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PREFACE. 
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appear in this thesis refer to Non-European ad�lte and 

children. 

------------

The writer wishes to thank the stafr of the 

Dominican School for the Deaf at Wittebome with whose 

ample assistance she was able to write the thesis. 

They allowed her to be present during lessons, attend 

etaff discussions, consult the records of pupils and 

borrow books and pamphlets. In addition it was 

through their help that ehe was able to visit the 

homes of past and present pupils. The parents of 

the deaf pupils and the deaf adults with whom the 

writer came into contact were very helpful and for 

this she is grateful. 

The writer wishes to thank the branch secretary 

of the National Council for the Deaf at Woodstock wbo 

allowed her to attend the Social evenings. 

She also wishes to express thanks to managers 

o.f the Cape Footwear Industry whose work�rs she 

interviewed. 

Finally, it ie througp the generous co-operation 

of many deaf children and adults that ehe was able to 

have an insight into their problems and difficulties. 

-------------

----------



C O NT E NT S. 

L. Introduction. 

II. (a) Difficulties in communication. 

{b) Intellectual difficulties. 

{c) Social difficulties. 

ld) Vocationai difficu.lties. 

III. A �rogramme for Better Adjustment 

(a) The public. 

{b) Pre-school training. 

(o) The school-going child. 

(d) The deaf adult. 

Index of Authors. 



INTRODuCTION. 

The term ndeaf and dumb" aeeme to indicate that the 

.two handicaps go tog,ether, or that it is a double handicap 

and that dumbness is the unavoidable effect of deafness. 

But it is rare for a deaf person to be dumb too, if you 

think of dumbness as being a physical defect. The deaf 

person unless he is taught, is ''wordless". If the deaf 

person is wordless his perception of the world around him 1s 

restricted and may even be erroneous. A vocabulary is a 

necessary factor and the intelligence cannot develop to its 

fullest extent without it. It is probably because of this 

that the deaf have in the past been thol.¼sht of as being 

mentally deficient. Blackstone, in the English common law, 

classed the deaf legally with idiots and lunatics. They 

have also been looked upon as being sources of amusement to 

the general public who consider their gestures and uncontrolled 

vocalisations as being clownish antics. The most important 

consequence to the deaf' person himself� is his lack of social 

contact. He lives in a very limited world. In bygone days 

the best that could be done wae to give them �efuge from the 

world. Now the aim is at fitting such people to take part 

with hearing people in an ordinary environment. 

It is because of the numerous misconceptions regarding 

the deaf that the average hearing person has s�ch a lack of 

sympathy and understanding for these with defective hearing. 

Some investigators attempting a standardisation of an 

intelligence test, told the writer that the average person 

frequently answered the question: ffwhy is a deaf person 

usually/ ••••• 
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usually dumb?" with the answer i "because the organs used 

for speech and hearing are connected in the brain". Even 

among the relatives of the deaf person there ie often an 

intolerance of, and a disinterest in their handicap. The 

writer was asked by the guardian of a deaf girl of 21 why 

she had been unable to speak before she had gone to school 

although she could speak almost normally now. The guardian 

did not realise that nobody at home had made any effort to 

help the little girl to acquire speech. It very often 

happens among non-European parents that they look upon a deaf 

child as being a punishment fo1· their own misdeeds especially 

when the child is illegitimate. Unlike the maJority of 

European parents, the Hon-European parent seldom spoils the 

deaf child who is considered as being a burden and an economic 

drain on their meagre incomes. 

A possible reason for the general public not being 

sympathetic is because they cannot realise the state of the 

handicap unless they have lived or worked with a deaf person. 

The ordinary person cannot recognise the impairment of the 

deaf person merely by looking at him, because the defect is 

not visible. Unless the deaf or hard-of-hearing person is 
a good lipreader, he may miss a great deal of the casual 

conversation of strangers. For this reason the partially 

deaf should be encouraged to wear their hearing-aids in 

public. Some people still believe that a person who is 

deaf will hear provided you shout loudly enough. The 

public also tend to think that deaf people are all alike. 

The employer who has dismissed a deaf person for negligence 

or unsatisfactory work, will not be likely to employ another 

deaf person. There is also a prevalent idea that handi­

capped people have a "sixth sense� in order to adapt 
themselves/ •••• 
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themaelvea to their environment. Many people talk to the 

deaf in pidgin English not realising that this is going to 

add to the difficulty of lip-reading. 

The terms "deaf" and "hard-of-hearing�• as they are used 

in the following pages may be defined as s 

The Deaf : Those in whom the sense of hearing is non­

fwictional for the ordinary purposes of life. Thie general 

group is made up of 2 distinct classes based entire1y on the 

time of lose of hearings-

(a) the congenitally deaf - those born deaf. 

(b) The adventitiously deaf - those bom with normal 
hearing but in whom the sense or hearing became 
non-functional later through illness or accident. 

Th• Hard-of-hearing : Those in whom the sense of 

hearing t a�though defective t is functional with or without 

a hearing aid. 

R.M. Greenmum in an article complains that the public 

is interested in sensationalism. They do not understand 

what is being taught in schools and are not willing to 

devote the effort needed for the understanding of common­

place problems. Another writer Loy. E. Golladay in an 

article "Distorted publicity on the deaf", says that the 

public reading articles in newspapers,expect a great deal 

from educationa1 institutions and when those hopes are not 

forthcoming they consider the failure due to mental 

incompetency on the part of those with defective hearing. 

The public usually does not distinguish between grades of 

deafness. Furnishing hearing-aids to the completely deaf 

would be illogical. Deafr�se can also come into existence 

at different age levels, for example• the deafened war­

veteran and the deaf child is often described as •perfectly 

normal in all other respeots", whereas •normality" canuot be 

tru.e/ •••• 
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tru.e in the peycho1ogical sense. The newspaper articles 

give the impression that the sole barrier to the outpouring 

of ideas is laok of speech - all that needs be done is to 

give speeah. Actually the deaf child may be five or more 

years behind a normal child in language development and 

general lmowledge. The acquisition of speech is not going 

to alter this basic dif£erence. As regards "finger spelling" 

it is not"outlawed" as some writers suggest. Educators have 

realised that the method must be fitted to the child and not 

vice versa. Different opinions from Binet & Simon to the 

late Dr. D.G. Patterson and Dr. Helen Thompson all uphold 

this view. The notion that a child can become "normal" 

is not only false but harmfu.1. It is not so much a matter 

of better lip-reading of the deaf but the nature of lip­

reading and the unreadable speech of many persons. The 

deaf lipreaders realise this and their natural dignity lead 

them to avoid imposing their handicap on the public more 

than is necessary. Molly Sifton in an autobiographical 

sketch says : "It is better to go without a little 

information at the time than to lose a promising companion." 

The adjustment of the deaf to the hearing world is best 

accomplished in the development of their self-sufficiency 

and in seeking common intereats and grounds on which to meet 

hearing friends without the need for excessive conversation. 

Apart from the degrees of hearing loss as measured in 

decil,lAs, one can also dia-tinguieh, according to Dr. D.A. 

Ramsdell three psychological levels of bearing. These are:­

(1) The Social level, e.g. the word "tree" stantlo for 

a tree growing somewhere. 

(2) The Symbo1·c level, e.g. "buzz" of a bee is a 
signal to expect a bee. 

( 3) •••••.• 
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(3) The �rimitive leve1: which is an auditory 
background for e.g. hearing but not listening 
to the traffic moving outside. 

Hearing is a combination of all three. we can hear 
on the three levels simultaneously but they vary 
independently and each one can predominate. 

The most basic is the Primitive level o Impairment 
or loss of the primitive or "affective level" is fundamentally 

connected with emotional difficulties of the deaf. The 
feeling state established by the primitive level is 

oharacteriaed by a readiness to react as well as by the 
comforting sense of being part of the living active world. 

People who lose their hearing in later life find it difficult 
to adjust themselves to the "deadness" of their environment. 

On the secona level sounds act as warnings playing an 
important part in the behavioural adjustment of the individual. 
Lack of hearing leaves the person uninformed of what is out­
side the visual field. 

On the social level sounds act as symbols. Animals 
as well as men depend on sound for meaning of particular 
phenom { but men use sound in abstract ideas as well. 
By the use of language, man's sphere of influencing and being 

influenced is enormously increased and made more complex. 

A lack of speech may not be due only to defective 
hearing. A number of children referred by social workers, 

doctors and te�chers were found not to have an auditory 

imp�irffient but to have aphasia and allied disorders. It 

is occasionRlly found thRt a child fails to respond to normal 
acoustic stimulation, or a child cannot express himself through 

the medium of a�eech. Cert�in technical terms are used for 
designating the defects which may develop. In the case of a 
b:na.in lesion or injury, the speech defect represents a form 

of/ ••••• 
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of "dysa�thria"; if there is no speech at all, we speak 

of the dis�rder as "anarthia". Where the intelligence 

is unimpaired, the speech may vary from a complete lack 

of speech to baby-talk or dyslalia. Because these 

disorders have manifestations so closely akin to that of 

deafneRs, it is imperative that a child should not be 

classified as "deaf" until a thorough examination is made 

by an otologist. 
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DIFFICULTIES IN COMMUNICATION. 

(l) SPEECH AND LIPREADING. 

The child having a lack of speech caused either through 
being born deaf or from becoming adventitiously deaf at an 

early stage before speech habits have been establiehed,is 
normally known as a "deaf-mute". Hie dyelalia ie eo marked 
that hie speech is wholly or l.argely unintelligible. Since 
he ce.nnot hear sounds, he imitates them imperlectly or not 

at all, and his speech consists of a number of primitive 
sounds uttered in a tone1ess, monotonous voice, bearing 
little resemblance to the articulate speech of the normal 
child. Su.ch a chil.d lacks the auto-critical power of self­
analysis and self-consciousness which is associated with 
normal hearing, and he must receive special training not 
only in lipreading and phonetics-but also in the process 
of voice placement and voice-building. He must also 
become accu.,.�tomed to the mechanical product of speech sounds 
and in the order and sequence of words. In English, the 
spoken words have little resemblance to their written form, 
so it is not sufficient to be able to read, to write and to 
speak. The writer haa watched a nursery-school teacher 
trying to get across the meaning of the word "knee" to her 
pupils. The idea could not be demonstrated by a wword­
picture" , 1,e. the visual repreaentatioa of the printed 

word on card together with a picture of knee. It 
was very diffic�lt to explain to the children that the 
"k" was silent as they were proud of their bility to 
produce the phonetic sound for it. 

The mastery of apeech depends upon the training of 
the memory fwictions associated with viaua1, auditory, 

motor/ •••• 
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motor and kinaesthetic impressions, eo that the sight 
of a word in print, its appearance on the lips when being 
pronounced, and the various associations which have been 
built up- around that word may be su.f"fioient to set in 
motion the memory factors necessary to the actual 
reproduction of the word by the individua1. 

The acquisition of speech is a psycho-physical process 
in which associations are bu11t up between auditory, viSl.la1t 
kinaesthetic and motor aensations and tbe images which are 
impressed on the mind of the child. If the stimuli 
occur with sufficient intenAity or frequency, they make 
an impression upon the p1aatic mind of the young child. 
Jn the first few months of life, the behaviour of a deaf 
baby appears to be much like that of any ordinary child. 
Both are wordless, speechless and unable to comprehend 
speech. Both use their voices 'for crying, gurgling 
and making other sounds. This vocalisation is limited 
to physical experiences such as hunger, comfort, discomfort, 
pain and s1eepiness. It is just one of the components 
of the mass behaviour of the infant. 

After the first few months there is a difference 
between the baby who is deaf and the baby who hears. The 
main stages in the development of responses to sound of 
the hearing baby (A) and the deaf baby (B) is as follows:-

(1). A. both hears and feels the sounds he makes when he 
vocalises. B. feels but cannot hear bis own vocalisation. 

(2). A. bears the modul.ated voices of other people and 
many other sounds made in his environment. B. cannot hear 
any sounds, but he is sometimes aware of a loud sound that 
he perceives through his sense of touch in the form of 
vibrations. 

(3). A. learns to associate meaning with the sound of voic� 
that is, be gathers messages :from the sound of his mother• s 
voice as wel1 as from ber expression and gestures. B. learns 
to associate meaning with �acial expression and gesture only. 
He has to gather messages from fewer clues than A. 

(4). A. has frequentx opportunity of hearing distinctly 

��th.8ffii1,0t2Rn£�: an8aRlli ijf�B!e�nsf0,o,8�08hati�u�1m 

of other people are too vague and too few to enable B� to 
attach/ .... --· 



attach meaning to them. 

(5) On account of (4) A. begins to use words in his 
thinking. Because of this (4) B. continues to do his 
thinking without using any words. 

(6) When A. begins to talk he soon learns to rely 
apon words to make himsel.f understood. He tends to drop 
the use of gesture. As maturation occur•• B's needs of a 
mode of communication becomes urgent. He lacks words and 
he tends therefox.·e to use gesture more and more to express 
his wants and to look for gestures from other people. 

l7) Comprehension and use of speech develop steadily 
through B's contacts with other people. B's communications 
by gesture and vocalisation are much more limited in range 
of ideas and numbers than A's • 

. (8) By the age of about 2¼ years, A. can both -talk 
and understand much of what is said by other people. 
By the age of 2½ years B. will only attempt to expreea 
hia immediate wants through gesture accompanied perhaps 
by cries and shouts; very often he will be understood 
only by those people who are familiar with his code of 
behaviour. 

{9) A's growing ability to use words in thinking, 
in comprehending speech and in expreAsing his thoughts, 
facilitates and stimulates his mental and social developmant. 
B's mental e.nd social development are hindered because of 
hie lack of words. 

(10) By the time A. is 3 years, his speech enables 
him to express what he wants to say, understand much of 
others speech and to ask questions. B's gestures serve 
him as a limited or more or l.e�a aatisfaotory means of 
communication so long ae material wants are in question. 
Gesture cannot act a8 an adequate form of stimulation for 
hie mind nor for the development of personal-social 
relationehipe �1th other children or adults whose accepted 
mode of communication ie speech. 

Spe&cb laarned by artificiHl training is never normal, 

but it can usually be understood by the assooiRtes of the 

deaf person. The quali·�y of the speaking voice of the 

hard-of-hearing person is an important factor in his 

rehabilitation/ •••• 
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rehabilitation. A majority of persona handioapped by 

acquired deafness,retain intelligible speech only if 

they give thought and effo1·t to the subject from the 

onset of the impairment. Thie applies to those with 

only moderately severe losses as well as to the severely 

deafened. It is important to realise that the hard-of 

hearing pe1·son allilost never realises his own voice defects. 

"Voice impex·fections developed by hard-of-hearing 

persons usaally vary according to the degree and type of 

hearing impairment." (Ewing •. I.R. and A.W.G.: The handicap 

of Deafness). A person with middle-ear or obstructive 

deafness may be able to bear and to criticise to some 

extent the qua 1 i ty of his voice and pronW'lciation. 

Therefore Le can do much by his own unaided efforts to 

prevent a c.eteriorf.1tion in thu intelligibility of his 

speech. He �ay, however, have great difficulty in 

e:atimatiug the loudness of his voice. When normally 

hearing persons are in noisy places or where traffic ie 

heavy, they rais� their voices to make themselves heard 

above the noise. The pereon with middle-ear deafness 

also hears some of the external noises but they do not 

sowid nearly so loud to him. When he raises his own 

voice, he experiences, mainly through bone condu.otion, 

the effect of shouting. The accompanying sensation is 

very unpleasant. Unless this process of adaptatton of 

the volume of his voice is oonsciouely corrected, the 

person with middle-ear deafness is ap+. to ta1k lower and 

lower until his speech ia hardly audible to persons of 

nonnal hearing. 

For m�ny years now there have been different opitiions 

abou.t the type of con1F1unication the deaf' shoul.d be taught 

to use. There are many keen oralista who will not 

tolerate/ •••• 
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tolerate the use of sign-language. There are still 

schools which use the finger-alphabet and sign-language 

exclusively. Many schools which use both the manual and 

oral method,hQVe found that this proved most effective. 

At the Wittebome school the oral method is used as far ae 

possible but since so many pupils come to school at a very 

advanced age, the combined oral-manual method has also be�n 

found satisfactory. The drawback here, however, ie that 

the pupils leern the manual symbols so much more rapidly, 

and unlesa watched, they use no other means of communication 

among themselves. 

It ie absolutely necessary for the deaf to attempt 

some speech if they wish to communicate with the hea:i:•ing 

without resort to w1·i ting. Oral methods, too, aim at 

making the deaf person appear normal. 

It is prob�ble that the child coming to school already 

has a vague idea of the connection between speech (verbal 

communication) and lip-reading. He may be able to lip­

read a few familiar ,hrases and words, not underst�nding 

them as being language, but associating the form of the 

mouth with actions or thinga. Tb.ere are many difficu.lties 

which beset the lipreader. He must have keen eye-eight and 

the speaker must be cleur. There is the great difficulty 

with homophones. Many words sound alike but are usually 

different in spelliug and meaning. These can only-be 

diatinguished from the context. For example� "f", "v", 

"t", "d" and "n"�re revealed by the same rooveJient of the 

lips and it ia impossible to distiuguish between "fat", 

"fan", "vat" and "v&.n" except by context. Another 

difficulty arises froru so1.md!:;j v,hich a1·e not revealed e.t 

all by the move�nta of the mouth and mu.st therefore be 

interpreted by the context. The aspirate "h" is in this 
class/ •••• 
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class. The words "up" and "hub" are indistingu.iehable 

except by context since there is no discernable movement 

involved ir1 the "h" sound,, and "p" and "b" are both 

revealed by the same movement. Other factors that make 

lip-reading difficult ie the poor enunciation of many 

speakers
., 

tht'! difficulty in se�in� mouth movellients when 

the speaker doee not face the light, and the lack of 

contextu�] significance in proper names and unfamiliar 

words, 

The writer wae surprised to find that moat 01· the 

deaf adults, even those who h�d been to scnool for ten 

years or more, had rel&.psed so far tha"t they were u.n"4tle 

to epealc even a. few intelligible words a few years arter 

leaving school. It is even a greater pity that many of the 

hard-of-heRring because they c�nnot afford hearing-aids, 

are in exoctly the ea.me position. A strain is of cou�se 

imposed upon thofle who attE:mpt 'to Fpeak and lip-read, out 

the compensation of ueing aole �o participate in the 

aifaira of hearing people seem to outweieh this. The 

reason for trds lack of speech is probably due to 

insufficient stimll.1u.s being providect by the relatives 

and friends who do not widerstand tr.1.e state 01' tlle 

handicap. 

(2) SIGN �NGUAGE. 

A pnrt from 111)-readi ng ruiri Rpeaking, othP.r means of 

corumu..."lication are UAP.cl by the deaf. The manual w.lphi?.bet 

and gesture is almost exclUElively �sed oy the deaf mnongat 

themselves. Even the kinderg�rtP.n pupils recognise 

their rm.mes '1f3 spelt by the manual alphu.bet. The whole 

word n�ed not be spelt :foz- the t,hO•.Aeh1, l.>E>hind it to ba 

reco.:;uisP.d/ •• ., • 
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recognised by another deaf person. When the person 

becomes proficient at the manual alphabet, he does not 

see each word separately but gets the idea behind the 

sentence or phrase immediately, just as it happens in 

reading. The telegraphic alphabet (moree-oode) is 

sometimes used as a means of communication. The 

advantage of this is that it can be used with the b]4nd 

as well si nce the vibrations can be felt through the 

t ctile eenees. 

Sir Richard Paget in a paper entitled, "The 

Education of the Totally Deaf•, commented on the effect 

of generalised pantomime which he said was a blind alley. 

A •eyetematio sign-language• was being evolved in which 

each sign is the equiv lent of a spoken word. An oral 

�eacher sent to learn this sign-lang�age learned 900 

signs at the rate of 240 signs an hour. She could 

demonstrate after a period of instruction lasting 8 hours, 

one of EdmWld Du.lac's Russian fairy stories. A systematic 

sign language, he concluded, would be incomparably easier 

to acquire than any spoken languag_e. 

(3) DIFFICULTIES WITH DIFFF.RENT LANGUAGES. 

Schools for the deaf generally teach through the 

medium of one language only. In the Cape Province there 

is an Afrikaans section at Worcester and an English section 

at Wittebome for non-Europeans. There are at present over 

300 pupils both day and boarding children at Wittebome. 

The majority of these are however, not Engl.iah-epeaking. 

Many of the African children coming frow as far as Northern 

Rhodesia are not only unacquainted with English but also 

have no knowledge of each others' mother tongues. Even 

after having been at school they are still unable, except 

by/• .. •• 
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by gesture. to communicat� with their people because their 

parents are usually illiterate and very often cannot speak 

English. W�th the Coloured children the home conditions 

are more favourable. Altho11gh moat of them come from 

A�rikaane-epeaking homes, the families do attempt to 

speak to them in English. There ia also usually someone 

in the family or neighboarhood with whom they oan 

colJUilunicate by writing. 

(4) RESIDUAL HEARING. 

Many people who cannot hear all but the very loud 

sounds,benefit by wearing a hearing-aid. It must not 

be expected that a hearing-aid will restore hearing to 

normal just like a pair of spectacles may restore clear 

vision. The hearing-aid only helps to make use of what 

hearing there is left. 

With hard-of-hearing pupils, the hearing-aid is 

used in addition to lip-reading to teach speech. The 

rhythms of the sentences are much easier to follow with 

the hearing-aid and pupil..s having residual hearing are 

m�ch iees monotonous in the use of tone and pitch of their 

voices. 

The pupil who begins using a hearing-aid is taught 

discrimination between sounds. The normal infant at first 

does not recognise the differences between sounds. He  

must learn thie recognition by stages. At first tbe 

infant b�ilds up groee discriminations. Thus he learns 

to distinguish affection from disapproval long before be 

understands arcy of the words spoken to him. Later he makes 

finer distinctions and separate sounds take on meaning. 

These sound patterns are accompanied by experiences to 

which he must adjust. He finds that the control of his 

world/ •••• 



- 15 -

world is increased as he 1earns to sort sounds more 

effectively. The sounds are substituted for things and 

actions to which he has already been conditioned. In 

the same way the person who first puts on a hearing-aid 

does not discriminate between sounds. He does not hear 

these separate sounds but only a vague noise. He has 

to be taught to listen for each separate sound while at 

the same time he is taught to lip-read. 

The advantages of the combined lip-reading and 

hearing method is obvious. The child can correct his 

own speech merely by listening in to himself while 

standing in front of a mirror. As he develops hearing 

acuity,he will compare the quality of the sounds he 

makes with those he hears. An amplifier arrangement 

used �or a small group of pupils, encourages them to 

talk to one another. They readily learn to modulate 

their voices for each others' needs. Collective practice 

helps them to understand that which is difficult for most 

young wordless children who are deaf to realise - the 

universal vocal character of speech. Listening to music 

and singing is always welcomed by partially deaf pupils 

and it also achieves a pr�ctical purpose of makin6 them 

aware of rhythm and the qu�lity of different notes. The 

correct stress or accent on words is best taught in 

relation to rhythm. Severely deaf children have two 

difficulties with unstressed syllables in a word, for 
they are often not visible to the lipreader because their 

duration is so short, and the1 fall below the level 

required for intelligibility. The word "boiler" for 

instance may ap�ear as one syllable only. This 

difficulty supplies a strong reason for the conatan· and 

close assoc�ation of written and printed words with their 

heard/ ••..• 
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heard and 1ipread forms. 

(6) THE IMPORTANCE OF EARLY TRAINING. 

No matter which method one is going to W3e in teaching 

the deaf, deafened or hard-of-hearing person, it is important 

that he begins hie education as soon �ter the onset ot 

dea:fnees as poaeible. It frequently happens that because 

of illness or accident, a person who has already spoken 

quite fluently for a number of years suddenly loses his 

hearing. It is important that he does not lose hie speech 

as well through disuse o'.f hie voice. For the adult person 

who 1mowe he is gradually losing his hearing it is also 

imperative that he face hie future impairment and 

immediately begins lessons in lip-reading. 

One of the chief dirficultiee at the Wittebome School 

for the Deaf ie the latene�e at which many children are 

admitted. Families do not wish to send their youngsters 

so far away from home, so that although the school accepts 

children from 3 years of age, generally only the local 

children attend the pre-schooi classes. Again, many of 

the families are not aware that something can be done for 

their children until they are much older, or the children 

when they are already at school becoi.je deaf thro'"6h some 

disease a�ch ae meningitis or scarlet fever. The 

importance of sending the deaf child to school immediately 

may be seen from the consequences of the following cases. 

�oth these children {A and B) became deaf through 

having scarlet fev�r, but A. lost his hearing at about 

the age of 3 years and B, lost his hearing at 6 years of 

age. 

A. was sent to the school aoon after his recovery. 

In contraAt to the oth�r 1nfant8 at school he enjoyed 

talking/,.,. 
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talking and babbling to himself. This was probably a 
combi�tion of his verbal activity before his deafness 
since he wae an only child. He still used words to 
ask questions and made hia wants lmown. He used 

gesture a.leo but hie mother re"ported that she found 
nothing unusual in this as be had used gesture previously. 
She had notic�, however, that he was using his voice less 
than formerly. Hifi mother seemed to have devoted a 

considerable amount of attention to him speciil..ly since 
hie illness for he missed her a great deal in the 
beginning. Later he settled down and was soon a 
favourite of the teachers and older pupils. 

A. is now 6 years old and although he is in the 
elementary class, he is doing mil.oh better than the other 
children of his age. UnfortW1ately he picked up the 
habit of signing and can even spell quite a number of 
words, including his own name by means of the manual 
alphabet. Since he knows that signin5 is frowned u.pon 
and 1ikee pleasing his teachers, he communicates with 

them orally. His mother is overjoyed by the fact that 
they can understand and communicate with eaoh other. He 
is a day pupil and hae many little companions in tae 
neighbourhood. Everybody who knows of his impairment, 
remarks on hie normal behaviour. His speech to the 
canual listener- will appear indiHtingu.ishable from the 
no1:mal. He is fortunate in having a comfortable home 

and he]p:'ul. parents. 
B. at 6 years spoke quite fluently. When he lost 

bis hearing as a result of illnAss• he continued apeaKing 
for a while but this quickly diminished until he used only 
single words. His family were not aware that he had 
become deaf until some time had elapsed. He is the 

third/ •••• 



- 18 -

thii\l of five children and his mother waa unable to p1.1.y 

much attention to his needs. He continued goil'l.6 to his 

old school althoUc!;h he was not makil'lcl any progress. In 

the meantime he had ceased talking altogether and 

resorted to using signs and gestures. He became 

extremely shy with his schoolmates and did not join in 

their g1,.mea because they teased him. 

Three years later he was sent to the school at 

Wittebome. It was found that he had no useful hearing 

left. During hie first year he made very little progress 

and few friends at school. This is his third year at 

school and although he uses �igns and gestures, hie 

actions are not spontaneous. He is too shy to lip-read 

except in class and since he does not mix well, he is not 

efficient wj_th the manual alphabet. Hie teachers find 

him very obedient but they would prefer him to be less 

withdrawn. His speech ia practically non-existent. 

�. is quite good at arithmetic and excellent at drawing 

and handwork. He will probably do well at his vocational 

training. His beet means of communication is by writin6• 

Unfortunately his parents are not literate but his two 

elder sisters are used as interpreters. They speak 

Xhosa at home. His favourite pastime ie drawing and 

reading comic-books. Hie mother finds him a very useful 

help around the house. He earns a little money by doing 

odd jobs in the nei6hbourhood. 
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INTELLECTUAL DIFFICULTY. 

{]) READING AND WRITING. 

There are two ways of reading - the one is reading 

aloud where the reader may not be attempting to grasp 

the meaning of the words, and reading silently where the 

reader attempts to gather the ideas expressed by the 

printed word. The latter is of course,the more 

important since the writer of the article is trying to 

communicate hie message. Reading aloud is nevertheless 

part of every normal chiXd'e school curriculum. Reading 

ia � form of specialised linguistic skill. At the age 

of 5 years, the ordinary child already has a vocabulary 

of approximately 2,000 words. He understands what other 

people say and is able to express his own thoughts and to 

ask q�estions. There are differences in th� ability of 

children to understand language and to use it for their 

own purposes, but by the time the child reaches school­

going age, he has already acquired the basic words and 

understands their meanings. On these naturally acquired 

powers of oral cor,,.rmmication a.re built up the two 

linguistic skills which have to be taught, viz. 1�eading 

and writing. 

When the child f3tarts reading,he must first learn 

the connection betw�e.n words in print and words already 

used in talking. �he a5� at which children should begin 

to read has been widely debated but the best age is when 

the child ie "ready" for it. The age in the average child 

is about 5 y�ars. The home pl�ys an important part in 

the motivation of the child to attempt early reading. 

;any intelligent �hildren from homes where they have been 

encoura6ed/ •••• 
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encouraged to read are able to do so before entering 

school. 

The aim at teaching deaf children to read ie 

basically the same as ror normal children. They are 

thereby encouragefil to share the thoughts of othere and 

enter more fully into the life of a modern hearing 

comml.lllity. Bu.tit is not only necessary but essential 

for the deaf child to be taught the art of reading. 

It is impossible in lipreading to see many of the words 

even in carefully spoken speech. Many of the smaller 

words like the prepositions and conjunctions often 

escape the liprea4er and theee can be gained from the 

complete pattern found in reading. 

Until they see the written form of words, deaf 

children's experience of ianguage is built on the 

fleeting, incomplete patterns g�ined from lipreading 

and partia� hearing. Throu,sh hearing others speak, 

nor�al children gain complete patterns of speech but 

the deaf child can only perceive a number of disjointed 

words and phrases. He bas to gqther mePning froin 

imperfect clues. For example, a normal child would 

bear the sentence, wcome and play on the swing in the 

gnrden", but the deaf child would probably only bear 

"Come, play,sving• and perhaps "garden". Yet he may 
r...:- to the awing just as the hearing child wou.ld. 

The deaf child's rendering of the sentence would 

probably be something like "Um play 'wi-" , tt�o\A,.gh 

probably intelligible in its context cannot be regarded 

in itself as a eatiefactory expreas�on of conversational 

English. V'hen the child hae learned to read, the printed 

forms of the words will make clear the parts not seen in 

the/ ••. • 
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the lip-read vergion. His hold on complete conversational 

languag_,e is made fir�, md as he come� to know the phonetic 

value of the vowels and consondnts in speech lessons, and 

links them to experience in r�ading, his skill in the use 

of articula.te speech will be extetLsively increased. 

The deaf child learns to read at the same time he 

is learning to talk, and �oes thro�h a different experience 

from the no.nnal child, v.ho learns to read after he hat:$ 

become able to talk quite freely. This applies 

especially to reading aloud. To the deaf child,reading 

aloud .offers more difficulty than to the hearing child 

becau.se, quite apart fron1 whether he un.dereta.nds the 

sense of what he re3ds, he ie using a form of motor s�ill 

i.e. control of speech oreans which is still new to him 

and which he must lea.rn with out the help of perfect 

hearing. 

Modern methods take note of this fttct. Les8ons in 

reading aloud Ci.in be useful as a speech exercise, out the 

first readin6 les�ons r..nd those which are most impo1:ti1.nt 

at the later stages are sileu-t; reaJin.:$, so that the pupil 

mo.y concentrate on gainin:;; lmowled�e and satisfaction 

from the meaning of what he reuds. 

The SU6ge.stion has som�tirues been ma.de that the 

deaf child cou.ld be edu.cuted mti.inly oa the fotmdntion 

of reading and less thr·ou5h lip-rettding a.nd speech. 

Against this there is the f:i.ot that even in the child 

who has never heard, there is a very distinctive ur·5e to 

talk. 

Writing, aa a mechani c·1l al>ili ty ,is not very much 

different f1.•om writing of the normal school child. 

Most or the chtldren enJoy their writing lessons since 

it is much less of a strain to copy the words frow the 

olackooard/ •••• 
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blackboard than to communicate orally. New words are 
usually introduCTed to a class through placing it in 

written aent�ncea consisting of already familiar words. 

Writing letter� and stories are encou.ra�ed, b�t these 
gen�rally lack spontaneity a.nd imagination. There a.re 

some of the deaf, however, who have p.rodi.A.ced some fine 

lite:cary achievements. The co.us� of unoriginal.writing 

is ·the dependence on a limited vocabulary. 

(2) LANLfUAGE UID THOUGHT• 

We can recognise that individual deaf people m\.lSt 

posaeea different traits, or kinds of ability in 

difleren.t deep:eee. Good verbal apti �ude is invaluable 

to anyone who iR deprived of normal hearing. The deaf 

boot-repairer needs to read and wr·i te, and to communicate 

with his customers. That ie a very poor minimum. To 
enjoy th� opportunities that are open to him, to be an 

intelligent citizen, e.nd to share the lif� of a modern 

social com111uni ty, 1 t i.., neceses.ry to unden�tand something 

of the constant changes that in a complex civilisation, 

arrect all its members. Personal contact, in free 

conve1·eation, is the main channel for this process of 

asffiroilating knowledge and varying oplnions. Reading 

is enly a su.;1plem�nt·iry means for ·the miajori ty of people, 

and personal experience of events is e·trictly litui ted by 

time end place. Ui time.tely we are faced with the 

question of how far deafn�ss, ei·ther from birth or 

contracted lat,r in lif�, afrects the process of thought. 

There is a. young mar1 known oy the writer who plays 

a remarkable game of cards, but does not know the n6.mes 
of the card a nor can he coun1.; by any ordinary means. 
Apparently he had learnt to phay by watching others. 

very/ •••• 
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Very little has b�en written about the mental processes 

of this type of person. 

The mental development of a child who enters school, 

wordless at thP. age of 5 years, has taken pl�ce without 

the help of s9eech and all the vital help which speech. 

gives to tholl$ht. The behaviour of the child is 

noticeable. Thoughts seem to be discontinuous judging 

from the flitting of interest from one obJeot to another. 

Visual experience ie proved to be important to him when 

he 9hov,a that he has observed details which the normal 

child wou.ld almost ce11tainly overlook. But he hae little 

power to anticip�te future events. 

Like Helen Keller, the born de�f child may learn 

later to describe in speech or writing, experiences 

which he had before he learned words, but there is always 

the ce1·taiuty that he is telling of a speechless past in 

terms of hia subsequent edu.cation nnd training. 

B�fore apeech ia taught,.mental d�velopment mu.st 

be tu.king pluce but on abnormal lines, and ao also in 

the earlier years of schooling, unless und until the 

level of attainment in ltUlf::>ru.age taught at school is 

adequate to the child's needs in all aspects of daily 

life. 

TheJ.�e are two so1..u•ces of evidence to show thet 

normal �hinking is intimately dependent on proficiency 

i1i. the use of one's nsLtive tonguer. 

(1) Ste�n hle traced the way in which progress in 

learnilld to talk leads to progreso in mental development 

and vice versa. When he has learned to recognise and 

to remember the word "table", for instance, the young 

child has gained a symbol and a nucleus with which his 

experi �nee/ •••• 
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experience of all sorts of tables can be associated 

or generalised. Hie knowledge of tables is acquired 

in the first pluce through the senses of eight, touch 

and possiblU taste and smell (if he lioke the polish). 

The word ia a kind of shorthand symbol, in whic h all hie 

experience and all that he may obtain secondhand through 

conversation of others in the future, is gathered up. 

It is a much more efricient way of remembering than if 

the child were forced to rely on any leas definite and 

1ess negotiable form of mental process, such as recalled 

imasea of past experiences. 

{2) The second eouroe ie from the recorded observations 

of patients sufferill8 from injuries of the brain. Sir 

Henry Head has summarised information about soldiers who, 

having received gun-shot wounde,suffered from defects o� 

speech. He haa described how these patients could not 

carry out correctly quite simple tasks, which at first 

sisht seemed independent of words, such aa iir.itating the 

movement of touching the right ear with the index finger 

of the left hand. 

(3) �NTAL ABILITIES. 

The mental abilities of deaf children ae a group 

are equai, except for lar1g'T\l.age 1 to those of children who 

can hear. Tlleir academic achievements may, of course, 

be far inferior if they have not been taught to communicate 

with others. The old idea dies hard that the deaf are 

fundamentally inferier, stupid 0.nd "dumb" in the popu.l.a.r 

s1ang senee or the term; but appropriate tests of 

intelligence and of specific mental abilities now show 

that/ •••• 
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that, apart from obvious limitations in the field of 

language and an equally obvious retardation in the 

education of those who have not been taught speech 

and speech reading (i.e. lip-reading) in their early 

years, the deaf are normal mentally. Many abilities 

are sampieQ by the ordinary intelligence test, and 

important among these are the understanding and use of 

language. When deaf children are tested with the uaaal 

forms of intelligence teats, they generally make poor 

scores and seem to be retarded in their mental deve�op­

ment by as much aa two to three years. Thia reeul.t 

seems to confirm the popular belief of centuries that 

the deaf are mentally inferior, and unt11 about 1930 

some psycho1otiists believed that deafness or whatever 

caused the deafnese�in 8ome way interfered with the 

norma� development of other parts of the nervous system 

and that the mentai retardation could never be overcome. 

Since 1930 there has been a widespread change in this 

opinion and it is now recognised that, to be a fair 

teat of the "intelligence" of a deaf child, the test 

mu.st not require eki11 in language. the directions 

and the perfo1,nance o! th� test mu.st neither of them 

require the use of words. Tests of this sort have 

been deve1oped and standardised, and the performance 

of deaf children offers conclusive evidence that the 

deaf as n group are nor�al mentally. Intelligence 

tests applied to the hard-of-hearing show that where the 

teat is l.argel� verbal in content, the scores depen4 on 

the amount and time of hearing ioss. 

In 1928 a report was published in the United States 

on "A survey of American Schools of the Deaf". The 

intelligence and educational attainments of 4,400 deaf 

were/ •••• 
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were measured. The Pintner Non-language Mental test 

and the Pintner Educationa1 Survey Test, constru.cted 

from standard educational teats in uee in hearing schools, 

was used. Both tests were standardised with normal and 

deaf children. The investigators found that the deaf 

were 4 - 6 years behind the hearing in educational 

achievement. In the 3 years of school lite, between 

the ages of 12-16 years, deaf children made only ae much 

progress as hearing children made in the single year from 

8 - 9 years. The mean score of the 12 year old is 268, 

und this was about the mean ecore �or the 10 year old 

h�aring children. 

In their conclusions. the investigators stressed the 

feet that education of the dear eho�ld begin aa early as 

possible when the educational achievements could be acce­

lerated. The average age of admission at the time was 

7 years to residential schools and 6 years to day-schools. 

More than 700 of the children had apent aome time in a 

hearing school and 4/5ths of the children became deaf before 

the age of 5 years. 

A more recent inveetiaation in the United States i� 

cited by Dr. s. R. Silverman. The children who applied 

to the Central Institut� of the Dea! were given a non-

verb l form of intelligence test. In a total of 242 tests, 

the intelligence quotients ranged from 62 - 151, with an 

average of 102.7. A test of more advanced performance was 

6iven to 453 children of school ag , and these intelligen ce 

quotients ral}.ged from 64 - 184 with an average of 110.4. 

The increase of 7.? points is not claimed to be due to the 

instruction given but is probably due to the greater fami­

liarity of testing procedures. The results show, however, 

that in 5eneral intelligence, exclusive of eld.11 in the use 

of the lang�age, the denf as a group are normal. 

In/ ••• 
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In tests of achievement where no allowance is made 

for the handicap of deafness the results ehowed only a 

2 - 3 year edu.ctJ.tioual retarda:tion. The greatest retard-

ation was note,, in t�sts o:t reacling and re'1..soning, and the 

t"d5hest scores obtained in �ri thmetical computation aud 

the usa�e of lan.gl.tage. The high acorea in the usage of 

language sf:em eLU'Pl'ising 1.mtil we i:·eco.11 th _t de�f children 

learri only correct 6rwnmatical forms end the test that was 

employed rt'!quired only visual recognition of this form. 

The average �ducatmonal quotient in these tests was 77.8. 

Dr�ver and Collins pu.bliehed a book· ".Performance 

T�ets of Intelligence", giving scores and norms obtained 

y 1,500 deaf and hea.d.ng children in various parts of 

��cot lanrt fa.ncl IiJne;J.1:1.ml • The oonclu:.:Jious reachea by Drever 

and Collins vary i'.rom those of i;he Amei-ican inventigat:i.on. 

Thay foi..lnd no significant oack.wardnese i.a ab:ili ty us dl&tinct 

f 1•ora ecL1c •tional atiiuir.uueat, orn'H1,gst deaf as comp ired with 

hearL"l� children. 

In 1Hfi2 cJ. M. du. Toit tPll.H.) comp.letcd a thesls 

on int. e: llige nee t�s-f;inJ of thP. cte..1..: in Soil.th Af1·ica11 schools. 

He be0ir-.Ln by glv Ln� a l1rie:f d•?ecription .::.nd cri ·d cism of 

tP. 0ta a.lY:eiady used. He 110in·ts ou.'t parti.cuJ a.I·l;y t.he weaknease.£,. 

in some of th- te�ts �sed in the United States and elsewhere 

and i'inda the:�a wen.Jene R�es cau.�j.n� t,he different couclLmlons 

and rerhtlts 01' tl1e j nveetigator�. He beli�vee thut the 

bent constr .. tc ted tf:Rt. it:1 t.he Synde)·ft-Oomen Ter.t. 

(A. Snyde-ra-Oomen: L11ellig�ntie Onderzoek van Doofstomme 

Kinderenfl , Berkhout, Nymegen; 1943.) This test is conatrucffl 

on o. plan similer to the Binet-8imnn test. These a1·� a 

different series of tests �or �sch age from 4 - 14 yeara. 

He makes the following general criticisms:-

(2) 

(3) ••• 
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(3) tTn::;-uitnbili-ty oP tt�T'l,..: (4.) Ir-i1P1LLA.Cy of i11n.t,,.wtjone 

(5) Abf!P11f'f" ni' pr11.c--t,iC'� M: tPr'i.c:-1: (R) Th� o.bRl'"!lCE> o f  Any 

ril"t,hoi ('1-f <lettD r.,,lni�::: vrhP"thtt-1.· the di :r�ct ionq nav� bP!er"t un<ler-

F0r :,11r�"c::"'f' rd' hi..� t"'t=:+., '!)11 Tnit ma,:i,. ..., pl"P'lirri.nAry 

�.-1P0t.1or, of lF +t> tc- r.1'11 thP'f\1=1 fi.nnl PP�lPctlo,., of 1.0 t,l"R'"t,R_ 

'l'Jit11i:.P ➔.-i:::t,r wc-r<-: �p)iP� to ,-.1,.:1r1_r11n1 i, Ol"'."t' ·m=it.ittiti.n'1f'I 

l 

1 ) p;_ "'-t-.,,.rR 4 n n+, - i �st. ?' , Cn1:PcplPt,i. on 0f f.ly:T'lbol SPrit"l". 

3) Cl s�i fi ('q-f;iori. 4) , !Ji.tric,..� _ 

5) Joo� P nmtuh 6) , Fi . ._. tr,. RiDCl.lll. 
71 , Th,a Tll Zt". A) I l:��1 t-ic:: l prlil'B. 

9) Symbol Sfl"'U�� ,..e,.. in ::-� 1,:5) 
St" 1,.tencP nf 3 syn:Dols. 

�1' es,,. t,.,at� WFJr� Rpplied to a rc:nrl.om e�..mple of 20:-, 

of 1'\ll. pL:t.:,i.1� of' 10, ll, 12 yer-:r•ft in t"i�ht schooliof Normal 

children. I.n Adrl:i 1;i.on t"I theP"" °t""Fts, the South Afri ca:"l. 

group t,..c:t nf i nte 11.i0t"nc.,. ( f nrm A) w1ir used c.s a rri teri on 

tP-1:t. T��t ?'P!'h1lts ·f"or r\PP.f pu:iilt? werP. eor'lpare 'i wi. +b 

tPAr:hPrr I j.1rlg1?mPnt<1. T!tP "Ol'rPl� ti.o o r tP�t l'"'P•t.l +.s 

of r'lerlf Aw.bJ ct v.i t11 thl"""e obt ; nP1 ., ... ,.1P- llln o. ;_)el r'Orr:'1'1nce 

time, there wP-re not Pno 1.u'1 r1 ."' f 11 L l l- for the empiric"'l 

ct .n�ar�i��ti0� of norms ror the JiffPrP�t aJes. 

,!Jrcviflional norn·,- wrn•P forin�. However, thP I. J. obt i 1rn 

by CCI :> .rtnu thi.- r.;cor<' n1' t1lf" in �ivi l 1• l wi t.h p rfor•r 1---tas 

of oth4"'rs of .._ h P r- '"'f! b....,"' i. �1• te 1 nf w"i +,h tn� '"'ver·i...,e 

th,. 0P•'ir 1-tt'in,1 of ,_ I +

, lli,_, nc� 1...lotir-n+,. 

The v:-,rc•JC' r.1�c of ��nf c�,iliire .... were fo..1..1<1 to v ry 

fron 98.5 t�oL 1ip 

(nin�l,.. Eicrioo1.). 
rt/ ....... 
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It was concluded that the norms althou_gh provisional 

and definitely dependent on those of the criterion teat, 

a1) peared to be reasonably useful in p.t�.1ct-ice. 

In his th�sie, Du Toit makes som� interesting 

observations. He found tha�: "••• this sociable type, 

extraverted, ful1 of self-confidence, immitative by nature, 

eager to please, wlhampered by self-conscious shyness, and 

fear of blundering, who almost invariably makes a better 

impression than hie native intelligence would warrant. 

Converoely, the reticent shy, self-conscious child is 

very often intP-llectually auperior but realises his defect 

more, i.s more difficult to reach and to draw out, thus 

gets less practice and makes in gene1•.al, a poor showing 

in speech and other language attainments." 

He discussed wit.h the tP.e.chers some of the wide 

di ve1·genci es bet.ween the test r�sul ts and their Jud�ements 

of the child•s ability. Out of fifteen such casee, 

there were 6 casea where good and poor speech was cited 

aa the'reason for the cle.ss1f1ce.tion. On further enquiry 

it was found that a child classified as of" -poor in1,elligence 

oa accowit of poor speech,was doing very well in arithmetic 

and vice versa. For the same type of reason a child with 

rt!sidual hearing is often plac�d in a higher category than 

he des�rves. 

He also comments on the fact that deaf chil,lren seem 

to come to sbhool nr�ch later than the normal, therefore 

you find a wide range o:f ages in the same class. A boy 

of fifteen may have the intell�ctual attainment of another 

boy of ten. To determine the extent of positive influence 

of schooling and command of verbal l�QJ;J.ge on test results, 

the cor:u.elation coefficients between I.Q's and du.ration 

of school attendance were calculated and shown to be 

completely/ •••• 
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completely insignificant. 

These observations bring to mind the follovli.ng cases• 

both of whom were �eated on the Du Toit intelligence test. 

The a.bill ty to 00111II1unicate with noriuaal people a.a has 

been shown, depend on a great many factors most of which 

are not obvious even to people living with the deaf. 

The following are 2 oases where the one has be�n able to 

adjust herself to normal communica:tion and the other has 

not. Both pupils entered school at the same time and 

both were wordless. They oeemed at a similar level of 

intelligence. Both are eevP.rely deaf. C. (admitted 

at 6 years, 1942) gave n great deal of trou.ble when ehe 

f'ix·st entered school. nhe made her wants known by t;f!sture 

and when these were not understood ,she :flev, into tempers. 

She was obstinate and ref�sed to obey reg�lations. Du.ring 

the firct 6 months, sbe made re�arkuble progress and cou.l.d 

1iP-read over a 100 words and phrases. She also learned 

to read theae words a.."1.d could write abcru.t 30 of them. 

She attempted some speech nnd with this nevr means of 

com1unicution, 1ost her obstinacy. Arter the second year 

the records show hei� preference f'or expressing he:reelf in 

w1•i ting but in the thi:r:·d year her speech was more 

spontaneous. By the encl of 'the third year, she attained 

the firat position in olaas with general knowledge 

percentage of 92, language 95% and lip-reading 92%. In 

1948 she was put into a hard-of-hearing class. She fitted 

in quite welJl. although not using a. heal'ing-aid. She 

e.gatn ce.me fir£1t in class and retained this position 

du.ring the following years. Her vocabu.lary was almost 

as extensive aa an ordinary school-child of her age. 

Sometimes, however, she becomes downcast when her spe�ch 

is not understood although she is more ready to speak 

than/ •••• 
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than even the partially deaf pupile. All her teachers 

remarked on the excellence of her lip-reading. She 

has also been taught Afrikaans which ehe reads and writes 

quite well although her speech is slow and laborio�s. 

She is able to communicate with hearing people by normal 

means. c. writes articles for newspnpere and magazines 

which show her conu:Dand of lunguage. On the Du Toit test, 

her I.Q. measured 115. When ehe finishes school, she 

has been promised a job ae assistant in the nursery 

school. Du.ring the holidays she lives at an orphanage 

in Rhodesia.. 

D. was admitted during the same year as c .. She was 

a very quiet and reserv d little girl. The teacher 

commented after the firat year on her good drawing and 

handwork. Her �pe .ch and lip-reading was very poor. 

After the fifth yf':ar, the teacher reported thot she was 

excel1ent. at arithmetic but appeared to be an oral 

:failure. Her speech and lip-reading at 15 yea.rs was 

of the same standard a.a that of many children who hnd 

be en at school only a year. She is unable to co1amunicate 

with her family or hearing people, except by gesture and 

writing. Even t echool she relies on sign language at 

which she is proficient. She is very good at practical 

work. Her I. Q. on the Du. Toi t teat was 104. Every 

long holiday she spends at her home in Namaqaalend. 
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:::ocIAL DIFFICUL:L'Y. 

'rhe aim in edu.cating -ch� deaf to-dny is to f'!nable 

them a.s i'u . .i.' aB possible to tnke ptt.:r.-t i11 the activi tieA of 

a hearing world. !J:'he funetion of tne deaf scnoo.i ie not 

only to teach them the 3 .k.' g, tH..1.t also to eend them out 

into the v,orld with the �qu.ipment n�cessary to meet all 

sorta oi' ei tu.ations. The.re is a theory that a deaf 

child can dE:velor, more normally in an ordimH•j• school 

e.UlG(lg hearing children but this haa proved to be err·oneou.s. 

It ir; not mu.ch '1Se even in ·the case of a hard-of-hearing 

cr.J_ld to buy hi.n ur, aid and pu·t i1lru ·to�ether with hear:.ng 

child:i.·en. �here is no q_u.eB1:ion, however, of wh�"t,h�r the 

cnild !J°hould asocio.te ex�lu�ivf:-ly with t.he deaf or 

heal: luv . He fl11ould a� far e.s poAsi bl�, met,t hearing 

peoplt. :-...1 4 adJus� himsel1� to e. hearin<"'.. �nviroruutmt. 

A oonniderable amo • ..lht h·:..s bee:1 ,,,J:1 tt.en about the 

1.·elutive dva .• -ta5e of a regidential and day school. 

At the reoic1ential school ther,.. is the advant!li-:,e of' 

Juidahce by "�xpertR" at all ti�es. iroblemn of the 

clastt-.i·oon nnct <l orroi tory can be disumu,�u mo�s-t the 

st3ff. ThP- el1ildrr;a can oe prf'!pnred fo1· out-of-school 

n�ti vi t:ies su.ch as �xplaining the Ci.L'Cus before viBi tlng 

it. All the ch.ild:r·en o.c a whole clasR u.�u.ally go on 

thei1-- outing� toi�ether. Li vi11v. in a dormitory teaches 

the chilJ self-reliance, to co-operat�, accept 

respousil>ility and share with others. The day-echool 

c hild hr:is the cppo:r•tm:Ii ty to rnarticipAte in nctivi tief; of 

the home. He has greater :rr�e1lom in the nei sh .,011rhood 

and mor" r:ontaot, with hea.cing children. 

The school at Wittebome is both a day and boarclin,g 

ecnool/ •••• 
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school. Accordi.11ts to the observations of the teachers, 
there is no sit$n1fic.ant difference in the adju.atment of 
tne day-ecllolare and boe.ra.ere. 

(1) PERSONALITY ADtTTJSTMERTS. 
In sP-eld.og to diecovf'!r what factors are associated with 

good and poor p"!rsonality adjustmento among adolescent boys 
with trnpaired het1r ing, He.bbe found that the "essential 
cho.i·acte.ristic:=i or the well-adjusted har:i-o:f-hearing boy 
are the eame as thoee of any wel1-ad.Ju.sted adolescent 
boy''. ( <:,tephen Habbe: 'Peraonu.li ty ad JUStmenta of 
.Allolr:ocerl't, boys witl1 impaired hearing). This ref'utf's 
ti1e theory th 11, a pecu.lio.l.' or u.niq_u.e peycllology a_pr,liee 
to the �ypacu. ic ci-"Oi.tp ( th�se wi·th impaired he. rin6) .. 

Pi.atner t111d hia asi:3oclat�s follJ1:l ·that dP.af adult s 
dii'fe1 .. but lj. ttle from hard-of 1"1enring o.dul tt\. (R.1-'int!'ler, 
I."'. J&,RfeL.1 nnd :.. Br'LUl:i:!hwig: Personality t�st.s of D�a� 
o.dul ts) • B0th tiroupa however, hP- aayo, �i.:C(' more 
neu.rotic, Liore int;rnverte<l and 1.eni� dominant then the 
nor.:n·1lly hcC\rin5• A..�ong de?..:t ac'tu1 ta, it Wt'lf.' found ·th;1t 
thoee wi!o be cam,. deaf hP.fore -r.h"' es+,o.bl.i.shHen t of spe!!ch, 
al'e oo.ce n uroti c l.!ld introve:r'ted, and lesA self-
su.f f1.c.:lent .nd do 11:i.!il.Ilt. ThF.! conclusirm vra:'3 that the 
a.c1,�iei t:i 011 o:f st,eech bei'ore the one�t of <1ea:f>nf!es �nables 
an in1ividu.al lio co1cununicnte v:it.h hearing pF.rsonn by m�ans 
of sp ech and the�e contact.e help to prevent per�onali t,y 

ma.ladjuetment5. 
In t�eneral, the deaf, like the hard-o:f-l1earing ,e.rf" 

inclined to be f!ensi·tive, suF:pic1ou5 of' -t,hf:ir asaocie.tea 
and to feel themselves subJ�CtP-d to w1necessery sli�hts 
or ridicule. �•:ihese att1tuues are almost inevitable in 
view of the experience of the average deaf peraon who is 

u.su.all,Y/ ••• • 
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usually left out of famiiy conferences. Since emall 

talk is not for him, he comes to regard the moat 

casual co.I1.Yereation ae highly important and often feele 

that the conversation ie about hin,self. He may become 
suspicious of what ie being eaid. Dr. D.A. Ramsdell 

("Psychology of hard-of-hearing and deafened adult") 

at.ys: 11Deafness eeems to be a poweri\u stimulus to an� 

latent paranoid trends in the personality. 

(2) PLl\.Y AND SJ:>OHT. 

Shoald the deaf child play with deaf or hearing 

children·t At the nureery school age this does not 

make a difference. Speech is not an important p�rt 

of play. In one experiment it wae reported that deaf 

children learning speech at nu.rse1·y s�hool, vocelit;ed 

more than hearing children. In tht lower elementary 

grades, deaf children participate il:.. gw0es with hearing 

children if the games are active, but mi�s the imaginitive 

type of play initiated by hearing. Deaf children do 

howe�er, engage in im:aginitive play and conv�y ideas by 

gest,u:x·e and imitation. Afl game� become more complex 

and better organised, the hearing exclude the deaf if 

th�y are mediocre but tolerate them if they are good. 

Part of the school curriculum should be tlle teaching of 

the voc�bulary uAed in games and the skills essential to 

play activities. 

The children at the Wittebome school enjoy challene:;ing 

the se;..-.i.oola in th. neighbourhood to football and netball 

ruatc.ae;:j. They seem to get a tremendous thrill from 

beating th e opposing team but are very bad .losere. 

:Pa1·ents of the deaf pupils usu.ally only allow their 

children to play in the immediate vioinity with their 

brothers/ •••• 



- 35 -

brothers and sistere. There ie always a danger of 

passing cari! in the etreet so that the parents die­

coura6e their games unlese there ie ar1 older and more 

responsible hearing child in the company. Hearing 

children generally make fun ot or are impatient with 

the deaf child, but once they get ueeu to the handicap 

they are willing to accept him into their circle. Deaf 

childr�n o.mongat themaelvea are unusually sympathetic. 

An older chiln will of'ten help a younger child to win 

a gam� and if en injury is acquired by any one, all of 

them are ready to help the afflicted one. On the other 

hend,many moth�re have complained of the relations of 

brother� and ei sters in the family. T�� aibline; 

relatj_onships in fm'lil:les ''Ji. th deaf members, lead ofte.c1 

to major problem:oJ. The older and yo�-t.nger <1eni child 

often throw tmrt:r:u.r1s together or det}ide t.hat they just 

will not do somP.thine. W:hen this happe1.1.s: t11e pareats 

or� compl�-1.elj' n.t fll�a hec�nof': they cc:.11.not understand 

the childr�n nor t}'l,. chilctr�n them. Thie however, 

does not occur only with d�.Jf childrf'!n b\A.t ulso with 

normal alt11ougb thr cnuoe o-r. the difflculi.y in the former 

case is usually not known. 

l\t one of the homes which thP writer visited, the 

mother complQine<1 of somt! trouble she was '.aviv1g ,·,ith. 

her two deaf sons. E. is 13 years old -:.nd F. ii::: seven 

yea.re.. E. was totally deaf 1·rom birth, bu.t F. seems to 

have some residuti.l hearing. 

The eld�r brother ca.me to :o.,chool ,just two years 

before the younger b·rother. Hio te'3.chers do not th.i.nk 

that h"' is very bright despite the �net tho.the is quite 

good at prac�ical work. The younger bruth�r is a much 

brigbte:i.--/ ••••• 
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bright,er pu.pil. and also n10re cheerfu.l. o:r the many 

children in the :f'amil.y they are the only two with im:pai:t·ed 

hearing, bu.t have some deaf relatives. Hoth children 

learned the sigh lane"'Uage early and are proficient at it. 

The other members of the family, including the parents, 

Cfin also communicate by this means. 

Sine€ the younger brother has gone to school the 

older one when at home 1s morose and sullen. His bad 

tempered attitude is ruining the progress he made at school. 

He refu.ses to speak at home because he realisea his voice 

defects. He also realioes that F. who has some residual 

hearing has a roach more normal voice. Taeir mother prefers 

having them home alternately fo:t the week-end, because 

she hus constantly to intervene in thei1· fights and Quarrels. 

The elder bro�her had apparently been proud of teaching his 

younger brother what he u.sed to learn at school but now 

that they are both attending the younger brother has 

practically caught up with the elder. E. seems to blame 

himself for his physical defect., The mother who has many 

duties to perform cannot pay m�ch attention to either of 

them. She also thinks them rather snobbish because they 

refu.se to sleep on the floor and demand individual beds. 

F. is qui:te a favouri·te in the neighbourhood but E. p:re:fers 

to stay at home doing odd jobs to earn some money for his 

favourite a.mu.aement - going to the cinema. He has no 

s,ecial friends either in the neighbourhood or at .ru>hool. 

1.'he staff' at sbhooJ. were 1·ather s1ll'p1.'ised to hear that 

the two ui�others do notget along at home. They pointed 

out the two brothers sitting together in the playground 

reading a comic-book. The teachers admitted that the 

younger has a much more likeable disposition b�t they have 

found that E. is very willing to do lit t.le chores. lie 

probabJ.y hae a craving for attent,ion :from adults. It has 

been/ ••• 
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been noticed th�t he is making no progress with his 

lessons but. thiR fact was attributed to his frequent 

complaints of headache rather than jealousy of his younger 

brother. The reason for pis not having close friends, 

the teachers thought, was that boys of his age together 

with whom he had come to school were now in the more 

advanced classes. ThP.y also mentioned the fact that 

E. always volunteered to help by carrying the infants 

when on :;.ong wal.ks or excu.reions. 

(3) ENTERTAINMENT AND AESTHETIC PASTIMES• 

Films. Al: the deaf children and adults that the w1.iter 

has net, so to the cinema a� their .:!hie:f form of 

entertainment. At schoo.J.. too, tney are shown films 

as ofteIJ. an po.::,slble a;1.cl the boarc1ers ti.re .J..lo �ed to 5o 

to the local ui.nema.3. In tha schools for the deaf 

ov2r::.ee., tnHL1..Y of the lessons a.re tau.ght by the u.se of 

edu0utionul film�. Thdre i£e RlRo apecinl television 

shows u.l':rd,161:; 1 Ni1.i.oi1 11 we the n�n.efi i, or ma;ciug the 

p�'blic a·.'ia ... '; '.'lf' the :;,roole:m, 8.f1 ·::el.L as helpin� the de 1.f. 

The visual reb)..rese11tatio.n of scenes &vid :people ar,� mo:r-e 

cleo.r to th.:: de� thft1.1. :::\u,y ;:.mount 01' e_-:: 1l�natic:1. 

Stra..11.gely enoU<lh -t.al�� f il1:i:s are much IDOIE: poj;;u..li.1: than 

silent filr.s bec--w.se of the rl€aFuru.ble tactile ccuantion 

felt through Yib:!'.'ati011. For the f1dults the:re is :. ::;ocial 

evenine every Thuruh1:y ai, -the deaf cent1·e. He1·e the:r meet 

to celebrate birthda;ys and nrmiv�rsa-iiee, ,ilHy C!.\rde. nud 

games Dnd �eC' films. 

Both the dca-f aud har.<l-of-1',earir� find 6reat. pleasure 

• from Jl"lt,Lsic. At f;Chool t,he;y have R !)ercu.ssion band and 

are tan.ght 1·hyth111 by m,H.it1fl of a piF.tno. The childreIL 

enJoy goiri...; tc cha.:.rch services bu.t sometimes get vers 

excited with the playing of the organ. Mothers have 

often/. H •• 
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often complained that at home the children turn on the 

volwne of the wireless to its full.eat extent while they 

keep time to the rhythm of the music. �he deaf are often 

surprisingly good dancers. !l!hey seem to be extremely 

sensitive to the variations in the rhythm as felt thro�h 

the vibration of the floor. 

Many or the. deaf find painting and drawing a suit�ble 

hobby. Some of the pupils who have great difficu.lty in 

expressing themselves in writing, can often make good 

pictorial representations of what they want to corimwiicate. 

Their visual. training is probably the cause of seeing the 

detei.il and proportion which the ordinary child wou.1<1 miss. 

At home there is however, not much stimulus f'o.1.· ru:t,istic 

production ( t'cr the adu.l t deaf memue:r becol!les an economic 

asset to his family) so that many potential artists are 

never recog:n.ised. 

( 4} READ ING FOR PIBASURE. 

The ordinary child o.ften is motivated to :.r,ead to 

hiruself by having since his early yeare,been reaa to out 

of story-books or hRving listened to stories. A 

distinction between the 2 types o'f i·eading has been made 

by Albert J. Harris which he calls "recreational reading" 

and "stu(ly-type reading" • Many hearinJ children have 

considerable appreciation i"or the recreational-type 

reading. Deaf children miss this early association with 

children's l.iterature o Large nu.mbers o:f deaf' children 

seem to ahun reading for plea.au.re. It is not uncommon 

-to hear deaf children st·:lte rather positively their 

preference :for :tactual mat.erinls rather than narrative­

type material. The teachers at the deaf school are 

consiatently asked at the end of a story or film: 

"Is/ ...• 
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"Is it t1-ue? Did it really happen?" If they are assured 

that it is fact� they are pleased, but ir the answer is 

in the negative or dou.bt:ful, they aeem to get some 

aatiefection at discarding the story as h�ving very little 

merit. 

Deaf children have too often been taught narrative 

material with study-type 'techniques. This p1·ocedure leads 

to dislilce of narrati:ve n::.ateriale. When the child fiz•et 

begins reading, language hae to be presented at a very 

moderate rate; recreational type reading therefore, has 

to be postponed until a relatively large vocabltl.ary is 

acquired. Reading for pleaeure aho�ld have aa few 

difficult words as possible. In the lower grades, the 

stories ore usu.ally well illustrated which is perhaps 

the reason why children prefer "comicsn to other story 

books. Another reason fo1· theii· aduiction to co1aic­

books is that it 1a usu.ally the only type of 11 te1:ature 

to be found in their homes. 



VOCATIONAL DIFFICU1 TY. 

Du.ring his school life the child has met with many 

d.iff'icu.lties, but a greater one faces him at the end of 

his school life. It is that of pi:oving himself fit to 

take his place in the worksday world and to be able to 

obtain self-supporting employment. The s�cceas of his 

cd1.2.cat,ion is judged. to a great extent by his a.bi li ty to 

fellow some trade or employment in a nox:mal way and it is 

in g1·eat meauure the duty of the 'School to prepare him for 

it. 

The :industrial welfare of the deaf is only a very 

small p&.ct of the employment p1·oblem and employers who 

1.cok for :rec.:. .... i. is to their facto:ries a.nd wo.dc::::hops do not 

genere:.ll.j 51 ,: , � t a thought. ln. these circumstances the 

vocationa.l traiitir� of the deaf has recer1tly a.�sumecl an 

incrcu:3ed importe ... c<! in the scLe:..aes of irrntru.ction i'ramed 

In 11.o"'t schoole of ·the <'leaf 

speci::l opp0It;,u1i ti,;1=:; 1'or t.rade trc1.in.il'ld of some kiud are 

a1".1.'ai1g,�d t�,.1.· the elder PU!>l.lr-s. 

�:1c vo,!ation,-1 traluir1t; ne�i11s at J..-4 years of age. 

Uurlnc, Uie f.i.rst, yc.:..u• vei·y .littlF. tJ!1:1iuine;- is nctually given 

and tbc ..,ci,1001 suvjac.rts �-re e't:tll cnn·i:i.LLu.eL\. In the 

follcmi1� �•1;.111· t'he cl,1phasio is pla.ced mo.£.·e on. the voc9.tional 

Th6 vocational training 

ccrtrn� lo.stf; from thrf-e 1,<i f oa,: yoai·s. aoru<: c,1· ·t,he p:.:q,ils 

v::ri 1,f.' i,l1f',il'.' �10p1 rt1.,--nta1 f;tanda1u VI ccrtii'ica.te with their 

r :OrJ t of thr. pupils who are 

able to ,fiuJ eruplo�'II1ent s.s soo11 as 11ossiole du?. to economic 

.I!l the f:',C'l-1ooh:; in 1.110 Gtl,.>U Prliv:i..nce -r,ne subJP.Ct3 in 

whiu;-i im?tr..wti()n is 5.i vcn are: hoot,mal<J ug, tailorin0 and 

agricllltui·c fo.s· the hoys; �nd dome:s-t..ic science which includes 

need 
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needleaork, dresannking, cookery, laundering, houaewifery 

and home industries for tbe .rlrle. It soerns tbut n nucb 

greater variety of trades in which schoo1s can give 

instruction would be an edvantage. For examp1e: In a 

survey conducted by the United Stetes Civil SeJ?Vice Comm1aa1on, 

1,260 types of' uork were found for which bearing t7a.s not 

considered nece�sary. ("Vocational guidnnce for the deaf' : 

R.H. llyklebU$t• Ed.D.) At the earoo time it mist be remem-

bered that the training school 1e an educational t.1nd not 

a commercial conce1--n, and thnt the bulk of the uorlt uhereby 

tru1ning io pr-ov1ded, rnuot be round tr1thin the orguniaation 

of the ochool itself. 

Particular attention is given to physical fitness. 

The young deal' :person of poor physitue has no chance in 

industry to-day, ana together with h1a one permanent disabi­

lity his entry into o trode is practically imposs1b1e. The 

employer will on1y employ deaf' pcroons \7ho sre capable o:r 

doing their jobo as uell as, or better than, their haaring 

brotbe:r-a. 

There is a great desire on tho part o:t· the education 

authorities to px-evcnt a deaf child leavinu school untrained 

and entering some employment by rlhich he can eax-n on1y a 

few shillings a t1eek, but \7hicb uill probably temiinate 1n 

a year or two nnd pJ;'Ovide no tteal training. 

The importance of a thorough vocational grounding 

cannot be overstressed. Two young men G. and H. hod rece1 ved 

the latter part or their education a.t the Hi ttebomo School.. 

G. is now mat>ried to a ha.rd-of-hearing e,til'l and they both 

seem contented \11th their little home. His uife \1bo is 

a •ery good \70rkel' io in cha:rge o:f' a small aeation o't' uomen 

at the factory. She has managed. to eave ana buy a beal'ine.._ 

nid. She is a very vrell-adjustfid., cheerf\11 v�raon \1ho 
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speaks clearly though hesitatingly. G. worked in a factory 

for a few years. He hart passed his Std. VI ce1·t11· i.c&.te i.Uld. 

had been recommended by his teacher as an excellent boot­

maker. Recently he managed to acquire his own business. 

Re is doing so well that he is thinldng of hiri� a deaf' you.th 

to help him. He does not realise that his wife still cannot 

hear perfectly and is very proud of havlng married "ai 

talking gir1". His wife teasingly insists that he speaks 

to her instead of using signs. It is really remarkable to 

find two people with defective hearing communicating with 

eaoh other by a means that is to them "ertificialfi. 

The other your.ig man H. came to school qui.te l.a.te. He 

did not have too 6re..t a hearing lees at the beginning 

bu.t did not a�em to progrese at the normal schoo1 where he 

was considered du.11 and stupid. He is wifortu1ate in that 

he is becoming progressively more deaf. He was admitted 

to the pre-vocational class and in the followin� year to the 

fi1•st vocational class. Stnce he ie lef't-handed an i in 

addition not very industrious, his t£acher hacl �i·eat diffi-

cu.lty in training him. He .1eft school su1lde . .1ly when he 

learnt that a building contractor ho.d a vacancy :for a you.th 

to do odd jobs. An attetipt was made by the sto.:f'f at school 

to dissu.ade him from taking the employment but his family 

were glad to have him o:ff' their hands. He has started a 

job which ensu.res no training. (It ,; as made cleei· that the 

employment was only temporary) and will probably move from 

one type of �ork to another and be dependent on casu�l and 

uns'd.11.ed work. At the same time he has no 1·eal training 

in lip-rea�ing and it is onl.y a matter of a few years before 

he loses all. his useful hearing. 

One� the most i portant �actors in trade training i� the 

skill and ability of the instru.ctor. The teacher is the 

deciding factor. It is di�ficult to come by the combination 

of/ ••• 



of toacber and good cra.f'teman at the same time. The 

instructor must keep up-to-date nth all the latest 

methods used in industry. He must ta.lee the pupils on 

visits to local workshops and ractorieo. It 1s necessary 

to discover what is required '£or success in the various 

trades, such as d1v1a1on of labour. Thie team work is 

to be found in all large busineaseo. It must be applied 

in the tr ining de:r;,artment, na it is only in the omall 

shops that individual uork ia ctUTied out. 

The training consequently is varied, in order that 

the deaf student nny ultimately have a better opportunity 

of obtaining employment with e1 ther large or smsll fil"JDO. 

Again the possibility of a student's ability to run bis omi 

business is always l"ept in mind. It has boon £ound nn 

advantage too, to br1ll8 deaf studento, ubenever oppor�unity 

arises, into direct competition n1th hearing persons o� thoir 

own age engaged in the sumo trade. Both boy and girl students 

have uon many prizes and certificates 1n competition \11th 

hearing pupils. Such competition has made the deaf uorker 

realise, and take pride in the fact, that at the job he is 

doing he 1a quite as capable ns his hearing brother. 

In tho United States where a great deal he.o been done 

towards the rehabilitation oT tbo dear, specia1 vocatione.1 

counsellors are employed to give aptitude teota. One of 

Pintner's students, tlildred Stanton. CO!lU)ared the mechanical 

ability of deaf children w1tb that or bGoring children. 

She f'ound that deat" boys are at least equal in mechanical 

ab111 ty to hearine boys, while there is a tendency :for 

deaf' girls to be infer1o� to hearing girls. Deaf boys 

tend to be aupcrioJ:' to deaf girla in rnoolmnical ability. 

(Mildred :e. sto.nton : !Jecbo.ru.cal ability of Deaf children). 



The cause of deafness is also considered in 

suggesting suitable employment. Children whose 

deafness is due to diee�se or defects which have also 

affected the semi-circ�lar canals are inferior in balance. 

Therefore, a person whose deafness is due to meningitis 

should know that under certain conditions, such as when 

he is in the dark and cannot u.se visual ones, he will 

have ditficu.lty in retaining his balance. He should 

therefore not have employment involving walking on 

scaffolds or climbing ladders. �are is also taken in 

obtaining for the partially deaf employment, under 

conditions where the hearing loss will not be made worse 

by noisy surroundings. One of the advantages of some 

deaf workers is the fact that they can work amidst a 

terrible din to which the normal persodcannot adapt 

himself. 

The personality of the worker is of great importance. 

•More deaf (and also hard-of-hearing) workerR leave their 

jobs because of inadequate emotional adjustments than 

because of lack of skill". (Hearing and Deafness: 

edited by H. Davis). The problem here is the unrealistic 

attitude toward their deafness. A young deaf worker who 

does not secure employment in the particular indQstry of 

his choice is inclined to think "Because I am deaf, they 

would not hire me.• If he is paid a lower rate he may 

attribute it to his deafness rather than to his inex-

perience, which is the real reason. An important aid 

to adjustment in the employment sphere ie good communication. 

Then too, there is still prevalent a great deal of mis­

information and prejudice concerning the deaf. An 

employer who dismisses a hearing person for unreliability, 

does not hesitate to secure another hearing person but be 
will be cautious before employing another deaf worker for 
one discharged. 
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A PROGRAMME FOR BETTER AUJUSTMENT. 

{a) THE PUBLIC. 

The first and most important part of any programme 

for the deaf is not the education of the deaf person 

himself, but the education of the public to whom he will 

have to GdJust himself. The person who has defective 

hearing automatically loses contact with the world to 

a certain extent. The primary problem is not his 

handicap but what be is handicapped for. If the child 

or adult can handle hie handicap in such a way as to 

minimise its effects, should this be called a "handicap?" 

The handic p results from the person showing signs in his 

behaviour of not being able to solve his problems. 

Everyone knows that years ago the Chinese women used to 

bind their feet with the consequence that they limped, 

but they were not considered physically handicapped. 

Again in China people used to grow their nails as long 

as possible to ahow that they did not have to do any 

work.,with the result that they were unable to perform 

simple personal duties like bathing or feeding themselves. 

It is the demand that society places �pon the 

individual that defines his handicap. One thinks of 

a man who voluntarily goes lUld lives as a hermit, 

refusing to speak to or meet others, as an ecc�ntric 

character but one does not realise that one is imposing 

upon the deaf person this lonely life by your behaviour 

toward him. If a more sane attitude is adopted by the 

public toward the deaf, many of their little problems 

wow.d be alleviated. And it the deaf knew that they 

woald/ •••• 



- 46 -

would be accepted into society not in spite of, but 

because o� their impairment, this would provide the 

motivation for their wanting to communicate by natural 

means with the hearing. 

Many of the public are not aware that the education 

of the deaf person has been planned in order that he might 

adapt himself to the normal environment. One does not 

have to speak in pidgin or alang English to the deaf 

person for he is quite likely not even to recognise it 

as being English. The deaf child has been taught 

correct grammar and corr.ect pronunciation and will 

therefore find it extremely difficult to recognise 

phraseology with \vhich he is unfamiliar. 

It might also be of interest to the average person to 

learn that he is being absurd when he shouts at the severely 

deaf person or. the person with a hearing-aid. In the first 

place, shouting is not natural and Jistorts the words so 

that they are impossible even to lipread; secondly the 

deaf person c,nnot hear much louder noises; and lastly 

the hearing-did user can easily adjust the volume control 

of his apparatus. When speaking to a partially deaf 

person, one has to speak loudly but not in °the listener's 

ear for he probably wants to look at one's mouth for 

addition.al visual clues. 

Interesting literature, films, and radio programmes 

on the probl.ema of the deaf should be made available for 

the general p�blic. One very often comes acroee articles 

in newspapers and magazines describing miroculoua cures for 

reatoriZle1 hearing, astounding euccebs with new techniques, 
and advertising all sorts of mechanical devices. It is 

impossible to make a deaf person hear again through any 

type of remedial technique. device or medicine. Even 
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surgery has not c1aimed to have found the answer. 

In the case of the partially de�, one does not restore 

the hearing, bu.t only makes use of the residual hearing. 

The deaf' shou.ld be encouraged by the hearing to 

join their clubs and societies. Every attempt shou.ld 

be made to include the deaf person into discussions 

at homes, meetings, and cl.ubs. The exclusion of' a 

deaf member from even the most innocent discussions, 

often makes him feel suspioiou.e that the topic of 

conversation concerns himself. It has been emphasised 

by many writers that there is a tendency towards paranoia 

in the introverted deaf adult. Thie occurs more 

freq�ently in the person ho has gone deaf in adulthood 

than in the congenitally deaf. If there is need tor 

gossip or discussion about a dea:f person,it should never 

occur while be is in the vicinity. He will prob•bly 

realise from the atmosphere what is happening and try 

to lip-reud the speakers. Everybody realises the 

unhappiness that can be caused by overhearing or eaves­

dropping when the conversation is about oneself. 

Superstitious ideas concerning the deaf are more 

than ridiculous and shou1d have no place in a modern 

society. 1'here is no mark of evil placed on any 

family with congenital deafness. It does not hold 

that a hearing person who marries a deaf person will 

produce deaf children even when that person is 

congenitally deaf>. People who acquire deafness through 

illness or have progreBsive deafness are not being 

punished by some deity for their misdeeds. 

There ie no need for the bearing person to feel 

W1comfortable about conversing with the deaf. !rbe 

deaf or hard-of-hearing person who asks for a sentence 
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to be repeated feels just as embarrassed as the speaker. 

It is usually only one's elderly oant�nkeroue relatives 

with old-age deafness who cup thei r hands to their ears 

and! shout , "What? ••••• What?" 

Finally there should be no necessity for any of 

the deaf to rely �pon charity. Social services should 

provide all the special necessities they require to 

minimise their impairment. Education with up-to-date 

equipment shou.ld be provided for both children and 

adults who have adventitiously lost their hearing. 

Hearing-aid equipment should be made available to all 

partially deaf people. Skilied advice Emd medical Qid 

..should be a part of any public rehabilitation programme. 

(b} PRE-SCHOOL TRAINING. 

As soon as deafness or a hearing defect is suspected 

by t.tte mother she should report it to the doctor, eocial 

worker or local clinic who will make arrangements for 

the child to be tested by an otologist. Mothers often 

go from doctor to doctor to hear different opinions but 

mainly because they wish to be reassill'ed that their 

child will hear again. The otologist may at the time 

only give an assessment of the hearing loss and its 

consequences if the child is too young to test by means 

of the au.diogr8lll. He will, however, state positively 

whether the behaviour of the child is due to an aural 

defect and not anything else. 

In the United States during recent yeara, there 

have been a number or programmes arranged by which 

mothers of deaf children have had special training on 

the treatment or their children. Dr. I .R. Ewing, the 
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well-known educationist has also stated ("Opportunity 

and the Deaf Child") that even in infancy, the beginnings 

of lip-reading and speech can be established through home 

training. This does not mean that every mother of a 

deaf ch ild can start training him to speak, but ehe can 

make him aware that speech ie used for contact between 

people. Many children in the nursery school are quite 

unaware of the fact that they are not like other children. 

The realisation of deafness comes much later to many o� 

them. Even the trained teacher is aware that a badly 

taught child who is made to articulate speech does not 

know •hat the goal is, and lessons in speech are for a 

long time tedious end meaningless. 

One of the best methods of educating the infant 

is by em.ploying a trained nurse or governess. This 

is, however, hs.r.dly possible even in an economically 

superior European home and certainly i�possible in 

the non-European sub-economic one. Ag�in the low 

economic status of the non-European makes it difficult 

for the mother to give much attention to the deaf infant. 

!:i:!he one advantage of this it& neglect is that the children 

a.re not taught a system of communication which will 

conflict with that learned later at school. 

The benefit of a companion-teacher may be seen 

:rrom the education of Helen Keller. Fer sny educational 

attempt to be a success a great deal depends on three 

factors - the teacher, the pupil and the method. Many 

people have ag:need that the praise s hould go to the 

teacher of Helen Keller, Miss SUllivan and others have 

insisted that Miss Keller wou.ld have been a genius without 

her teacher. Th� fact however, remains that the method 
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which Mies SU.llivan used (although she had not realised 

that ahe � using a "method") ,was unique 

By experiment, by studying other children, ?lies 

SU.llivan came upon the practical way of teaching language 

by "the natural method" - that is, that a deaf child 

shou1d not be taught each word separately by definition, 

but ahou.1d be given lW1o1TU.age by end4ess repetition o� 

words which he does not understand. In a letter to a 

friend a few weeks aft�r she h�s taken the post, Miss 

Sullivan writes: "I asked myself how does a normal chi.ld 

learn lang1.1age? The answer was simple - by imitation. 

The child comes into the world with the ability to learn, 

and he learns of himsel.f, provided he is supplied with 

sufficient outward stimulus. He sees people do things 

and he tries to do t·hem. He hears others speak, and he 

triea to speak. But before he says his first word, he 

undel'stands what is said to him." All day long in 

their play-time and work-�ime, Miso Sullivan kept 
. 

spelling into her pupil's h.md" az,..d by that Helen Keller 

absorbed words, just as the child absorbs words by 

hearing thousands of them before he uses one, and by 

associating the words with the occasion of their utterance. 

Thus ·he learns that words name things, actions and 

feelings. 

Misa Sullivan had 2 other principles to ,vhich her 

success was also due. In a letter she says, "I have 

tried from the beginning to talk naturally to Helen and 

to teach her only the things that interest her and ask 

questions only for the sake of rinding out what she 

wants to know." Again later she says, "Never silence 

a child who asks questions, but answer the questions 

as truly as possible." What Miss Sullivan accomplished 
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was not to give her papil a good knowledge of grammatical 

English but to give her thoughts direction and purpose. 

She became aware that lang�age was o�ly a system of 

symbols that we use to express our id s,and that 

speech and understanding are only possible when we 

forget about language in the technical sense. 

The writer is of the opinion that this method of 

teaching can be adopted ror u.se with young children even 

where there are a few pupils assigned to each teacher. 

As a matter of fact, once the pupils realise what is 

happening - that there is a word for ev-erything that 

they wish to express - they will probably assist each 

other by competition. The acquisition of a little 

speech should act 2s a stimulus for acqu.irin5 more. 

Parents and teachers sho�ld not speak to deaf children 

in monosyllabic words. A mother talks normally to her 

baby long before th� child can respo�d to the sentences. 

The sentence is the n-tural means fo1• expressing thoughts 

and shoulrl therefore, be used when spea.king to the deaf 

infant. The art of lipreading, ju.st as the art of 

listening, lies in making finer responses to the 

dirferent stimuli presented. We do not expect the 

normal child to learn by teaching him to make the 

finer adjustments first. He learns these adjustments 

himself after he has learned the grosser adjustments. 

No normal child speaks correctly when he begins 

talking. He mispronounces words and often lisps but 

as be lllll.tures,pronunciation and accP.nt improve. It is 

therefore not necessary to make a deaf child repeat a 

few words over and over again for the duration of a 
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lesson just in order that he may say them correctly. 

It is enough at the time that he ia whown the different 

way in which he is pronouncing the word from the standard 

way. The normal method in which children acquire speech 

should be studied and the training of the deaf modified 

according to this. 

The obstacles of the "natural system" is thet 

training must necessarily begin aR early as possible. 

The personality of the teacher ie a great factor for 

the primary interest must be the wel�are of the child. 

The teacher will have to explain to the fami1y how they 

are expected to communicate with the dear child. An 

attempt m�y be made to discourage the infant from using 

sign l1mgu.age. However, the cont1·ovesy that prevails 

over the u.ee of sign-langu.age is exc.ggero.ted. We 

must recognise the system. of eiigns as a language 
1 
whether 

it is vei'bal or not. When dealing with the -normal child, 

we do not 1:,hink it a oatastro!)he when we :find that he 

speaks only a certain language and not another in which 

his education is to proceed. Many children who come to 

echool,are unilingu.al but leave school bilingual and 

even polylingu.al. With YO'U.113 children especially, the 

teacher does not translate for them but starts the lesson 

in the new language immediately. It may be argued that 

the child has some acq_uaintance with th� new language, 

but so has the deaf child an acquaiatance with the 

spolcen lWlguage • 

There are a number of methods '1dvocated uy dtf:ferent 

ellucationists for help in speech acqlrlsi tion. EdILa Hill 

Young advises the use of the "moto-ldnaesthetic method" 

�r helping the young child to acquire spee��· She says, 

" •••• the child from 12 months to 2½ yeare/sponds more 

readily to motor kinaesthetic help than he does to the 
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auditory or to the visual in speech.n By this plan the 

teacher directs the muscles in a definite way whenever the 

child ia unable to find the correct procedure for himsell. 

The correct movement has to be associated with the correct 

au.di to1·y pattern used to express a definite idea. She 

also mentions that ehe found this method saccessfu.1 not only 

with deaf childreil bu.t also with children having other 

speech defects like stuttering and �isping. Many 

children learning to talk cannot of themselves make the 

neceaaai·y adjustments to produce certain sounds correctly. 

\7hen the child cannot move readily from one sou.11d to anoth�r 

he may substitu.te a sound to which he is al.ready accustomed. 

One of the advantages of this method, the writer saye, is 

that with the young child learning to speak can be approached 

in the spirit of �a play: he is not being asked to say this 

or that, but shown exa�tly how to do it. 

Another met�od now undergoing investigation in the 

United States is culled, flVisible Speech". All aowids 

that impinge upon a certain part of the apparatus ure 

translated into a visibl� speech pattern which appears on 

a ecreen. The pupil is able to compare his speech with the 

standard form. It is also possible to learn to read these 

patterns Just as one does ordinary print. This method 

may make it possible tor older deaf persons to attend ordi� 

high schools and universities. 

It will be the mother's d�ty during the early years 

to accustom the child to a normal means o:f communication. 

As soon as the mothe:t· h1.s aecertained how deaf the child 

is, she shou.ld ask for advice from the local clinic or 

social worker. the authorities here should attempt to 
' 

get the child admitted to a dea:f school as soon as possible. 

(The/ ..... 
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(The children are accepted from the age of 3 years). 

The mother should inforrn the family or interested 

neighbours about the child's defect and not be ashamed 

to admit it. If she is able to, she should read a 

few simply written book� on the care and education of 

deaf children. The mother will need more patience 

with her deaf child since she mu.st show approval when­

ever he uses his voice to express hie needs. It is 

important that the child vocalisP-s even when the 

e.w:1i tory se.t1.Se is impaired. 

T'ae attention of the child must
1
as ea:rly as possible, 

be drawn to the form end shape of the mou.th when something 

is being said. Children soon begin to judge moods by 
,...A, 

the expression on the�face. In the case of the dea:f 

child, the face of the speaker must always be completely 

visible to him!. The child and parent can practice speech 

in front of the mirror so that he can watch t�e �hape of 

hie own and his parent's mouth. Hearing children in the 

home and nt:i�hbourhood may be encouraged to practice speech 

reading together with the deaf child and they will soon 

learn to appreciate the dif:riculty he has tc ove1·come. 

Every mother must be made to real.ise the fallacy of the 

stat&ment, "Why should I spenk to him if he can •t hear." 

Finally it must be emphasised to the mother that she mu.at 

speak to the child as often and as normally as she can. 

Teachers find that becauoe of iack of speech, children 

are unable to use at first the breath, vocal organs and 

muscles normally.. Simple ex�rcises can be practiced �t 

home in the fo.rm of games such ae blowing out candles. 

blowing feathers in the air and even mald.nJ faces in the 

mirror. Hec.rin:-g children may not need much encouragement 

to join in these ga.mec as well. 

The school-going/ ••• 
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THE SCHOOL-GOING CHILD. 

It is at the school, whether reside.t1tia.l or day, 

that the child is going to receive the bulk of his education. 

The deaf child will be taught systematically 4 communicative 

skills:-

( l) to talk intelligibly, 

(2) learn to read lipe, 

(3) read sufficiently well and 

(4) write correctly. 

In addition he will also be prepared for hie later 

social and vocational activities. 

Before comin.� to school the child must be prepared 

by his parent for 'intering a new phas� of his life. 

Mothers of youngsters who are boarding pu.pils should, ii' 

it is possible, send the child a few presents during the 

first we�ke that he is at school. It is even bett�r i:f 

the child recog:1ises these gi:fts as something :familiar like 

his favourite toy or hie new neck-tie. The school always 

attempts to make the atmosphere for the younger papile as 

friendly and homely as possible. Frequent letters from home, 

even -roa e. child who cannot read, eel!m to pacify them to 

some extent. 

Vlhen the child is admitted he is given a complete 

�edical examination, his hearing is tested and the loss 

deterinined, a full report is made of his history, scholastic 

attainments are included, etc. A�ter the first few weeks 

th .. lt he has been assigned to a class his tes.cher reports 

on whether he fits into the class or not. Unlike the 

normal school• the deaf school admits annually children of 

con1pletely different ages, -temperaments, scholastic attain­

ments, hearing and speaking abilities, economic circumstances, 
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family backgrounds, and so on. Every child mu.at receive 

a considerable amount of 'individual attention therefore the 

classes must be kept as small as possible - not more than 

eight pupils to one teacher. It is e. good idea to change 

teachers from lesson to lesson so that the children will be 

compelled to get used to different voices and 11� movements·. 

As mu.ch individual attention ae is possible is necessary 

if the nnaturai method1 of teaching is used. All the 

children should be encouraged to as1c questions when alone 

or in clase. Eve.r·y question ahou.ld be answered by the 

teacher to the beet of his ability, fo� it m�st be remembered 

that language is only a means and not an end.in ixseli'. 

Deaf children the writer was told seldom asked questions 

pertaining to the11.� sohool work in case it was going to 

involve flll��er conversation on their part. They have 

the attit�de that one lets sleeping dogs liP.. This is 

· probably du.e to the type of comprehension test adopted 

from the normal school used by some teachers of the deaf. 

An attempt should be made fo.1" the children to set the 

questions on any particular subject that interest them, 

for example: how they are going to beat the opposing 

�ootbell tewn, or whether a 12 year old should go to the 

pictures at night, or why women are unpredictable, and the 

teacher sn.ould answer the majority of' questions. The 

previous statement of the teach�r, if it haa been understood, 

will provide the eu.bstrmce for the next question. It is 

very seldom in real life that we a.r·e actually required to 

understand the mea1ung of som� obscure, pedantic passage, 

eo why su.bject a deaf or hearing pupil to this ordeal. 

The first principle in reading ia to give the child agl! 
materia1 which ie interesting and eu.itable to hie/and 

expeI·ience. The second principle is to tlive children 

reading material where the majority of words are those vith 

which they 
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which they are already famil�ar. Whereas the normal child 
who is reading-ready has acq�ured a vocabulary of 2,000 
wo1·ds, the deaf chiln n,ay only have .a vocabu.lary of � 
words or less which he can lip-read or 1.mderatand the 
meaning of. The ekilfu.l teacher uses this as a basis on 
which to build. In this way he gives the child an impetus 
and a desire to learn to 1·ead and u.se words, and to au.pport 
the child's lipreading skills. Some people think: it is 
better to teach lipreading and reading simil..l.taneoi.tsly, bu.t 
tbe advantage of tee..ching lip-reading first is that he will 
not completely inhibit the habit of speech when he .finds 
reading roore AuccessI�l. 

The best method for the parent, to aJopt, is to u.se 

the lan.��age at home which the child is asing or is going 
to use at school. It is r.ot necessary for the family to 
speak only this langua�e b�t they should always use it when 
the deaf membe� ic present. Tr.is is a much simpler solu­
tion in a mu.lti-lingLta.l cog.nti•y like §ot...th Africa than to 
expect a special school with a apeclal sylJ.abus i'or each 
different lo.ngu;.1ge. At !1:r·esent the best school is the one 
where they teucn the langaage that the child will even�u.ally 
use a� his vocation. Thus if he wishes to work in the ru.ral 
areas, it is advisable to go to an Af"rilca.ans-medium school 
and if' he is going to woi•k in an urban arec1., be wi11 probably 
go to an English-medium school. In time it may be necessq 
that there are schools teaching tru.�ough the medium of 
languages like Xhosa and Sotho. 

Although the vocati()nal course a.t the schools for the 
deaf is of great value, especially to the deaf non-European, 
it is doubtful uhether it should be a�plied in the case of 
every pupil. The school authorities shou.ld consult the 
parents and the child before he begins the course. If a 
child oo�P.s from an economically superior home, the parents 
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may :feel that it wou.lii be of greater benefit to th�ir 

children to have as much ecluea+.ion as possible. The 

child of :fou.rtee,1 in the normaJ.l school does not have 

hie studies interrapted beoa�se he must aoon go and 

earn his living. �e deaf child of fourteen has 

probably not even acquired half the kno-.vl.edgti! of the 

hearing child and is certainly entitled to the same 

consideration. Again it mast be stress�d that the 

method has to be i'i tted to the child and not vice ve1·sa.. 

The deaf child should be encouraged to do at least his 

Ju..'"lior �ertificate, (one or two of the non-European 

pupils accomplish this annually) and!f possible his 

Senior Ce:rti'ficate. Quite a num·ber of' people al thm.tgh 

handicapped by dearness, have university degrees. It 

must nlwaya be borne in mind that deafness does not 

limit the intellizence of atJ.Y person. The number of 

vocational subje<.Yts in which traj_ning is given, shm.tld 

also be incren.sed. And nr, deaf child should find it 

necessary before he has a thorough vocational grounding 

to leave school for economic reasons. 

If it ia possible, every deaf institution should 

employ a full-time guidance office1· who will be 

qualified to advise teuohers and 

problems which are encountered. 

independent of the staff so that 

parents on behaviour 

He mu.st be completely 

the pupils will feel 

.free to ask -for c.dvice in connection with their 

personal problems. It will be his duty to visit �he 

parents and inf'o1·m them of any changes brov..;_1ht. about 

at school and to encourage th�m to assiet their c�ildr�n 

in the:1,.r adjustment to a normal environment. He will 

probably also give .intelligence, vocational aptitude, and 

personality tests. HP. should be required to lmow each 
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child as far as possible individu.ully. He should also 

keep in touch with past pupils to learn how far the 

edu.oation they received has benefitted their future 

careers. 

THE ADUW! DEAF PERSON. 

While the deaf child is at school he is protected 

from the trials of the normal world to a much greater 

extent than the normal child. He competes with other 

children who also have impairments. Bu.t when he finishes 

sehool, he mu.st go into a world where the majority of 

peoplb �re physically quite aound. He may have learned 

to adjust himself to a hearing environment at school but 

now he haa to adjust himself to hearing people. 

Unfortunately many of the deaf adults whom the writer 

has met 1 have not been able to adjust themselves 

comp1ete1y, although one could not in the easual sense 

of the word,call them "maladjusted". They move in a 

very restricted world, only communicating with others 

when 1 t ie necessary .. Deaf persons living in large 

urban areas such as the peninsula,have the advantage of 

goine to their own social clubs at least once a week. 

It is also unfortunate that the school loses contact 

,vi·th its past pu.pile
1 
although nobody is to blame for 

this. �he school eta�f are very interested in whether 

they have achieved their purpose of turning out 

successful, responsible, well-adjusted peop1e bu"t only 

occasionally they hear from an old pupil. This must 

come as somewh�t of a disappointment since the staff 

attempt not only to be teachers, but also companions 

to their pupils., 

Most of the deaf find and keep employment 0 
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Bmpl.oyers who make a practice of employing the dea.:f 

have found that the deaf worker is adjusted to routine 

and do�s not waste his time during working hours. 

Unlike moat factory workers, they already have some 

experience at their trade when they commence working. 

It is unfortunate that in spite of being good workers, 

they a.re usually unq,ble to advance to more responsible 

positions because of their defective hearing. 

Perhaps undue stress is placed on the problem of 

employment. In the case of the deaf non-European, 

this is not obvious beoa�se most of the relations of 

the deaf person are usu.ally stru,g�ling to make ends meet. 

Then too, the onl.y amus�mente or entertainmenta which 

the o.ve1·age non-European. has ,is going to parties, dances 

and the cinema. Since the dear can participate in all 

these, no great demand is made on him in this social 

s-phere. 

The adult person who has become deaf or is 

becoming deaf, ehou.ld begin by takin1� lessons in lip­

reading. The best person to consult is the br�nch­

secretary at the r �s� centre of the National Council 

for the Deaf. The Secretary will arrange for a hearing­

loss test and a consaltation with an otologist. If 

necessary, the secretary will also ar:r ... nge for the person 

to receive lip-reading lessons. The person who is hard­

of-hearing should attempt to buy a hearing-aid. 

Generally the person with defective hearing feels 

embarrassed to \··ear a hearing-aid. In nearly every 

case, the hard-of-hearing person needs an aid before he 

admits i't" or accepts one. It is prudent if the patient 

be�ine wee.ring the aid long before it is absohite.ly 

necessary. A period of adjustment to the aid is 

advisable because the patient will not at first hear 
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conversation normally. He need not wear the aid 

continually but could use it at the cinema or when 

listening to the radio. If at a later date it becomes 

necessary to use the instrwnent constantly. the period 

of adjustnent will not prove eo difricult. 

To conclude then, the writer is of the opinion that 

although the deaf are handicapped in that they cannot 

hear sound, their education should not proceed along 

artificial lines. Since they will be expected to fit 

into a normal world, all the training they receive, should 

have that ultimate aim in view. If the deaf person has 

overcome his difficulties, he should be able to adjust 

himself to the hearing world. Daspite the :many fallacies 

re5arding the deaf' person, .hen h� appears ffnormal" to the 

ordinary perr,on, his education ·will have '4Chieved its 

purpose. 
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