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PREFACE,

It is to be noted that the case histories which
appear in this thesis refer to Non-Buropean adults and
children,

The writer wishes to thank the staff of the
Dominican School for the Deaf at Wittebome with whose
ample assistance she was able to write the thesis,
They allowed her to be present during lessons, attend
staff discussions, consult the records of pupils and
borrow books and pamphlets, In addition it was
through their help that she was able to visit the
homes of past and present pupils. The parents of
the deaf pupils and the deaf adults with whom the
writer came into contact were very helpful and for
this she is grateful,

The writer wishes to thank the branch secretary
of the Rational Council for the Deaf at Woodstock who
allowed her to attend the Social evenings,

She also wishes to express thaanks to managers
of the Cape Footwear Industry whose workers she
interviewed,

Finally, it is through the generous co-operation
of many deaf children and adults that she was able to
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INTRODUCTION,

The term "deaf and dumb" seems to indicate that the
. two handicaps go together, or that it is a double handicap

and that dumbness is the unavoidable effect of deafness,
But it is rare for a deaf person to be dumb too, if you
think of qumbness as being a physical defect, The deaf
person unless he is taught, is "wordless", If the deaf
person is wordless his perception of the world around him is
restricted and may even be erroneous, A vocabulary is a
necessary factor and the intelligence cannot develop to its
fullest extent without it, It is probably because of this
that the deaf have in the past been thought of as being
mentally deficient. Blackstone, in the English common law,
classed the deaf legally with idiots and lunatics, They
have also been looked upon as being sources of amusement to
the general public who consider their gestures and uncontrolled
vocalisations as being clownish antics. The most important
consequence to the deaf person himself, is his lack of social
contact, He lives in a very limited world, In bygone days
the best that could be done wae to give them refuge from the
world., Now the aim is at fitting such people to take part
with hearing people in an ordinary environment,

It is because of the numerous misconceptions regarding
the deaf that the average hearing person has such a lack of
sympathy and understanding for these with defective hearing,
Some investigators attempting a standardisation of an
intelligence test, told the writer that the average person
frequently answered the guestion: "why is a deaf person

usually/ ... ..
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usually dumb?" with the answer :; "because the organs used

for speech and hearing are connected in the brain®. Even
among the relatives of the deaf person there is often an
intolerance of, and a disinterest in their handicap, The
writer was asked by the guardian of a deaf girl of 21 why

she had been unable to speak before she had gone to school
although she could speak almost normally now., The guardian
did not realise that nobody at home had made any effort to
help the little girl to acquire speech. It very often
happens among non-European parents that they look upon a deaf
¢hild as being a punishment for their own misdeeds especially
when the child is illegitimate, Unlike the majority of
European parents, the ﬂon~European parent seldom spoils the
deaf child who is considered as being a burden and an economic
drain on their meagre incomes,

A possible reason for the general public not being
sympathetic is because they cannot realise the state of the
handicap unless they have lived or worked with a deaf person.
The ordinary person cannot recognise the impairment of the
deaf person merely by looking &t him, because the defect is
not visible, Unless the deaf or hard-of-hearing person is
a good lipreader, he may miss a great deal of the casual
conversation of strangers., For this reason the partially
deaf should be encouraged to wear their hearing-aids in
public, Some people still believe that a person who is
deaf will hear provided you shout loudly enough., The
public also tend to think that deaf people are all alike,

The employer who has dismissed a deaf person for negligence
or unsatisfactory work, will not be likely to employ another
deaf person, There is also a prevalent idea that handi-~

capped people have a "sixth sense* in order to adapt
themselves/....
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themselves to their environment, Many people talk to the
deaf in pidgin English not realising that this is going to
add to the difficulty of lip-reading.
The terms "deaf" and "hard-of-hearing as they are used

in the following pages may be defined as

The Deaf : Those in whom the sense of hearing is non-
functional for the ordinary purposes of life, This general
group 1is made up of 2 distinct classes based entirely on the
time of loss of hearing :~

(a) The congenitally deaf - those born deaf,

(b) The adventitiously deaf - those born with normal
hearing but in whom the sense of hearing became
non-functional later through illness or accident,

The Hard-of-hearing : Those in whom the sense of
hearing, although defective, is functional with or without
& hearing aid,

R.M. Greenmum in an article complains that the public
is interested in sensationalisnm, They do not understand
what is being taught in schools and are not willing to
devote the effort needed for the understanding of common-
place problems, Another writer Loy. E. Golladay in an
article "Distorted publicity on the deaf®, says that the
public reading articles in newspapers,expect a great deal
from educational institutions and when those hopes are not
forthcoming they consider the falilure due to mental
incompetency on the part of those with defective hearing,
The public usually does not distinguish between grades of
deafness, Furnishing hearing-ailds to the completely deaf
would be illogical, Deafress can also come into existence
at different age levels, for example, the deafened war=
veteran and the deaf child is often described as "perfectly
normal in &ll other respects®, whereas "normality” cannot be

true/,...
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true in the psychologicel sense, The newspaper articles
give the impression that the sole barrier to the outpouring
of ideas is lack of speech = all that needs be done is to
give speech. Actually the deaf child may be five or more
years behind a normal child in language development and
general knowledge, The acquisition of speech is not going
to alter this basic difference, As regards "finger spelling®
it is not"outlawed® as some writers suggest, Educators have
realised that the method must be fitted to the child and not
vice versa, Different opinions from Binet & Simon to the
late Dr. D.G. Patterson and Dr. Helen Thompson all uphold
this view, The notion that a child can become "“normal®

is not only false but harmful. It is not so much a matter
of better lip~reading of the deaf but the nature of lip-
reading and the unreadable speech of many persons. The
deaf lipreaders realise this and their natural dignity lead
them to avoid imposing their handicap on the public more
than is necessary. Molly Sifton in an autobiographical
sketch says 3§ "It is better to go without a little
information at the time than to lose a promising companion."
The ad justment of the deaf to the hearing world is best
accomplished in the development of their self-sufficiency
and in seeking common interests and grounds on which to meet

hearing friends without the need for excessive conversation,

Apart from the degrees of hearing loss as measured in
deciples, one can also distinguish, according to Dr. D.A,
Ramsdell three psychological levels of hearing, These are:-

(1) The Social level, e.g., the word "tree" stands for
a tree growing somewhere,

(2) The Symbolic level, e.g. "buzz"™ of & bee is a
signal to expect a bee,

(2) 5-o¢w oa.c
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(3) The Primitive level : which is an auditory
background for e.g. hearing but not listening
to the traffic moving outside,

Hearing is a combination of all three, We can hear
on the three levels simultaneously but they vary
independently and each one can predominate,

The most basic is the Primitive level, Impairment
or loss of the primitive or "affective level" is fundamentally
connected with emotional difficulties of the deaf, The
feeling state established by the primitive level is
characterised by a readiness to react as well as by the
comforting sense of being part of the living active world,
People who lose their hearing in later life find it difficult
to ad just themselves to the "deadness" of their environment,

On the second level sounds act as warnings playing an
important part in the behavioural adjustment of the individual.
Lack of hearing leaves the person uninformed of what is out-
side the visual field,

On the social level sounds act as symbols, Animals
as well as men depend on sound for meaning of particular
phenom#i= . but men use sound in abstract ideas as well,
By the use of language, man's sphere of influencing and being

influenced is enormousiy increased and made more complex,

A lack of speech may not be due only to defective

hearing, A number of children referred by social workers,
doctors and teachers were found not to have an auditory
impairment but to have aphasia and allied disorders, It
is occasionally found that a child fails to respond to normal
acoustic stimulation, or a child cannot express himself through
the medium of speech, Certain technical terms are used for
designating the defects which may develop. In the case of a
brain lesion or injury, the speébh defect represents a form

[ % 7 R



of "dysarthria®; if there is no speech at all, we speak
of the disorder as "anarthia". Where the intelligence
is unimpaired, the speech may vary f¥om & complete lack
of speech to baby-talk or dyslalia. Because these
@isorders have manifestations so closely akin to that of
deafness, it is imperative that a child should not be
classified as "deaf" until a thorough examination is mede
by an otologist.
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DIFFICULTIES IN COKMUNICATION,

(1) SPEECH AND LIPREADING.

The child having a lack of speech caused either through
being born deaf or from becoming adventitiously deaf at an
early stage before speech habits have been established,is
normally known as & "deaf-mute", His dysialia is so marked
that his speech is wholly or largely unintelligible. Since
he cennot hear sounds, he imitates them imperfectly or not
at all, and his speech consists of & number of primitive
sounds uttered in a toneless, monotonous voice, bearing
little resemblance to the articulate speech of the normal
child. Such & child lacks the auto-critical power of self-
analysis and self-consciousness which is associated with
normal hearing, and he must receive special training not
only in lipreading and phonetics-but also in the process
of woice placement and voice-building. He must also
become accustomed to the mechanical product of speech sounds
and in the order and sequence of words. In English, the
8poken words have little resemblance to their written form,
80 it is not sufficient to be able to read, to write and to
speak. The writer has watched a nursery-school teacher
trying to get across the meaning of the word "knee" to her
pupils, The idea could not be demonstrated by a "word-
pieture" , i.,e. the visual representation of the printed
word on & card together with a picture of a Imee, It
was very difficult to explsin to the children that the
"k" was silent as they were proud of their ability to
produce the phonetic sound for it.

The mastery of speech depends upon the training of
the memory functions associated with visual, auditory,

motoxr/ ...
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motor and kinaesthetic impressions, so that the sight
of a word in print, its appearance on the lips when being
pronounced, and the various associations which have been
built up around that word may be sufficient to set in
motion the memory factors necessary to the actual
reproduction of the word by the individual,

The acquisition of speech is a psycho-physical process
in which associations are built up between auditory, visual,
kinaesthetic and motor sensations and the images which are
impressed on the mind of the child, If the stimuli
occur with sufficient intensity or frequency, they make
an impression upon the plastic mind of the young child,
jn the first few months of life, the behaviour of a deaf
baby appears to be much like that of any ordinary child.
Both are wordless, speechless and unsble to comprehend
speech, Both use their voices for crying, gurgling
and ﬁaking other sounds, This vocalisation is limited
to physical experiences such as hunger, comfort, discomsfort,
pain and sleepiness, It is just one of the components
of the mass behaviour of the infant,

After the first few months there is a difference
between the baby who is deaf and the baby who hears, The
main stages in the development of responses to sound of
the hearing baby (A) and the deaf baby (B) is as follows:=-

(1). A. both hears and feels the sounds he makes when he
vocalises, B. feels but cannot hear his own vacalisation.

(2). A. hears the modulated voices of other people and
many other sounds made in his environment, B. cannot hear
any sounds, but he is sometimes aware of a loud sound that
he perceives through his sense of touch in the form of
vibrations,

(3). A. learns to associate meaning with the sound of voice,
that is, he gathers messages from the sound of his mother's
volice as well as from her expression and gestures, B, learns
to associate meaning with facial expression and gesture only.
He has to gather messages from fewer clues then A,

(4)., A. has frequentx opportunity of hearing distinctly

YRenPERE1 ¥ORABNPHET 2 Ba8Y8T 5684Bac818:0% -238°8AthRE FE™

of other people are too vague and too few to enable B, to
attach’”s
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attach meaning to them,

(8) On account of (4) A. begins to use words in his
thinldng, Because of this (4) B. continues to do his
thinking without using any words,

(6) When A. begins to talk he soon learns to rely
upon words to make himself understood, He tends to drop
the use of gesture, As maturation occurs, B's needs of a
mode of communication becomes urgent. He lacks words and
he tends therefore to use gesture more and more to express
his wants and to look for gestures from other people,

(7) Comprehension and use of speech develop steadily
through B's contacts with other people. B's communications
by gesture and vocalisation are much more limited in range
of ideas and numbers than A's,

. (8) By the age of about 2% years, A. can both %alk
and understand much of what 1s said by other people.
By the age of 2% years B, will only attempt to express
his immediate wants through gesture accompanied perhaps
by cries and shouts; very often he will be understocod
only by those people who are familiar with his code of
behaviour,

(9) A's growing ability to use words in thinking,
in comprehending speech and in expressing his thoughts,
faclilitates and stimulates his mental and social developmant.
B's mental and sociel development are hindered because of
his lack of words,

(10) By the time A. is 3 years, his speech enables
him to express what he wants to say, understand much of
others speech and to ask questions, B's gestures serve
him as 3 limited or more or less satisfaotory means of
communication so long as material wente are in question.
Gesture cannot act as an adequate fors of stimulation for
his mind nor for the development of personal-social
relationships, with other children or adults whose accepted
mode of communication 1s& mspeech,

Speech lzarned by artificial training is never normsal,
but it can usually be understood by the assocliates of the
deaf person. The quality of the speaking volice of the

hard-of-hearing person is an important factor in his
rehabilitation/....
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rehabilitation, A majority of persons handicapped by
acquired deafness,retain intelligible speech only if
they give thought and effort to the subject from the
onset of the impairment, Thie applies to those with
only moderately severe losses as well as to the severely
deafened. It i1is important to realise that the hard-of
hearing person almost never realises his own voice defects.

"Voice imperfections developed by hard-of-hearing
persons usually vary according to the degree and type of
hearing impairment." (Ewing, I.R. and A,W.G.: The handiocap
of Deafnees), A person with middle-ear or obstructive
deafness may be able to hear and to criticise to some
extent the quality of his voice and pronunciation,
Therefore he can Go much by his own unaided efforts to
prevent & deterioration in the intelligibility of his
speech, He may, however, have great diffioculty in
estirzating the loudness of his voice. When normally
hearing persons are in noisy places or where traffic is
heavy, they ralse their voices to make themselves heard
above the noiee, The person with middle-ear deafness
2180 hears some of the external noises but they do not
sound nearly so loud to him, When he raises his own
volce, he experiences, mainly through bone conduction,
the effect of shouting. The accompanying sensation is
very unpleasant, Unless this process of adaptation of
the volume of his voice is consciouely corrected, the
person with midéle-ear deafness is ag+ to talk lower and
lower until his speech ie hardly audible to persons of
normal hearing.

For many years now there have been different opiiaions
about the type of communicetion the deaf should be taught
to use, There are many keen oralists who will not

tolerate/,...



= XY .

tolerate the use of sign-language. There are still
schools which use the finger-alphabet and sign-language
exclusively., Many schools which use both the manual and
oral method ,have found that this proved most effective,

At the Wittebome school the oral method is used as far as
possible but since so many pupile come to school at a very
advanced age, the combined oral-manual method has also been
found satisfactory, The drawback here, however, is that
the pupils learn the manual symbols so much more rapidly,
and unless watched, they use no other means of communication
among themselves,

It is absolutely necessary for the deaf to attempt
some speech if they wish to communicate with the hearing
without resort to writing, Oral methods, too, aim at
making the deaf person appear normal.

It is probable that the child coming to school already
has a vague idea of the connection between speech (verbal
communication) and lip-reading, He may be able to lip-
read a few familiar phrases and words, not understsnding
them as being language, but associsating the form of the
mouth with actions or things. Tbere sre many difficulties
which beset the Xipreader, He must have keen eye-sight and
the speaker must be clear, There is the great difficulty
with homophones, Many words sound alike but are usually
different in spelling and meaning, These can only .-be
distinguished from the context, Por example, "f", "v",
"t", "d" and "n"ere revealed by the same movement of the
lips and it 18 iwpossible to distinguish between "fat",
"fan*, "vat" and "van" except by context. Another
difficulty arises from sounds which are not revealed st
all by the moverents of the mouth and must therefore be

interpreted by the context, The aspirate "h" is in this
class/....
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class, The words "up" and "hub" are indistinguishable
except by context since there is no discernable movement
involved in tke "h" sound, and "p" and "b"™ are both
revealed by the same movement, Other factors that make
lip-reading difficult ie the poor enunciation of many
speakers, the difficulty in seeing mouth movements when
tiie speaker doe¢s not face the light, and the lack of
contextual significance in proper names and unfamiliar
words,

The writer was surprised to find that most ot the
deaf adults, even those who had been to scnool for ten
years or more, had relapsed so far thet they were unatle
to spealc even &« few intelligible worde a few years after
leaving school. It 1s even a greater pity that many of the
hard-of-hearing because they ce#nnot afford hearing-aids,
are in exectly the same position. A strain is of course
imposed upon those who attempt to speak and lip-read, out
the compensation of veing able to participate in the
affairs of hearing people seem to outweigh this, The
reason for this lack of speech is probably due to
insufficient stimulus being provided by the relatives
and friends who do not understand tne atate of the
handicap,

(2) SIGN LANGUAGE.

Apart from lip-reading end mspeaking,other means of
communication are used by the deaf, The manual alphabet
and gesture is almost exclusively used by the desf amongst
themselves, Even the kindergarten pupils recognise
their names a8 spelt by the manual alphsabet, The whole
word need not be spelt for the thought benind it to be

recognised/....
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recognised by another deaf person. When the person
becomes proficient at the manual alphabet, he does not
see each word separately but gets the idea behind the
sentence or phrese immediately, just as it happens in
reading, The telegraphic alphabet (morse-code) is
sometimes used as & means of communication. The
advantage of this i1s that it can be used with the blind
&8 well since the vibrations can be felt through the
tactile senses,

Sir Richard Paget in a paper entitled, "The
Education of the Totally Deaf", commented on the effect
of generalised pantomime which he said was a blind alley,
A "systematic sign-~language® was being evolved in which
each sign 1s the equivalent of a spoken word, An oral
teacher sent to learn this sign-language learned 900
signs at the rate of 240 signs an hour. She could
demonstrate after a period of instruction lasting 8 hours,
one of Edmund Dulac's Russian faliry stories, A systematic
sign language, he concluded, would be incomparably easier
to acquire than any spoken language,

(3) DIFFICULTIES WITH DIFFERENT LANGUAGES,
Schools for the deaf generally teach through the

medium of one languege only. In the Cape Province there
is an Afrikaans section at Worcester and an English section
at Wittebome for non-Europeans, There are at present over
300 pupils both day and boarding children at Wittebome.

The majority of these are however, not English-speaking.
Many of the African children coming frowm as far as Northern
Rhodesia are not only unacquainted with English but also
have no imowledge of each others' mother tongues, Even
after having been at school they are still unable, except

bY/veee



by gesture, to communicate with their people because their
parents are usually illiterate and very often cannot speak
English, With the Coloured children the home conditions
are more favourable, Although most of them come from
Afrikaans-speaking homes, the families do attempt to

speak to them in English, There is also usually someone
in the family or neighbourhood with whom they can
conmunicate by writing.

(4) RESIDUAL HEARING.

Many people who cannot hear all but the very loud
sounds ,benefit by wearing a hearing-aid, It must not
be expected that a hearing-aid will restore hearing to
normal just like a pair of spectacles may restore clear
vision. The hearing-aid only helps to make use of what
hearing there is left.

With hard-of-hearing pupils, the hearing-aid is
used in addition to lip-reading to teach speech. The
rhythms of the sentences are much easlier to follow with
the hearing-aid and pupils having residusl hearing are
much less monotonous in the use of tone and pitch of their
voices,

The pupil who begins using a hearing-aid is taught
discrimination between sounds, The normal infant at first
does not recognise the differences between sounds, He
must learn this recognition by stages, At first the
infant builds up gross discriminations, Thus he learns
to distinguish affection from disapproval long before he
understunds any of the words spoken to him, Later he makes
finer distinctions and separate sounds take on meaning.
These sound patterns are accompanied by experiences to
which he must adjust, He finds that the control of his

world/....
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world is increased as he learns to sort sounds more
effectively. The sounds are substituted for things and
actions to which he has already been conditioned, In
the game way the person who first puts on & hearing-aid
does not discriminate between sounds. He does not hear
these separate sounds but only & vague noise, He has
to be taught to listen for each separate sound while at
the same time he is taught to lip-read.

The advantages of the combined lip-reading and
hearing method is obvious, The child can correct his
own speech merely by listening in to himself while
standing in front of & mirror, As he develops hearing
acuity,he will compare the quality of the sounds he
makes with those he hears, An amplifier arrangement
used for a small group of pupils, encourasges them to
talk to one another. They readily learn to modulate
their voices for each others' needs. Collective practice
helps them to understand that which is difficult for most
young wordless children who are deaf to realise - the
universal vocal character of speech, Listening to music
and singing is always welcomed by partially deaf pupils
and it also achieves a practical purpose of making them
aware of rhythm and the quality of different notes. The
correct stress or accent on words is best taught in
relation to rhythm. Severely deaf children have two
difficulties with unstressed syllables in a word, for
they are often not visible to the lipreader because their
duration is so short, and they fall below the level
reguired for intelligibility. The word "boiler™ for
instance may appear as one syllable only, This
difficulty supplies a strong reason for the constant and
close association of written and printed words with their

neard/ c....
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heard and lipread forms.

(6) THE IMPORTANCE OF EARLY TRAINING,
No matter which method one is going to use in teaching

the deaf, deafened or hard-of-hesaring person, it is important
that he begins his education as soon after the onset of
deafness as posaible, It frequently happens that because
of illness or accident, a person who has already spoken
quite fluently for a number of years suddenly loses his
hearing, It is important that he does not lose his speech
a8 well through disuse of his voice, For the adult person
who knows he is gradually loesing his hearing it is also
imperative that he face his future impairment end
immediately begins lessons in lip-reading,

One of the chief difficulties at the Wittebome School
for the Deaf is the lateness at which many children are
admitted, Families do not wish to send their youngsters
8o far away from home, so that although the school accepts
children from 3 years of age, generally only the local
children attend the pre-school classes, Again, many of
the families are not aware that something can be done for
their children until they are much older, or the children
when they are already at school become deaf through some
disease such as meningitis or scarlet fever, The
importance of sending the deaf child to school immediately
wmay be seen from the consequences of the following cases,

Both these children (A and B) became deaf through
having scarlet fever, but A. lost his hearing at about
the age of 3 years and B. lost his hearing at 6 years of
age,

A. was sent to the school soon after his recovery,

In contrast to the other infants at school he enjoyed
talking/ ....
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talking and babbling to himself, This was probably a
combiﬁ&tion of his verbal activity before his deafness
since he was an only child, He still used words to

ask questions and made hias wants known, He used

gesture also but his mother reported that she found
nothing unusual in this as he had used gesture previously.
She had noticel, however, that he was using his voice less
than formerly, His mother seemed to have devoted &
considerable amount of attention to him speciklly since
his illness for he missed her a great deal in the
beginning. Later he settled down and was soon a
favourite of the teachers and older pupils,

A. 18 now 6 years o0ld and although he is in the
elementary class, he is doing miach better than the other
children of his age. Unfortunately he picked up the
habit of signing and can even spell quite a number of
words, including his own name by means of the manual
alphabet, Since he knows that signing is frowned upon
and likes pleasing his teachers, he communicates with
them orally. His mother is overjoyed by the fact that
they can understand and communicate with each other, He
is a day pupil and has many little companions in tke
neighbourhood, Everybody who knows of his impairment,
remarks on his normal behaviour, His speech to the
casual listener will appear indistinguishable from the
normal, He is fortunate in having & comfortable home

and helful parents,

B, at 8 years spoke guite fluently, When he lost
his hearing ss & result of illness, he continued speaking
for a while but this quickly diminished until he used only
single.words. Hie farily were not aware that he had

become deaf until some time had elapsed. He is the
third/ . ...



third of five children and his mother was unable to pay
much attention to his needs, He continued going to his
0ld school although he was not making any progress. In
the meantime he had ceased talking altogether and
resorted to using signs and gestures, He became
extremely shy with his schoolmates and did not join in
their games because they teased him,

Three years later he was sent to the school at
Wittebome, It was found that he had no useful hearing
left, During his first year he made very little progress
and few friends at school, This is his third year at
school snd although he uses signs and gestures, his
actions are not spontaneous, He is too shy to lip-read
except in class and since he does not mix well, he ies not
efficient with the manual alphsbet, His teachers find
him very obedient but they would prefer him to be less
withdrawn, His speech is practically non-existent,

B. is gquite good at arithmetic and excellent at drawing
and handwork. He will probably do well at his vocational
training. His best means of communication is by writing,
Unfortunately his parents are not literate but his two
elder sisters are used as interpreters, They speak

Xhosa at home, His favourite pastime is drawing and
reading comic-books, His mother finds him a very useful
help around the house, He earns a little money by doing
odé Jobs in the neighbourhood,
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INTELLECTUAL DIFFICULTY.

(1) READING AND WRITING,

There are two ways of reading - the one is reading
@loud where the reader may not be attempting to grasp
the meaning of the words, and reading silently where the
reader attempts to gather the ideas expressed by the
printed word. The latter is of course,the more
important since the writer of the article is trying to
communicate his message. Reading aloud is nevertheless
part of every normal child's school curriculum, Reading
is & form of specialised linguistic skill, At the age
of & years, the ordinary child already has a vocabuleary
of approximately 2,000 woxds, He understands what other
people say and is able to express his own thoughts and to
ask questions, There are differences in the ability of
children to understsnd language and to use it for their
own purposes, but by the time the child reaches school-
going age, he has already acquired the basic words &nd
understends their meanings. On these naturally acquired
powers of oral cormmunication are built up the two
linguistic skills which have to be taught, viz, reading
snd writing.

When the child starts reading,he must first learn
the connection between words in print and words already
used in talking. 'he age at which children should begin
to read has been widely debated but the best age is when
the child ie "ready" for it. The age in the average child
is about 5 years, The home plays an important part in
the motivation of the child to attempt early reading.
jany intelligent children from homes where they have been
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encouraged to read are able to do so before entering
school,

The aim at teaching deaf children to read is
basically the same as for normal children, They are
thereby encouragedi to share the thoughts of others and
enter more fully into the Xife of a modern hearing
community, But it is not only necessary but essentizal
for the deaf child to be taught the art of reading.

It 1s impossible in lipreading to see many of the words
even in carefully spoken speech, Many of the smaller
words like the prepositions and conjunctions often
escape the lipreader and these can be gained from the
complete pattern found in reading.

Until they see the written form of words, deaf
children's experience of language is built on the
fleeting, incomplete patterns gained from lipreading
and partial hearing, Through hearing others speak,
normal children gain complete patterns of speech but
the deaf child can only perceive a number of disjointed
words and phrases, He has to gather megning from
imperfect clues, For example, & normal child would
hear the sentence, “"Come and play on the swing in the
garden", but the deaf child would probably only hear

"Come, play,sving" and perhaps "“garden®. Yet he may
run to the swing just as the hearing child would,

The deaf child's rendering of the sentence would
probably be something like "Um play ‘wi-", though
probavly intelligible in its context cannot be regarded
in itself as a satiafactory expression of conversational
English. ¥hen the child has learned to read, the printed
forms of the words will make clear the parts not seen in
the/ (vum
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the lip-read version, His hold on complete conversational
language is made firm, and as he comes to know the phonetic
value of the vowels and consonants in speech iessons, and
links them to experience in reading, his skill in the use
of articulate speech will be extensively increased,

The deaf child learns to read at the same time he
is learning to talk, and goes throuzh a different experience
from the normal child, who learns to read after he has
become able to talk quite freely. This applies
especialiy to reading aloud. To the deaf child,reading
aloud offers more difficulty than to the hearing child
because, gulite apart from whether he underetands the
sense of what he reads, he ia using a form of motor skill
i.e, control of speech orgsns which is still new to him
and which he must lesrn without the help of perfect
hearing.

Modern methods take note of this fact. Lessons in
reading aloud ocan be useful as a speech exercise, put the
first reading lessons wnd those which are most important
at the later stages are sileut reading, so that the pupil
may concentrate on gaining kxnowledge and satisfaction
from the meaning of what he reads,

The suggestion has sometimes been made that the
deaf child could be educated muinly on the foundation
of reading and less through lip-reading and speech,
Against this there is the fact that even in the child
who has never heard, there is a very distinctive urge to
talk,

Writing, as a mechanical ability,is not very much
different from writing of the normal school child.

Most of the children enjoy their writing lessons since
it is much less of a strain to copy the words from the
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blackboard then to communicate orally, New words are
usuglly introduced to a class through placing it in
written sentenced consisting of already familiar words,
Writing letters and stories are encouraged, but these
generally lack spontuneity and imagination, There are
some of the deaf, however, who have produced some fine
literary achievements, The cause of unoriginal. writing
is the dependence on a limited vocabulary.

(2) LANGUAGE AND THQUGHT.

We can recognise that individual deaf people must
posseas different traits, or kinds of ability in
difrerent degsrees, Good verbel aptitude is invaluable
to anyone who is deprived of normal hearing, The desf
boot-repairer needs to read and write, &nd to communicate
with his customers, That is a vexry poor minimum, To
enjoy the opportunities that are open to him, to be an
intelligent citizen, and to share the life of a modern
social community, it is necessary to understand something
of the constant changes that in a complex civilisation,
affect ' all its members, Personal contact, in free
conversation, is the main channel for this process of
assinmilating knowledge and varying opinions. Rezding
is enly & supplementary mesans for the majority of people,
and personal experience of evente is striectly liwited by
time and place. Uitimately we are faced with the
guestion of how far deafness, either {rom birth or
dabbacted Uatsl in life, afiects the process of thought.

There is a young man known by the writer who plays
2 remarkable game of cards, but does not know the names
of the cards nor can he count by any ordinery means,

Apparently he had learnt to play by watching others,
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Very little has been written about the mental processes
of this type of person,

The mental development of a child who enters school,
wordless at the age of § years, has taken place without
the help of speech and all the vital help which speech .
gives to thought, The behaviour of the child is
noticsble, Thoughts seem to be discontinuous judging
from the flitting of interest from one object to another,
Visuel experience is proved to be important to him when
he shows that he has observed details which the normal
child would almost certainly overlook, But he has little
pover to anticipate future events,

ILike Helen Keller, the born deaf cnild may learn
later to describe in speech or writing, experiences
which he had before he learned words, but there is always
the certainty that he is telling of a speechless past in
terms of hias subsequent education and training,

Before speech is taught, mental development must
be taiing place but on abnormali lines, and so ulso in
the earlier years of schooling, uniess and until the
level of attainment in language taught at school is
adegquate to the child's needs in all aspects of daily
life,

There are two sources of evidence to show theat
normzl thinking is intimately dependent on proficiency
in the use of one”™s native tongue;

(1) Stein hus traced the way in which progress in
learnling to talk leads to progress in mental development
and viee versa, When he has learned te recognise and
to remember the word "table", for instance, the young
cnild has gained a symbol and a nucleus with which his

experience/, ...



experience of all sorts of tables can be assocliated

or generalised. His lknowledge of tables 18 acquired
in the first place through the senses of sight, touch
and possibly taste and smell (if he lioks the polish),
The word is a kind of shorthand symbol, in which all his
experienc: and all that he may obtain secondhand through
conversation of others in the future, is gathered up,

It 1s a mach more efrficient way of remembering than if
the child were forced to rely on any less definite and
less negotiable form of mental process, such as recalled
imeges of past experiences,

(2) The second source is from the recorded observations
of patients suffering from injuries of the brain. sir
Henry HBead hes summarised information about soldiers who,
having received gun-shot wounds,suffered from defects of
speeach, He has described how these patients could not
carry out correctly quite simple tasks, which at first
sight seemed independent of wordas, such as imitating the
movement of touching the right ear with the index finger
of the left hand.

(3) MENTAL ABILITIES,

The mental abilities of deaf chlildren as & group

are equal, except for lenguege, to those of children who

can hear, Their academic achievements may, of course,

be far inferior if they have not been taught to communicate

with others, The 0ld idea dies hard that the deaf are

fundamentally inferier, stupid end *dumb* in the populur

slang sense of the term; but appropriate tests of

intelligence and of specific mental abilities now show
that/....



-~25~

that, apart from obvious limitations in the field of
languege and an egually obvious retardation in the
education of those who have not been taught speech
and speech reading (i.e, lip-reading) in their early
years, the deaf are normal mentally, Many abilities
are sampled by the ordinary intelligence test, and
important smong these are the understanding and use of
language. When deaf children are tested with the usual
forms of intelligence tests, they generally make poor
sgores and aeem to be retarded in their mental develop-
nent by as much as two to three years, This result
seems to confirm the popular belief of centuries that
the deaf are mentally inferior, and until about 1830
some psychologists believed that deafness or whatever
caused the deafness,in some way interféred with the
nermal development of other parts of the nervous system
and that the mental retardation could never be overcome,
Since 1930 there has been a widespread change in this
opinion and it is now recognised that, to be a fair
test of the "intelligence® of a deaf child, the test
must not require ekill in lenguaege, The directions
and the performance of the test must neither of them
require the use of words, Tests of this sort have
been developed and standardised, and the performance
of deaf ehildren offers conclusive evidence that the
deaf as a group are normal mentally, Intelligence
tests applied to the hard-of-hearing show that where the
test is largely verbal in content, the scores depend on
the amount and time of hearing loss,

In 1928 a report was published in the United States
on "A survey of American Schools of the Deaf", The
intelligence and educational attainments of 4,400 deaf

were/. o



were measured, The Pintner Non-language Mental test
and the Pintner Educational Survey Test, constructed

from standard educational tests in use in hearing schools,
was used, Both tests were standardised with normal and
deaf children, The investigators found that the deaf
were 4 - 6 years behind the hearing in educational
achievement, In the 3 years of aschool life, between

the ages of 12.15 years, deaf children made only as much
progress as hearing children made in the single year from
8 - 9 years, The mean score of the 12 year old is 258,
and this was about the mean score for the 10 year old
hearing children,

In their conclusions, the investigatbrs stressed the
fact that education of the deaf should begin as early as
possible when the educational achievements could be acce-
lerated, The average age of admission at the time was
7 years to residential schools and 6 years to day-schools,
More than 700 of the children had spent some time in a
hearing scnool and 4/5ths of the children became deaf before
the age of 5 years,

A more recent investigation in the United States isa
cited by Dr, 3. R, Silverman, The children who applied
to the Central Institute of the Deaf were given a non-
verbal form of intelligence test, In a total of 242 tests,
the intelligence quotients ranged from 62 - 151, with an
average of 102,7, A test of more advanced performance was
siven to 453 children of school age, and these intelligen ce
quotients rangeéd from 64 -~ 184 with an average of 110.4,
The increase of 7.7 points is not clsined to be due to the
instruction given but is probably due to the greater fami-
liarity of testing vrocedures, The results show, however,
that in general intelligence, exclusive of skill in the use
of the language, the deaf &s a group are normal,
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In tests of achievement where no allowance is made
for the handicap of deafness the results showed only a
€ - 3 year educational retardation, The greatest retard-
etion was notei in tests of reading and reasoning, and the
highest scores obtained in aritometical computation aud
the usage of langusge, The high scores in the usage of
language seem surprising until we recell that deaf children
learn only correct grammatical forms snd the test that was
employed required only visual recognition of this form.,
The average educattonal quotient in these tests was 77.8.

Drever and Collins pudblished a book: "Performance
Tests of Intelligence", giving scores and norms obtained
By 1,300 deaf and hearing children in various parts of
Geotland and Englund, The conclusions reachea by Drever
and Collins vary from those of tvhe Ameiricaa investigation.
They found no 3ignificant bac!wsrdness in abllity as distinct
from elucational attainment, smongst deaf as compared with
hearing children,

In 2952 J, ¥, du Teit (Ph.i).) coupleted a thesls
on intclligence testing of the deaf in South African schools,
He begins by giving a brief description and criticism of
tests already used, He pointas out particuisarly the weaknesses
in some ot th2 tests used in the United States and elsewhere
ant finds theze weaxnesses causing the diff'erent conclusions
an¢ results of the investijgatore, He beliieves that the
beat constructed test is the Syndera-Comen Test,
(A. Snyders-Oomen: Inteliigentie Onderzoek van Doofstomme
Kinderen", Berkhout, Nymegen; 1543,) This test is construcfd
on & plan similer to the Binet-Simon test, These are a
different series of tests for each age from 4 - 14 years,

He makes the following general ctiticisms:-

(1), oofime limit: (2) The fewness of items in esch sub-

(3)00.
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(3) Unsuitability of itemm: (4) Inadequacy of instructions
(5) Absence of prectice matericl): (6) The absence of any
methnd of Adeterminini; whether the directinns have been under-
stood ,

For parpoees of hir tesgt, Du Toit mAde 2 nreliminary
selection of 18 tests and thmma final sezlection of 10 te=xts,
These teets were applied teo children gt deaf institutions
throughont the Union and included the Wittebome School,

The final Seleection ineludes;:-

1) Pintners 4 3ot - teat, 2) Completinn of symbonl series,

3) Classification, 4) Natrices,
5) Goodenough. 8) Pigure Recall,
7) The maze 8) Idential vairs,

9) Symbol sequences in 931{6) Segquence of 3 symbols,

These tests were applied to a random sample of 20%
of all pupils of 1€, 11, 12 years in eight schools of Normal
children. In addition to these tests, the South African
group test of intelligence (fnorm A) was used as a criterion
test. Teat results for desf punils were eompared with
teachers' judgements, The ccosrelation of test results
nf Aeaf aubj=ct with the=e obtuined by ‘hem en & pertrormance
test is also given, #or the purposes of the test at the
time, there were ot enough d=2af »nupila for the empirical
stendardisation ef norms for the different ages,
vYrovisional noirme were found, However, the T1.3. obtuined
by compering the score of the individual with perforiances
of others of the same age instesd of with the =zverage
performances of other age groups, does not conform to
the derinition ef en Intelligence Quctient,

The average I1.2.s of deaf childre:n were found to viry
from 98.5 (for different schools combined) to 99,78

(single school).
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It was concluded that the norms althouzh provisional
and definitely dependent on those of the criterion test,
appeared to be reasonably useful in practice.

In his thesis, Du Toit makes some interesting
observations, He found that: ",,. this sociable type,
extraverted, full of self-confidence, immitaetive by nature,
eager to please, unhampered by self..conscious shyness, and
fear of blundering, who almost invarisbly makes a better
impression than his native intelligence would warrant.
Conversely, the reticent shy, self-conscious child is
VYery often intellectually superior but realises his defect
more, is more difficult to reach and to draw out, thus
gets less practice and makes in general, a poor showing
in speech and other lsnguage attainments."

He discussed with the teachers soxe of the wide
divergencies between the test results and their judzements
of the child‘s ability., Out of fifteen such cases,
there were €6 cases where good and poor speech was cited
a8 the reason for the classificetion. On further enquiry
it was found that a child classified sas of poor intvelligence
on account of poor speech,was doing very well in arithnetic
and vice versa, For the same type of reason a child with
residual hearing is often placed in a hizher category then
he deserves,

He also comments on the fact that deaf childiren seem
to come to sphool much later than the normal, therefore
you finé a wide range of ages in the same class, A boy
of fifteen may have the intellectual attainment of another
boy of ten. To determine the extent of positive influence
of schooling and command of verbal language on test results,
the correlation coefficients between I .Q's and dquration
of school attendance were calculated and shown to be
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completely insignificant.

These observations bring to mind the following cases,
both of whom were tested on the Du Toit intelligence test.

The ability to communicate with normal people as has
been shown, depend on a great many factors most of which
are not obvious even to people living with the deaf,
The following sre 2 cases where the one has been able to
ad just hersgelf to normal communicetion and the other has
not, Both pupils entered school at the same time and
both were worxdless, fThey seemed at ® similar level of
intelligence, Both are severely deaf, C. (2dmitted
at 8 years, 1942) gave a great deal of trouble when she
first entered school. She made her wants known by gesture
and when these were not understood,she flew into tempers.
She was obstinate and refused to obey regulations. During
the first 6 months, she made remarkable progress and could
lip-read over a 100 words and phrases, She azalso leerned
to read theae words amd could write about 30 of them,
She attempted some speech and with this new means of
comnunication, lost her obstinacy. After the second year
the records show her preference for expressing herself in
writing but in the third yeer ¥Wer speech was more
spontaneocus. By the end of the third year, she attained
the first position in class with general kmowledge
percentage of 92, language 95% and lip-reading 92%. 1In
1948 she was put into a hard-of-hearing class, She fitted
in quite well although not using a& hearing-aid. She
again came first in class and retained this position
during the following years, Her vocabulary was almost
as extensive am an ordinary school-child of her age.
Sometimes, however, she becomes downcast when her speech
is not understood although she is more ready to speak
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than even the partially deaf pupils, All her teachers
remarked on the excellence of her lip-reading. She
has also been taught Afrilmans which she reads and writes
guite well although her speech ie slow and laborious.
She is able to communicate with hearing people by normal
means, C. writes articles for newspapers and magazines
which show her command of language. On the Du Toit test,
her I.. measured 115, When she finishes school, she
has been promised a Job as assistant in the nursery
school, During the holidays she lives at an orphanage
in Rhodesia.

D. was admitted during the same year as C. She was
a very quiet and reserved little girl. The teacher
comzented after the first year on her good drewing and
handwork, Her speech and lip-reading was very poor,
After the fifth year, the teacher reported that che was
excellent at arithmetic but appeared to be an oral
failure, Her speech and lip-.reading at 15 years was
of the same standard as that of many children who head
been at school only a year, She is unable to comnmunicate
with her family or hearing people, except by gesture and
writing. Even at school she relies oun sign langusge at
which she is proficient, She is very good at practical
work, Her I.Q. on the Du Toit teet was 104, Every
long holiday she spends at her home in Namaqualand,



SOCIAL DIFFICULTY.

The aim in educating the deaf to-dasy is to enable
triem @8 fur s possible to take part in the activities of
a hearing world, The fuuction of tne deaf school is not
only to teach them the 3 K's, but also to send them out
into the world with the equipment necessary to meet all
sorts of situations, There is & theory that a deaf
child can develop more normally in wn ordinary school
8moag hearing children but this has proved to be erroneous,
It is not smuch use even in the cuase of a hard-of-hearing
child to buy hia an aid and put him together with hearing
children. There is nc queetion, however, of whether the
caild suould associate exclusively with the deaf or
hearing. lle should aas far as possible, weet hearing
people 2aud adjust himself to & hearing euvironwent,

A considerable aaxount hua bee:n written about the
relative advaitagen of a residential end day school,

At the residential school there is the advantzge of
guidance by "experta® at all tiwes, rroblems of the
class-roon Aand dormitery caa be discussed swongst the
staff. The children can be prepared for out-of-school
activities much as explaining tne circus before visiting
it. All the chiliren or a whole class usually go on
their outings together, Living in a dormitory teaches
the child self-reliance, to co~operate, accept
responsibility and share with others. The day-school
child has the cpportunity to participate in activities of
the home, He has greater freedom in the neizghtourhood
and wore contant with hearing children.

The school at Wittebome is both a day and boarding
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school. According to the observations of the teachers,
there is no significant difference in the adjustment of
the day-scholars and bLosrders,

(1) PERSCNALITY ADJUSIMENTS.
In seeking to discover what factors are associated with

good and poor personality ad justments among adolescent boys
with icpuired heuring, Habbe found that the "essential
characteristica of the well-ad justed herd-of-hearing boy
are the same as tuose of any well-ad justed adoliescent

voy". (Stephen Habhe: Personazlity ad justments of
Adolescent boys with impsired hearing). This refutes

the theory that a peculiar or uaique psychology applies

to the Jypacusic group (those with impaired hearing).

Pintner and nis aseociates founld that deaf adults
differ but 1little from hard-of hzaring edults, (R.’intner,
1.9, Fysiteld and L. Bruashwig: Personality testsof Deaf
adults) ., Both groups however, he says, &re nmore
neusrotic, more introverted ond less dominant than the
norxzlly hearing. Among deaf adultas, it was found thst
these wuo becume deaf pefore the establishment of speech,
are more afurntic mand introverted, wand less self-
sufficient end Jomineut. The conclusion was that the
acquisition of speech before the cuset of deafness enables
an individual to cowsmunicate with hearing persons by means
of speech and these contacts help to prevent personality
malad justments,

In general, tne deaf, like the hard-of-hearing,ere
inclined to be gensitive, suspicious of their associates
and to feel theuselvea subjected to unnecessary slights
or ridicule. These attltudes are almost inevitable in
view of the experience of the averaye deaf person who is
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usually left out of family conferences. Since small
$alk is not for him, he comes to regard the most
casual conwersation as highly important and often feels
that the conversation is about hinself, He may become
suapicious of what is being =saiqd, Dr., D.A. Ramsdell
(*Psychology of hard-of-hearing and deafened adult")
says: "Deafness seens to be a powerful stimulus to anyg
latent parancid trends in the personality,

(2) PLAY AND SPOKT,

Should the deaf child play with deaf or hearing
children? At the nursery achool age this does not
make a difference, Speech is not an important part
of play, In one experiment it was reported that deaf
children learning speech at nursery school, vocalised
more than hearing children, In the lower elewmentary
grades, deaf children participate in games with hearing
children if the games are active, but miss the imaginitive
type of play initiated by hearing. Deaf children do
however, engage in imaginitive play and convey ideas by
gesture and imitation. As games become more complex
and better organised, the hearing exclude the deaf if
they are mediocre but tolerate them if they are good.
Part of the school curriculum should be the teaching of
the vocabulary used in games and the skills essential to
play aetivities,

The children at the Wittebome school enjoy challenging
the schools in the neighbourhoed to football and netball
matecanes, They seem to get a tremendous thrill from
begting the opposing team but are very bad losers,

Parents orf the deaf pupils usually only allow their
childrea to play in the immediate viecinity with their

brothers/....



brothers and sisters. There is always a danger of
passing cars in the street so that the parents dis-
courage their games unless there is an older and more
responsible hearing child in the company. Hearing
children generally make fun of or are impatient with

the deaf child, but once they get used to the handicap
they are willing to accept him into their circle, Deaf
children wmongst themselves are unusually sympathetic,
An older child will often help a younger child to win

a games and if &an injury is acquired by any one, all of
them are ready to help the afflicted one. Oan the other
hend ,many mothers have complained of the relations of
brothers ant sisters in the family. Tha 8ibling
relationshins in families with deaf wmembers, lead oftea
to ma jor problems. The oider and younger dear child
often throw tantrums together or decide that they just
will not do something, When this haypens, tne parents
are compleiely at aea because they canmnot understand

the children nor the children them. This however,
does not occur only with deef children but also with
normal although the cause of the ¢ifficuliy in the former
case is usually not known,

At one of the homes which the writer visited, the
mother complained of some trouble she was having with
her two deaf sons, ., is 13 years cld =nd F., is seven
years, E., was totally deaf fronr birth, but F, seems to
have some residusal hearing.

The elder brother came to school ,just two years
before the younger brother, His teachers do not think
that he is very bright despite the fact that he is quite
good at practical work, The younger brother is & much
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brighter pupil and also more cheerful, O0f the many
children in the family they are the only two with impaired
hearing, but have some deaf relatives, Both children
learned the sign language early and are proficient at it.
The other members of the family, including the parents,
can also communicate by this means,

Since the younger brother has gone to school the
olier one when at home is morose and sullen. His bad
tempered attitude is ruining the progress he made at school.
He refuses to speak at home because he realises his voice
defects, He also realises that P, who has some residual
hearing has a much more normal voice, Their mother prefers
having them home alternately fotr the week-end, because
she uas constantly to intervene in their fights and quarrels,
The elder brother had apparently been proud of teaching his
younger brother what he used to learn at school but now
that they are both attending the younger brother has
practically caught up with the elder. E. seems to blame
himself for his physical defect., The mother who has many
duties to perform cannot pay mucia attention to either of
them, She also thinks them rather snobbish because they
refuse to sleep on the floor snd demand individual beds,
F. is quite a favourite in the neighbourhood but B, prefers
to stay at home doing odd jobs to earn some money for his
favourite amisement - going to the cinema, He h=2s no
special friends either in the neighbourhood or at ashool.

‘the staff at shhool were rather surprised to hear that

the two brothers Ao notget along at home, They pointed
out the two brothers sitting together in the playground
reading a comic-book. The teachers admitted that the
younger has 4 much more likeable disposition but they have
found that E, is very willing to do little chores, He
probably has a craving for attention from adults. It has

been/ ...
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been noticed that he is making no progress with his
lessons but thia fact was attributed to his frequent
complaints of headache rather than jealousy of his younger
brother, The reason for his not having close friends,
the teachers thought, was that boys of his age together
with whom he had come to school were now in the more
advanced classes, They also mentioned the fact that
E., always volunteered to help by carrying the infants

when on jong walks or excursions,

(3) ENTERTAINMENT AND AESTHETIC PASTIMES,

Al the deaf children aad adults that the writer
has met, 30 to the cinema as their chief form of
entertainment, A{ scnoolL tco, tney are snown films
as often as possible aand tane boarders are sllowed to go
tc¢ the local cinemas, In the schools for the deaf
overgea, uany of the lessons are taught by the use of
educational films,. Tha2re are also special television
shows arranged wnicili huve the oenefit ol making thne
public aware of the proolem, au weli as lelping the deaf,
The visual representation of scenes and people are more
clear to the deaf than 3nuy smount of esplannticn,
Strangely enoush talwie films are such wmore populix than
silent films becmuse of tne pleasurable tactile scasation
felt through vibration, For the adults there is & social
evening every Thursday at the deaf centre. Hexre they meet
to celebrate birthdays and amnniversaries, play cards and
ganes end see films,

Both the deaf amd hard-cof-hearing find great pleasure

Eggggg, from music., At school they hsve a percussion band and

are taught rhythwm by meaas of a piano. The children
enjoy going to churcn services but sometimes get very

excited with the playing of the organ. Mothers have
often/.....



.

often complained that at home the children turn on the
volume of the wireless to its fullest extent while they
keep time to the rhythm of the music. the deaf are often
surprisingly good dancers. They seem to be extreme ly
sensitive to the variations in the rhythm as felt through
the vibration of the floor,

Many of the deaf find painting and drawing a suitable
hobby. Some of the pupils who have great difficulty in
expressing themselves in writing, can often make good

pictorial representations of what they want to communicate,

Their visual training is probably the cause of seeing the
detail and proportion wnich the ordinary child would miss.
At home there is however, not much stimulus for artistic
production (for the adult deaf member becowes an economic
asset to his family) so that many potential artists are
never recognised,

(4) READING FOR PLEASURE,

The ordinary child often is motivated to remd to
himself by having since his early years,been read to out
of story-books or having listened to stories, A
distinction between the 2 types of reading has been made
by Albert J. Harris which he calls "recreational reading"
and "stwl!y~type reading". Many hearing children have
considerable appreciation £fér the recreational-type
reading. Deaf children misse this early association with
children's literature, Jarge numbers of deaf children
seem to shun reading for pleasure. It is not uncommon
to hear deaf children state rather positively their
preference for factual materiuls rather than narrative-
type material. The teachers at the deaf school are
consistently asked at the end of a story or film :

"I aied
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"Is it true? Did it really happen?” If they are assured
that it is fact, they are pleased, but if the answer is

in the negative or doubtful, they meem to get some
satisfaction at discarding the story as having very little
merit,

Deaf children have too often been taught narrative
material with study-type techniques, This procedure leads
to dislike of narrative materials, When the child first
begins reading, language has to be presented at a very
moderate rate; recreational type reading therefore, has
to be postponed until a relatively large vocabulary is
acquired, Reading for pleasure should have as few
difficult words as possible. In the lower grades, the
stories are ususlly well illustrated which is perhaps
the reason why children prefer "comics"™ to other story
bools, Another reason for their addiction to comic-
books is that it is usually the only type of litexrature
to be found in their homes.
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VOCATIONAL DIFFICULTY,

Buring his school 1ife the child has met with many
difficulties, but a greater one faces him at the end of
his school 1life, It is that of proving himself fit to
take his place in the workaday world and to be able to
obtain self-supporting employment, The success of his
education is Jjudged to a great extent by his ability to
fellow some trade or employment in a nemmal way and it is
in great meamure the duty of the schoel to prepare him for
it.

Phe industrial welfare of the deaf is only a very
small part of the employment problem and employere who
lcok for recruits tc their factories and worishops do not
seaerellygive it a thought. 1la these circumstances the
vocational training of the deaf haes recently assuned an
increased importance in the schemes of instruction framed
by education authorities. In most schools of the deaf
special opportuanivies for vrade training of some kind are
arranged for the elder pupils,

Tiie vocational tralnidug ovegine at 14 years of age.
Duaring tne firat yeadr very little training is sctually given
and the schoel swojects are still comtinuea, In the
follwwiryg yedr trne ewphaslis is placed were oz the vocationsal
training snd less on lessons, The vocaticnal training
couree lastis Ifrow three to four years. some of 'the pupils
write their Jdepsrimental Standaxyd VI certificate with their
trade as one of the subjects, ¥ost of the puplils who sre
able to,find empioyment &a soon as possible due to economic
reasons,

In the scheools in tile Cape Province iane subjects in
which instcustion is given are: bhoolumaking, tailoring and
agriculture to: the boys; and domestic science which includes
need

needlewnric/
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needlework, dressmking, cookery, laundering, housewifery

and horme induetries for the girls. It seems that a much
greater variety of trades in which schools can give
instruction would be an advantege. i'or example: 1In a _
survey conducted by the United 8tates Civil Service Commission,
1,260 types of work were found for which hearing was not
considered necessary. (*Vocational guidsnce for the dear” :
R.H. Myklebust, Ed.D.) At the same time it rmet be remem-
bered that the training school is en educational and not

a commercial concern, and that the bulk of the work whereby
training ie provided, must be found within the orgunisation

of the echool itself.

Particular attention i1s given to physical fitness.
The young deaf person of poor physicue has no chance in
industry to-day, and together with his one permanent disabi-
1lity his entry into a trade 1s preactically impossible. The
employer will only employ deaf persons who are c&peble of
doing their jobs as well as, or better than, their hearing
brothers.

There ies a great desire on the part of the education
authorities to prevent a deaf child leaving echool untrained
end entering some employment by which he can earn only a
few shillings a week, but which will probably terminate in
a year or two and provide no real trailning.

The importance of a thorough vocetional grounding
cannot be overstressed. Two young men G. and H. had recelved
the latter part of their educstion at the Wittebome 8chool,.
Ge 18 now married to a hard-of-hearing girl and they both
seem contented with their littie home, His wife who 1s
a very good worker is in charge of a small section of wolen
at the faotory. She haes managed to save and buy a hearing-
ald, 8he is a very well-adjusted, cheerful person who
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speaks clearly though hesitatingly, G. worked in a factory
for a few years, He had passed his Std, VI certiticate and
had been recommended by his teacher as an excellent boot-
maker, Recently he managed to acquire his own business,
He is doing 80 well that he is thinking of hiring a deaf youth
to help him, He does not realise that his wife still cannot
hear perfectly and is very proud of having married “a
talidng girl". His wife teasingly ineists that he speaks
to her instead of using signs, It is really remarkable to
find two people with defective hearing communicating with
each other by a means that is to them "artificial"“,

The other youtig man H, came to school gqulite late, He
did not have too great a hearing loss at the beginning
but did not seem to progress at the normal school where he
wag considered dull and stupid, He is unTortunute in that
he is becomiing progressively more deaf, He was admitted
to the pre-vocatiounal class and in the following year to the
first vocational class, Since he is left-nanded and in
addition not very industrious, his teacner had great diffi-
culty in trainiung him. tle left school suddenly whlien he
learnt that a building contractor had 8 vacancy for a youth
to do odd jJjobs, An attempt was made by the steff at school
to dissuade him from taking the employment but his family
were glad to have him off their hands, Ile hae started a
job which ensures no training, (It was made clear that the
employnent was only temporary) and will probably move from
one type of work to another and be dependent on casual and
uns’dlled work. At the game time he has no real training
in lip-reading and it is only a matter of a few years before
he loses all his useful hearing.
One of the most iuportant factors in trade training is the
8kllt and ability of the instructor, The teacher is the
deciding factor, It is difficult to come by the cembination
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of teacher and good craftsman at the same time. The
instructor mmet keep up-to-date with all the latest
methods used in industry. He must tske the pupils on
visits to local workshops and factories. It is necessary
to discover what 18 required for success in the various
trades, such as division of labour. This team work is

to be found in all large businesses. It mwdt be applied
in the training department, as it is only in the smell
shops that individual work 1is carried out.

The training consequently is varied, in order that
the deaf student may ultimetely have a better opportunity
of obtaining employment with either large or emall firms.
Again the possibility of a student'’s ability to run his own
business 1s always kept in mind, It has boen found an
advantage too, to bring deaf students, whenever opportunity
arises, into direct competition with hearing persons of their
own age engaged in the same trade. Both boy and girl students
have won many prizes and certificates in competition with
hearing pupils. 8uch competition has made the deaf worker
realise, and taeske pride in the fact, that at the job he is
doing he is quite as cspable as his hearing brother.

In the United S8tates where a great deal has been done
towards the rehabilitation of the deef, special vocational
counsellors are employed to give aptitude tests. One of
Pintner's students, Mildred 8tanton, compared the mechanical
ability of deaf children with that of hearing children.
8he found that deaf boys are at least equal in mechanical
ability to hearing boys, while there is a tendency for
deaf girls to be inferior to hearing girils. Deaf boye
tend to be superior to deaf girls in mechanical ability.
(Mildred F. 8tanton t Mechanical ability of Deaf children).
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The cause of deafness is also considered in
suggesting suitable employment. Children whose
deafness is due to dieease or defects which have also
affected the semi-circular canals are inferior in balance,
Therefore, a person whose deafness is due to meningitis
should know that under certain conditions, such as when
he is in the dark and cannot use visual ones, he will
have difficulty in retaining his balance, He should
therefore not have employment involving walking on
scaffolds or climbing ladders, Care is also taken in
obtaining for the partially deaf employment, under
conditions where the hearing loss will not be made worse
by noisy surroundings, One of the advantages of some
deaf workers is the fact that they can work amidst a
terrible din to which the normal persodcannot adapt
himself,

The personality of the worker is of great importance.
*¥ore deaf (and also hard-of-hearing) workers leave their
Jobs because of inadequate emotional ad justments than
because of lack of skill”, (Hearing and Deafness:
edited by H., Davis). The problem here is the unrealistic
attitude toward their deafness, A young deaf worker who
does not secure employment in the particular industry of
his choice is inclined to think "Because I am deaf, they
would not hire me." If he is paid a lower rate he may
attribute it to his deafness rather than to his inex-
perience, which is the real reason. An important aid
to ad justment in the employment sphere ie good communication.
Then too, there is still prevalent a great deal of mis-
information and prejudice concerning the deaf, An
employer who dismisses a hearing person for unreliability,

does not hesitate to secure another hearing person but he

will be cautious before employing another deaf worker for
one discharged,
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A PROGRAMME FOR BETTER ADJUSTKENT.

(a) THE PUBLIC.

The first and most important part of any programme
for the deaf is not the education of the deaf person
himself, but the education of the public to whom he will
have to &djust himself. The person who has defective
hearing automatically loses contact with the world to
a certain extent. The primary problem is not his
handicap but what he is handicapped for. If the child
or adult can handle his handicap in such a way as to
minimise its effects, should this be called & “handicap?"
The handicap results from the person showing signs in his
behaviour of not being able to solve his problems,
Everyone knows that years ago the Chinese women used to
bind their feet with the consequence that they limped,
but they were not considered physically handicapped.
Again in China people used to grow their nails as long
as possible to show that they did not have to do any
work ,with the result that they were unable to perform
simple personal duties like bgthing or feeding themselves,

It is the demand that society places upon the
individual that defines his handicap. One thinks of
& man who voluntaerily goes and lives as a hermit,
refusing to speak to or meet others, as an eccentric
character but one does not realise that one is imposing
upon the deaf person this lonely life by your behaviour
toward him, If a more sane attitude is adopted by the
public toward the deaf, many of their little problems
would be alleviated, And if the deaf kmew that they

would/....



would be accepted into society not in spite of, but
because of their impairment, this would provide the
motivation for their wanting to communicate by natural
means with the hearing.

Many of the public are not aware that the education
of the deaf person has been planned in order that he might
adapt himself to the normsl environment. One does not
have to speak in pidgin or slang English to the deaf
person for he is quite likely not even to recognise it
as being English,. The deaf child has been taught
correct grammar and correct pronunciation and will
therefore find it extremely difficult to recognise
phraseology with which he is unfamiliar,

It might also be of interest to the average person to
learn that he is being absurd when he shouts at the severely
deaf person or the person with a hearing-aid. In the first
place, shouting is not natural and distorts the words so
that they are impossible even to lipread; secondly the
deaf person cannot hear much louder noises; and lastly
the hearing-aid user can easily ad just the volume control
of his apparatus, When speaking to a partially deaf
person, one has to speak loudly but not in®the listener's
ear for he probably wants to look at one's mouth for
additional visual clues,

Interesting literature, films, and radio programmes
on the probliems of the deaf should be made available for
the general public, One very often comes across articles
in newspapers and magazines describing mirsculous cures for

reastoring hearing, astounding success with new techniques,
and advertising all sorts of mechanical devices, It is

impossible to make a deaf person hear again through any
type of remedial technique, device or medicine, Even

surgery/....
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surgery has not claimed to have found the answer,

In the case of the partially deaf, one does not restore
the hearing, but only makes use of the residual hearing,
The deaf should be encoursaged by the hearing to

join their clubs and societies, Every attempt should
be made to include the deaf person into discussions
at homes, meetings, and clubs, The exclusion of a
deaf member from even the most innocent discussions,
often makes him feel suspicious that the topic of
conversation concerns himself, It has been emphasised
by many writers that there is & tendency towards paranoia
in the introverted deaf adult, This occurs more
frequently in the person who has gone deaf in adulthood
than in the congenitally deaf. If there is need for
gossip or discussion about a deaf person,it should never
occur while he is in the vicinity, He will probably
realise from the atmosphere what is happening and try
to lip-read the speakers, Everybody realises the
unhappiness that can be caused by overhearing or eaves-
droppning when the conversation is about oneself,
Superstitious ideas concerning the deaf are more
than ridiculous and should have no place in a modern
society. There is no mark of evil placed on any
family with congenital deafness, It does not hold
that a hearing person who marries a deaf person will
produce deaf children even when that person is
' congenitally deaf, People who acquire deafness through
iliness or have progressive deafness are not being
punished by some deity for their misdeeds.
There is no need for the hearing person to feel
uncomfortable about conversing with the deaf. The
deaf or hard-of-hearing person who asks for a sentence

) T VAP
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to be repeated feels just as embarrassed as the speaker,
It is usually only one's elderly cantankerous relatives
with old-age deafness who cup their hands to their ears
and shout, *What?.....What?"

Pinally there should be no necessity for any of
the deaf to rely upon charity. Social services should
provide all the special necessities they require to
minimise their impairment. Education with up-to-date
equipment should be provided for both children and
adults who have adventitiously lost their hearing,
Hearing-aid equipment should be made available to all
partially deaf people, Skilled advice and medical aid
should be a part of any public rehabilitation prograunme.

(b) PRE-SCHOOL TRAINING.

As soon as deafness or & hearing defect is suspected
by the mother she should report it to the doctor, social
worker or local clinic who will make arrangements for
the child to be tested by an otologist. Mothers often
g0 from doctor to doctor to hear different opinions but
mainly because they wish to be reassured that their
child will hear again, The otologist may at the time
only give an assessment of the hearing loss and its
consequences if the child is too young to test by means
of the audiogram. He will, however, state positively
whether the behaviour of the child is due to an aural
defect and not anything else,

In the United States during recent years, there
have been a nuxber of programmes arranged by which
mothers of deaf children have had special training on
the treatment of their children. Dr, 1.R. Bwing, the

well-known/ . ...
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well-kmown educationist has also stated ("Opportunity
and the Deaf Child"™) thet even in infancy, the beginnings
of lip-reading and speech can be established through home
training. This does not mean that every mother of a
deaf child can start training hiw to speak, but she can
make him aware that speech is used for contact between
people, Many children in the nursery school are quite
unsware of the fact that they are not like other children.
The realisation of deafness comes much later to many of
them. Even the trained teacher is aware that a badly
taught child who is made to articulate speech does not
know What the gosl is, and lessons in speech are for a
long time tedious and meaningless,

One of the best methods of educating the infant
is by employing a trained murse or governess, This
is, however, haxrdly possible even in an economically
superior European home and certainly impossible in
the non-European sub-economic one, Agein the low
economic status of the non-European makes it difficult
for the mother to give much attention to the deaf infant.
The one advantage of this a8 neglect is that the children
are not taught a system of communication which will
confliict with that learned later at school,

The benefit of a companion-teacher may be seen
from the education of Helen Keller, Fer eny educatioml
attempt to be a success & great dezl depends on three
factors - the teacher, the pupil and the method. Many
people have agreed that the praise should go to the
teacher of Helen Keller, Miss Sullivan and others have
insisted that Miss Keller would have been a genius without
her teacher, The fact however, remains that the method

which/.....
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which Miss Sullivan used (although she had not realised
thet she was using a "method” ) ,was unique

By experiment, by studying other children, Miss
Suliivan came upon the practical way of teaching language
by "the natural method" - that is, that a deaf child
should not be taught each word separately by definition,
but should be given language by endless repetition of
words which he does not anderstand. In a letter to a
friend a few weelkts after she has taken the post, Miss
Sullivan writes: "I asked myself how does & normal child
learn language? The answer was simple - by imitation,
The child comes into the world with the ability to learn,
and he learns of himself, provided he is supplied with
sufficient outward stimulus, He sees people do things
and he tries to do them. He hears others speak, and he
tries to speak, But before he says his first word, he
understands what is said to him.% All day long in
their play-time and work-time, Miss Sulliven kept
spelling into her pupil's hand, and by that Helen Keliler
absorbed words, Jjust as the child absorbs words by
hearing thousands of them before he uses one, and by
associating the words with the occasion of their utterance,
Thus he learns that words name things, actions and
feelings,

Miss Sullivan had 2 other principles to which her
success was also due, In a letter she says, "I have
tried from the beginning to talk naturally to Helen and
to teach her only the things that interest her and ask
questions only for the sake of finding out what she
wants to know." Again later she says, "Never silence
a2 child who asks questions, but answer the questions
as truly as possible." ¥hat Miss Swullivan accomplished

was/....
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was not to give her pupil a good knowledge of grammatical
English but to give her thoughts direction and purpose,
She became aware that langusge was only a system of
symbols that we use to expreas our idess,and that

speech and understanding are only possible when we

forget about language in the technical sense,

The writer is of the opinion that this method of
teaching can be adopted for use with young children even
where there are a few pupils assigned to each teacher,
ks a matter of fact, once the pupils realise what is
happening -~ that there is a word for everything that
they wish to express - they will probably assist each
other by competition, The acquisition of a little
gpeech should sct as a stimulus for acquiring more,
Parents and teachers should not speak to deaf children
in monosyllabic words, A mother talks normally to her
baby long before the chil&@ can respond to the sentences,
The sentence is the natural means for expressing thougzhts
and should therefore, be used when speaking to the deaf
infant, The art of lipreading, just as the art of
listening, lies in making finer rxesponses to the
different stimull presented. We do not expect the
normal child to learn by teaching him to make the
finer ad justments first, He learns these ad justments
himself after he has learned the grosser adjustments,

No normal child speaks correctly when he begins
talking. He mispronounces words and often lisps but
as he matures,pronunciation and accent improve. It is
therefore not necessary to make a deaf child repeat a
few words over and over again for the duration of =

lesson/....
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lesson Jjust in order that he may say them correctly,

It is enough at the time that he is whown the different
way in which he is pronouncing the word from the standard
way. The normzal method in which children acquire speech
shoeuld be studied and the training of the deaf modified
according to this,

The obstacles of the "natural system" is that
training must necessarily begin as early a&s possible,

The personality of the teacher is a great factor for

the primary interest must be the welfare of the child,
The teacher will have to explain to the family how they
are expected to commanicate with the deaf child. An
attempt may be made to discourzge the infant from using
sign language, However, the controveasy that prevails
over the use of sign-language is exsggerated, We

must recognise the system of signs as a language whether
it is verbal or not. ¥hen dealing with the normal child,
we do not think it & osatastrophe when we find that he
speaks only a certain language and not another in which
his edueation is to proceed, Many children who come to
school,are unilingual but leawve school bilingual and
even polylingual, With young children especially, the
teacher does nct translate for them but starts the lesson
in the new language immediately, It may be argued that
the child has some acquaintance with the new language,
but so has the deaf child an acquaintance with the

spokein language.

There ure s number of methods advocated vy different
educationists for help in speech acquisition. Edna Hill
Young advises the use of the "moto-kineesthetic method"
¢f helping the young child to acquire spee%g. She says,
¥ eee.the child from 12 months to 23 years/sponds more
readily to motor kinaesthetic help than he does to the
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auditory or to the visual ia speech." By this plan the
teacher directs the muscles in a definite way whenever the
child is unable to find the correct procedure for himself,
The correct movement has to be associated with the correct
auditory pattern used to express a4 definite idea, She
also mentions that she found this method successful not only
with deaf childrea but &lso with children having other
speech defects like stuttering and lisping, Many
children learning to talk cannot of themselves maeke the
necessary adjustments to produce certain sounds correctly.
¥hen the child cannot move readily from one sound to another
he may substituate a sound to which he is already accustomed.
One of the advantages of this method, the writer says, is
that with the young child learning to speak can be approached
in the spirit of %k play: he is not being asked to say this
or that, but shown exactly how to do it.

Another me#kod now undergoing iuvestigation in the
United States is culled, "Visible Speech". All sounds
that impinge upon a certain part of the apparatus are
translated into a visible speech pattern which appears on
a screen, The pupil is able to compare his speech with the
standard form, It is also possible to learn to read these
patterns just as one does ordinary print. This method
may muke it possible for older deaf persons to attend ordinayy
high schools and universities,

It will be the mother's duty during the early years
to accustom the child to a normal means of communication.
As soon as the mother has ascertained how deaf the child
is, she should ask for advice from the local clinic or
social worker, ?he authorities here should attempt to
&get the child admitted to a deaf school as soon as possible,

(Phet ...
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(The children are accepted from the age of 3 years).
The mother should inform the family or interested
neighbours about the child's defect and not be ashamed
to admit it. If she is able to, she should resad a
few simply written books on the care and education of
deaf children, The mother will need more patience
with her deaf child since she must show approval when-
ever he uses his voice to express hies needs, It is
important that the child vocalises even when the
auditory sense is impsired,

The attention of the child must, as early as possible,
be drawn to the form end shape of the mouth when something
is being seaid, Children soon begin to judge moods by
the expression on thé;face. In the case of the deaf
cnild, the face of the speaker must always be completely
visible to him, The child and parent can practice speech
in front of the mirror so that he cen watch the shape of
his own and his parent's mouth. Hearing children in the
home and neighbourhood may be encouraged to practice speech
reading together with the deaf child and they will soon
learn to appreciate the difficulty he has tc overcome,
Every mother must be made to realise the fallacy of the
statement, "Why should I speak to him if he can't hear.®
Pinally it must be emphasised to the mother that she must
speak to the child as often and as normally as she can,
Teachers find that because of luck of speech, children
eare unable to use at first the breath, vocal organs and
muscles normally, Simple exercises can be practiced at
home in the form of games such as blowing out candles,
blowing feathers in the air and even making faces in the
wmirxor, Hearing children mey not neced much encouragement
to join in these games as well,

The school-going/...
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THE SCHOOL-GOING CHILD.

It is at the school, whether residential or day,
that the child is going to receive the bulk of his educstion,
The deaf child will be taught systematically 4 communicative
skillas -

(1) to talk intelligibly,

(2) learm to read 1lips,

(3) read sufficiently well and
(4) write correctly.

In addition he will also be prepared for his laterx
social and vocational activities,

Before coming to school the child must be prepared
by his parent for {ntering & new phase of his life,
Mothers of youngsters who are boardi.ig pupils should, if
it is possible, send the child a few presents during the
firat weeks that he is at school. It is even better if
the child recognises these gifts as something familiar like
his favourite toy or his new neck-tie, The school always
attempts to make the atmosphere for the younger pupile as
friendly and homely as possible, Frequent letters from home,
even fox & child who cannot read, seem to pacify them to
some extent,

¥nen the child is admitted he is given a complete
medical examination, his hearing is tested and the loss
determined, a full report is made of his history, scholastic
attainments are included, etc. After the first few weeks
that he has been assigned to a class his teacher reports
on whether he fits into the class or not. Unlike the
nornal school, the deaf school admits annually children of
completely different ages, temperaments, scholastic attain-
ments, hearing and speaking abilities, economic circumstances,
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family backgrounds, and so on, Every child must receive
& considerable amount of individual attention therefore the
classes must be kent as small as possible - not more than
eight pupils to one teacher, It i8 8 good idea to change
teachers from lesson to lesson so that the children will be
compelled to get used to different voices and 1lip movements,

As much individual attention as is possible is necessary
if the "natural methody of teaching is used, All the
children should be encouraged to asic questions when alone
or in class, Every question should be answered by the
teacner to the best of his ability, for it must be remembered
that language is only & means and not an end.in itself,
Deaf children the writer was told seldom asked questions
pertaining to their school work in case it was going to
involve further conversation on their part, They have
the attitude that one lets sleeping dogs lie. This is

probably due to the type of comprehension test adopted
from the normal school used by some teachers of the deaf,
An attempt should be made for the children to set the
questions on eny particular subject that interest them,
for example: how they are going to beat the opposing
football team, or whether a 12 year old should go to the
pictureas at night, or why women are unpredictable, and the
teacher snould answer the majority of questions, The
previous statement of the teacher, if it has been understood,
will provide the subst&ance for the next question, 1t is
very seldom iz real life that we are actually required to
understand the meaning of some obscure, pedantic passage,
80 why subject a deatr or hearing pupil to this ordeal,

The first principle in reading is to give theaggild
material which is interesting and suitable to his/and
experience, The second principle is to give children
reading material where the majority of words are those with
which they

ahinksd
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which they are already familiar. Yhereas the normal child
who is reading-ready has acquired a vocabulery of 2,000
words, the deaf child muy only have & vocabulary of Egb
words or less which he can lip-read or understand the
weaning of. The s3kxilful teacher wuses this as & basis on
which to build. In this way he gives the child an impetus
and & desire to learn to read and use words, and to support
the child's lipreading skills. Souie people think it is
better to teach lipreading and reading simulitaneously, but
the advantage of teaching lip-reading first is that he will
not completely imhibit the habit of speech when he finds
reading wmore successful,

The best method for the pareat to adopt, is to use
the lanzuage at home which the child is wsing or is going
to use at school, It is not necessary for the family to
speak only this language bul they should always use it when
the deaf membex iz preseat, This is a much simpler solu-
tion in a multi-lingual countyy like 8outh Africa than to
expect a special achool with a special sylizbus for each
different language. At present the best school is the one
where they teach the langusge that the child wili eventually
use &t his vocation. Thus if he wishes to work im the rural
areas, it ig advisable to go to an Afrikasuns-mediuam school
and if he is going to viork in an urban ares«, he will probably
g0 to an English-mediws school, In time it may be necessaxy
that there are schools teaching through the medium of
languages like Xhosa and Sotho,

Although the vocatiponal course at the schools for the
deaf is of great value, eapecially to the deaf non-European,
it is doubtful whether it should be applied in the case of
every pupil, The school authorities should consult the
parents and the child before he begins the course, If a
child oomes from an economically superior home, the parents
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Bay feel that it would be of greater benefit to their
children to have as smuch education as possible, The
child of fourteen in the normal schoolx does not have
his studies interrupted because he must soon go and
earn his living, The deaf child of fourteen has
probably not even acgquired half the knowledge of the
hearing child and is certainly entitled to the same
consideration, Again it must be stressed that the
method has to be fitted to the child and not vice versa,
The deaf child should be encouraged to do at lesst his
Junior tCertificate, (one or two of the non-European
pupils accomplish this annuslly) andif possible his
Senior Certificate, Quite a number of people although
hundicapped by deafness, have university degrees, It
mist always be borne in mind that deafness does not
1limit the intelligence of any person, The number of
vocational subjects in which training is given, should
also be increased. And no deaf child should find it
necessary before he has a thorough vocational grounding
to leave school for economic reasons,

If it is possible, every deaf institution should
epiploy a full-time gulidance officer who will be
qaalified to advise teachers and parents on behaviour
problems which are encountered, He must be campletely
independent of the staff so that the pupils will feel
free to ask for advice in connection with their
personal problems, It will be his duty to visit the
parents and inform them of any changes brought about
at school and to encourage them to assist thelir children
in their ad justment to a normal environment, He will
probably also give 1lntelligence, vocational aptitude, and
personality testes, He should be required to know each

child/....
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child as far as possible individually, He should also
keep in touch with past pupils to learn how far the
education they received has benefitted their future
eareers,

THE ADULT DEAF PERSON,
While the deaf child is at school he is protected

from the trials of the normal world to a much greater

extent than the normal child, He competes with other
children who also have impairments, But when he finishes
school, he must go into a world where the majority of
people are physically quite sound, He may have learned
to adjust himself to a hearing environment at school but
now he has to adjust himself to hearing people,
Unfortunately many of the deaf adults whom the writer
has met, have not been able to adjust themselves
completely, although one could not in the casual sense
of the word,call them "maladjusted", They move in a
very restricted world, only communicating with others
when it is necessary. Deaf persons living in large
urban areus such as the peninsula,have the advantage of
going to their own social clubs at least once a week,
It is also unfortunate that the school loses contact
with its past pupils although nobody is to blame for
this, The school staff are very interemted in whethexr
they have achieved their purpose of turaing out
suceessful, responsible, well-adjusted people but only
occasionally they hear from an old pupil, This must
come as somewhat of a disappointment since the staff
attempt not only to be teachers, but also companions
to their pupils,,

Most of the deaf find and keep employment.

Employe¥s/....
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Employe«#s who make a practice of employing the deaf
have found that the deaf worker is adjusted to routine
and does not waste his time during working hours,
Unlike most factory workers, they already have some
experience at their trade when they commence working.
It is wnfortunzate that in spite of being good workers,
they are usually unable to advance to nmore responsible
positions because of their defective hearing.
Perhaps undue stress is placed on the problem of
employment, In the case of the deaf non-European,
this is not obvious because most of the relations of
the deaf person are usually struggling to make ends meet,
Then too, the only amusements or entertainments which
the average non-European has,is going to parties, dances
and the cinena, Since the deal can participate in all
these, no great demand is made on him in this social
sphere,

The adult persor who has become deaf or is
beconing desf, should begin by taking lessons in 1lip-
reading. The best person to consult is the branch-
gsecretary at the rearest centre of tihe National Council
for the Deaf, The Secretary will arrange for a hearing-
loss test and a consultation with an otologist. If
necessary, the secretsry will also arrange for the person
to receive lip-reading lessons, The person who is hard-
of-hearing should attempt to buy a hearing-aid,
Generally the person with defective hearing feels
embarrassed to wear a hearing-aid. In nearly every
case, the hard-of-hearing person needs an aid before he
admits it or accepts one, It is prudent if the patient
begins wearing the aid long before it is absolutely
necessary, A period of ad justment to the aid is
advisable because the patient will not at first hear

conversation/....
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conversation normally, He need not wear the aid
continually but could use it at the cinema or when
listening to the radio, If at a later date it becomes
necessary to use the instrument constantly, the period
of adjustment will not prove so difricult.

To conclude then, the writer is of the opinion that
although the deaf are handicapped in that they cannot
hear sound, their education should not proceed along
artificial lines, Since they will be expected to fit
into a normal world, all the training they receive, should
have that ultimste aim in view, If the deaf person has
overcone his difficulties, he should be able to adjust
himaelf to the hearing world. Despite the many fallacies
regarding the deaf person, when he appears “"normal®™ to the
ordinary person, his educeation will have achieved its
purpose,
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