb1et. eXJ>onertt ot thier educntton. 

Like the ·sophists of Greece he a.dv.ocated an ·tnd:tv1dual1stie 

and p:t>agmatic ut111tarien ~ducation, Which had. et't.ioiency and 

sueeess in soeial life as .its. aim. · He 1e not interested 

in prepattation tor a specialised. trade or for a p~ofess1on., 
ltis id.cal. ia the ver.satile · man of affairs.. lie p:r.oposetl a 

bttt>ad. education \mi<'.th would include phpsicnl training, moral 

tra1ning• and intellectual training. To quote· bis aims: 
0 

~T:O a gentleman born of .hoble ,pal'ent.age, ancl he1~ 

. of n house that aims at true lealnl.:tng, and in 1 t · would be· 

a~scipl~.ned,. not so much fo:r gain entl commodity to bin1selr, 

not*' ftii' exteme.l l!lhow and .ornament, but to adom. and. enrich 

his inward mind, . desiring rathe!t' to shr.pe ana.· inst1 tu.te an 

able and efficient man than .a ba.:foe lmar:ned man11.,. • .,.·x ·would 

~ther prefer wisdom-judgment, e1v1c customs, and mod.eet 

bahtt:·viou:r-than 'bare and mere ltteral lertming" ( 1 ) 

This conception of an education worthy ~t the al"istocrat 

is one of soc.ial adjus·tme~t- the prepat'ing of an :tnd.iv1dual 

f',or: ngetting Oll11 With h1a fellow•men1 Qnd 1a opposed to the 

previous viev; <;f eeektng information by s study of boolts~ 

(if) M~ta1gn.e, uon the Education of' Children~ quoted by 
W:ildt E•H. :P•3~7~ 



~e Gennan and English upper classes .adopted the Fl'ench . 

. system of educe.tton .for their children. The cmrttf.eulum 

consisted of modem langaages, literature, mathematics. 

military science, political history and geography; pbgsieal 

training end. social accomplishments, lind a "grand. tourc"., 

The realistic movemant in·education culminated in the 

worlc .or the sanae ~alists. "'tnatead ot e. reality aa fmmd 

!.n boolcs, :instead of a !Jetility .expet'ieneed in every•d$$ . . 
human rela.tionships, they postulate t1 .basic ~eality1 the 

reality found 1n the for-ces and laws of nature. (1) · · The 

ultimate aim or -the sense real:1sta was to dovelop a natural 

1ndi'ti1dua1 and a natuttal society by \vorking in aecol'd w1th. 

the laws of' nature·, . The typiea:l exponents of sense realism 

al'e (a) Rlchattd t.tt.tlcaater, 1531-.... 1611,; (b) Francie. Bacon, 

·1561 .......... 6261 . (c) Wolfgang Ratke• 1571·-1635: t1ohn Amos 

Oomeniu.s, 1592-1670,, 

· Baoon believed. that the Ul timste goal of education was 

to give to man d.omi.nanee over things,· to :Lnereaee human power 

· through ·the utilisation of aeientif.:l.e knowled.ge.- He believed 

that the· scientitie study of nature -r;as basic to all humrm 

px-ogre:Ss 41•. To comenius. the ·ultimate goal of education was: 

"&temal happinesefw1th God"• The imrnodinte aim·wns the 

teaching of all things to ell men for the e.otivitics or 11f'e1 

. ana this :included 'bpoadly knowledge, v1rtu,e and piety .• 

All the .sense-realists believed. in the ,pose1b1.lities 

(1) Wildt EtH• 



ot the ne\7 scientific education for bringing about a new 

bl'd.er of society • . The enr:;rcl·opnedie uot-ks of Bacon ~and 

Comenius; ana. the untiring efforts of the ·latter, in the 

edu.cationsl sphei-e,. is to be understood. only in reference to 

the ;17th century tendency,, tenned the •pansophic" mowmen.t. 

Besietes the aettml :application of scientific method: and the. 

ltt'ris of nature in. education, they endeavOu.red "through the · 

universal, -d.1.eseminat.ion of' krl0\'11edge · con.cemh'Jg 'lii's ,.,_na 
. natutte,,. and by meen.s of the new method, to rai'ss the average 

ot human attainment, thought, and. aQt1vity to the lev~l.reachGd 

hithearto on11 by the ·f.a1toured tewn.· (1) They V161'kerl to\'Tl:l~d.G 

. the establ1shmen~ ·of' tr tmified. lnnguage, unified :tlel1g1o:n, and 

uni!'i.ed politiea.l.·life and o:rganiae.tion. From:thia potnt 

·~f' viotr theit> conception of education ·t'itis d.emocrat1.c, 

ernphnsiaing the vemacul.al' for the :masses 

Fro111 the standpoint of content the sense-realists 

laid atl?ese on the sciP..ntit'lc type of' tt>aining. Theil' edu~ 

cation \7aS liberal to a ··.rer';! great d.egxtee for they were ·mte­

trested in a pe.nsophic cur.r1culU1n to ·implement theitt p&neo-

phic ideal of' the uuni veraal mat1". In included pxaact ically 

all knO\'?'l~dge. Religious and mornl edu.e&tion WB.e stzteseedljl 

especially by Qomenius, and. linguistie and intellectual training 

\7a-re considered.· as essential tools tor the sainins of kn:Ovt• 

ledge thPough sense perception, 



Bacon emp:tina is eel the importance of the e(l!iences in ·the 

· cur!ficulwn, but ·he did not include niathematlae peOUlinrly 
' ' 

lt is to Comeniuo,· the practical scho·olmaste~ .and 
·,I • 

Wl'1 ter of encycl.opaed.ic te:x.t-booka, that we must . tum for 

the content of sense-realistic education at its best in the 
I ' - • - - • • ~· - • 

· 17·th eentueyll Sine~ the riim of. ed.t.toation t1as "to know nll 

· t1ni th·1ngs, to do all th111:t;a, to se~r aJ.l thingsn, he taught 
' 

all subj~ets in, his ·$choola• He dentBnd.ed that rill usef-ul 

knowl.edge should ba taught. . His cutttJieulum · ino.luded the 

subjects of tbe trivium and .. tl'le quadrivium-grammar ;(Latinen.d 

vemacula::r)~ rhetoric, ·tU.alectio,·. at'1thmetic, geomet~Y': 
' 

astlionomy. ·and. mu.sic-phys ics, ·geography, hintotty, mo:t.tals , and 

relig.ion, He esp~ol-ally em:phasiaed the value or 'history .as 

11'l'he most important element inman'a ed.~eation, thG_.eyeof 

··his wholE{':fil'e,, -as 1~; :Ylettan. (1) _ Besides the manual and 

indust!'iial arts, he included plea- activities ·because l1.e 
,. 

·- reeogn1-~ed the fmport~nce o~ -a heal thy body f?X' a heal thy' mind• 

.He emltad the vemacu1ar and. advocated the study of .f'opeign 

lsnguages.. Lnt!n; G~ek, atJ.d Hebrew were ~clttc1ed as key -
q 

' ' 

languages to the knowledge ot ~h~ ancients in tn:•ts nnd .scienoos. 

- !l'ha liberal education of' the senao-r(3alists then 

eons1stt3d of' e. wide railge of subjects with a s~ientif.ie b1ast 

-The ·Comenian ideals spr-ead to Gertna.lW' to stimulate the 

Real.schulen, 1nst1 tuted ·by Fr.t:M~ke .and Hecker in 1747 and. to 

the "aC$:demiesn of Eng.tan.d.. tn th~ aeademie~, besides the 
' . 

(1) Wild, E.H. :ibid. -P•· ,340-341, . 



thtt class1ea.l lnngt1ages, were taught .French, Italian, Hebrew; 

logic, :rheto~ic, ethics, metapJ:wsiea, h1ntolly1 eoonomi·o~, 

oratoey1 theology, natural philosophy, tmatomy,. geogmph;r, 

geomatrw, algebra, eui*V'ering, tJ:~igonomet:ey, con!a aaotlona, 

·celestial mechanics, .a;nti even shorthand., (1) These academies 

mainly catered for the non..Oonfom1ats tvho weite ex~lolud.ed 

from the classical. pu'blie schools. 
. - . ' - ' ' '- ~ 

Dur.ing the 1:7th oentu17 there arose anothel' conception 

of adueo.tion to' \Vhich we $hall matte a J.lUSaing reference. 

It is known na the disciplinary conception of education. 

·Owing to· the inc~ensed use· ~t ·tl).e vem.acular tongues, 

~spccl.$llt ot Frena~ as the. intElmationo.1 lang~agt~ of. dip­

lomacy; an attempt was made to maintain the pr-estige C.>f t.o.tin 

and the classical lMguages in ;Othe~ ways. ~e ~isciplinn-

.' rinns held .tltttt the process ,or learning l'athel' than the thing 

·· thnt .is learned is the important end dctennining faetoJ.$ in. 

eduont1on. , Tbe process of education consisted .in the 

tlGvelopment ot cottta:ln taeulties of the mind, such as rea• 

soning, memory, imaginationt judgment and so on- FOP this 

pu.l'poae .approp~inte subject matter \ms oons:tderad .. to be essen­

tial. I.t was not the content of n subject that matt~red to 

'the disoiplinarien ·but the nnture .of the learning matQtt1alJ 

·soma sub3eots were considered to be better than othem f,Gr 

the traU.ning of a faculty or a group of faculties.. "thex*etoxae, 

tQtithemat:tcs .and logic, because or the generality of theil' 

p~1nc1ples, CP the cle.as:t.cal ls.:ngnages, becm1se of the f'ormal 

(1\ ltonro_e,, 'PSU'"' 1b.1Jl,,. "'" IJ.~q, 



nature of their content end arl'+angemen·t, must ·oe .1n¢luded. 

~ the eulfricu.J.um. The student who has developed hie rn1nd 

thvouah·. the stu~ of these havd. subjects can readily .maateF 

of' hia oml' accord. tlte eaaiet? pra.ct.i.cal subjects, and .. meet 

the demands of vocational., pol1ticfl'l- snrl a.oc.1al, lif¢,. 

IJ:'he aim of the d1aa1plinar1an 1s. the full d.evelo:pment of those 

.faculties. so f'or him a. liberal education was built on a 

few.. Viell, oPgan1sed 11ngu1stio and. mathcmaticl)l studies, 

·with the.iP ordettlY aX'r'tmgement of pa~ts, tlle1:-. universnl1t:r 

of pr1nc1pi.:es, and. their ;perfeeted tec'bn.ic;rae~ The eu!*~i· 

,culum v;ns a narttow htmtanistic ·course ot studies. 

tj,on crt the 'gentleman' and .is .en exponent of the :r.acult;v 
. . 

peycholog;v on which is bnsed. the formal discipline. theo~u·, 

· suggests a wider eur11icUluffit • He insists on the education 

of the whole man••phyeicnlly, morally and intellectually, 

in the .o:vtler given here. He advocated Engliah, F~ench; Latin 

and G~ek, and added dt'awinf.t.. geog~a:phy 1 histoey1 mw.torn;,r, 

ethics, dancing, mathematics, and. a few practical nnd fine 

arts ~s hobbies M.d recreations, This is social l:'ee.lism 

ngam. He .• however?, is 'both .. fi realist ana a t11scipliri.srian• 

a real is~, .. when he consider-s the information. that a yomtg 

gentleman should aequ1r~t and a diac1plinar1art, \vhen he oon$1• 

d.ers: the value of theoe su.bjecta as w ·drill and..~xo~eisl2's 

for developing that mind whi·ch would be able to e.d.apt itself',,. 

and deQl.with. any· situation that m.ay a~ise 1n the couJ.~~Se of 



Du~ing the 18th centu.f.ly the nntu:i1al1st1c .movement .in 

education was Fepresented by ~rcan-Jaoquea Rousset1U (1712...,1778)., 

its lending exponent. Na.turaliam was a protest against 

the aristocracy of blood snd a.UJistoeracy ot illtelie'ct~t\1'o 

cof;tvcntions which had reached. such proportions, · especiall-1 
. . 

in· French social life, as to make it e~t.remely al~t.ifie1al• 

:rt desi~d a l'etum to the simple and natural ata·te :ruled. 

by the natuva.J. feelings,.. 

The educators of the d.s,y considered the ah:tld · a.s a 
. ' . 

miniature adult, defi·ciant 1n his P917tll'S. only in a lesser 

4egtiee from that of the ·.adult, ~he a1n1 of the educatom 

11a.s so to train the chil<:J. "that he wou.l..t gracefltll$ fit into 

the nrt.1ficial1ties and. Qonventional1ttea o:r'upper oias$ , 

society, The education ot the gent'lGmtm \1as essentially in 

.·sQoial accomplia'hmllm.ts,, such 'as dancing, depo~t;ment1 oQurtsey•· 

ina with pace;, ·quot.ing·witttliriea fvom. Horace·aru1 Ve~tl, and 

.so on.. It had no X'egard f.or the child's na. tu re 1 and la\1s ... of 

Cievel.opment~ Rousoea.u in oppos1ng the artiticial manne:v-

isms of hie dn:$ 1 &nd. in advoctl. t.ing a return to the· ·motte · 

ai.'nple• naive and natura.l state of rntm, reallY" pleads :tor· 

.n generou~ liberal cultivation of all the natu:ral endow~ 

menta of the eh'i.ld• A liberal education to him would be 

tluit education 'vhi·ch r1ould 11bei'ate .man· tro:n the a.rtific!el 

·~ei:ltl1ict.•:tons of soo:tety• and. that wl11ah would develop his 

innate 1)(-'\'lers aoeol'd:tng to his inte·:rest and laws o-r developmont. 



. so content or subj~ct does not loom lattge on· the na:t~tst1e 
. . . 

h01'izon9 'The pi"Ogi'amm.e . of educati·on .1a to b~ ndapted. to th~ 

natuttal u.ntold.1ng ot the child1s powers to meet his nat.-u~ 

· needs. 'The activities \7hich · fJJ!l.":in:g :natU:r9~ly f~om ·the needs 

o:f life make up the cul~ric.u.lllli'l. · · 

' In the latter half .of the 18th ·oentury, one again 

classical education eame to enjoy en enhanced status as n 

. '· 

1765J the art ot eultureci ()onveraation which involved allusions 

to vergil1 Hora.ee and classical 11 teraturo; the ct1l t of 

.antiquarianism and ·growing intex-est in archeology."' It was an 

education ttestttictetl to the governing class of Englan4 •. 

·1'hough no definitiOn. of' .a 'libe:t'al oducntio:n.' was at.temptsllt 

' it is cleal1 f'ram the wri tinge or such men aa Vieaeimus Knox., 

"L1bera1 Edueationn ( 1789) and t~Esaays on Liberal EdltCationtt 

~d:ited by F.w.Far.vaf', that it was an educat.i~on based oll the 

clnssics• 

Stimming up the .situation ns ·at the end of the ·18th cen- '·'·· 
.. . . . . . . . 

tuiW", the conception ot a genuine pr.:tmare ·school aa the 

f.l:rst. stage of a genuine liberal E1ducation conmion tci all 

· r.l11k:e had 11ot been tteached. ·as yet... T1le growth of ctipi talimn 

and. la·r~e scale indust~jl', · the 4eca;y of the o1t1 agrar.ian 

s;ratem, and the g:rO\tth of commerce and commerqia.l pz-1nc1ples 

of policy called J.n.to exiat.ence M ·ever-growing property•less 

wage-eamtng class tor ·whom only .a vocG.t1onal. ·education was 



allowed·bv the ruling orde:r, (1) Iri spite of the democratic 

tendencies ot ·the sense .... reali~ts and the mnturalists1. a liberal. 

education. was. still coupled. to ·aoei~ll d:J.ati."lotion~ to wealth, 

1~o the uppe!i ruling elnsses!t !n content it had· both expanded 

fk"'ld. contra.oted. . during these centurieo-.... under the verbo:l rea11nts 

it expanded to enayc.lopacdic propo:t't1o:ns, u.nd.er the.senae• 

realists ·it· rcvitralised i.tnel:f by the ~.nelusion tYf the netu.ml 
' . . . . " . . 

sciences, and unde1•. the. d.i~el:pl1n!ll'.'ians it had eontJ:~~act.ed 

to a nnrrow humnn1ot1c. currieulum. A ateadily- l:'ecu.rll'il'!S 

feature is the harmonious tlevolo:pm.en.t . of' all the powers•• 

mental, ~sieal and apir! tu.al-w.1 th a view to fUller psrt~.­

c.ipation in h'WT!an aot:tvities .. · 

.. .......... -.-~~-.-.··~-



.~tor Govan. 

It was mentioned tn the last chapter that the ocncep­

tion of a liberal education based on classical culture found 

favcr.t!' again 1n the lo.tt~r half of the 18th centuey. The 

renewed 1ntereot tn the cless1cal conception wna due to the 

nco-humanist movement which had been gnthcring force 1n Oer­

IrlSey' since about 17561 largely through tho 1ntluence of 

wtnckalmann (1717•1768) and Leastng (1729-1781). A concept 

of liberal aducat1on based on the ~eo-humanistic conception 

of gonsral culture (allgemeine Bild~) cmno to have a vogue 

only 1n the early 19th century, through tho efforts of W1lholm 

van HUmboldt (1767-1835) 1 V1llemain (1790-1865), Victor coustn 

(1792•1867) 1 and Victor Drur,y (1811•1894), tn Prance, and 

Matthow Arnold ( ) , 1n England. 

Von Hmnboldt wna head of tho Pruss ian· Bttreau of Edu­

cation at Berlin from 1808 till 161 o. He defined the o1m of 

oeeananr,y education which was accepted in Prussia for the 

next 100 years. As a neo-humaniat he believed that the 

higheot example of h~An development ~aa to be found tn 

Ancient Gr~ece. ne proposed an all-round education on 

humanistic lines, so that a real insight into the spirit of 

Greek and Raman civilisations and the aaotmilatian of their 

great literar.v masterpieces in form and content, might :f'umish 



. 0 

:spit-it ,~nd genius· ot the .Geman _people.. (see S;pens ftepon, 

Append~ X:t, 'P• 409) ·. H:Ls ba~te idea was to make a s;vnthesis 

betwe~n tha old. woJtl.d and the 1dea1s of' the modem ·world"" 

l't ~":W b$ . ~levnnt to obse~ here that. the conception 
. ·~ . ' : _,,. ' . ' ' . 

. of 11 l~'be~al education alw~a shou.td Pequire a re-~o:nnul$t1on 

~d ~d3ustm(.l,nt to the -blS needs of a H,\p1dly · ,OhfUIS1n8 
' ' ' ' . . . 

' . 

. social !Jtf:'U.c.tur&J and it ie peJ.9haps. because of this o~tf.lnt 
' ·' ' \,. 

;tntei'Qctltm. 'betvtf9en ·social cond.it1cn.s .tmd the eduoat;ional nGetis · 
. ' \' ' 

. Of the times that the Boncept ot 1lbe~al GdU.CBt.:ton. :i.a SUCl\ a 

good x-efieotion of· the htgh~st asptrat1ono oC an ~e~ Van\. 
· ·Humboldt's. pl~· to seJ.~Ve the; needs· of a new nationalism l.od.\ 

to a coilc~;pt of 11-bel'ili edUo&t#.oit 1n which modeM lltWfie~ we~ 
;ltt<'11oious:1y CO!llb1n.ell w1 th olnsstoal· stUdies. He ei'£v:1s~d ·~ 
·in his cottrse ot .studJ..es "th& harrnoni.ou.s develo~t ~t ~1 ., 

·tho facnlties with the o~preh~aiv$ f.onnaJ. cultivation o:f 

intelligence, a ~ate2:7 of l.tinguagest l\ considexaable attain• 

ment in mathematics, and some lalowledge Of science and .htsto­

lW••· (Spena Repor·t· p.. 409) It was then to be a oUltutte 

based. on the development of the !mler · potenticd1t1sa ot rnan1 . 
then.cOllceived. as "f'aeult!es"• · ·ae thex-e.fore p.i-opsed e. 

· ten srea~s seconcltuey· course in which the i*ollowing subjects 

. wem. atudieds Latin, Greek1 Gel'mf.U11 ,. .Mathematics, .Religion, 

Natural aciencea, Hiato~~ Geogmphy, Drawing and. tfP1t.ingJ 

Hebrow, French lirld other modem lnngungea were optional., 

. This .l1te:ral eduoa.tion waa,. hcnreve2:', at1ll limited to the 

upper classes who we~e preparing tor univers:l..ty stUdies 



. . 

1ea.4.Ul.S to· the learned pr.ofassi,ma and highev ·state ncrvices 
' 

in the Prossisn statE:!* 'JJ1l1s edueat1onnl seheme 1 howe-ver, 

did not lo.at long ov.ring to a succosslon of t'anctiona%.7 minis• 
; . . 

tevs; · ·xn 1866 the subjects tau.ght in tho Prusaian §lllllllsien 

· we'J:'et German, La.tin, Gtteek1 Religi.on, Mathematics wU;h 

J?}Ws1es. antt.' !tatltral Histol"".r; w·~iting~ D~awin.s Gnfl s.ulging, 

but tlle liberal phaSG had ·disappoax-od with von Huillboldt,. 

ln. F;Nmoe, after 'VS:taious c~es f:r-om the days of the 

Di~ctory (1795}. a motte settled. state ot. affairs was ~ached. 
. . 

of libel'al eduost1on was given :1n a. spocia.l eontinu.a.tion aobool 

after the , elementa~y aehool c.O'til'En~, fa~ 17ltlnf:lge~: and com-­

m$rcita uno.erta.kirlga, anCI fOX! minor~ officials~·- once again 
' . ·- . : . , .. -. 

J.t tva$ l:tmited to a apecitll .. gl:'oup• t,t'he cu~riculum. eompf'1sed 

Franch, Modem Lansuae;es;: 11athematics and Science~ Geograpl\v', 

RistoiWy, Drawing, sux-vey-ing, an;d BooJI;•keepi;ns& the classics 

\Ve~e elltlcluc.led • 

. !n England before tt+e extension o:r com.pletEl d.emo­

cratic rights to the. pl"ole.tariat in 1870, liberal education 

wac confined to the rul1ng cla$ses.. .Matthew Am.old ~-his 

neport on secontl.sry education :Ln. Franc~, German,y, Italy ana 
SvtitZGtiltm.d (1866) S't;tJ.tes ·El Concept t)t liberal <$d.l.1Cation 

.wh1oh has been influenced by ~on llu;mboldt'a neQ-human1"Smt 

end the P:ttt?noh. system of 1852~ The 1852 dec!ie& in. France 

.established a common coux\ae ot studies in the 1yc$es for 

th~e years, followed by n b~ful'Ca.tion into a litemxw 



end a scienti!'ic ooul'se; certaill eubjccta ttel"a common to 

both eouraes:-Latin,' French, History, G-eographY~ t1odem 
~ ' . . ~ 

. ' 

Lnnguages. fJ:'his cxpel'iment had. fo11od and wag eubsti tuted 
' . 

b;y the course mentioned in the provious .-paragraph. 
" 

.A.:vnolt.i~ COn,Cept Of t'1 ·liberal Od.UQG.tion X'UllS a,e follotrSJ•· 
' • I l 

"1'he idenl of a gencrnl .liberal tl'4ain:tng ·is, to earey us 
, . ~ . . ., 

to a Jmowled.ge of oursel "t/$S and. the oworld.li We are 

cn:l'led to thi.S ]inowledge 'bY Bl'GCial apt! tudes ~hieh are 
bQ'on \vith us i , the grand thinS .in teaching ts ·to have 
faith that some aptitudes .. of this kind eveeyone hns• r:t'his 
one'e special· apt:!tud.es_ are tar lmow1ng men~·&he etuey 
of hu.num:i:t:l.es; ·. thnt one's speolal npti tudes are fol' know-
ing t'he \701'-ld.•..-the GtUd.;r. of' lUituret The -Oilfele of ltnOtJt•· . 

ledge com.prehenda both1 an.d we should all have some notion, 
. ' 

at.any· ~ate, of the Whole circl~ or knowledge•*•• · 
lie whose aptitudes 0~1!1' him to the stuey of natuJ:Je ahou.la. 
hnve some notion ot: the. human1 ties; he wll.ose apooial . . . . 

aptitudes 'ca~ him to the humanit1ca should have some 
notion of the phenomeiia an-d laws of nature, EV'tdcn.tly-, 
. therefore,· the begJ.nning.s o~ a .l.ibet'al clll. tu:re shonld be 
··the name top both, The mtrther tonr;ue, the Ql.erttonts of 
:Latin and of the oh1ef mod~rn. lM.gUsgca~ the elem~nta or 
histtiey, ot arithl:n.etic and geomet3:7, of geogPo.phy'1. of the 
ltn<n1ledge !(J"f: nature uhould. be the sarae for all boys at 

,' ' . . . ·; ' 

this stage .•. tt (Sehoolo .!nqu1~ Commission, VI, 599 .... o;oo .... se~ondn17 
Soul'ee Spens Re-port;, ·p., 14-11 )... · Atter this stage he advo• 
cates b:ituroat.ton necot'ding to one t s aptitudes. 

f.Iihe aeeonMt~y sehool eourse was thus ¢~cted to lilY' 

· f0\1.tldationa ~a-t a uganera111bern1 eultuPe" (Compa:re Humboldt1s 

Allgemeine Bildung).. But it will be noted that in this 

conception physieal ed.ueat1on and e.esthotie subjects havenot 



-been e:.":Plieitly statGd., At the time it was stated, the 

·senePal libe:val elll,..Gure \1na· meant fo'r n limited· elite Of' 

future .:PztOf'essi.o:nal men ond b1ghal' of'ticial.a. It will also 
' '1)e noted,. from outt rnod.ottn standpoint, .that oven at this 

sto.ge no mention. :hao l>~en made of the. incluo1·on of qut'isi· 

vocational ·or ·qttasi.,.tachnJ.cai work 1J.n tho li'bera~ ctlucation 

eur:.tti<:nilJ.im in s:p.:!.te. of the meoha;n1sa.t1on of induotr~ •.. We mo,;v 

note fi"'om· Amol(f1a statement that '\v~ hnve(mo~l) rnov~d e. long ... . .. .· . ' . ·, 

. . ' 

urre(l mann. Wh~l~. the ''fX~e~ ma.nt of' the GJ;t$Glfi£J was c~lnti 

to the o1~eele of knOwledge~ (~.,..klios paideia) ·jJl vi~tue 

of' hi a political ana economic freedom, · the ntan _;of the ··19th 
. . 

centur.w inherits the r--ight to .study theae subjects ·.in Vil."'tt~e 

or his inbom aptitutles. .Afte!'l the ~manciptltion·of the 

altt"tee ·in the Brltiah Empire in 1834; and the Raf~xrro Acts 

extondb'lg the ~ranehJ.se to the mlddl.e clnsa,, it is ha:rdl~t •, 

.»osaible :tor AmQ1d ·to ho1d. the Greek slnv,e ... stat~ View. · In 

QCttia1 pt>.aetice,. however," this· libeml eduontion· could Only 

be affo!!'tied by the ·um)er 4l~aserh 

A very m.Ueh ref':Uted conception ·is ste:ted by John· i!enxw-
. . 

Newman .in uThe Id.¢a of' a Un!versi tyn •. . . (Secondary so~ee ' 

Fi tzpatttick, ,,.Retldings in th<l I'hilosoplly of Ed.ucationj P• i75) 

"It is the education whieh gives a, man a clea~ eonso1o\ls 
view or ·his own. opinions and judgment, a tttu.th in develo• 

ping them, and ~loquenee in e¥pi'eaaing them:t and a for>ce 1n 
urging them.. It teaches him to .seo things as they at-e,· to 
go 1ttight to :~he point, to diaenta:'"lgle a skein of though·t, 



to de:te~rt <t•that ia :aophiat.ico.l~ and to discard wlmt is il're• 
levant~·~ 

The .influen.o.e of formnl disc.ipline is apparent 1n his 

.next sentence, nzt' pr-epares him to fill n:ny post with cred.:l.t; 

.and to master ·fi!ly Sl1b1)eot \'lith. f'ac.ility," 

After enu.mer.ating further traits or qualit.ies of a 

liberal t:ra111ing he concludes thus 1 

ttThe a:rt which tends to rna.It:e. a .man all fchis, .is in 
·the object which .1:'~ pursues as \.tflefttl as the art of' wealth 
OX' the n:r.t of health., though it is l·ess tangibles less ·eertain1 

les.s complete .in 1 ts result, 11 

The g:rent · schools anrl univez-sit1es ot the 19tl1 

'oentnl'y wore monopolised by .the uppel" olassos.. ·However; 

Thr1ng .of Uppington t~iecl to X'es to~ the liberal idea to 1 ts 

ancient. richness in .x-espeet of content and sooiai axolustve• 

· :neas of its benefits, the.re <wer.e 1m.po:Ptant factore which 

coritpelled modification,. :Z:ne ·three :great ;f'actol"S .influencing 
. . 

the conception in the .latte~ hnl.f' of the 19th eex1tuw we~: 

(a)· the tviunipll of the Induatrial RevolutiGnJ 
fe) the amazing advance of physical ana biol:og!cal science; 

(c) the full political enfranchisement or the masses,. 

These thllee taetors set up new problems for the eduoat1on1st, 

The signif1oanee of the I;nduatl".ia.l Revolution for edueat1on 

liGa in the .new· world ·whi.eb. llad be~n created a.lmoat over-. 

night,.. The rnechanisation of the ·means of productipn, 

acceler-ated commu.n:i.cationa1 and the aseenaan.ey or ca:p1ta11om• 

411 tended to change t11e life of the peopl~. F.rom feudal 



serfs the masses were transformcc1 i.nto tho pt'oletariate .of 

· a l'!lflCh1ne age. Thaso changes. in the eul tural and economi·c 

].if'G Of the :pGople .required neW ad:)uatmenta~ l?at'ndo.XiCaJ.ly 

enough, in the 19th century, te\Tea.ted labour' in the facto-· 

:rieo anc1 mines tnt).de :Cor even loss leisure. socially the 

precedenee of b.irth had to yield to that of the wealth of the 

.emergeni; bourgeoitsla •. 



l'Te¢:e:Ung the&:Q tecbnolos·tca.'t chaugee .. ~ tn• stgnitioant 
_,a4vane:e ~ the ph;yti;ical. uc1-ences.. Science applied to indliJSt)7zr ih.a4. 
: bcrewsed th~ ptOsper.ity of the C~~tley:t and .,he ~op1~ W~l'(t ~Ot ClOW' 

.ic r~eop;istng tbe importance· ot s~ient.it1c .knowlet\se tq thl()lJ:' tnQ!4's 
of .lt,~iag;r }~:o ~ fier.c~tt battle tru waged $ot o~ wi.th the tre.dttt.Qnal 
ol.assteists but. elno wittt the theo·logtMS t tor o. :tad!cal ehange in th~ 
'30ntcrrt. of ~ducatuu; t.hore WM a great detrmn~ for the hclusiott ot 
th(! scJ.encQcs in the ·Cun:tclllwn ...... mathematical, :PhY~i~al and biological.~ 

Finall)' that Whio.h called:· f. or an ontire revision ot the 
concept· 6~ a ·l~btJrllt edncaiion waa th~ l'ieing consoiousn.ess of the p~plo 
tQr d~m.Qcra:ific .sove:Ment .• · Englt$d was tho first to achieve delt1ocrac,­
with the complete ~nfranchisem~nt of thJ m8$soss before the .fil'st 
decade ot the tw$ntietb ~entur:r• Th~ .socini; .fliatltl~tiQn ~ whieh 
n lib&~al e~nca.tlon wafl btl$o~ wao now being challengoa at its vor~ roots. 
Tb.e questioll rot imPQr<tEmOe .1$1 wh~ :14 t.he ntr~eu man 'l 

t.rhe «frocp-n mtUt de.sisnt~.tion waa not now t.he propert1 ot 
t1. p~$.vUeged tdnority, .Th:o~e;b capitali~tic economJ ga'V'e rloe to a 
w~al.t·hl• labou·r-«tpl:o:.tting clas;~ and a r~orldng -clo.s!i, ;ret both elQSsos 
.i%1 n. teohntcally political .senso w"Sre tree to vo:tco their wishos itl 
the SQVetmment Of t'be Collh't17 tht'OUgh tho:J.Jo elected tepr~sEfntnt1Ve&* 
F'olit1cnl:1J tb.Gr'e W$ ltQ t\tO'tinction ~otwe~n the bo~;eols:i.o ·aDd the 
!lltmS of' tho prolet:Qrlatn. 



Ent~a.nchitt1~tnG¥tt brought with it the oorollar~ of froo 
ond eottpUlt:orJ educo.t!on tor QU,. T.hta ~oditltely brought into view 

a Vru3t now mttltitud~ of posoible 4l~t$ •to the privileg*'a of a liberal 
od11cation. Tho ·ttding clat~s w~r" bewUd$:r&ci by thic r1c1ng tide of 
democracy and .. it ia $1\own in the3Jf ldmless opPQl'tl.U1ism towa;rds tho 

~wth Qf el~J~entary .ed\;cation. 'the :n~w conception ot a ;pt>p'Ulm:o 

edueatlt>n had not the cleN:' guiding p:rinctplo of the old~r class prirl.• 

loged Ub~ral. educatiou •. 

Thone to:rc(;'fi. generat~ti;.itt the :r:dnote~nth centur)T have been 
bUt ib:OC~lqrntod in the tllentiGth c·entun,~. lVO httve all the ~obletaS 

. ' . - - . 

cause(} b:, ma~hi!lc pro4uctionj. <Capitalist control cf the metUl.G ot pro.-. ' . . . ·" . . . .. ... . 

4,uQ~to~ .t Omm'le'-pat!?tJ. of ·~be p~Ple u~d~r .. :a ·democ:rat;t.c const!:tuion, 
nnd .0: r~idlr shrinld.ng wcrl·th ~ 1s th-e setting .u whi:ch fi tlGW ... . ,. ,' ' - . " . ' . ,, 

teoncspt.1on .. of liberal e®cat:lon .has to bo fQ:t'get!d• f.ho questio-n .:ts . ' . ' . ~ . . . . . . . . . 

whetbor .·the content anct. apirit of. tht tm:cri~nt i.d~nl would meet the · . 
' ' .. . .. ' ' ' 

aeeds . :r.m.d · condS.tiOno of mode ;on <.:i v.U1rHl,t;iot1.- · 

P.rof. Cl.-ke elevly ·nets forth· · (1) tho 'Otiuc~tionol · 

.situation in this mnnnot:: . There at-e t'f;o oocio.-econ~e fa<ttors ·ohi~h · 

have to bo rccone.ll~d. (a) · tll~ sr~ltth or .tbe ·modern btduairial 
SJatem, ,l.ts. absorp~lon ot llrnc~ic.nlly the wholG population., nnd the 
U:le~~tls~ npec~ali~ation :tmd '110illplexit.y tJf its p:roC(H"Jt;ee httve ~ade 

a ,vocationnl training ot E!Ome eo~t ot ~ vitfll. nocose:L~y for. mo1lt " 
peopl~,.- Thero is loss ·nso tor. ~~ople who can do ;t\11ythj.n,g in SGneral. 

·tU:~.a natblng :tn p~rt!eul(ll" • (b) the ve1r~r tact: that the ~®atrial 
111aeh~e it aO'eot"bing u~ .au tmd ln\·ol \tin$ an in its wo~~ and vtcissi­
tut\es, bu.t 1nt~n;;;1f1-'0s the doniro of the mass Qf men f'or an emancipa1;1:Jlst 
Ubor'ati~d,rJg .education~ VJhieh \"'U.l help m.o.n to :r.ioe abo~e thtir domifi~ion 
of t,he ·machine oven when i:t uses him. 

' 
" 'the modorn prQbJ.em 14i~:tbe, reooneUint:ion .of a li.beral e 

edu~tltion \'tltb '- ·voeationtU.. redueat~n. !dust. the iaoluston of ~nc· e2«'l.tlde 



or .focus in .!U.fe-work •riake~ an individual lnetfl.d.ent r.ma unable to. 

wpport himselt .in· cur ec~nomi.c -stru.t;turo • on the othor bond its 

perpetuatioll w~uld .load. to a aocittl. cle&Vf;lg·O which w.ou3:.4 .deltberatelr 
~hll.t oft the . mass ot people from lull humm gronth J.mp1:l~CI .:ttl the 

· ·.tundtuttental do~t.rin~s ot democ~ac:y. ttnive:r.eal f'rancld.ao att4 SQQ1a11y 

lird.te4 li~~ral educatton cauot bo rn~int~t!d side b:y side. flholl 

toclau ,idoolog!\1e rettviea.ges n. et&te ot classless sociotJ ar~ being .. '" 
•!deli dtsse"mth&:ted, w~ oM G.nug~ th$ tempo~ ot the age towards the 
perpetuatio.n ot <Jle$a d1visi<Jne and ooeial privUeges.-

'I'he c-ulture of' tb.o rtiCJder:n ,era .ts unm1nts.b.blU an i.ndUstt:1al.. 

cul.tur~, and the .1tbera3. c~ncopt1on. tot- us must have its zoitd.ns tmd 
.t:J~tttng in. such a .culture, 'rh:ta .1$ 'Whnt J.nove-r Wilson so.yr;i -in his, . ' . . : 

bttok 1'ttUmaniem in the Coht~uation S¢hQol u * 
''No man can stay tb~ ~1'ch of. . £ndustrin1~m; c1vi'1isation ·!s: tc~ 
good ol' Ul. tirmlN eatubllt;hed upon tbe basis of' mnchino ptodn,ct""' 

. ion,. and cultuit'~e must make tertns ·tvith threse rncts ~or per.islh.u 
1'1t they (i.e~ the great indust:ri.al popP.l.e.tio.tls) m:e to 1;>o buUt 
up into tho natiO~tal Uf:e .and. to understrutd th~ pttr!t thoy tlre 
to pltly therctb, thoy ,must dovo.lop thiG cul.turo tor thomsolves 

:--. ®t of' the stuff o:t· their own lives and work, and. ,ou,t ot- the t 
tr~Atit,ions which a~e be.g:trulltig to (lpring :fl"'Ont tho trel!tend:ous i 
industrinl Q}ltanges "'bi¢h have made botl1 them rutd their sui!:f'Ound• 

, ings nbat the)f nre .~_. (lJ • 

· Evon a$ early litO 189!1 the Ro~al Comml.ssio.n on second:u~ -
Sducati<u'l · re-eosnts(td thnt thQre. can be no a4equa.to technical education 
· 11hi<Jh. is not in .somo Gtilnse liberal., nnd no liberal .~aucntion r.bich 1o 
.'\l'i()tt from some asp¢cts; technical,, 1:he~ ·d~t.lite eecond~,y od~atiou as- · 
· · ~ta ~~0~~~S$ ot intolloetuol training and poi'sQnaJ. diseiplin~ conducted 
. wit!{ apoc~ l'QgaJ'd, t/J the profesaio.n .or tr.a.tle to be f.ol.lowed •. ,. ;c·••(2l• 

Sinee class clisttnetion~ ~ eha.rae:te~ietie feature of the 
ol~er e-oncepti.ons., has been, eliminated, we. should now fia the ~et.nlc,~ption 
from ·th\':: ~int of view of' ~J)nttn11 or by ~enoon: of the kind or ·Olld .t.t 
aehiovos. .1:.,ll.Htutley'o f:o.mous Views on a libertll oaucation bnsetl on 

· ·a $C£l~ntttic curricu.lum are .inte~est-ing bec{lue$ ·o.r their emphasis upon 

1.- ~Clar~e,~.~ f op,•: cit,, U p.~ Z~. . . 
. 2,. Sp,ens Ropo:t't: British BOard of E4U"Oa\1on I P• S8 • 60,. 



w,pon ·c::ont,ent.,. !ht1 emphasis was perho.ps, appropriate 1n tho ninotecn\,b 

century.:wncn t:her& ·vn$ auch e. etruggl.o to in(;lude t.l'l~ se~enc~o in.the 
$Qheee of etud~e>$:+ Bt) says,. 

: . df.hat man, l think:t .has h&.d Ct. lib~l'~ education rlhO .has b<ren GO 
· ;.' · trained itt :youth the.t his· bo4y ·~ the ready ,ser~ant of bis vdU 1 · .:. 

(Uid doos .. w1.tb oase ,and plensure ell, the work that, ~;e.~ mechaniSm. 
' · · 1\ is ca~~l¢ ot .· • wll.osc i.nt~ll.oct is a ale~,, eold , 1ogi.~ engine, 

\t!,th a11· its patt£ of' equ~ strongtb,. nnd in omooth W¢rldtig orMl.tl 
., . . roady like 01 nt.~am engille • to b~ tu.~nod to an;y kin« ot worlt, ,a.-td, 

. spw the eossW:ltn:•t;; tiS· . il(lll. ns targ:~ th~ anchors or the mind;. 
wboa<S ·mind is stored wiib a knowl.Gt'tp· ot th() troat o.nd fWtdMtlntd 
trttths of nature M4 of tho laws of her operations' ·one li!lo, uo . 
etunt·ed asoetio, is full or lit~ Nld 'fi'r.,, but whose ~pastd.on$ · ~ · 
:tr~ne~ to com¢ to heel by a vigorous wUl t ·the servttnt of a 
ton<ler conseione«JI who had. lqtJ.trllod to lo1te all beauty1 whetb~r 
Ot Uature ·OJ>· of art,· to hate :t;).ll Vi1.1i'lru;ss, 'antl tQ r:"e$pectl othGl'S -
11$ hit'!U!!Olf ..• ' 1 (l) j. . , . . · 

lit1xloy hot~ever does 11ot touch ~our present. ·probl.om.. 1'he · 
Arist~tl~ . tl.iebotomy . .tnto ·lil,Etral; and .W.iberal pur$1ti.tE t-~a« pett.oiated 

...... {~'\ ' > • ' ....... ' 

·tnto the .1:9-t;.h contut'V, tho voctJ.ti~:ual tud.n~ Gtill eQ.lleti the Ul:lberaJ,". 
~he .srea~ revolution !ft, the c;on.coption io .the·tusi.OD ot t.be voea.tiontll 
<t·eebni¢a1) 41'14 tbf3 tt-aditionall:r l!b$ral. studies. 1'ht3 nqte wa$ nlr~aar 

struck. by tho Ocmmission of l89!h In t)J.is e~ntur1 Pr~tess¢r A.tJ.White-
be~d. puts fo~d ·e. v1ce11 which to. so.bstantinll~ slmUttl"• He wri.t~s, .F0 
rittt t11Jnplet lungue.ge, ednca.tiott shoutd turn out th:e pupil ~tit.h $ometh!ftg 

he. ktlo'!lls weU,. M6: tK:~m~th:tns he ean do woll. Tbis ~ntimt'4to ttl'lion. o~ .. 
p\"attie~ · ;tuld. ·theory nid.s both.•• Af!.d $E;B~$· 

0Thet'~ :a~c, t.t.owever 1 thJ"(te mnbi roa.d.G along tthi<Ch flO c.nn p:rc>Ct)ed 
uith goo(\ hope Q"f ~d~tU:'~elng tOWt\l"dS tbo best. balanee o£ :tn;tellect 
and ehuncter: .. these·. t\re the \19,'1 of literu~y culture; the nr of 
'scientific eulture, the ·~ of teebnical. I(!Ultur(h. No on~ ot t.b.e$~ 

·methods can be CJxelusively f'ollowed without a grav~ loss of in,'toll• 
®t.u!lil aeti:d.ty and eharaet~u:• 01 "'., •• 'l'be problem of eduo~tion i.s 
to 'l't!tt.ain the dt.Jmi!lant emphasis, wl'lothor litcrnry, acientifie c()!" 

t.eohnieal, end without loss of CO-:Qt:'dina:ticoll ttl _ intuoo into each · . · 
vtay of educo.tS.on Mmcth1f1S c:f tho other t® su (2) • · . 

. WQ .n.ote hero .;).· tl0%'41 btll:a."e~d '"71011 or· ,flll·-l!'QUlld odu.ca.U.O!lt 
nvaid!!lg. the lltibr:~· ~mpbael.e of tho humanists a the .aoienti.fi:o biiflB . 

• · • ' •• __,.J;,....: •. • • ' 

ot I!uxl.ey and Sp¢l'lOet •.. and, :supple!l1ont.ing the broad view ot Matthew Arnol4 

1 •. Martin, ;&.,J)• : t.>p. citt l P• 265~, .·. · 
2• Sp-erm R&pQ~t (1929) ,, £t>Dm *'fbe ci.ms of ,educati<>n &. other essa.ystt* p-.41!: 



. by addition. of the teehntcal element~· 

In th& modern View thEtre are two wa-as .of looking at the 
.. relation betweert· ~cca.ttona1, and liberal. edueat;iont 

{o.} vo~eationel all falling in with the :u.b~r&l, not as identical . ' ' ~ . . - . 

ffith 1t • but· oo the 't!'itril 'and ~ss~fttial nueleus of the . whole:;. 

· . (b) ·rigbtly con~oived Md riGhtly· earr1~d out,. vocnttonal . ' . . . ' 

:erdueatioft .is id.onticlil with liberal. (';ducS.tio:n.- Ket-$ohe:rusteiuer thinks: 
' ' . 

ttd.s ·ts the. onl~ libe;t"al educnti9!1 .in G technological age-
J ... ·-

~th Den-&' and .. K¢~schel'W.tein~-r think· thnt tho acquiring 
ot torms·ot skUl ond tbp special eapUitt for ~arniri.g a liY~lthoQA . 

,. .. • •• < • ; - ' • ' ' • ... ~ • .l,~- - . • • 

. ud ltnatritaining .an ooonom~~t;: tndep'Cndenee 1 t;hould be mad~ ·th& .. oore ot 
·a tJhtil$ etiuea.ti,onnl s,ystem .•. As D$tl~y sa;ys·. 
' • .. ~ • ~ > ' - • 

. · t'Soth ·p't'actieoll~Y end phUosophioallyi the key to 'the present 
. · educational s:l~tunt-pn 1ios in a "gra4utd reconstruction of .· 

... school ma.t¢rialc an·d methods ISO ae to utUi·~o forms of occa• 

. pe .. tion· typify1J:lg social eaJ.l.ibgSt. Md to bring out. th&it' .. 
. inte2lectusl and moral ~ontent~.rn · (l) ·!II . · · · 

~he Rus$1.nna ere·ln ·complete .agreement.l'!ith tho coeon4 vie\1 f!md-their 

s:rstem ot ''*unified lab()UJ: .echoolsu.· is en attempt . to give expres(lion · 

t<) the :modern. viet~ of a li:beral .edue£ttion,. · It 1st howevor, difficult 
to form nn~ jud:grnent .ae to the ·sue cess of · th.fZ C)tperimr:nt :$1nee :Ruse!m\ 

th~ey ana pr~ctice . .is C(;lmplotelJ .sh~4o11cd. b3 n .rurt'hor de:SU>e to 
ud.oetrinate.th"o ~UJlS .in th~ prino!pl:.ee of' t.~dsm. Kerschenete~er 

tlna.t ·think-.atonc~ stat-ttl th~ :n¢w ooneoption and the method of achtev• 
tng itt.. Be maintains tlUi.t $. thoi'Qugh voeatiorml educe1tion .implies 

1m .!nsisht into al4. tho· pr1nc1pl,OG underly~ a cr.af't, !Ul4 .nn npp:t-oct• 
. a.•ion of i:ts GOcial nnd .ecoi'l.mr~c relation~h!.ps. both ttee.r M4 remote.,. 

I.f this. ~tattunent .is• r:ead. .ee.retu.lly it .will be n¢te0. that .it J.S ·the. 
' . . 

socond portion. that g~ves the :;U .. be.ral .aspeo:t to \What might. ctlt~rwi.Ele 
'b&come a pu.rely tccl".nictll training. ~ressed. 5.n ditt~rqnt woras, it 
means that e. tfrt:hntcal c.ur~ioulum must be ~~ft.d b~ an hietor1cal 
.approach.- i'he historical approneh humrmt~es t:he curl"itCulu:c¥ by plaotris ' . 

(!mpb:aoie on the essentinll:l h~ ,~lemettt Ul;votved in ~ fQ~ of· 
techrd~Dl sld.tl; th~ hWiV!in :n~ods it .serves, the diftiou1t1es and· 
obstae.lea - ideological and technical -- wbicb .b!).tte been s~ted 



.surmounted boforo t.ho ~~aft hac! been broug}l.t to its present state of 
ptrfoctlO.n, tmd a. conai.tltlr·ntion ot· how the craft. m~ contribute to ·tbb 

fttturo :pros,ross of :tttalh ln nhort~: it is not ·the content that .aatt~tG 
ac tho ~p:trit. :ed metb~.d of :educ-nt1on,. 

. . 

' . .. '. In the mod~rn V1GW ~mPhWd.ri :is ltd(l. en :(1 sinsl~ wtdo 
illtorest·. Givi.tig ,O~nt · ancl (;ot!ti.nu.ity to· on·e f!.s life, and that~ is :toutul 
£n the life~lro:rk; tbe·vocatJ.on~ suoh ,$; ·"lc~ :La .ttacked·up oil ps~cbo4 
logical' -ground:a of providing tho· right motivation, 011 morel· gJ•:ouna.s. 

·fiO. sivills one t\ sealo o.f roues, and a !$OM~. ot $tatu.s end uo:tth.f ·,ana 
Ho~ socia:t. :ground$1 u n tunctionifig uult: ·r.t~ Goc!~.ty. ~$rforw.!ns .soo~lti 
u~~tu1 wor}t,.. · W$ cannot ~ndtlr:;;tand tlli$, nuw emphas$.s on :vo~ation_al .. :· · 
~urtmi~s.1 ·unless ws se~ the pro'blom · ot mot\{f~ et\uf:~tiQn in the l~ght 
of mt (!)eono~i¢ .ltf~Q almost ,corapl~t~ly lne«;honi(J.ed, tho obsorptio_n ot . 
the mns.s of: tno· »eoplc .in. the :i.ilduatrial lifor tntd "the edttcationat · 

, impl1eatt<:ria· of demoeraey ....... of ·the. right. of ev~t.'Y eitiz.en to n :dtbe~al . ". . . . -. . . . ' . . . 

. . . . 

Our MSC'U.SOion. ,QO · 1'~r. has. SbcJW that the ~oJ.ent elotnent ·. 
ot socS.Jll. exelusi 11\mcoo ··baa beconif!' unteriribl.o · S:.u modo:rn d¢moc.ratie 

1~eat~; · the diGQ~osio~ on technical (vocatiQnal) or-d. lit)oral e~~atton 
iudieat~d that· tbe elcm.nnt of ,CP;trtell;t a n9W un4ergoine e. ~adical chans:e: 
Wi~h ieteX'cuc~ to cont(fnt we havo se·en that tl"aditional. ide~ 9£ e. 
liberaJ.._eont~nt., Of tt SJatem of ellltut'&l studi~St had b$t1lt confined·. 
to: nou~vo~e.tiont.il Put-su.ite• culture bri.n8 i4entified vr.tth the non-voe• 
ati01:1al end l.ei.~Ure OCCtt.patlOllS• In the old Concepti:O!l. Of eultUrti. 
thor~ tt® en, ~thithesia bet\'t~en culturo rind utilit:r, hlis anlithea!s 
ia eonsidercd. misleading and ina:PpU.o.a.blel to our tittm:ti ~.· · · we woul.d 

havctt .. ~~ell that .tbrougb:~t the centuries cornillg' under our SUi'VCZf't 9. .· 

eoru:ept of .lll:!eral ~due.atioll: wae elo!i$ly rel.ttted to the eoneept of · 

culture :pr&va!l.Ul.g :ill. that orE:l~ Tottar ·~e have a n~w concept ·Of cul.turo 
:111 -~~ the .nnt:t.t;beais b~tvtet!cn culture ®4 · ~ti.:U:t~ :i.s tfJn<iit'ig t() · 
t'U.f!\::WPGBr ~ ~o quote John llowe:j' on this point • 

uof. tbG aogr~gaticns <lf' aducattont'll. values di.Seusaed 111 the last 
chapter, thnt betweiln eulture cmtt utUlty ill pl'Qbabl..y th-e rno$t 

· ftt.ndam.cntal. Wbile tho 4ist.£netion. is ofto:n thougl"lt to be 



;.. :iJ?.t!t .1-:ntrinsie:. a~d Ab$nlutr;, it ie renlly .histor1enl Md toc:LD.l~ ·. 
\;;,,,.:· It origine.t.ea, so ,far M cono:cious formulat1on ia con~otned,. in. 

· Greec¢, and·•~ ·bnsed upon tne·taet that the trul.U hqman .Uf:e • 
.. , ... ,1.~.vc;rd t>nlY. b:t n tew who sub.sist.ed ~pon th~ r~$llt1;1 of others,. · 

fh$.s .tact urocted the psychological doctrine of the relation of 
.1ntelleigenee nud. dee:tre, tbi;·ory an.d pra.etiee. · · 

· Z.t. was anbodied in a pallticol theory of a. pe:rl!i;t\!).«".mt 
d1vis~tl: of human boings into thoao capable Qf .n ,U.te ot rea~on · . 

· .nnd hence having their O\'in eJtdSJ ·!Uld those, ~capable only of desir.o .. 
· • and worltt ~nn.d, n$e~r; to hav~ tl~eir ends.pr6t"ided b~ otbers .•.• ~h~ 

. t"o diat:il;teM.cems, psychologi'c~ $:Ud polit1eal1 translt\lt:ed into 
·. ': ·~·cduoo.t·io~ terms•: ·eft~cted a division between a l:tbijral edu.oation 1 

.. h~Ylnff t:o '.'do . :flitn, the selt'"'E>1~ft:Lu.1n:g lit~ -of l~ieure "d~:VQt:Ot\ to · 
.. kl;o~~g £or ita onn anke,. W!d o. U.!!oful., praQtioe.l tr~g fox: .. 

··· ~ ~-mec_hnniCal· oc.cupatlons·.,·· devQi<\. of · intoll,ctttttl o:nd a"Gthet:icr : : · .... :· 
_.: ~ · .c:ontvnt.. l.¥llUc the pres~n.t. situatiOn. is ;t"adiesll~ diverse in.: th9Qry 

- tmd much e!tanged in fact, tbe factors ·of tht:! older hU!tor~c _eitu- · 
· · · atS;on st:;tll ;persist sutt.i¢icntl~: to ma:tntttin the edttGa'U.onn.t · 

: dieM.netion, aJ.ong ¢:tl'l comp.rom$.oes lVbich oft-o.n ,reduee ~ll~ et~icac:;t 
of the educational. measure$,: 1.'he pt>oblem of education .~ a~ · · 

·. , .f1emocrttt.ie .society .:16 to de· nwaN· with the dualtam aud -to ·construct 
·. ·~ ~oura~ .of. studies: w~cn. m$r¢'S thought e. .guide of tre~ p~a.et.~.ee: ~: -

· tor all and. _wbich m~kcs leisure a reward ot ne¢epting respons!l.bU• 
· ~ itt• tor £1~rvice•· rnth~r- the.n ·a stai~R; of ~xeli'lpt.ion. from1t_.,., (l) 

. To quot·e, on(l' Jt'Ore ·ln'ite-t, ·who brinp out 'the rno4•rn 
iVie• ~·f -¢1 culturo S:Citd.ng fl"·O!n tile numerous activitieo ot the lndiVidUalt 

inc1udint! tho .activity ~·f ¢~ing: a 11~ ~ · 
~'ro tb<;~ writer a .lU,).eral education eonnotee rui education ·whiQh liber~ 
ttt~s the .anorgies or the indi:vidu.t.d tor the l"i¢host, fullest m.tt 
moet ef'feotiv(! funeti.onug in eve~y aop"Cet ot :tivirlgt in his, tullJ 
ot l~iGut'el in his tel.atioi'u;;}lips tu; :a member of a tamil.s' and ot 
the body politi.e; in bi~S occupation,. tlu·QUgll which hfl earns h~s . 
liVins and cakes . his contribut.ion toward . t:bo so.ticfaction of . 

human Wl).rits,. , •,..,.,.,.",. ••• ~ His eulturo Ulut:lintrto$; gives 
metming Md .sigr~f.ift&nC$ tO r~S lif'e 1 tO hi$ ·:\tOrk~ tt (2) • .. 

Welt6n thi!Ues that a. true ,education wiU b·o · "'nt once 
liberal· and util~tar:ta.n;. for it ldll. t'.!iGike- £or etficioncy in the .materiel 
.ttre ,a!ui' io·r fuln~as. tlild' .j¢y .it:l the cpitit~folll~o~" (3). 

1.~ Da~J .John ~ D~ccE"aow and Educat.i9n. c P• pO!):f' · . · . 
·a~ GambrUl,Beas:te !Ae : quot.ed in .R~ndings ·ill the. Phil,.qsophy of Etiueatto~a~ 

b7 S,A.,Fltzpatrick :, p"' 169. 
,,, flol.t.o~ 1.J •. t?lhnt do "'<'! mfi~ b1 Education t P• '(1.~ 



.. 

fla:vins $Q(:~'t&4 th~ tdentits ol·:.r_:~lt\1:"0 ttad v:ae~ ... esrn:Lng 
l.nbou:" :it 10 bu~ 'one sttl:p t~X>t.h&r· to· the most :r:~eent vtat'l of l.4b~r&.l· 

1 1 .·J 

~ttu~nt.toti,. kr~rm as the ~rtca.n conc(iptiCJl1 'of, d:emoetatlc Ubcert4 
. ' : ~ 

o<lueat:ioa~ 

nrhe Qr.ea~~ liber~ edueation.. waG to.'t' th~ farGe mtlll ,t tmpl.yiug :t;.b,1; 
· ·eltistcnee ot .1.\ rslave claes; the Engl.i*-lh liberal educntion is ·stU1 

for tho gent.l."mtm • .implu!nB th~ ox:ta'tencQ of ~be .lttbotiQg caste; 
tho IJnerictm li.ber1.1J, edueat:l('lll i:S f;)r m~. a$ m~, without qual.t~ 
·f.tenttona,. imp1ytn; tbtl ~qual :rights ot cl~l to fr.ee ,s.elf•r~a11zation. 
• ••• , ,. !! ~~ A li:bcral ·o~~atian eJntii!Oipo.tcs lndi.V'-dunJ.ity ,. sets tree 
po.r.s:~J.lt\3. portPrG~ nl:ld ·widens th~ b\U'Jk~ otitloo.k,.n {1),. ·· . · 

·R·$vlewing thf: ~v~nttill ·clu:m,$cS in tht con.eeptir>n ot n 

1£be't'al, edueDttion, W~ e~ot \)tat .¢C· r.rttli :Ever~tt Do'ttn :NuniQ t When 
tie sa~ tn~t, • ~hQ tr~ditio~ . ot a. l.ibc;rt!l eduentton · i.e ~. soiaon t.hroo.d: 
ttQv~J(!nt9 tho fabric Q£ c!vll.tatttio:n~u Xt r.o.cei~e4 its fb'st definite 
f~rmulati~on itt ane$.e:nt Gte~e~ ~4 .is· .~· ~uttC$.t.i<JfUll ~eflee.t~~n o:t tho 
soc:ia1 ~t!Jlet1Qn that, ~an. tht:'Ough Greek· ·thought ~4 life~ It wn~ M 

~'<!~(!'ati<tn fot- t;he ilfrce mat1'"'•· Wt. it \Va¥5 ·t:$sent1dl~ em acttd.sit:ton. of 
. -

kd~wleG.ge for i:tt,; ·Otm i\lat~~: · fo e~&k ~ttl!tl!' in· tlt<t pu~stlit ~t edu.c(ltioll 

w~ :not ·.ttt;~rtb,y ot a tt'e mtn:l~ 

ltJ; Graec.o~Romrm tituoa the ~o;;W d.~in¢tion was still a 
tonturo ot· .l'fb:era1 :edueation~ i,tihE pv:poto ot .r.~eh ;,t b:tt~ad: b!tsis chan8¢ch 
It was to· be thtii tli.~ ~qu;lpm~t :tot." n su~cessfUl prafesa~ontJl. care11rt' 
Tb.u coneEtptiQn find$ co~r.~tt!i! ~ec~rO$ts!on in tbe odu()ation of thti 

Cieoro~ naoetus ()rati;)r" nnd ·QtdlliUian*s npe!'fect orntor:n~ t;l!g th-e 
Rf>lilM O.t01$Q~ th~ ~;J.Ua3..it$" ~of nh'ti.ltl$td.'t-Q11 ~1~ JTJ.Qre ~sse:ntittl tbtdt t.!O't'~ 

inte~r.:tu$.1 l)ril.l~err• 

· Dtlritlg ·th(lffi f41<1«l.o 4ges tho itle&l. of the G~t)ekS ·\Yal.l· s;pltt. 
.lit ·t\10 ; (a) · that pcrt(l:inlfle; :t¢ ~er.s,, pe.r~n~ oultq:r.'G nn~ )?e't~Q:t!.tl 

· digni~N found E!~:£1l'"'Os~l.on. .~ th~ (nluc;.o.t.:t.on of· 9h~vruli'~l {b) that ot 

intell.~~ctual ill$~ht ruut the o9m.mana ~:f rntnd ·~v•x- ~t~ri.ol eoncU.tions. 
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found axproosion in scholaoticisa. The whole conception was influenced 

by tho oll-porvaaivo :t.ntorc~t ot religion. Tho Seven Liberal Arts of 
the Oroeks and Romans were reduced to mere summaries and abstracto ot 
original worite • and were employed as a preparation tor tho study of 

· theology • the true ccienco. Tho itto'ol of the ago was tho "cloctuo 
scholilsticuott. 

~o Gro.ooo-nomo.n iclool io regained in tho Reno.isoonco . 
conception, .when interest passes from :tho divinities to tho humanities • 

LiberAl education. however, ia still tho prerogative ot tho nobility 

and tho woaltey morchanto. It fin4o exprosoion in tho education of 
the courtier and gentleman. I~ iD o.n 'improvement on tho Gro.oco-Romo.n 

ideal becauoe ot tho tncluoion of olomonta or chivalric education. 

~ill tho middle or tho nineteenth century a liberal 

• educaticln is still distingU!Ghed by ito eocial oxcluoiveneoo, and 

pro-occupation with the non-vocational arts. With the oxtonoion of 
del:lOcratic rights to the mnseeo end tho increasing dependence of our 
economic lifo on technological advanceo a new conception hoo been 
formulated. Tho feature of social exclusiveness 1o untenable in modern 

domoorntic society, and to oxcludo vocational pursuits would be futile 
1n an industrial civUicat1on. 'l'he now setting finds 1te setting in 

~'tl~' 

-" 

a vocntional atmosphere. The emphasis ie 1 or ahould bo, on tho ep1ri t 
and method the on the content of education in order to humanize tho 
new curriculum. From a democratic point of view it is an education 

which prepares tor FREEDOM. It eocko tho integration of n many-sided 
personnlity with oxtenoiYe intellectual interest, o. deep and broad 
human sympathy, a 1:10ral boing that can oynthooize ability with reoponai­

bUit:n one who would concocrate his gifts and attninmento to public 
oorvico, and toke his plo.co in the Coomic scheme as father • uorker • 

neighbour, citizen and MAP. 

Tho End • 
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